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Abstract

This study aims to reveal what the principals’ experience of being a principal means to them. Phe-
nomenological research design was used in the study. The study group of the research selected
by the maximum diversity sampling consists of 37 principals. The findings of the study show that
the most time-consuming tasks of school principals are grouped under three main headings: (i)
supervision and control, (ii) establishing and maintaining relationships and (iii)managing bureauc-
ratic processes. There are 11 types of principals created by these daily works: watchman, fatherly,
contractor, office clerk, visible, task sharer, CEO, psychologist, Swiss army knife, film director
and culture builder. However, although this study shows that school principals assume more of a
specific role and type, it can be stated that the permeability between these roles and types is high
and whether or not the principals are mobile and relationship oriented have significant effects on
the types they take on.
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Oz

Bu calisma okul miidiirlerinin miidiir olmayla ilgili deneyimlerinin onlar i¢in ne ifade ettigini
ortaya ctkarmayr amaclamaktadir. Arastirmada fenomenolojik arastirma deseni kullanilmustir.
Arastirmanin ¢alisma grubunu maksimum cesitlilik 6rneklemesi ile belirlenen 37 okul miidiirii
olusturmaktadir. Caligma bulgular1 okul miidiirlerinin en ¢ok zamanini alan islerin denetim ve
kontrol, iligski kurma ve siirdiirme ve biirokratik siireglerin yonetimi olmak iizere {i¢ ana bashk
altinda toplandigini gostermektedir. Bu giindelik islerin ortaya ¢ikardigi mudir tipleri ise bekgi,
babacan, miiteahhit, memur, goriinen, isi paylasan, CEO, psikolog, isveg Cakasi, rejisor ve kiltir
inga eden olmak iizere 11 tanedir. Ancak bu calismada, her ne kadar okul miidiirlerinin belirli bir
role ve tipe daha fazla biirtindiigiinii gosterse de, bu roller ve tipler arasinda gecirgenligin yiiksek
oldugu ve midiirlerin okul i¢inde hareketli ve iligki yonelimli olup olmamalarinin girdikleri tipler
onemli etkileri oldugu sonucuna ulagiimaktadir.
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Introduction

Principals have a significant role in ensuring the functioning of schools in
an effective manner and creating a positive school environment. Numerous tasks
and responsibilities are assumed by principals for the effective management of
schools. Such tasks and responsibilities imposed upon principals require them
to take several roles at a time. In particular, the transformations witnessed in
field of education as well as in the social sphere in the recent years have brought
along a number of changes in schools and roles of principals, adding new roles to
the existing ones. In this frame, school principals are now expected, in addition
to their existing roles, to take many other different roles such as instructional
leadership, professional development of teachers, management of the processes
in the school, supervision of students and teachers, decision- making, budget and
financial management, programme development, relationship between school
and society (Balyer, 2012). The studies carried out on these various roles of prin-
cipals reveal that two different types of leaderships are specifically of prominen-
ce, which are instructional leadership and transformational leadership (Devos
& Bouckenooghe, 2009). Urick and Bowers (2014) reached the conclusion that
school leadership roles of principals have shifted from transformational leaders-
hip, which emphasizes being a society, creating missions and professional deve-
lopment, towards instructional leadership directing the instructional programme
and sharing instructional tasks with teachers.

Perceptions of principals concerning their own roles as a leader are among
the primary factors which shape the school climate. The roles displayed may have
positive or negative effects on the processes such as school climate, relations, job
satisfaction or performance. The behaviors displayed by principals are among
the most crucial factors in identifying to what extent they will manage or fail
to realize the vision of schools and create a positive school climate. In this con-
text, human-oriented principals lay emphasis on instructional leaders, the role of
school leader as a mentor and the skills required to create shared vision, while
management centered principals underline management and the coordinating
role of leadership but have no vision or are incapable of creating a vision. Mo-
derate principals are the personalities who lay emphasis on education leadership
but are incapable of motivating teachers to realize the vision of the school (Devos
& Bouckenooghe, 2009). Teachers can be categorized as the school stakeholders
who are mostly affected by the leadership behaviors of principals. It is observed
that teachers working with school principals who integrate teachers into school
processes and exhibit distributed leadership qualities by sharing leadership roles
have lower possibility of quitting their job while teachers working with school
principals who exhibit principal oriented leadership have higher possibility of qu-
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itting their job (Urick, 2016). In this context, teachers need supportive principals
who assist them in their professional development, create a collaborative school
culture and integrate them into the decision-making process (Rizvi, 2008).

A review of the roles assumed by principals points out to the fact that there
is no single type of principal (Boyce & Bowers, 2016) but principals who have to
assume contradicting roles. In fact, leadership behaviors are a combination of
each type of leadership and effective leadership behaviors for those types. This
holistic approach demonstrates that behaviors specific to different types of lea-
dership may be exhibited simultaneously (Urick, 2016). In this sense, the roles of
principals who are in charge of today’s educational institutions are more flexible
and diverse due to factors such as their powers, assessment of student perfor-
mance, complex social environment, changing social structure and teacher roles
(Mulford, 2003), and they vary depending on the respective context.

Roles Assumed by the Principal

Behaviors of individuals within a society are shaped according to the iden-
tity they adopt, and such behaviors form the roles assumed by those individuals.
Individuals exhibit their behaviors according to the adopted roles and such be-
haviors may vary depending on the context. Role means the expected behaviors
of an individual of a certain status (Katz and Kahn, 1978). Within the context of
roles, expectations of the society are shaped according to the individual’s job,
age, gender or status. Similarly, students, teachers, parents and principals are
also expected to play certain roles in the educational institutions, which constitu-
te a part of the society. Schools will be considered effective when such roles are
played properly. Principals, who are responsible for school management, are ex-
pected to understand the roles of school staff correctly as well as their own roles,
and to adapt their behavior to those roles so that they will be able to fulfill their
duties successfully (Demirtas, 2008). A principal must have a good knowledge of
the roles expected both in the school and the community, and arrange behavioral
patterns according to those roles.

