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Abstract 

The present research intends to capture in essence the meaning of teachers' experiences in relation to confidence in 
the management of learning projects, deepened through the hermeneutical phenomenological method, the qualitative 
approach and the interpretive paradigm. The sample was made up of teachers who were successful in the 
implementation of learning projects. They were asked to narrate an anecdote, used with a conversational interview as 
an instrument for collecting their experiences. From the analysis and interpretation of the data, individual thematic 
units emerged, such as individual physiognomy, motivation, values, confidence, mistrust, frustration, reflection, 
satisfaction, vocation, teamwork, autonomy and commitment. After categorization, the central theme or group 
physiognomy 'teacher confidence' reflected in the phenomenological text was conceived. It is concluded that, in 
environments of trust and security, comprehensive values are developed to optimize learning and project 
development. 
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1. Introduction 

The crucial function of education is to educate citizens with social values that allow coexistence and respect for 
differences. People are oriented to be supportive and, at the same time, competitive and responsible. Chávez, 
Montero, Padrón and Sánchez (2018) visualize education as a social phenomenon that generates changes for the 
socio-cultural development of the individual; a socialization of values, norms and behavior patterns in citizens is 
indispensable, allowing them to empower their creative capacities and making them feel part of society through their 
active participation in local, regional and national development. Education develops the creative capacity that makes 
individuals capable of analyzing a situation and making decisions focused on the needs of others, generating new 
knowledge that will allow them to learn throughout their lives (Summo, Voisin and Tellez, 2016).  
Teachers must be prepared to identify problems and propose solutions in search of life improvement (Rodríguez and 
Hernández, 2018). There is a requirement for an education that promotes coexistence, social cohesion, inclusion, and 
that stimulates a sense of belonging as a way to satisfy the need for identity. Martínez, Caraballo, Pérez and Del 
Valle (2014) strongly affirm that education must educate individuals intellectually, socially, civically, scientifically 
and professionally, since it acts as a catalyst for a series of human forces such as will power, the desire to do things 
well, dedication and creativity to facilitate the improvement of educational quality, in addition to making it more 
pleasant to stay in the institution, thus leadingthe education of subjects with a sense of belonging. 
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In this sense, a humanist vision of education demands from teachers a philosophical and existential position, which 
mobilizes educational practices towards the construction of new knowledge, new ways of communicating, new 
methods, new ways of being and acting (Ospina, 2008); it also demands a philosophical thought that facilitates the 
comprhensive education of students (Astudillo, 2019). The teacher who leads learning projects guides and educates 
reflexive individuals for the understanding of reality, their progress as people and in search of the wellbeing of 
others. Depending on their attitude towards the problematic situation, reflective teachers pose situations for searching 
and resolution of problems (González, Barba y Rodríguez, 2015). Confidence is fundamental, as well as spaces of 
dialogue and listening to show concern, developing in the students values such as responsibility, honesty, respect 
towards others and towards themselves so that they become reflective, critical, emotionally balanced people, with 
good self-esteem, assertiveness, tolerance, proactivity and always looking for social welfare. 
Uranga, Renteria and Gonzalez (2016) state that the teacher creates respect and trust, besides guiding the group's 
coexistence towards the development of learning projects that require everyone's participation. The teacher's example 
can always denote personal responsibility and capacity to fulfill work. It is indispensable that the teacher be aware 
that he or she is a representative of an institution whose purpose is to educate better future citizens. Because of the 
aforementioned, the present study had as a fundamental aim: to approach phenomenologically teachers’ experiences 
and their confidence in the development of learning projects in order to achieve the reflection and transformation of 
their pedagogical action and, as a consequence, to improve the comprehensive education of students. It aims at 
committing teachers to develop confidence in students and to educate safe, autonomous, creative people with 
comprehensive values, who learn how to solve problems and are proactive for the well-being of the community. 
 
