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 In this study, the differentiation status of preschool children's adaptation to 
school according to their relationship with teachers was examined. The study 
participants consisted of 326 children aged 60-72 months and 21 preschool 
teachers in different preschool educational institutions affiliated to the 
Provincial Directorate of National Education in Konya, Turkey. The School 
Adaptation Teacher Assessment Scale and Teacher-Student Relationship 
Scale were utilized to collect the research data. In the evaluation of the 
research data, firstly, teacher-child relationship scores were divided into 
groups for cluster analysis: conflictual/non-conflictual, dependent/ 
independent, and close/distant teacher-child relationship. The data gathered 
were analyzed using the independent-samples t-test. The results of the study 
revealed that the level of school adaptation of the children who had close, 
non-conflictual, and independent relationships with their teachers differed 
significantly from that of children who had distant, conflictual, and 
dependent relationships with their teachers. Positive teacher-child 
relationships reflected positively on the level of the child's school adaptation 
level. Teachers should establish close relationships with children in order to 
facilitate their adaptation to the school in the preschool period. 
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1. INTRODUCTION 

Throughout their childhood, children experience different environmental transitions that require 
adaptation to new environments. This environmental transition can sometimes be due to a change of home, 
city, start of school, or school. In the environmental transition processes, the child has to adapt to the new 
environment by struggling with many difficulties. Schooling is also an environmental transition that requires 
the child's adaptation to the school environment as a whole, as he/she leaves the home environment where 
he/she was born and raised, when his/her first school life begins [1]. 

In general, school adaptation requires that a child adapts to many variables, such as teachers, 
classroom settings, school and classroom rules, and peer relationships [2-4]. If the child is not supported by 
these factors within the school and adequate school readiness is not achieved, the child's healthy adaptation to 
school cannot be ensured [5, 6]. School adaptation is an important process that plays a vital role in a child's 
life [7]. Whether this process is positive or negative, it has an impact on many factors, such as child 
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development, success, anxiety level, loneliness level, social support perception, and academic [3, 8, 9]. 
According to scientific literature, children who adapt to schooling in the preschool period pay much attention 
in class, participate actively in activities, work independently, achieve higher academic success, and improve 
peer relations [10, 11]. In addition, other evidence suggests that children who cannot adapt to school suffer 
from various difficulties in their classrooms [11, 12]. They face difficulties adapting to school in later 
educational levels; they may have internal/external psychological problems; they achieve low academic 
success [1, 13-15]. All these results reveal the importance of investigating the adaptation of the child to 
school in the preschool period. 

Regardless of the extent of the child’s preparation on adaptation to school, he/she may still falter 
and have difficulties adapting during the first days of school. Right from the first day of school, the pupil of 
his/her family is separated from his/her parents when he/she is included in the school environment, and 
he/she is expected to relate well with people he/she does not know for most of the day. In this process, the 
child’s relationship with the teacher is particularly important, with respect to being under an adult authority 
for the first time after his/her parents [2, 16]. Bronfenbrenner emphasizes that this transition between home 
and school and the adaptation to school, plays an important role in the development of the child in the 
ecological systems model [17]. The ecological model argues that children's transition to school should be 
successfully shaped by the support provided by the family at home, and by the teacher at school [18, 19]. In 
this process, it is thought that the relationship established between the teacher and child influences school 
adaptation. In the process of adaptation to school, the child should be made to feel comfortable in the 
classroom, loved, and made to love himself/herself. The teacher should also have empathic communication 
with the child and be patient and tolerant [2, 18, 20, 21].  

Birch and Ladd emphasize the importance of considering the various characteristics of children's 
relationships with classroom teachers when examining school adaptation of young children [11]. The 
classroom environment creates a natural environment to reflect the relationships children have with their 
parents. The support provided by the teachers in the relationship can be used to nurture the child's 
development and mitigate the risk factors involved [22]. Studies based on an extended attachment 
perspective evaluate the emotional quality of a teacher's relationship with a particular student, in terms of 
three dimensions initially derived from concepts and measures in the parent-child attachment theory: 
closeness, conflict, and dependence. Closeness refers to the relationship between the teacher and child based 
on love, trust, warmth, and openness. Conflict reflects incompatible and coercive interactions between the 
teacher and child. Dependence refers to the child's extremely dependent and adhering behavior to the teacher. 
In this perspective, closeness is considered to be positive, whereas conflict and dependence are considered as 
the most prominent features of a negative teacher-child relationship [23-26]. The purpose of this study is to 
determine whether the level of school adaptation differs according to these forms of relationship established 
by the preschool child with their teachers. 

