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Abstract 
The main aim of this study was to find out the perceptions of the parents about the rural school climate. This 
study was set in a selected rural primary school located in Hebei Province, in China. Data were collected using 
questionnaires and a semi-structured interview protocol. 103 parents participated in the questionnaire and 10 
parents were invited to take part in the focus group interview. The findings in the questionnaires had revealed 
that parents had positive perceptions of the rural school climate. Inferential statistics further showed that there 
was no significant difference in parents’ perceptions based on education level, and the male parents’ perceptions 
of school administrators, teachers, and students were higher than the female parents. The focus group interview 
further revealed that parents felt that the rural schools were unable to establish a complete school curriculum, 
lacked a sufficient number of teachers, had a shortfall of adequate infrastructure, had school violence, inadequate 
extracurricular activities, and programs. 
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1. Introduction 
The state-run system of public education is governed by the Ministry of Education of the People’s Republic of 
China. School climate has been associated with improved student success and stakeholder satisfaction (Bear et 
al., 2014). Keiser and Shulte (2009) have shown that there are many facets of school climate in primary, middle, 
and high schools. These facets involve safety at school; a student’s feeling of belonging, and interactions 
between school staff and administration. School climate greatly impacts effective risk prevention, positive youth 
development, healthy development, and increased student and teacher retention (Huebner & Diener, 2008). 
Earlier studies have shown a correlation a school climate and teacher quality (Whitehurst, 2002), academic 
achievement (Demi et al., 2010), and employee morale (Mayer, 2007). Although there are many studies on 
school climate, studies targeting the rural settings are limited in number. Therefore, it is important to understand 
the perceptions of parents regarding the school climate in rural schools in order to promote a positive school 
climate. This study aims to investigate the parents’ perceptions of the school climate in a rural primary school in 
China. 

2. Literature Review 
2.1 The Definitions of School Climate 

Numerous researches have also referred to school climate as school environment or school-level learning 
environment (Johnson & Stevens, 2006). Carter et al. (2009) defined climate as situations that can be easily seen 
in a school, and is often defined by terms like, clean, open, wholesome, cold, dark, friendly, safe, and good 
learning atmosphere. Mitchell and Bradshaw (2013) concluded that school climate is an important element of an 
effective and successful educational environment. School climate is the school facilities and buildings, 
demographic and social characteristics of students, administrators, teachers, and school staff, school policies, 
values and rules, and the type of interaction that occurs between teachers, staff, students, and parents (Ramsey et 
al., 2016; Thapa et al., 2013). The school climate is a learning environment built by the interaction of 
interpersonal relationships, psychological atmosphere, and physical setting (Perkins, 2007). The climate of the 
school depends on people’s experiences during school life, and it reveals norms, values, goals, human 
relationships, organizational structure, and teaching and learning practices (Cohen et al., 2009).  
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Purkey and Siegel (2013) assert that the five factors of People, Places, Processes, Policies, and Programs provide 
a specific framework that they believe to contribute to the success or failure of a school. These powerful factors 
become highly significant due to their separate and combined influence. School reform demands systemic 
change based on a systemic examination of the five factors, namely people, policies, places, programs, and 
processes (the Five Ps). This structural analysis of a school climate reveals whether any part of the whole is 
disappearing. The Five P’s present unlimited opportunities for evaluation and improvement of organizational 
climate and is grounded in The Invitational Education (IE) theory; it also addresses the overall culture or 
ecosystem of almost any organization. They also help create a positive school climate to ultimately become a 
healthy and successful organization. The final purpose of the model is to help in the improvement of the 
individual’s potential in the intellectual, psychological, social, moral, and physical realms (Novak et al., 2006). 
This study views school climate as the perceptions of parents of their school’s administrators, teachers, and 
students, policies, spaces, programs, and processes. This view is based on the definitions articulated by Purkey 
and Siegel (2013). 

