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Abstract 
Objective: The aim of this study is to examine the lifelong learning trends of physical education and sports 
teachers with regard to various variables and to compare them with the literature. 

Method: 113 physical education teachers working in secondary schools and high schools in Tokat province and 
its districts during the 2019−2020 academic year participated in the study. In order to obtain the research data, 
the “Lifelong Learning Scale” adapted to Turkish by Engin, Kör and Erbay (2016) and the demographic 
information questionnaire created by the researchers were used. This research is a descriptive study in scanning 
model. The research data were subjected to normality test and the research data were analyzed according to the 
results. In the analysis of the data, 0.05 significance level was taken as the criterion. In order to determine the 
level of lifelong learning competence of physical education and sports teachers, the variables with 2 level were 
analyzed by using t test statistics, and the variables with 3 or more levels were analyzed by the ANOVA F test 
statistic. 

Conclusion: According to the results of this study which was conducted on different variables, physical 
education teachers’ lifelong learning tendency scores are high. At the same time; gender, professional seniority 
and and the lvel of the institution (primary school, high school etc.) are not effective factors on lifelong learning 
motivations og physical education and sports teachers.  
Keywords: lifelong learning, teacher, manner 

1. Introduction 
The period of time, in which the individuals voluntarily or involuntarily commit the hearsay or proven 
information to their memories through their social environment, family or formal school, can be described as the 
learning process. In this context, life can be explained as a development process and the development can be 
explained as the life itself. Development refers to the formation of habits, the clarification of interests and the 
development of the power of observation and thinking (Dewey, 2004, pp. 10−14). Additionally, there are many 
changes that have taken place in our age and that we need to keep up with; and individuals should follow these 
changes and developments for the purpose of keeping up with the society. The most important of these are 
internet, informatics and science. Rapid changes in science and technology change the social, cultural and 
economic paradigms, and individuals’ expectations are also affected by this change (Uzunboylu & Hürsen, 
2011). All these changes interest every society in the world and in this way, societies of knowledge come into 
existence. In the information age, rapid changes and developments in information and communication 
technologies cause individuals to be in need of continuous learning. It is compulsory that individuals have 
learning skills in a shorter time in order to cope with the increasing volume of information through the internet 
and other information and communication technologies (Cornford, 2002; Budak, 2009). For this reason, 
individuals who are needed in the information technology, who can rapidly adapt to the changing technology, 
who can constantly renew themselves and who have analytical and questioning skills should be raised 
(Demiralay & Karadeniz, 2008). 

This situation has led to the formation of the “Lifelong Learning” concept which enables the individuals to 
obtain the knowledge and skills they need at all ages (Coşkun & Demirel, 2012). Lifelong learning was 
mentioned for the first time at the conference organized by UNESCO. In this conference, which was held in 
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Hamburg, the concept of lifelong learning was reconsidered by the UNESCO Education Institute. Later, in the 
1970s and 1980s, theoretical and practical studies on lifelong learning were conducted (Ohidy, 2008; Akt, Günüç, 
Odabaşı, & Kuzu, 2012). As from the 1990s, the European Union has adopted lifelong learning as the basic 
criterion of cooperation in education and training (Pepin, 2007). Lifelong Learning is heavily emphasized as an 
important slogan in the European Union education and training policies (Dehmel, 2006). In 2019, Turkey 
prepared a “Lifelong Learning Strategy Document” in accordance with the Strategy Plan of Ministry of National 
Education. The main purpose of this document was to create different learning environments where individuals 
could improve their knowledge and skills (Cansever, 2009). Lifelong learning includes all learning activities 
carried out formally or informally in order to improve knowledge, skills and abilities (European Commission, 
2002). In other words, it includes the skills of accessing, using and evaluating the necessary information from 
various sources for the purpose of being adapted to the rapidly changing economic, political, cultural and 
technological environment (Ohsako & Mauch, 2001; Odabaş & Polat, 2008). Lifelong learning can also be 
described as supporting the new ways of learning with information communication Technologies. Lifelong 
learning is the educational activities that can be carried out anywhere in accordance with the interests and needs 
of the individuals in all segments of the society. In addition to providing individuals with knowledge and skills, 
these activities also have the function of bringing them into society and making them a part of the society 
(Demirel & Yağcı, 2012). 