When the literature was examined, teacher-student relationships with different variables executive 
function [27]; social anxiety [28]; aggression [29]; internalization/externalization behaviors [30]; school  
type [31]; academic results [32, 33] and studies on children's adaptation to school levels peer relations [34]; 
peer acceptance [35]; mother attitude-social skills [36]; and general adaptation level [37] were identified. 
However, only a few studies focused on school adaptation and teacher-student relationships [38, 39]. These 
studies emphasized the importance of teacher-child relationships and the process of the child's adaptation to 
school and drew attention to the need to investigate these relationships [13]. The regions in this study differ, 
in terms of being culturally different from the regions where the current studies were conducted (Adana and 
Samsun). In addition, the current studies also included suggestions to address teacher-child relationships and 
school adaptation in new studies with different measurement tools, samples, and methods [38, 39]. This study 
was developed based on these suggestions; teacher-student relationship data were grouped using the 
clustering method; the students' adaptation to school was investigated to be either different or not with 
different teacher-student relationship types. The study also differs from the literature in this respect. The 
general aim of the study is to reveal whether the school adaptation levels of preschoolers differ according to 
the teacher-child relationship. 
 
 
2. RESEARCH METHOD  

This research was conducted using a descriptive survey model. The purpose of the survey model 
was to describe a past or ongoing situation as it exists [40]. This study sought to answer the question of 
whether the adaptation of preschool children to school differs according to the teacher-student relationship. 
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2.1. Sample 
To determine the study sample in the 2018-2019 academic year, 21 schools were selected by the 

random cluster sampling method from 126 schools in the central districts of Konya, including independent 
kindergartens and primary schools including preschool classroom within the Ministry of National Education. 
Afterwards, all teachers and students of a classroom were randomly selected for inclusion in this study by 
drawing lots from these schools. Therefore, the study participants consisted of 326 children in the 60-72 
months age group and 21 preschool teachers in preschool educational institutions (21 different schools) 
affiliated to the Provincial Directorate of National Education in Konya. All of the teachers participating in the 
research were female; for the preschoolers, 171 were boys and 155 were girls. The mean age of the teachers 
was 36.72 years; that of the children was 62.3 months. 
 
2.2. Data collection method 

Personal information form, teacher-child relationship scale, and school adaptation teacher 
assessment scale for 60-72 months old children were used to collect data. 

 
2.2.1. Personal information form 

With the personal information form, information about the age and gender of teachers and children 
was obtained. 

 
2.2.2. School adaptation teacher assessment scale 

Ladd, Kochenfender, and Coleman developed the scale to determine the level of school adaptation 
of children 60-72 months old [41]; Önder and Gülay later adapted the scale into Turkish. The scale consists 
of 25 items and four sub-dimensions. The sub-dimensions included in the scale were school liking, 
cooperative participation, school avoidance, and self-management. The ‘school liking’ subscale consists of 
five items and measures teachers' opinions about how much the child likes school. The ‘cooperative 
participation’ subscale consists of eight items and measures the teacher's authority, class rules, and 
responsibilities. The ‘school avoidance’ subscale consists of five items; it reflects the tendency for the child 
to avoid the classroom. Seven items are found in the ‘self-management’ subscale, and the scale measures the 
independent and self-centered behaviors of the child in the classroom. Each item in the scale was evaluated 
with the expressions, “Not Appropriate”, “Appropriate”, and “Completely Appropriate” [42]. In this study, 
Cronbach’s alpha internal consistency coefficients of the measurement tool were analyzed. From the 
analysis, internal consistency coefficients were 0.72 for the whole scale and 0.84, 0.82, 0.72, and 0.73 for the 
school liking, cooperative participation, school avoidance, and self-management subscales, respectively. 
Cronbach's alpha values showed that the measurement tool was reliable. 