2.2 The Importance of School Climate 

Previous research has indicated supportive climates in schools potentially impact beliefs, practices, and 
relationships, whereby making a major difference in student success (Bear et al., 2014). According to Cornell 
and Huang (2016), a positive perception of the school environment can produce pro-social student behavior and 
reduce peer aggression and bad behavior in school. Bodovski et al. (2013) posited that a positive school climate 
makes a difference in student academic achievement. Studies have also shown that schools with positive school 
climates tend to have less student discipline issues such as belligerence and violent behavior, and fewer 
suspensions and expulsions from school (Cohen & Geier, 2010; Lee et al., 2011). Positive school climate is 
reflected in a supportive teacher student relationship, and students’ high academic expectations (Konold et al., 
2017). Poor school climate can lead to low performance and expectations of students in the school, resulting in 
decreased success on student assessments (Tanriogen & Emerec, 2008). A non-harmonious school produces a 
situation where it would be very hard for a school to operate at a high level of educational performance (Kelley 
et al., 2005). 

2.3 Parents Perceptions of the School Climate 

Researchers agree that parental involvement has the most positive impact on children’s educational performance 
and social adaptation (Gordon & Louis, 2009). McCoy et al. (2014) indicated that various forms of parental 
involvement can all lead to an improvement in the school climate. According to Rumberger and Palardy (2005), 
school climate is more caring and supportive when parents are highly involved in the school community. Parents 
can make a huge contribution to their children’s school learning outcomes and improve a more caring and 
responsive school environment by keeping close relationships with the school (Houtenville & Hall, 2007). 
Parental involvement influences a student’s sense of psychological well-being, self-evaluation, self-esteem, and 
peer relationships (Cripps & Zyromski, 2009). Studies show that when parents consider their children’s school 
climate is positive, they are more completely involved in their children’s school (Goldkind & Farmer, 2013; 
Lavenda, 2011). Patrikakou (2008) indicated that students whose parents participate in education have a more 
positive perception of the school, less behavioral problems, more preparation for class, better academic 
performance, higher self-efficacy, and a higher chance of graduating from high school. 

3. Research Method 
The main aim of this study was to find out the parents’ perceptions of the rural school climate. And the paper 
guided by the following three research questions:  

1) What are the parents’ perceptions of the rural school climate? 

2) Are there any significant differences in parents’ perceptions of the rural school climate based on gender? 

3) Are there any significant differences in parents’ perceptions of the rural school climate based on Education 
Level? 

The data of this study were collected from questionnaires and semi-structured interview protocol. The 
questionnaires used in this study were adapted from the Inviting School Survey-Revised (ISS-R) (Smith, 2011), 
and were divided into two sections. The first section of the parent questionnaire requires the parents to provide 
their demographic background including gender, age, occupation, and educational level. The parents’ 
questionnaire comprised 32 questions with 5 components, there were 4 items for administrators, teachers, and 
students, 11 items for spaces, 6 items for processes, 5 items for policies, and 6 items for programs. The 
respondents were required to respond to a five-point Likert scale from 1 to 5 (1 indicated strongly disagree, 2 
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disagree, 3 somewhat agree, 4 agree, 5 strongly agree). The Statistical Package for Social Sciences (Version 22) 
software was employed for analyzing the quantitative data.  

There were a total of four steps to analyze the semi-structured focus group interviews protocol data. Step one; 
listen carefully to the tape and transcribe the interview content. Step two; read the transcripts several times to 
familiarize with what has been transcribed. Step three; use the NVivo (Version 12) software to analyze the 
qualitative data to get an in-depth understanding of the perceptions of the parents about the school climate. Step 
four; write a summary of the coded data. Each theme from the qualitative data was adapted to the relevant part of 
the quantitative results to verify the connection between the results revealed by both the quantitative and 
qualitative analysis of the study. 

4. Findings  
This study was set in a selected rural primary school located in Hebei Province, in China. There were 103 
parents participated in the questionnaires and 10 parents take part in the focus group interviews.  