2. Theoretical Background 

Trust can be defined as an attitude that contributes to interaction with others; while we interact we trust and, as we 
trust, we start new relationships. When you trust someone, you risk to relate affectively and start meaningful human 
relationships. In order to generate interpersonal trust, Sandoval (2011) states that sincerity, transparency and respect 
are needed; these are observed in the relationships that one has in a closer environment. There are various approaches 
and perspectives of trust in subjects. From the ontological perspective, it is understood and explained when there is a 
direct and reciprocal exchange, and the actors involved work together to achieve a common goal (Giddens, 1991, 
quoted by Fernandez, 2013). Trust and reciprocity do not function separately, but are rather integrated to establish 
mutually beneficial agreements (Tereucán, Briceño and Gálvez, 2016). Therefore, trust, as a process, is dynamic, 
psychological and social. From the psychological perspective, it reveals the vulnerable position of one of the parties 
with respect to the opportunism of the other. Ortiz and Díaz (2018) state that the teacher needs to feel vulnerability in 
order to affirm his or her humanity. Vulnerability becomes a source of concern for others as well as a source of trust. 
For trust to exist there must be risk, otherwise there will be no trust; on the other hand, whenever there is trust, 
interdependence appears; the latter occurs when the interest of one of the parties would not be achieved without the 
support of the other (Sheppard, 1998, cited by Fernández, 2013). 
Trust is a positive disposition towards the behavior or conduct of others; it is a dynamic, psychological and social 
process that reduces uncertainty in relationships; it is also seen as an attitude that is learned in school interaction, 
whose secondary effect is optimism, autonomy and innovation of the person (Yáñez, Pérez and Yáñez, 2005). 
Participation and trust are reciprocal processes; they depend on each other and develop from each other; thus. 
Contreras (2016) points out that the importance of trust in schools lies in the fact that it allows for the creation of safe 
environments, so that students feel comfortable while interacting with others. In addition, it generating harmony with 
themselves, thus improving learning. Teachers must therefore lead, maintain and establish constructive and trusting 
relationships.  
Interpersonal relationships are made up of cognitive and affective trust; the former is more rational and requires a 
minimum of prior knowledge of the object to be trusted, since credibility is evaluated by weighing it against 
evidence (Foronda and Galindo, 2012). On the other hand, affective trust takes into account the feelings, intuition 
and instincts of the people who trust, i.e. it has emotional connotations and attitudes such as benevolence or good 
faith, altruism, commitment, mutual respect and, at the same time, absence of opportunism (Fernández, 2013). 
Affective trust would be one of the central psychological mechanisms that explains why teachers want to work on 
learning projects (Yáñez y Cuadra, 2014). 
Trust in teachers is the feeling of security in the actions they carry out as cultural socializing agents that mediate, 
guide and facilitate learning. It allows them to face the adversities and risks of teaching, reduces anxiety, allows them 
to make pertinent decisions and to innovate in the profession. Peña, Weinstein and Raczynski (2018) state that in 
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schools where the level of teacher confidence is high, there is greater willingness to innovate and learn continuously. 
Trust in teachers admits new challenges, causes them to be able to solve problems with optimism and to accept their 
mistakes. Sandoval (2014) points out that a teacher with all these dispositions transmits and spreads them; therefore, 
the climate in the classroom and the teaching-learning process ae improved, thus facilitating self-reflection of the 
pedagogical practice. 
Trust in learning projects allows for a healthy coexistence and positive interrelationship by generating a climate of 
security and familiarity between teacher, student and peers; it also fosters the development of values such as 
responsibility, honesty, perseverance and mutual respect. Mejía and Urre (2015) emphasize that trust is the 
fundamental pillar of coexistence; it is the engine that could deploy affective and cognitive skills. Analogically, 
confidence in working with projects facilitates students to make pertinent decisions, take risks and overcome 
difficulties, acquiring security, strengthening their self-esteem and consolidating their personality, building 
emotional bonds of friendship among students and ensuring meaningful learning with collaborative work, respecting 
the rhythms and learning styles of each student. 
 
