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This research is a descriptive study aimed at comparing the value acquisitions of children of divorced 
and non-divorced parents. The study consists of 57,296 children who attended pre-school education in 
Ankara, in 2018. Of this sample was 54 divorced families and 4-5 year-old children of the same class 
and of the same socio-economic level and gender, who agreed to work. In order to reveal the 
compatibility of the data for normal distribution in the statistical analysis, Shapiro Wilks’s test was used 
due to the unit of numbers. The Spearman's correlation coefficient was used in the relationships 
between data that did not emanate from the normal distribution. When analyzing the differences 
between the groups, Mann-Whitney U Test was used in cases where the variables did not come from 
the normal distribution. As a result of the Spearman’s correlation coefficient analysis, the relationship 
between total scores obtained in the forms which applied to families, teachers and children in order to 
determine the value levels of children in both divorced and non-divorced families, was completely 
positive. And the scores obtained from teacher-child forms in all children from divorced family, and 
non-divorced family was significant and positive. As a result of the research, according to the results 
from the family-child and teacher form, as regards friendship/sharing, honesty, co-operation, respect 
and responsibility value, the average scores of children from non-divorced families were higher than 
the average scores of children from divorced families. 
 
Key words: Value, values education, divorced family. 

 
 
INTRODUCTION 
 
The family is the smallest part of the society; it is an 
institution based on the principle of equality for 
satisfaction of social  needs  and  where  common  needs 

are met (Aral and Gürsoy, 2000). In Turkish society, 
family begins with marriage. They are connected and 
strengthened  by   kinship   and    social    bonds.   Family
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members are defined as the basic unit of the society 
where sexual, psychological, social, cultural and 
economic needs are met, mostly living in the same house 
and adapt to the society in which they live (Bulut, 2018; 
Özgüven, 2001). Mother and father are very important in 
the early childhood period, which is called the magic 
years of the individual's life, period in which one‟s life is 
shaped (Oktay, 2007). Parents' interest, care and love to 
children play a complementary and balancing role in the 
children‟s development, (Aydın, 2009). In order for 
children to be cognitive, physically, socially and 
emotionally healthy and to be beneficial individuals for 
their community, they need a loving family environment 
where effective communication is at the forefront 
(Kalkınç, 2013). 

As much as parents take care of their children, another 
important task is to inform them about the rules, values, 
roles and culture that covers them, that will help the child 
to adapt to the society and also help them to live in the 
society. In this context, it is the family's responsibility to 
raise the child and make it an individual of the society in 
which she or he lives. The quality of the parent 
relationship and most importantly, its continuity is very 
important in the child's development. Children learn the 
correct behavioural patterns by modeling their mother 
and father, as their first teacher (Şenol, 2004). However, 
in a family environment where one or both parents are 
missing, it is inevitable for the child to be negatively 
affected by this situation and behavioural problems to be 
observed in the child (Attepe, 2010). Even solid, 
harmonious and balanced families may encounter 
unexpected and undesirable situations that will take away 
this system (Şentürk, 2008). In this context, the 
discomfort in the family can deeply hurt children. Today, 
as a result of the discomfort in family, the divorce rates 
increase significantly. According to TÜIK (Turkey 
Statistical Institute, 2018), while the number of divorced 
couples in 2017 was 128,411, this number has increased 
by 10.9% in 2018 to become 448,142 (Türkiye Istatistik 
Kurumu, 2018). The child‟s age during the divorce period, 
and how the child undergoes the divorce process is 
important. Divorces, which coincide with early childhood, 
deeply affect the development process of the child. 
According to Seven (2008), if parents are divorced before 
the child turns two, they may not experience significant 
problems in adolescence. However, if children are 
between the ages of three and five, in adolescence, 
aggression appears in boys and girls experience 
aggression as well as failure in school. In addition, the 
reactions of children to divorce and the divorce effects 
vary according to children‟s age, gender, personality 
characteristics and family structure (Aydın, 2010). 

