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 In second or foreign language learning, attitudinal factors were one of the 
key factors that determine language success and achievement. In Indonesia, 
foreign language (English) has been taught since elementary school, however 
research showed most Indonesian language learners in English showed 
unsatisfactorily result. This research aimed at disclosing the students’ 
attitudinal factors in learning foreign language by exploring their first 
experience in learning foreign language. This qualitative study employed 
exploratory case study design to interview students’ attitudinal factors by 
exploring the students past experience at first time learning foreign language. 
These students were from different education unit background when they 
were in elementary school. This study applied thematic analysis to interpret 
and analyze the data. The findings showed in case of attitudinal factors were 
categorized into three components that were cognitive, affective, and 
behavior. In case of cognitive and affective components, those who had good 
experiences felt happy in their first experience in foreign language and the 
vice versa. However, both were having similar learning behavior when they 
serve as an English teacher, they adopted particular learning behavior that 
was able to make students enjoy the foreign language learning. 
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1. INTRODUCTION 

Based on several previous researches [1-5], it can be said that the result of Teaching English as a 
foreign language in Indonesia is unsatisfactory although Indonesian students have learned English since they 
are in fourth grade of elementary school, even lower grade. The status policy of English in Indonesia is as a 
foreign language. This policy plays a crucial role in teaching and learning of foreign language. The political 
decision to give such kind of status to a particular language influences the social context of language learning 
and teaching [6]. Most of Indonesian students do not acquire good command of English after they graduate 
from university. The unsatisfactory results of Teaching of English as a foreign language in Indonesia were 
due to several points.  

First is cultural context [1]. This study stated that cultural context plays a crucial role in the success 
of English language learning. Indonesian cultural context emphasizes respect and harmony believe and 
accept respectfully what subject the teachers give in the class and tend to avoid conflicts since they prefer a 
harmonious condition. Alwasilah [2] stated that these characters hamper the English language learning as 
EFL in Indonesia.  

https://creativecommons.org/licenses/by-sa/4.0/
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Second is multilingual setting [5]. The students have already acquired their mother tongue in 
childhood and then learn Indonesian as the second language in schools, and learn English as EFL as well. A 
scientific theory says that the language system of the prior languages will confuse learners in acquiring a new 
language. This situation gives impact on their foreign language learning process. 

Gultom and Supriyanti [3, 4] stated that one of the problems of English as EFL in Indonesia was the 
time allotment which was very limited (70 minutes per week for elementary school) and the class size was 
big (40 students per class). Meanwhile, a foreign language learning must be taught in small classes with high 
frequency of meetings and conducted on the daily basis so that the students can achieve quick results and 
progress [3]. The limited exposure to the targeted language in a setting of EFL addresses unsatisfactory result 
in English language learning in Indonesia. Meanwhile, it is noticed that the processes of foreign language 
learning can work without any native teachers so long as the environment provides the necessary stimuli an 
experience. When learners are vulnerable to lots of ‘comprehensible input’ in contexts of real communication, 
languages are learnt most effective [4]. 

Unfortunately, it is far from the foreign language learning in Indonesian education unit since the 
environment did not provide the necessary stimuli and experience. Besides, students learn English just to 
satisfy the school requirement so that they can graduate from their schools. They do not really feel that it is 
very important for their future. From the last situation, it is apparently, the students were lack of motivation 
on learning English and lead them to have negative attitude toward the language. When children do not have 
motivation, they will have bad attitude toward it [5, 7]. In the field of acquiring foreign or second language, 
attitudinal factors play as one powerful role in the success of foreign or second language learning [8]. These 
factors drive someone’s mind and trigger someone’s power for the tiresome process of obtaining a second or 
foreign language. Regarding to students’ experience, it is argued that achievement and motivation provide 
much influence on the perceptions of learners [9]. Supriyanti [4] reported that beliefs will give influence on 
someone’s expectation that will shape someones’ experience [8, 9]. 

