
Student engagement in a collaborative assignment (high-impact practice) as part of an online graduate 

literacy course was examined. Data were gathered across three weeks of online discussions as part of a 

high in an online course, particularly when graduate students interact with both the course content and 

their classmates. In addition, it was found that student engagement in a collaborative assignment can 

support the transfer of course content learned to additional course assignments.
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Online courses continue to be a growing 

literacy assessment and evaluation course online, 

the course could be made both engaging and 

course instructor began to delve more into her 

learning communities, writing and inquiry 
intensive courses, collaborative assignments 

receive instructional recommendations (along 
with other recommendations) to assist with 

collaboration and engagement, but it was also 

assessed. The graduate students needed to 



engagement in the course. Higher or lower levels 

instructional strategy.

they have been assessing and evaluating. Tracey 

in the notion that social interactions and assistance 

Additionally, this study was grounded in 

engagement. The theory is built around the elements 

interaction in an online course can be challenging. 

with learning in online courses, instructors need 

learners were as engaged or more engaged than their 

when it came to collaborative learning activities. 

sought to create an online learning situation that 

the activity.



the students to engage in the course content with 

student engagement during an online collaborative 

on assessment and evaluation. The case study 

Participants

Context

assessment and evaluation course in the graduate 

recommendations, and eventually teach literacy 
strategies (in subsequent courses in the clinical 

and then administered the assessments to a child 

with their student, such as reading inventories, 

instructional recommendations based on the 

assessment results and questions, the literacy 

instructional recommendations to their teammates 

Data Gathering Procedures



For the SAT discussion, each team 
member should present some of the data 
gleaned from a student meeting (give a 
little background on the child and include 
data—use a consistent pseudonym). 
Choose one area of literacy per meeting 

does NOT have to discuss the same area 
of literacy. Each person presents data 
and makes a request for help, the other 
teammates will offer suggestions. Your 
group can decide what works best—a 
discussion where everyone is online at a 

week. It must be on Blackboard so there is 
a record of what is discussed.

each in duration.

1. 

combine what was discussed about your 

what was discussed and recommended 

the assignment in assisting you with your 

all three meetings.

recommendations.

tests administered, observations during testing, 
summary and recommendations, and home 

Table 1. Procedures for SAT Project

during the course, but the data were not analyzed 

submitted.

Data Analysis

engagement, such as how they included course 

as related to the individual students and their 
strengths, needs, and interests. Other codes also 
emerged throughout analysis, such as codes 

recommendations (same recommendations made 



online discussions and who recommended them. 

engagement during a collaborative online 

course instructor was able to observe the graduate 
students’ contributions to the discussion and how 

recommendations to their teammates, and received 
recommendations based on their data in all three 

discussion. At times, the graduate students who 

gather new assessment data any sooner. Along with 

to determine engagement.

the recommendations that demonstrated higher and 

their recommendations to teammates. These 

There were students who were considered to be 
less engaged as they recycled recommendations 
they made to other teammates throughout the 
discussion, so these recommendations were not 



I think some strategies to help improve 
Serena’s attitude toward writing in and out 

for improving her writing engagement 

which she will thrive. You can compare this 
to a dance studio to help Serena visualize 
what you mean. If Serena was asked to 
practice dance somewhere less than ideal 
(a baseball diamond with no mirrors or 

for that day in her practice. The same goes 

spot that works for her and gets the ideas 

they have gotten their best writing done. 
Next, she should imagine what that space 
looked like. Then, she could try to create 
a space like that at home or in school to 
help promote a more positive writing 
environment. Some prompts to help Serena 
engage herself in this activity include:

• What do you think you need in a  
writing space?

• Are you someone who likes quiet or 
background noise?

• What would the space look like?

• Describe it.

• You’re telling me where you’d like to 
write. Describe what the space would 
look like.

• Sketch it!

to determine engagement in the collaborative 

not only to determine engagement but also the 

strategies they recommended to their teammates 

Table 2. Indicators of Engagement



assessment data, and they enjoyed seeing how the 

recommendations. Overall, the assignment was 

used the recommendations they recommended 
or that were recommended by their teammates in 

engagement in a collaborative assignment as 

teammates because they were the ones who did 

recommendations to each other across the three 

evident across the collaborative learning assignment 

was used again in the assessment and evaluation 

that the graduate students were engaged in the 

why they did or did not use the recommendations 

The collaborative assignment yielded such 

to assist in other assignments in the course. 



measure to determine student engagement in 

This research on student engagement was based 

However, there are overall lessons to be learned 

course instructors. This research demonstrated that 
student engagement can be high in an online course. 
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