4.1 Demographic Profile of Respondents 

The parents’ demographic background includes gender, age, occupation, and educational level. The parents’ 
demographic information shows below.  

 

Table 1. Gender of parents 

Gender Frequency Percentage 

Male 52 50.5 
Female 51 49.5 
Total 103 100.0 

 

According to Table 1, it could be seen that a total of 103 parents responded to the questionnaires. 52 of the 
parents who responded to the questionnaire were males while the remaining 51 were females. 

 

Table 2. Age of parents 

Age Frequency Percentage 

≤ 30 5 4.9 
31−35 47 45.6 
36−40 30 29.1 
41−45 14 13.6 
46−50 7 6.8 
Total 103 100.0 

 

According to Table 2, the data showed that 4.9% of parents were less than 30 years old, 45.6% of parents were 
between 30 and 35 years of age, 29.1% of parents were between 36 and 40 years of age, 13.6% of parents were 
between 41 and 45 years of age, 6.8% of them were 41 to 50 years old. 

 

Table 3. Educational level of parents 

Educational Level Frequency Percentage 

Primary School 3 2.9 
Secondary School 48 46.6 
High School 32 31.1 
Diploma 18 17.5 
Bachelor 2 1.9 
Total 103 100.0 

 

According to Table 3, the data also revealed that 3 of the parents were primary school graduates, 48 of them 
were secondary school graduates, 32 of them were high school graduates, 18 of them held the diploma, and only 
2 of them had a bachelor’s degree. 
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Table 4. Occupation of parents 

Occupation Frequency Percentage 

Cook 3 2.9 
Driver 5 4.9 
Doctor 1 1 
Educator 1 1 
Housewife 1 1 
Peasant 16 15.5 
Security guard 2 1.9 
Shopkeeper 3 2.9 
Unemployed 22 21.4 
Waiter 2 1.9 
Steelworker 38 36.9 
Others 9 8.7 
Total 103 100.0 

 

According to Table 4, in terms of the occupation, there were 3 cooks, 5 drivers, 1 doctor, 1 educator, 1 
housewife, 16 peasants, 2 security guards, 3 shopkeepers, 22 unemployed, 2 waiters, 38 Steelworkers, and 9 
others. 

 

Table 5. Parents-demographic profile (interview) 

NO Age Gender Occupation Educational Level 

Parent 1 32 Female Educator  Diploma  
Parent 2 33 Female Steelworker High School 
Parent 3 33 Female Steelworker High School 
Parent 4 33 Female Steelworker Diploma 
Parent 5 33 Female Peasant Secondary School 
Parent 6 35 Female Steelworker Secondary School 
Parent 7 40 Female Shopkeeper Secondary School 
Parent 8 41 Female Steelworker High School 
Parent 9 43 Female Peasant High School 
Parent 10 45 Female Steelworker Diploma 

 

According to Table 5, ten parents participated in this interview. There were ten females, aged between 32 and 45 
years old. In terms of occupation, 6 of them were steelworkers, 2 peasants, 1 shopkeeper, and 1 educator. 3 of 
them were secondary school graduates, 4 of them were high school graduates, and 3 of them held the diploma. 

4.2 Parents’ Perceptions of the School Climate 

 

Table 6. Parents’ perceptions of the policies 

Question Items Distribution of responses (%) M SD 

1 2 3 4 5 

Students have the opportunity to talk to one another during class activities. 1 0 3.9 38.8 56.3 4.50 0.67 
The grading practices in this school are fair. 1 0 5.8 35.9 57.3 4.49 0.70 
School policy encourages freedom of expression by everyone. 1 1 3.9 40.2 53.9 4.46 0.71 
The messages and notes sent home are positive. 1.9 1 6.8 39.8 50.5 4.36 0.82 
A high percentage of students pass in this school. 1 1.9 14.6 35.9 46.6 4.25 0.85 
Overall 1.2 0.8 7 38.1 52.9 4.41 0.75 

Note. 1 = Strongly Disagree, 2 = Disagree, 3 = Somewhat Agree, 4 = Agree, 5 = Strongly Agree. 