 
2.2.3. Teacher-student relationship scale 

The teacher-student relationship scale is a 28-item 5-point Likert-type scale designed to assess 
teacher-student relationships. It is a self-assessment tool in which the teacher assesses his/her relationship 
with each student [23]. The scale was designed to evaluate the relationship between children aged 4-8 years 
and their teachers. Its adaptation into Turkish was performed by Şahin [43]. The scale has three sub-
dimensions. The first sub-dimension is the 12-item conflict sub-dimension, which was used to reveal the 
negative interactions and conflict in the relationship between the student and teacher. The second sub-
dimension was the proximity sub-dimension, consisting of 11 items that assessed the close and positive 
relationship between the student and teacher. The third sub-dimension was the addiction sub-dimension 
consisting of five items for evaluating the dependency-based relationship between the teacher and student 
(how much the teacher sees the student as dependent on himself/herself). Cronbach’s alpha internal 
consistency coefficients of this measurement tool were analyzed. From the analysis, the consistency 
coefficients were .79 for the whole scale and 0.83, .86, and .71 for the conflict, proximity, and dependence 
sub-dimensions, respectively. Cronbach's alpha values indicated that the measurement tool was reliable [43]. 
 
2.3. Statistical analysis 

Kolmogorov Smirnov test was used to determine whether the variables were normally distributed 
before further statistical analyses of the research data. In the statistical analysis, the teacher-child relationship 
scores were first divided into groups by means of clustering analysis, and then the t-test was implemented to 
determine whether any difference existed among the groups. Clustering analysis is a method that allows 
classifying units examined in a study according to their similarities in groups, to reveal the common 
properties of the units, and to make general definitions about these classes [44]. According to the teacher-
child relationship scores after the clustering analysis, the relationships between the groups and the teacher 
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were either conflictual/non-conflictual, dependent/independent, and close/distant. Statistical Package for the 
Social Sciences (SPSS from IBM) 23.0 statistical package program was utilized to evaluate the research data. 
 
 
3. RESULTS 

3.1. Results of the analysis of school adaptation levels of 60-72 months old children who have 
conflictual/non-conflictual relationship with their teachers 

The results of the statistical analysis of the school adaptation levels of 60-72 months old children 
who are in a conflictual/non-conflictual relationship with their teachers, the first sub-problem of the study, 
are presented in Table 1.  
 
 

Table 1. Preschooler school adaptation levels with conflictual/non-conflictual teacher-child relationship 
 Non-Conflict (n=238) Conflict (n=88) t-values  X Sd X Sd 

Cooperative participation 14.47 2.21 11.84 4.98 10.22*** 
School avoidance 0.58 0.38 3.06 2.37 -9.54*** 
Self-management 8.78 1.50 5.31 2.27 13.23*** 

School liking 8.69 0.84 6.06 1.66 14.15*** 
General school adaptation 31.36 3.52 20.15 5.90 21.21*** 

*** p<0.001 
 
 
When Table 1 is examined, it is observed that 238 of the preschool children who participated in the 

study had no conflict with their teachers, whereas 88 of them had conflicts with their teachers. When the 
students who had non-conflictual relationships with their teachers were compared with those who had 
conflictual relationships, the levels of participation, self-management, school liking, and total school 
adaptation were determined to be statistically significantly higher (p<0.001). Among the negative indicators 
of school adaptation, the level of school avoidance was determined to be statistically significantly lower in 
non-conflictual relationships with teachers (p<0.001). 

 
 

3.2. Results of the analysis of the school adaptation levels of 60-72 months old children who are in 
dependent/independent relationships with their teachers 

The statistically adjusted results of the analysis, assessing the difference between both groups of the 
second sub-problem considered in this study, dependent/independent relationships between 60-72 months 
school children and their teachers, are presented in Table 2.  
 
