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The aim of this study is to investigate the self-efficacy perceptions of Social Studies teachers about the basic skills in the 

2018 Social Studies curriculum. In Turkey, according to changes made in the Social Studies curriculum in 2018, Social 

Studies lessons are given to students in the 4th, 5th, 6th, and 7th grades, and comprise 27 basic skills, This study 

investigated the self-efficacy perceptions of 143 Social Studies teachers working in Istanbul province. The study found 

that the majority of teachers felt themselves to be “inefficient” in the following skills: research, perception of change 

and continuity, critical thinking, entrepreneurship, legal literacy, collaboration, using evidence, perceiving space, 

political literacy, drawing and interpreting table, graphics and diagrams, innovative thinking, and perceiving time and 

chronology. Additionally, it was found that the teachers believed that they were at a “good” or “very good” level of 

efficacy concerning the following skills: environmental literacy, digital literacy, empathy, financial literacy, observation, 

map literacy, communication, stereotypical judgment and prejudice, decision making, location analysis, media literacy, 

self-control, problem solving, social participation, and the correct, beautiful, and effective use of Turkish. This indicates 

that most Social Studies teachers who participated in the study perceived themselves as being at a positive/efficient 

level in 16 of the 27 skills. Therefore, the efficacies of Social Studies teachers regarding the basic skills of the 2018 Social 

Studies curriculum could provide opportunities for these individuals to apply effective strategies, methods, and 

techniques for their students. 
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Throughout history, humans have been investigating and questioning everything 
that happens around them. With a constant curiosity, they have tried to make sense 
of events, facts, and formations by analyzing their consequences and attempting to 
understand how they can be a part of the process within such a framework. The 
main purpose of our education system is to raise individuals with knowledge, skills 
and behaviors integrated with our values and competencies. While trying to gain 
knowledge, skills and behaviors through curricula, our values and competencies 
function as a link and horizon that establish the integrity between these knowledge, 
skills, and behaviors (MEB, 2018).  

As humans are social beings, it is important that they are aware of what is 
happening around them while also adapting to their environment. Every kind of 
event, change, and development of the environment in which humans live influences 
each individual, either directly or indirectly. For this reason, teaching current issues 
is important and so schools, social studies courses, and textbooks are crucial in 
fulfilling this task (Taşkın & Memişoğlu, 2019). Due to the melting of the various sub-
disciplines of Social Sciences into a single Social Studies ‘pot’, the field is one that 
involves raising individuals with citizenship consciousness, which it does continue 
on with using the constructivist framework of the 2005 Social Studies program or 
curriculum.  

According to Erden (undated), Social Studies is a field in which students gain 
basic knowledge, skills, attitudes, and values about social life—based on the 
knowledge formed by sub-disciplines belonging to Social Sciences—so that they are 
able to raise good and responsible citizens in primary education. 

The functionality of the acquired knowledge and skills in practical life has an 
important place in the acquisition of new knowledge.  If information is supported 
with up-to-date and functional new information, it will also serve to form enriching 
new resources.  Therefore, feeding the acquired knowledge from strong sources 
may also have an effect on the transformation of that knowledge into skills and 
attitudes. 

It is essential that students internalize and make inferences from the knowledge 
they gain from various sources in Social Studies classes. Due to this feature of Social 
Studies classes, teaching methods are preferred that transform knowledge to skills 
and that enable internalization rather than methods that transmit knowledge alone 
(Sever et al., 2009). 

It may be an effective approach to strengthen the cognitive and social aspects of 
the students so that they can use the information functionalized using different 
strategies, methods and techniques in the future.  In fact, strong emphasis on 
emotional, moral, language and social development as well as cognitive aspects can 
be considered more important on the transformation of knowledge into skills. 

Today, through training programs developed and based on constructivist 
philosophy, raising individuals who develop their own knowledge and skills, and 
who do not only learn within the cognitive field but also in the social, emotional, 
moral, and physical development fields have become important. Accordingly, 
learner characteristics have gained greater importance in the education system of 
Turkey. An individual’s belief in themselves and their own judgment regarding their 
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ability to perform a certain performance successfully is called self-efficacy. Self-
efficacy belief is not only an important determinant of academic success in school 
life, but also an important skill that individuals can use throughout their lives; not 
only does self-efficacy form an important part of motivation and behavior, it also 
affects actions that can change people's lives (Arseven, 2016). 

The concept of self-efficacy concerns the judgment of an individual, in accordance 
with their abilities for organizing and executing activity plans; these are necessary 
to reveal the specified performance diversity and beliefs in those abilities that will 
enable them to manage what is expected of them (Bandura, 1986; 1995). Self-
efficacy is the belief that one can accomplish a particular task; a belief that affects 
whether or not that person attempts to act on the task, their perseverance in this 
behavior, their motivation toward that behavior and, consequently, their 
performance (Kotaman, 2008). Self-efficacy is an individual’s judgment and belief of 
how they can be successful in overcoming difficult situations they might encounter 
in the future. Self-efficacy, as one of the important motivations behind human 
behavior, has an important place in the mental health of children and adolescents 
(Yardimci & Primekal, 2010). 