Expected roles and behaviors of a management may vary from one commu-
nity to another or even within the same community. The variance in the expec-
tations may be higher in school organizations than in other organizations. The
differing perspectives of many persons and entities on schools lead to varying
expectations regarding schools and principals. Technological developments ac-
companied by educational services becoming widespread, increasingly competiti-
ve environments and debates on the quality of education in particular have been
adding new approaches to the existing roles of principals. In line with the men-
tioned developments, principals are expected to abandon the traditional mana-
gement practices and exhibit leadership behaviors. The initial gatekeeping role
of principals has been transformed into “instructional leadership” (Balci, 2001).
Today, management is considered as an act of disciplined work and accountabi-
lity rather than authority and exercise of power (Ozden, 2002). The transforma-
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tion in the roles of principals is the result of changes in perceptions and views of
individuals in parallel to the developments in the social, cultural and technical
domains. In this frame, principals are obliged to discern and effectively manage
social change. Raised expectations on the education system as a result of social
change and development have eventually been reflected on school principals.
New formal and informal tasks have been added to various existing ones for prin-
cipals. Today, principals are expected to be capable of coping with crisis situati-
ons within the organization, manage conflicts, hold a vision, motivate employees,
make valid and reliable decisions on unplanned matters, and possess problem
solving skills (Celikten, 2004). Unal (2008) listed the following behaviors which a
principal is expected to exhibit as an instructional leader:

1. Resourcing: Principals provide with necessary resources to ensure scho-
ols to achieve their objectives, and bring the resources together in line
with the related objectives.

2. Being a Teaching Resource: One of the basic duties of principals is
to assist teachers in improving their teaching competence and thus to
enable students to learn effectively.

3. Enabling Communication: Principals are expected to be in effective and
continuous communication with all departments of the school with the
aim to ensure effectiveness and continuity of management activities.

4. Being the Visible Person: Principals must not avoid others in the school
but manage the school together with them.

The roles assumed by the principal in managing the school will determine
the relationships between the principal on one hand and students, teachers and
communities on the other. The principal may either create his or her own role
within the process of these relationships or have various roles designated by the
community. The notion of role is of high importance in management. This no-
tion refers to how individuals are supposed to act in particular circumstances.
Roles determine specific duties, reward and punishment, and even behaviors and
attitudes (Girsel, 2003). Principals are expected to have necessary knowledge
and skills required by the circumstance driving the behavior so that they will be
capable of exhibiting the behavior required by the roles of principals.

School Management and Situational Leadership

Changes observed in the roles of principals may be considered as reactional
behaviors exhibited by principals against circumstances that occur in and out of
the school. A review of the literature on types of school principals has revealed
that the main focus is the leadership, types of leadership and personal charac-
teristics setting the ground for leadership. This study aimed to identify types of
principals on the basis of their daily tasks. In this context, situational leadership
is of prominence since the tasks of principals may vary depending on the school
managed, the staff employed in the school, students and the community associa-
ted with the school by any means.

120



Principal Typologies

According to Blanchard and Hersey (2008), situational leadership is concep-
tualized as a shift between the styles of (i) directing, (ii) coaching, (iii) supporting
and (iv) delegating depending on levels of development and engagement, or a
transition between the styles depending on the environment. Directing behavior
is the act of dictating the audience of the behavior what they will do, while co-
aching behavior involves, unlike directing behavior, taking the feelings, opinions
and suggestions of the audience into consideration. Supportive behavior, on the
other hand, involves encouraging the follower to use their own skills, and actively
listening to them. The follower has high task proficiency but people expect to be
encouraged and their ideas to be heard. Lastly, delegating is defined as giving au-
tonomy to followers when they possess skills, engagement, and self-confidence.
Goldring, Huff, May and Camburn (2008) indicated that situational leadership
highlights the important role of context in the success of a leader and that leaders
will have utmost effectiveness when they perform their practices and behaviors
properly in line with the situations in which they work. In this sense, it is possible
to say that their perceptions as to their own roles and the context they are in are
important for an effective leadership. Researches conducted on the roles of prin-
cipals reveal that principals’ perceptions on their own roles steer their leadership
behaviors, strategies and routine behaviors (Devos & Bouckenooghe, 2009).

School Management and Routine Tasks

Although the literature contains a substantial number of studies on require-
ments for change and effectiveness of school structures, programmes, all human
elements in the school and the relations between them, there is inadequate infor-
mation as to how this process is carried out by school leaders in daily operations.
Leadership practices in the daily life of a school, which can be described as “black
boxes” of leadership (Spillane, Halverson & Diamond, 2001) will only become
clearly visible by means of an in-depth analysis of the daily tasks.

Studies examining time management of principals (Kouali & Pashiardis,
2015; Grissom, Loeb & Master, 2013) are important in the sense that they show
how principals use time and how much time they spend time by task. It is obser-
ved that principals most commonly engage in managerial tasks and least com-
monly in the relationship of the school with the outer community; however, the
tasks and roles vary depending on features of schools (Horng, Klasik, & Loeb,
2010). Similarly, three different types of principals are defined on the basis of the
tasks performed by principals in terms of time management; these include the
type that focuses on bureaucratic works related to management, the type that fo-
cuses on the self and the type that acts like a coordinator and spends most of the
time for students or teachers (Kouali & Pashiardis, 2015). Among the types lis-
ted, the most successful ones in terms of time management are those who spend
most of their time for teachers and students.

Aydin (2016) examined a week of school principals in the context of stu-
dents, education - teaching, management, environment, building and staff works,
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and found that the most common activities performed by school principals in
frame of managerial works included phone conversations and correspondence,
and that principals could not spend enough time for personal development and
professional counselling. These findings indicate that principals acted, in a sense,
like office clerks rather than instructional leaders. Due to the managerial cha-
racter of school management, principals spend 72% of their daily work hours for
activities other than for educational purposes (Sahin, 2007). In this frame, school
principals spend most of their time for activities such as formal correspondence,
maintenance- repair and supervision within work hours. The activities mostly
enjoyed by principals include counselling for students, dealing with student prob-
lems, meeting students and helping them, preparing them for higher education,
counselling and assistance for teachers. However, principals cannot spend eno-
ugh time for such kind of works, which consequently transforms the principal’s
role into office management (Sahin, 2007). With the aim to identify the tasks
most often performed by school principals in a week and to reveal leadership
behaviors of those principals on the basis of the identified tasks, Goldring, Huff,
May and Camburn (2008) found that principals spent the highest amount of time
for student affairs and the least amount of time for affairs related to the neigh-
borhood where the school is located.

