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 The success of an educational institution is largely based on student 
motivation and educational satisfaction and their happiness at their place  
of education. It is therefore very important to maintain high quality in 
education to determine the case of students' well-being in order to improve  
the standards of study. In this regard, the aim of this study was to identify  
the status of students in terms of their level of burnout, vigor and educational 
satisfaction at the Department of Fine Arts Education. There were 250 
students participated in the study. To determine the level of burnout and 
vigor, Shirom-Melamed Burnout and Vigor Measures were employed, and  
to measure the educational satisfaction levels, educational satisfaction 
questionnaire was used. The results show that music majors have lower vigor 
than art majors. Gender does not have significant effect on any of the scores. 
Burnout, vigor and educational satisfaction differ according to the year of 
education for music major, but only vigor differs for art majors. Mother’s 
education level has significant effect on burnout and vigor for music majors 
and on education satisfaction for art majors. GPA is not correlated with none 
of burnout, vigor or educational satisfaction. 

Keywords: 

Art education 
Burnout 
Educational satisfaction 
Music education 
Vigor 

This is an open access article under the CC BY-SA license. 

 

Corresponding Author: 

Rasim Erol Demirbatır,  
Department of Fine Arts Education, 
Bursa Uludağ University,  
Özlüce Görükle Kampüsü, 16059 Nilüfer/Bursa, Turkey. 
Email: redemir@uludag.edu.tr 

 
 
1. INTRODUCTION 

The success of an educational institution is largely based on student motivation, educational 
satisfaction and their happiness at their place of education. It is therefore very important to maintain high 
quality in education to determine the case of students' education satisfaction in order to improve the standards 
of education. In this regard, the aim of this study was to identify the status of students in terms of their level 
of burnout, vigor and educational satisfaction of music and art majors in Department of Fine Arts Education.  

There are psychological difficulties that university education brings to the student due to reasons 
such as moving to a new city, living separately from the family, increasing responsibilities regarding their 
own decisions. Whether the department that he/she enrolled is among the student's first choices can be 
estimated to affect his/her satisfaction in education life. In addition, it may be thought that the reasons such as 
encountering a different environment than the student expected, making the program harder than expected or 
not suitable for him /her may be effective in the burnout, vigor and education satisfaction of the student. 
Moreover, the student may have to cope with some specific problems related to the field of study For 
example, there are studies stating that more than half of the music students may encounter health-related 
problems arising from their profession [1-6]. 

https://creativecommons.org/licenses/by-sa/4.0/
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On the other hand, there is extensive literature revealing that music practice can contribute to  
a better life with more psychological well-being and happiness [7-11]. Learning and making music can 
benefit the health of amateur musicians, both physically [12] and psychologically [13]. Nevertheless,  
the physical and psychological demands placed on those involved in music professionally can have  
a negative impact on their well-being [14]. The adverse effects of musical activity are likely to be most 
pronounced for musicians, since preparing and performing involves a substantial amount of intellectual and 
physical effort. In effect, their health status is likely to have consequences for their ability to make  
music [15]. Indeed, music history has seen excellent artists who had withdrawn from music due to mental 
problems such as Vladimir Horowitz, for example, is believed to have stopped his career due to  
depression [15, 16]. Despite the growing body of research on various aspects of the psychological health of 
performers, the published literature on their music-related ill-being is largely limited to that on performance 
anxiety. Similarly, there is limited research on the well-being of performers' experience specifically related to 
music. General literature appears to identify burnout and commitment as indices of employee ill-being and 
well-being in relation to work [17, 18] and student ill-being in relation to research, there is a significant lack 
of research in the population of musical performers to address these issues. 

Nevertheless, according to anecdotal evidence, even the most experienced performers can be 
burned-out: the pianist Van Cliburn is known to have been a victim of burnout, to such a degree that he has 
withdrawn from his career as a performer for several years. In fact, there are anecdotal findings in music 
education literature that burnout affects music students [19]. Nevertheless, it is important to note that the 
absence of psychological ill-being does not necessarily mean well-being [20], in other words an "optimal 
psychological awareness and functioning" [21]. This means that both the negative and positive states (i.e. 
both burnout and engagement) that performers may encounter with respect to music need to be investigated if 
their healthy participation is to be better understood. While burnout and engagement reflect well-being 
specifically related to music, they are likely to influence the physical health and overall functioning of 
performers, which underlines the importance of researching their effect on performance students. 