The cognitive functions of children aged 5 and 6 years 
of non-divorced families were found to be significantly 
different from children in divorced families in researches. 
Additionally, it has also been found that children in 
divorced  families   felt    unhappy   and   children   whose  

 
 
 
 
parents are divorced had constant high anger levels, low 
self-esteem, and high anxiety levels compared to children 
of non-divorced parents. In non-divorced families, fathers 
are at least as efficient as the mothers on the child's 
psychological adjustment; however, it was concluded that 
in divorced families the effect of fathers on their children 
diminished considerably compared to non-divorced 
families and the role of the mother in the child's life was 
higher (Feyzioğlu and Kuşçuoğlu, 2011; Altuntaş, 2012; 
Öngider, 2013b). Children who grow up without a father 
have a tendency to get involved in more antisocial 
behaviors and crime as well as their psycho-social 
adjustment, their achievement and behaviour in school, 
educational achievements are low, and their abilities to 
interact with others and develop are reduced; meeting 
with their father, and maintaining their relationship is very 
important in terms of children's mental health and well-
being (Lund, 1987). 

Children who often witness the picture of unhappiness 
in divorced families are negatively affected by this 
situation. Children who grow up in an unhappy 
environment also encounter many social, emotional and 
mental problems (Turan et al. 2007). 

Early childhood is the period in which the child's mental 
and social-emotional development is at the fastest; it is 
also a critical period in which the core values are gained. 
The core values gained are transferred to the coming 
years (Bakan and Şahin, 2018). Values is an abstract 
concept, as it is not easy to make a universal definition of 
it. Some of the explanation made emphasizes the social 
aspect, the individual and some other economic aspects 
of the concept of “value” which has an effect on the 
individual's thinking, decision making and behavioural 
processes. According to Cooper (2014), it refers to things 
that are good and desirable, principles that are desired 
and considered as important rules or standards. 
According to Schaefer (2012), the beautiful things that 
are desired to be realized, and the invisible moral 
principles are defined as the criteria that motivate and 
direct the individual's behavior and affect the individual in 
the decision-making process. 

Values are the principles that affect the individual„s 
thinking and behaviour. Values undertake practically a 
control mechanism over the individual‟s behaviour. It 
inhibits behaviours that are not accepted by the society; 
thus, individuals provide their own internal control through 
their value (Maya, 2017; Sapsağlam and Ömeroğlu, 
2016). Values have three dimensions: cognitive, affective 
and behavioural (Rokeach, 1973). Rokeach (1973) 
divided the values into two groups, viz: purpose and tool 
values. Purpose values are the desired, intended, core 
values, which include behaviours that will be used to 
reach the core values. Another scientist, Schwartz, has 
studied the literature of many cultures concerning values. 
As a result of the study, he divided the values into ten 
value groups taking into consideration the differences 
along with the basic motivational features.  These  values 



 
 
 
 
are: Universalism, Achievement, Self-direction, 
Benevolence, Security, Power, Hedonism, Conformity, 
Stimulation and Traditionalism (Bardi and Schwartz, 
2003). Spranger and others also examined and classified 
the values in six different groups, viz; scientific 
(theoretical), aesthetic, economic, political, social and 
religious values (Güngör, 1993). As can be seen, the 
classification of the values varies as well as their 
definitions. 

Along with this, values are living elements (Davidov, 
2010), children acquire knowledge of values throughout 
their lives and the first knowledge is gained in the early 
period. Although this process continues throughout life, 
families play a big role in the child‟s values acquisition 
process. Family environment affects children's moral 
development and also prepares children for society as an 
equipped individual with positive value education (Balat 
and Dağal, 2009; Brownlee et al., 2016). This is more 
likely to happen in a healthy family environment. 

When we look at researches on single-parent children, 
much focus has been on the following topics: Whether 
children of single-parent are at psychological risk 
(Blechman, 1982); the competence and self-esteem of 
children from single-parent (Pike, 2003); the ways of 
approaching parents of children from divorced in terms of 
different cultures (Bilge and Kaufman, 1983); What are 
the stress and/or protective factors in the adaptation 
levels of children after divorce (Amato and Keith, 1991; 
Amato, 1991; Barnes, 1999; Compas and Williams, 1990; 
Guttmann and Rosenberg, 2003; Kelly and Emery, 2003; 
Rodgers and Rose, 2002); the effects of divorce on the 
child (Öngider, 2013); self-esteem and anxiety levels 
(Bulut-Serin and Öztürk, 2007; Öngider, 2016); anger 
levels and anger expression styles (Fiyakalı, 2008); 
father deprivation and anxiety levels in children (Özdal 
and Aral, 2005); the relationship between self-esteem 
and anxiety levels in children (Öztürk, 2006); anger levels 
and anger expression styles (Çivitci et al., 2009); the 
relationship between cognitive distortions and self-value 
(Kuyucu, 2007); the relationship between resilience, 
coping, self-esteem and psychological symptoms (Kurt, 
2013; Kuyucu, 2007), and no research is done on the 
value levels of children from divorced family. 