School District
Functions (1.469)

Finances (2.105)

Student Affairs (9.965) Professional Growth (2.45)

Planning Setting Goals (2.9)

Building Operations (3.4)

Instructional Leadership (8.038) Community/Parent

Relations (3.966)

Personnel Issues (5.103)

Figure 1. Overall reports of principal practice from daily logs (in hours/wk)

Goldring, E., Huff, J., May, H., & Camburn, E. (2008). School context and individual
characteristics: what influences principal practice? Journal of Educational Administ-
ration, 46(3), 332-352.

Studies that examine the roles and routine tasks performed by principals
have shown that principals’ perceptions of their self are influenced by their beli-
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efs on what constitutes the center of the leadership roles. For an in-depth analysis
of the leadership roles of principals, their priorities should be identified (Devos
& Bouckenooghe, 2009). The priorities of principals may be conceptualized as
the tasks which take up most of their time, and determining the routine work of
school principals will enable the establishment of the school principal typology.
In this context, in this study, it is aimed to reveal the typologies of school princi-
pals by trying to determine what their daily experiences of school principals are
and what they mean for them. Within this scope, this study aims to answer three
basic questions:

1. What are the tasks that take the most time of school principals and how
are these routines grouped in terms of purpose?

2. How are the types and typology of school principals shaped by the rou-
tine work of school principals and what these routines mean for school
principals?

3. Where are the school principal types located on mobility/stasis and bu-
reaucracy-oriented/relationship-oriented axes?

Method

Research Design

Phenomenology is used as a qualitative research design in this study. The
design has its predecessors in Schutz, especially in terms of research practices.
The phenomenological method of Schutz can be regarded as an effort to figure
out details of daily life experiences (Goulding, 2002). This type of design involves
analyzing how people construct ‘meaning’ in their daily lives. The phenomenon
is constant in the research; the meanings built peripherally to the phenomenon
are inquired. This study seeks to reveal what principals’ experience associated
with “being a principal” means to them, or in other words, what daily tasks mean
to principals.

Participants

The study group consists of 37 principals holding office in selected provinces,
which will include at least one out of each of the 26 sub-regions in the Level 2 clas-
sification according to the statistical classification of territorial units by Turkish
Statistical Institute (TUIK), and who were selected through maximum variation
sampling, which is a purposeful sampling strategy. 29 participants were male, 5 fe-
male and 3 did not report their gender. Their mean age was 49, mean experience
was 19,5 years and experience in principalship was 6,45 years. Their experience in
principalship ranged from 1 year to 22 years. 11 principals were in high school, 11
in middle school, 8 in primary school and 2 in pre-school. 20 % of the principals
had experience over 1 year, 13,5 % in 4 years, %13,5 in 6 years. Almost half of
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the principals had 5 years or over experience in principalship. The subject areas
12 Classroom Teacher, 5 Divinity, 2 Preschool, 2 History and Physical Education ,
Biology, Literature, Physics, Economics,,English, Business & Technical, Business,
Chemistry, Math and Turkish (1 from each). 26 principals had bachelor’s deg-
ree, 7 had master’s and 3 had associate degrees. Principals come from all seven
regions of Turkey: Adana (3), Aksaray (2), Ankara (2), Balikesir (2), Bartin (2),
Burdur (4), Erzurum (3), Gaziantep (1), Istanbul (3), Kars (1), Kastamonu (3),
Konya (2), Maras (5), Mardin (3), Mersin (2) and Mugla (1). The purpose of the
maximum variation sampling method is to create a relatively small sample group
and to reflect, at a maximum level, the diversity of individuals who may be invol-
ved in the problem subject to the study (Yidirim & Simsek, 2011).

Table 2
Participant Principals’ Information

O ~ %) m A = < O om a&d
1 P12 Erzurum Middle Bachelor’s Chemistry 49 M 22 12
2 P10 Aksaray Primary Bachelor’s N/A 53 M 29 11
3 P3 Adana High Bachelor’s History N/A NA 24 6
4 P83 Mersin N/A Associ deg N/A 52 N/A 30 9
5 P80 Mardin Primary Bachelor’s Classroom N/A NA 16 11
6 P72 Marag High Bachelor’s Theology 49 M 23 1
7 P101  Gaziantep Primary Bachelor’s Classroom 42 M 16 1
8 P5 Adana Middle Bachelor’s Classroom 37 M 13 1
9 P26 Burdur High Bachelor’s Literature 41 M 17 1
10 P13 Ankara High Bachelor’s Biology NA F 27 14
1 P29 Burdur Primary Assoc. deg Classroom 50 M 28 4
12 P58 Kars Primary Bachelor’s Classroom 31 M 8 8
13 P74 Marag Middle Bachelor’s Economics 48 M 18 4
14 P77 Mardin High Bachelor’s Theology 40 M 15 2
15 P24 Bartin Middle Bachelor’s Classroom 44 M 23 9
16 P88 Burdur Middle Bachelor’s Classroom 43 F 16 1
17 P7 Aksaray Preschool Bachelor’s Preschool 41 F 19 8
18 P51 Istanbul Middle Bachelor’s Theology 59 M 35 20
19 P15 Ankara Middle Bachelor’s ‘Work-tech M 22 10
20 P76 Mardin High 1 Bachelor’s Turkish 39 M 16 4
21 Pl Adana Primary Masters’ Classroom 38 M 13 5
22 P70 Konya Primary Masters’ Classroom 38 M 16 5
23 P65 Kastamonu Middle Bachelor’s English 34 M 13 1
24 P75 Marag High Bachelor’s Math 39 F 18 1
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25 P73 Marag High Masters’ Theology 40 M 17 1
26  P108  Erzurum High Bachelor’s Theology 47 M 11 6
27 P31 Mugla N/A Bachelor’s Physical E. 50 M 27 6
28 P55 Istanbul N/A Masters’ N/A 38 M 15 6
29 P69 Konya Preschool Masters’ Preschool 37 F 16 4
30 P33 Erzurum High Bachelor’s Business 43 M 18 6
31 P28 Burdur Primary Assoc. deg Classroom 48 M 29 5
32 P94 Kastamonu N/A Bachelor’s N/A 52 M 32 22
33 P8 Mersin N/A N/A N/A 33 M 12 7
34 P18 Balikesir High Bachelor’s Physics 43 M 19 14
35 P53 Istanbul Middle Masters’ History 38 M 15 4
36 P56 Kastamonu Middle Bachelor’s Classroom 32 M 10

37 P71 Marag Middle Masters’ Classroom 43 M 20 7

Data Collection and Analysis

The basic data collection method for a phenomenological research is in-
depth interviews. The interview method offers the researcher interaction, flexi-
bility and the opportunity to ask additional questions to probe deeper into the
experiences and meanings regarding phenomena under scrutiny (Richards &
Morse, 2007). In this context, individual, face to face and semi-structured in-
terviews were held with the principals who agreed to take part in the research.
Semi-structured interviews require preparation of a series of questions which will
be used in all interviews; interviewees are allowed to answer the questions in any
way they wish, and the interviewer may provide interviewees with clarifications
as to the questions, if required (Berg, 1998; Gay, 1996). Interview questions are
prepared in a way to reveal the meaning of the experience for the individuals. For
this purpose, a semi-structured interview form was developed as a data collection
tool by the researchers. Firstly, a question pool was created through a literature
review and group work; the interview form was structured by selecting questions
from the pool in conformity with the purpose of the research. The interview form
was submitted to expert opinion and later revised as required. Pilot studies were
conducted with a similar study group in order to check the clarity of the questi-
ons. After that the final version of the interview form was created.

