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Abstract

The purpose of this study was to develop an understanding of what human relations mean for
school principals. The following questions were examined in the present study: “On what bases are
human relations established by school principals both inside and outside the school?” and “Which
meaning patterns are apparent in these relations?” Conducted in phenomenological design, the
sample consisted of 51 school principals, who were working in the selected from 19 provinces,
including at least one province from each of the 26 sub-regions of 2nd level classification, which
was determined by the Turkish Statistical Institute (TUIK). Data indicated two bases on which
human relations actualized: sympathetic and political bases. On sympathetic basis, patterns of me-
aning such as constructing belonging, building trust, building motivation, accessibility, consultation
and restorative approach emerged; however, on political basis, patterns of meaning as acceptance,
providing role balance, exceeding the form, authority representation and elimination of financial
needs became visible.

Keywords: School principal, human relations, principal-teacher, principal-student, and principal-
parent relations.

Oz

Bu ¢alismanin amaci, okul miidiirleri i¢in insani iligkilerin hangi anlamlara geldigine iliskin bir
kavrayis gelistirmektir. Arastirmada, “miidiirlerin okul icinde ve disinda kurduklar: insani iligkiler
hangi zeminler iizerinde yiikseliyor?” ve “bu iliskilerde hangi anlam Oriintiileri belirgin hale geli-
yor?” sorularinin izi siiriilmistiir. Fenomenolojik desende kurgulanan arastirmanin calisma grubu-
nu, Tiirkiye Istatistik Kurumu (TUIK) istatistiki bolge birimleri siniflamasina gore 2. diizey sinif-
lamay1 olusturan 26 alt bolgenin her birinden en az bir il olmak tizere segilen 19 ilde gorev yapan
51 okul midiirii olusturmaktadir. Veriler, insani iligskilerin sempatik ve politik zemin ad1 verilen iki
zemin tlizerinde gerceklestigine isaret etmektedir. Sempatik zemin tizerinde, aidiyet ve giiven insa
etme, motivasyon olusturma, ulagilabilirlik, istisare, onarici yaklagim gibi anlam Oriintiileri; politik
zemin iizerinde ise, kabul gorme, rol dengesi saglama, formun asilmasi, otoriteyi temsil, finansal
ihtiyaclarin giderilmesi gibi anlam oriintiileri goriiniir hale gelmistir.

Anahtar Sézciikler: Okul miidiiri, insani iligkiler, miidiir-6gretmen iliskileri, miidiir-6grenci
iligkileri, midiir-veli iligkileri.
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Introduction

Human to human dialogues, which are inevitable in organizations, and the
meanings that emerge during these dialogues have a characteristic of being able
to continually redefine the direction of processes. Considering this situation,
Morgan (1998) reminds that it is not possible to advocating true or false theo-
ries in absolute terms by pointing out that every theory in management has both
illuminating and concealing aspects. For example, schools are organizational
structures that that contain contradictory characteristics at the same time, such
as “rational and irrational, bureaucratic and unbureaucratic, loosely structured
and tightly structured, open to change and closed to change, and vulnerable and
invulnerable” (Cuban, 1979, p. 179 as cited in Boyd & Crowson, 1981, p. 315).
Various approaches have been adopted to explain this complex situation, which
is available for schools in particular but for other organizations in general. Hoy
and Sweetland (2000, 2001) have developed a new model for schools, using two
characteristics of bureaucratic organizations, namely formalization (rules, regu-
lations and procedures) and centralization (hierarchy of authority). In compli-
ance theory, Etzioni (1975) classifies organizations according to power and com-
mitment. Accordingly, there are three types of power (coercive, utilitarian, and
normative) and three types of commitment (alienative, calculative, and moral).
Etzioni states that when an organization uses coercive power to control pressure
and fear to control subordinates, members become hostile to the organization.
This results in alienative commitment. In other words, applying pressure and
fear, or applying to other coercive measures, often leads to a high level of alien-
ation and puts the normative force into practice. This can be interpreted as a
decrease in the organizational effectiveness of school administrators who prefer
to use “non-environmentally appropriate” types of power. Thus, it appears that
the use of coercive and purely utilitarian force against teachers and students may
not be functional (Lunenburg & Ornstein, 2013, p.41). There occurs an informal
relationship environment generally in the organization and particularly in the
school administration. Hoy and Miskel (2010) argue that the school cannot be
seen as a formal structure to be governed entirely by rationality measures. Using
the rationalistic mechanism of the formal organization to manage an educational
organization is equivalent to getting the titanic ticket with the metaphoric expres-
sion of Hanson (1996).

Considering Morgan’s “reminder” and diversity of approach, let’s briefly
examine the criticism of Weber’s ideal model of bureaucracy. Criticisms of the bu-
reaucratic model, which consists of components such as division of labor, objectiv-
ity, hierarchy of authority, rules and regulations, and career orientation, concentrate
on the points such as disregarding informal organization and non-functional as-
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pects of each feature (see Hoy & Miskel, 2010; Lunenburg & Ornstein, 2013).
Critics show that the division of labor has potential to cause monotony while it
leads to expertness. Rules and regulations ensure continuity, stability, coordina-
tion and equal treatment of events in the organization; however, in an organiza-
tion where excessive adherence to rules and regulations develop, organizational
rules can go beyond anything and become a purpose rather than a tool; formality
increases and the rule of bureaucracy emerges. While objectivity increases ra-
tionality, it can lead to a decrease in motivation by creating an atmosphere in
which human emotion and confidence decrease. Whereas hierarchy of authority
provides discipline and coordination, it may cause disturbances and blockages in
communication.

Table 1.
Positive and Negative Aspects of the Bureaucratic Model

Bureaucratic Features ~ Negative Aspects Positive Aspects

Division of Labor Boredom Expertise

Objectivity Lack of Morale Rationality

Hierarchy of Authority Communication Blocks ]C)(i)socrigg]naet,ionCompliance and
Rules and Regulations ~ Rigidity Continuity

. . Conflict Between Achieve- .
Career Orientation . Incentive
ment - Experience

Source: Hoy, W. K. & Miskel, C. (2010). Egitim yonetimi: Teori, arastirma ve uygulama. S.
Turan (Cev. Ed.). Ankara: Nobel.

Taking into account these criticisms of bureaucratic model, it is understood
that human relations which are not depicted in bureaucratic imagination are an
essential element of the organization. As Hanson (1996) utters, informality cor-
responds to the invisible large part of the iceberg. Leadership requires the man-
agement of social relations (Balkundi & Kilduff, 2006). The school principal is
leading both the formal and informal organizations, whether she or he is aware
or not, because school differs from other organizations due to reasons such as
hosting students of all ages and supplying an “educating environment” for them.
The school also indicates a “social environment” for all parties, including stu-
dents, teachers, administrators, employees or parents. Hence, instead of creating
bureaucratic-oriented schools, seeking opportunities to establish professional-
oriented schools where horizontal relations come forward (Tschannen-Moran,
2009) is a requirement of observing the nature of the school. Weick’s (1976) find-
ing that schools are “loosely coupled” systems indicates this fact and “necessity”.

Weick (1976) argues that instead of examining schools as bureaucratic orga-
nizations, they should be treated as loosely coupled systems, and that these orga-
nizations, which differ from other organizations, must be governed in a different
way. Like Weick, Rowan (1990) also describes schools as organizations without
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strict bureaucratic controls. Understanding and managing loosely structured sys-
tems is more difficult than other organizations. Explanation, reminder and help
in practice are the main tasks of the manager in loosely coupled systems (Weick,
1982). The practice of these three loosely coupled systems is also the action that
takes place on the basis of human relations.

Hoy and Miskel (2010) advocate that at least two basic organizational char-
acteristics have emerged as schools are both tightly and loosely structured or-
ganizations, one of which is bureaucratic and the other is professional. In a bu-
reaucratic structure, laws and regulations are applied within a certain hierarchy;
inter- and intra-organizational works are carried out; teacher-student relations
are organized. The other professional feature includes learning and teaching.
While the bureaucratic feature emphasizes the strict adherence to the organiza-
tional structure and rules, the professional feature points to a loose structure (Hoy
& Miskel, 2010). While Ingersoll (1993) declares that seeing school organization
as a loosely structured system is an incomplete and inaccurate perspective, Hoy
and Sweetland (2000, 2001) emphasize “facilitating school structure” in support
of Weick’s approach. In a facilitating school, the school principal is the person
who tries to help teachers achieve, rather than to monitor and control their be-
haviors. This situation, which can be evaluated as strategies of school principals
to exceed the “bureaucratic form”, was interpreted as maintaining dialogue with
teachers through a professional approach rather than a bureaucratic approach
in Tschannen-Moran (2009). Accordingly, the school gains a facilitating organi-
zational character as professional orientation increases; it gains prohibitory orga-
nization character as bureaucratic orientation and authoritarianism increase. In
facilitating school structure, problems are seen as opportunities to learn, teach-
ers are trusted, cooperation is supported, ways of “helping to succeed” (instead
of “being punished”) are sought, and making decision together is considered im-
portant. In short, by giving teachers sufficient autonomy to carry out their work,
the conflict between the authority based on bureaucracy and the authority based
on professional norms in educational organizations is prevented (Abbott & Car-
acheo, 1988; Lunenburg & Ornstein, 2013). Northouse’s (2013) finding that the
leader initiates relationship, establishes ties and has the burden of maintaining
the relationship in the relationship between leader and follower reminds the con-
ditions in which dialogues of “facilitating school principal” with the environment
are positive.

Taking the discussion a step further, Morris et al. (1984) argue that disobey-
ing rules in school management is not a management weakness, but it is a strat-
egy and a necessity of a good administration. This is because while the rules are
static, the situations encountered in the school have a dynamic character. Rules
are insufficient to respond to situations in the encounter of static rule-dynamic
status. On the other hand, the static rule - dynamic state tension can lead to the
emergence of non-human situations in practice. The act of disobeying, the so-
called “creative disobedience”, is the need for the school principal to go beyond
the “management” boundaries and gain leadership qualities. Creative disobedi-
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ence is also expressed as “conscientious effort” (Morris et al., 1984; Crowson,
1989). In addition, Morris et al. (1984) and Crowson (1989) describe this as “ef-
fort to humanize the organization with efficiency”. Morris and his friends assert
that this initiative, which means to exceed the bureaucratic form, has an aesthetic
appearance and emerged as an artistic form. According to them, the thing done
while exceeding bureaucratic rigidities is not to violate a rule, but to demonstrate
an aesthetic administrative interpretation. They illustrate this situation as “I do
not break any rule; I just bend a little bit from time to time” (Morris et al., 1984:
p-155). The use of civil initiative for the sake of creative disobedience differs from
the acts of arbitrary disobedience in this state and becomes a saving for the best
interests of students and teachers. A principled ground, such as being away from
arbitrariness, not relying on personal interests and conflicts, and taking care of
the school’s benefits, includes creative disobedience. From this point on, it is up
to the school principal to decide how to bend the rules or where and how not to
obey rules.

With his famous expression “decision making is the heart of management”,
Simon (1947) highlights the importance of decision making for organizations. In
other words, decision-making involves all other administrative functions (Lunen-
burg & Ornstein, 2013). The traditional decision-making strategy assumes that
decisions are taken rationally. However, Simon’s (1947) managerial decision-
making model tries to find satisfactory solutions instead of trying to find the most
appropriate solution. As being in the rational decision-making model, making
a decision on a subject is not just a process in which the mind is activated. On
the contrary, feelings and values are inherent in decision processes, as well as
in human behavior. Greenfield states that emotions and values should be taken
into account in managerial processes in his idea that this social reality is cen-
tralized. The decision-making models based on positivist assumptions have been
criticized by Greenfield (1986) for ignoring emotions and values. According to
him, managers are the carriers of values and their state and movements reflect a
number of values.

A part of the discussion of what human relations mean for school principals
is the school’s financial needs. As reported in other studies, the financial needs
of schools come to the forefront among the problems experienced by the school
principals (See Cinkir, 2010; Gimiiseli, 2001; Turan, Yildirim & Aydogdu, 2012).
Studies state that school principals have difficulty in finding time to take part in
teaching and leadership, which is the main task of the school since they devote
most of their time to improving the physical facilities of the school, providing
technological facilities, supplying materials and equipment, creating a healthy
and clean school environment and finding sources for school (see Demirtag &
Ozer, 2014; Turan, Yildirm & Aydogdu, 2012). On the other hand, although
school principals deal with responsibilities that require creating a financial re-
source, their authority is limited (see Turan, Yildirim & Aydogdu, 2012). In a
study by Demirtag and Ozer (2014), (i) budget and resource problem and (ii)
authority - responsibility balance (imbalance) were found to be among the most
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important difficulties experienced by school principals. Lunenburg and Ornstein
(2013) argue that increasing the competencies of school administrators and oth-
er employees, and establishing a link between authority and responsibility should
be accompanied by responsibility in order to eliminate this situation which causes
responsibility- authority imbalance. With all these dimensions, the finance issue
has the potential to be a force that leads school principals to create additional
human relations, especially with interlocutors outside school.

The debates in the literature reveal a spectrum of diversified approach be-
tween the bureaucratic organization and loosely coupled organization regarding
school management. It shows that schools are organizations that are too complex
to be managed only by rules and regulations. This “complexity” must be due to
the dynamic nature of education and training processes and the fact that the
school is constantly being reconstructed by multiple stakeholders. In this analy-
sis, the school becomes a place where human relations come to the forefront
rather than being bureaucratic, and where symbolic language is engaged in these
relationship processes.

Method

Research Design

The current study, in which Phenomenological design was used, aims to
investigate how school principals understand the human relations they have
established beyond the bureaucratic requirements both inside and outside the
school. Phenomenological research aims to uncover the meaning of individuals’
experiences about a phenomenon. The researchers focus on basic and unchang-
ing structure of experiences or their underlying understanding. Creswell (2007)
states that the reality of objects is perceived only within the meaning of the in-
dividual’s experience, and lists the basic stages of phenomenological study as
follows:

e The researchers exclude their own knowledge and judgments to under-
stand a case from the participants’ window.

e Participants are asked questions that reveal the meaning of their expe-
riences.

e Data is collected through long interviews with a large number of par-
ticipants, usually 5-25.

* By creating meaning clusters from the data obtained, these meanings
are brought together in a way to reveal a general expression of experi-
ence.
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Study Group

The study group consisted of 51 school principals selected trough maximum
variation sampling, who were working in the selected 19 provinces, including at
least one province from each of the 26 sub-regions of level 2 classification, which
was determined by the Turkish Statistical Institute (TUIK). The aim of maximum
variation sampling is to reflect the diversity of individuals who can be a party
in the research to the maximum extent (Yildirirm & Simsek, 2011). Thus, the
types and levels of schools were taken into account in order to provide diversity
and 51 school principals were recruited to represent each school type and level:
Primary school principal (15), middle school (13), and high school (23). Prin-
cipals were overwhelmingly male (47) and only 3 were female. One principals’
gender was not reported. 37 principals had bachelor’s degree, 20 master’s, 5 as-
sociate degree and 1 had PhD. The subject areas of principals were as follows:
Classroom Teachers (17), Divinity (9), Math (5), ELT (3), History (3), Turkish
Literature (3), Turkish (1), Voc. Ed. (1), Social Studies (1), Physics (1), Physical
Ed. (1), Measurement and Eval. (1), CEIT (1), Biology (1), and 3 did not report
their subjects. Principals’ mean age was 45.43, ranging from lowest 30 to highest
63. Their experience in teaching was 21 years and was 8 years in principalship.
Their experience in principalship ranged from 1 year to 30 years.The principals
came from all geographic regions of Turkey: Adana (2), Aksaray (2), Ankara (1),
Balikesir (5), Bartin (3), Burdur (5), Erzurum (2), Gaziantep (2), Istanbul (5),
Kars (1), Kastamonu (5), Konya (2), Marag (1), Mardin (1), Mersin (4), Mugla
(4), Tekirdag (3), Tunceli (2), Van (1).

Data Collection Form

The interview form used by Lortie (2009) was reviewed and the questions
were determined according to the purposes of the research. After discussing
questions in accordance with the purposes of the study, new interview questions
were added to the form and a draft interview form was established. In the first
part of the form, questions were asked about the demographic characteristics,
and the second part included questions about the research purpose. After ob-
taining expert opinions on the draft interview form consisting of 22 open-ended
items, a pilot interview was conducted with 3 school principals to test the com-
prehensibility of the questions and the interview form was finalized.

Data Collection

The data were conducted through interviews. Semi-structured interview
form prepared by the researchers was used in the interviews conducted in 2015-
2016 academic year. As the first step of the data collection process, pilot inter-
views were conducted and after the necessary arrangements were made in the
light of these interviews, data collection process was completed with the help
of a competent team of 25 people who had knowledge about the method and
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content of the research. Interviews were conducted face to face in the working
environment of school principals by appointment. In order to prevent the data
loss, the interviews were recorded with the consent of the school principals and
then transcribed.

Data Analysis

As the general tendency of a phenomenological research is to understand
how people make sense of their experiences, in the first phase of the analysis,
there is a need for reducing data to the level of sensible experience pieces. Each
interview transcript is analyzed in its own separately at the first step with an aim
to capture the uniqueness and richness of the lived experience embedded into
daily life practices. In other words, fragments of the experiences that are con-
nected to the major research question are determined through careful analysis
of interview transcript. After reduction, each experience piece is read carefully
with an eye towards describing central themes of the narration (Strauss, 1987;
Cresswell, 1998). This is very similar to descriptive coding in that the intended
purpose of the process is to describe what the experience is about. This has been
done for every determined experience pieces.

In the second phase of the analysis, revealing structures of the excerpts are
determined through reflecting the main question of the research in the form of
“What does this experience tell us in terms of the phenomenon under study?” on
the central themes appeared in the previous analysis. Such a question revealed
the “structures of the experiences” that are used as an analytical tool for con-
structing “revealing themes” (i.e. structure to theme). Structure of the experi-
ence refers to the ways of which participants are scaffolding the experience in
relation to phenomenon at hand, in this case, being a school principal. Codes
about the structures drawn from the narratives are brought together with an aim
to create core categories that are called revealing themes. While bringing them
together, they are also turned into premises that will help to reveal the meaning
of the experience for each participant. This loop was repeated for every interview
transcript.

In the last phase, premises from every interview that are turned into core
categories are compared and contrasted to create typifications mainly by focus-
ing on the emerging patterns. These patterns tell us what it means to experience
the phenomenon and what modifies the structure of the experience in common
across our participants. In other words, how personal experience comes into con-
tact with the general framework of meaning making process that is also estab-
lished by the commonalities of the lived experiences (Whiting, 2002; Saldana,
2011). Put it more clearly, while being a school principal is constructed and prac-
ticed at the personal level, such personal side of principalship is also modified
by the denominators in relation to contextual and other factor functioning at
the background. That is where the phenomenological study turns its attention.
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Finally, core categories as themes were written as the headings in the report with
an in-depth look and rigorous interpretation.

Findings

According to data, meanings that school principals attributed to human rela-
tions could be interpreted on two bases: sympathetic and political bases. Two bases
did not exclude each other, but rather had a transitional character. That is, the
practice of a human relation occurs on sympathetic base does not have any politi-
cal meanings, nor do we act on an exclusionary argument in the opposite direc-
tion. Instead, the practice of a human relation considered on sympathetic base
may also include references to political base. Similarly, it is common to see that
the forms of relations on the political base may also have the same sympathetic
content.

Sympathetic Base

The efforts of the school principals to build a warm and friendly climate in
school constituted the sympathetic base of human relations in this study. Human
relations that actualized on sympathetic base included meanings such as construc-
tion of belonging, valuing, inclusive manner, trust building, accessibility, time-place
sharing, motivation, restorative approach and consultation.

Construction of Belonging

The experiences shared by the participants made visible teachers’, students’
and other employees’ efforts such as “inventing common works, determining
common goals” to feel that they belong in school. Sense of belonging became
evident in situations where teachers did “not want to leave” although they had
to leave the organization for different reasons. In the light of these data, human
relations for school principals may refer to making teachers, students and em-
ployees enjoy their jobs, and creating a school in which they feel they belong but
not want to leave.

“...1 told my staff, ‘come, if you like to work’. We planted over 200 roses in
the schoolyard. I even asked female teachers to carry grass. Their hands got a
blister, but they all did the work willingly. For example, as I have 46 teachers
(...), I planted 46 roses in a part of the school garden, in memory of every
teacher in the school. I used to plant roses and trees with some students
called naughty...” Kastamonu2

“... No one wants to leave our school or asks to be appointed. We have a ten
or eleven teachers who will go with rotation. They go unwillingly. They do not
want leave but they are forced to go. Why? Because there is an environment
in which people understand each other, help each other and everyone has
the same goal, we all have same goal: ‘How will we raise our children appro-
priately? We do not experience any difficulties when it is solved...” Maras3
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Valuing

It is understood from the statements of the school principals that they in-
tended to build empathy; to be close to the teachers, students, parents, school
staff and other interlocutors in order to win their favor; to stand by teachers on
their hard times; to follow the success of the students closely. It is noteworthy for
a school principal to state that making interlocutors feel valuable was the “first
indicator of being school principal”. Similar sensitivity areas (such as serving
guests and teachers; “listening to problems” of teachers, parents and other inter-
locutors; behaving in a friendly manner; support them on hard days) indicated
the same valuing.