In line with these researches, when the literature on 
divorced and non-divorced families and values is 
examined, it is clear that the value of education given in a 
healthy family environment improves the moral judgment 
of the individual, brings values such as truth, honesty, 
justice and teaches the individual to take social 
responsibility. The quality and continuity of the parents' 
relationships are important in the child‟s development. 
Children are the most affected in broken families. It is 
inevitable for this situation to affect their level of value. 
Based on these opinions, this study aimed to compare 
the levels of responsibility, respect, co-operation, 
honesty, friendship and sharing value of children from 
divorced   and   non-divorced   parents  according  to  the  
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teacher, family and child forms. 
 
 
METHODS 
 
Research model 
 
This research is a descriptive study aimed at comparing the value 
acquisitions of children from divorced and non-divorced parents 
who attend preschool education institutions. The screening model 
describes a situation that exists in the past or present as it is, It is a 
research approach in which the characteristics of the participants‟ 
interests, skills, abilities, attitudes, values under focus are 
determined (Karasar, 1984). 
 
 
Scope, sample and study group 
 
The scope of the research consists of children aged 4 and 5 years 
of 54 divorced families who have agreed to participate among 
57,296 children, who attend public and private preschool institutions 
educations, in the 2017-2018 academic year in Ankara Province 
and 54 non-divorced families of the same class, socio-economic 
level and gender. The study group consists of children of 54 
divorced families and children of 54 non-divorced families who 
accept to participate in the research, which is in contradiction with 
the purposive sampling method selected by random sampling. 
 
 
Data collection 
 
The "Family Information Form" developed by the researcher and 
the teacher and Child Form of the Preschool Values Scale" 
developed by Neslitürk and Çeliköz (2015) were used in the 
research. 
 
Family ınformation form: Developed by the researcher, and 
questions consisting of the age, gender, number of siblings, birth 
order, age of the father and mother, educational status of the father 
and mother, and socio-economic level of the family were included in 
the form. 
 
Preschool values scale: The Family and Teacher Form is a Likert-
style scale consisting of a total of 30 items and including positive 
and negative items. There are three options in accordance with 
frequency of showing behaviour in the created items, viz: yes, 
sometimes, and no. The options and scoring of the scale are as 
follows: 1 - Yes; 2 - Sometimes; and 3 - No. Reverse scoring was 
made for the negative items. The scale was prepared in a way to 
measure the values of respect, responsibility, honesty, co-
operation, sharing, and friendship. The reliability of the Family Form 
of the preschool value scale was examined according to the internal 
consistency coefficient. The reliability coefficient was calculated as 
0.89 according to the 0.84 Cronbach„s alpha reliability results of the 
family form based on the splitting test method. The reliability 
coefficient of the teacher on the Preschool Values Scale according 
to the splitting test method was 0.86, and according to the result of 
the Cronbach‟s alpha reliability, it was found to be 0.91. The form‟‟ 
Child Form of the Preschool Value Scale‟‟ which was visually 
prepared for children consists of 18 different pictures. There is a 
coding list in the prepared form, and 18 different short stories occur 
in the coding table. Children were asked short questions by 
showing the pictures and telling these short stories. 0-1-2 scores 
were given in the scoring section in accordance with the answers 
given by the children. 
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Table 1. Spearman correlation coefficient analysis from the teacher, family and child forms, conducted to 
determine the relationship between the scores of the children of non-divorced family. 
 
Variable 1 2 3 
Total score of the family form  1   
Total score of the teacher form  0.239 1  
Total score of the child form 0.236 0.932** 1 

 
 
 

Table 2. Spearman correlation coefficient analysis conducted to determine the relationship between the scores 
of children of the divorced family from teacher, family and child forms. 
 