3. Methodology 

This research was included in the interpretative paradigm since this model understands and interprets the meanings 
of teachers' experiences and experiences with respect to confidence in the development of learning projects. A 
qualitative approach was used for observation because it describes and interprets according to opinions. The meaning 
of experiences is understood through the inductive method, analyzing individualized experiences to reach 
generalities related to trust. The hermeneutic phenomenological method was followed because a compilation of 
sociological and psychological definitions of trust was made, above all, related to teacher trust. In this respect, 
Manen (2003) refers that hermeneutic phenomenology, according to Heidegger in 1962, has certain ways (methods) 
to reach a a clarification and to reveal its natural essence sustained in traditions, knowledge and life history of great 
thinkers (Fuster, 2019).  
Four phases were fulfilled in the investigation to achieve the objective. The first phase, called budget clarification, 
consists of putting into brackets the values, prejudices, attitudes, beliefs and conjectures that the researcher has 
regarding the confidence of the teacher who conducts learning projects in order to avoid influence or contamination 
(Martínez, 2014).  
The second phase consists of collecting the lived experience, which is stated in the description of the experience as 
unprejudiced as possible, and it must manifest the natural experience of the participating subjects (Manen, 2003 y 
Ayala, 2008). In order to do this, the experience was collected through the writing of the anecdotes from five 
teachers of secondary level who were conducting learning projects. These were free of causal interpretations or 
theoretical explanations; Then, a conversational interview was conducted to clarify some of the points in the 
anecdotes and to build loyalty to it; then there came the rewriting or expansion of the anecdote, respecting the 
veracity of the personal experience, consigning the most relevant things in meaning and eliminating additional parts 
(Fuster, 2019).  
In the third phase, we reflect on the lived experience with interpretation of the experiential material or the extended 
protocol. We carry out the thematic analysis on a general level; we determine the sententious or holistic phrase, i.e., a 
phrase that contains the meaning as a whole of the text or protocol. The objective of this stage is to achieve a joint 
vision of the protocol (Manen, 2003; Ayala, 2008 and Martínez, 2014). Then the determination of thematic units was 
made, which consists in delimiting the significant areas. A protocol may have one or several thematic units, which 
will serve as input to determine the central theme consisting on the creation of the theme by alternating what the 
subject says with the meaning. Finally, the scientific language of the central theme was determined; at this point, the 
researcher reflects on the central themes that the subject's language still maintains, and expresses them in a scientific 
language, using psychology, pedagogy, sociology, among others (Manen, 2003; Ayala, 2008 and Martínez, 2014).  
The fourth and last phase consists of writing and reflecting on the lived experience; the writing of the 
phenomenological text is done through the individual and group physiognomy; the first one is done through the 
integration and description of the central themes in a particular structure of each subject. The basic structures of the 
studied phenomenon must be consigned in it. The second group physiognomy is the integration of all the particular 
structures in a general structure. 
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Table 1. Comet's pedagogical reflection 
 

Paragraphs extracts Central theme. Expression in scientific language 

...made me reflect to be better every 
day and help student, that is to say, 
to guide them to be better and 
develop their diverse capacities 
...their emotions started changing, 
they diminished their aggressiveness 
(paragraph 14) 

 

...I was happy to see how they were 
developing... they shifted their 
attitude and they were improving, ... 
in their way of being, ... and became 
a very nice and united group 
(paragraph 11) 

 

 

 

The teacher shows the 
pedagogical reflection that s/he 
carries out in her daily work in the 
classroom demonstrating it with 
satisfaction for the achievements 
and positive changes in his/her 
students, and s/he wants to keep 
on improving to continue his/her 
councelling work. 

 

 

 

 

The teacher understands, 
interprets and analyzes his/her 
pedagogical work, and gives 
meaning to her experience with 
the students by achieving positive 
changes of attitude in them 

 
3.1 Self-Elaboration 
The sample was intentional non-probabilistic, since the choice of elements depends on reasons related to the 
characteristics of the research in question (Hernández, Fernández and Baptista, 2014). It was constituted by five 
teachers; four of them were appointed staff members and one was hired, with an average of eighteen years of 
experience in the area of Science, Technology and Environment at secondary level, and they were experienced in 
conducting learning projects. Teachers were assigned a pseudonym: Moon, Comet, Asteroid, Meteorite and Star. 
Firstly, a close observation was used as a technique that allowed the link to the experiences narrated in the anecdotes; 
the conversational interview followed to verify the fidelity of the story and to deepen on it; for this purpose, a guide 
of questions was elaborated based on this protocol. The answers permitted the consolidation of the anecdotes, and 
after several readings with the participation of the subjects, the meaning could be apprehended.   
For the analysis and interpretation of the data, both empirical methods linked to the technique and instruments of the 
study and reflective methods were used to analyze the experiences lived and to determine their essential structures. 
The method of thematic analysis (analytical-synthetic method) determined the sentence or holistic phrase and 
allowed obtaining the essential meanings of the lived experiences (Ayala, 2008). The inductive-deductive method 
was also used when turning the expressions of the central theme into scientific language, from which knowledge is 
inferred. 
 