Following necessary permissions obtained from the relevant units of the
Ministry of Education, semi-structured qualitative interviews were conducted
with 37 principals selected on a voluntary basis from the selected schools. The
participants were informed about the purpose of the research and the process
prior to the interviews, which were audio recorded via a voice recorder upon
consent by the principals. The interviews were later transcribed and analyzed by
the researchers through phenomenological coding. The process of analysis was
executed in three stages. The first stage involved studies on the interview texts
and pre-coding. During the pre-coding, clusters of experience were disintegrated
into meaningful parts by using phenomenological reduction method. At the se-
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cond stage, explanatory themes were created by comparing the research questi-
ons with clusters of experience and associating them with the coding. At the final
stage, interpretation patterns regarding each research question were identified
on the basis of experiences of the principals. The patterns obtained upon the
analysis were interpreted whereupon the research findings were created. The
findings were discussed and conclusions were reached in the light of the relevant
researches in the literature and suggestions were made accordingly.

Findings

In line with the data obtained, the study focused on identifying the tasks
which consume most of the principals’ time and the purpose of such tasks. Mo-
reover, typologies of principals were created by taking the principals’ own state-
ments as basis and the positions where these typologies are located in the axes
of mobility/stasis and bureaucracy-orientation/relationship orientation were de-
termined.

Principals’ Time Consuming Tasks

According to the interviews, it is observed that tasks for which principals
spend most of their time are classified in three main groups, which are: (i) super-
vision and control, (ii) building and maintaining relationships and (iii) manage-
ment of bureaucratic processes. Among the daily routines of the school princi-
pals interviewed, the tasks presented in Table 2 were the most time-consuming
ones, but they did not indicate any difference between these jobs in terms of the
time spent on the job.

Table 1.
Themes related to Routine Tasks of Principals

Building and Maintaining Management of Bureauc-

Supervision and Control Relationships ratic Processes

Providing security Being a problem-solver Paperwork

Providing an orderly school
environment

Correspondence with exe-

Being a good listener .
cutive management

Increasing cooperation and

Supervision of staff solidarity

Meetings

Monitoring education- te- Creating a positive school
aching processes climate and culture

Typologies of Principals

Eleven different types of principals were identified in line with the themes
discovered on the basis of the daily tasks of principals. These types are: watc-
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hman, fatherly, contractor, office clerk, visible, task sharer, CEO, psychologist,
Swiss army knife, film director and culture builder.

Watchman type

For the watchman type of principals, routine tasks mean supervision of the
staff or surveillance or control of the school building; this type of principals pur-
sues the fundamental objective of creating an orderly school environment. They
regard themselves responsible for the supervision of the processes in the school
and report that their first task is to check the school garden, restrooms and cor-
ridors as soon as they arrive at the school in the morning.

...1 am the principal of the school, I have the role of a supervisor here, and
I don’t mean to offend anyone but all people should do their jobs. Now my
job is to supervise. As soon as I enter the school, I start to check all spots
that are of priority in terms of orderliness. I check the canteen, the cafe, the
multipurpose hall, the stairs, and then the restrooms, and walk towards my
room; meanwhile I pay attention to noises in the school. (P12)

For me, an absolute must is to arrive at the school before teachers arrive.
Firstly I have a look around in the building, check at least several restrooms
or classrooms to see if their cleaning is done. I always stand ready when
students are let into the school. Of course, the vice principal and teachers

are also there to take care of them. But I also have to be there to supervise
them. (P10)

After opening the gates, my first task is to walk around the school. I walk
around the school garden and the nearby area. I check if there is any cir-
cumstance that might affect the students and the staff. . Once I have made
sure that everything is fine, I enter the main building but do not go to my
room. I check all the classrooms and restrooms. I go to my room only when
1 make sure that everything is okay in the building. (P3)

For the watchman type of principals, the process of supervision and control
does not only include surveillance of the school garden, corridors or other areas.
The principals may also perform the supervision as a means to discover late at-
tendance or absenteeism of teachers, students or other staff. During this process,
the watchman type of principals even defines themselves as the gendarmerie.

After letting the students in, we check if there are any absent teachers. We
act like the gendarmerie until the noon. After the noon, we ensure security
to prevent any conflict between the students attending the afternoon classes,
and if we detect any students who skipped the school, we contact their pa-
rents (P83)

... then I start checking if the teachers have arrived. Some of them may be
on sick leave or they may be absent due to sickness. After making sure that
all the teachers have attended, I go to my room to drink my first cup of tea.
(P80)
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... We check the students when we let them enter the building in the morning.
We check their appearance, hair, etc. The students enter their classrooms in
their class groups. I keep watch to see if there are any students attempting to
skip school. (P72)

Office clerk type

For the office clerk type of principals, routine tasks involve management
of bureaucratic processes. This type of principals spends most of their time for
correspondence with top management, paperwork in the school or meetings with
students’ parents or other stakeholders. The office clerk type principals firstly
turn on their computer and check e-mails as soon as they arrive at the school.
Although they report that they find these type of tasks quite exhausting, the prin-
cipals often state that correspondence is among their highest priority tasks.