When the literature is examined in general, it is seen that some of the studies have handled the the approaches of 
undergraduate, postgraduate and college students to lifelong learning (Gustafson, 1992; Code, 2001; Harwood, 
2007; Coşkun & Demirel, 2012; İzci & Koç, 2012). It is also seen that the other part of the studies on the subject, 
emphasized the importance of lifelong learning being at the center of basic education policies (Cornford, 2002; 
Dehmel, 2006; Pepin, 2007; Cansever, 2009; Budak, 2009; Arcuria, 2011; Sağlam, Özdoğru, & Çıray, 2011). 
Besides, there are also studies, which describe the importance of lifelong learning regarding information literacy 
(Demirel & Karadeniz, 2008), and training of the educators (Soran, Akkoyunlu, & Kavak, 2006). Lifelong 
learning competencies motivate the individuals to learn or the idea of learning and to support these ideas of them 
rather than combining the understanding of traditional education programs with contemporary learning 
opportunities (Avrupa Komisyonu, 2002). The competencies of lifelong learning should be provided to students 
as from primary education. In this context, qualifications of the teachers should be discussed and questioned 
(Budak, 2009). The diversification of the expectations and needs of the individual in parallel with the 
technological advancements and the expansion of access to information, necessitates the inclusion of lifelong 
learning programs in the curricula of universities (Jarvis, 2007). When the fundamental role of lifelong learning 
in fulfilling the present and future needs of the society is considered (Harwood, 2007), it is of great importance 
to bring these competencies to teachers (Şahin & Arcagök, 2014). 

Lifelong learning is a process that enables to take advantage of all learning opportunities that are an 
indispensable part of life and improves the individual (Demirel, 2011). The role of the teacher in lifelong 
learning is of great importance. Teachers should explain how valuable the knowledge is and show students the 
shortest and most accurate ways to access information with appropriate strategies, methods and techniques. The 
individual should always be aware that s/he needs information. S/he should understand the necessity of lifelong 
learning to solve the problems s/he encounters (Fındıkçı, 2004). Education programs need to guide students in 
subjects such as versatile, abstract, critical, creative, independent thinking, problem solving, gaining effective 
communication skills, knowledge generation, learning to learn, feeling themselves valued, trusting their 
capacities and valuing the differences which can be achieved by lifelong learning (Özden, 2005). 

In addition, some characteristics that should be sought in individuals with lifelong learning tendencies are 
emphasized. According to Knapper and Cropley (2000), in the literature review, the lifelong learners are the 
individuals who question their learning, actively participate in the process, learn by planning their own learning, 
learn from their relatives, teachers, friends, in short, from their environment, and are sensitive to different ways 
of learning. Additionally, Candy (1994) states that lifelong learners have a love of learning, can create a sensitive 
connection between a broad vision and various fields of knowledge, can rearrange and evaluate the information, 
have a positive self-perception, have organizational skills and use their learning strategies at each stage of 
learning (Ayaz, 2016).  

As a result of the field review, there was a need for such a study, since there was no comprehensive research on 
lifelong learning tendencies of physical education and sports teachers. The purpose of this study is to customize 
the lifelong learning tendency on physical education and sports teachers in addition to all literature studies and to 
fill the gap in the field. The aim of the study is to show the extent to which physical education teachers’ lifelong 
learning is affected by these variables. 
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2. Method 
In this section, information about the research model, the population and sample of the research, the collection 
and analysis of the research data were given. 

2.1 Research Model 

This research is a descriptive study conducted by using a screening model in which the lifelong learning 
tendencies of teachers are examined. Screening models are the research approaches that aim to define a past or 
present situation as it exists (Karasar, 2009). 

2.2 Population and Sample 

The population of the study is consisted of physical education and sports teachers working at the city center and 
districts of Tokat province in 2020-2021. The sample of the study is consisted of 113 teachers who were selected 
randomly. 