4. Results 

It can be said that trust generates security, a very important value in the process of teaching and learning. Generating 
trust and security is an essential function of educational centers; making students feel happy, comfortable and 
helping them see and feel that learning is a pleasure. Giving students confidence, praising their successes and 
positive achievements, supporting and valuing their efforts is giving them the opportunity to be people with high 
self-esteem, people who believe in themselves and are motivated to continue with their life projects. 

Those students who stutter when they speak feel ashamed, they get red in the face with embarrasment in order 
to speak and they even feel like crying as they do. But where is the teacher? I would tell them: “excellent, very 
good answer, two points," and you could see how this child was filled with emotion...the next class he already 
wanted to participate...and thus I helped to raise his morale. (Star, confidence, Paragraph 22) 
One lady started crying so much that I was moved and when I asked her what had happened, she looked at me 
and said that she did not want to be a boss because she was very much afraid of letting me down as no one 
would listen to her. Besides that she was very shy and short, I gave her so much confidence and security that 
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in the end she turned out to be a very good boss... she was not one of the best, I did not go with her to the 
successful experiences and she is not showing off, small and powerful. (Star, confidence, paragraph 60) 
The feelings that the project of sprouts leaves on me are of much joy, I am happy that they have lived these 
experiences, sometimes, I feel like I´m more in family with them... as you earn their trust, they look for you, 
they do not leave you alone, they approach you; you feel more in family, really... (Moon, reflection, 
paragraph 44) 

Confidence generates security, it allows the student to develop in a climate of tenderness. Stability and emotional 
support make students believe in their capacities; family treatment also favors a trusting coexistence. On the 
contrary, mistrust is a feeling that generates insecurity and promotes fear. In the following anecdote, the teacher's 
uncertainty is experienced when he sees the student's failure to present his project; the teacher's lack of credibility 
towards the student is observed, as he did not trust that he would win first place; on the other hand, the mistrust 
experienced was due to the teacher's lack of information regarding his student's project. 

It was surprising when he brought his material, I see in his hand that he was bringing a small box of 
unpolished wood just like that,... Seeing his work, made me uncomfortable,... Why did he bring that? ... I 
doubted his project; “teacher, I do have some things, this is my solar oven. (Meteorite, mistrust, paragraph 
11) 
The way he presented his work gave us the impression that he was doing it just to comply...to obtain a grade 
and save himself, i.e., not to look bad. (Meteorite, mistrust, paragraph 18) 
I felt a bit worried about what they would say, a little disappointed maybe because of the student's attitude, I 
thought he was playing a joke on me. (Meteorite, mistrust, paragraph 17) 

It is necessary for teachers' interpersonal relationships with students to happen on the basis of an assertive 
communication, that they cultivate confidence, highlighting their achievements and efforts, helping them to accept 
their failures and analyze them, encouraging them to try again, cultivating in them the spirit of optimism not setting 
unattainable goals. Trust promotes effective teamwork to succeed in different scenarios, especially in the classroom 
because the task is properly accomplished when there are clear objectives, defined goals, fluid communication, 
commitment and confidence. It also encourages collaboration and mutual aid among students 

I tell them 'willpower', I observed this when they got into an agreement, "you are going to bring this", they 
committed themselves like that, and when they did not comply, they told that student, "why din't you bring it?" 
They were like ants, some went peeling, and all were working. (Luna, teamwork, paragraph 19) 
Working as a team was interesting to me... Having the support of the Communication teacher helped me, 
suddenly doing it alone, I would not have done it so well. It was the same with the Math teacher... At least 
with them, I did feel support. (Luna, teamwork, paragraph 36) 
During the break... to see our difficulties because you have to make an evaluation of your project; it is not to 
advance for the sake of advancing, I met with my boys who were the owners of the project "to see what we are 
doing wrong," "what else?please help us", "Yes, miss, we can do it". They contribute to the solution, and so 
we improved, without them I could not do it. (Star, creativity, paragraph 59) 

The teacher expresses the great satisfaction, security and support she felt when working collaboratively with her 
colleagues, optimizing results in her project. The teamwork is focused on mutual support among its members. 
Solidarity and comradeship among students is also appreciated so that they can accomplish what they set out to do. 
Trust generates autonomy, thus creating indissoluble links; there is no autonomy without trust. In order to recognize 
the talent, creativity and autonomy of the students, trusting them to provide solutions to problems, it has been 
necessary to go through a whole process of pedagogical strategies. 