Variable 1 2 3 
Total score of the family form 1   
Total score of the teacher form 0.321* 1  
Total score of the child form 0.385* 0.939** 1 

 
 
 
Data processing and analysis 
 
Firstly, descriptive statistics related to the demographic 
characteristics as to the sample of the research were calculated. In 
order to reveal the compatibility of the data for the normal 
distribution in the statistical analysis, Shapiro Wilks‟s test was used 
due to the unit of numbers. The Spearman's correlation coefficient 
was used in the relationships between the data that did not come 
from the normal distribution. When analyzing the differences 
between the groups, Mann-Whitney U Test was used in case where 
the variables did not come from the normal distribution. When 
interpreting the results of the data, 0.05 was used as the level of 
significance, and it was stated that there is a significant relationship 
when p<0.05, but no significant relationship exists when p>0.05. 
The data obtained in the study were analyzed with SPSS 20‟ 
package‟ program. 
 
 
RESULTS 
 

The results here were obtained based on the 
demographic characteristics of the research sample, 
which comprises the distribution of children by gender 
(45.37% girls and 54.63% boys). When looking at the 
distribution of the number of siblings, 53.7% of the 
children do not have siblings, whereas 46.3% of them 
have siblings. Looking at the birth order, 70.37% were 
first child, 7.41% were the middle child, while 22.22% 
were the last child. Considering educational status of 
their mothers, 16.67% had primary education, 48.15% 
had high school education, 8.33% had associate 
graduate degrees, 23.15% had undergraduate degrees, 
while 3.7% had graduate degrees. As for their fathers, it 
was observed that 20.37% had primary school education, 
48.15% had high school education, 11.11% had 
associate degrees, and 16.67% had undergraduate 
degrees. As regards socio-economic level, 50% of the 
families were in the low income group, 49.07% were in 
the middle income group, and 0.93% were in the high 
income  group. With  regard  to  family  structure, 50%  of 

families are nuclear families, 2.78% are extended 
families, while 47.22% are single-parent families. It was 
observed that in the divorced families, 88.89% of children 
live with the mother while 11.11% live with the father. 
Concerning distribution of ages, it was seen that the 
children aged between 4 and 5 years; the fathers of 
children of the non-divorced families included in the study 
were between the ages of 26 to 52 years, and average 
age of fathers is 35.93 years; whereas the fathers of the 
children of the divorced families was between the ages 
23 to 51 years, and their average age was 35.46 years. 
As for the mothers, it was determined that, the mothers of 
the children of the non-divorced families included in the 
study were between 25-47 years, and their average was 
32.96 years; whereas the mothers of children of the 
divorced families were between the ages of 20 - 43 years 
and their average age was 32.46 years.  

Table 1 shows the results of the Spearman‟s 
correlation coefficient analysis from the teacher, family 
and child forms, conducted to determine the relationship 
between scores of the children of non-divorced family.  

As can be seen in the table, the forms of children of 
non-divorced family showed a significant positive 
relationship from a statistical perspective between the 
teacher form and the child form scores at the level of 
p<0.05. Although it was not significant in all other scales, 
a positive‟ correlation was found among themselves in a 
low level. 

Table 2 shows the results of the Spearman‟s 
correlation coefficient analysis conducted to determine 
the relationship between the scores acquired from the 
children of the divorced Family, Teacher, Family and 
Child Forms. Here in this table, a statistically positive 
meaningful relationship was found between the family, 
teacher form and the child forms at the level of p<0.05. 

Table 3 shows the results of the Mann-Whitney U Test 
regarding the  difference between the children of the non- 
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Table 3. Mann-Whitney U test results regarding the difference between the children of the divorced and non-divorced families according to 
the children's form. 
 

Child form 
Statistical parameters Mann Whitney U Test 

N 
 

Median Min Max ss Rank O. z P 

Responsibility 
Non-divorced 54 5.43 6 2 6 0.92 60.64 

-2.231 0.026 Divorced 54 4.93 5 0 6 1.29 48.36 
Total 108 5.18 6 0 6 1.14  

           

Respect 
Non-divorced 54 4.7 5 2 6 1.16 60.5 

-2.049 0.04 Divorced 54 4.15 4 1 6 1.39 48.5 
Total 108 4.43 5 1 6 1.31  

           

Cooperation  
Non -divorced  54 5.22 6 3 6 0.96 59.6 

-1.797 0.072 Divorced  54 4.89 5 2 6 1.04 49.4 
Total 108 5.06 5 2 6 1.01 

            