Unfortunately, our most exhausting daily tasks are paperwork and bureauc-
ratic procedures; we are already in the digital age but we are still expected to
do paperwork. It takes up most of our time daily. I wish I could have enough
time so I would visit the students in their classrooms and ask them about
their needs. 1 would ask if they had any wishes, and [ would enter the teac-
hers’ room and ask the teachers about their needs, I would prefer a student-
oriented service like in private schools. (P101)

... We stay at work with the administrative staff until 5 p.m., checking any in-
complete works and planning what we could do, because the administrative
staff haves the annual work plan. They also have the civil defence plan. The-
re is a huge pile of documents. Lots and lots of files and folders! There are at
least 40 folders. We always work hard to keep them updated. We discuss the
problems experienced by the teachers. We ask “What has happened today?
Which student has a problem and what is his/her problem? Which student is
absent and why?” We call his/her parents to ask why the student was absent
today. We spend the day with these kind of tasks. (P5)

A participant who complained about the time-consuming nature of this type
of correspondence reported that it takes months to resolve temporary simple
incidents such as stubble burning and that it is impossible to practice education
under the current circumstances, stating as follows:

...We send semi-annual reports on stubble burning to the Directorates of
National Education. Stubble burning. You know what it means, don’t you?
1t is quite weird we are expected to organize a one-day training on that sub-
ject. There are so many other similar examples, some of which are really
ridiculous. (P26)

They underline the fact that document check is considered as the most im-
portant task of principals and that they encounter sanctions such as interrogati-
ons in any case otherwise. Accordingly, it is possible to say that the routine tasks
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most frequently performed by the principals include checking incoming docu-
ments and replying them in a timely manner.

As soon as I arrive at the school, I turn on my computer to see if there is any
document that escaped my notice on E-document system. This is what it is
like to be a principal, you always have to check your documents. You will
automatically be responsible for any document which is not processed in
due time. So you will end up going through an interrogation. (P13)

Fatherly type

For the fatherly type of principals, routine tasks mean creating a positive
school climate and culture. And the first step to such school climate and culture
is to build human relationships. The fatherly type of principals primarily aiming
at building positive relationships with teachers, students and their parents pay
care to greet them with a friendly manner and even to accompany them as they
enter their classrooms.

... The best thing is to greet the teachers with a smile as they start their clas-

ses. Because our aim is to see them smile when they go out of the classroom.
(P29)

...As I enter the building, what I first see is the kids greeting us. I leave my
briefcase in my room and go out to say good morning to the teachers, as it
is important to maintain a sincere relationship with them. I ask them if they
are okay. (P58)

It is observed that the fatherly type of principals shorten the personal dis-
tance especially with students, showing affection by giving them hugs. They may
join the students playing outside during recess, making them think “he/she is one
of us”. The principals who reported enjoying such sincere relationship with the
students state that they even go to the hostels where their students stay to wake
them up, stating that they feel like “they are the students’ fathers”.

...We come to the school with the kids, some of them give us hugs. Together
with the teachers, we call the kids to the classes; some come to the class late
and we ask them why they are late, in an affectionate tone. This is how we

start the day. The kids go outside to play at recess and we accompany them.
(P74)

The work starts at 8 a.m., but I arrive at the school at 7 a.m.. But I especi-
ally enjoy going to dormitories and wake the students up. I believe that it is
a sacred moment when students see the principal waking them up, this is a
great pleasure as it makes me feel as if I am their father. Then I say “good
morning” to them, this is not an inspection but an opportunity to give them
a smile. (P77).

Emphasizing that being a leader requires good communication, the fatherly
principals underline the fact that the traditional principal image should be aban-

129



Ciineyt Belenkuyu & Sabiha Dulay & Ahmet Aypay

doned, and being a principal is not to scare students or to shout at them. It is
frequently mentioned in the statements of the participants that communication
solves many problems spontaneously and brings people closer. The principal re-
ported that even a student touching his shoulder is a big precious memory for
him, and his behaviors are also appreciated by the students’ parents who regard
him as a “fatherly” principal.

...l am usually a quite friendly looking man. I want everyone to keep this one
thing in mind... Being a principal doesn’t mean yelling and scaring people.
That type of people can never be qualified as a good principal especially
because we have proven otherwise. Here we need principals who possess
leadership qualities and a number of competencies. (P13)

Iwalk along the corridors during each recess, and join others in their conver-
sation. A teacher of our school visited a student’s parents, I do not know the
student. The teacher told me that the parents said they were so pleased about
my appointment in the school, and that they saw me as a fatherly figure. The
teacher congratulated me. Later I discovered that they were talking about
the day when I tapped on their kid’s shoulder in the corridor of school and
asked him if he has any wishes...that’s the story. It seems that the kid liked
my caring about him, and told his family that I am a fatherly man. In fact,
these are how things should be. (P24)

For the fatherly type of principals, the basis of management periods is to bu-
ild good relationships and a healthy communication. This type of principals, ma-
intaining the management processes from a human-oriented perspective, makes
use of every opportunity to develop their relationship with teachers, students and
other stakeholders. Particularly, they reported that they paid attention to using
long breaks to communicate, asking people how they are and to have a friendly
attitude towards them.

...Ijoin the teachers during breaks and have conversations with them. I try to
bring solutions to their individual problems. Those conversations are some
kind of short meetings for us. I use the breaks for that purpose. Especially
the long breaks. (P88)

1 always greet the students by saying good morning to them as they get off
the school bus. I spend a couple of minutes, or at least a minute, to enter
the classrooms and say good morning to the teacher and the kids, and ask
after them. If they have a problem or an experience, they tell me about it.
Or I spend two or three minutes in their classrooms and then go back to my
room or outside. (P7)

Contractor type

For the contractor type of principals, routine tasks mean dealing with tasks
related to water, heating and lighting systems of the school. This type of prin-
cipals consider themselves responsible for installation and renovation works of
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the school and emphasize the fact that there is no point in being a principal of a
school if those principals will not deal with the problems related to such matters.

If there is a problem at school, like heating or lighting, then it means it is
of no use for the principal to assume that role in the school. It’s like when
a mayor receives complaints about not supplying water to the city. It is the
mayor’s duty to ensure supply of water to every single house or to deal with
problems of the sewer system, for example. If the principal fails to fulfill the
same, then there is no point in holding the office there. (P29)

... When I arrive at the school in the morning, I usually observe the school
area from a distance. As I approach the building, I check to see if there is any
broken glass or any physical change, and I walk around and have a look at
the area and then enter the building. (51)

1 ask other staff to check especially those areas that are urgently in need of
hygiene, and I follow them to see if they are doing their job. I check the elect-

ricity meter, water meter and gas meters to see the amounts of consumption.
(P15)

Visible type

For the visible type of principals, routine tasks are considered as constant
mobility and exploration of the interior area of the school. This types of prin-
cipals primarily need to be aware of anything going on in the school and to be
always accessible. Their main characteristics include maintaining a continuously
active work style and they never remain seated in their room. The main emphasis
in the statements of the visible type of principals is that they prefer a manage-
ment approach based on exploring, appearing in every corner of the school and
maintaining contact with everyone in the school.