2.3 Data Collection Tool 

“Lifelong Learning Scale” which was developed by Wielkiewicz and Meuwissen (2014) and adapted to Turkish 
by Engin, Kör and Erbay (2016) was applied in the study. The Lifelong Learning Scale is a one-dimensional 
scale with 15 articles. In the same study, it was stated that the purpose of this scale was to evaluate the lifelong 
learning of the students and people in the other group. The scale has a 5 points of Likert type with the ratings as 
(1) never, (2) rarely, (3) occasionally, (4) often, and (5) always. For example, the Cronbach alpha coefficient of 
the scale is 0.936 and the Kaiser-Meyer-Olkin (KMO) value is 0.95. The total variable as a result of the single 
factor solution of factor analysis is 52.651. Accordingly, when the factor loads are examined, it is revealed that 
these loads are between 0.660 and 0.795. The normality assumptions of the scale are as follows; 

 

Table 1. Normality test results of the scale 

 Scale 

Average 60.55 
Standard Deviation 8.026 
Kolmogorov Smirnov Test 1.243 
p value 0.091 

 

Looking at Table 1, the scale is of the normal distribution (p = 0.091 > α = 0.05). 

2.4 Data Analysis 

All statistical analyzes performed during the data analysis phase were carried out via the SPSS20.0 statistics 
program. The results obtained in the analysis of the research data were shown in the tables. In the data analysis, 
0.05 significance level was taken as the criterion. For the purpose of determining the level of lifelong learning 
competence of physical education and sports teachers, variables with a level number of 2 were analyzed with the 
t-test statistic, and variables with 3 or more level numbers were analyzed with the ANOVA F test statistics. 

3. Findings 
The findings obtained from the research were handled according to the demographic features of the research 
participants and their independent variables and shown in the form of tables. 

 

Table 2. Distributions of demographic variables 

 Variable Frequency(n) Percentage (%) 
Gender Female 29 28.2 

Male 74 71.8 
Institution Secondary School 59 57.3 

High School 44 42.7 
Year of Profession 1−5 Years 26 25.2 

6−10 Years 32 31.1 
11−15 Years 12 11.7 
16−20 Years 33 32.0 
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Looking at the distribution of the gender variable of those who participated in the survey, 71.8, that is, 74 of the 
participants are males while 28.2%, that is, 29 of the participants are females. Looking at the distribution of the 
institution variable, 42.7%, that is 44 of the participants are working at high schools while 57.3%, that is 59 of 
the participants are working at secondary schools. Considering the distribution of the year of profession variable, 
it is seen that 25.2%, that is 26 of the participants have been working for 1−5 years; 31.1%, that is, 32 of the 
participants have been working for 6−10 years; 11.7%, that is 12 of them have been working for 11−15 years and 
32.0%, that is 33 of them have been working for 16−20 years.  

 

Table 3. Results of t test analysis made between gender variable and scale 

Scale Gender Average Standard Deviation t test p value Difference 
Scale Female 62.51 9.50 1.565 0.121 - 

Male 59.78 7.29 

 

As a result of the t test analysis made between the scale and gender, no statistically significant relationship was 
found between the scale and gender (p = 0.121 < α = 0.05). 

 

Table 4. Results of t test analysis made between institution variable and scale 

Scale Institution Average Standard Deviation t test p value Difference 
Scale Secondary School 59.69 8.50 -1.261 0.210 - 

High School 61.70 7.27 

 

As a result of the t test analysis made between the scale and institution variable, no statistically significant 
relationship was found between the scale and gender (p = 0.210 < α = 0.05). 

 

Table 5. Results of t test analysis made between year of profession variable and scale 

Scale Year Average Standard Deviation F test p value Difference 
Scale 1−5 Years 60.34 7.96 0.917 0.436 - 

6−10 Years 62.37 9.21 

11−15 Years 60.08 6.20    
16−20 Years 59.12 7.39    

 

As a result of the t test analysis made between the scale and year of profession variable, no statistically 
significant relationship was found between the scale and year of profession (p = 0.436 > α = 0.05). 