Next, it is necessary to determine the degree to which performance students feel burned-out and/or 
engaged. Therefore, in order to promote wellbeing and avoid ill-health, it is of primary importance to find out 
what underpins the production of burnout and commitment and to shed some light on how it relates to  
the well-being and functioning of students. In order to target students at particular risk, it is important to 
identify factors related to sub-optimal music-related well-being that are both modifiable, at least to some 
degree, such as personal factors and the immediate learning environment, and those beyond the direct control 
of students. Exploring how different music education systems affect performance-related ill-being and well-
being is also worthwhile in order to identify the factors that are most likely to compromise students' music-
related well-being or, conversely, to promote their positive attitudes towards music-making.  

Educational satisfaction is the most common issue in today's modern world. People working in 
almost all occupations work longer and longer, which decreases educational satisfaction and raises their 
burnout rates. Educational satisfaction can be characterized as a body of feelings that a person has towards 
internal and external factors related to his or her interests [22]. In addition, high burnout rates are associated 
with poor educational satisfaction [23-27] and educational burnout is also normal as a result of intense 
relationships and challenging places of study [28]. Burnout was first identified by Freudenberger in 1974 [29] 
as being physically and emotionally exhausted due to educational conditions. Sadly, students have a high 
level of fatigue relative to other careers [30, 31]. 

In every educational forum, the degree of burnout and satisfaction affects the quality of education, 
the amount of contributions made in the field of science and the creation of inventions in their own sector.  
In other words, it is only when academic staff are comfortable with their working conditions that students can 
become innovative, successful and ready to create new ideas for their career. Karabiyik, Eker and Anbar [32] 
reported that the study of the environment, the promotion and assessment, and the research fund have  
an effect on burnout among students. Burnout is considered to be a serious issue that could cause many 
students to quit. Maslach, Schaufeli and Leiter [33] split the burnout into three dimensions: fatigue, 
frustration and inefficiency. Burnout was initially established in professions involving human contact [34]. 
This is probably due to the strength of interpersonal relationships in which students study too much. It is 
recognized that the style of management of abuse, frequently encountered by professionals such as health 
workers and students, is harmful to personal health, morality and success [35]. 

Sadly, the literature on burnout and vigor of academicians at the Fine Arts Education Departments is 
not enough to obtain sufficient information to determine the level of burnout and vigor of students. This 
current study therefore seeks to determine the level of burnout, vigor and education satisfaction of students 
studying music and arts. It is possible that burnout, vigor and education satisfaction of music education 
students will be different from other students due to the mentioned characteristics of music education.  
In Turkey teacher training instutions are organized so that both music majors and art majors are constructed 
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in the same department in the name of the department of fine arts education. Although there are no studies in 
the literature investigating the burnout, vigor and educational satisfaction of art majors it is thought that  
the music majors will differ from those of art majors due to the mentioned features even if they are under  
the same department. From this perspective, the question of whether the effect of independent variables of 
gender, education year, parents' education level and health status on the dependent variables of burnout, vigor 
and education satisfaction varies according to the major of student is considered worthy of researching.  

As mentioned above, although there are studies addressing the health problems of the music 
students or the studies that the music practice brings psychological well-being and happiness, there is no 
study in the literature investigating whether music students differ from other students in terms of burnout, 
vigor and educational satisfaction. And since both music majors and art majors are constructed in the same 
department in Turkey, comparing music and art majors will reveal whether music students have a special 
situation that affects their burnout, vigor or educational satisfaction levels. In this context, it is determined as 
a problem of the research whether music and art majors are different in terms of burnout vigor and 
educational satisfaction levels. In addition, it has been investigated whether the factors thought to be related 
to burnout vigor and educational satisfaction have different effects on these majors. 
 
 
2. RESEARCH METHOD 

Correlational research design is employed in the study. Music and art majors’ burnout, vigor and 
educational satisfaction levels were analyzed in terms of gender, education year, parents’ education level,  
and health status. The correlations between burnout, vigor, educational satisfaction and health status were 
also analyzed. 