Honesty 
Non-divorced  54 5.11 5 2 6 1.09 62.94 

-2.923 0.003 Divorced  54 4.5 5 1 6 1.21 46.06 
Total 108 4.81 5 1 6 1.19  

           

Friendship 
Non-divorced 54 5.2 6 1 6 1.09 60.38 

-2.071 0.038 Divorced 54 4.7 5 2 6 1.3 48.62 
Total 108 4.95 5 1 6 1.22  

           

Sharing  
Non-divorced 54 4.5 4 1 6 1.18 59.44 

-1.698 0.089 Divorced 54 4.11 4 1 6 1.14 49.56 
Total 108 4.31 4 1 6 1.17 

            

Total score 
Non-divorced 54 30.17 31 18 36 4.06 64.75 

-3.415 0.001 Divorced  54 27.28 28.5 18 35 4.6 44.25 
Total 108 28.72 30 18 36 4.56   

 
 
divorced and divorced families according to the child's 
form. Here the analyses reveals that while the average 
score in relation  to responsibility value of children of the 
non-divorced family was 5.43, the average score of 
children of the divorced family was found to be 4.93 (z = -
2.2231; p = 0.026; p <0.05). It was revealed that the 
scores of children of the non-divorced family were higher 
enough to make a significant difference from the scores 
of the children of the divorced family (p<0.05). While the 
average score in relation  to respect value of children of 
the non-divorced family was 4.7, the average score of 
children of the divorced family was found to be 4.15 (z = -
2.049; p = 0.04; p<0.05). Also, the scores of children of 
the non-divorced family were high enough to make a 
significant difference from those of children of the 
divorced family (p <0.05). While the average score in 
relation  to cooperation of children of the non-divorced 
family was 5.22, that of children of the divorced family 
was found to be 4.89 (z = -1.779; p = 0.072; p>0.05). The 
scores of children of the non-divorced family did not show 
any  statistically   significant   difference   from   those   of 

children of the divorced family (p>0.05). While the 
average score of children of non-divorced family in 
relation  to honesty value was 5.11, that of children of the 
divorced family was found to be 4.5 (z = -2.923; p = 
0.003; p <0.05). Thus, no statistically significant 
difference was observed between the scores of children 
from non-divorced family and those of children from 
divorced family (p> 0.05). Whereas the average score of 
children from non-divorced family in relation  to 
friendship/value was 5.2, that of children of the divorced 
family was found to be 4.7 (z = -2.071; p = 0.038; 
p<0.05). This therefore revealed that the scores of 
children of the non-divorced family were high enough to 
make a significant difference from those of children of the 
divorced family (p<0.05). While the average score of 
children of the non-divorced family in relation  to sharing 
value was 4.5, that of children of the divorced family was 
4.11 (z = -1.669; p = 0.089; p>0.05). There is no 
statistically significant difference between the scores of 
children from non-divorced family and those of children 
from divorced family (p> 0.05). Furthermore, whereas the  
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Table 4. The Mann-Whitney U test results related to the difference between children of the non-divorced and divorced families according to 
the family form. 
 

Family form 
Statistical parameters Mann Whitney U Test 

N 
 

Median Min Max ss Rank O. z P 

Responsibility  
Non-divorced  54 6.93 7 2 9 1.78 63.46 

-3.027 0.002 Divorced  54 6.07 6 3 10 1.61 45.54 
Total  108 6.5 7 2 10 1.74  

           

Respect 
Non-divorced  54 7.15 8 2 10 1.91 60.44 

-2.002 0.045 Divorced 54 6.48 7 2 9 1.67 48.56 
Total 108 6.81 7 2 10 1.81  

           

Cooperation 
Non-divorced  54 7.78 8 4 9 1.08 60.18 

-1.949 0.051 Divorced  54 7.22 7.5 4 10 1.49 48.82 
Total  108 7.5 8 4 10 1.32 

            

Honesty 
Non-divorced  54 8.43 8 4 10 1.38 59.57 

-1.728 0.084 Divorced  54 7.85 8 4 10 1.61 49.43 
Total 108 8.14 8 4 10 1.52  

           