While 15 skills were included in the 2005 Social Studies curriculum in Turkey, it 
was determined that some of these skills should be removed; the remaining 13 skills 
were then included in the 2017 draft curriculum, with an additional nine skills being 
added to the 2017 draft curriculum. Considering both the 2005 and 2017 programs 
and the content dimensions of both, it can be said that both documents have 
evidence of using Bruner’s spiral (spiral-helical) programming approach along with 
a collective teaching approach. The three skills recently encountered in the 2017 
draft curriculum include digital literacy, financial literacy, and media literacy skills. 
Accordingly, it is thought that these skills can overcome the limitation and deficiency 
of the 2005 Social Studies program, which aims to raise effective citizens (Tay, 
2017). 

Concerning the functioning of the curriculum, it is important to determine the 
extent to which common and lesson-specific skills found within the Secondary 
School Social Studies Curriculum (5th–7th Grade) are included in learning outcomes 
and activities, together with identifying which of these skills are more prominent 
and the criteria for the distribution of such skills regarding these outcomes and 
activities (Aydemir & Adamaz, 2017). The education system is not only a structure 
for academic success and provision of certain knowledge, skills, and behaviors – 
raising individuals who have adopted the basic values is its primary duty and the 
system must be able to influence the values, habits, and behaviors of new 
generations. The education system fulfills its function within the framework which 
has the aim of gaining values. "Educational program" or curriculums are formed by 
taking all the elements of the education system such as learning and teaching 
environments, educational tools, extracurricular activities, and legislation into 
account (MEB, 2018).  

The teacher is the architect of the whole process. It is important for Social Studies 
teachers to develop themselves, especially in skills, for the healthy running of the 
process and admirable education. For this reason, a comprehensive study was 
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needed in order to know the levels of the teachers who teach Social Studies and to 
do skill-oriented studies accordingly. 

Aim 

 The Social Studies Curriculum aims to teach the following skills in accordance 
with the scope of this course and the Turkey Framework of Qualifications (TFQ). 
These skills are Research, Environmental literacy, Perception of change and 
continuity, Digital literacy, Critical thinking, Empathy, Financial literacy, 
Entrepreneurship, Observation, Map literacy, Legal literacy, Communication, 
Cooperation, Recognizing stereotypes and prejudice, Using evidence, Decision 
making, Location analysis, Media literacy, Perceiving space, Self-control, Political 
literacy, Problem solving, Social participation, Drawing and interpreting tables, 
graphics, and diagrams, The correct, beautiful, and effective use of Turkish, 
Innovative thinking, and Perception of time and chronology. 

One of the primary objectives of the Secondary School Social Studies Curriculum 
is to help individuals acquire common and lesson-specific skills to aid them in 
becoming active and participatory citizens (Aydemir & Adamaz, 2017).  

The aim of the current study is to investigate the self-efficacy perceptions of 
Social Studies teachers about the basic skills in the Social Studies Curriculum. Within 
the framework of these purposes, the following sub-problems have also been 
investigated: 

1. What are the perceptions of Social Studies Teachers about Self-Efficacy of the 
Basic Skills in the Social Studies Program? 

2. In which basic skills do Social Studies Teachers consider themselves more 
efficient? 

3. In which basic skills do Social Studies Teachers consider themselves more 
inadequate? 

4. In which field(s) of basic skills do Social Studies Teachers consider themselves 
more competent? 

5. In which field(s) of basic skills do Social Studies Teachers consider themselves 
more inadequate? 

6. What precautions should Social Studies Teachers take if they see themselves 
as inadequate in terms of basic skills? 

Methodology 

This section explains the research model, research model, universe, sample and 
data-collection tool used in this research. 

Research Design 

This study was conducted using a quantitative research design and survey model. 
This model is therefore an approach that aims to describe a situation that either 
previously existed or that currently exists. The event, person, or object that is the 
subject of the research is defined without any change. No effort is made to change 
or influence them in any way (Karasar, 2007: 77). This study is suitable for the 
screening model as it tries to reveal the self-efficacy of Social Studies teachers in the 
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skills indicated in the curriculum. Because scanning models are a research approach 
that aims to describe a past or present situation as it is (Sönmez & Alacapınar, 2011). 

Data collected in this study were obtained from the answers given by Social 
Studies teachers when responding to the study questionnaire. The answers given by 
the teachers were analyzed and interpreted with SPSS 20. With the data obtained 
from the scale, the level of readiness of the teachers for the acquisition of skills and 
their situation on these issues were revealed. 