 
2.1. Sampling 

Totally 250 students of music and art majors in Department of Fine Arts Education participated 
voluntarily to the study. Detailed information of participants is given in Table 1. 

 
 

Table 1. Demographic characteristics of the participants 
  Music Arts Total 
  f % f % f % 

Year in University 

1 35 26.1 27 23.3 62 24.8 
2 28 20.9 14 12.1 42 16.8 
3 36 26.9 36 31.0 72 28.8 
4 35 26.1 39 33.6 74 29.6 

Total 134 100.0 116 100.0 250 100.0 

Gender Male 92 68.7 90 77.6 68 27.2 
Female 42 31.3 26 22.4 182 72.8 

Total       

Education Level of 
Mother 

Primary School 33 24.6 64 55.2 97 38.8 
Secondary School 15 11.2 23 19.8 38 15.2 

High School 52 38.8 24 20.7 76 30.4 
Higher education 34 25.4 5 4.3 39 15.6 

Total 134 100.0 116 100.0 250 100.0 

Education Level of 
Father 

Primary School 18 13.6 34 29.3 52 20.8 
Secondary School 16 11.9 39 33.6 55 22.0 

High School 56 41.8 35 30.2 91 36.4 
Higher education 44 32.8 8 6.9 52 20.8 

Total 134 100.0 116 100.0 250 100.0 

Age 
18-20 80 59.7 57 49.1 137 54.8 
21-23 49 36.7 49 42.2 98 39.2 

24-27+ 5 3.7 10 8.6 15 6 
Total 134 100.0 116 100.0 250 100.0 

Health Status* 

1-4 11 8.2 8 6.9 19 7.6 
5-6 43 32.1 43 37.1 86 34.4 
7-8 68 50.7 55 47.4 123 49.2 
9-10 12 9 10 8.6 22 8.8 

Total 134 100.0 116 100.0 250 100.0 
*For the evaluation of the health status of the participants a self-reporting 10-point scale was used (1 very 
bad to 10 excellent). 
 
 

2.2. Data collection tools 
Students’ burnout levels were measured via Turkish version of [36] Shirom-Melamed Burnout 

Measure (SMBM) [37]. SMBM has three subscales. The three subscales are the physical fatigue (PF) factor 
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(6 items), the cognitive weariness (CW) factor (5 items), and the emotional exhaustion (EEx) factor  
(3 items). SMBM is a 7-point Likert-type scale. Turkish version [36] of Shirom-Melamed Vigor Measure 
(SMVM) [37] was employed to determine the vigor levels. Its 3 factors are physical strength (PHY, 5 items); 
emotional energy (EE, 4 items); and cognitive liveliness (CL, 3 items). All 14 items were measured on  
a 7-point Likert-type scale.  

Educational Satisfaction (ES), which refers to a student’s subjective, cognitive evaluation of school 
life using her or his own standards related to several specific school life domains [38] were measured by ES 
questionnaire developed by Demirbatir [38] which has 20 items of 5-point Likert-type scale, where 1 = 
strongly disagree, and 5 = strongly agree. Participants were also asked to indicate their health condition using 
a 10-point scale, from 1 = very unhealthy to 10 = very healthy. 

For SMBM, the Cronbach’s α for total scale is 0.88; for PF factor it is 0.92; for CW factor it is 0.88 
and for EEx factor it is 0.79, meaning the SMBM and its three items provide good level of internal 
consistency and an accurate measure of the variable, burnout. For SMVM, the Cronbach α for total scale is 
0.84; for PHY factor it is 0.87; for EE factor it is 0.85 and for CL factor it is 0.91. For ES, the Cronbach  
α calculated to assess the internal consistency of ES is 0.89. The Cronbach α value stated for SMVM and  
ES indicates that these surveys provide good level of internal consistency and an accurate measure of  
the variable.  
 
2.3. Data analysis 

In the study, the Cronbach’s α was used to measure the internal consistency between the items and 
to determine whether the survey is accurately measuring the variable of interest. When comparing the scale 
scores of art and music majors; and the scale socres of female and male students independent t-tests were 
employed. One-way ANOVA with Bonferroni post-hoc comparisons was used to test significant differences 
between and within groups, considering year of education and Kruskal Wallis H test for mother and father’s 
level of education. In addition, correlation coefficients were calculated between scales (SMBM, SMVM, ES) 
and GPA and health were performed. Since the Health scores were in ordinal scale, Spearman’s rho  
was reported for correlations including Health scores. For other comparisons Pearson correlation coefficient 
was used.  
 