Learners’ previous positive or negative experiences, social, cultural, family/home background, and 
individual differences such as personality influence the learners’ belief about their successful of foreign 
language [9]. The learner’s belief affects their second or foreign language learning action and experience so 
this will also have an influence on the learners’ attitude and motivation of second language (L2) and have 
deep impact on learning achievements and experience. Learners’ attitude can be defined as a collection of 
feelings regarding language use and its status in the society. Fallacious beliefs about language learning might 
tend to create such a less effective language learning strategies and on this account it can provide less 
successful learners [4]. Meanwhile, belief is a key that influence teachers’ views, understandings, and values. 
Many researchers define beliefs in many different ways. It is stated that belief is an individual judgment of 
the truth or falsity of a proposition, a judgment that can only be inferred from a collective understanding of 
what human being say, intend and do [10]. The existing body of research suggests that beliefs can be related 
to a number of factors such as language learning experience, gender, age, learning style, personality and 
academic performance differences. In this regard, beliefs about language learning are multiple parameters 
established points. Besides, beliefs are specific situation that may vary depending on the amount of learning 
experience learners have received [11]. Language learning beliefs are such a common premise of the students 
as language learners. They are also the characters of language learning, and factors which play role in 
language learning and teaching which are shaped either through personal experience or influenced by other 
people. 

Attitudes in learning and the output of learning have strong relationship that is positive learning 
attitudes tend to result on both successful learning process and successful teaching process [5, 7, 12]. In 
regarding to second language teaching theory, this statement is supported by cognitive learning theory and 
sociocultural views of learning. Cognitive learning theory explains a kind of sophisticated psychological 
situations like motivation and other process, while sociocultural views of learning stated that social, cultural 
and historical influences on learning [13]. Attitudes have a very crucial role in language learning and appear 
to influence students’ success or failure in their learning [14]. The nature of language learning are intellectual 
perspective, psychological and social aspects which depend primarily on the learners’ motivation and attitude 
to learn the target language [15]. 

Faidah [15]; Gan, et al. [16]; Baharudin, et al. [17] presented a comprehensive body of definition of 
the attitude concept, attitude is classified into three correlated components namely, cognitive, affective and 
behavior. The cognitive component covers the beliefs, thoughts or viewpoints about the object of the attitude. 
It responds to the learners’ beliefs in knowledge and understanding during language learning [18]. The 
affective aspect refers to someone’s feelings and emotions towards an object, whether he/she likes or 
dislikes. The behavioral component is the tendency to imitate particular learning behaviors. Attitude is one 
factor that influence in the learning process of foreign Language learning context. The matter of learner’s 
attitude is acknowledged as one of the most important factors that impact on learning language [8].  
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This study investigated into the concept of attitude as one of the crucial factors for success in 
learning a foreign language. More specifically, it investigates Elementary School Teacher Education students’ 
(ESTES) attitudes towards learning English language, and taking into consideration the three aspects of 
attitude i.e., emotional, cognitive, and behavior. Attitudes, opinions and beliefs have a major influence on 
students’ behaviors and lead to influence on their performance [19]. One who possesses positive beliefs about 
language learning will have more positive attitudes towards language learning. Conversely, negative beliefs 
may lead to low cognitive achievement, and negative attitudes [15]. An attitude can be described as an 
opinion and point of view on something which will influence our behavior. The behavioral component of 
attitude is a matter of someone behavior and reaction in particular situations. In other words, it refers to the 
tendency to imitate particular learning behaviors. It is stated that a positive attitude has correlation with 
positive behaviors toward courses of study. The learners have been seen to be more adaptive in solving the 
problems, more curious to obtain new information [20]. Based on these problems and several theories 
previously, this article aims at exploring the students’ first experiences in foreign language learning and focus 
the discussion on attitudinal factors. 
 
 
2. RESEARCH METHOD 

The setting of this study is in residential area of Surakarta which is Surakarta, Karanganyar, Sragen, 
Wonogiri, Sukoharjo, Klaten, and Boyolali, Central Java, Indonesia. This is a qualitative study which 
employs exploratory case study design to observe and interview a specific group of students from different 
education unit background and apply thematic analysis to interpret and analyse the data. This study uses data 
sources triangulation to manage data quality. Exploratory case study attempts to answer questions typically 
framed by the pronoun what [21]. This exploratory case study design is elaborated to explore the students’ 
attitudinal factors in learning foreign language by exploring their first experience in learning foreign 
language. The subject of this study is selected based on purposeful sampling [22] that is ten students who are 
from different education unit background when they were at elementary school while now, they are the 
students of Elementary School Teacher Education at fifth semester. The subject criteria are selected to 
represent the different of past learning atmosphere of English language learners in Surakarta residential.  