Working Group and Sample 

 For this study, Istanbul province was chosen as the location for obtaining a 
working or participant group for the study. Therefore, the study sample comprised 
143 Social Studies teachers working in secondary schools across the Istanbul 
province. As the study investigates the self-efficacies of teachers regarding the basic 
skills of the program, findings obtained from the sample were evaluated to meet the 
aim of the study. The selection of teachers for the sample occurred by a random-
sampling method. Especially, undergraduate Social Studies teachers took part in the 
research. 

Data Collection Instrument and Process 

A questionnaire, a Likert type scale, was used to collect the study data. The 143 
Social Studies teachers were asked about their self-efficacy status concerning the 27 
basic skills included in the program or curriculum. Their answers were then 
synthesized and evaluated. 

Questions about the teachers’ basic skills in the program were prepared 
accordingly so to obtain the required findings. The prepared questions were sent to 
ten Social Studies teachers and three academics for examination. The questions 
were revised based on the feedback from teachers and academics. According to 
Büyüköztürk (2012), the scope and face-validity of the scales can be obtained 
through expert opinions. 

The Study Group 

This study, which was conducted to determine the opinions of social studies 
teachers on the self-efficacy of the skills indicated in the program, was carried out 
with Social Studies teachers working in 7 districts of the Istanbul province 
(Güngören, Bağcılar, Esenler, Bahçelievler, Pendik, Ümraniye, Üsküdar) during the 
spring semester of the 2019-2020 academic year. The self-efficacy scale developed 
by the researcher was applied to 143 Social Studies teachers. The validity and 
reliability analyses of the scale were made. 

Data Collection Tools 

In the research, quantitative research methods were used, and it was decided to 
apply the "Self-Efficacy Scale" developed by the researcher. The skills in the research 
were taken from the Social Studies Curriculum. Skills were directed to teachers. 
Expert opinions from the field of Social Studies teaching were also consulted. In the 
study, a 5-point Likert type rating (very inadequate, insufficient, fair, good, very 
good) scale was used. Scale item scores were graded as 1, 2, 3, 4, 5 and applied to 
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143 teachers. The Kaiser-Meyer Olkin (KMO) co-efficient was found 0.89 to reveal 
the construct validity of the scale. In order for this specified value to be acceptable, 
the specified limit must be above 0.50 (Büyüköztürk, 2012). Since it is a Likert-type 
grading scale, the internal consistency measure “Cronbach Alpha Reliability 
Coefficient” was used to calculate the reliability. A Cronbach Alpha Reliability 
Coefficient below "0.40" means that the scale is "unreliable", "low reliability" 
between "0.40-0.59", "reliable" between "0.60-0.79" and "highly reliable" between 
"0.80-1.00". (Tezbaşaran, 1997). The Cronbach Alpha Reliability Coefficient of the 
"Self-Efficacy Scale" used in the study was calculated at 0.83. According to the 
analysis results obtained, it can be said that the scale has a high level of reliability in 
terms of internal consistency. 

Data Analysis 

Descriptive statistical values of the scale items were examined (frequency and 
percentage). The survey data obtained in this study were analyzed using the SPSS 
20 program. For the analysis of the data, teachers’ responses to questions about each 
skill were evaluated in terms of the percentage/frequency and arithmetic mean 
values. As the teachers' perceptions about basic skills were measured during the 
research process, their demographic status was not taken into account. 

Findings 

Social Studies teachers who participated in this study were asked about the level 

of ability in which they saw themselves regarding various basic skills of the program. 

The following results arose.  

Table 1 
Social Studies Teachers’ Self-Efficacy Opinions about the Basic skills in the Social Studies 
Program 

Basic Skills 
Very 

inefficie
nt 

Inefficient 
Moder

ate 
Good 

Very 
good 

Tot
al 

x̄ 

Research 
f 25 15 53 25 25 143 

3.95 
% 17.5 10.5 37.1 17.5 17.5 100 

Environmental 
literacy 

f 2 15 25 52 49 143 
3.90 

% 1.4 10.5 17.5 36.4 34.3 100 
Perception of 
change and 
continuity 

f 7 5 54 39 38 143 
3.70 

% 4.9 3.5 37.8 27.3 26.6 100 

Digital literacy 
f 8 8 35 54 38 143 

3.79 
% 5.6 5.6 24.5 37.8 26.6 100 

Critical 
thinking 

f 25 50 25 17 26 143 
3.60 

% 17.5 35.0 17.5 11.9 18.2 100 

For the Research skills, one of the program’s basic skills, teachers responded that 

they mostly saw themselves at a "moderate" (37.1%) level. Comparatively, teachers 

reported that they were at a "good" (36.4%) level regarding environmental literacy 

skills; at a "moderate" (37.8%) level in their perception of change and continuity 

skills; at a "good" (37.8%) level for digital literacy skills; and at an "inefficient" 
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(35.0%) level in terms of critical thinking skills. According to the results, a majority 

of teachers reported they were at a "good" or "moderate" level for research, 

environmental literacy, perception of change and continuity, and digital literacy 

skills, and at an "efficient" level for critical thinking skills. 