....] rarely stay in my room because the student must see the principal. A
principal should not be inaccessible (P76).

... Lvisit the classrooms when I have time. I don'’t just sit in here, as I already
told you. I'm either outside or in the corridors. I check if there is any problem
(PI).

... But I think we never remain seated for an hour in total within the day.
We have a continuously intense schedule and we are constantly busy with
activities such as the tasks in and out of the school. (P70)

1 go to the classroom if [ have a class, or I visit all areas of the school starting
from the boiler room, I never stay in my room for more than 15 minutes in
total within the day. (P65)

Task sharer type

For the task sharer type of principals, routine tasks in the school mean dele-
gation of tasks and sharing the responsibility. The principals who share the tasks
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point out that they are in continuous communication with their stakeholders and
they constantly exchange ideas with them about the school affairs. Moreover,
some of the principals note that they owe their success to the support they rece-
ive from their stakeholders in the school, which clearly demonstrates the impor-
tance of cooperation for this type of principals in ensuring the proper functioning
the school.

1 strive to be a democratic principal. Some of the teachers help me with the
tasks just like vice principals. School counsellors always provide assistance,
as well, they are there for help at any time we need, they act just like officers
and vice principals of the school. They have never turned down any task
until now. But, this surely depends on how you treat them. If I can count
myself a successful principal today, I owe this to the strong support of my
team. (P75)

It is observed that the principals who share the task tend to avoid self-
centered perceptions and adhere to “team spirit”, making efforts to ensure the
teachers to feel that spirit. A remarkable fact about the statements of the prin-
cipals is that cooperation has an important role in eliminating envy among the
employees. The principals who believe that the secret of success is to create a
team spirit underline that fewer problems will be experienced or problems will
be solved more quickly when decisions are taken collectively.

After the teachers start the classes, we briefly schedule the daily tasks with the
vice principals, or collectively plan the measures to be taken in response to
an identified problem. I always say, we encounter no problem with tasks for
which we consult each other. Later in the day, you spend time with student
affairs or parents, or paperwork, and it’s already evening time when you
finish the daily tasks. (P73)

... You must act in cooperation with the employees, and know what is right.
You can succeed only if you act in consultation with your colleagues. If suc-
cess is expected, it doesn’t matter if it is because of the principal’s effort. It is
quite important to reach consensus and to consult. Sometimes you need to
eliminate envy. You can overcome the problems between you and the stake-
holders. We must be a team. When we receive a praise, for example, about
a service that we provide, we answer that this is a collective effort. Not a
personal one. The teachers and the staff also confirm that collective effort,
they need to create the team spirit, to know what is right and to be able to go
beyond their own truth. (P108)

CEO type

Upon the interviews, it was concluded that some of the principals spend
most of their time in the school for the meetings they attend. This type of princi-
pals always participates in meetings like CEOs, and plan their tasks days earlier.
The CEO type of principals pays attention to be organized and make sure that
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they have noted down their schedule on their agenda. The daily routine tasks
mainly consist of meetings with parents, teachers, vice principals or individuals
in top executive positions. The participants often report that they check their
agendas every morning and plan meetings in which they will assess the day with
their stakeholders.

... We sometimes hold meetings with parents, or teachers or teacher groups,
or we attend meetings with principals and meetings held by the Directorate
of National Education. We have the schedule of our tasks readily available;
for example, today’s schedule is already available as planned yesterday. 1
always take notes. (P31)

1 always have a notebook with me. It contains my monthly and daily tasks.
(P55)

1 write down the daily tasks that need to be performed in the school. I have
my notebooks, agenda all are full of tasks noted down. I take notes on all of
them. Sometimes I have these pieces of paper in my pockets. These are lists
of the tasks that need to be completed. I note down things and fill the paper
with lists. I check the items completed. (P15)

Psychologist type

For the psychologist type of principals, routine tasks mean listening to stu-
dents, teachers and parents, and finding solutions to their problems. This type
of principals plays a role as good listeners and problem solvers in management
processes. In this frame, the participants emphasize that they spend most of their
time listening to the problems of teachers, students, parents and other staff and
trying to find solutions to their problems.

1 listen to people telling about their problems, I try to solve conflicts without
causing confrontation of the opposing parties, to the extent possible. (P15)

I sometimes join the classes, play games with the kids, or greet the parents,
and sometimes I spend time to have conversation with the staff, I invite them
to have coffee with me. (P69)

... After the students enter the class, I visit each of the vice principals, and the
school counselor to listen to their problems (P33)

The psychologist type of principals emphasize that they primarily aim at ma-
intaining their energy at a high level, coming to the school with a positive state of
mind and trying to make other people feel the same positive energy.

1 don’t know if it will sound weird but ... as soon as I step into the school
in the morning, 1 smell each of the roses in our garden and feel the energy
in my soul. I always absorb that energy before I start working. I care a lot
about positive energy. Even during phone conversations with people, there
are times when | feel that the other person is in a low mood or tired, so I try
to transfer my positive energy to that person (P13)
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When I enter the school, I salute the staff and clerks. I can feel the smile in
their eyes when I enter the building. Even a colleague says that they feel more
energetic when they see me in the school (P75).

This type of principals, who aim at making efforts to keep their energy high
and building a positive perspective, believe that they will transfer their positive
energy to other people and create a positive atmosphere at school. However, for
this type of principals, routine tasks are not limited to just listening to problems
and trying to empathize with other people. A psychologist type of principal who
strives to ensure that the individuals in the school feel themselves valuable and
important, reported having visited a student at hospital with flowers, or always
having tried to contact people via phone in similar circumstances.

1 will listen to them if they have a problem. I always tell the classes at the me-
etings we hold at the beginning of the year. If you have students who missed
school due to illness, give me their phone. 1 will call them or visit them toget-
her with their teacher if they are in a hospital, and give them flowers. (P28)

Swiss army knife type

The Swiss army knife type of principals can be defined as persons who can
do any kind of task in the school. For this type of principals, it is hard to talk
about a routine task that mainly takes up the most of their time, because they can
spend a considerable part of their time for different tasks. Sometimes they may
collect money from the students’ parents to provide supplies for the school, while
at other times they may assume the role of a roofer or gardener in the school.