Friendship 
Non-divorced  54 9.3 10 7 10 0.88 62.15 

-2.686 0.007 Divorced  54 8.61 9 4 10 1.42 46.85 
Total  108 8.95 9 4 10 1.23  

           

Sharing 
Non-divorced  54 8.3 9 1 10 1.86 63.86 

-3.162 0.002 Divorced  54 7.35 8 2 10 1.83 45.14 
Total  108 7.82 8 1 10 1.9 

            

Total score  
Non-divorced  54 47.87 49 32 56 5.47 65.51 

-3.663 0.001 Divorced  54 43.59 44.5 30 55 6.2 43.49 
Total  108 45.73 46 30 56 6.2   

 
 
average score of children of non-divorced family in 
relation  to the total score in the child„s form was 30.17, 
that of children from divorced family was found to be 
27.28 (z = -3.415; p = 0.001; p<0.05). It was revealed that 
the total scores of children of the non-divorced family 
were significantly higher than the total scores of children 
of the divorced family (p <0.05). 

Table 4 shows the results of the Mann-Whitney U Test 
in relation  to the difference between children from non-
divorced and divorced families according to the family 
form. From the analyses made, while the average score 
of children of non-divorced family in relation  to 
responsibility value was 6.93, that of the divorced family 
was 6.07 (z = -3.027; p = 0.002; p<0.05). It was also 
revealed that the scores of children of the non-divorced 
family were significantly higher enough compared to 
those of children of the divorced family (p <0.05). It was 
observed that while the average score of children from 
non-divorced family in relation to respect value was 7.15, 
that of the divorced family children was 6.48 (z = -2.002; 
p = 0.045; p<0.05). Also, the scores  of  the  non-divorced 

family children were significantly high enough to make a 
significant difference from those of the divorced family 
children (p <0.05). Whereas the average score of children 
of the non-divorced family in relation to cooperation value 
was 7.78, that of children of the divorced family was seen 
to be 7.22 (z = -1.949; p = 0.051; p>0.05). There was no 
significant difference from a statistical level between the 
scores of children of the non-divorced family and those of 
children of the divorced family (p>0.05). While the 
average score of children of the non-divorced family in 
relation to honesty value was 8.43, that of children of the 
divorced family was found to be 7.85 (z = -1.728; p = 
0.084; p>0.05). There was no significant difference from 
a statistical level between the scores of children from 
non-divorced family and those of children from divorced 
family (p> 0.05). Also, while the average score of non-
divorced family children in relation to friendship value was 
9.3, those of children from divorced family was 8.61 (z = -
2.668; p = 0.007; p<0.05). It was revealed that the scores 
of children from non-divorced family were high enough to 
make a significant difference from those of  children  from  
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Table 5. The Mann Whitney U test results related to the difference between children from non- divorced and divorced families according to 
the teacher form. 
 

Teacher form 
Statistical parameters Mann Whitney U Test 

N 
 

Median Min Max Ss Rank Order z P 

Responsibility  
Non-divorced 54 8.35 8 4 10 1.48 66.51 

-4.049 0.001 Divorced  54 7 7 3 10 1.78 42.49 
Total 108 7.68 8 3 10 1.77  

           

Respect 
Non-divorced  54 8.37 9 3 10 1.74 61.23 

-2.279 0.023 Divorced  54 7.65 8 3 10 1.84 47.77 
Total 108 8.01 8.5 3 10 1.82  

           

Cooperation  
Non-divorced  54 8.7 9 4 10 1.63 61.15 

-2.274 0.023 Divorced  54 7.98 8 4 10 1.9 47.85 
Total 108 8.34 9 4 10 1.8 

 
           

Honesty 
Non-divorced  54 7.15 7 4 10 1.66 60.23 

-1.934 0.053 Divorced  54 6.46 6.5 2 10 1.61 48.77 
Total 108 6.81 7 2 10 1.67  

           

friendship 
Non-divorced  54 9.07 10 6 10 1.2 61.47 

-2.421 0.015 Divorced  54 8.43 9 5 10 1.54 47.53 
Total 108 8.75 9 5 10 1.41  

           

Sharing 
Non-divorced  54 8.78 9 4 10 1.56 62.78 

-2.842 0.004 Non-divorced  54 7.72 8 3 10 2.06 46.22 
Total 108 8.25 9 3 10 1.9 

 
           