The students told us that they would solve the problem no matter what, so we left it there and that was it... 
(Asteroid, perseverance, paragraph 17) 
In my students, their curiosity was so great that they tried to do more than what was asked of them, they 
wanted to discover for themselves what would happen if they did this or that, in many cases, it gave them 
freedom to do what they thought... (Star, motivation, paragraph 28) 
The achievements of my young scientists were noted when they presented their works at the science fairs, they 
were in successful experiences; very skillful and talented boys, since they had developed capacities of 
investigation and experimentation... The girls are ready, they have already created that skill quickly, they put 
together their panel...and they present themselves as real scientists, very creative, in every sense of the word, 
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very cute my little ones, showing what they know, just as they learned it, they love it... (Star, confidence, 
paragraph 56) 

Confidence generates a good climate for learning since it is a motivating axis; all members of the educational 
institutions must work to generate safe environments and strengthen confidence in students and themselves; in this 
way, students improve their learning, they are more creative, innovative, and they work in teams or individually with 
open communication. 

What I did at the beginning was to tell them the biography, for example, fromNewton, and every time I talked 
to them, it was like a story and the students realized that to be a scientist or to do science, it is not necessary 
to be a great scientist or a great gifted one because Newton was not one, neither was Dimitri Mendeliev... So 
it was from there that I exerted an influence on them, taking our great scientists as a basis. (Star, motivation, 
paragraph 6) 
There was so much emotion on me and on the students that we forgot about everything else, we got lost in the 
results, I swear that the emotion was too much and I swear that the level of emotion resulted according to the 
results of experiment because there were experiments in which you had to see colors... (Star, Motivation, 
paragraph 18) 
One day it occurred to me to bring a little bottle, it caught their attention...”Teacher, we can do it, can you 
teach us?”, I told them I could, and said that it was not difficult just to awaken their desire, and we started 
first planting lentil sedes. It was contagious, as they began to see how the plants grew and began to try it... 
(Moon, motivation, paragraph 2) 
And everyone was getting contaminated, they were learning. Once they planted lentils, then quinoa, kiwicha, 
others planted beans, and so they started looking for more seeds, and they were seeing that some delayed 
more time and so they were experimenting... (Moon, motivation, paragraph 5) 

In schools where trust, confidence, and intrinsic and extrinsic motivation are fostered, meaningful learning for 
students will be enhanced. 
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5. Discussion  