“...the man came to fight me, because there was a problem with his child at
school. He comes to school to fight the school principal (...) you welcome
him. This is not a written rule. This is the first indicator of being school
principal. If you make him realize that you value him, you sort it out. Your
manner decreases his nerve by half...” Balikesir4

“... I sometimes get chocolate and stand in front of the door of teachers’
room. When teachers are about to enter the classes, I give each a choco-
late. They become very happy (...) firstly there will be strong communication
within the organization, and then it spreads in waves. That’s our philosophy
... Gaziantep4

Inclusive Manner

In the semantic world of school principals, human relations and valuing, as
an extension of sensitivity field, not only referred to developing good relations
with all employees, including teachers, students or employees, but also occurred
as the principle of not allowing the ideological differences to be a reason for dis-
sociation. From the statements of the school principals, it is clear that they cared
about being interested in students, creating a family environment in school,
spending time with employees, being open to dialogue, listening to the ideas and
problems of teachers, trying to treat everyone equally by welcoming different
ideological views, avoiding unfair attitudes such as distinguish between (bestow-
ing a privilege on) teachers, getting to know employees closely and creating a
solidarity environment in school

“...I am not interested in teacher’s union or worldview. I assess the indi-
vidual according his/her performance in school ...” Burdur3

“...1 treat all employees equally, I do not distinguish between them (...)
if anyone states that ‘the school principal acts biased’, 1 will resign...”
Kastamonu4

“...1 do not favor anyone according to their political thoughts and beliefs.
I pay attention to their classroom success and their communication with
parents (...) we value our employees just as we do our students. I treat them
justly...” Muglal

10
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Trust Building

School principals emphasized the importance of building trust in the pres-
ence of teachers and other interlocutors; and therefore, trusting them, and being
open-hearted in dialogue with students’ parents. School principals’ stories show
that they established an identity between management and #rust. School princi-
pals were of the opinion that trusting and placing trust were both the necessity
of creating a climate in which happiness was inherent within the school and as-
suring the sustainability of this climate. Trust building involved sensitivity areas
such as keeping healthy communication channels open with teachers, listening to
them one-to-one and not sharing confidential issues with third parties under an
“unwritten agreement”.

“...I consider management as follows: It’s a matter of trust. If you trust
individuals you are working with, everything works well in that school, and
school becomes a peaceful environment ...” Bartinl

“...we have a healthy communication with teachers, there is a mutual un-
written agreement between us. This trust is our sealed document. There is no
totalitarian regime between us... there is no school principal who likes using
managerial prerogative against teachers...” ErzurumS5

“...If you keep communication with your teachers by paying attention to
their thoughts, their trust towards you increases. Of course it’s important to
keep one-on-one conversations confidential. If you share their secrets with
someone else, the relationship of teacher with you may break off...” Mugla5

Accessibility

The research data showed that school principals tried to “keep the commu-
nication channels open” with students, teachers and other employees in terms
of their real and metaphorical meanings, that they encouraged both students
and teachers to convey the problems they experienced inside and outside the
organization, which they care about maintaining the dialogue with students and
teachers outside the manager room. Considering preferences such as choosing
“glass door” that will not disconnect the manager room with the “outside” and
keeping the mobile phone on continuously, the sensitivity of being “accessible”
emerged on sympathetic base of human relations. These data indicate that the
school principal’s presence in the school was oscillating between “isolating him/
her to the manager room” and “preferring being accessible”.

“..I always open my door to everyone. People always visit me. Let me tell
you an event occurred with teachers last day. He said: ‘well sir, we woke up,
my wife did not prepare breakfast. If possible, call me while having breakfast
so that we could have breakfast together’...” Istanbul5

“...1 always open our door to everyone. It is a glass door and there are two
wings (...) I keep both wings open ...” Burdur5

11
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“...1 keep my mobile phone on until the morning, my school phone is on
until the evening, parents can talk to and contact me directly. They are not
scolded...” Aksaray3

Some school principals also include students in the scope of accessibility. An
anecdote of a school principal, who talks to the student council every morning as
his first job and occasionally accepts class presidents and who visits the students
and listens to them, confirms this effort.

“...when I go to school, the first job is to call the school student council. 1
asked them whether they had any problems and I told them if they had any
troubles, they could consult to me (...) I met class president. I also speak to
students from time to time...” Balikesir5

Time-Place Sharing

In addition to the school principals’ efforts to be accessible, their caring
about being on the move in the school and spending time with teachers point out
another meaning pattern happened on the sympathetic base. Considering the pat-
terns that emerged in the interviews, not only did “human relation” for school
principals mean “open principal’s office to teachers”, but also it referred to be-
ing with teachers and students, spending time in the teachers’ room and having
a “conversation” with them, eating and drinking together. Various areas such as
teachers’ room and camellia in the garden can serve as the base of time-place as-
sociation. In this sense, long breaks are often considered to be an “opportunity”.
The time-place co-existence is systematized partly and is maintained as routines
such as tea-bagel at a specified time.

“... I spend less time in principal’s office. Mostly I spend time in teachers’
room. Either I spend my time with smokers or with teachers in camellia in
the back of school. We are all together...” Adanal

“...1 go to my teachers in long breaks to chat. I try to find solutions to their
problems. So this is a kind of a small meeting for us...” Burdur2

“...we are coming together with our teachers every day at 10pm. We drink
and eat together, we are together every day...” Kastamonu3

“...I'm absolutely in the teachers’ room in the second break, not in first
break. We spend time together, drink tea, and chat. If I don’t come to the
teachers’ room during the second break, I feel missing something at that
day. I have to go somewhere. Where? Teachers’ room (...) it is easy order a
cup of tea through phoning but I drink my tea in teachers’ room...” Mugla3

The above data indicate that the two places within the school had an im-
portant role in understanding the human relations of school principals. In these

“two places”, “principal’s office” was mainly used to represent accessibility and
the teachers’ room was the main element of time-space sharing.

12
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Motivation

In addition to the efforts of school principals in the field of accessibility and
time-place co-existence, the motivation agenda emerged. Human relations that
were actualized on sympathetic base, such as monitoring teachers’ social life, cel-
ebrating their birthdays, visiting them when they are sick, being aware of their
problems, serve as tools for creating motivation. Besides, it is noteworthy that
the school principals developed sensitivities such as not directly addressing the
problems experienced to avoid damaging teachers’ motivation, easing the work-
ing environment, eliminating the possible obstacles to reduce the quality of the
environment, organizing the courses according to the wishes of the teachers. In
some school principals’ semantic world, this behavior form becomes a principle,
it becomes a task. A school principal expressed this sensitivity with a metaphoric
expression: “seeing the glass half full”.

“..I closely follow the troubles of my friends, I constantly support my col-
leagues. In other words, I do not interfere in the way they do business, but
give them moral support. I see the glass half full. I do not question why the
other half is empty in order not to cause despair...”

“...1 know teachers’ birthdays. To motivate them, at least I congratulate
them on their birthdays. I try not to forget to celebrate them even if I do not
buy a cake. I definitely visit them when they are sick...” Balikesirl

“...for example, even if there are problems with employees, we do not bring
it directly to the agenda. We try to solve it as much as we can, without reduc-
ing teacher’ motivation, because at the center are teachers and students. All
this system exists for improving the educational environment...” Mugla3

“...rather than constantly bringing trouble to our teachers or warning them,
we try to pave the way for our teachers, make their work environment as
comfortable as possible and arrange their schedule according to her wishes
so that they come and work here willingly...” Maras3

Restorative Approach

The research data show that school principals’ taking into account the “na-
ture of being human” in dialogues with teachers led the school principals to be
tolerant towards them. School principals stated that, as long as the teacher’s be-
ing late for class did not become a habit, situation could be considered as “natu-
ral”, and instead of blaming the teacher by focusing on the situation as a disci-
pline problem, the choice of “managing” the situation by focusing on “what can
be done” to conduct the lesson could be interpreted as a reflection restorative ap-
proach. In addition, restorative approach included the following sensitivity areas:
School principals’ approaching teachers with a “how can I help” manner in “dis-
tressed” situations; their choice of warning teacher alone but thanking teacher
in front of other teachers, effort of building the thought of “the school principal
understands us” in interlocutors. As a part of the same sensitivity, it was empha-
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sized that school principals should not offend interlocutors and that they should
focus on solutions instead of adopting “I wish” when they faced with undesirable
situations. It was seen that the mentioned sensitivities influenced the school in
a positive climate; for example, those who come to school principal angrily relax
and leave the school happily, those who do wrong regret, those whose requests
are not met can say ‘it may happen so’.

“...we are human. A teacher like every human being can get sick. Sometimes
we’re late for our appointments. The teacher may also be late the classes
due to some uncontrollable reasons. In order not to break the motivation of
the teachers, I enter the class when the teacher is late as long as it does not
become a habit! I enter the class when the teacher reports as ‘I can be fifteen
minutes late’. If you behave in this way, if you build such relations, success
comes by itself, motivation comes by itself...” Mersinl

“...I have never offended my employees for their improper behaviors or
works. I look for finding an answer for ‘what can we do to fix it?’ I'm a real-
ist person, so I disregard ‘I wish’ sentences. As you know there is a saying ‘the
damage is done, there is no way to go back and prevent the event’, I look for
a solution to it...” Tekirdag5

“...if there is a need to warn a teacher, I invite him/her to my room (...) I
broach the subject by saying ‘there is such a complaint about you, how can
1 help you?’, the problem is solved. However, I acknowledge teacher in front
of people. We do the warning while the teacher is alone. They start to think:
‘So the school principal understands us and pay respect to us; not offend
us’...” Kastamonu?2

Consultation

Actualizing through motives such as ‘valuing the interlocutors and asking
everyone’s opinion, including the servants’, consultation for school principals had
the characteristic of human relations that occurred on the sympathetic base. The
sharing of school principals showed that exchanging ideas in management pro-
cesses was evaluated not only for its function in the decision-making processes,
but also for functions such as making interlocutors feel comfortable and motivat-
ing them. This situation was confirmed by a school principal who indicated the
importance of keeping the consultation circle wide and stated that asking for all
interlocutors’ ideas, “even those of attendants”, was important so that “everyone
adopt their jobs and do the job in a “wholehearted way”. In order to strengthen
and sustain the same “functionality”, school principals were observed to pre-
fer wording as ‘how about doing this in that way?’ and follow strategies such as
working with teachers by evaluating group meetings and similar opportunities,
instead of using imperatives. Of course, the functionality of exchanging of ideas
and opinions in achieving these objectives that can be called “building positive
climate” cannot be isolated from its functionality in “decision-making” process-
es. Through “consultation”, not only did school principals expand the range of
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options with new ideas in the management and decision-making processes, but
also they evaluated the options “they didn’t see” and reached the goal of “incor-
porating” interlocutors into the process.

“...I invite everybody to my room, from attendants to teachers, I offer tea
coffee and we exchange opinions. Two heads are better than one. They may
have interesting ideas...” Tekirdag5

“...When we make a decision, I absolutely ask them. I never use impera-
tives while asking all employees to do something. I try to use such sentences:
“How about doing this in that way?” I help them feel my respect and most
works find solutions on their own...” Kastamonu5

“...1 have seen how common decision-making and decisions made in this
way are accurate. The wider you keep that circle; the more efficiency you
get. In other words, if you value the people in your school, they can also be
servants, if you motivate them, they can do their jobs heartily...” Burdurl

“..we come together with teachers in group meetings. I listen to them and
work with them. I listen to their ideas as much as possible...” Balikesir5

Political Base

It is possible to mention a political base where strategies that school princi-
pals pursue to “make things work” gained importance and where the concern of
“managing the school” was at the forefront. In this context, for school principals,
human relations referred to being accredited for teachers and other interlocutors
while human relations referred to paying regard to a role balance between author-
ity representation and overcoming formal limitations; transferring or camouflaging
status-based roles in non-school community roles; meeting the financial needs of
the school.

Accreditation

In order to “make things work™ in school, the school principals first of all
need to be accepted by their interlocutors. The fact that teachers thought as
“school principal always orders us and does not care about our needs” consti-
tuted a risk area for managers. A school principal stated that he will resign if he
feels a widespread displeasure from teachers. This statement showed that being
accepted by teachers and other interlocutors was the minimum condition for do-
ing management. In addition, another school principal stated that the teacher-
school principal relationship did not refer to “two different parties” and that he
reminded teachers that they were “members of the same party”.

“...we 37 people here, if I feel that 15 or 17 individuals are unhappy, 1 will
resign. It means that I could not do that job, that I could not organize the
communication among people. If your friends start to be opposite to you,
there is nothing to stay here...” Burdur3
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“...it seems that school management and teachers are two different par-
ties. However, we always tell our fellow workers that we are members of the
same party, but this is somehow an insurmountable nuisance as far as I can
see...” Istanbull

“...these friends are those who will support you. If quarrel with parents,
teachers and servants, you cannot be a school principal, because things are
done thanks to them...” Balikesir4

Role Balance

Research data showed that school principals were trying to strike a balance
between the roles of collegiality and the role of school principal in their dia-
logue with teachers. The need for “fulfilling the duty seriously” forced school
principals to carry out relations on a balance. In this sense, principals’ remarks
are noteworthy, which were about “having an edge, finding a compromise and
putting a certain limit” in the dialogues with the teachers. School principals are
of the opinion that “things may fail” if the distance completely disappears. For
the school principals who thought that they were “the head of the chain where
everyone was a ring” and who thought that they were “responsible for managing
teamwork”, “distance” was not a practice of putting obstacles together, but it was
the assurance of protecting the work order. In the light of these data, human rela-
tions for school principals, these data indicated that human relations referred to
various meanings for school principals, such as paying regard to the managerial
role-personal dialogue balance, knowing how to behave warmly to interlocutors
and how to have an edge.

. “..I'm always saying to my vice-principals: Of course, there is nothing
to prevent being sincere, good communication, but I always prefer to keep
everybody at a distance. Not keeping everybody at a distance is not appropri-
ate. But this does not mean creating barriers; instead it refers to being aware
of the work she/he is doing his/her duty with due regard ...” Maras3

“...balancing the distance is important. Neither being too much sincere nor
standing on ceremony is appropriate. They just need to be aware the fact that
we’re working here as a team. So everyone needs to know that they have a
mission like being a ring of chain...” Tekirdagl

“...Our communication in the school continues in a completely human
and level manner without reflecting any despotic relationship within the
school. We keep a distance, but we try to keep our jobs without closing too
much distance....” Kastamonul

Let us now examine the role balance oscillations between the two points that
we have expressed as exceeding the form and authority representation.
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Exceeding the Form

School principals emphasized that the school could not be governed only
by regulations and legislations, but pursuing the requirements of the situation
and the needs of the interlocutor was the “first indicator of being school prin-
cipal”. School principals were of the opinion that trying to solve all problems
“by the book” inevitably meant “choking up”. Exceeding the form which shared
similar characteristics with Facilitating school structure and creative disobedience
had features, such as “ensuring work peace, taking initiative, managing different
demands, stretching facilities for students, solving problems within school when
implementing legislation”. According to a school principal’s expression of “if you
piss teacher off, you can’t get efficiency” while talking about the situation that
requires the teacher to defense according to legislation, exceeding the form for
school principals is the inevitable necessity of supervising students. According
to school principals, pure formal communication makes the implementation of
the legislation difficult and even a teacher, who was given a duty in accordance
with the provisions of the legislation, “undertook” this duty conditionally. Ac-
cording to school principals who took into account the features of management
processes, managing a school became possible if school principals did not tend
to judge employees for their troubles, but evaluated them in a wide range and
focused on solutions and if they could explain the duties assigned by legislation
to interlocutors and finally “touch” teachers’ heart.

“...it is not possible to manage school only by regulations, laws and legis-
lations. This is not what being a school principal is (...) If I punish a late
teacher and ask him/her for defense, (...) This teacher will think for weeks
“what shall I write to slip through the net?” Assume that he did, then I will
think for weeks to decide “how to punish” Then we’re going to lose another
ten days to wait for its result. The teacher will be busy with this thought even
in class. If send teacher to class with problems, you cannot get efficiency
from that teacher. If there is a problem, you should cooperate to overcome it
(...) School is managed in that way...” Balikesir4

“...you cannot solve problems by constantly conveying them to the ministry.
You should solve the problem yourself and in the place it occurred. This is
the duty of being school principal. As long as I am school principal here, 1
will sort things out; I will not cause or do troubles...” Balikesir4

“...s0 if you are a school principal, you have laws, regulations. You manage
the school in accordance with them but if you say “I'll do the entire things
only as it was described in regulations”, you find no way out. You need to
take initiative...” Bartinl

“...if you do not establish a good relationship, the teacher does not do it
even you send official letter. He wouldn’t, I wouldn't, either. It requires com-
munication. I believe we can change a lot of things if we achieve establishing
a good communication...” Mersin4
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“...you need to manage various people, who have different background and
demands. On one hand, you have to obey apply the legislation. On the other
hand, you should satisfy everyone while applying it. To improve work effi-
ciency without breaking people’s hearth requires a truly outstanding success.
1 mean leadership appears at that point. Otherwise, depending solely on leg-
islation does not work (...) People have dreams, wishes, lives, troubles...”
Tuncelil

“..you cannot be a school principal if you have an idea to apply the en-
tire regulation or all of the laws. To avoid giving damages to anyone, there
should be flexibility, especially, for children...” Konyal

Authority Representation

When talking about behaviors related to exceeding the form within the con-
text of legislation and regulations, school principals expressed the need for an
authority that has last word in decision-making process. Despite their expressions
and suggestions of “sharing authority”, school principals are of the opinion that
if the authority is not reserved for one person, the decision process is deadlocked
and teachers feel uncomfortable. As it can be understood from the following
statements that make these determinations possible, human relations for school
principals refers to being aware of the need for authority in the management pro-
cesses, creating an understanding that hierarchical space of communication is for

the ease of things, and making the final decision.

“...teachers sometimes want to see school principal’s other (decreer) side.
They expect from you to say 'l am the one to say the last word on this subject,
whatever I say needs to be done’ (...) For example, you are going to conduct
a meeting, if you do the meeting before noon, the afternoon teachers will
spend extra time at school, if you do the meeting afternoon, the other teach-
ers will spend extra time at school. I don’t know how long the meeting will
last. Now, in that case, when you say “friends, you decide the meeting time’,
afternoon teachers will determine afternoon for meeting while others will
want the meeting to be conducted in the morning. There will be a discus-
sion. However, when you say “I have determined that time”, no discussion
occurs...” Ankaral

“...they sometimes criticize me, such as ‘you are too easy going’. They mis-
interpret this situation in some cases...” Erzurum4

“...what really matters in organizations are principles. They are determined
by laws and regulations. It is good you announce their duties officially...”
Mersin3

As can be seen in the last participant statement, the authority representation
does not always remain as a means to facilitate the decision-making processes,

but play the role of a character who fortifies form.
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Have Burden of “Reputation”

In the light of the research data, it can be observed that social recognition,
which is more intensive in small sites, can both provide opportunity and cause
problem for school principals. Two dimensions emerged from the expressions
used by the school principals in describing their dialogues with the interlocu-
tors, whom school principals know or do not know outside the school. School
principals can transfer their status to their social lives as well as camouflage these
positions which have the potential to create a power-relationship in dialogues.

Status Transfer

Various dimensions can be presented for the recognition of school princi-
pals within school environment, such as having the features of being a school
principal, paying attention to his/her behaviors in society, making the words and
actions appropriate to the situation, maintaining a bureaucratic attitude in pri-
vate life. A school principal expressed this local status of reputation as “behaving
like [former Turkish president, t.n.], greeting everybody”.

“...while walking with a colleague down to street, he told me you are like
Demirel, you always greet someone. Someone is always saying hello to you'.
In fact, we are social people. The relatives of the students know us in some
way. We can’t be comfortable on the street; we need to have discreet relation-
ship...” Tekirdag4

As it is understood from these statements, the burden of reputation brings
with itself the auto-control burden for school principals. “Behavior constrain”
(such as not being comfortable on the street, no violating “rules”, being serious
and having an edge, not joking as much as she or he wants and paying attention
to clothing, speech and attitudes) are among these burdens. School principals
feel themselves in the need of “being perfect” with the burden of representation,
exemplary and responsibility they think they have.