Total score 
Non-divorced  54 50.43 51.5 30 60 6.63 66.8 

-4.086 0.001 Divorced  54 45.24 47 29 57 7.09 42.2 
Total 108 47.83 49 29 60 7.32   

 
 
divorced family (p <0.05). While the average score of 
children from non-divorced family in relation to sharing 
value was 8.3, that of children from divorced family was 
7.35 (z = -2.668; p = 0.002; p>0.05). There is no level of 
statistically significant difference between the scores of 
children from non-divorced family and those of children 
from divorced family (p>0.05). While the average score of 
children of non-divorced family in relation to the total 
score of the family form was 47.87, that of children of the 
divorced family was found to be 43.59 (z = -3.666; p = 
0.001; p<0.05). It was revealed that the total scores of 
children of the non-divorced family were significantly 
higher than that of children of the divorced family (p 
<0.05). 

Table 5 shows the results of the Mann-Whitney U Test 
in relation to the difference between children from non- 
divorced and divorced families according to the teacher 
form. From the analysis made, while the average score of 
children of the non-divorced family in relation to 
responsibility  value  was 8.35,  that   of   children   of  the 

divorced family children was 7 (z = -4.049; p = 0.001; 
p<0.05). It was revealed that the scores of children of the 
non-divorced family were high enough to make a 
significant difference from those of children from divorced 
family (p <0.05). While the average score of children of 
the non-divorced family in relation to respect value was 
8.37, that of children of the divorced family was 7.65 (z = 
-2.279; p = 0.023; p<0.05). It was revealed that the 
scores of children of the non-divorced family were high 
enough to make a significant difference from those of 
children of the divorced family (p <0.05). While the 
average score of children of the non-divorced family in 
relation to cooperation value was 8.7, that of children of 
the divorced family was 7.98 (z = -2,274; p = 0,023; p 
<0.05). It was revealed that the scores of children of the 
non-divorced family were high enough to make a 
significant difference from those of children of the 
divorced family (p <0.05). While the average score of 
children of the non-divorced family in relation to honesty 
value was 7.15,  that  of  children  of  the  divorced  family  
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was 6.46 (z = -1.934; p = 0.053; p>0.05). It was revealed 
that the scores of children of the non-divorced family 
were high enough to make a significant difference from 
those of children of the divorced family (p <0.05). While 
the average score of children of the non-divorced family 
in relation to friendship value was 9.07, that of children of 
the divorced family was found to be 8.43 (z = -2.421; p = 
0.015; p<0.05). It was revealed that the scores of children 
of the non-divorced family were high enough to make a 
significant difference from the scores of children of the 
divorced family (p <0.05). While the average score of 
children of the non-divorced family in relation to sharing 
value was 8.78, that of children of the divorced family 
was found to be 7.72 (z = -2.842; p = 0.004; p>0.05). It 
was revealed that the scores of children of the non-
divorced family were high enough to make a significant 
difference from those of children of the divorced family (p 
<0.05). While the average score of children of the non-
divorced family in relation to the total score of the teacher 
form was 50.43, that of children of the divorced family 
was found to be 45.24 (z = -4.086; p = 0.001; p<0.05). 
Thus, the scores of children of the non-divorced family 
were found to be high enough to make significant 
difference from those of children of the divorced family (p 
<0.05). 
 
 
DISCUSSION 
 
From the results of the reseach aimed at comparing the 
value acquisitions of children of the divorced and non-
divorced parents who attend preschool education 
institutions, it was found that the gender distribution is 
balanced and half of the children are siblings. The 
children are mostly first child, and their mothers and 
fathers are mostly high school graduates. The socio-
economic levels of the families are low and medium. The 
majority of the divorced families live with one parent and 
mother. And the children‟s father average age was 35.93 
years while that of the mother was 35.46 years. From the 
Spearman correlation coefficient analysis, the 
relationship between total scores obtained in the forms 
which applied to families, teachers and children in order 
to determine the value levels of children from both 
divorced and non-divorced family was completely positive 
and in all divorced family children. And in children of the 
non-divorced family, the scores obtained from the 
teacher-child forms were significant. From this aspect, it 
was concluded that the data obtained in different sources 
concerning children were consistent with the value scores 
of the Child Form: responsibility, respect, cooperation, 
honesty and friendship; the Family Form: responsibility, 
respect, friendship/sharing; and the Teachers‟ Form: 
responsibility, respect, co-operation, friendship, sharing 
used in the research; and the value levels of children of 
the divorced family in the total scores of all scales were 
lower  than  the  value  levels  of  children  from  the  non- 