 
3. RESULTS AND DISCUSSION 

Table 2 shows the comparisons of SMBM, SMVM, and ES scores according to Majors of Music 
and Art. As seen in the Table 2, music majors’ SMBM scores were not significantly different than Art 
majors, p>0.05, even though the mean values for all three items of SMBM (PF,CW,EEx) were higher for 
music majors comparing to arts majors. For SMVM and its subdimension PHY, music majors were 
significantly lower than Art majors, p<0.05. This means that music students feel less vigorous and less 
physical strength comparing to the arts students. ES scores were not significantly different, p>0.05, 
indicating that both arts and music students feel similar levels of educational satisfaction. 

In the literature there are studies showing that music practice can contribute to a better life with 
more psychological well-being and happiness [7-11]. But for students in music programs, studies indicates 
the opposite results. Researchers such as Spahn, Strukely & Lehman [39] found that music students’ 
depression and anxiety scores were higher than those of the medical and sports students. 

 
 

Table 2. Comparisons of SMBM, SMVM, and ES scores according to majors 
Scale Major N M SD t df p 

SMBM Music 134 3.73 1.04 1.757 248 0.08 
 Art 116 3.50 0.99    

PF Music 134 4.71 1.38 1.503 248 0.13 
 Art 116 4.45 1.29    

CW Music 134 3.34 1.46 0.982 248 0.33 
 Art 116 3.17 1.32    

EEx Music 134 2.42 1.35 1.576 248 0.12 
 Art 116 2.16 1.26    

SMVM Music 134 4.59 0.89 -2.147 248 0.03 
 Art 116 4.84 0.95    

PHY Music 134 3.91 1.26 -2.630 248 0.01 
 Art 116 4.30 1.05    

CL Music 134 4.82 1.37 -1.654 248 0.1 
 Art 116 5.10 1.32    

EE Music 134 5.26 1.31 -0.318 248 0.75 
 Art 116 5.31 1.46    

ES Music 134 3.43 0.64 1.393 248 0.17 
 Art 116 3.32 0.60    
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Table 3 shows that for both music and art students, gender did not have any significant effect on 
SMBM, SMVM and ES scores, p>0.05. In the literature, there are some studies that show females have more 
burnout and less vigor, and in some studies there is no significant difference [35]. In this study, female and 
male students seemed to have similar levels of burnout, vigor and educational satisfaction. As seen in  
Table 4, ANOVA results showed that SMBM scores significantly varied (p<0.01) according to the Year for 
music majors. Post hoc tests showed that 4th year music majors have significantly higher SMBM scores than 
1st year music majors. This indicates that 4th year students feel more burned-out than 1st year students, 
which could be due to increased workload, stress and difficulty of the course. But for Art majors, year of 
education did not significantly affect the SMBM scores. 
 
 

Table 3. Comparisons of SMBM, SMVM, ES scores according to gender 
  Music Art 
 Gender M(SD) t p M(SD) t p 

SMBM Female 3.77±1.07 0.625 0.53 3.51±0.92 0.148 0.88 
Male 3.65±0.99   3.48±1.20   

SMVM Female 4.56±0.90 -0.49 0.63 4.91±0.82 1.433 0.15 
Male 4.64±0.90   4.60±1.32   

ES Female 3.45±0.59 0.639 0.52 3.36±0.59 1.281 0.20 
Male 3.38±0.73   3.19±0.65   

 
 

Table 4. Comparisons of SMBM, SMVM, ES scores according to the year of education 
  Music Art 
 Year M(SD) F p Diff. M(SD) F p Diff. 