“...1also represent my school. ‘School principal of Mimar Sinan.’ This is an
important mission for us. I have to pay attention to my dressing, appearance,
beard, hair. Why? Because I am a role model...” Aksaray4

“...my wife sometimes takes my arm while walking on the street. I say ‘Don’t
be too close, I am school principal’. She says ‘I am your wife’. I warn her:
‘Here is a sub-district, you shouldn’t do it’. I mean you need to limit your-
self...” Burdur5

“...you may be very friendly and sincere in your normal life. However, when
you're the school principal, you become more serious and more distant.
You have some rules; you should not neglect your rules. You used to joke in
your private life, but you can’t do that when you're the school principal...”
Tunceli6

“...here is a small place. When you go to city center, you absolutely encoun-
ter someone who knows you, such as parents, teachers, and of course this
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situation affects your life. You need to be a role model with your attitude.
Maybe nobody would recognize you if you were in Istanbul, but you don't
have such a chance here. In some cases, you need to pay attention to the way
you walk; for example, students will say “look, the school principal is walk-
ing”. You try to be perfect, for example, with your dressing. It also has positive
aspects; you have a lot of people around you. The negative side is that you
can’t do the work that everyone does. But is that good? It is. It is nice to be
recognized by everyone, such as ‘my school principal has come, welcome!’ It
pleases when you look at this aspect...” Bartin2

School principals are recognized through the authority representation with-
in the society. while being the object of representative expectations of the society,
meanings such as winning favor in people’s eyes and being respected, expending
the social environment, benefiting from status-based advantages are also inher-

ent in having the burden of reputation of human relations.

“...tradesmen and people who recognize you may come from different back-
ground. They all respect us. They address you as ‘my school principal’ not
‘my teacher’...” Mardin2

“...plus there are pros as well. Both parents and teachers show respect when
you meet them outside. It makes difference in your outside life style. Every-
body gets to know us...” Balikesir3

“...when I go to the bazaar in Bartin, almost 90 of 100 people greet me.
When you go to a tax office (...) they say ‘welcome’. Even if you don’t notice,
they help you. If you are good at your job, they realize...” Bartin3

Status Camouflage

Status camouflage refers to the efforts of the school principals to eliminate
the barriers of communication based on the relationship of power between their
counterparts, as it occurs in choices such as “living as a citizen” and “appearing
as an ordinary citizen”. This can be interpreted as a strategy to eliminate the pos-

sibility of “status-based possible barrier” and destroy existing barriers.
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“...I forget management as soon as I leave school. I play football, drink tea
in the tea gardens. I play with students and teachers once a week as I play
professional football for 12 years (...) I like to live like a ordinary citizen...”
Van4

“...they said to me; You're dealing with a lot of people, play hard to get’
However, I don’t have such an attitude, so I feel myself as a normal citizen
(...) I don’t see myself as a different person, but I know and feel that he per-
son in front of me sees to a different person in me...” Balikesirl

Having the Responsibility of Meeting the Financial Needs of the School

Although there is no obligation within the job definition of school principal
in terms of providing direct financing to the school, practical situation forces
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school principals to meet the school’s material needs. The interviewed school
principals expressed their efforts to mobilize mobility for certain interlocutors
through Auman relations in order to create the resources needed by the school.
In this part of the study we focused on this issue and we tried to explore the pro-
cesses and strategies of school principals through human relations to resolve the
financial needs of the school.

Mobilization
of Power

Mobilization of
Immediate <«—— School Principal ——»
Surroundings

Mobilization of
organization

Mobilization
of Parent

Figure 1: Strategies of school principals to meet the financial needs of the
school mobilization of immediate surroundings

First of all, family and friends are the easiest sources to reach in the pro-
cess of meeting the financial needs of the school, so they seem to be sources
often preferred by school principals. Benefitting from “social capital”, which is
the fruit of burden of “reputation” that school principals have, can also emerge
as a meeting the needs strategy. People and groups who are in close dialogue
from various professions and “benefactors” are included in the group of “fast
mobilization”. In this context, human relations for school principals referred to
using personal loans for the needs of the school, and stimulating family, friends
and benefactors for the sake of school.

“...for example (...) my father bought these curtains (...) My brother bought
these sofas. I brought this laptop and printer from my house. This is my
childhood period telephone. I brought it from my house. This paint is a gift
from a photographer. We always get something from every new comer. When
1 first came to school, my friends, who wanted to come to congratulate me,
were asking for the school’s address. We warned them: ‘Don’t take flower,
chocolate, cologne and so on for celebration. When you come, we will find
something you will buy. They bought chairs, desks. One of my friend built
electric wiring of this room and some other parts of the school. Another
friend paid for furniture (...) We always make our friends to o something for
our school....” Istanbull0
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“...we ask our friend to support us by telling them: ‘We have such an activity,
do you want to enter into this formation and support us? We've got support
for collecting the amount I just said...” Kars3

“..I have some friends as a result of our communication and our works
and I get help from them to create finance. I have engineer and constructer
friends...” Mugla2

Mobilization of Power

Participating school principals stated that they contacted businessmen and
commercial companies, in addition their immediate surroundings, in order to
meet the school’s financial needs; that they tried to benefit from the advantages
of cooperating with people who were influential in the community, such as doc-
tors, imams, mukhtars, and president of parent-teacher association, considering
the conditions of the school and the society. Those people also played a strategic
role in transforming a referral power for the mobilization of individuals and or-
ganizations with economic power. School principals emphasized the importance
of using door-to-door and persuasive ability to “initiate the relationship” in the
dialogue with the power groups.

“...1 and president of parent-teacher association visited notable people of
our village or hometown. We told them what we needed. I really witnessed
success after cooperating with doctor and imam of our hometown (...)
Without any support from the government, we did a 12-thousand Turkish
lira job (...) Thanks to benefactors, we have added a new fountain to the
school and renewed two doors of our school. Our school was in the mud.
There was problem with the roof. These problems were sorted out thanks to
benefactors. We did this without paying a lira from the school’s budget. A
benefactor donated two air conditioners to our school. All classes, except
two of them, have air conditioners. Our goal is to equip the last two class-
rooms with air conditioners until school begins...” Adana5

“...by holding kermis, we ask for help from certain people for various reno-
vations to our school. For example, we asked for help from a tractor com-
pany called TURMAK, we asked for help from an automotive company...”
Konya?2

“... 1 visited many companies in order to create a fund... That camellia was
donated by Mr. (...)... "Mersin5

One phase of mobilization of power is the commendation of the people and
organizations that supported the school.

“...we helped our graduates and successful students find scholarship (...)
we gave an ad to newspaper as “we would like to express our thanks” (...) we
printed a newspaper called ‘Education First’. We acknowledged those who
contributed us through scholarships and grants...” Gaziantep5
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Mobilization of Organization

School principals underlined bureaucratic organizations, universities, mu-
nicipalities, foundations and associations as another interlocutor that could be
applied to meet the school’s financial needs. Prompting the mobilization of orga-
nizational power by applying immediate environment and influential persons could
also turn into a favorable initiative in the mobilization of organizations. Here are
some statements indicating that human relations refer to providing mobility to
organizations to meet school needs:

“...I spent my first day at school to deal with the library (...) I asked teach-
ers and showed them a suitable place. They pointed this place and asked
for shelves and chairs. We visited the forestry department. We talked about
a half hour or forty-five minutes for the needs of our school. Thankfully,
the forestry department equipped our library with all necessary equipment,
including shelves, chairs, and tables. We kept in touch with universities for
books...” Balikesirs

“...We went to Provincial Directorate of National Education. We intro-
duced our projects and underlined the needs of our school. Deputy Provin-
cial Director of National Education donated 30 desks...” Adanal

“...When I was in Haydarpasa in June last year, I sorted out such issues
which costed almost a trillion Turkish liras. Only one hundred thousand
liras were collected through parent-teacher association. The rest was by do-
nors. Who were they? There were metropolitan municipality, foundations,
and associations. I just spent my own credit (...) the garden was terrible! We
requested municipality to arrange it and succeeded...” Istanbul9

Mobilization of Parent

Considering the stories of school principals on the intersection of human
relationship and financial processes, parents are both an interlocutor in meeting
the financial needs of the school and act as a mediator in the dialogue with other
interlocutors. While describing strategies to meet the school’s financial needs,
school principals talked about human-relationship-oriented processes such as
getting to know parents, mobilizing parents’ potential to meet school needs,
evaluating opportunities in this direction, gaining the support of rich parents,
and applying parents through mobilization to organizations and other interlocu-
tors. In the semantic world of school principal, parents have both supportive and
facilitating roles in meeting the needs of the school.

“...as a school principal, you need to be acquainted with parents. They may
work in municipality or in directorate of culture. And we must always be in a
warm relationship with these parents. In addition, we should also cooperate
with their managers. We try to participate in their all activities. We visit them
and pay respect...” Bartin2
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“...For example, tables, chairs and armchairs on the 3rd floor for students
to play chess were donated by a benefactor. There are many such instances.
Considering the profession of the parents, a carpenter sorted out all problems
with doors and windows of the school without charging a fee...” Istanbull2

It is understood that personal dialogues could turn into a stressful experi-
ence both in practice and in the managers’ inner world through the above-men-
tioned four foci, where school principals mention their mobility stories to meet
the school’s financial needs, on the human relations base. Considering experi-
ences, in school principals’ semantic world, it could become a status transferred
to social relations,

Considering the experiences that the school principals had during their ef-
forts to meet the needs of the school, it was noted that they tend to make sense
of this situation as a” loss of reputation”; therefore, this “burden” created a field
of tension in their semantic world. School principals stated that being a requisi-
tioner in human relations was equivalent to various risks such as losing reputa-
tion, resisting reactions, breaking down the prejudices, being exposed to political
authorities’ requests and accusations, risking to be complained to top managers.
Another challenge was being in trouble between the prejudices of the other in-
terlocutors and ambiguous expectations of top managers as ‘school principals
should meet the needs of the school, but maintain the reputation of the author-
ity while doing so’. On the one hand, they were using their credits to provide
financial resources to the school; on the other hand, they were taking a risk of
reactions or punishments: This situation depicts how school principals stayed in
a dilemma.

“...Of course, the society adopts such an idea at that point: The question
‘what will shelhe demand again?’ occurs in small places when a school
principal enters a shop. School principal becomes the symbol of asking for
something. It’s a bad psychology...” Kastamonu5

“...our colleagues visited someone for the needs of the school, who had a
political identity. He said ‘I will immediately call the Director of National
Education, you become a beggar, you are destroying the glory of the state,
there shouldn’t be such state personnel, why do you visit everyone and ask
for help?’ It is very distressing...” Marag3

“..I sometimes question myself: ‘Are we educators?’ Sometimes I feel like a
merchant...” Tuncelil

Advisory (Solidarity) Networks

Advisory (solidarity) networks, which can be considered as “survival net-
work”, stand out as the way of solving the encountered problems without the
intervention of the bureaucratic interlocutors and without making “superiors”
notice the lack of knowledge. With the help of communication channels provided
by technological facilities, these networks, which were formed in large groups and
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in narrow groups in places, offer opportunities to school principals so that they
could do counseling and sharing “without hesitation”. Thus, it became possible
to deal with issues that may pose a problem by means of inter-principals solidar-
ity. Collaboration patterns through cooperation, knowledge / experience sharing
and consultation were evident in these networks.

“...we benefit from technology, too. As school principals we have a What-
sApp group. We also have a separate group consisting of 4 people as school
principals of Science High School, Anatolian High School and (...) we can
ask anything needs to be identified. We have that sincerity. No one hesitates
to write. We do not think that they will think as ‘ooo he/she does not know
this issue’ and blame us for having less information about the topics we
asked...” Burdur5

“...we talk to some school principals over the phone and asked them ‘we
have such trouble, how did you manage it?’...” Bartinl

“...we have the opportunity to phone each other at any hour. We share
information, and learn from each other. Most administrators settle the mat-
ter by their own, without the need for directorate of national education...”
Burdur4

Examining the experiences of school principals carefully, it is understood
that human relations have an existential base in their semantic world. While
school principals made themselves acceptable to teachers in this way, they might
also be in an effort of meeting orientations in society that could turn into a favor,
activating a status-based potential, and meeting the material needs of the school.

Discussion and Conclusion

As the findings of this study indicate, human relations that cross the bu-
reaucratic plane are not a dimension or a component of managerial practices.
Managerial practices include all of the dialogues and relationships established
with sympathetic or political references. This also points to the dynamic manner.
It reveals the school administration’s constant re-construction through human to
human dialogues. In other words, the practice of relationship refers to manage-
rial practice as well as the construction.

The human relations on the sympathetic base are similar to those found in
Hoy and Sweetland (2000, 2001) as “facilitating school structure”. In concrete
terms, the restorative approach from the components of the sympathetic base re-
flects the attitude of a facilitating school principal. In the restorative approach,
school principals focus on how to help interlocutor solve his/her problem instead
of focusing on his/her mistakes. Hoy and Sweetland (2001) also state that in a
facilitating school the school principal tries to help teachers achieve instead of
monitoring and judging their behaviors.
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The strong human relations on sympathetic base make school principal pow-
erful in the components that constitute the political base. On the one hand the
human relations on the sympathetic base can be transformed into a means of con-
structing belonging of the teacher, but on the other hand it can become a tool for
the school principal to adopt his vision. Since spending time with teachers signi-
fies building “a common language” over time, the school principal both increases
the likelihood of capturing his vision and the opportunity to guide teacher prac-
tices within the framework of this vision.

Accreditation, which is both a need for school principal and a strategic agen-
da item as a means of making things easier, is also a way of joining the informal
organization within the school. In this way, while the school principal is expand-
ing zone of influence, she or he may force the opportunities for leaving the re-
stricted movement area of formal leadership and doing leadership of an informal
organization. Here, it is understood that the forms of human relations that take
place on the sympathetic base once again constitute an efficient basis for the ac-
creditation process.

To the extent that school principals can place their dialogue with teachers
and other interlocutors on a role balance, they have the opportunity to provide
teachers’ support and give informal legitimacy to their formal authority.

Being aware of the fact rules are mediums force principals to stretch the
role of management in their dialogue with teachers, break the hierarchical rela-
tionship, and prioritize their relationship with colleagues. In this sense, the role
balance is the effort of the school principal to adjust the power distance between
him/her and teachers. Therefore, school principals try to cope with not only dif-
ficulties of bureaucratic imperatives, but also the dangers of losing authority in
relations and losing the work discipline.

Top management
Rules and regulations

managerial practice

Authority Exceeding the
representatiton form

Teacher-student-parent

Figure 2. Managerial practice in the context of role balance

Exceeding the form, which is a dimension of role balance, is a structural re-
quirement of the school. It is possible to encounter situations such as trying to
replace a teacher who is late to class at any time in school. In these cases bureau-
cratic texts and instructions cannot besiege force the manager to stretch orders
and written rules from the superiors. The school principal also invited the op-
portunities of being accredited by teachers by flexing the bureaucracy or exceeding
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the form, thus making the training and management processes operational. As
stated in the statements of the manager, it is possible that a teacher who receives
written warning may have various problems, such as mental confusion, the reflec-
tion of the anxiety on the teaching environment, and negative impact on quality.
In this respect, exceeding the form can be defined as “conscientious attempt” of
school principals (Morris et al., 1984; Crowson, 1989) as well as in creative dis-
obedience. Morris et al. (1984) and Crowson (1989) describe this as an effort to
humanize the organization with efficiency. Considering these issues, there are four
reasons for exceeding the form:

i.  Leadership-based reason: The school principal has the responsibility to
maintain the relations so that he can manage the school as a leader.
Through exceeding the form, the school principal not only takes his/her
relations with interlocutors to the sympathetic base but also he/she is
accredited by interlocutors in this way.

i.  Human nature-based reason: The rules are static; the needs of the inter-
locutors are dynamic. Direct implementation of the rules can disturb
people. Exceeding the form is also a requirement to protect employees
from the non-human impact of the rigidity of the rules.

i.  Productivity concerns: Conditions such as needs are also dynamic. When
missing rules for anticipating existing and constantly renewed situations
are applied without being interpreted, they cannot respond to the situ-
ations encountered and this negatively affects the training process and
work efficiency.

i.  Moral justification: The most important influence on student learning
is the teacher. It is important that the teacher feels comfortable and
belonging. Direct implementation of the rules does not only negatively
affect the sense of belonging of the teacher, but also damages the learn-
ing environment. There is a population that is directly exposed service
given and climate built in school.

It can be said that solidarity networks are of vital importance, for school
principals, as a means of minimizing bureaucratic relationship requirements and
“sorting out” things through sympathetic / political efforts. Therefore, it can be
seen as a survival network. The fact that the school principals prefer people who
either they rely on their knowledge or they feel closeness to while determining
the interlocutors in this advisory (solidarity) network can be considered as proof
that the sympathetic relation base is also engaged in the formation of advisory
(solidarity) networks.

The finance agenda, which is one of the leading determinants of the rela-
tions of the managers with the extra-scholastic environment, diversifies both the
interlocutor range and forms of interlocutors. In the agenda of meeting the fi-
nancial needs of the school, school principal’s close circle, parents, people and
organizations with high level of acceptance in the community, and even politi-
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cians, can be transformed into social interlocutors, moving within themselves and
mobilizing each other. The school principal is facing the danger of exhaustion of
energy while providing mobility to these resources to meet school needs. While
providing mobility to their “environment”, school principals can consume per-
sonal credits to cover the financial needs of the school, and may even be subject
to grieving / judgmental reactions. Therefore, the school’s efforts to resolve its
financial needs are often transformed into a confusion zone and tension line for
the school principal.

Protecting schools from the damages caused by the negative aspects of the
bureaucracy model is closely related to how school principals’ management style
and the way they manage. In concrete terms with the findings of the research, for
example, one way of eliminating communication barriers from the non-function-
al aspects of the bureaucracy in school is to develop sympathetic relationships
through trust building and space sharing. Maintaining human relations on sym-
pathetic and political bases is a necessity of making the school manageable. The
school cannot be governed only by applying laws and regulations. Rather than
laws and regulations, the school becomes more manageable with relationships
developed and maintained by people around the school principal. Thus, it is pos-
sible for the bureaucracy to minimize its non-human effects.

Suggestions

In the light of this research, which aims to develop an understanding of what
human relations mean for school principals, some suggestions can be made re-
garding managerial practice, policy making and educational research.

Suggestions related to managerial practice:

(i) School principals should always take their “strengthening sympathetic
base” agendas that will bring fluidity to relations with interlocutors wit-
hin the school,

(ii) School principals should act in a delicate balance between the role of
“administrator” and the role of the “colleague” in their relations with
teachers.

Suggestions related to policy making:

(i) This study confirmed the findings and assertions that the directorate of
school could not be performed within bureaucratic limitations. Educati-
onal management policies should be improved in this direction and the
regulations that regulate school principal’s span of authority in mana-
ging the school should be given flexibility.

(iv) Concern to meet its financial needs of school occupies the mental and
practical agenda of the school principal. Therefore, while the school
principal’s overtime in the school is interrupted, his/her public image
is undermined during efforts to find the source of finance. There is a
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need for arrangements to systematize the school’s financial flow in order
to overcome this challenge, which constrains the school principal from
administrative duties and compels the public to engage in dialogues that
undermine social image.

A suggestion related to educational research:

(v) The number of qualitative studies, which aim at “clarifying” managerial
practices, should be increased rather than focusing on performance-ba-
sed judgment.

29



Tiirkce Siiriim

Giris

Orgiitlerin kacimlmazi olan insan-insan diyaloglari ve bu diyaloglar
esnasinda ortaya cikan anlamlar, siireclerin yoniint stirekli yeniden-belirleme
potansiyeli tasiyor olmak gibi bir 6zellie sahiptir. Bu durumu goz Oniinde
bulunduran Morgan (1998), yonetim konusunda her teorinin hem aydinlatici,
hem de gizleyici taraflar1 olduguna dikkat cekerek, mutlak anlamda dogru veya
yanlis teorilerden bahsetmenin miimkiin olmadigini hatirlatir. S6zgelimi okullar
rasyonel ve irrasyonel, biirokratik ve biirokratik olmayan, gevsek ve siki yapil,
degisime acik ve kapali gibi zitliklar barindiran 6zellikleri biinyesinde bir arada
tagtyan orgiit yapilaridir (Cuban, 1979, akt. Boyd ve Crowson, 1981). Ozelde
okul, genelde diger orgiitler icin gecerli bu karmasik durumu acikliga kavustur-
mak amaciyla cesitli yaklagimlar benimsenmistir. Hoy ve Sweetland (2000, 2001),
biirokratik orgiitlerin bigimlendirme (kurallar, diizenlemeler ve prosediirler) ve
merkezilestirme (yetkinin kademelestirilmesi) adini verdigi iki 6zelligini kulla-
narak okullara iligkin yeni bir yap1 modeli kurgulamstir. Etzioni (1975) uyum
teorisi olarak adlandirdig1 yaklagiminda orgiitleri, gii¢c ve baglanma tiiriine gore
siniflandirmaktadir. Buna gore {i¢ gii¢ tiirii (zorlayici, faydact ve normatif) ve
i¢c baglanma tiirii (yabancilastirict, hesapgi, ahlak¢r) mevcuttur. Etzioni’ye gore
bir Orgiit astlar1 kontrol etmek icin baskiyr ve korkuyu kullanmak anlamina
gelen zorlayicr glicti kullandig1 zaman, tyeler orgiite diismanca tepkide bulunur.
Bu da yabancilastirict baghilikla sonuglanir. Bir diger ifadeyle, baski ve korku
uygulamak veya diger zorlayici 6nlemlere bagvurmak genellikle yiiksek diizeyde
yabancilagsmaya yol acar ve normatif giicii uygulamayr zora sokar. Bu durum,
“cevreye uygun olmayan” gii¢ tiirlerini kullanmayi tercih eden okul yoneticilerinin
orgiitsel etkililiginin azalmasi olarak yorumlanabilir. Dolayisiyla, 6gretmen ve
ogrencilere kars1 zorlayici ve salt faydaci gii¢ kullaniminin iglevsel olmayabilecegi
ortaya cikar (Lunenburg ve Ornstein, 2013, s.41). Genelde orgiit ve 6zelde okul
yonetiminde informel iligkiler evreni giindeme gelir. Hoy ve Miskel (2010),
okulun biitiintiyle rasyonellik ol¢iitlerine gore yonetilecek formel bir yapi olarak
gorillemeyecegini savunur. Formel Orgiitiin rasyonalistik diizenegini kullanarak
bir egitim kurumunu yonetmek Hanson’un (1996) metaforik anlatimiyla titanik
bileti almaya esdegerdir.