4. Discussion 
In this study, which examined the lifelong learning tendencies of physical education and sports teachers on 
different variables by using the “Lifelong Learning Scale” adapted to Turkish by Engin, Kör and Erbay (2016), 
no significant differences were found between the gender, year of profession and institution variables of physical 
education and sports teachers and lifelong learning scale. Some studies in the literature were not in line with the 
findings of this study. 

In their study on lifelong learning motivation, Shin and Jun (2019) concluded that there was a significant 
difference between female and male teachers due to the fact that the female teachers had a higher learning 
motivation and their psychological readiness was better. Özçiftçi (2014) found in his study that there was a 
significant difference in favor of female teachers. In the study conducted by Diker and Çoşkun (2009), it was 
seen that the gender made a significant difference in the sub-dimensions of lifelong learning tendencies scale. 
This difference was in favor of female students. However, there was no difference in terms of gender in general 
lifelong learning tendencies. In the study of Şahin and Arcagök (2014); Yılmaz (2016); Yaman and Yazar (2015); 
and Yaman (2014), it was seen that the gender had no effect on lifelong learning skills. Atacanlı (2007) found 
that self-learning levels did not differ in terms of gender. When the results of this study were examined, it had 
been seen that the results were contrast to the discourse of Jenkins (2004) on the genders. According to Jenkins 
(2004), the reasons why women value learning more and tend to learn more are due to their roles and 
responsibilities in family and community life, women have to change their job, quit their jobs or take long breaks 
and there is a concern that it would be insufficient for women to have equal competencies for men in 
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professional promotion. Additionally, Jenkins (2004) stated that women benefit less from the education system 
than men, as well as gaining other characteristics, and stated that they attach more importance to participating in 
learning activities to meet their basic educational needs. There are also studies that support Jenkins (2004). 
Çetinkaya, Gülaçtı, Çiftçi and Kağan (2019) found significant differences between professional satisfaction and 
gender, which are the sub-dimensions of the lifelong learning scale they used in their studies. According to the 
result, it was concluded that male teachers had higher scores in the sub-dimension of professional satisfaction 
while female teachers had more tendencies in the sub-dimension of motivation, persistence, and regulation of 
learning and lack of curiosity. In parallel with these studies, Yılmaz et al. (2014), Dervişoğulları, Tutkun and 
Dervişoğulları (2016), Diker Coşkun and Demirel (2012), İzci and Koç (2012), Demirel and Akkoyunlu (2010), 
Evin-Gencel (2013), Şahin, Akbaşlı and Yanpar Yelken (2010), Demir Başaran and Sesli (2019), and Gökyer 
and Türkoğlu (2018) also concluded that the lifelong learning tendencies of female teachers were higher in 
general. 

As a result of their research, Ayra, Kösterelioğlu and Çelen (2016) found that theachers’ lifelong learning 
tendencies did not significantly differ in terms of their year of profession. This result is in parallel with our 
research findings. Based on the result obtained, one can make the comment that the duration of experience is not 
an effective factor in lifelong learning in general. Additionally, Şahin and Arcagök (2014); Diker Coşkun (2009); 
Ayaz (2016); Yılmaz (2016); Gökyer (2019); Kılıç (2015) and Özçiftiçi (2014) also stated that professional 
experience had no effect on many lifelong learning skills. Çetinkaya, Gülaçtı, Çiftçi and Kağan (2019) could not 
find significant differences in the results of variable analysis between the variables of seniority teachers and all 
sub-dimensions of lifelong learning tendencies and professional satisfaction. Contrary to these findings in the 
literature, Yaman (2014) found that teachers with 6−10 years of experience had higher lifelong learning 
tendencies than others. According to Duran and Tekin (2020), there was no significant difference in lifelong 
learning competencies of teachers according to their professional seniority. It was determined that the 
professional seniority of the teachers was not effective on the levels of lifelong learning competence. Although 
there was no significant difference when the average rank was considered, it was concluded that the lifelong 
learning competencies of the teachers with professional seniority of 6−10 years are higher than the others. In 
addition to Duran and Tekin (2020); and Yaman (2014), Yaman and Yazar (2015) concluded that the teachers 
with 6−10 years of professional seniority years had higher lifelong learning tendency scores. However, the 
lifelong learning tendency of teachers with 1−5 years of seniority were higher than the ones with 21+ years of 
seniority, the lifelong learning tendency of teachers with 6−10 years of seniority were higher than the ones with 
16−20 and 21+ years of seniority, and the lifelong learning tendency of teachers with 11−15 years of seniority 
were higher than the ones with 21+ years of seniority. Looking at the result, it can be interpreted that the lifelong 
learning tendencies of teachers who have been working for 21 years or more may decrease due to professional 
deformation, fatigue and loss of motivation. The study findings of Demir, Başaran and Sesli (2019) support this 
interpretation. 