The results show how teachers and students relate in an environment of trust and values such as honesty. Eirín 
(2018) refers that trust among teachers makes it possible to improve their professional skills; it values the knowledge 
of experience and practical knowledge, and also favors the construction of a collaborative culture; Likewise, teachers 
act with freedom and autonomy, as Aguirre (2012) states when mentioning that, for social capital, it is fundamental 
to develop values, since these regulate individual behavior as a function of a collective, there you find trust, as a 
giver of security and commitment, respect, loyalty, responsibility, cooperation and industriousness; Also, Cardona 
and Calderón (2009) concluded that the attributes and values of trust are honesty, responsibility, respect, autonomy, 
loyalty, and ethics; that is, they agree with the results described here. Therefore, it can be said that trust is giving 
security to a person so that he or she feels recognized and respected. 
The results also indicate that teachers generate environments of trust and optimize interpersonal relationships 
through self-confidence, respect and freedom. Mutual help, collaboration and solidarity among team members is also 
practiced. Zapata, Gómez and Rojas (2010) support this by pointing out that environments based on trust favor 
individual or group work, fostering fluid communication, without fear of expressing opinions, which are conducive 
to learning. To confirm these results, Yáñez and Valenzuela (2013) concluded that, in order to generate a good work 
environment, it depends on interpersonal relationships of trust between bosses and subordinates. These learning 
opportunities are especially good when carried out among colleagues in a cooperative manner, with mutual 
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observations, comments and reflections based on mutual trust and the desire to improve (Eirin, 2018). Therefore, it 
can be said that, by generating environments of emotional trust, interpersonal relationships are optimized, and a good 
work climate is fostered by the emotional support that teachers receive; therefore, work relationships are improved. 
If there is no trust, there is no possibility of developing meaningful human relationships (Sevillano and Escobar, 
2011). 
Teachers do a selfless work when supporting students in their learning; they do this out of commitment, vocation and 
self-confidence optimizing results and interpersonal relationships through cooperation. Similarly, emotional or 
affective trust is defined as that in which its participants help each other in a selfless way; that is, by their own will 
with benevolence, vocation and commitment.  
Tschannen (2014) states that trust is an important element for the achievement of teaching- learning processes and 
objectives, and that it requires a close interdependence between its different members. Therefore, we consider that 
the emotional trust of the teacher towards all educational actors is fundamental in educational institutions. The results 
also show that teachers work with harmony and intelligence, promoting a climate of affective or emotional trust in 
reference to feelings, good will, altruism and mutual respect, without opportunism. Peña et al. (2018) identified loss 
of trust or rather loss, as a gain of confidence. Although both investigations mark opposite positions identified in the 
context of the study, both agree that it is fundamental to focus on crucial moments in order to build bonds of trust.  
The fundamental axis for the strengthening and development of a student’s personality is confidence. Sans, Ruiz and 
Perez (2009) state that teachers' trust has an impact on different components of the student's personality such as 
attitude and commitment, it also helps to solve problems, using creative strategies and resources, as confirmed by 
Woolfolk (2010), who maintains that creativity is the ability to solve problems in a unique way. Teachers promote 
and develop a climate of trust and tenderness, creating a warm, welcoming and close relationship that reaffirms 
communication, empathy, mutual help, solidarity and willingness to listen. 
It is because of teachers’ self recognition and confidence on themselves that students solve problems and reduce the 
level of complexity with creativity. Actuially, Di Leo (2009) states that trust is a strategic resource for students to 
reduce complexity. On the other hand, the meanings found reveal that students believe in themselves and their 
capacity. He concludes that trust contributes to achieve ontological security; i.e. their being-in-the-world, without 
which they would not be able to relate to others. In this context, trust becomes a fundamental device, since it allows 
one to approach relationships with the new, with a certain security and some expectation of success (Callejo and 
Ramos, 2017). Finally, trust enables students to develop freely in front of their classmates and to act with freedom 
and autonomy if teachers offer them confidence.  
 
6. Conclusions 

Trust is a topic which is not discussed much in the field of education; actually, it is not taken into account as a major 
axis of educational policy, or taken into consideration as such in learning projects. Although teachers do not reflect 
on the subject, trust is seen as the emotional support that helps to promote an affective and safe climate in the 
classroom to improve learning and optimize interpersonal relationships between teachers and students, thus 
promoting respect and honesty. On the other hand, trust generates security by making students feel like in a family 
setting. Project work favors the affective coexistence and the practice of values such as honesty, responsibility, 
familiarity; thus, generating a climate of confidence. Likewise, values education generates satisfaction for teachers 
and security for students. Consequently, values such as honesty, responsibility, familiarity, and truthfulness 
developed in learning projects generate confidence and improve the climate in school classrooms and consequently 
in learning. Teachers who reflects on their pedagogical performance acquire more confidence; it is necessary to 
emphasize though that reflection would be more beneficial if it were done jointly with other colleagues, creating 
reflection spaces on the meaning of teaching experiences. Teamwork with mutual help allows for cooperation and 
solidarity among the members of learning projects, motivating them to learn individually and collectively in a 
pleasant way, as the targeted aims are reached. Finally, trust optimizes classroom work; it allows teams to assess 
their actions with honesty; it is therefore necessary to recognize that trust is the pillar of teamwork in learning 
projects. To trust is to give freedom to act, and self-confidence generates autonomy to solve problems. 
 
 
 



http://ijhe.sciedupress.com  International Journal of Higher Education  Vol. 9, No. 9; 2020 

Published by Sciedu Press                         9                          ISSN 1927-6044  E-ISSN 1927-6052 

References  

Aguirre, N. (2012). La confianza, los valores y el capital social en jóvenes…Hacia una comprensión de la 
trascendencia humana. Rev. Invest. Univ. Quindío, 23(2), 112-119. 