Morgan’in “hatirlatma”sini ve yaklasim cesitliligini géz 6niinde bulundu-
rarak Weber’in ideal biirokrasi modeline yOneltilen elestirilere kisaca bakalim.
Isboliimii, nesnellik, yetkinin kademelestirilmesi, kurallar ve diizenlemeler ve kari-
yer yonelimi bilesenlerinden olusan biirokratik modele yoneltilen elestiriler; in-
formel Orgiitii goz 6niinde bulundurmama ve her bir 6zelligin islevsel-olmayan
yonlerine dikkat etmeme gibi noktalarda yogunlasir (Bkz. Hoy ve Miskel, 2010;
Lunenburg ve Ornstein, 2013). Elestirilere gore, isboliimii uzmanlagmay1 dogu-
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rurken monotonlugu da beraberinde getirme potansiyeli tasimaktadir. Kurallar
ve diizenlemeler Orgiitte siirekliligi, istikrari, koordinasyonu ve olaylar karsisinda
esit bir sekilde davranilmasini garanti altina alirken, kural ve diizenlemelere asi-
1 baghhigin gelistigi bir orgiitte, orgiitsel kurallar her seyin Otesine gecerek bir
arag yerine amac haline doniisebilmekte, bicimsellik artmakta ve biirokrasinin
kuralciligy ortaya gikmaktadir. Nesnellik rasyonelligi artirirken, insani duygula-
rin ve giivenin azaldig bir atmosfer olusturarak motivasyon azalmasina neden
olabilmektedir. Yetkinin kademelegtirilmesi disiplin ve koordinasyon saglarken,
iletisimde bozukluk ve tikanmalar ortaya cikarabilmektedir.

Tablo 1
Biirokratik Modelin Olumlu ve Olumsuz Yonleri

Biirokratik Ozellikler Olumsuz Yonler Olumlu Yoénler

Is boliimii Monotonluk Uzmanlk

Nesnellik Moral eksikligi Rasyonellik

Yetkinin Kademelestiril- Disiplin, Uyum ve Koordi-

) Iletisim Engelleri
mesi nasyon

Kurallar ve Diizenlemeler  Katilik Siireklilik

Basari - Kidem Arasinda

Catigma Tesvik

Kariyer Yonelimi

Kaynak: Hoy ve Miskel, 2010.

Biirokrasi modeline yonelen bu elestiriler goz 6niinde bulunduruldugu za-
man, biirokratik tahayyiil icinde resmedilmeyen insani iligkilerin Orgiitiin asli
bir unsuru oldugu anlasilir. Hanson’un (1996) dedigi gibi, informellik, iligkiler
buzdaginin goriinmeyen biiyiik kismina kargilik gelmektedir. Liderlik, sosyal ilig-
kilerin yonetimini gerektirmektedir (Balkundi ve Kilduff, 2006). Okul midirt
farkinda olsun ya da olmasin, hem formel hem de informel oOrgiite liderlik yap-
maktadir. Clinkii okul her yastan 6grenciye ev sahipligi yapmasi ve onlar icin bir
“yetigme cevresi” tedarik etmesi gibi sebeplerle diger orgiitlerden farklilagmak-
tadir. Dolayisiyla Weber biirokrasisinin okulun dogasiyla uyusmayan sonuclarini
(Hoy ve Miskel, 2010) gz oniinde bulundurmak, insani iligkilerin gz ardi edil-
digi biirokratik yonelimli okullar olusturmak yerine yatay iligkilerin 6ne ¢iktig1
profesyonel yonelimli okul yapilari olusturmanin imkéanlarini aramak (Tschannen-
Moran, 2009), 6grenci, 6gretmen, idareci, calisan ya da veli biitiin taraflar igin
ayni zamanda bir “toplumsal ¢evre” anlamina gelen okulun dogasini gézetmenin
bir geregidir. Weick’in (1976), okullarin “gevsek yapili” sistemler oldugu sapta-
mas1 bu gercege ve “gerege” isaret eder.

Weick (1976), okullarin biirokratik orgiitler olarak incelenmesi yerine gevsek
yapul sistemler olarak ele alinmasi gerektigini, diger orgiitlere benzemeyen bu ku-
rumlarin farkl bir sekilde yonetilmek zorunda oldugunu savunmustur. Weick’e
benzer sekilde Rowan (1990) da, okullar: tizerinde siki biirokratik kontrollerin
olmadig1 orgiitler olarak tanimlamistir. Gevsek yapili sistemlerin anlasilmasi ve
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yOnetilmesi diger orgiitlere gore daha zordur. Acitklama, hatirlatma ve uygulama-
da yardimct olma gevsek yapili sistemlerde yoneticinin ana gorevleridir (Weick,
1982). Bu ii¢ gevsek yapuli sistem pratigi, ayn1 zamanda insani iligkiler temelinde
gerceklesecek eylemlerdir.

Hoy ve Miskel (2010), okullarin hem stk;, hem de gevsek yapili 6zellikler
tastyan Orgiitler olmasinin, bu kurumlarda biri biirokratik digeri profesyonel ola-
rak adlandirilabilecek en az iki temel Orgiitsel 0zellik ortaya ¢ikardigini savunur.
Biirokratik ozellikte, belli bir hiyerarsi icerisinde yasa ve yonetmelikler uygula-
nir, kurumlar-arasi ve kurume-ici isler gerceklesir, 6gretmen-6grenci iliskileri di-
zenlenir. Profesyonel olan diger 6zellikse 6grenme ve 0gretme siirecini kapsar.
Biirokratik ozellik, kurumsal yapiya ve kurallara siki bir sekilde baglanma boyu-
tuna vurgu yaparken, profesyonel ozellik gevsek yapiya isaret etmektedir (Hoy ve
Miskel, 2010).

Ingersoll (1993) okul orgiitlenmesini gevsek yapili sistem olarak gérmenin
eksik ve hatali bir bakig acisina dayandigini belirtirken, Hoy ve Sweetland (2000,
2001) Weick’in yaklagimini destekler mahiyette “kolaylastirict okul yapisi”’ndan
bahseder. Kolaylastirict bir okulda okul miidirii uyumu saglamak icin, 6gretmen-
lerin davranislarini izlemek ve kontrol etmekten ziyade onlarin basarmalarina
yardimci olmaya ¢alisan kisidir. Midiirlerin “biirokratik formu” agma strateji-
leri olarak degerlendirebilecegimiz bu durum, Tschannen-Moran’da (2009) ise
ogretmenlerle diyalogu btirokratik degil profesyonel yaklagim araciligiyla siir-
dirmek seklinde karsiligini bulur. Buna gore, okul profesyonel yonelim arttik-
¢a kolaylastinct, biirokratik yonelim ve otoriterlik arttikca engelleyici bir orgiit
karakteri kazanmaktadir. Kolaylastirict okul yapisinda problemler de 6grenme
firsat1 olarak gortlir, 6gretmenlere gilivenilir, isbirligi desteklenir, “cezalandi-
rilma” yerine “basarili olmaya yardim etme” yollar1 aranir, birlikte karar verme
onemsenir. Kisacasi, 6gretmenlere islerini yiiriitecek yeterli 6zerkligin verilmesi
yoluyla, egitim Orgiitlerinde biirokrasiye dayal yetki ile mesleki normlara daya-
I1 yetki arasindaki catigmanin Oniine gecilmis olur (Abbott ve Caracheo, 1988;
Lunenburg ve Ornstein, 2013). Northouse’un (2013) lider ve takip¢i arasindaki
iliskide liderin iliskiyi baslatan, baglari kuran ve iligkiyi siirdiirme yiikiinii tastyan
taraf olmasi yoniindeki saptamasi ise, “kolaylastirict okul mudiirii”niin ¢evresiyle
kurdugu diyaloglarin olumlu yonde seyretmesinin kosullarini hatirlatir.

Morris ve arkadaglar1 (1984), tartismayi bir adim daha 6teye gotiirerek okul
yonetiminde kurallara uymamanin bir yonetim zafiyeti degil, aksine bir strateji,
iyi bir yonetimin geregi oldugu diisiincesini savunur. Ciinkii kurallar statik ol-
dugu halde okulda karsilasilan durumlar dinamik bir karakter arz etmektedir.
Statik kural - dinamik durum karsilagsmasinda, kurallar durumlara cevap vermek-
te yetersiz kalmaktadir. Diger taraftan, statik kural — dinamik durum gerilimi
uygulamada insani olmayan durumlarin ortaya ¢ikmasina sebep olabilmektedir.
“Yaratici itaatsizlik” adi verilen kurallara uymama eylemi, midiir icin “yOneti-
cilik” sinirlarinin 6tesine gegmenin ve /ider vasfi kazanmanin geregidir. Yaratict
itaatsizlik “vicdanl bir ¢aba” (Morris vd., 1984; Crowson, 1989) olarak da ifade
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edilir. Yine Morris vd. (1984) ve Crowson (1989) bu durumu “kurumu verimlilik-
le birlikte insanilestirme ¢abas1” olarak ifade etmektedir. Morris ve arkadaglari,
biirokratik formu agma anlamina gelen bu inisiyatifin estetik bir goriiniime sahip
oldugunu ve sanatsal bir form olarak ortaya ciktigini ifade eder. Onlara gore, bii-
rokratik katiliklar agi(ndirt)lirken yapilan, kural ¢ignemek degil, sadece estetik
bir idari yorum ortaya koymaktir. Onlar bu durumu “herhangi bir kurali ¢igne-
miyorum, sadece zaman zaman biraz egip biikityorum” (Morris vd., 1984: 5.155)
ifadesiyle resmeder. Yaratici itaatsizlik hatirina sivil insiyatif kullanma isi bu ha-
liyle keyfi itaatsizlik eylemlerinden farklilagir, 6grenci ve dgretmenlerin iistiin
yararini gozeten bir tasarrufa doniisiir. Keyfilikten uzak olmak, kisisel ¢ikar ve
catismalara dayanmamak ve okul yararimi gozetmek gibi ilkesel bir zemin yaratici
itaatsizliki biinyesinde tutar. Bu noktadan sonra kurallarin esnetilme bigimi ya da
kurallara nerede ve nasil uyulmayacagi miidiiriin tasarrufundadir.

Simon (1947), “karar verme yonetimin kalbidir” seklindeki tinlii ifadesiyle
oOrgiitler i¢in karar vermenin 6nemini ortaya koymaktadir. Bir diger ifadeyle karar
verme diger biitlin yonetsel fonksiyonlart kapsamaktadir (Lunenburg ve Ornste-
in, 2013). Geleneksel karar verme stratejisi, kararlarin rasyonel bir sekilde alindi-
g1 varsayar. Fakat Simon’un (1947) yonetsel karar verme modeli, en uygun ¢o-
zimi bulmaya calismak yerine tatmin edici ¢oziimler bulmaya ¢aligir. Bir konuda
karar verme, rasyonel karar verme modelinde oldugu gibi sadece aklin devrede
oldugu bir siire¢ degildir. Aksine, duygu ve degerler insan davraniglarinda oldugu
gibi karar siireglerinde de ickindir. Greenfield bu sosyal ger¢ekligi merkeze aldigi
diisiincesinde yonetsel siireglerde duygu ve degerlerin goz oniinde bulundurul-
masi gerektigini ifade etmektedir. Pozitivist sayiltilar izerine kurulu karar verme
modelleri, duygu ve degerleri géz ardi ettigi icin Greenfield (1986) tarafindan
elestirilmistir. Ona gore yOneticiler degerlerin tastyicisidirlar ve hal ve hareketle-
ri bir takim degerleri yansitmaktadir.

Okul mudiirleri icin insani iligkilerin ne anlama geldigi tartismasinin bir uza-
mini da okulun finansal ihtiyaclari olusturur. Okullarin finansal ihtiyaclari, bagka
arastirmalarda da rapor edildigi gibi miidirlerin sorun yasadiklari konular iginde
en On siralarda gelmektedir (Bkz. Cinkir, 2010; Giimiseli, 2001; Turan, Yidirim
ve Aydogdu, 2012). Aragtirmalar okul miidiirlerinin zamanlarinin biiyiik bir bo-
liimiint okulun fiziki imkanlarini iyilestirmeye, teknolojik olanaklari saglamaya,
malzeme ve donanim tedarik etmeye, saglikli ve temiz bir okul ortami olustur-
maya ve okula kaynak aramaya ayirdigini gostermektedir. Bu nedenle okulun asil
gorevi olan ogretimle ilgilenmeye ve liderlik yapmaya zaman bulmakta giicliik
cektigine isaret etmektedir (Bkz. Demirtas ve Ozer, 2014; Turan, Yildirim ve
Aydogdu, 2012). Diger taraftan okul miidiirleri finans kaynagi olusturmay1 ge-
rektiren sorumluluklarla muhatap olmalarina karsin, bu yonde yetkileri sinirlan-
dirilmig durumdadir (bkz. Turan, Yildirim ve Aydogdu, 2012). Demirtas ve Ozer
(2014) arastirmasinda, okul miidiirlerinin yasadiklar1 giicliiklerin ilk siralarinda
(i) biitge ve kaynak sorunu ile (ii) yetki - sorumluluk dengesi(zligi) saptanmustir.
Lunenburg ve Ornstein (2013), sorumluluk-yetki dengesizligine sebep olan bu
durumu ortadan kaldirmak i¢in, okul yoneticileri ve diger calisanlarin yetkile-
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rinin artirilmasi, yetki ve sorumluluk arasinda bir baglanti kurulmasi, yetkinin
sorumluluga eslik etmesi gerektigini savunur. Biitiin bu boyutlariyla finans mese-
lesi, okul miidiirlerini -daha cok okul disindaki muhataplarla olmak tizere- ilave
insani iligkiler kurmaya sevk edici bir gili¢ olma potansiyeli tasimaktadir.

Literattirdeki tartismalar, okul yonetimine iliskin biirokratik orgiit ile gevsek
yapul orgiit arasinda salinim halinde bir tanim ve eylem havzasi ortaya cikariyor.
Okullarin sadece kural ve diizenlemelerle idare edilemeyecek kadar karmasik
bir yapiya sahip kurumlar oldugunu gosteriyor. Bu “karmasik” durum, egitim -
Ogretim siireclerinin dinamik dogasindan ve okulun ¢oklu paydaslar tarafindan
stirekli yeniden-inga ediliyor olusundan kaynaklaniyor olmalidir. Bu ¢c6ziimleme
icinde okul, biirokratik olmaktan ziyade insani iliskilerin 6n plana ¢iktigi, sembo-
lik dilin bu iligki stireclerinde devrede oldugu bir yere doniisiir.

Yontem

Arastirma Deseni

Okul midiirlerinin okul i¢inde ve diginda biirokratik zorunluluklarin 6te-
sinde kurdugu insani iligkileri nasil anlamlandirdiklarini ortaya cikarmayi amac-
layan bu calismada, nitel arastirma desenlerinden fenomenoloji kullanilmistir.
Fenomenolojik aragtirma bireylerin bir olgu hakkindaki deneyimlerinin anlam-
larmi ortaya ¢ikarmayi amaclar. Arastirmacilar, deneyimlerin temel ve degisme-
yen yapisina veya altinda yatan esas anlama yogunlasir. Nesnelerin gercekliginin
sadece bireyin deneyiminin anlami dahilinde algilandigini ifade eden Creswell
(2007), fenomenolojik ¢calismanin temel asamalarini su sekilde listeler:

e Bir olguyu katilimcilarin penceresinden anlamak icin, arastirmacilar
kendi bilgilerini ve yargilarini digarida tutar.

e Katilimcilara yasadiklar: deneyimlerin anlamlarini ortaya cikaracak so-
rular yoneltilir.

e Genellikle 5-25 arasinda degisen sayida katilimciyla gerceklestirilen
uzun goriismeler yoluyla veriler toplanir.

e Elde edilen verilerden anlam kiimeleri olusturularak, bu anlamlar de-
neyimin genel bir ifadesini ortaya koyacak sekilde bir araya getirilir.

Calisma Grubu

Aragtirmanin calisma grubunu, Tiirkiye Istatistik Kurumu (TUIK) istatistiki
bolge birimleri siniflamasina gore 2. diizey siniflamayi olusturan 26 alt bolgenin
her birinden en az bir il olmak tizere secilen illerde gorev yapan okul miidiirlerin-
den, amacli 0rnekleme yontemlerinden maksimum ¢esitlilik drneklemesi ile be-
lirlenen 51 okul miidiiri olusturmaktadir. Maksimum cesitlilik 6rneklemesinde-
ki amag, arastirmada taraf olabilecek bireylerin ¢esitliligini maksimum derecede
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yansitmaktir (Yildirim ve Simsek, 2011). Dolayisiyla, okul tiirleri ve kademeleri
g6z Oniinde bulundurularak cesitlilik saglamak amaciyla her okul tiirii ve kade-
mesini kapsayacak sekilde 51 okul miidiiriine ulagilmustir: Ilkokul miidiirii (15),
ortaokul (13) ve lise (23). Okul miidiirlerinin neredeyse tamami erkek (47) ve sa-
dece 3’ti kadindir. Bir miidiiriin cinsiyeti belirtilmemistir. Miidiirlerin 37’si lisans,
20°si yiiksek lisans, 5’1 Onlisans ve 1’i doktora derecesine sahiptir. Miidiirlerin
alanlara gore dagilimi sdyledir: Simif 6gretmeni (17), Tlahiyat (9), Matematik (5),
Ingilizce (3), Tarih (3), Tiirk Edebiyati (3), Tiirkge (1), Mesleki Egitim (1), Sosyal
Bilgiler (1), Fizik (1), beden Egtimi (1), Olgme-Degerlendirme (1), BOTE (1),
Biyoloji (1) ve 3 miidiir alanlarimi belirtmemislerdir. Miidiirlerin ortalama yast
45.43 ve yaglar1 30 ile 63 arasinda degismektedir. Ortalama 6gretmenlik dene-
yimleri 21 yil iken, ortalama miidiirlik deneyimleri 8 yildir ve bu deneyimleri
en diistik 1 y1l ile 30 yil arasinda degismektedir. Katilimer miidiirlerin tiim cog-
rafi bolge ve 19 ili kapsayacak sekilde dagilimi séyledir: Adana (2), Aksaray (2),
Ankara (1), Balikesir (5), Bartin (3), Burdur (5), Erzurum (2), Gaziantep (2),
Istanbul (5), Kars (1), Kastamonu (5), Konya (2), Maras (1), Mardin (1), Mersin
(4), Mugla (4), Tekirdag (3), Tunceli (2), ve Van (1).

Veri Toplama Araci

Aragtirmanin veri toplama aracini gelistirme siirecinde, Lortie (2009) ta-
rafindan kullanilan goriisme formu goézden gecirilmis ve sorular iginden arastir-
manin amaglarina uygun olanlar tespit edilmistir. Belirlenen sorular iizerinde
arastirmanin amaclart dogrultusunda tartigmalar yapilmis, ihtiya¢c duyuldugu
belirlenen yeni goriisme sorular1 forma eklenmis ve taslak goriisme formu olus-
turulmustur. Iki kissmdan olusan formun ilk kisminda demografik ozelliklere
iligkin sorular, ikinci kisminda ise arastirma amacina yonelik sorular yer almistir.
Toplam 22 acik uglu maddeden olusan taslak goriigme formuna iligkin uzman
goriisleri alindiktan sonra, sorularin anlagilabilirligini stnamak icin 3 okul miidi-
rityle pilot goriisme yapilmig, bu goriismeler sonucunda goriisme formuna son
sekli verilmistir.

