
As the number of online programs continues to increase, more faculty are concerned with the quality 

of their courses. Many institutions subscribe to Quality Matters (QM) for professional development and 

guidance on components associated with high-quality asynchronous courses. However, determining how 

professional development impacts the actual changes to course design is often overlooked. This research 

examined the revisions completed as a result of professional development. Simultaneously, student 

evaluations were analyzed to determine the student perception of course design improvements. The results 

demonstrated that there were course improvements in multiple areas, yet there was no correlation with 

student evaluations.
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to get students to be more interactive with each 

instructor stated,
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make quickly before a … you know, I don’t 
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I’ll change what I can. I typically, when I 
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changes were made the instructor stated,
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… Sometimes when you’re forced with like, 
okay, I’ve gotta do these things, and let’s 
be frank. I’ve gotta do these things to check 
these boxes. Maybe it’s not because I really 
feel strongly that these things should exist 
in the course. I feel strongly that I should 
have a quality course and agree that this 
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say, “Oh, okay, well this is how this person 
did it. I could apply it this way.
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across all clusters. There was no student evaluation 
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a downward trend over time even though the course 

course indicated that changes were made to course 
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