As it had been stated by [23] that the general design of a case study is represented by a funnel, the 
researchers scout for possible places and people that might be the subject or the source of the data, find the 
study location and judge the feasibility of the site or data source for the research purposes. Creswell [24] 
stated that case study is a research approach to investigate thoroughly on a certain people, program, events, 
activity or process and the study is limited by certain place and time. The study is under qualitative design 
since it aims to investigate the people’s attitude [25]. 
 
 
3. REULTS AND DISCUSSION 

3.1. Component of attitude 

Table 1 shows that the students are from ten different education unit or ten different elementary 
school in Surakarta residential which are exactly from Sragen (2 students), Sukoharjo (1 student), 
Karanganyar (3 students), Boyolali (1 student) and Surakarta (1 student), Klaten (1 student), and Wonogiri (1 
student). As it has been written previously that definition of the attitude concept is classified into three 
correlated components namely, cognitive, affective and behavior, so the table description is also categorized 
based on that concept, namely cognitive, affective, and behaviour. The cognitive component covers the 
beliefs, thoughts or viewpoints about the object of the attitude. It responds to the learners’ beliefs in 
knowledge and understanding during language learning. The affective aspect refers to someone’s feelings 
and emotions towards an object, whether he/she likes or dislikes. The behavioral component is the tendency 
to imitate particular learning behaviors. 
 

 

 

 

 

 

 

 

 

 

 



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 10, No. 1, March 2021:  375 - 380 

378 

Table 1. Component of attitude of the students 
No Name of 

students 
Elementary 
school (ES) Cognitive Affective Behavior 

1 A Ngadirojo Lor 
IV, Wonogiri 

She assumed that English was 
difficult subject  Dislike 

Teacher must know well the material 
and can create the comfortable teaching 
situation for students 

2 B 
Bumiaji 2, 
Gondang, 
Sragen 

The teacher is less friendly by 
forcing the students to know well 
the English vocabularies of the 
things around before the students 
understand the way of writing 
them 

Dislike 

Teachers must understand good basic 
concepts about how to teach English to 
children so that students are able to 
absorb learning well, use the 
environment as a place for learning 
English 

3 C Mojosongo III, 
Surakarta 

Monotonous boring teacher, less 
expressive  Dislike 

Teacher must be creative, expressive, 
use fun teaching method so the students 
do not bored 

4 D Wonorejo 03, 
Karanganyar 

Students' vocabulary is poor, only 
limited to the subjects in the class 
and there is no practice of 
speaking or using it 

Dislike 

Give more time to students to practice 
speaking and monitor how often 
students speak in English by giving a 
self -check list 

5 E 
Kalijirak 03 
Tasikmadu, 
Karanganyar 

The English teacher is fierce, 
scary, likes to give punishments Dislike 

Teachers must understand good basic 
concepts about how to teach English to 
children 

6 F Klumprit 1, 
Sukoharjo 

She knows more about vocabulary 
in English Like Provide a good media to teach English 

to Children and create fun learning 

7 G Bener 3, 
Sragen 

By knowing English, give more 
knowledge Like Provide a good media to teach English 

to Children and create fun learning 

8 H Tarubatang 1 
Selo, Boyolali 

By learning English give more 
experience Like 

Teacher must understand the way the 
students learn, and teacher must know 
the material well 

9 I Matesih 03, 
Karanganyar 

English is unique and fun 
although difficult Like 

Triggering students that English is fun, 
the teacher uses appropriate learning 
models, methods and strategies to teach 
English to children 

10 J MIM Talang, 
Klaten 

By learning English, they get a 
new thing Like 

The addition of hours of learning 
English, held a special day for English 
activities. 

 
 
3.2. Cognitive and affective component of attitude 

Since the affective component refers to the individual’s feelings and emotions towards an object, 
whether he/she likes or dislikes, the discussion of cognitive and affective component is done here as follows. 
Regarding to students’ cognitive and affective component, it is found that those who dislike English subject 
are caused by three different aspects which are from the teacher, the subject, and the students. In case of the 
teachers, they have an experience that the teacher is less friendly by forcing the students to know well the 
English vocabularies of the things around before the students understand the way of writing them. Besides, 
monotonous boring teacher and less expressive are also found. In additional, it is found that the teacher likes 
giving punishment.  