Verilerin Toplanmasi

Arastirmanin verileri nitel veri toplama tekniklerinden goriisme yontemi
kullanilarak elde edilmistir. 2015-2016 egitim-0gretim yilinda gergeklestirilen
goriismelerde, aragtirmacilar tarafindan hazirlanan yari yapilandirilmis goriisme
formu kullanilmistir. Veri toplama siirecinin ilk adimi olarak pilot gériismeler ya-
pumis, bu goriismeler 1s1g1nda sorular iizerinde gerekli diizenlemeler yapildiktan
sonra arastirmanin yontem ve icerigiyle ilgili bilgi sahibi 25 kisilik yetkin bir ekip
yardimiyla veri toplama siireci tamamlanmistir. GOriismeler randevu alinarak,
okul miidiirlerinin ¢aligma ortamlarinda ve yiiz yiize yapilmistir. Veri kaybinin
Ontine gecebilmek icin miidiirlerin oluru alinmak suretiyle kayit altina alinan go-
rismeler daha sonra desifre edilmis ve yazili bir metne dontstiiriillmustiir.
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Verilerin Analizi

Fenomenolojik bir aragtirmanin genel egilimi, insanlarin deneyimlerinden
cikardiklart anlamlari sorgulamak oldugundan, analizin ilk asamasinda, verilerin
makul deneyim pargalar1 seviyesine indirgenmesine ihtiya¢ vardir. Her goriisme
transkripti, ilk adimda, giinliik yasam uygulamalarina gémili yasanmig dene-
yimin benzersizligini ve zenginligini yakalamak amaciyla ayr1 ayr1 analiz edilir.
Baska bir deyisle, ana aragtirma sorusuna bagli deneyimlerin parcalari, goriisme
transkriptinin dikkatli analizi ile belirlenir. Indirgeme sonrasinda, her deneyim
pargasl, anlatinin ana temalarini tanimlamaya yonelik bir dikkatle okunur (Stra-
uss, 1987; Cresswell, 1998). Bu, betimleyici kodlamaya ¢ok benzer, ¢iinkii siirecin
amaci deneyimin ne hakkinda oldugunu betimlemektir. Bu, deneyim olarak go-
riismede belirlenen her parca icin tek tek yapilmistir.

Analizin ikinci agamasinda, arastirmanin ana sorusu “Bu deneyim bize aras-
tirillan fenomen hakkinda ne soylityor?” onceki analizde ortaya ¢ikan merkezi
temalara yansitilarak aciklayici yapilar olusturulmustur. Boyle bir soru, “aciklayi-
c1 temalari belirlemek” icin analitik bir arag olarak kullanilan “deneyimlerin ya-
pilarini” ortaya ¢ikarmustir (Yapidan, temaya). Deneyimin yapisi, katilimcilarin
eldeki fenomenle ilgili deneyimi nasil kurduklarina dair yollara karsilik gelmek-
tedir; bu arastirmada okul miidirii olmanin nasil kurulduguna dair deneyimin
yapist merkezdedir (Whiting, 2002; Saldana, 2011). Anlatilardan cikarilan dene-
yimin yapisina iliskin kodlar, aciklayici temalar olarak adlandirilan temel katego-
riler olusturmak amaciyla bir araya getirilmistir. Onlari bir araya getirirken, her
katilimei icin deneyimin anlamini ortaya ¢ikarmaya yardimci olacak 6nermelere
doniistirilmiislerdir. Bu dongi her bir goriisme icin tekrarlanmustir.

Son agsamada, goriismelerden elde edilen ve temel kategorilere doniistii-
rillen 6nermeler ortaya ¢ikan Oriintiilere odaklanarak tipleme bigimini almistir,
daha sonra her bir goriisme birbiriyle karsilagtirilmistir. Bu Oriintiiler bize feno-
meni deneyimlemenin ne demek oldugunu ve katilimcilarimiz arasinda ortak de-
neyimin yapisini neyin degistirdigini anlatir. Bagka bir deyisle, kisisel deneyimin,
tim katilimcilarin yasanmis deneyimlerinin ortak yonleri tarafindan da kurulan
anlam verme siirecinin genel gercevesi ile nasil temasa gectigi anlagilmaya cali-
silmistir. Daha acik bir ifadeyle, okul miidiirii olmak kisisel diizeyde inga edilip
deneyimlenirken, miidiirliigiin bu kisisel tarafi da aslinda arka planda calisan
baglamsal ve diger faktorlerle iligkili olarak modifiye edilir. Fenomenolojik bir
caligma dikkatini tam olarak buraya yoneltir. Son olarak, temalar olarak temel
kategoriler titiz bir yorum ile raporda ana bagliklar olarak yazilmistir.

Bulgular

Arastirma verileri, okul miidiirlerinin insani iliskilere yiikledikleri anlamlari
sempatik ve politik zemin olmak tlizere iki zemin iizerinde anlamlandirmaya el-
verislidir. Iki zemin, birbirlerini diglayic1 degil aksine gecisken bir karakter arz
etmektedir. Yani sempatik zeminde gergeklesen bir insani iligki pratiginin poli-
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tik anlamlar1 olmadig: gibi bir ya da aksi istikamette diglayict bir sav lizerinden
hareket edilmemistir. Aksine, sempatik zeminde degerlendirilen bir insani iligki
pratiginin ayn1 zamanda politik zemine géndermeler icerebildigi goriilmektedir.
Benzer sekilde politik zeminde yer verilen iligki bicimlerinin de yer yer aym dii-
zeyde sempatik icerige sahip olabildigine siklikla rastlanmistir.

Sempatik Zemin

Miidirlerin okulda sicak ve samimi bir iklim insa etmeye yonelik ¢abalari,
bu calismada insani iliskilerin sempatik zeminini olusturmaktadir. Sempatik zemin
tizerinde gerceklesen insani iligkilerde aidiyet insasi, deger verme, kucaklayici taviy,
gliven insast, ulasiabilirlik, zaman-mekan paylasumi, motivasyon, onarict yaklasim
ve istisare gibi anlamlar ickindir.

Aidiyet insast

Katilimer okul midiirlerinin paylastiklari deneyimler, 6gretmen, 6grenci ve
diger calisanlarin kendilerini okula ait hissetmelerine doniik “ortak ugraslar icat
etme, ortak hedefler belirleme” gibi cabalarini goriintir kilar. Aidiyet hissi, gorev
yeri degisen ya da farkli sebeplerle kurumdan ayrilmasi gereken 6gretmenlerin
“ayrilmak istememesi” gibi durumlarda belirgin hale gelir. Bu veriler 1s181inda
okul miudirleri i¢in insani iliskiler; ortak hedefler, ortak emekler ve ekip calis-
malar1 yardimiyla 6gretmen, 0grenci ve g¢alisanlarin iglerini severek yapmasini
saglamak, kendilerini ait hissedecekleri ve ayrilmak istemeyecekleri bir okul
olusturmak gibi anlamlara gelebilmektedir.

“...personelime ‘calismay: seviyorsaniz gelin’ dedim. Okul bahgesine 200’iin
tizerinde giil diktik. Bayan ogretmenlere bile ¢im tagittum. Herkesin eli pat-
lad, gercekten severek yaptilar ama. Mesela okul bahgesinin bir boliimiine
tam 46 tane giil diktim, okuldaki her dgretmenin anisina, clinkii égretmen
mevcudum 46 (...) Okulda mesela yaramaz diye tabir ettigimiz bazi 6gren-
cilerle ben giil ve agag dikeriz...” Kastamonu?2

“...yani okulumuzdan kimse ayrimak istemiyor, tayin isteyip gitmek iste-
miyor mesela. Rotasyonla gidecek ogretmenimiz var on-on bir tane. Onlar
zorla gidiyorlar. Istemiyorlar, ama zorunlu olarak gidiyorlar. Niye? Bir ortam
olusturulmusg, insanlar birbirini anliyor, yardimci oluyor ve herkesin hedefi
ayni, ortak bir hedefe gidiyoruz: ‘Cocuklarumizi en iyi sekilde nasil yetigtire-
cegiz?’ O olunca stkinti yagamiyoruz...” Marag3

Deger Verme

Okul midiirlerinin ifadelerinden, empati kurmayi, 6gretmen, 6grenci, 68-
renci velisi, okul personeli ve diger muhataplara yakinlik gostererek onlarin
gonliine girmenin yollarini aramayi, 6gretmenlerin zor gilinlerinde yanlarinda
olmay, 6grencilerin bagar1 durumlarini yakindan takip etmeyi 6nemsedikleri an-
lasilmaktadir. Bir okul miidiiriiniin, muhataplara degerli olduklarini hissettirme-
nin “midirligiin baglangic1” oldugunu ifade etmesi dikkat ¢ekicidir. Misafirlere
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ve Ogretmenlere ikramda bulunmak, yerine gore ikrami bizzat yapmayi tercih
etmek, 0gretmen, veli ve diger muhataplarin “dertlerini dinlemek”, onlara giiler
yliz gdstermek, zor giinde yanlarinda olmak gibi benzer duyarlilik alanlari, ayni
“deger verme” haline igaret eder.

“...adam benimle doviismeye gelmis, ciinkii cocuguyla ilgili bir sorun ya-
sanmis okulda. Okul miidiiriiyle kavgaya gelmis (...) ona insanlik goste-
riyorsunuz. Bu yazil bir kural degil. Iste miidiirliik bununla bashyor. Siz o
insana deger verdiginizin farkina vardirirsaniz bu is bitiyor. Bu tavriniz onun
sinirini yarwya indiriyor... "Balikesir4

“...zaman zaman elimde cikolatayla gidiyorum, derslere girerken kapinin
oniinde duruyorum, égretmenler odasimin. Ogretmenler zili caldigi zaman
her birinin avcuna bir cikolata vererek gonderiyorum. Cok da mutlu olu-
yorlar (...) once kurumun icerisinde giiclii bir iletisim olacak, dalga dalga
cevreye yaylacak. Felsefemiz bu yani...”Gaziantep4

Kucaklayici tavir

Katilimer midiirlerin anlam diinyasinda insani iligkiler; deger verme duyarlilik
alaninin da uzantisi olarak, bir taraftan 6gretmen, 6grenci ya da hizmetli fark
etmeksizin biitiin calisanlarla iyi iliskiler gelistirmek anlamina gelirken, diger
taraftan ideolojik farkliliklarin bir ayrisma sebebi olmasina izin vermeme ilke-
si seklinde ortaya ¢cikmaktadir. Midiirlerin ifadelerinden, 6grencilerle yakindan
ilgilenmeyi, okulda aile ortami olusturmayi, calisanlarla birlikte vakit gecirmeyi,
diyaloga acik olmayi, 6gretmenlerin fikirlerini ve sorunlarii dinlemeyi, ideo-
lojik goriis farkliliklarini dogal karsilayarak herkese esit davranma noktasinda
dikkatli olmayi, 6gretmenler arasinda (k)ayirma gibi adalete golge diisiirecek
tutumlardan kaginmayi, calisanlar1 yakindan tanimayr ve okulda dayanisma
ortami olusturmayi 6nemsedikleri anlagilmaktadir.

“...yani ogretmenin sendikasi, goriisti, bilmem neyi, beni ilgilendirmez. Ben
sadece okuldaki calisma temposuna bakarim...”Burdur3

“...biitiin personelime egit diizeyde yaklaginim, hi¢ birisini ayirma ya da geri
durdurma ya da isten el cektirme gibi en ufak bir huyum yoktur (...) eger
okulda bir dgretmen size gelir de derse ‘miidiir bey yanl davraniyor’, ben bu
voneticiligi burakinm...” Kastamonu4

“...kiginin siyasi diisiincesi ve inanci ne olursa olsun bunlart on plana ¢i-
karmam. Smiftaki basarilarina bakarim ve veliler ile iletisimlerine bakarim
(...) calistrdiginuz personele, cocuga hangi gozle bakiyorsak onlara da aym
degeri veriyoruz. Onlara adaletli bir sekilde davranyorum...”Muglal

Giiven Insast

Miidirler, 6gretmenler ve diger muhataplar nezdinde giiven insa etmenin
ve bunun geregi olarak onlara giivenmenin, 0grencilerin velileriyle diyalogda
acik yiirekli olmaya 6zen gostermenin 6nemini vurgulamis ve ilgili deneyimlerini
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aktarmiglardir. Okul miidiirlerinin anlattiklari, yoneticilik ile giiven arasinda bir
Ozdeslik kurduklarini gosterir diizeydedir. Miidiirlere gore giivenmek ve giiven
telkin etmek, hem okul icinde mutlulugun ickin oldugu bir iklim olusturmanin
geregi, hem de bu iklimi siirdiiriilebilir hale getirmenin giivencesidir. Ogret-
menlerle “yazili olmayan bir mutabakat” halinde saglikli iletisim kanallarini agik
tutmak, onlar1 birebir dinlemek, konusulan mahrem meseleleri ii¢iincii kisilerle
paylasmamak gibi duyarlilik alanlar1 giiven insasinin bilesenlerindendir.

“...biraz da yoneticilik sdyle bir sey. Ben soyle bakiyorum: Giiven meselesi.
Yani siz beraber calistginiz insanlara giivenirseniz, o okulda her sey tikir tikir
viirtir, huzurlu bir ortam olur... ”Bartinl

“...0gretmenler ile saghkl bir iletisimimiz var, aramizda karsiltkli yazili ol-
mayan bir mutabakat vardw: Bu inanma ve giiven bizim miihiirlii bir evra-
kumizdur. Bir totaliter rejim yoktur bizim aranuzda. Miidiir levhasindan feyiz
alan bir miidiir yok...”Erzurum5

“...birebir 6gretmeni dinleyerek iletisim kurarsaniz, 6gretmenin size kar-
st olan giiveni artiyor. Tabii bu birebir konusmalarin gizli kalmasi énemli.
Senle konustuktan sonra kalkip baska biriyle paylasirsaniz, o zaman da 0g-
retmenle olan iligkilerin kopabilir... "Mugla5

Ulasilabilirlik

Arastirma verileri, miidiirlerin 6grenci, 6gretmen ve diger calisanlarla ile-
tisim kanallarini, reel ve metaforik anlamlariyla “kapilar1” ardina kadar acik
tuttuklarmi, hem 6grencilerde, hem de calisanlarda kurum icinde ve diginda ya-
sadiklar1 problemi iletme cesareti insa ettiklerini, onlarla diyalogu miidiir odast
disinda da siirdiirmeyi Onemsediklerini gostermektedir. Miidiir odasi icin “di-
sar1” ile baglantiy1 kesmeyecek “cam kap1” tercihi, cep telefonunun siirekli agik
tutulmas gibi tercihler de g6z 6niinde bulunduruldugu zaman, insani iligkilerin
sempatik zemininde bir “ulagilabilir” olma duyarlig1 ortaya ¢cikmaktadir. Bu ve-
riler, miidiiriin okuldaki varligiin “miidiir odasina kapanmak” ile “ulagilabilir
olmayi tercih etmek” arasinda salinim halinde olduguna isaret eder.

“...bizim kapinz her zaman agik. Geliyorlar, gidiyorlar, gecerken selam ve-
riyorlar. Mesela ogretmen arkadaslarimizla gegen giin yasadiginuz bir olay:
anlatayim: Iste ‘hocam, kalktik iste, hanim sabah bana kahvalt hazirlama-
di. Miimkiinse hocam kahvalti yaparsiniz beni de ¢aginin, beraber kahvalti
yapalim’ gibi seyler...”Istanbul5

“...kapum siirekli actkti. Cam kapidir ve de iki kanadi vardwr (...) ikisi bir-
den aciknir... ”Burdur5

“...benim cep telefonum sabaha kadar velilere agik, okul telefonum ak-
sama kadar acik, direkt benimle irtibata geciyor, konusabiliyor, rahatlikla.
Azarlanmuyor... "Aksaray3

Baz1 okul miidiirlerinin ulagilabilir olma kapsamina 6grencileri de dhil etti-
gi goriiliir. Her sabah ilk i olarak 6grenci meclisiyle goriistiiglinii, zaman zaman

39



Yasir Armagan & Muhammed Oz & Mustafa Sever

sinif bagkanlarini kabul ederek ve siiflarda 6grencileri ziyaret ederek onlari din-
ledigini aktaran bir miidiiriin anlattiklar1 bu yonde bir ¢abaya isaret ediyor.

“...okula gittigimde ilk is, okul 6grenci meclisini cagiririm, kendileri ile gorii-
stirtim. Stkintulart var mi, yok mu diye onlar dinleyip istedikleri zaman bana
gelebileceklerini soyledim (...) smif baskanlar ile de goriistiim. Ayrica onun
haricinde zaman zaman smiflarda o6grencilerle konusuyorum... "Balikesiry

Zaman-Mekdn Paylasimi

Okul miidiirlerinin ulagilabilir olma yoniindeki ¢abalarina ilave olarak okul
icinde hareket halinde olmayi, 6gretmenlerle birlikte zaman gecirmeyi 6nem-
seme hali, sempatik zemin tizerinde gelisen bir diger anlam Oriintiisline isaret
eder. Goriismelerde ortaya ¢ikan Oriintiiler degerlendirildiginde, okul miidiirleri
icin “insani iligki” bir yandan “miidiir odasini 6gretmenlere agmak” anlamina
gelirken, diger taraftan 6gretmenlerle ve 6grencilerle birlikte olmak, 6gretmenler
odasinda vakit gecirmek ve onlarla “muhabbet” etmek, birlikte yiyip igmek gibi
karsiliklara gelmektedir. Ogretmenler odasi, sigara odasi, bahcedeki kamelya
gibi cesitli alanlar zaman-mekan birlikteliginin zemini olarak ig gorebilmektedir.
Uzun teneffiislerin bu anlamda siklikla bir “firsat” olarak degerlendirildigi
goriiliir. Zaman-mekdn birlikteligi yer yer sistematiklesir ve giinii belirlenen bir
zaman diliminde cay-simit fasl gibi rutinler halinde stirdiiriliir.

“...kolay kolay miidiir odasinda da oturmam. Bir égretmenler odasimda
otururum, ya onlarnn arasinda sigara igenlerin arasina giderim, ya da su
arkada kamelyanuz var, oraya geceriz. Hep birlikteyiz yani... ”Adanal

“...ben ogretmenlerimin teneffiislerde, uzun teneffiislerinde, muhabbet igin
vanlarmna giderim. ek tek sorunlarnina cevap bulmaya ¢alisinm. Yani bu bir
nevi kiiciik bir toplantt olur bizim icin. Teneffiisleri degerlendiririm. Ozellik-
le uzun teneffiisleri... ”Burdur2

“...eskiden beri olan ve okulumuzda bir gelenektir, her giin saat 10°da ogret-
menlerimizle bir araya geliyoruz biz. Cayinuz ve simit yeme uygulamamizi
yapiyoruz, her giin bir aradayiz... ’Kastamonu3

“...bir teneffiis olmazsa ikinci teneffiis mutlaka 6gretmenler odasimdayim.
Beraber otururuz orada, ¢ay iceriz, sohbet ederiz. Ikinci teneffiis ugramaz-
sam bugiin benim bir seyim eksikti, benim bir yere ugramam lazim. Neresi?
Ogretmenler odast (...) istersem burada bir telefonla cay gelir ama gider
caytmi orda icerim. "Mugla3

Yukaridaki veriler, okul icinde iki mekanin miidiirlerin insani iligkileri an-
lamlandirmasinda 6nemli bir yeri olduguna isaret ediyor. Bu “iki mekan” icinde
“miidiir odas1” agirlikli olarak wlagilabilirliki temsil eden mekan olarak, “6gret-
menler odas1” ise zaman-mekan paylaginu bahsinin temel 6gesi olarak dikkat ¢e-
kiyor.
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Motivasyon

Okul mudiirlerinin ulasilabilirlik ve zaman-mekdn birlikteligi alaninda ger-
¢eklesen cabalari yanina, 0gretmenlere cok yonlii destek verme yoluyla onlari
motive etme giindemi eklenir. Ogretmenlerin sosyal hayatini takip etmek, dogum
giinlerini kutlamak, hastaliklarinda ziyaret etmek, sikintilarindan haberdar ol-
mak gibi sempatik zemin iizerinde gergeklesen insani iliskiler, motivasyon olus-
turmanin araglar1 olarak ig goriir. Bunun yaninda miudirlerin 6gretmenlerin
motivasyonuna zarar vermemek amaciyla yaganan sorunlari direkt giindeme ge-
tirmemek, calisma ortamini rahatlatmak, ortamin niteligini azaltabilecek olasi
engelleri ortadan kaldirmak, ders programlarini 6gretmenlerin istekleri dogrul-
tusunda diizenlemek gibi hassasiyetler de gelistirdikleri dikkat ¢eker. Bazi mii-
diirlerin anlam diinyalarinda bu davranis formu bir ilkeye doniisiir, gdrev diisiin-
cesi halini alir. Bir miidiir, bu hassasiyeti metaforik bir anlatimla “bardagin dolu
tarafin1 gormek” seklinde ifade etmektedir.

“...arkadaglarummn stkintilarint yakindan takip ederim, isini yapan arkada-
simi devamli desteklerim. Yani ig yapis sekline miidahale etmeden, is yapuli-
yorsa devamli onlarin yanminda olurum, moral motivasyon veririm. Yani bar-
dagin dolu tarafina bakarim. Bardagin dolu tarafi coksa miimkiin mertebe
o bardag biraz daha doldurmaya calisinm. O bardagin bos tarafi niye bog
diye kimsenin moralini bozmam.