Table 2 
Social Studies Teachers' Self-Efficacy Opinions about Basic Skills in the Social Studies Program 

Basic Skills 
Very 

ineffic
ient 

Inefficie
nt 

Moderat
e 

Good 
Very 
good 

Total x̄ 

Empathy 
f 7 8 31 60 37 143 3,84 
% 4.9 5.6 21.7 42 25.9 100  

Financial 
literacy 

f 28 5 15 52 43 143 
3.87 

% 19.6 3.5 10.5 36.4 30.1 100 

Entrepreneurship 
f 2 50 50 33 8 143 

3.81 
% 1.4 35.0 35.0 23.1 5.6 100 

Observation 
f 1 7 27 44 64 143 

4.01 
% 0.7 4.9 18.9 30.8 44.8 100 

Map literacy 
f 8 23 33 54 25 143 

3.69 
% 5.6 16.1 23.1 37.8 17.5 100 

Data were then gathered on Social Studies teachers’ self-perceived level of 

empathy, financial literacy, entrepreneurship, observation, and map literacy skills, 

which are aimed to be acquired in the Social Studies Curriculum. According to Table 

2, 42.0% of teachers perceived themselves at a “good” level for empathy skills, and 

their answers were the same (36.4%) for financial literacy skills. It was also found 

that participating teachers thought themselves to be at an “inefficient” (35.0%) and 

also at “moderate” (35.0%) levels for teaching entrepreneurship skills; at a "very 

good" (44.8%) level for observation skills; and at a “good” (37.8%) level for map 

literacy skills. Therefore, it can be seen that a majority of teachers perceived 

themselves as being at “good” or “very good” levels for empathy, financial literacy, 

observation, and map literacy skills. Finally, teachers considered themselves at an 

“inefficient” level concerning the entrepreneurship skill. 

Table 3 
Social Studies Teachers' Self-Efficacy Opinions about Basic skills in the Social Studies Program 

Basic Skills 
Very 

inefficient 
Inefficie

nt 
Moderat

e 
Good 

Very 
good 

Total x̄ 

Legal literacy 
f 27 33 29 24 30 143 

4.27 
% 18.9 23.1 20.3 16.8 21.0 100 

Communication 
f 5 8 33 43 54 143 

3.97 
% 3.5 5.6 23.1 30.1 37.8 100 

Cooperation 
f 2 23 50 49 19 143 

3.43 
% 1.4 16.1 35.0 34.3 13.3 100 

Recognizing 
stereotypes and 
prejudice 

f 17 24 33 44 25 143 
3.71 

% 11.9 16.8 23.1 30.8 17.5 100 

Using evidence 
f 39 17 30 27 30 143 

3.53 
% 27.3 11.9 21.0 18.9 21.0 100 
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Results related to the opinions of Social Studies teachers about their self-
efficacy levels in the basic skills of the Social Studies program or curriculum are 
presented in Table 3 above. According to Table 3, it can be inferred that the majority 
of teachers considered themselves to be at an "inefficient" (23.1%) level for the legal 
literacy skills. However, teachers perceived themselves to be at a “very good” 
(37.8%) level for communication skills; at a "medium" (35.0%) level for co-
operation skills; at a "good" (30.8%) level for recognizing stereotypes and 
prejudices skills; and at a "very poor" (27.3%) level for using evidence skills. 
Therefore, it can be said that a majority of teachers saw themselves at either an 
"inefficient" or "very inefficient" level regarding tlegal literacy and using evidence 
skills, whereas they reported themselves as being at  “moderate” or “good” levels for 
communication, co-operation, and recognizing stereotypes and prejudices skills. 

Table 4 
Social Studies Teachers' Self-Efficacy Opinions about Basic Skills of the Social Studies Program 

Basic Skills 
Very 

inefficient 
Inefficie

nt 
Moderate Good 

Very 
good 

Total x̄ 

Decision 
making 

f 1 24 29 50 39 143 
3,41 

% 0.7 16.8 0.3 35.0 27.3 100 
Location 
analysis 

f 10 21 39 46 27 143 
3.55 

% 7 14.7 27.3 32.2 18.9 100 
Media 
literacy 

f 27 19 15 38 44 143 
3.12 

% 18.9 13.3 10.5 26.6 30.8 100 
Perceiving 
space 

f 8 47 37 21 30 143 
3.53 

% 5.6 32.9 25.9 14.7 21.0 100 

Self-control 
f 6 25 33 44 35 143 

3.71 
% 4.2 17.5 23.1 30.8 24.5 100 

The results related to Social Studies teachers’ opinions about their self-efficacy in 

the basic skills of the Social Studies program (including decision-making, location 

analysis, media literacy, perceiving space, self-control skills) are presented in Table 

4 above.  