 
Table 2. Preschooler school adaptation levels according to dependent/independent teacher-child relationship  

 Independence (n=226) Dependence (n=100) t-values  X Sd X Sd 
Cooperative participation 14.70 1.92 10.98 4.77 11.59*** 

School avoidance 0.56 0.37 2.82 2.36 -9.23*** 
Self-management 8.92 1.38 5.42 2.20 14.67*** 

School liking 9.79 0.59 7.16 1.70 15.01*** 
General school adaptation 32.85 2.84 10.74 5.78 23.23*** 

*** p<0.001 
 
 
When Table 2 is examined, it is observed that 226 of the preschool children participating in the 

study are independent of their teachers, whereas 100 of them are dependent. When the students who were 
independent of their teachers were compared with those who were dependent, the levels of cooperative 
participation, self-management, school liking, and total school adaptation were determined to be statistically 
significantly higher (p<0.001). Conversely, avoidance of school, which is one of the negative indicators of 
school adaptation, was found to be significantly lower in children who had independent relationships with 
their teachers (p<0.001). 
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3.3. Results of the analysis of the school adaptation levels 60-72 months old children who have 
close/distant relationship with their teachers  

The results of the statistical analysis of the school adaptation levels of 60-72 months old children 
who were in a close/distant relationship with their teachers are presented in Table 3. Table 3 revealed that 
230 of the preschool children participating in the research were close to their teachers, whereas 96 of them 
were distant. When the students who were close to their teachers were compared with those who were 
distant, the levels of participation, self-management, school commitment, and total school adaptation were 
found to be statistically significantly higher (p<0.001). Conversely, the level of school avoidance, which is 
one of the negative indicators of school adaptation, was found to be significantly lower in children who had 
close relationships with their teachers (p<0.001). 

 
 

Table 3. Preschooler school adaptation levels according to close/distant teacher-child relationship 
 Closeness (n=230) Distance (n=96) t-values  X Sd X Sd 

Cooperative participation 14.66 1.98 9.85 4.78 11.48*** 
School avoidance 0.57 0.36 2.87 2.39 -9.09*** 
Self-management 8.83 1.51 5.47 2.21 13.55*** 

School liking 9.73 0.78 7.18 1.68 14.19*** 
General school adaptation 32.65 3.12 19.63 5.99 21.70*** 

*** p<0.001 
 
 
4. DISCUSSION 

In this study, the differentiation status of preschool children's adaptation to school according to their 
relationship with teachers was examined. The results of the study revealed that the children who had non-
conflictual relationships with their teachers had higher levels of cooperative participation, self-management, 
school liking, and general school adaptation than children who had conflictual relationships. These results 
indicate that the non-conflictual relationship between a child and teacher facilitates the child's adaptation to 
school. When the literature was examined, the findings of other studies were consistent with those of our 
study. Murray, et al. emphasize that positive relationship, such as the conflict-free relationship between 
teachers and young children, can help facilitate school transition and promote positive social emotional 
health and development among young children [45]. Göktaş and Gülay-Ogelman stated that a meaningful 
relationship existed between preschool children's adaptation to school and a conciliatory teacher-student 
relationship [38].  

Roorda, et al. evaluated the relationship between teachers and students through meta-analysis and 
stated that positive teacher-student relations based on proximity contributed to children's social emotional 
adjustment [24]. Pianta and Stulhman also stated that a relationship exists between teacher-child relationship 
and children's social skills and academic achievement [14]. In the literature, social skills are also evaluated as 
skills that facilitate the child's adaptation to school, which are consistent with our research results [38]. The 
study also found that children who had non-conflictual relationships with their teachers had lower levels of 
school evasion, which is a negative indicator of school adaptation, than children with conflictual 
relationships. Similar to this study, Nur, et al. found a positive and significant relationship between 
conflictual teacher-child relationships and school-avoiding behaviors. The results of the first sub-problem of 
the study indicated that the existence/absence of a conflictual relationship between the teacher and student is 
an important variable in the child's adaptation to school [39]. 