In case of the students, what make the students do not like English is the students' vocabulary is 
poor, only limited to the subjects in the class and there is no practice of speaking or using it. From the aspect 
of English subject itself, it is found that the students assumed that English was difficult subject to learn. 
Meanwhile it is also found the students who have positive feeling or emotion toward English. As such, those 
who feels like having English subjects when they were at elementary school are caused by several aspects 
which are by learning English, they obtain new vocabularies, knowledge, new experiences and new things. 
Although one of the students assumes that English is difficult but he or she keeps enjoying English since 
English is unique and fun language.  

As such, experiences give influence on students’ performance. This statement is supported by [26] 
that beliefs has a correlation with students language learning experience, learning style, personality and 
academic performance differences. Such kind of attitudes play a very crucial role in language learning as 
they would determine students’ success or failure in their learning [14]. While beliefs have much influence 
on students’ behavior, belief will also give influence on students’ performance. It can be said that negative 
beliefs may lead to class problems, low cognitive achievement, and bad attitudes [15]. As a conclusion it is 
said that there is vigorous correlation between attitudes in learning and the output of learning itself that is 
positive learning attitudes tend to result both on successful learning process and a successful teaching process. 

It has been stated previously that the cognitive component involves the beliefs, thoughts or 
viewpoints about the object of the attitude. Belief is defined as the student's ability in language learning, the 
nature of language learning, and factors which affect language learning and teaching. These beliefs are 
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shaped either through personal experience or social experience which is influenced by other people. As it has 
been mentioned previously, learners’ previous positive or negative experiences, personal and social 
background, and individual differences such as personality influence the learners’ belief about their 
successful of foreign language. The learner’s belief affects their second or foreign language learning action 
and experience so this will also have an influence on the learners’ attitude and motivation of L2 and have 
much influence on learning achievements [27] and experience  
 
3.3. Behavioral component of attitude 

The behavioral component involves of attitude involves the tendency to adopt particular learning 
behaviors. In case of behavioral component of attitude, the interesting is all students who have good and bad 
experiences tend to have positive tendency to adopt particular learning behaviors. They suggest that in 
teaching English to children, teacher must know well the material and can create the comfortable teaching 
situation for students, teacher must understand good basic concepts about how to teach English to children so 
that students are able to absorb learning well and use the environment as a place for learning English, teacher 
must be creative, expressive and use fun teaching method so the students do not bored, teachers give more 
time to students to practice speaking and monitor how often students speak in English by giving a self -check 
list, teachers should provide good media to teach English to children and create fun learning, teacher must 
understand the way the students learn, teachers should be able to trigger students that English is fun, the 
teacher uses appropriate learning models, methods and strategies to teach English to children. Furthermore, 
the addition of hours of learning English and held a special day for English activities are also the students’ 
tendency to adopt particular learning behaviour. This finding is supported by researches done by Abidin et al 
and Charoensuk which states that an attitude can be simply described as an our opinion on something which 
influences our behavior [28, 29]. Attitudes will determine the students success or failure in language learning 
[14]. 

The behavioral component of attitude has much concerns on the way in which one behaves and 
reacts in particular situations. In other words, someone tends to imitate or adopt particular learning behaviors 
[28]. A positive attitude can lead to learners’ positive behavior toward courses of study. Such learners have 
been observed to be more eager to solve problems, to acquire the information and skills useful for their daily 
life, and to engage themselves emotionally [29]. From the discussion, it can be seen the differences of this 
research compared to previous research that is in case of behaviour component of attitude, it is found that 
students have positive component of behaviour. While [4, 30] reported that language learners’ expectations 
are developed prior to their experiences, and are also influenced and shaped by their beliefs  
 

 

4. CONCLUSION  

Attitude is one factor that influence in the learning process of foreign Language learning context. 
This research investigates Elementary School Teacher Education students’ (ESTES) attitudes towards 
learning English language, and taking into consideration the three aspects of attitude i.e., emotional, 
cognitive, and behavior. Regarding to students’ cognitive and affective component, it is found that those who 
dislike English subject are caused by three different aspects which are from the teacher, the subject, the 
students. Those who like having English subjects when they were at elementary school are caused by their 
willing to obtain new experiences by learning English. In case of behavioral component of attitude, the 
interesting is all students who have good and bad experiences tend to have positive tendency to adopt 
particular learning behaviors. 
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