According to the results, it can be seen that a majority of teachers perceived 

themselves as being at a “good” (35%) level for decision-making skills, and at a 

“good” (32.2%) level for location analysis skills. Furthermore, they perceived 

themselves as being at a “very good” (30.8%) level for media literacy skills; at an 

“inefficient" (32.9%) level for perceiving space skills; and at a “good” (30.8%) level 

for self-control skills. It was also found the majority of teachers perceived 

themselves as being at either “good” or “very good” levels for decision-making, 

location analysis, media literacy, and self-control skills, although at an "inefficient" 

level for perceiving space skills. 
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Table 5 
Social Studies Teachers’ Self-Efficacy Opinions about Basic skills in the Social Studies Program 

Basic Skills 
Very 

ineffici
ent 

Ineffici
ent 

Mod
erate 

Goo
d 

Very 
good 

Total x̄ 

Political literacy 
f 37 39 39 10 18 143 

3.06 
% 25.9 27.3 27.3 7 12.6 100 

Problem solving  
f 10 15 28 47 43 143 

3.89 
% 7 10.5 19.6 32.9 30.1 100 

Social participation  
% 8 7 44 38 46 143 

3.09 
f 5.6 4.9 30.8 26.6 32.2 100 

Drawing and 
interpreting tables, 
graphics, and 
diagrams  

% 21 44 24 29 25 143 

3.43 
f 14.7 30.8 16.8 20.3 17.5 100 

The correct, beautiful, 
and effective use of 
Turkish  

% 2 37 29 28 47 143 
3.51 

f 1.4 25.9 20.3 19.6 32.9 100 

Innovative thinking  
% 39 29 46 2 27 143 

357 
f 27.3 20.3 32.2 1.4 18.9 100 

Perception of time 
and chronology  

% 28 19 51 17 28 143 
3.59 

f 19.6 13.3 35.7 11.9 19.6 100 

Table 5 above presents the teachers’ opinions about the following basic skills of 

the program: political literacy, problem solving, social participation, drawing and 

interpreting tables, graphics, and diagrams, using Turkish correctly, beautifully and 

effectively, innovative thinking, and perception of time and chronology.  

The majority of teachers perceived themselves as being at either an "inefficient" 

(27.3%) or "moderate" (27.3%) level for political literacy skills; at a "good" (32.9%) 

level for problem-solving skills; at a "very good" (32.2%) level for social 

participation skills; at an “inefficient” (30.8%) level for drawing and interpretation 

of tables, graphics, and diagrams skill;  at a “very good” (32.9%) level in the correct, 

beautiful and effective use of Turkish; and at a “moderate” level in both the 

innovative thinking (32.2%) and the perception of time and chronology (35.7%) 

skills. The results showed the majority of teachers saw themselves as being at either 

a “good” or “very good” level for skills related to problem solving, social 

participation, and the correct, beautiful and effective use of Turkish. Comparatively, 

they perceived themselves as being at an “inefficient” or “moderate” level for  

political literacy, drawing and interpreting tables, graphics, and diagrams, 

innovative thinking, and perception of time and chronology skills. 

Result and Discussion 

In the 2018 Social Studies Program or Curriculum, it was determined that “skill-
based” and “student-centered” approaches should be added in addition to 
maintaining a “unit-based approach” (Güldalı, 2017). Accordingly, this study was 
carried out to determine the self-efficacy status of teachers regarding those basic 
skills included in 2018 Social Studies Curriculum. The following results were found. 
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One of the aims of the 2018 Social Studies Curriculum is that the following 27 
skills included in the program should be gained: “…research, environmental literacy, 
perception of change and continuity, digital literacy, critical thinking, empathy, 
financial literacy, entrepreneurship, observation, map literacy, Legal literacy, 
communication, collaboration, stereotype and recognizing prejudice, using 
evidence, decision making, location analysis, media literacy, perceiving space, self-
control, political literacy, problem solving, social participation, drawing and 
interpreting tables, graphics and diagrams, the correct, beautiful and effective use 
of Turkish, innovative thinking and perception of time and chronology.” (Milli Eğitim 
Bakanlığı (MEB), 2018). 

All these results reveal that the majority of the teachers perceived themselves as 
being inefficient for the following skills: research, perceiving change and continuity, 
critical thinking, entrepreneurship, legal literacy, collaboration, using evidence, 
perceiving space, political literacy, drawing and interpreting tables, graphics, and 
diagrams, innovative thinking, and perception of time and chronology. 