The second finding of the study is that in a relationship where the child is independent of the 
teacher, the child’s adaptation to school is positively affected. The level of school avoidance was found to be 
higher in children who were dependent on their teachers than in those who were independent. Lower levels of 
cooperative participation, self-management, liking, and general school adaptation were also observed among 
dependent children. Different studies provide findings that are consistent with those of our study. Göktaş and 
Gülay-Ogelman found that a negative and significant relationship existed between the level of a child’s 
dependence on his/her teacher and the child’s school adaptation [38]. Glüer and Gregoriadis in their study in 
Germany, found a negative relationship between school-based dependence and school adaptation, and a 
positive relationship between behavioral problems and school adaptation. These results are consistent with 
the findings of this study [46]. 

The third finding of the study is related to the extent of the closeness of the child to the teacher. It 
has been shown that the levels of cooperative participation, self-management, school liking, and general 
school adaptation of children who are close to their pre-school teachers are higher than those of children who 
are distant from their teachers. Similarly, the level of school avoidance of children who were close to their 
teachers was lower than those who were distant. In the literature, Göktaş and Gülay-Ogelman and Nur, et al. 



                ISSN: 2252-8822 

Int. J. Eval. & Res. Educ. Vol. 9, No. 4, December 2020:  857 - 864 

862 

also showed that a significant relationship exists between a close teacher-student relationship and preschool 
children's adaptation to school [38, 39]. Baker, in a large sample study on primary school children, stated that 
the close teacher-child relationship reduces children's behavioral and adaptation problems that affect school 
adaptation, and eases school adaptation [47]. These findings corroborate our research findings. Hargreaves 
stated that teachers who are effective and close in relationship, with emotional sharing, with their students, 
provide gains in social and emotional fields, especially for preschool children [48]. They also claimed that 
“emotions are at the center of teaching” and “good teaching is loaded with positive emotions” [49]. Teachers 
who place emotions at the center of teaching are generally more sensitive to the emotional needs of students 
and establish a closer relationship with them.  In this close relationship that children have with their teachers, 
establishing an adult and warm attachment pattern, after primary caregivers, may be the reason for their high 
school adaptation scores. Taken together, this study indicates that preschool children will have higher 
adaptation with their teachers if they have close, non-conflictual, and independent relations with their 
teachers. 

 
 

5. CONCLUSION  
Taken together, this study indicated that preschool children will have higher adaptation with their 

teachers if they have close, non-conflictual, and independent relations with their teachers. The results of this 
study are important for drawing attention to the teacher-student relationship, in ensuring the child's 
adaptation to school by showing that the relationship between the child's school adaptation and the teacher in 
the preschool period varies according to the close/distant, conflictual/non-conflictual, and 
dependent/independent nature of the relationship. However, the study has some limitations. First, the study 
was conducted with 21 teachers and 326 children aged 60-72 months in Konya. In future studies, the 
adaptation of younger children to school can be considered to investigate whether it changes according to the 
student-teacher relationship. Longitudinal studies may also be used to further clarify the effect of the student-
teacher relationship on children's adaptation to school. In addition, the research can be repeated in different 
parts of the country to provide information about the sensitivity of the results to cultural changes. 

Second, the data used in the research were obtained from the teachers. In future research, studies on 
the teacher-child relationship can be planned based on child evaluation. Similarly, studies in which school 
adaptation is handled through methods, such as observation and interview, can be conducted. To improve 
school adaptation studies, the effect of the relationship between preschool children and other individuals, 
such as their parents, siblings, caregivers, and peers with whom they have a primary relationship, should be 
considered by the researchers. Additionally, teachers should be informed of the results of these and similar 
studies; they should also be informed about the importance of teachers in school adaptation. In-service 
training should include theoretical knowledge and practices to support teachers in establishing close 
relationships with children. In preschool education undergraduate programs, information, and practices that 
develop teacher-child relationship should be discussed in detail. 

Despite the limitations of the study, the results and recommendations of the study may contribute to 
parents, educators, child development specialists, administrators, child psychologists and psychiatrists, and 
academics. This expected contribution will be to raise awareness that the relationship between the child and 
the teacher affects the child's school adaptation in the preschool period. 
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