SMBM 

1st 3.33±1.04 3.78 0.01 1<4 3.88±1.03 2.03 0.11  
2nd 3.64±0.95    3.56±1.07    
3rd 3.79±0.94    3.29±0.70    
4th 4.13±1.10    3.42±1.10    

SMVM 

1st 4.91±0.84 4.38 0.01 4<1 4.36±1.05 4.15 0.01 1<3, 
2nd 4.69±0.86    4.62±0.95   1<4, 
3rd 4.59±0.90    5.00±0.71   2<4 
4th 4.18±0.85    5.09±0.97    

ES 

1st 3.92±0.48 15.55 0.01 4<3, 3.41±0.52 1.01 0.39  
2nd 3.37±0.60   4<1, 3.44±0.49    
3rd 3.39±0.54   3<1, 3.35±0.53    
4th 3.03±0.59   2<1 3.19±0.74    

 
 

SMVM scores significantly varied according to the Year for music majors. Post hoc tests showed 
that 1st year music majors have significantly higher SMVM scores than 4th year music majors, implying that 
1st year music students are more vigorous comparing to 4th year students. The year had also significant 
affect on Art majors’ SMVM scores, showing a gradual increase in SMVM scores from 1st year to 4th year. 
Post hoc tests showed that 1st year art majors had significantly lower scores (p<0.01) than 3rd and 4th year 
art majors. And 2nd year art majors had also lower scores than 4th year art majors. These results suggest that 
arts students have an increased vigor as they progress through their degree.  

ES scores significantly varied according to the year for music majors. Post hoc tests showed that 1st 
year music majors have significantly higher ES scores than 2nd, 3rd, and 4th year music majors, indicating  
a higher level of educational satisfaction on the first year. There is a significant decrease of ES scores when 
students move to 2nd year and maintain a similar average score in 3rd year. In addition, 3rd year music 
majors were higher than 4th years, revealing that educational satisfaction significantly drops on the 4th year 
comparing to the previous years of education. However for art majors, year did not significantly affect the ES 
scores, showing that students maintained a similar level of educational satisfaction throughout their years of 
arts education. These results showed that as the music students progressed through years of music education, 
they felt more burned-out, less vigorous and educational satisfaction decreased, also indicating an increase in 
negative emotions. Similar results were obtained from previous Turkish studies [40, 41]. 

As seen in the Table 5, music students whose mothers’ education level was high school had 
significantly lower SMBM scores than students whose mothers’ education level was higher education, 
p<0.05, indicating that students whose mothers’ education level was higher education feel more burned-out. 
Music students whose mothers’ education level was high school had higher SMVM an ES scores than 
students whose mothers’ education level was higher education, p<0.05 indicating that students whose 
mothers’ education level was high school feel more vigorous and satisfied comparing to the other groups. Art 
students whose mothers’ education level was high school had significantly lower ES scores than students 
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whose mothers’ education level was primary school, p<0.05, and overall they have the lowest average score 
indicating that these students, whose mothers’ education level was high school, are less satisfied with their 
arts education. Table 6. shows the effect of father’s education on scores. As seen in the Table 6, father’s 
education level did not have any significant effect on both music and art students’ SMBM, SMVM or ES 
scores, p>0.05. 
 
 

Table 5. Comparisons of SMBM, SMVM, ES scores according to the mother’s education level 
  Music Art 
 Education M(SD) H p Diff. M(SD) H p Diff. 

SMBM 

1 3.56±0.73 9.906 0.02 4<5 3.46±1.07 5.642 0.13  
2 3.97±1.58    3.63±0.83    
3 3.47±0.99    3.65±0.82    
4 4.19±0.95    2.67±1.09    

SMVM 

1 4.57±0.74 11.034 0.01 5<4 4.84±1.03 4.940 0.17  
2 4.77±0.95    4.96±0.66    
3 4.80±0.96    4.59±0.97    
4 4.19±0.80    5.43±0.83    

ES 

1 3.42±0.56 8.827 0.03 5<4 3.44±0.55 8.461 0.04 4<2 
2 3.28±0.65    3.36±0.60    
3 3.63±0.61    2.98±0.69    
4 3.19±0.67    3.23±0.31    

1 = Primary School, 2 = Secondary School, 3= High School, 4 = Higher education. 
 
 

Table 6. Comparisons of SMBM, SMVM, ES scores according to the father’s education level 
  Music Art 
 Education M(SD) H p Diff. M(SD) H p Diff. 