 

Findings displayed in Table 6 show the parents’ perceptions of policies. 91% of the parents were of the view that 
the school policies were good (M = 4.41, SD = 0.75). Majority of parents (56.3%) strongly agreed that the 
students had the opportunities to talk to one another during class activities (M = 4.50, SD = 0.67). 93.2% of them 
felt that the grading practices in this school were fair (M = 4.49, SD = 0.70). 94.1% of the parents agreed that the 
school policies encouraged freedom of expression for everyone (M = 4.46, SD = 0.71). 90.3% of the parents 
thought that the messages sent home were positive (M = 4.36, SD = 0.82). 82.5% of the parents endorsed that a 
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high percentage of students pass in this school (M = 4.25, SD = 0.85). Similar sentiments were also recorded 
during the interview sessions. Parents felt that the teachers were responsible and caring for their children, the 
school grading method protected the students’ self-esteem. Meanwhile, parents felt that the curriculum 
arrangement needed improvement, and the school needed to increase the number of teachers. 

 

Table 7. Parents’ perceptions of the spaces 

Question Items Distribution on responses (%) M SD 

1 2 3 4 5 

The lighting in this school is more than adequate. 1 0 3.9 37.9 57.3 4.51  0.67 
The air smells fresh in this school. 1 1.9 5.8 33 58.3 4.46  0.78 
The school grounds are clean and well-maintained. 1 2.9 4.9 34 57.3 4.44  0.80 
Furniture is pleasant and comfortable. 1 3.9 8.7 35 51.5 4.32  0.87 
Fire alarm instructions are well posted and seem reasonable. 1 3.9 6.8 38.8 49.5 4.32  0.84 
There are comfortable chairs for visitors. 1 2.9 12.6 34 49.5 4.28  0.87 
Classrooms offer a variety of furniture arrangements. 1 2.9 15.5 35 45.6 4.21  0.88 
The restrooms in this school are clean and properly maintained. 3.9 2.9 14.6 31.1 47.6 4.16  1.04 
Clocks and water fountains are in good repair. 4.9 3.9 16.5 27.2 47.6 4.09  1.11 
Space is available for students’ independent study. 3.9 5.8 14.6 32 43.7 4.06  1.08 
The principal’s office is attractive. 2.9 3.9 20.4 35.9 36.9 4.00  1.00 
Overall 2.1 3.2 11.3 34 49.5 4.26  0.92 

Note. 1 = Strongly Disagree, 2 = Disagree, 3 = Somewhat Agree, 4 = Agree, 5 = Strongly Agree. 

 

Findings displayed in Table 7 show the parents’ perceptions of the spaces. 83.5% of the parents were satisfied 
with the school spaces (M = 4.26, SD = 0.92). 95.2% of the parents thought that the lighting in this school was 
more than adequate (M = 4.51, SD = 0.67). 91.3% of them thought that the air smelled fresh in this school (M = 
4.46, SD = 0.78). Many parents (91.3%) believed that the school grounds were clean and well-maintained (M = 
4.44, SD = 0.80). 51.5% of the parents strongly agreed that the furniture was pleasant and comfortable (M = 4.32, 
SD = 0.87). Almost half the parents (49.5%) strongly agreed that the fire alarm instructions were well posted and 
seemed reasonable (M = 4.32, SD = 0.84) and there were comfortable chairs for visitors (M = 4.28, SD = 0.87). 
80.6% of the parents agreed that the classrooms offered a variety of furniture arrangements (M = 4.21, SD = 
0.88). 78.7% of the parents thought that the restrooms in this school were clean and properly maintained (M = 
4.16, SD = 1.04). 91.3% of the parents thought that the clocks and water fountains were in good repair (M = 4.09, 
SD = 1.11). 75.7% of the parents felt that enough space was available for students’ independent study (M = 4.06, 
SD = 1.08). 72.8% of the parents felt that the principal’s office was attractive (M = 4.00, SD = 1.00). Similar 
sentiments were also recorded during the interview sessions. Parents felt that the school environment was good, 
clean, and hygienic, the school had new facilities, equipment, and good security. Meanwhile, parents felt that the 
school toilets and the school playground need to be improved. 