“...takvimimde oOgretmenlerin dogum giinleri islidir. En azindan motive et-
mek adina, herkesin igcinde dogum giinlerini kutlarim, pasta almasam da
unutmamaya ¢alisinm. Ve hastaliklarda mutlaka ziyaret ederim...” Balike-
sirl

“...mesela personele yaklasirken herhangi bir sorun varsa bile onu direkt
giindeme getirmiyoruz. Ogretmenin motivasyonunu diisiirmeyecek sekilde,
elimizden geldigince onu ¢ézmeye ¢alistyoruz. Ciinkii merkezde 6gretmen ve
ogrenci var. Ogrenmenin merkezinde bunlar vardur ve biitiin bu sistem, bu
egitim ortanuni daha iyilestirmek icin vardir... "Mugla3

“...biz 6gretmenimize stirekli stkinti ctkarmak ya da siirekli bazi seyleri hatir-
latmaktan ziyade yontemimiz su, biz ogretmenimizin oniinii actyoruz, onun
calisma ortamuu miimkiin oldugu kadar rahatlatiyoruz, istekleri dogrultu-
sunda progranunt yapiyoruz ki hocamiz buraya severek gelsin, ogretmenimiz
isteyerek calissin ...”". Marag3

Onaric1 Yaklasim

Arastirma verileri, 6gretmenlerle diyaloglarinda “insan olmanin dogasi”ni
g6z Oniinde bulundurma halinin mudiirleri onlara karsi toleransli olmaya sevk et-
tigini gosteriyor. Katilimci bir miidiiriin ifade ettigi, 6gretmenin derse gec kalma-
siun bir aligkanliga donismedigi siirece “dogal” karsilanmasi, durumu bir disip-
lin sorunu olarak algilayip 6gretmeni suclamaya odaklanmak yerine, dersin bos
gecmemesi i¢in “ne yapilabilecegine” odaklanarak durumu “idare etme” tercihi
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onarict yaklagim dedigimiz bu perspektifin bir yansimasi olarak yorumlanabilir.
Miidiirlerin “sikint1” olusturan durumlarda 6gretmenlere “nasil yardimer olabi-
lirim?” iislubunda yaklagmasi, uyarilari birebir, tesekkiirleri ise diger 6gretmen-
ler 6niinde ifade etme tercihi, muhataplarda “miidiir bey bizi anliyor” hissiyat
olusturma cabasi gibi giindem ve deneyimlerle ortaya ¢ikan hassasiyet alanlari
da bu yapici-onanc: cabalara dahildir. Yine ayni duyarlihigin bir uzantis: olarak,
miudirlerin muhatabr rencide etmeme, istenmeyen durumlarla karsilagsinca
“keske”lere saplanmak yerine ¢oziime odaklanma vurgulari dikkat geker. Ifade
edilen duyarhiliklarin; “miidiir yanina 6fkeyle gelenin tesekkiirle ayrilmasi, yanhsg
yapanin pismanlik duymasi, istegi yerine gelmeyenin ‘bdyle de olur’ diyebilmesi”
gibi drneklerde goriildiigii gibi, olumlu bir iklim halinde okula sirayet ettigi go-
rilir.

“...biz insamiz. Her insan gibi bir 6gretmen de hastalanabilir. Biz bazen ran-
devularimiza ge¢ kalabiliyoruz. Ogretmen de elinde olmayan nedenle ge¢
kalabilir dersine. Ogretmen arkadasin motivasyonunu -aligkanhk haline
getirmemek kaydiyla- kumamak icin, 6gretmen ge¢ kaldiginda dersine giri-
yorum. Ogretmen haber ettiginde, ‘on bes dakika ge¢ kalabilirim’ dediginde
dersine giriyorum. Geldikten sonra da o devam ediyor. Béyle oldugun za-
man, boyle iliskiler yakaladigin zaman basar kendiliginden geliyor, motivas-
yon kendiliginden geliyor... ”Mersinl

“...hichbir personelimi yanls yaptigi davranis ya da isten dolay kotii soz ile
rencide etmemigimdir. Yanlsti, yanhs yapmustir ve ‘onu diizeltmek icin ne
vapabiliriz?’, ona bakariz. Ben biraz realist bir insan oldugum icin kegkele-
re pek itibar etmem. Bir sey olmussa olmustur. Ondan sonrasina bakarim.
Hani derler ya, ‘olan olmustur, geriye dontip o yasanilan olayr engellemeye
olanak yoktur’, artik bunun ¢éziimiine bakanim...” Tekirdag5

“...uyardmas gerekiyorsa bir arkadas, ¢agirim mutlaka odama (...) ‘ho-
cam soyle bir sikinti var sizinle ilgili, size nasil yardimci olmanu istersiniz?’
diye konuya girerim, zaten diizelir. Ama tegekkiirii de insanlarin icinde ede-
rim. Uyarmay: yalniz baginuza yapanz. Soyle diigtiniiyorlar: ‘Demek ki mii-
diir bey bizleri anlyor ve rencide degil de onore ediyor’... ”Kastamonu?2

Istisare

Istisare giindemi miidiirler icin “muhataplara deger verme, hizmetli dahil her-
kesin fikrini sorma” gibi saiklerle gerceklesmesi yoniiyle sempatik zemin tizerinde
gerceklesen insani iligki 6zelligi tagir. Katilimer miidiirlerin paylagimlari, yonetim
stireclerinde fikir aligverisinde bulunmanin sadece karar verme siireclerindeki is-
levi hatirina degil, muhataplara degerli olduklarini hissettirme ve onlar1 motive
etme gibi iglevleri bakimindan da degerlendirildigini gosteriyor. Bir miidiiriin,
istisare cemberini genis tutmanin ve “hizmetli de olsa” biitiin muhataplara fikir
danigmanin “herkesin igini sahiplenmesi ve can-1 gdniilden yapmasi” bakimindan
Oonemini vurgulamasi bu duruma isaret eder. Miidiirlerin ayni “iglevselligi” giig-
lendirmek ve siirekli kilmak adina, emir ciimlesi kullanmak yerine “sunu soyle
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yapsak nasil olur?” tislubunu tercih etme, ziimre toplantilarini ve benzer firsatlari
degerlendirerek 6gretmenlerle birlikte ¢caligma gibi stratejiler izledikleri goriiliir.
Kuskusuz fikir ve goriis aligverisinin “olumlu iklim insa etme” diyebilecegimiz bu
amaclara ulagsma noktasindaki islevselligi “karar verme” siire¢lerindeki islevsel-
liginden soyutlanamaz. Miidiirler “akil danisarak” hem yonetim ve karar verme
stireclerinde yeni fikirlerle birlikte Onlerindeki secenek yelpazesini genisletmis,
“goremedikleri” secenekleri bu sayede degerlendirmis, hem de muhataplarini
“igin icine katma” amacina ulagmis olmaktadir.

“...ben herkesle, hizmetlisinden ogretmenine ve 6grencilere kadar, miimkiin
oldugu kadar odama davet ederim, cay kahve icer ve fikir alisverisi yapariz.
El elden tistiindiir, benim aklima gelmeyen bir sey belki arkadasimn aklina
gelir; bilinmez ki... "Tekirdag5

“..bir karar alacagimiz zaman ben onlara mutlaka danisinm. Okuldaki
tiim personele bir is yaptiracagum zaman emir ctimlesini hi¢ kullanmiyorum.
“Sunu soyle yapsak acaba nasil olur?” gibi direktiflerle igi ¢cézme yoluna
gidiyorum. Onlanin da diistincelerine saygt duydugumu hissettiriyorum ve
cogu is kendiliginden geliyor... "Kastamonu5

“...ortak karar almak ve bu sekilde alinan kararlarin ne kadar isabetli oldu-
gunu gordiim. Veya siz o cemberi ne kadar genis tutarsaniz, o kadar verim
alirsimiz. Yani okulunuzda bulunan insanlara deger verirseniz, bu hizmetli
de olabilir, motive ederseniz, yapacaklar igleri cani goniilden yapabilirler...”
Burdurl

“..0gretmenlerimizle ziimreler bazinda bir araya geliyoruz. Onlan dinliyo-
rum ve onlarla calismalarinmuz oluyor. Miimkiin oldugunca onlarn fikirleri-
ni dinliyorum... Balikesirs

Politik Zemin

Insani iliskilerin sempatik zemini iizerine yukarida betimlenen bulgulardan
sonra, mudirlerin “iglerin ylriimesi” i¢in izledikleri stratejilerin agirlhik kazan-
dig1, “okulu yonetme” kaygisinin 6n planda oldugu pratiklerin zemini olarak bir
politik zeminden bahsedilebilir. Katilimc1r midiirler icin insani iliskilerin bu bag-
lamda bir taraftan dgretmenler ve diger muhataplar nezdinde akredite olma, diger
taraftan otoriteyi temsil etmek - formel surliklar: asmak arasinda bir rol dengesi
gozetme, okul-dis1 toplumsallik rollerinde statiiden kaynakl rolleri transfer ya
da kamufle etme, okulun finansal ihtiyaclarmm karsilama gibi anlamlara geldigi
gorillmustir.

Akreditasyon

Okulda “iglerin ylriimesi” i¢in mudiirler her seyden 6nce muhataplar1 nez-
dinde kabul gorme ihtiyaci icindedir. Ogretmenlerin miidiir hakkinda “oturdugu
yerden bize emrediyor, ihtiyaglarimizla ilgilenmiyor” seklinde diigiinmesi mudiir-
ler icin bir risk alani olusturmaktadir. Katilimer bir midiir, 6gretmenler icinde
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kendisine yonelen yaygin bir hognutsuzluk hissetmesi halinde idarecilik gorevini
birakacagini ifade etmistir. Bu ifade, 6gretmenler ve diger muhataplar nezdinde
kabul gormeyi idareciligi sirdiirme hakkina sahip olmanin asgari sart1 gérmenin
bir igareti olarak yorumlanabilir. Bir diger katilimer miidiiriin, 6gretmen-miidiir
iligkisini “iki farkl taraf” olarak kurmadigina ve 6gretmenlere “ayni tarafin men-
suplar1” olduklarini siirekli hatirlattiina iliskin ifadeleri de ayni1 kabul gorme ¢a-
basina isaret eder.

“...yani suraya girdigimde ben, diyelim ki 35 kisiyiz su an, 17 tanesinin veya
15 tanesinin yiiziintin eksidigini hissedeyim, burakirim bu isi, yani durmam
burada, gecerim sinifa. Yani demek ki bu isi becerememeye baglamisim. In-
sanlar arasindaki iletisimi, organizeyi saglayamamusim, arkadaslarin eger
sana cephe almaya basladiysa bir seyi de yok burada durmamnmn...” Burdur3

“...sanki okul idaresi olayin bir tarafi, ogretmenler bir tarafi gibi pozisyon
var. Halbuki biz her firsatta mesai arkadaslarimiza hepimizin aym tarafin
mensuplari oldugumuzu anlatiyoruz, ama bu bir tiirlii asilamayan bir sikinti
benim gordiigiim kadanyla...” Istanbull

“...sizi destekleyecek olan insanlar o arkadaslar. Siz velilerle, cok affedersi-
niz papaz olursaniz, kavga ederseniz, ogretmenle kavga ederseniz, yaniniz-
daki hizmetliyle memurla stirekli kavga ederseniz bu isler yiiriimez. Ciinkii
onlar eliyle yapuiyor...”Balikesir4

Rol dengesi

Arastirma verileri, okul midiirlerinin 6gretmenlerle diyaloglarinda meslek-
taslik rolleri ile miidiirliik rolii arasinda bir denge kurmaya ¢alistiklarini gosteri-
yor. “Gorevlerin ciddiyetle yerine getirilmesi” ihtiyacinin miidiirleri iligkileri bir
denge lizerinde yiiriitmeye zorladig1 anlagiliyor. Katilimer miidiirlerin 6gretmen-
lerle diyaloglarda “mesafeyi korumak, orta yolu bulmak, belli bir sinir koymak”
gerektigi yoniindeki hatirlatmalar: bu anlamda dikkat cekicidir. Miidiirler, mesa-
fenin tamamen ortadan kalkmasi halinde “islerin aksayabilecegi” goriigiindedir.
“Herkesin bir halkasi oldugu zincirin bag1” olduklarini, “takim halinde yiiriiyen
¢aligmalar1 yonetme sorumlulugunu” tasidiklarini diisiinen miidiirler igin, “me-
safe” araya engeller koyma pratigi olmaktan c¢ikmakta, is diizenini korumanin
giivencesi haline gelmektedir. Bu veriler 1s1¢inda, okul mudiirleri i¢in insani ilis-
kiler, mesleki rollerle kisisel diyaloglarin ayirdinda olmak, muhataplarla dengeli
bir iletigim icinde olmak, yakinlik gostermekle birlikte mesafeyi korumay: bil-
mek, anin gereklerini yerine getirmek gibi anlamlara gelebilmektedir.

“...ben hep sunu soyliiyorum kendi miidiir yardimcist arkadaslarima da:
Tabii ki samimi olmaya, iletisimin iyi olmasina hicbir sey engel degil; ama
mutlaka bir mesafe olmasi taraftartyim her zaman. Yani tamamen mesafe-
sizlik kesinlikle uygun gordiigiimiiz bir sey degil. Ama bu mesafe demek de,
iste az once bahsettik, araya bazi engeller koymaktan ziyade sayg cerceve-
sinde, herkesin gorevini yaptigi isin farkinda olarak yapmasi ... ”"Marag3
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“...aradaki, mesafeyi ayarlamak énemli Ne ¢ok fazla samimi olmak gere-
kiyor, ne de fazla resmi olmak gerekiyor. Burada bir takim halinde ¢aligti-
gimuzin bilincinde olsunlar yeter. Yani herkesin zincirin bir halkast gibi bir
gorevinin oldugunu bilmesi gerekiyor...” Tekirdagl

“...okul icinde herhangi bir despotik iligki yansitmadan, tamamen insani
ve seviyeli bir sekilde okuldaki iletisimimiz devam ediyor. Bir mesafe ko-
yuyoruz ama ¢ok fazla mesafeyi kapatmadan da iglerimizi yiiriitmeye
calistyoruz... ”Kastamonu 1

Simdi rol dengesi anlam alaninin formun asitimast ve otorite temsili olarak ifa-
de ettigimiz iki nokta arasindaki salinimlarini irdeleyelim.

Formun agilmasi

Okul midirleri goriismelerde sayisiz kez okulun sadece yonetmelik ve
mevzuatlarla yonetilemeyecegini, aksine durumun gereklerini ve muhatabin
ihtiyaclarini gozetmenin miidirlik icrasinin “basladigi yer” oldugunu vurgula-
mistir. Midiirler, karsilagilan durumlarin sadece “kara kapl defter”’e bakilarak
¢oOziilmesi yanilsamasiyla hareket etmenin, kacinilmaz olarak “tikanip kalmak”
anlamina gelecegi gorisiindedir. Kolaylastirict okul yapusi ve yaratict itaatsizlikle
benzerlikler tasiyan formu asma, “mevzuati uygularken is barisi saglamak, inisi-
yatif almak, farkl talepleri idare etmek, imkanlar1 her seyden dnce 6grenciler
icin esnetmek, sorunlari iist mercilere tasimadan okul icinde cozmek” gibi gorii-
niimlere sahiptir. Bir miidiiriin, mevzuat geregi 6gretmenden savunma istemeyi
gerektiren durumdan bahsederken, “0gretmenlerin kafasini bozarak derse yol-
larsan verim alamazsin” ifadesi, formu asmanin miidiir agisindan 0grenciyi go-
zetmenin kacinilmaz geregi oldugunu gosterir. Miidiirler, salt formel iletisimin
mevzuatin uygulanmasini da zorlastirdigl, mevzuat hiikiimleri uyarinca bir gore-
vin teblig edildigi 6gretmenin dahi, bu gorevi kosullu olarak “tizerine alindig1”
goriisiindedir. YOnetim siireglerinin bu ozelliklerini dikkate alan midiirler, okul
yonetmenin, yargilamaya meyilli olmayan, sorunlar1 genis yelpazede degerlendi-
ren, karsilasilan problemleri derinlestirmeye degil, cozmeye odaklanan, mevzuat
geregi tevdi edilen gorevleri muhataba izah ederek ileten ve nihayet 6gretmenle-
rin gonliine “dokunabilen” bir perspektif sayesinde miimkiin olabilecegini ifade
etmiglerdir.

“...sadece yonetmeliklerle okul yonetilmez, mevzuata gore, kanuna gore.
Okul miidiirliigii bu demek degildir (...) Simdi ben merdiven basinda du-
rup, ge¢ kalan bir 6gretmene ceza verip savunma istesem, (...) bu 6gretmen
bir on giin diigtinecek “buna ne yazsam da ceza almasam?” Diyelim ki yaz-
di, ben de bir on giin “ne ceza versem?” diye diigiinecegim. Sonra onun
sonucunu beklemek icin bir on giin daha siire kaybedecegiz. Ve ogretmen
bunun sikintisint sinif ortanunda diistinecek. Simdi bir ogretmenin kafasum
bozarak derse yollarsaniz, o 6gretmenden verim alamazsiniz. Ha bir sorun
varsa oturursunuz, karsuikly istisare edersiniz, bu sorunu ¢ozersiniz (...) Yu-
musak bir iklimle, bu okullar boyle yonetilir... "Balikesir4

45



Yasir Armagan & Muhammed Oz & Mustafa Sever

“...surekli buradaki problemleri Milli Egitim’e tasiyarak igler yiiriimez.
Problemi kendi yerinde, kendin ¢ozeceksin. Miidiirliik budur yani. Ben
buramin miidiiriiysem bana ne diye bu gorevi verdiler? Problem yap-
ma, yaptirma, varsa da ¢oz. Bu anlamda ben buraya geldim. Ben odyle
diistiniiyorum. ”’Balikesir4

“...yani bir okul miidiirtiyseniz sizin baglh oldugunuz kanunlar, yonetmelik-
ler var. Onlara uygun olarak okulu yonetiyorsunuz ama “ben biitiin yaptik-
lanimda o yonetmelikte ne varsa onu uygulayacagim” derseniz, orda tikanwr
kalirsin yani. Okul miidiirii olarak gorev yaparken birtakim inisiyatifler al-
mak zorundasiniz...”Bartinl

“...0 bag kuramadiginiz zaman resmi yazi bile ¢ikartsaniz yapmiyor adam.
Yapmaz, ben yapmazdun yani. Bu isin temelinde de iletisim yatiyor. Bunu
saglayabilirsek ben bircok seyi degistirebilecegimize inaniyorum...” Mersin4

“..bir toplulugu, farkli kesimlerden gelen insanlarin barmndig bir ¢cati altinda

farkli talepleri, farkly istekleri olan insanlar idare etmek zorundasiniz. Hem
mevzuatr uygulayacaksiniz, mevzuati uygularken de ig barisini saglamak ¢ok
onemlidir. Insanlan kurmadan, is verimini arttirmak icin, gercekten iistiin
bir basan gerekir. Burada benim demek istedigim, liderlik de burada devreye
giriyor. Yani yoksa acip mevzuata baktigimizda, ‘iste mevzuat sunu diyor’
deyip noktayr koyup, nihayetinde (...) insanlarin hayalleri var, istekleri var,
yasantist var, stkintist var...”Tuncelil

“...siz yani bir yonetmelik ya da kanunlarin tamanunt uygulayacagim der-
seniz orada idarecilik yapamazsiniz. Kimseye bir zarar vermeden, ¢ocuklar,
ozellikle onlar icin, bir esneme payi olmasi lazim... ”Konyal

Otorite temsili

Okul midirleri goriismelerde mevzuat ve yonetmelik baglaminda formu
asindinicr tavirlardan bahsederken, karar siireclerinde son sozii sdyleyecek merci
olarak bir otorite ihtiyacini da dile getirmiglerdir. Okul miidiirleri, yaygin “yetkiyi
dagitma” yoniindeki sdylem ve telkinlere karsin, yetkinin bir kisiye mahsus ki-
linmamasi durumunda karar siireclerinin ¢ikmaza girdigi, 0gretmenlerin de bu
durumdan rahatsiz oldugu goriisiindedir. Bu saptamalari miimkiin hale getiren
asagidaki ifadelerden de anlasilacagi tizere, okul miidiirii icin insani iligkiler, yo-
netim siireclerinde oforite ihtiyacinin farkinda olmak, iletisimin hiyerarsik uzami-
n1 iglerin diizgiin yiiriimesi icin hissettirmek, nihai karar1 vermek gibi anlamlara

gelmektedir.
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“...hep ‘arkadaglar kararlar beraber alalum’ (...) cagdas teknikleri kullan
kullan, ama bazen Ogretmen idarecinin sey yiiziinii de gérmek istiyor. O
emreden, ‘bu konudaki son sozii soyleyecek kisi benim, ben ne diyorsam
o0 olacak’ seklinde konusmasini da bekliyor (...) Bir toplanti yapacaksiniz,
toplantiyr ogleden once yapsaniz 6glenci ogretmenler fazladan okula gelmis
olacak, dgleden sonra yapsaniz sabahci 6gretmenler dersten sonra bir saat
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beklemis olacak veya iki saat beklemis olacak. Toplantinn siiresi ne kadar
olur bilmiyorum. Simdi bu durumda ogretmen ‘hadi arkadaglar siz karar ve-
rin’ dediginizde, sabah¢ilar toplantiy ne zaman ister? Sabah ister. Oglenciler
de, oglen ister. Kendileri dersten bir saat dnce ¢ikacaklar, o toplanti yapila-
cak, beraber gidecekler. Orada biraktiginizda bu tartisma oluyor. Ama “ben
bunu dedim” dediginizde, hi¢ tartisma falan olmuyor... Ankaral

“...bazen elegtiriler de geliyor, “sizin yiiziiniiz cok yumusak” gibi. Ayni olay
baska bagka yerlere ¢ekilebiliyor...”Erzurum4

“...kurumlarda asu olan resmi prensiplerdir, ilkelerdir. Bunlar da yasalarda
ve yonetmeliklerde belirlenmistir. Herkesin gorevini resmen teblig edersiniz,
kendisine bildirirsiniz... ”Mersin3

Son katilimer ifadesinde de gorilldigi gibi, oforite temsili her zaman karar
alma stireclerini kolaylagtirmak icin kullanilan bir ara¢ olarak kalmaz, yer yer
formu tahkim eden bir karaktere de biirtinebilir.