Çetinkaya, Gülaçtı, Çiftçi, and Kağan (2019) could not find a significant difference between all sub-dimensions 
of teachers’ lifelong learning tendencies and the institution they work at. This result is in parallel with the results 
of institution variable of our study. This result and the results of the research conducted by Dervişoğulları, 
Tutkun and Dervişoğulları (2016); Yılmaz (2016); and Çam and Üstün (2016) show similarity. Considering this 
result, it can be concluded that lifelong learning tendencies of the teachers, regardless of their levels, do not 
cause a significant difference and this is an important gain in terms of the quality of education. 

In addition to the variable in our study, Ayra, Kösterelioğlu, and Çelen (2016) also performed an analysis 
between the branch, teaching profession attitudes, and the book-reading rate variable and the lifelong learning 
scale, and they found significant differences between teaching profession attitudes as well as whether they liked 
their profession or not, their reading rates and their lifelong learning tendencies. Based on these results, it can be 
conluded that teachers who love their profession may be more open to the developments on learning, and 
individuals who have the habit of reading books may be more open to learn new things since they keep their 
knowledge up-to-date and tend to read constantly. On the other hand, Durak and Tekin (2020) concluded that 
classroom teachers have higher lifelong learning competencies than branch teachers according to the branch 
variable. Çetinkaya, Gülaçtı, Çiftçi and Kağan (2019) could not find a significant relation between all 
sub-dimensions of lifelong learning and professional satisfaction scores and marital status variable. Besides, 
according to the variable analysis between the age variable, all sub-dimensions of lifelong learning tendencies 
and professional satisfaction, no significant differences were found. It can be interpreted with this situation that 
the lifelong learning tendency is not effected by the age and marital status variables. In his study, Yılmaz (2016) 
could not find any significant differences between their lifelong learning tendency and settlement. 
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5. Conclusion and Recommendations 
According to the result of this study which aims to examine the lifelong learning tendencies of physical 
education and sports teachers through different variables, physical education teachers’ lifelong learning tendency 
scores are high. At the same time, gender, professional seniority and the institution are not effective factors on 
the lifelong learning motivations of physical education and sports teachers. There are many studies in the 
literature that include the same and different variables, and the proportions of studies that support and do not 
support the effects of these variables on lifelong learning are almost equal. Based on this information, it can be 
expected that the lifelong learning tendency is actually a factor related to individuals’ curiosity, motivation, and 
liking to learn, and it may be affected by different variable conditions or may not be affected at all. Wlodkowski 
(1993) explains this situation as; intrinsic motivation and emotional drives based on learning are required for 
lifelong learning to take place. 

The following recommendations have been made within the framework of the findings and recommendations 
made as a result of this study; 

1) Mixed studies that include qualitative, quantitative, and expansive explanations on lifelong learning tendency 
can be conducted. 

2) It is a very common result that the lifelong learning motivations of female teachers are high. The source of the 
high motivation can be found out by handling this situation with qualitative methods. 

3) Explanatory studies can be conducted on why physical education teachers are not affected in terms of gender, 
professional seniority and the institution they work for. 
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