 

Table 8. Parents’ perceptions of the administrators, teachers, and students 

Question Items Distribution of responses (%) M SD 

1 2 3 4 5 

People in this school are polite to one another. 0 0 5.8 33 61.2 4.55 0.61 
Teachers spend time after school with those who need extra help. 0 0 6.8 32 61.2 4.54 0.62 
People in this school try to stop vandalism when they see it 
happening. 

0 0 8.7 45.6 45.6 4.37 0.64 

Teachers exhibit a sense of humor. 1 1.9 13.6 33 50.5 4.30 0.85 
Overall 0.3 0.5 8.7 35.9 54.6 4.44 0.69 

Note. 1 = Strongly Disagree, 2 = Disagree, 3 = Somewhat Agree, 4 = Agree, 5 = Strongly Agree. 

 

Findings displayed in Table 8 show the parents’ perceptions of administrators, teachers, and students. 90.5% of 
them were of the view that the school administrators, teachers, and students had a good relationship (M = 4.44, 
SD = 0.69). 61.2% of the parents strongly agreed that people in this school are polite to one another (M = 4.55, 
SD = 0.61). 61.2% of them strongly agreed that the teachers spent time after school with those who needed extra 
help (M = 4.54, SD = 0.62). 91.2% of the parents thought that people in the school tried to stop vandalism when 
they saw it happening (M = 4.37, SD = 0.64). 83.5% of the parents thought that the teachers exhibited a sense of 
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humor (M = 4.30, SD = 0.85). This concern was also articulated during the interview sessions. Parents felt that 
the teachers loved the children and were responsible for their children. Parents felt that the relationship between 
the school staff and the parents was harmonious. Meanwhile, parents said that some students lacked mutual 
respect and care. 

 

Table 9. Parents’ perceptions of the programs 

Question Items Distribution on responses (%) M SD 

1 2 3 4 5 

Everyone is encouraged to participate in athletic (sports) programs. 1 0 6.8 38.8 53.4 4.44 0.71 
Good health practices are encouraged in this school. 1 1 6.8 36.9 54.4 4.43 0.75 
There is a wellness (health) program at this school. 1 1.9 7.8 39.8 49.5 4.35 0.71 
Interruptions to classroom academic activities are kept to a minimum. 1 1 4.9 48.5 44.7 4.35 0.79 
School programs involve out of school experience. 1 2.9 16.5 39.8 39.8 4.15 0.87 
Mini courses are available to students. 1 5.8 24.3 24.3 44.7 4.06 1.01 
Overall 1 2.1 11.2 38 47.8 4.29 0.82 

Note. 1 = Strongly Disagree, 2 = Disagree, 3 = Somewhat Agree, 4 = Agree, 5 = Strongly Agree. 

 

Findings displayed in Table 9 show the parents’ perceptions of programs. 86.6% of them felt that the school 
programs were good (M = 4.29, SD = 0.82). Almost half the parents (53.4%) strongly agreed that everyone was 
encouraged to participate in athletics (sports) programs (M = 4.44, SD = 0.71). More than half of the parents 
(54.4%) strongly agreed that good health practices were encouraged in the school (M = 4.43, SD = 0.75). 89.3% 
of the parents thought that there was a wellness (health) program at the school (M = 4.35, SD = 0.71). 93.2% of 
the parents felt that interruptions to classroom academic activities were kept to a minimum (M = 4.35, SD = 
0.79). 79.6% of the parents agreed that school programs involved out of school experience (M = 4.15, SD = 
0.87). 44.7% of the parents strongly agreed that mini courses were available to students (M = 4.06, SD = 1.01). 
This concern was also articulated during the interview sessions. Parents said that the school activities could 
develop and train children’s abilities. Meanwhile, they felt that the school did not organize various activities. 