“Sohret” Yiikiinii Tasumak

Arasgtirma verileri 1s1ginda -kiiciik yerlesim birimlerinde daha yogun olmak
iizere- toplumsal taninirlik halinin okul miidiirleri icin hem firsata, hem de soru-
na doniisebildigi gozlemlenebilmektedir. Midiirlerin okul disinda tanidiklari -ya
da tanimadiklari- muhataplarla diyaloglarini anlatirken kullandiklar ifadeler, bu
diyaloglari iki boyut tizerinden anlamlandirma imkani verir. Buna gére midiirler
yaptiklari isin kendilerine sagladig statiiyli sosyal hayatlarina transfer edebildik-
leri gibi, diyaloglarda bir gii¢-iliskisi olusturma potansiyeli tagtyan bu konumlari-
n1 kamufle etmeyi de tercih edebilmektedirler.

Statii transferi

Okul mudiirleri, okul ¢evresinde taninma halinin; idareci olmanin agirligini
tagimak, toplum i¢inde hal ve hareketlere dikkat etmek, soz ve eylemleri icinde
bulunulan duruma uygun hale getirmek, 6zel hayatta da biirokratik tavr siirdiir-
meye dikkat etmek gibi boyutlarindan bahsetmektedir. Bir miidiir bu yerel s6h-
ret durumunu “Demirel gibi davranmaktu;; herkesle selamlasmak” seklinde ifade
etmisgtir.

“...bir meslektasimla sokakta yiiriirken bana ‘ya senin Demirel gibi elin hi¢
asagiya inmiyor’ demisti. ‘Stirekli birileri selam veriyor’ seklinde. Aslinda biz-
ler sosyal insanlarz. Ogrencilerin bir sekilde akrabalan bizleri taniyor. Sokak-
ta rahat davranamiyoruz, biraz 6l¢iilii davranmanuz gerekiyor... " Tekirdag4

Bu ifadelerden anlasilacagi iizere, g6hret yiikii mudirler icin otokontrol kiil-
fetini de beraberinde getirmektedir. Sokakta rahat davranamama, “kurallar1” ih-
lal edememe, ciddi ve mesafeli olma, gdnliince espri yapamama, giyim, konusma
ve tavirlara dikkat etme gibi “hareket kisitliliklar1” bu kiilfetin gériiniimlerinden-
dir. Okul miidiirleri, tasidiklarimi disiindtikleri temsil, 6érneklik ve sorumluluk
yiikiiyle kendilerini “dort dortlitk olma” ihtiyaci icinde hissetmektedir.
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“...okulumu da temsil ediyorum ben. ‘Mimar Sinan’in iste yoneticisi’. Bu
bizim i¢in 6nemli bir gorevdir. Ben giyinigime de, kilik-kiyafetime de, sakali-
ma, sagima da dikkat etmek zorundayim. Niye? Ben bir ornegim, ornek bir
profilim... Aksaray4

“...esimle birlikte yiiriirken bazen koluma giriyor, bilmem ne yapiyor. ‘Cok
laubali olma, ben okul miidiiriiytim’ diyorum. ‘Ben de senin karvum’ diyor
vani. ‘Bak burast Bucak’ diyorum ‘olmaz’. Yani illaki bir kisitlamaya gitmek
zorundaswmiz...”Burdur5

“...kendi normal hayatinizda ¢ok giile¢, samimisiniz. Ama miidiir oldugu-
nuzda daha ciddi, daha boyle mesafeli. Bazi kurallaniniz var, o kurallarini-
z1 ihmal etmemeniz gerekiyor. Ozel hayatimizda iki espri yapardiniz, daha
boyle dolambach konusurdunuz, daha farkl, ama miidiir olunca bunu
yapamiyorsunuz...”Tunceli6

“...burast kiiciik bir yer. Suradan merkeze gittigin zaman illa ki bir tamdik
rast geliyor. Veli gibi, 6gretmen gibi, tabi bu hayatum etkiliyor. Ve tavrinla
ormek olmahsin. Belki Istanbul’da senin ne oldugunu kimse fark etmez ama
burada boyle bir sansin yok. Kimi noktada yiiriiytisiin bile etkili olacak,
“miidiiriim geciyor” diyecek ogrenciler mesela. Dort dortliik olacaksin giyi-
minle mesela. Olumlu yonii de var, cevren ¢ok genis oluyor. Olumsuz yonii
ise mesela herkesin yaptig isi sen yapamazsin bir kere. Ama bu giizel mi?
Giizel. Taminmak da giizel. Bu herkes tarafindan taninmak. Iste ‘miidiiriim
geldi, hos geldi’ gibi. Bu yoniiyle baktigin zaman memnun ediyor.”Bartin2

Miidirler bir yandan toplum iginde makam temsili lizerinden tanimlanir,
toplumun femsil beklentilerine muhatap olurken, tevecciih ve saygi gormek, sos-
yal gevreyi genisletmek, statii kaynakli avantajlardan faydalanmak gibi anlamlar
da insani iliskilerin séhret yiikiinii tasima boyutunda ickindir.

“...sizi taniyan esnaf ve halk farkl bir kategoride bulunabiliyor, saygr nok-
tasinda, bunu bizden eksik etmiyorlar sag olsunlar. Artik size kimse ‘hocam’
degil de ‘miidiiriim’ diyorlar... "Mardin2

“...artlart da var disan gikngimizda. Hem ogrenci velileri, hem de oOgret-
menler disanida karsilastiginizda size bir saygt duyuyorlar. Disandaki yasam
tarzimizda farkliltk oluyor. Herkes taniyor bizi ister istemez... "Baltkesir3

“...Bartin’da carsiya ciktigimda 100 kisiden 90’1 selam veriyor. Yani bir vergi
dairesine gittiginizde (...) ‘hog geldin’ diyorlar. Hi¢ fark etmiyorsunuz bile,
yvardimct oluyorlar. Giizel igler yaptiysaniz farkina variyorlar... ”’Bartin3

Statii kamuflesi

Statii kamuflesi, miidiirlerin okul digindaki muhataplarla aralarinda giic
iliskisine dayal: iletisim engellerini ortadan kaldirmaya yonelik ¢abalarini ifade
eder. “Vatandas gibi yasama” vurgusunda, “siradan vatandas olarak gdriinme”
tercihinde oldugu gibi. Bu bir tiir “statiiden kaynakli olas1 bariyer” ihtimalini ber-
taraf etme, mevcut bariyerleri yitkma stratejisi olarak yorumlanabilir.
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“...ben ¢iktiktan sonra okuldan miidiirliigii unuturum. Futbol oynarim, ¢ay
icerim ¢ay bahgelerinde, 12 yul profesyonel futbol oynadigim icin hali sahada
haftada bir égrenciler ve 6gretmenlerle oynuyoruz (...) rutin bir vatandag
gibi yasamak hosuma gidiyor... Van4

“...bana derlerdi ki; ‘sen isgte ¢ok kisi ile muhatap oluyorsun, kendini bi-
raz daha agirdan sat’ diye. Benim karakterim bunlara uygun olmadig icin,
normal, siradan bir vatandas olarak gérmeye calistyorum kendimi (...) ben
kendimde farkl bir kigi varmus gibi gormiiyorum. Ama karsimdaki kisinin
bunu boyle gordiigiinii biliyorum ve hissediyorum...”Balikesirl

Okulun Finansal Ihtiyaclarim Karsilama Sorumlulugunu Tagimak

Okul miudirligi gérev taniminda okula dogrudan finansman saglamaya
iliskin bir yiikiimliiliik bulunmamasina ragmen, pratik durum miidirleri okulun
maddi ihtiyaglarini karsilamak gibi bir beklentiyi gdgiislemek durumunda birak-
maktadir. Goriiglilen miidiirler, okulun ihtiya¢ duydugu kaynaklari olusturmak
icin insani iliskiler aracilityla belli muhataplara mobilite kazandirma yoniinde-
ki cabalarini ifade etmislerdir. Calismanin bu bolimiinde bu meseleye egilecek,
okul miidirlerinin insani iliskiler aracilifryla okulun finansal ihtiyaclarini gider-
me siire¢ ve stratejilerini kesfetmeye calisacagiz.

Giig
mobilizasyonu

Yakin Cevre
mobilizasyonu

Veli

<«——  Okul Midiiri —» -
mobilizasyonu

Kurum
mobilizasyonu

Sekil 1. Okul miidiirlerinin okulun finansal ihtiyaclarim karsilama
stratejileri yakin ¢evre mobilizasyonu

Oncelikle aile ve arkadas cevresi, miidiirlerin okulun finansal ihtiyaclarini
karsilama siirecinde en kolay ulasilabildikleri, bu sebeple siklikla tercih ettikleri
bir “kaynak” goriinimii vermektedir. Miidirlerin tasidiklar1 “séhret” ylikiiniin
meyvesi olan “sosyal sermaye”den faydalanmak da bir ihtiya¢ karsilama stratejisi
olarak ortaya cikabilmektedir. Cesitli meslek erbabi ve “hayirseverler” icinden
yakin diyalog halinde olunan kisi ve gruplar hep birlikte “hizli mobilite kazandi-
rilabilecekler” grubuna dahildir. Bu baglamda okul mudiirii icin insani iligkiler,
bireysel kredileri okulun ihtiyaglari icin kullanmak, aile ve arkadas cevresini, ya-
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kin diyalog halinde olunan hayirseverleri okul yararina harekete gecirmek gibi
anlamlara gelmektedir.

“...mesela (...) gordiigiiniiz su perdelerin tamamuu babam yaptird: (...)
Su an oturmus oldugumuz koltuklarinuz, benim abim, oz abim tarafindan
alindi. Bunun yamnda gérmiis oldugunuz, kullandigum laptop, evimden ge-
tirdim, yazict da aymi sekilde. Su gormiis oldugunuz telefon benim ¢ocuk-
lugumun telefonu. 40 yil oncesinin telefonudur. Evden getirdim, kullantyo-
rum. Iste karsida gordiigiiniiz fotograf, fotografct bir arkadasimizin hediyesi.
Her gelenden bir sey mutlaka okulumuza alyoruz. Ilk geldigimde iste okula
‘hayirl olsun’a gelmek isteyen arkadaglarun okulun adresini soruyorlardi.
Biz orada adresi verirken; ‘aman arkadaslar, sakin arkadasim, cicektir, ¢i-
kolataduw; kolonyaduwr ve benzeri bir seyler almayin. Siz gelin, biz size alacak
bir sey buluruz’ diyorduk. Tabi sag olsun gelen arkadaslara masa aldiryyor-
duk, swra aldwiyorduk. Bir arkadasimiza elektrik tesisatlarim yaptirdik, su
an oturdugumuz odanin ve okulun bagka yerlerinin. Baska bir arkadasumi-
za mobilyalar yaptirdik (...) Her gelen arkadasimizdan, egimizden, dostu-
muzdan okulumuza bir seyler mutlaka biraktirtyoruz, yaptirtyoruz kalict bir
seyler...”Istanbul 10

“...¢tkip gezerek hatirini saydigimiz agabeylerimizden, ‘soyle bir olusum ice-
risindeyiz, soyle bir etkinligimiz var, siz de bu olusumun icerisine girip bize
destek olmak ister misiniz?’ seklinde. Bu az once dedigim miktar: toplarken
destek aldik... Kars3

“...bazt iletisimlerimizden, bazi ¢calismalarnimizdan kaynakh olarak arkadag
cevrem var ve finans olusturmak hususunda onlardan yardim aliyorum.
Miihendis arkadaslarim, ingaat ile ugrasan arkadaglarim var... ”Mugla?2

Gii¢c mobilizasyonu

Katilimer okul miidiirleri, okulun finansal ihtiyaclarini karsilamak igin yakin
cevreleri diginda is adamlar1 ve ticari sirketlerle irtibata gectiklerini; okulun ve
icinde yerlesik oldugu toplumsalligin kosullarina gore doktorlar, imamlar, muh-
tarlar, okul aile birligi bagskanlar1 gibi toplum i¢inde niifuz sahibi odaklarla ortak
hareket etmenin avantajlarini degerlendirdiklerini vurgulamiglardir. Bahsi gegen
niifuz sahipleri, ekonomik giic sahibi kisi ve kurumlarin harekete gecirilmesi icin
bir sevk edici glice dontisme anlaminda da stratejik bir rol tistlenmektedir. Mii-
diirler, gii¢ odaklariyla diyalogda “iligkiyi baglatan” olmanin, geregi halinde kap1
kap1 dolagmanin, ikna kabiliyetini kullanmanin 6énemini vurgulamigtir.

“...okul aile birligi baskanmimizla, koyiimiiziin veya mahallemizin ileri gelen-
lerinin yanina gittik. Onlara eksiklerimizi anlattik. Gergekten dillendirebil-
digimiz zaman, mesela okul saglik ocaginuzdaki doktor beyle, koyiimiiziin
camisinin imamiyla ortak hareket ettigimde daha baganl oldugumu gor-
diim (...) devletten bize hi¢ para gelmeden 12 bin liralik bir is yaptik su an.
Koy okulu icin 12 bin lira ¢ok iyi para (...) onlann (haywseverlerin) deste-
giyle okula yeni bir cesme kazandirdik. Okulumuzun iki kapisini yeniledik.
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Okulumuza kilit parke yaptirdilar. Okulumuz toprak, camur igerisindeydi.
Hayirseverlerimizin sayesinde. Okulumuzun dami akiyordu, yeni yapimis
olmasina ragmen, onu yaptirdik. Bunlar okulun biitcesinden bir lira ¢tkma-
dan haywrseverlere yaptirdik. Okulumuzda bir hayirsevere iki klima aldirdik.
Su an iki sintfinizda yok, tiim smiflarimizda klima var. Hedefimiz okul agi-
lana kadar, diger iki simifi da klimalandirmak. .. ”Adana5

“...cesitli kermesler diizenleyip, okulumuza yapacagimiz cesitli tadilatlar
icin belli kisilerden yardim talep ediyoruz. Bu yardimlar: da ornegin, [...]
diye bir traktor sirketinden yardim talebinde bulunduk, bir otomotiv sirke-
tinden yardim istedik. Bu calismalarinmiz devam ediyor. ’Konya2

“...ben mesela kaynak olusturmak adina bircok sirketi gezdim (...) asagi-
daki kamelyayt bir hayusevere yaptirdim ben, ikili iliskilerle, (...) bey diye
birisi yapti... "Mersin5

Gii¢ mobilizasyonunun bir safhasi da, destek alinan kisi ve kurumlarin siireg
sonunda onore edilmesidir.

“...okuldaki basarili ogrencilere, mezunlara burs verdirdik (...) bir gaze-
te yazisi bastwrdik ‘tesekkiirlerimizi arz ederiz’ diye, bir sayfa ayrdik. (...)
‘Once Egitim’ diye gazete bastik, bize burs ve yardimlarda bulunanlan onore
ettik...”Gaziantep5

Kurum mobilizasyonu

Okul miidiirleri, okulun finansal ihtiyaglarini karsilamak icin harekete geci-
rilen bir diger muhatap olarak biirokratik kurumlara, {iniversitelere, belediyele-
re, vakif ve derneklere isaret etmistir. Yakin cevre ve niifuz sahiplerinin araciligina
bagvurarak kurumsal giiciin harekete gecirilmesi de, kurum mobilizasyonu siirec-
lerinde elverisli bir girisim bicimine doniisebilmektedir. Insani iliskilerin okul
mudiiri i¢in okul ihtiyaglarini karsilamak amaciyla kurumlara mobilite kazandur-
mak anlamina geldigine isaret eden bazi beyanlar su sekildedir:

“...okula gittigimde yaptigim ilk is kiitiiphaneye el atmak oldu (...) arka-
daglarimla goriistiim, kendilerine biiyiik bir alan gosterdim. Dediler ki “biz
surayt istiyoruz” dediler, raf ve sandalye istediler. Orman Muidiirliigii’ ne
gittik ve her halde biraz da ikna sanati gerekiyor. Yaklastk bir yarim saat,
kirk bes dakika konustuk. Sag olsun, miihendisini gonderip kegif yaptirdy ve
kiittiphanemizi rafindan masasina ve sandalyesine kadar donatti mesela.
Kaynag bu sekilde ¢ozdiik. Universitelerle goriistiik kitap noktasinda, halen
de gortismelerimiz devam ediyor... "Balikesird

“.. Il Milli Egitim Miidiirliigii ne gittik. Gittik oraya. Il Miidiir Yardumcisi'nin
yanina. Dedik ‘boyle boyle bir projemiz var, ama bizim bir sekilde bir sey gos-
termemiz lazim, ilk adinu sizin atmaniz lazim.” Anlattik. Fazla uzatmayayim
UTamam, 30 tane sirayt ben vereyim’ dedi... ”Adanal

“...ben gecen sene Haziran’da Haydarpasa'da gorevdeyken yaklasik boyle
bir trilyonluk is yaptirdim. Bir trilyonun sadece yiiz bin lirasi okul aile bir-
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liginin kendi kaynagiydr. Geri kalanimin hepsi bagiscilardi. Kimdi bunlar?
Biiytikgehir de vardy icerisinde, vakiflar vardi, dernekler vardi. Ama soyle
soyleyeyim: Kisisel. Sadece ve sadece kendi kredimi harcadim (...) O bahgce
ne haldeydi! Belediye'ye gittik geldik, ikna ettik...”Istanbul9

Veli mobilizasyonu

Miidirlerin insani iligki-finansal siirecler kesisiminde anlattiklari, velilerin
okulun finansal ihtiyaglarinin kargilanmasinda hem bir muhatap, hem de diger
muhataplarla diyaloga gegmede araci gorevi gordigiine isaret ediyor. Midiirler,
okulun finansal ihtiyaclarini karsilama stratejilerini anlatirken, velileri iyi tani-
mak, veli potansiyelini okul ihtiyaglarin1 gidermek icin harekete gecirmek, bu
yonde firsatlar1 degerlendirmek, zengin velilerin destegini kazanmak, kurum ve
diger muhataplara mobilite kazandirma siireclerinde velilerin aracilifina bagvur-
mak gibi insani iligki odakli siireclerden bahsetmislerdir. Nihayetinde veliler okul
midiiriiniin anlam diinyasinda, ihtiyaclarin karsilanmasinda hem bilfiil destekgi,
hem de kolaylastirici rolleriyle giindemdedir.

“...bir miidiir olarak veliyi cok iyi tantyacaksin. Bir velin vardur belediyede
calistyordur. Bir veli vardw;, Kiilttir Miidiirliigii nde calistyordur. Ve bu veli-
lerle her zaman sicak iligkiler icinde olmanuz gereklidir. Ayriyeten oralarin
miidiirleri var, onlarla da igbirligi icinde olunur. Onlann tiim faaliyetlerine
katilmaya ¢aligiriz. Onlart onore ederiz, gideriz ziyaretlerine...” Bartin2

“...mesela 3. katta satrang oynayacak ogrenciler icin masalar, sandalyeler,
koltuklarin yapilmasi bir haywrsever velimize aittir. Bunun gibi ¢ok drnekler
stiralayabiliriz. Mesela, vatandasin meslegiyle ilgili. Mesela pimapenci veli-
miz vardil. Mesela okulun pimapenle ilgili stkintilarint onunla giderdik, iic-
retsiz olarak...” Istanbull2

Okul miidiirlerinin okulun finansal ihtiyaglarin1 karsilamada mobilite ka-
zandirma hikayelerini insani iliski diizleminde anlattiklar1 yukaridaki dort odakla
kisisel diyaloglarinin, hem pratikte, hem de miidiirlerin i¢ diinyasinda gerilimli
bir deneyime doniisebildigi anlasiliyor. Deneyimler gdz Oniinde bulunduruldu-
gunda, midiiriin anlam diinyasinda bir taraftan toplumsallik iligkilerine transfer
edilen bir statii, ancak diger taraftan “maddi talepte bulunmak” gibi bu statiiyle
ortiismeyen bir ikinci iligki zemini kacinilmaz olarak i¢ ve dig gerilimi tetiklerken,
bu durumun itibar kaybina yol acan bir zorluk haline gelebildigi goriliyor. Mii-
diirler, insani iligkilerde talep eden taraf olmanin, itibar kayb1 yasamak, tepkileri
gogiislemek, onyargilarla bogusmak, taleple gidilen siyasi makamlarin tepki ve
ithamlarina maruz kalmak, iist yoneticilere sikayet edilme riskini gogiislemek ve
benzeri riskleri goze almakla esdeger oldugunu ifade etmislerdir. Diger taraftan
iist yoneticilerin, “okulun ihtiyaclarini midiiriin karsilamasi, ama bunu yaparken
makamin itibarini korumas1” gibi ikircikli beklentisi ile diger muhataplarin 6n-
yargilar1 arasinda sikigmak gibi bir zorluk da bu stireglerde ickindir. Bir taraftan
kisisel kredilerini okula maddi kaynak tedarik etmek icin kullanirken diger taraf-
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tan tepkileri, hatta yer yer cezalandirilma risklerini gogiislemek anlamina gelen
bu durum miidiirler icin bir ikilemde kalma hali betimliyor.