Comparatively, teachers thought themselves to be at a “very good” or “good” level 
for environmental literacy, digital literacy, empathy, financial literacy, observation, 
map literacy, communication, stereotypical judgment and prejudice, decision 
making, location analysis, media literacy, self-control, problem solving, social 
participation, and the correct, beautiful and effective use of Turkish skills 

Teachers who participated in the current study were asked about their self-
efficacy status in the basic skills included in the Social Studies curriculum. According 
to the findings, teachers accepted themselves as being “good” at communication, 
empathy, and problem-solving skills. It may be possible for teachers who see 
themselves as “good” in these basic skills, to take measures by using different 
strategies, methods, and techniques in their teaching and training processes. To do 
so will ensure that these skills will create positive effects on students. 
Communication skills have an important place in Social Studies education, which is 
a Human Studies field. In a research study conducted on students and teachers, the 
importance of the communication skill was expressed with the concepts of 
“understanding, social unity, and peace” (Çelikkaya et al., 2019). Empathy skills 
were also argued by students and teachers as being important to ensure that 
individuals in society understand one another to ensure the peaceful continuation 
of society. Furthermore, the same study found that the students and teachers 
mentioned the reasons for problem solving skills to overcome the problems 
encountered in life, helping people and gaining social personality. In addition, just 
as some studies show that teachers are efficient in basic skills, some other studies 
indicate that implementing different strategies may lead to more successful learning 
processes (Akgün & Çetin, 2018; Çoban & Akşit, 2018; Güldalı, 2017; Öztürk & Mutlu 
2017; Tay, 2017). 

The majority of the Social Studies teachers who participated in this study 
reported they were at a “good” or “moderate” level in the research, environmental 
literacy, perception of change and continuity, and digital literacy skills, but also at 
an “inefficient” level in their critical thinking skills. It is very important for students 
to have sufficient research skills so that they are able to access the correct 
information using evidence such as information, documents, archives, and records, 
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and that they do so with the spirit of a researcher. Furthermore, it is important that 
they gain the critical thinking skills. Although it was concluded in this study that 
teachers found themselves efficient in research, environmental literacy, perception 
of change and continuity, and digital literacy skills, there are several other studies 
(e.g. Öztürk & Mutlu, 2017) in which teachers stated that they did not find 
themselves to be efficient. 

In the current study, Social Studies teachers stated that they saw themselves as 
at a “moderate” level in the environmental literacy skill, and it can be said that this 
result is in line with the results of some previous studies (e.g. Artun et. al., 2013). 
There could be several reasons as to why teachers’ perception of themselves at a 
“moderate” level concerning the environmental literacy skill. In his study, 
Karatekin’s (2012) emphasizes that the environmental literacy skill in Social Studies 
textbooks is predominantly at the knowledge level, while it remains at lower levels 
regarding the behavior dimension. Therefore, it can be said that the findings of the 
current research are in line with those by Karatekin (2012). It was found that most 
of the Social Studies teachers who participated in the current study regard 
themselves as “good” or “medium” in their perception of change and continuity 
skills. There are also different research studies (Çelikkaya, 2011; Özen & Sağlam, 
2010) that underline the importance of the perception of change and continuity skill 
for effective social studies teaching. The fact that teachers in the present study 
perceive themselves as being at a “good” or “moderate” level in the digital literacy 
skill can make us think that teachers can also be efficient in other skills. Relating 16 
of the 27 skills included in the 2018 Social Studies Teaching Program with digital 
citizenship can be considered an important finding in terms of digital citizenship 
(Turan & Karasu-Avcı, 2018). 

In the current study, Social Studies teachers perceived themselves as being at a 
“good” level concerning the financial literacy skills. Analysis of the Social Studies 
curriculum, which was revised in 2018, reveals that financial literacy is included 
within the scope of production, distribution, and consumption learning (Yalçınkaya 
& Er, 2019). On examination of compulsory courses, it can be seen that most of the 
learning outcomes regarding financial literacy are included in the Social Studies 
course (Güvenç, 2017). Therefore, it may be important for teachers to train their 
students with different and effective strategies, methods, and techniques in the 
financial literacy skill. 

It was seen that the teachers participating in the study considered themselves to 
be at an "inefficient" and "moderate" level regarding their teaching of 
entrepreneurship skills. Accordingly, teachers generally saw themselves as having a 
moderate proficiency level for this skill. The findings of other studies (Çermik & 
Şahin, 2015) align with this result, and emphasize that teachers should have 
sufficient readiness to train their students with an entrepreneurial spirit (Çelikkaya, 
2011; Öztürk & Mutlu, 2017). 

It is understood that the majority of teachers considered themselves to be at a 
“very good” level for observation and map literacy skills. Observation skills are 
specifically emphasized in some units of the Social Studies curriculum (e.g. People, 
Places and Environments). The learning domain People, Places and Environments 
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aims to provide students with research, environmental literacy, perception of 
change and continuity, observation, map literacy, and perceiving space skills across 
all grade levels in which the Social Studies course is taught (MEB, 2018). 