SMBM 

1 3.56±0.64 1.776 0.62  3.53±1.00 0.867 0.83  
2 3.52±0.87    3.50±1.02    
3 3.70±0.99    3.54±0.99    
4 3.91±1.27    3.24±0.84    

SMVM 

1 4.65±0.66 1.497 0.68  4.59±1.25 2.667 0.44  
2 4.60±0.70    4.89±0.72    
3 4.64±0.93    4.95±0.89    
4 4.48±1.01    5.13±0.62    

ES 

1 3.51±0.48 0.734 0.87  3.35±0.55 7.621 0.06  
2 3.51±0.57    3.47±0.49    
3 3.41±0.66    3.19±0.77    
4 3.40±0.70    3.01±0.30    

1 = Primary School, 2 = Secondary School, 3= High School, 4 = Higher education. 
 
 

Table 7 shows the correlations between scale scores and GPA. The table shows that GPA of music 
students was not correlated to SMBM, SMVM, ES or Health. GPA of art students was not correlated with 
SMBM, SMVM and ES, however it was negatively correlated to Health score (p<0.05). This means that as 
the GPA scores increase, the health of arts students decrease. SMBM-SMVM scores, and SMBM-ES scores 
were negatively correlated (p<0.01) for both Music and Art majors. This means that as the level of burnout 
increase, the level of vigor and educational satisfaction decrease. In the literature, studies indicated that 
burnout has negative effect on vigor [35, 42]. This recent study’s findings are parallel with the literature. 

For music students, SMBM-Health scores were negatively correlated (p<0.01), indicating that as  
the level of burnout of students increase, their health levels decrease. The SMVM-ES and SMVM-Health 
were positively correlated (p<0.01), which is intuitive as their levels of vigor increase, their health and 
educational satisfaction levels increase. The ES-Health scores of music students were positively correlated 
(p<0.05), showing that as the health levels increase, the educational satisfaction increase. The SMBM- 
Health, SMVM-ES, SMVM-Health, and ES- Health scores of art students have no correlation. The results 
show that it’s more important for music majors how healthy they feel since the health scores have a bigger 
effect on SMBM, SMVM and ES scores.  
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Table 7. Correlations between scales and GPA 
 Music Art 
 r* p r* p 

GPA – SMBM 0.05 0.66 0.04 0.69 
GPA – SMVM -0.09 0.36 -0.05 0.62 

GPA – ES 0.09 0.37 0.12 0.26 
GPA – Health 0.14 0.17 -0.23 0.03 

SMBM – SMVM -0.66 <0.01 -0.31 <0.01 
SMBM – ES -0.41 <0.01 -0.24 <0.01 

SMBM - Health -0.42 <0.01 -0.08 0.39 
SMVM – ES 0.43 <0.01 0.13 0.16 

SMVM - Health 0.38 <0.01 0.14 0.14 
ES – Health 0.18 0.04 0.03 0.71 

*Since the Health scores were in ordinal scale, Spearman’s rho was 
reported for correlations including Health scores. 

 
 
4. CONCLUSION 

This study aimed to compare the level of burnout, vigor and education satisfaction of music and art 
majors. The results showed that music majors had lower vigor than art majors. For both music and art majors 
gender did not have significant effect on any of the scales. Burnout, vigor and educational satisfaction differ 
according to the year of education for music majors, but only vigor differs for art majors. Mother’s education 
level has significant effect on burnout, and vigor for music majors, whereas it has an effect on  
education satisfaction for art majors. Father’s education level did not have any significant effect for both 
music and art majors. Results also showed that GPA was not correlated with none of burnout, vigor or  
educational satisfaction.  

When only class loads and possible social stresses are considered music majors are not expected to 
have different burnout, vigor or education satisfaction levels than art majors. Considering that music majors 
have to spend hours to practice, it can be said that these students can spend less time on activities for 
relaxation, entertainment and sports. Since music is a performance-based art, it can be thought that music 
majors will experience more performance anxiety than art majors. This may have negatively affected  
the level of vigor of music students. Since sportive activities and healthy diets are recommended to deal with 
stress, elective courses on physical activities and healthy nutrition should be offered to eliminate the low 
level of vigor (especially physical strength) of music students. 

In this study, burnout, vigor and education satisfaction levels of music and art students in education 
faculty were compared and examined. It is thought that it would be beneficial to compare these students with 
other education faculty students and also with arts institutions outside the faculty of education. In addition,  
it is considered useful to carry out such studies internationally. 
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