 
 
 
 
divorced family. According to Freud, the personality of 
individuals develops witihin the first years of their lives 
(Aydoğan et al., 2015). The effects of the individual‟s 
experiences in early childhood period last a lifetime. The 
basic values gained during this period will directly affect 
their future lives. When we look at the values that can be 
gained, according to Sapsağlam (2017), children aged 3, 
4 and 5 years can perceive the “responsibility” value 
positively; and according to Alpöge (2011) and Dinç 
(2011), values such as self-respect, self-control, 
responsibility, co-operation, love, respect, honesty and 
patience can be gained for children in preschool period. 
Also, values that can be given in the pre-school period 
includes: respect, responsibility, happiness, co-operation, 
patience and honesty values (Balat and Balaban Dağal, 
2009). According to Uyanık Balat vd. (2011), parents 
listed the universal values they want their children to 
have as honesty, responsibility, respect, happiness, 
justice, compassion and reliability, being a good citizen 
and peace. As can be seen in the researches, the value 
acquisition is easily realized in this period. The value 
acquisition of individuals first begins by modeling in their 
family and develops with the experience gained from the 
environment (Yeşil and Aydın, 2007). It is not impossible 
to change the habits acquired in the family environment 
in the following years, but it is very difficult. For this 
reason, parents are very important because they leave 
traces that are difficult to remove in the child‟s 
personality. It is revealed that the value acquisitions, 
which is also an indicator of social emotional 
development, are negatively affected in children from the 
divorced family. In line with the research findings, 
Özdemir et al. (2006b) and Sağlam (2011), children from 
divorced families were more adversely affected than 
parents and they feel the negative effects of the divorce 
in their later lives. In the study conducted by Er and 
Bartan (2019), problems such as turning away from 
social environment, inability to express themselves, fear, 
anxiety, aggressive behaviours, aggressivity, irritability, 
introversion and shyness and distraction were observed 
in children from single-parent family. Lengua et al. (2000) 
found that children from divorced parents have more 
social adjustment problems than children from non-
divorced parents, and are also more prone to violence 
and depression. In a research conducted by Wallerstein 
and Kelly, it was found that children under the age of five 
had visible fear, behavioral regression, sleep disorder, 
aggression and fear of being abandoned shortly after the 
divorce. They stated that one of three of the same 
children were unsuccessful and unhappy after 5 years 
(Moore and Hotch, 1982; Sağlam, 2011). According to 
Şentürk (2006), the child who moves away from the 
father and mother due to breakup of the parents, feels 
helpless, lonely and unprotected. Depending on the 
intensity of the problems experienced after the divorce, 
children lose the possibility of obtaining psycho-social 
support,  which  will  ensure  the  positive development of  



 
 
 
 
their life. According to researches, it is stated that 
children from divorced families have problems in terms of 
socio-emotional characteristics, social adjusment, 
anxiety, aggression, and peer communication. The value 
acquisition begins in a happy family atmosphere. The 
child firstly learns the values such as respect, friendship, 
honesty, love/being loved, kindness, co-operation, and 
responsibility from their family. If the child's family 
environment and life is problematic, the acquisition of 
values will be negatively affected. A child who grows up 
in a loveless and unhappy family environment should not 
be expected to gain this value. In the multiple evaluation 
done in this research, results of the child, family and 
teacher form supports both the research and the body of 
literrature. 
 
 
Suggestıons 
 
In accordance with these results, an experimental 
research can be conducted to increase the value levels of 
children by preparing educational programs relating to 
value education in schools for children from divorced 
family. Educational programs relating to divorced parents 
can be prepared to look at changes in children's value 
levels. It can also be appropriate to examine how the 
child's living with the mother or father affects the value 
acquisition. With a wider group, the factors affecting 
value levels and value acquisition levels can be identified. 
It might also be necessary to investigate whether divorce 
affects children's gender and whether other variables also 
affect children‟s value acquisitions. Finally, researches 
can be conducted to determine if there is any difference 
in the academic skills of children from divorced and non-
divorced families. 
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