The findings of the current research show that the majority of teachers 
considered themselves to be “inefficient” in the basic skill of law and political 
literacy. Law is one of the Social Sciences disciplines. One of the most important 
goals of the 2018 Social Studies program is to make this skill permanent through 
different learning methods and techniques in order to raise the generations of 
students who both know and know how to protect their rights. The Social Studies 
course comprises nine learning domains. On examination of these learning domains, 
it can be seen that six are related to law and political literacy. The fact that most of 
the learning domains are related to legal literacy and political literacy is 
undoubtedly proof of the importance of Social Studies course in raising effective 
citizens. Of the six learning domains, two are directly related to legal literacy, one is 
directly related political literacy, and three are directly related to both law and 
political literacy (Kara & Tangülü, 2017). It is essential that teachers develop their 
knowledge on “legal and political literacy”. Therefore, more effective steps can be 
taken to enable children to internalize this skill. In addition, the majority of teachers 
considered themselves to be at a “good” level for the basic skills of recognizing 
stereotypes and prejudices. 

Another important skill of the 2018 Social Studies program is to recognize 
stereotypes and prejudices, because stereotypes and prejudices are two important 
sources of othering trends. These factors, which comprise one of the most important 
obstacles to individuals’ free and objective thinking, are very dangerous factors in 
regard to critical thinking. They affect individuals’ perceptions and can prevent 
these individuals from analyzing their perceptions correctly and looking at events 
objectively; this is because individuals form their own thoughts regarding the 
perceptions, knowledge, and thoughts that belong to others, often acting on baseless 
and unfounded information as a result (Kocadağ, 2019). While the Global 
Connections learning domain is being taught, it is stated that “cooperation with 
values such as peace and respect, problem solving with skills such as recognizing 
stereotypes and prejudices should be acquired by students” (MEB, 2018). This 
indicates that it is important for teachers to see themselves as being efficient in the 
basic skill of recognizing stereotypes and prejudices. Other studies in the literature 
also emphasize the importance of this skill (Beldağ & Teymur, 2018; Tay, 2017). 

It is understood that a majority of teachers considered themselves as "inefficient" 
for using evidence as a basic skill. There are research studies emphasizing that 
educators should pay attention to the use of evidence for effective teaching in the 
Social Studies teaching process (Işık, 2008; Sağlam & Bilgiç, 2018; Tangülü & Çidacı, 
2016). 

The current study also shows that Social Studies teachers found themselves to be 
at a “good” or “very good” level in some of the basic skills in the program, specifically, 
decision-making, location analysis, media literacy and self-control.  

Decision making is important for students to make fast, objective, rational, and 
logical decisions when encountering different environments and emotions. Some 
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research on this subject have shown that different results are encountered during 
the implementation periods of constructivism. For example, in a study conducted by 
Demircioğlu (2009), it was found that teachers were not at an efficient level in 
decision making, however, in the current study, conducted in 2019, it was 
determined that teachers perceived themselves at efficient level. This finding is 
supported by different studies (e.g. Gelen, 2002). In addition, some skills should be 
gained in teaching geography subjects, which is one of the disciplines used by Social 
Studies. Location analysis skill, as one of these skills, is an important skill in terms 
of “People, Places and Circles” learning domain. Even though not directly included 
in the specific objectives in Social Studies curriculum, there are expressions that 
may include Geographic Information Technologies. Geographical Information 
Technologies can be supported with the skills and values given in the curriculum. 
These skills and values include the following skills: research, perception of change 
and continuity, digital literacy, map literacy, location analysis, perceiving space, 
drawing and interpretation of tables, graphics and diagrams, and perception of time 
and chronology, and are scientific (İbret & Yılmaz, 2018). There are also some 
studies (Ablak & Aksoy, 2018; Akbaş & Toros, 2017; Aktürk et al., 2013; Çelikkaya 
et al., 2019) on the importance of the “good” level of self-efficacy in the location 
analysis skill as also found to be stated by teachers involved in this study. 

Regarding media literacy, the majority of teachers who participated in this 
research defined themselves as being at a “very good” level. Special emphasis is 
placed on media literacy, which concerns a proper understanding of communication 
today within the Turkey’s National Education system. Therefore, both in the present 
and prospective context, it is important that particular pedagogical definition be 
given to ‘action areas’ within the media sector, and that students gain a proper 
understanding of the relevant skills in this regard. For this reason, the fact that the 
teachers in the current study defined their self-efficacy in media literacy skill as 
“very good” is in line with other studies in the field (Altun, 2012; Çepni et al., 2015; 
Deveci & Çengelci, 2008). Furthermore, teachers reported they perceived 
themselves as being “inefficient” in the basic skill of perceiving space. Considering 
that the ability to perceive space is also related to the program's "People, Places and 
Environments" learning domain, it is seen that many skills in this learning domain 
(research, perceiving change and continuity, digital literacy, map literacy, location 
analysis, perceiving space, drawing and interpreting tables, graphics and diagrams, 
perception of time and chronology) are aimed to be acquired. There are important 
studies on the acquisition of this skill (Ablak & Aksoy, 2018; Safi, 2010).  