 

Table 10. Parents’ perceptions of the processes 

Question Items Distribution on responses (%) M SD 

1 2 3 4 5 

Student discipline is approached from a positive standpoint. 1 1 4.9 34 59.2 4.50 0.73 
Grades are assigned by means of fair and comprehensive assessment of 
work and effort. 

1 0 5.8 43.7 49.5 4.41 0.69 

All telephone calls to this school are answered promptly and politely. 1 0 9.7 36.9 52.4 4.40 0.75 
Everyone arrives on time for school. 1 1.9 10.7 32 54.4 4.37 0.83 
Classes get started quickly. 1.9 1 7.8 36.9 52.4 4.37 0.83 
People often feel welcome when they enter the school. 1 2.9 15.5 39.8 40.8 4.17 0.86 
Overall 1.2 1.1 9.1 37.2 51.5 4.37 0.79 

Note. 1 = Strongly Disagree, 2 = Disagree, 3 = Somewhat Agree, 4 = Agree, 5 = Strongly Agree. 
 

Findings displayed in Table 10 show the parents’ perceptions of processes. Parents (88.7%) were hold a positive 
perception of the school processes (M = 4.37, SD = 0.79). More than half of the parents (59.2%) believed that 
student discipline was approached from a positive standpoint (M = 4.50, SD = 0.73) and almost half of the 
parents (49.5%) strongly agreed that grades were assigned by means of fair and comprehensive assessment of 
work and effort (M = 4.41, SD = 0.69). 89.3% of the parents agreed that all telephone calls to this school were 
answered promptly and politely (M = 4.40, SD = 0.75) and 86.4% of the parents felt that everyone arrived on 
time for school (M = 4.37, SD = 0.83). 52.4% of the people felt that the classes could get started quickly (M = 
4.37, SD = 0.83). 80.6% of the parents agreed that people often felt welcome when they entered the school (M = 
4.17, SD = 0.86). Similar sentiments were also recorded during the interview sessions. Parents felt that the 
communication with the teachers was smooth. They believed that the teachers could help their children build 
personal confidence, good moral character, and the teachers used the positive way to discipline students. 
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4.3 ANOVA Test 

 

Table 11. Parents’ perceptions based on gender 

Perceptions of Parents Male (n = 52) Female (n = 51) F p 
M SD M SD 

Administrators, Teachers, and Students 4.54 0.64 4.34 0.73 3.982 .049* 
Spaces 4.31 0.93 4.20 0.92 .598 .441 
Processes 4.39 0.84 4.34 0.73 .182 .671 
Policies 4.42 0.81 4.39 0.70 .065 .799 
Programs 4.37 0.85 4.22 0.78 1.466 .229 

Note. *p ≤ 0.05, **p ≤ 0.01, ***p ≤ 0.001. 

 

The one-way ANOVA was used to determine if a significant difference existed in parents’ perceptions of school 
climate between females and males. It could be seen from Table 11 that there was no significant difference 
between all the subscales except for the administrators, teachers, and students (F = 3.982, P = 0.049). The female 
parents’ perceptions of administrators, teachers, and students (M = 4.34, SD = 0.73) was slightly lower than 
those of the male parents (M = 4.54, SD = 0.64). 