... There are times when we have to raise funds from parents. They use us as
a filling material (P94).

... There also times when you find yourself on the roof or in the school gar-
den (P76).

...We do the gardening work. I wear my boots and work in the garden. (P85)

A principal who stated that his first place of duty was a village school, re-
ported that he started his duty by repairing broken windows, and then doors and
faucets of the school the next day, and then solving electrical problems of the
building, and that he had to learn the fiduciary service due to the lack of com-
puters, thereby evidencing that a principal may have to assume multiple roles at
the same time.

When I started working as a principal, I was in charge of a village school and
unfortunately all windows of the school were broken. We had the windows
repaired during the first day, and the doors and faucets during the second
day. We tried to solve the electrical problems of the school during the third
day. There was no computer in the school, so we learned fiduciary service
during the fourth day. This is a process learned over time and through expe-
rience. (P80)
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The principals especially complain about the fact that most of their tasks
take precedence over the teaching process. They reported that they were not
active enough in addressing students’ problems and continuing teaching as they
had to deal with many tasks such as paperwork, meetings or renovations. The
Swiss army knife type of principals mostly complain about the problems with
handling classes of teachers who are absent for invalid excuses, or dealing with
the problems of their students. This type of principals reported that they feel
themselves as a complementary element in such circumstances.

1 substitute the teachers who are absent from work due to sickness, especially
during the 3rd break. (PI18)

1 come to the school and connect to the intranet, walk around on each floor
and check if there are unattended classrooms. I organize the classes in which
1 have to substitute the teachers. I feel myself like a complementary element.
(P53)

You hear the phone ringing in the morning, and it’s a teacher calling you to
say that he or she cannot come to work due to a hospital visit. In such cases,
you have to plan all the workload of that teacher. The regulation states that
the principal is obliged to enter the classes when the teacher cannot perform
duty. We also experience problems with transferring some of the students to
other classrooms. (P108)

Film director type

For the film director type of principals, the primary routine task is to per-
form surveillance by monitoring the schools via the camera system in their room.
This type of principals constantly monitor their school through cameras, and
seek for solutions through remote control when any problem emerges.

... I monitor the situation via the camera system, and call the staff to take
action whenever there is a problem. (P13)

Culture builder

The culture builder type of principals aims to create a school culture based
on a sense of coexistence by means of symbols. Tea is an important symbol in
building the culture for this type of principals. The principals brew tea as soon
as they arrive at the school in the morning; they have tea and conversation with
the teachers during the day. For the principals, drinking tea with teachers is per-
ceived as an effective means of increasing communication, developing human
relationships and creating a positive school climate. The principals who brew tea
as soon as they arrive at the school report that tea breaks are the times when the
principals listen to the problems of teachers, thus maintaining a sincere relations-
hip with them, and they also state as follows:
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It was 8.10 a.m. in the morning, I saw the car of the provincial director
of education in front of our school. Mr. Ragip had been newly appointed
for that position. He got out of the car with the head of inspection board
accompanying him. We welcomed them in our room. They asked if we had
tea, and I answered: “It is our habit that the surveilling teacher boils water,
brews the tea and starts the class. He disagreed, saying “Iea is an important
part of our culture here in Erzurum, so you should have the tea brewed as
soon as you arrive in the school, and the surveilling teacher should drink his
tea before attending the class. ... When I arrive at the school, the first thing
1 do is to turn on the kettle. This is the same for the surveilling teacher; too.
They turn on the kettle and brew the tea by 8.30 and the tea is always ready
to be served at the first recess. There are teachers who cannot have breakfast
at home .. (P12)

...We have tea at every break. I have conversations with the teachers to listen
to their problems, and understand if there is anything that needs to be resol-
ved. 1 visit the building and have some chat with the students. During lunch
time, we have lunch together with the teachers and students. (P56)

Tea is perceived as an important symbol of coexistence in building the cul-
ture. However, for this type of principals, it is also important to create a scho-
ol culture where the students are ensured to assume responsibility. This type
of principals recognize only the students who have achieved academic success,
but also those who exhibit exemplary behaviors such as picking up the garbage
thrown on the floor, putting the sitting benches in order and greeting each other;
they contribute to the continued positive behaviors by rewarding such students.

If you are a principal, you perform observation. That’s what I do. As soon
as 1 enter the school building, I take a look around to see if there is a student
exhibiting an exemplary behavior, like picking up any garbage thrown on
the floor or arranging the sitting bench. I immediately praise such students,
giving them a certificate of appreciation and a story book. Actually, you are
the principal even when you are sleeping. If you can say good morning to the
kids while entering the school garden, you have already succeeded in giving
the message to them. (P71)

Grid for Typologies of Principals

With the aim to identify the types of principals on the basis of routine tasks,
the study takes the “Managerial Grid” proposed by Blake and Mouton (1964) as
basis to create the “Grid for Typologies of Principals”. Blake and Mouton (1978)
scored the leaders on a scale between 1 to 9 points, joining them around two axes
as Concern for People and Concern for Production, and obtaining five different
types of leadership. These are country club management, team management,
middle of the road management, impoverished management and produce or pe-
rish management. Similarly, in scope of this article, the types of principals were
placed on the grid on a scale between 1 to 9 points on two axes as bureaucracy-
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human oriented and mobility-stasis oriented. The school principal typologies lo-
cated in these contexts are presented in Figure 2.

[Mobility (Multiple Space Perception)|
Fatherly
Culture Builder
Visible
Swiss Army Krife - - -
Bureaucracy-Oriented | Relationship -Oriented
CEO
Office Cleck Psychologist
Task Sharer
v
[Stability (Principal’s Room)|

Figure 2. Principal typologies grid

Discussion, Conclusion and Suggestions

It has been observed that the routine tasks of school principals are perfor-
med for (i) supervision and control, (ii) establishing and maintaining relations-
hips, and (iii) managing bureaucratic processes. On basis of the routine tasks
performed by the principals, it has been concluded that there are eleven different
types of school principals which include: watchman, fatherly, contractor, office
clerk, visible, task- sharer, CEO, psychologist, Swiss army knife, film director and
culture- builder. This article aiming at examining the routine tasks of the prin-
cipals has revealed that each type of principal points out to different routines,
which have different meanings for them. Considering the emphasis of the princi-
pals on routine tasks, it is possible to classify types of principals in two different
contexts: bureaucracy-oriented and mobility-oriented.