Regarding the basic skill of social participation included in the program, it was 
determined that the majority of teachers considered themselves “very good”, and 
many studies on this issue (Çelikkaya, 2011; Çubukçu & Gültekin, 2006; 
Philanthropist, 2010) emphasize the importance of this skill. Therefore, the fact that 
Social Studies teachers have a certain social participation skill may cause students 
to reach important levels in this skill. In addition, it was understood that teachers 
considered themselves “inefficient” in the skill of drawing and interpreting tables, 
graphics and diagrams. The analysis of the program shows that the skill of drawing 
and interpreting tables, graphics and diagrams is given importance in science and 
social studies (MEB, 2009A; 2009B; MEB, 2019). However, the fact that Social 
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Studies teachers were found to be in this skill may be due to the fact that the skills 
the drawing and interpreting tables, graphics and diagrams skill requires are 
especially quantitative; this is because graphics are accepted as an important 
representation type in mathematics (Erbilgin et al., 2015).  

In the current study, it is seen that teachers regarded themselves as “very good” 
regarding the using Turkish correctly, beautifully and effectively skill. Other studies 
emphasize that teachers should feel comfortable when communicating with 
students in order for effective learning to occur (Kaymakçı, 2013; Saracaloğlu et al., 
2001; Deniz & Tuna, 2016). Therefore, the proficiency of teachers in this subject may 
be influential in ensuring students pay more attention to Turkish and that they form 
reading habits.  

The results show that teachers who participated in this study saw themselves as 
being at a “moderate” level regarding the teaching of innovative thinking and 
perception of time and chronology skills. Accordingly, teachers stated that they had 
a moderate efficacy level in this skill. The results of several other studies in the field 
(Çelikkaya et al., 2019; Hacat & Demir, 2019) are in line with this result, and the 
need for teachers to have efficient readiness for educating students with an 
entrepreneurial spirit is emphasized. The Social Studies curriculum that became 
effective in 2005 by MEB adopted a thematic approach and is built on four bases: 
knowledge, skill, attitude, and value and ethics. One of these themes, Innovative 
thinking, is considered an important step (MEB, 2011). Additionally, it can be stated 
that Social Science teachers have a special interest regarding the perception of time 
and chronology skill, especially in the teaching of history. It is very important for 
such educators to choose student-centered strategies, methods, principles, and 
materials when teaching the ability to perceive time and chronology, as well as 
benefit from out-of-school observation trips in order to not compress the education 
between four walls of a classroom (Sağlam et al., 2015).  

As shown in the current study, teachers’ acceptance of themselves as "moderate" 
regarding the ability of perception of time and chronology may imply that there are 
difficulties in concretizing the history issues in Social Studies by teachers, which may 
negatively affect students' academic performance. Regarding the acquisition of the 
basic skills included in the program, the implementation of strategies, methods and 
techniques that are appropriate for learning styles and individual differences among 
social studies teachers is very important regarding the provision of permanence of 
learning. The measures to be taken in this framework will enable the students to 
enjoy learning more and enrich the process at the point of permanent learning. 

Suggestions 

• Different learning environments should be created in order for students to 
acquire basic skills related to Social Studies, and learning environments that 
are appropriate to specific learning styles should be created for all literacy 
skills (environmental literacy, digital literacy, financial literacy, map literacy, 
legal literacy, media literacy, political literacy). In addition, theoretical studies 
should be conducted using experts who are experts in the field and effective 
teaching processes should be followed through use and application of 
experimental research. Effective in-service training should be provided to 
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enable students to gain environmental, digital, financial, map, legal, media, and 
political-literacy skills. 

• In order for the skills to be effectively acquired, education and training 
activities should be implemented that are appropriate for the individual 
differences and different learning styles of students, and effective measures 
should be taken by examining local and universal practices.  

• All programs made previously and subsequently revised should also be 
examined, success in these skills, and the other approaches equivalent to these 
skills, should also be determined. Necessary studies should be carried out in 
order to prevent the repeating of experienced deficiencies, and necessary 
plans should be made within the framework of pedagogical insights, by 
identifying the weaker and stronger sides of the program. 

• Skills should be linked to sensitivity in regard to culture and value, and 
effective measures should be taken to produce realistic policies by identifying 
these deficiencies. 

• It is important to act according to the near-to-far principle so that students can 
acquire Social Studies’ geography subjects in a qualified manner. Therefore, it 
should be ensured that the materials used in learning processes are up-to-date, 
effective, and qualified. 

• In order to educate students into becoming good history readers regarding the 
acquisition of history subjects, abstract topics must be concretized, and 
auditory and visual materials used effectively. 

• Students should be encouraged to participate in real learning environments, 
and local and oral history practices should be frequently used in the 
acquisition of historical skills. 

• If Social Studies teachers follow the literature on skills and improve 
themselves, they can be more efficient pedagogically. In this way, lecturing 
processes can be more qualified and effective. Teachers training in skills can 
be more effective on students' success. 

• Working principles of other disciplines comprising Social Studies should be 
followed, and current and effective measures should be taken in accordance 
with the students’ levels. 
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