“...tabi burada su diisiince ortaya cikiyor toplumda: Bir miidiir bir esnafin
diikkédnina girdigi zaman ‘yine ne istiyorsun?’ algist olusuyor kiictik yerlerde.
Hep bir sey istemeye gidiliyormus gibi diistiniiliiyor. Bu kotii bir psikoloji. ..
"Kastamonu5

“...arkadaglar okula yardim icin bir yere gitmisler, o da biraz siyasi kimligi
olan birisine. Demis ki adam, ‘hemen’ demis ‘Milli Egitim Miidiirii’'nii ara-
yvacagim, siz dilenci mi oldunuz, siz devletin samini zedeliyorsunuz, boyle
devlet personeli mi olur, neden sokakta gezip yardim topluyorsunuz?’ diye.
Cok sikintuli... "Marag3

“..bazen kendimi sorguluyorum: Ya biz egitimci miyiz?’ Bazen kendimi tiic-
car gibi hissettigim de oluyor...” Tuncelil

Da(ya)nisma Aglart

Okul miidiirligi icin “hayatta kalma ag1” (survival network) olarak da dii-
stiniilebilecek da(ya)nigma aglar, karsilagilan sorunlari iist yonetimin, biirokratik
muhataplarin miidahalesine gerek kalmadan, bilgi eksikliklerini hiyerarsik ilis-
ki icinde konumlanan “iist”lere hissettirmeden ¢dzme yolu olarak dikkat ¢eker.
Teknolojik imkanlarin sagladigi iletisim kanallarinin da yardimiyla genis Olcekte
ve yer yer dar gruplar halinde olusturulan bu aglar, midiirler icin “¢cekinmeden”
danigma ve paylagma firsatlar1 sunmaktadir. Ayn1 zamanda resmi birimlere inti-
kali halinde sorun olusturabilecek meselelerin miidiirler-arasi dayanisma yoluyla
halledilmesi de bu sayede miimkiin hale gelmektedir. Isbirligi, bilgi/deneyim pay-
lagimi ve istisare yoluyla dayanisma oriintiileri bu aglarda belirgindir.

“...teknolojinin de faydasim goriiyoruz. Iste whatsapp’ta bir grubumuz var
mesela, okul miidiirleri olarak bir grubumuz var. Bir de Fen Lisesi, Anadolu
Lisesi ve (...) tin miidiirleri olarak 4 kigi ayrt bir grubumuz var. Kafamiza ta-
kilan bir seyi hemen herkes rahathikla birbirine yazabiliyor. O samimiyetimiz
var. Kimsenin birbirinden bir ¢ekincesi yok. Hani “aaa sunu bilmiyormus”
diye ayiplayacaklar diye diisiinmiiyoruz...”Burdur5

“...bazt okul miidiirleriyle telefonla goriisiiyoruz, yani “boyle bir konu var,
siz nasil yaptiiz?” diye. Okul miidiirii arkadaglarimizi arayarak onlarla
goriigtiyoruz. "Bartinl

“...birbirimize istedigimiz saatte ulasabilme imkdninuz var. Hem bilgi pay-

lastyoruz, hem bilgi ediniyoruz. Cogu idare, yani Milli Egitim duymadan, biz

kendi problemimizi kendimiz ¢oziiyoruz... ”Burdurd

Miidirlerin deneyimleri dikkatle incelenince, insani iliski kurmanin onlarin
anlam diinyasinda varolugsal bir temele oturdugu anlasilmaktadir. Midiirler bu

yolla kendilerini 6gretmenler nezdinde kabullenilir kilarken, toplum i¢inde bir
teveccithe dontigebilen yonelimleri karsilamanin ve statiiden kaynakli bir potan-
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siyeli harekete gecirmenin, kurumun maddi gereksinimlerini bu yolla kargilama-
nin ¢abasi icinde de olabilmektedir.

Ozet, Tartisma ve Sonuc

Arastirma bulgulari, biirokratik diizlemi asan insani iliskilerin midiirlik pra-
tiklerinin bir boyutu ya da bileseni degil, ta kendisi oldugunu gosteriyor. Sem-
patik ya da politik referanslarla kurulan biitiin diyaloglar, biitiin iligkiler birlikte
miidiirliik pratiklerini olusturuyor. Bu durum ayni zamanda dinamik hale isaret
ediyor. Okul miidiirligiiniin insan-insan diyaloglariyla stirekli yeniden-insa olma
halini agiga ¢ikariyor. Diger bir deyisle, iligki pratikleri mudirlik icras1 yaninda
ingas1 anlamina da geliyor.

Sempatik zemin zerinde gerceklesen insani iligkiler, Hoy ve Sweetland’de
(2000, 2001) “kolaylastirict okul yapis1” olarak ifadesini bulan durumla benzerlik
gosterir. Somut bir 0rnekle aciklamak gerekirse, sempatik zeminin bilesenlerin-
den onarci yaklasim, kolaylagtinict bir okul miidiriiniin tavrini yansitmaktadir.
Onanct yaklagimda okul mudirleri muhatabin yaptig1 hatalar tizerinde yogun-
lasmak yerine, onun sorununa nasil yardim edebilecegi tizerinde durmaktadir.
Hoy ve Sweetland (2001) da, kolaylastirict bir okulda okul midiiriiniin, uyumu
saglamak i¢in 6gretmenlerin davraniglarini izlemekten ve yargilamaktan ziyade,
onlarin bagarmalarina yardimci olmaya calistigini ifade etmektedir.

Sempatik zeminde insani iligkilerin giiclii olmasi politik zemini olusturan bile-
senlerde mudiiri glcli kilmaktadir. Sempatik zeminde gergeklesen insani iliskiler
sOzgelimi bir yandan 6gretmende aidiyet insa ederken, diger taraftan miidiiriin
vizyonunu benimsetmesinin bir aracina doniisebilmektedir. Ogretmenlerle
birlikte zaman gecirmek zaman icinde “ortak bir dil” insa etmek anlamina
geleceginden, midiir bu sayede bir yandan vizyonunu anlatma, diger taraftan
Ogretmen pratiklerini bu vizyon ¢ercevesinde yonlendirme firsatlarini yakalama
ihtimalini artirmaktadir.

Okul miidiiri icin hem bir ihtiya¢, hem de isleri kolay kilma araci olarak
stratejik glindem maddesi olan akreditasyonun, okul icindeki informel Orgiite
katilmanin da bir yolu oldugu goriilityor. Bu sayede miidiir niifuz sahasini ge-
nigletirken, formel liderligin kisith hareket alanindan ¢ikma ve informel orgiite
(de) liderlik yapma imkanlarint zorlamig oluyor. Burada bir kez daha sempatik
zeminde gerceklesen insani iliski bicimlerinin de akredite olma siireclerinde ve-
rimli birer temel olusturabildigi anlasiliyor.

Okul midiirleri, 6gretmenler ve diger muhataplariyla diyaloglarini bir rol
dengesi lizerine oturtabildikleri 6l¢lide, 6gretmenlerin destegini saglamanin ve
formel otoritesine informel mesruiyet kazandirmanin imkanlarma sahip ola-
bilmektedir. Kurallarin ara¢ oldugunun farkinda olma hali, miidirleri 6zellik-
le 6gretmenlerle diyaloglarinda yoneticilik roliinii esnetmeye, hiyerarsik iligkiyi
asindirmaya ve meslektaslik iligskisini 6ne cikarmaya zorlamaktadir. Bu anlamiyla
rol dengesi, okul mudiiriiniin 6gretmenlerle arasindaki gii¢c mesafesini ayarlama
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¢abasidir. Dolayisiyla miidiirler bir taraftan biirokratik zorunluluklarin siiregleri
zora sokan yonleriyle, diger taraftan iligkilerde olasi is disiplinini yitirme, otorite-
yi kaybetme tehlikeleriyle bag etmeye ¢alismaktadir.

Ust Yonetim
Kural ve diizenlemeler

Vo

Midiirliik icrasi

Otoriter Formun
temsili astlmasi

Ogretmen-6grenci-veli

Sekil 2. Rol dengesi baglaminda miidiirliik icrast

Rol dengesinin bir boyutu olan formun agimasi, okulun yapisal bir gerekli-
ligidir ayn1 zamanda. Derse ge¢ kalan bir dgretmenin yerini doldurmaya calismak
gibi durumlar okulda olagandir. Biirokratik metinlerin ve talimatlarin kusatama-
dig1 bu ve benzer durumlar, midiiri iistlerden gelen emirleri ve yazili kurallari
esnetmeye zorlamaktadir. Midiir, biirokrasiyi esneterek ya da formu asarak 6g-
retmenler nezdinde akredite olmanin imkanlarin1 da davet etmis, bu sayede egi-
tim ve yonetim siireclerine islerlik kazandirmis olmaktadir. Miidiir ifadelerinde
belirtildigi haliyle, yazili uyar1 alan bir 6gretmenin bu durumdan kaynakli zihin
daginiklig1 ve kayginin 6gretim ortamina yansimasi ve niteligi olumsuz etkilemesi
olas1 bir durumdur. Bu agidan, formun asilmasi, yaratict itaatsizlikte oldugu gibi
okul miidiirlerinin “vicdanli bir ¢abas1” (Morris vd, 1984; Crowson, 1989) ola-
rak ifade edilebilir. Morris vd. (1984) ve Crowson (1989) bu durumu, kurumu
verimlilikle birlikte insanilestirme ¢abast olarak ifade etmektedir. Bu hususlar goz
ontinde bulundurularak, formun asilmasi igin dort gerekge siralanabilir:

i.  Liderlikten kaynakli gerekce: Miidiiriin okulu bir lider olarak yonetebil-
mesi icin iligkileri siirdiirmek gibi bir sorumlulugu bulunmaktadir. Okul
midiri formun asilmasi yoluyla hem muhataplarla iligskilerini sempatik
zemine tagimakta hem de bu sayede muhataplar nezdinde akredite ol-
maktadir.

ii. Insamin dogasindan kaynakl gerekge: Kurallar statik, muhataplarm ih-
tiyaclar1 dinamiktir. Kurallar1 dogrudan uygulamak insanlari rahatsiz
edebilmektedir. Formun agilmasi, ¢alisanlar1 kurallarin katiliginin insa-
ni olmayan etkilerinden korumanin da bir geregidir.

iii.  Verimlilik kaygisi: Thtiyaclar gibi durumlar da dinamiktir. Var olan ve
stirekli yenilenen durumlar1 dngoérmekte eksik kalan kurallar yorum-
lanmadan uygulandig: takdirde karsilagilan durumlara cevap veremez
ve bu durum egitim siirecini ve ig verimini olumsuz etkiler. Bu olumsuz
durum, formun asilmasi sayesinde engellenebilir.
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iv.  Ahlaki gerekce: Ogrenci dgrenmeleri iizerinde en énemli etki sahibi
ogretmendir. Ogretmenin kendini rahat hissetmesi ve aidiyet duymasi
onemlidir. Kurallar1 dogrudan uygulamak 6gretmenin aidiyet duygu-
suna olumsuz yansimakla kalmaz, ayn1 zamanda 6grenme ortamina da
zarar verir. Okulda verilen hizmete ve insa edilen iklime dogrudan ma-
ruz kalan bir kitle s6z konusudur. Yasca calisanlardan kiigiik, niifusca
calisanlardan daha fazla olan bu kitle, okul miidiirii i¢in ahlaki bir so-
rumluluk dogurmaktadir. Ogretimi dogrudan olumsuz etkileyebilecek
herhangi bir eylem veya kural ise okulun amacindan sapmasi anlamina
gelir.

Miidiirler i¢in biirokratik iligki zorunluluklarini asgariye indirmenin ve isleri
sempatik/politik ¢abalar aracilifiyla hal yoluna gitmenin bir diger ¢ikis yolu olan,
bir tiir “teneffiis” (soluklanma) firsati olarak degerlendirilebilecek dayanisma
aglart, midiirlik gorevini idame ettirmekle 6zdeslik derecesinde 6neme sahiptir.
Bu yiizden dayanisma aglanmin hayatta kalma ag olarak da goriilebilecegi de-
gerlendirilmistir. Miidiirlerin bu da(ya)nisma aginda konumlanan muhataplari
belirlerken ya bilgisine giivendikleri, ya da gorevden kaynakli zorunluluklarin
otesinde yakinlik hissettigi kisileri tercih etmesi, sempatik iliski zemininin da(ya)
nisma aglarinin olusumunda da devrede oldugunun kaniti olarak degerlendirile-
bilir.

Miidurlerin okul-dis1 cevreyle iliskilerinin basat belirleyicilerinden olan
finans giindemi, hem muhatap yelpazesini, hem de muhatap olma bicimlerini
cesitlendirmektedir. Miidiiriin yakin cevresi, ogrenci velileri, toplum icinde
kabul gorme diizeyi yiiksek niifuz sahibi kisi ve kurumlar ve hatta siyasiler,
okulun finansal ihtiyaclarini karsilama giindeminde, kendi iclerinde hareketli
ve birbirlerini harekete gecire(bile)cek sekilde toplumsal muhataplara
doniigebilmektedir. Miidiirler okul ihtiyaclarini karsilamak icin bu kaynaklara
mobilite kazandirirken enerjilerinin tiikenmesi gibi bir tehlikeyle karst karsi-
yadir. Finansal ihtiyaclarin yon verdigi diyaloglar esnasinda kisisel “kredilerin”
tikenmesi, hatta yer yer yadirgayici/yargilayici tepkilere maruz kalma hali, bu
“tikenme”yi tetikleme potansiyeli tasir. Dolayisiyla okulun finansal ihtiyaglarini
giderme cabalari, okul miidiiri icin bir karmasa alanina ve gerilim hattina isaret
etmektedir.

Oneriler

Okul miidiirleri i¢in insani iligkilerin ne anlama geldigine iligkin bir kavrayig
gelistirmeyi amagclayan bu arastirma 1s18inda, miidiirliik pratigine, politika yapi-
mina ve egitim arastirmalarina iligkin bazi dneriler getirilebilir.

Midiirliik pratigine iligkin oneriler:

(i) Okul mudirleri, okul icindeki muhataplarla iliskilerine akigkanlik ka-
zandiracak “sempatik zemini giiglendirme” ajandalarini her zaman giin-
demlerinde tutmalidir.
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(i) Okul midirleri, 6gretmenlerle iligkilerinde “idareci” rolii ile “mesai ar-
kadag1” rolii arasindaki hassas dengeyi gozeterek hareket etmelidir.

Politika yapimina iligkin Oneriler :

(iii) Bu calisma, okul miidirliginin biirokratik sinirliliklar icinde gercek-
lestirilemeyecegi yontindeki saptama ve iddialar1 dogrulamistir. Egitim
yonetimi politikalari bu yonde iyilestirilmeli, miidiiriin okulu yonetmede
yetki alanini diizenleyen yonetmeliklere esneklik kazandirilmalidir.

(iv) Okulun finansal ihtiyaclarini kargilama kaygisi, miidiiriin zihinsel ve pra-
tik giindemini mesgul etmektedir. Bu sebeple midiiriin okul i¢indeki
mesaisi kesintiye ugrarken, finans kaynagi bulma cabalar1 esnasinda yer
yer toplumsal imaji zedelenmektedir. Okul midiiriinii idari gorevlerin-
den alikoyan ve toplumsal imaj1 zedeleyici diyaloglara girmeye zorlayan
bu zorlugun giderilmesi i¢in, okulun finans akigini sistematik hale geti-
recek diizenlemeler yapilmalidir.

Egitim arastirmalarina iligkin Oneri:

(v) Midirlik pratiklerini “performansa dayali yargilama”ya odakli calis-
malardan ziyade “anlamlandirma”ya yonelik nitel arastirmalarin sayisi
artirtlmalidir.

References/Kaynaklar

Abbott, M. G., & Caracheo, F. (1988). Power, authority, and bureaucracy. In N. J. Boyan
(Ed.), Handbook of research on educational administration (pp. 239-258), New York:
Longman.

Balkundi, P, & Kilduff, M. (2006). The ties that lead: A social network approach to lea-
dership. The Leadership Quarterly, 17(4), 419-439.

Boyd, W. L. & Crowson, R. L. (1981). The changing conception and practice of public
school administration. Review of Research in Education, 9, 311-373.

Creswell, J. W. (1998) Qualitative inquiry and research design: choosing among five

traditions. Thousand Oaks, CA: Sage

Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among five appro-
aches (2nd ed.). Thousand Oaks, CA: Sage.

Crowson, R.L., (1989). Managerial ethics in educational administration: The rational
choice approach. Urban Education, 23(4), 412[]435.

Cunkir, S. (2010). Tlkégretim okulu miidirlerinin sorunlari: sorun kaynaklari ve destek
stratejileri. Ilkogretim Online, 9(3), 1027-1036.

Demirtas, H. ve Ozer, N. (2014). Okul miidiirlerinin bakis agistyla okul miidiirliigii. Kas-
tamonu Egitim Dergisi, 22(1), 1-24.

Etzioni, A. (1975). A comparative anaysis of complex organizations. New york: Free Press.

Greenfield, T. B. (1986). The decline and fall of science in educational administration.
Interchange, 17(2), 57-80.

Gumiiseli, D. (2001). Cagdas okul miidiiriiniin liderlik alanlari. Kuram ve Uygulamada
Egitim Yonetimi, 7(4), 531-548.

57



Yasir Armagan & Muhammed Oz & Mustafa Sever

Hanson, E. M. (1996). Educational administration and organizational behavior. Boston:
Allyn and Bacon.

Hoy, W. K.ve Miskel, C. (2010). Egitim yonetimi: Teori, aragtirma ve uygulama. S. Turan
(CGev. Ed.). Ankara: Nobel.

Hoy, W. K., & Sweetland, S. R. (2000). School bureaucracies that work: Enabling, not
coercive. Journal of School Leadership, 10(6), 525-541.

Hoy, W. K., & Sweetland, S. R. (2001). Designing better schools: The meaning and natu-
re of enabling school structure. Educational Administration Quarterly, 37(3), 296-321.

Ingersoll, R. M. (1993) Loosely coupled organizations revisited. Research in the Sociology
of Organizations, 11, 81-112.

Lortie, D. C. (2009). School principal: Managing in public. Chicago: University of Chicago
Press.

Lunenburg, F. C. & Ornstein, A. C. (2013). Egitim yonetimi. G. Arastaman (Cev. Ed.).
Ankara: Nobel.

Morgan, G. (1998). Yonetim ve érgiit teorilerinde metafor: G. Bulut (Cev.), Istanbul: Mess.

Morris, V.C., Crowson, R.L., Porter-Gehrie, C. & Hurwitz, EJr. (1984). Principals in acti-
on: The reality of managing schools. Columbus, Ohio: Charles E. Merrill.

Northouse, P. G. (2013) Leadership: Theory & Practice. Thousand Oaks, CA: Sage.

Rowan, B. (1990). Commitment and control: Alternative strategies for the organizational
design of schools. In C. Cazden (Ed.), Review of research in education, Vol. 16, (pp.
353-389). Washington DC: American Educational Research Association.

Saldana, J. (2011). Fundamentals of qualitative research, NY, Oxford University Press.

Simon, H. A. (1947). Administrative behavior: A study of decisionmaking processes in admi-
nistrative organization. New York: The Macmillan.

Strauss, A. L. (1987). Qualitative analysis for social scientists. New York: Cambridge

University Press.

Tschannen-Moran, M. (2009). Fostering teacher professionalism: The role of professional
orientation and trust. Educational Administration Quarterly, 45(2), 217-247.

Turan, S., Yildirim, N. ve Aydogdu, E. (2012). Okul miidiirlerinin kendi gorevlerine iliskin
bakis acilari. Pegem Egitim ve Ogretim Dergisi, 2(3), 63-76.

Weick, K. E. (1976). Educational organizations as loosely coupled systems. Administrative
Science Quarterly, 21(1), 1- 19.

Weick, K. E. (1982). Administering education in loosely coupled schools. Phi Delta Kap-
pan, 63(10), 673-676.

Whiting, L. (2002). Analysis of phenomenological data: personal reflections on Giorgi’s
method, Nurse Researcher, 9(2): 60-74

Yidirim, A. ve Simsek, H. (2011). Sosyal bilimlerde nitel aragtirma yontemleri. Ankara:
Seckin Yaymcilik.

58