Astudillo, A. (2019). Por qué importa la filosofía en la educación escolar para el siglo XXI? comentario de la 
exposición de la profesora Sylvia Eyzaguirre. Revista de filosofía, 76, 269-274. 
https://doi.org/10.4067/S0718-43602019000200269 

Ayala, R. (2008). La Metodología Fenomenológico- Hermenéutica de M. Van Manen en el campo de la 
Investigación Educativa. Posibilidades y primeras experiencias. Revista de Investigación Educativa, 26(2), 
409-430.  

Ayala, R. (2011). La esperanza pedagógica: una mirada fresca y profunda a la experiencia educativa desde el 
enfoque de van Manen. Revista Española de Pedagogía, 69(248), 119-143. 

Callejo, J., & Ramos, R. (2017). La cultura de la confianza en tiempos de crisis: análisis de los discursos. Revista 
Española de Sociología, 26(2), 185-200. http://doi.org/10.22325/fes/res.2017.12 

Cardona, N., & Calderón, G. (2009). La confianza en las interacciones del trabajo investigativo. Caso de una 
universidad pública colombiana. Tesis para optar el grado de Maestro en Administración. Universidad Nacional 
de Colombia. Colombia. 

Chávez, M., Montero, Y., Padrón, B., & Sánchez, K. (2018). La función social de la educación: referentes teóricos 
actuales. Conrado, 14(63), 259-267. 

Contreras, T. (2016). Liderazgo pedagógico, liderazgo docente y su papel en la mejora de la escuela: una 
aproximación teórica. Propósitos y Representaciones, 4(2), 231-284. http://doi.org/10.20511/pyr2016.v4n2.123 

Di Leo, P. (2009). Experiencias juveniles de confianza, reconocimiento y transformación en escuelas medias. 
Tramas, (31), 67-100. 

Eirín, R. (2018). Las comunidades de aprendizaje como estrategia de desarrollo profesional de docentes de 
educación física. Estudios Pedagógicos, 44(1), 259-278. https://doi.org/10.4067/S0718-07052018000100259 

Fernández, M. (2013). La confianza como instrumento de análisis en la cadena de valor alimentaria. Tesis para 
optar el grado de Doctor en Ingeniería Agrónoma. Universidad Politécnica de Madrid. España. 

Foronda-Robles, C., & Galindo-Pérez, L. (2012). Argumentación relativa a la confianza territorial. Claves sobre 
capital social. Cuadernos de desarrollo rural, 9(68), 41-63. 

Fuster, D. (2019). Investigación cualitativa: Método fenomenológico hermenéutico. Propósitos y Representaciones, 
7(1), 201-229. http://doi.org/10.20511/pyr2019.v7n1.267 

González, G., Barba, J., & Rodríguez, H. (2015) La importancia del aprendizaje reflexivo en el Prácticum de 
Magisterio: una revisión de la literatura REDU. Revista de Docencia Universitaria, 13(3), 147-170. 
https://doi.org/10.4995/redu.2015.5424 

Hernández, R., Fernández, C., & Baptista, P. (2014). Metodología de la Investigación. México: McGraw-Hill. 
Manen, M. (2003). Investigación educativa y experiencia vivida. Barcelona: IDEA BOOKS, S.A. 
Martínez, L., Caraballo, Á., Pérez, Adriana, M., & Del Valle, C. (2014). Sentido de pertenencia e inclusión social, 

desde las expectativas de los estudiantes de nuevo ingreso en la UDO ANACO. SABLE. Revista 
Multidisciplinaria del Consejo de Investigación de la Universidad de Oriente, 26(4), 472-479. 