 

Table 12. Parents’ perceptions based on Education level 

Perceptions of Parents Primary School 
(n = 3) 

Secondary 
School (n = 48) 

High School (n 
= 32) 

Diploma  
(n = 18) 

Bachelor  
(n = 2) 

F p 

M SD M SD M SD M SD M SD 

Administrators, Teachers, 
and Students 

4.42 0.79 4.39 0.74 4.56 0.60 4.32 0.69 4.88 0.35 1.230 .303

Spaces 4.27 0.88 4.23 0.99 4.34 0.86 4.17 0.85 4.55 0.74 .247 .911
Processes 4.67 0.49 4.31 0.87 4.42 0.70 4.31 0.73 5.00 0.00 .812 .521
Policies 4.47 0.74 4.37 0.82 4.49 0.69 4.36 0.69 4.50 0.53 .233 .919
Programs 4.50 0.71 4.29 0.80 4.31 0.80 4.22 0.70 4.88 0.35 .312 .869

Note. *p ≤ 0.05, **p ≤ 0.01, ***p ≤ 0.001. 
 

The one-way ANOVA was used to determine if there was any significant difference in parents’ perceptions of the 
school climate by their education level. Table 12 shows that when the parents’ perceptions of the school climate 
were analyzed based on education level, no significant differences were found on any subscale.  

5. Conclusion 
The present study findings agreed with various studies related to rural school climate. The current study revealed 
that rural schools could not establish a complete school curriculum. The findings of the study coincide with the 
findings from Toldson et al. (2006) which established that rural schools tend to have a narrower curriculum than 
other schools. Taneri and Engin-Demir (2011) reported that limited access to appropriate curriculum related 
materials would have a negative impact on students’ success. The current study also revealed that rural schools 
lacked teachers. The findings of the study coincide with the findings from Marwan et al. (2012) which 
established that rural schools consistently suffer from serious teacher shortage. Lack of teachers in basic schools 
grossly leads to poor student performance (Ramesh-Rao & Jani, 2011).  

The present study findings concluded that rural schools’ toilets and school playground needed to be improved. 
Majra and Gur (2010) supported the current findings, that the environment and sanitation facilities at many of 
the rural schools are not fully satisfactory. Findings from Ching and Loke (2016) also concluded that rural 
schools’ environments were plain, lacking visual and physical embellishment. The present study findings 
concluded that rural students lacked mutual respect and care. Cohen and Geier (2010) reported that students who 
have a negative perception of the school climate and interpersonal relationships often face academic challenges 
and difficulties in schools. The present study findings concluded that rural schools’ programs had not been 
conducted very well and needed improvement. Extracurricular activities play an important role in the lives of 
students. They can improve behavior, school performance, school completion, to make successful adults, and 
many such social aspects. There is a need to be aware of the impact of extracurricular activities on education 
(Massoni, 2011). The findings in this study also revealed that there was a significant difference in parents’ 
perceptions of the school climate by gender. The female parent’s perceptions of administrators, teachers, and 
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students were slightly lower than those of the male parents. Furthermore, there was no significant difference in 
parents’ perceptions of the school climate based on education level. 

In conclusion, the government should send more teachers to small rural schools to establish a complete school 
curriculum, improve teachers’ welfare by increasing their salary and providing good work condition, mentoring, 
and professional development to attract them to work in rural areas, and retain the qualified experienced teachers 
for rural schools. The government needed to continue to invest in rural schools in rehabilitating and renovating 
the existing building stock, increase, repair, and maintain of school infrastructure and facilities, improve students’ 
behavior and school discipline to reduce school violence, and provide students with various extracurricular 
activities. Therefore, create a positive school climate to improve students’ educational results (Demi et al., 2010), 
increase the teachers’ efficacy and productivity (Pas et al., 2010), and improve parental involvement (Goldkind 
& Farmer, 2013; Lavenda, 2011).  

Finally, it cannot be denied that the sample size of 103 parents from a selected rural primary school cannot lend 
weight to generalize the findings for all rural schools in China. Moreover, the data were only collected from 
questionnaires and semi-structured interview protocol. Both these instruments have their own limitations as 
respondents may provide the socially desirable answers. Nevertheless, the study identified the obstacles to a 
positive school climate in rural schools; the study has brought valuable insights to the existing literature. It is 
hoped this research could provide more insights for improving the rural school climate. 
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