Martínez, M. (2014). Ciencia y arte en la metodología cualitativa. México: Trillas. 
Mejía, C., & Urrea, A. (2015). La confianza en el aula como eje transformador del mundo escolar. Sophia, 11(2), 

223-236. 
Ortiz, N., & Díaz, C. (2018). Una mirada a la vulnerabilidad social desde las familias. Revista mexicana de 

sociología, 80(3), 611-638. https://doi.org/10.22201/iis.01882503p.2018.3.57739 
Ospina, B. (2008). La educación como escenario para el desarrollo humano. Investigación y educación en 

enfermería, 26(2). 
Peña, M., Weinstein, J., & Raczynski, D. (2018). Construcción y pérdida de la confianza de docentes: Un análisis de 

incidentes críticos. Psicoperspectivas, 17(1). 
https://doi.org/https://doi.org/psicoperspectivas-vol17-issue1-fulltext-1174 

https://doi.org/10.22201/iis.01882503p.2018.3.57739
https://doi.org/https:/doi.org/psicoperspectivas-vol17-issue1-fulltext-1174


http://ijhe.sciedupress.com  International Journal of Higher Education  Vol. 9, No. 9; 2020 

Published by Sciedu Press                         10                          ISSN 1927-6044  E-ISSN 1927-6052 

Rodríguez, J., & Hernández, K. (2018). Problematización de las prácticas docentes y contextualización de la 
enseñanza. Propósitos y Representaciones, 6(1), 507-541. https://doi.org/10.20511/pyr2018.v6n1.211 

Sandoval, M. (2011). La confianza de los jóvenes chilenos y su relación con la cohesión social. Última década, 
19(34), 139-165. https://doi.org/10.4067/S0718-22362011000100008 

Sandoval, M. (2014). Convivencia y clima escolar: claves de la gestión del conocimiento. Última década, 22(41), 
153-178. https://doi.org/10.4067/S0718-22362014000200007 

Sans, S., Ruiz, C., & Pérez I. (2009). Concepto, dimensiones y antecedentes de la confianza en el entorno virtual. 
Teoría y Praxis, 6, 31-56. https://doi.org/10.22403/UQROOMX/TYP06/02 

Sevillano, M., & Escobar, M. (2011). Confianza-desconfianza en las relaciones conyugales de parejas 
transnacionales. Prospectivas, 1(16), 225-256. https://doi.org/10.25100/prts.v0i16.1169 

Summo, V., Voisin, S., & Téllez, B. (2016). Creatividad: eje de la educación del siglo XXI. Revista Iberoamericana 
de Educación Superior, VII(18), 83-98. https://doi.org/10.22201/iisue.20072872e.2016.18.177 

Tereucán-Angulo, J., Briceño-Olivera, C., & Gálvez-Nieto, J. (2016). Equivalencia y valor en procesos de 
reciprocidad e intercambio entre los mapuches. Convergencia, 23(72), 199-220. 
https://doi.org/10.29101/crcs.v0i72.4136 

Tschannen-Moran, M. (2014). Trust matters: Leadership for successful schools (2nd ed.). San Francisco, CA: 
Jossey-Bass. 

Uranga-Alvídrez, M., Rentería-Soto, D., & González-Ramos, G. (2016). La práctica del valor del respeto en un 
grupo de quinto grado de educación primaria. Ra Ximhai, 12(6), 187-204. 
https://doi.org/10.35197/rx.12.01.e3.2016.11.mu 

Woolfolk, A. (2010). Psicología educativa. México: Pearson. 
Yáñez, R., & Cuadra, R. (2014). Emociones emergentes ante eventos significativos de confianza con jefaturas de 

enfermería. Psicoperspectivas, 13(2), 
165-173. https://doi.org/10.5027/psicoperspectivas-Vol13-Issue2-fulltext-302 

Yáñez, R., & Valenzuela, S. (2013). Conductas críticas para experimentar confianza en el liderazgo en enfermería en 
un hospital de alta complejidad. Aquichan, 13(2), 186-196. https://doi.org/10.5294/aqui.2013.13.2.4 

Yáñez, R., Pérez, V., & Yáñez, C. (2005) La confiabilidad hacia los docentes por parte de los estudiantes y su 
influencia en la construcción de confianza y en la identificación organizacional hacia sus carreras. Estudios 
Pedagógicos, 31(2), 89-103. https://doi.org/10.4067/S0718-07052005000200006 

Zapata, C., Gómez, M., & Rojas, M. (2010). Modelado de la relación de confianza profesor-estudiante en la docencia 
universitaria. Educación, 13(1), 77-90. https://doi.org/10.5294/edu.2010.13.1.5 

 
 
Copyrights 

Copyright for this article is retained by the author(s), with first publication rights granted to the journal. 
This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution 
license (http://creativecommons.org/licenses/by/4.0/). 
 
 