In the view of the types of principals identified on the basis of the routine
tasks of principals, it is necessary to address various factors that reveal the menti-
oned types. Within the scope of this study, the statements of the principals reveal
that school principals create different daily routines for different purposes, and
the routine tasks that are of value for the principals include taking care of the
students and the teachers. However, the principals’ current tasks are far from
meeting their expectation, and they involve mandatory correspondence, paper-
work, surveillance of the school garden and supervision of staff. Our results have
a number of similarities with the findings of Akcay and Basar (2004), Balyer
(2014) and Giimiseli (2009) regarding the distribution of the tasks that school
administrators give importance but spend their administrative time in practice.
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Similarly, Aydin (2016) who examined the routine tasks of the principals revea-
led that the principals could not spend enough time for activities such as personal
development and professional counseling, and they had to act like an office clerk
rather than an instructional leader as daily phone calls and correspondences take
up most of their time. Sahin (2007) underlined that the principals mostly enjoyed
providing counselling for students, addressing student problems, meeting stu-
dents and helping them, preparing students for higher education, providing co-
unselling and assistance for teachers; however, the principals spent 72% of their
work hours for activities other than for instruction- teaching purposes. On the
other hand, Goldring, Huff, May and Camburn (2008), who aimed at revealing
the principals’ tasks which take up most of their time within a week and their lea-
dership behaviors on the basis of such tasks, concluded that the principals spend
most of their time for student affairs.

In the light of the findings, it is apparent that the centralized structure and
bureaucratization in our country have considerably influenced the roles assumed
by principals in schools. As is observed, the transformation from the traditional
management approach towards instructional leadership and transformational le-
adership in the roles of principals has not been fully achieved due to the effect
of the centralized structure in Turkey, and that principals have failed to abandon
bureaucratic procedures and shift towards instructional leadership. In this frame,
schools and principals should be assessed in their own context it should be rather
focused on how to ensure principals to abandon supervisory roles and spend
more time to instructional leadership roles.

It is concluded that the context plays an important role in understanding the
school leadership (Goldring, Huff, May & Camburn, 2008). As the determinant
of principal typology, the routine tasks of school principals are effective in the
leadership behavior. If the situational leadership theory is addressed within the
context of daily tasks of principals in Turkey, situations they encounter and their
reactions and behaviors to such situations, the instructional leadership roles of
the principals can rather be regarded as ensuring effectiveness in managerial
sense and maintaining the overall functioning of the school. Situational factors
such as the tasks and responsibilities which will be assumed by principals due to
the current educational system, the neighborhood in which the school is loca-
ted, and the socioeconomic status of the staff and students, vary from school to
school in terms of problems (Kosar, Sezgin & Aslan, 2013), and differentiate the
situations faced by school principals, and thus cause differentiation in the works
emphasized and performed by school principal types. In this context, the current
situation may cause the principals to assume the role of a roofer and to brew
tea in the teachers’ room. In an effort to avoid interruption of the educational
function of the school, the principals exhibit some kind of leadership behavior by
doing such routine tasks which are not contained in the literature. For purpose
of assessment of situational leadership and situational leadership theory in the
context of Turkey, cultural reviews should be performed and the situations which
principals must cope with in the context of their managerial role should be taken
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into consideration and the behaviors exhibited should be addressed as a different
dimension of school leadership. This will add different aspects to the situational
leadership theory.

The aspects where different types of principals differ in their relationships
and mobility within the school have positioned the principals on two axes: bure-
aucracy-relationship oriented and mobility-stasis oriented. On the basis of the
grid for types of principals, it can be said that the CEO, office clerk, film director,
task-sharer and psychologist types have less mobility, they carry out their tasks
mainly in their rooms, and these types give priority to bureaucratic tasks, except
for the psychologist. Whereas, it is observed that the fatherly, contractor, culture
builder, watchman, visible and Swiss army knife types have higher mobility, and
these types give less priority to bureaucratic tasks, except for the watchman. Ho-
wever, considering the tasks which are and must be performed by the principals,
the classification of a principal in a specific type does not mean that such princi-
pal exhibits only that type of behavior. In leadership studies, the same situation is
applicable when a principal uses more than one style at a time (Marks & Printy,
2003). Similarly, considering the remarks of the principals in this study, it is note-
worthy that the same principals may assume more than one role.

In conclusion, the routine tasks performed by the principals are important
indicators in the sense that they reveal principals’ managerial approaches, values
and reactions to events.In the light of the findings of this study, it will be helpful
to present several suggestions to both practitioners and researchers in the con-
text of school principals and their routine tasks:

1. In this study, the daily routine work of the school principals was used
in the creation of the principal typology. However, variables such as
personal characteristics and contextual characteristics of schools, which
are thought to be influential in the formation of typology and different
characteristics of the typologies, can be used in designing future studies.

2. The results of the study in the context of the roles and leadership be-
haviors of the school principals have shown the necessity to conduct
comparative studies in a cultural context.

3. For policymakers it is important to create policies at the macro level to
make arrangements that allow the bureaucratic structure in schools to
be broken and to give education and training activities prominence in
the tasks of principals.
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Giris

Okullarin varligini etkili bir sekilde siirdiirmesinde ve olumlu bir okul orta-
minin olusmasinda okul miidiirleri 6nemli bir rol oynamaktadir. Okullarin etkili
bir sekilde yonetilmesi okul miidiirlerine ¢ok sayida gorev ve sorumluluk yiikle-
mektedir. Okul miidiirlerine yiiklenen bu goérev ve sorumluluklar onlarin aym
anda birden fazla role biirinmelerini gerektirmektedir. Ozellikle son yillarda
egitimde ve toplumsal alanda meydana gelen degisimler okullarda ve okul mii-
diirlerinin rollerinde birtakim degisimler meydana getirmis ve var olan rollerine
yenilerini eklemistir. Bu baglamda giiniimiizde bir okul miidiiriinden mevcut rol-
lerinin yani sira 6gretim liderligi, 6gretmenlerin profesyonel gelisimi, okuldaki
stireclerin yonetimi, 0grenci ve 6gretmenlerin denetlenmesi, karar verme, biitce
ve finans yonetimi, program gelistirme, okul toplum iligkisi gibi bircok farkli roli
oynamast beklenir hale gelmistir (Balyer, 2012). Okul miidiirlerinin oynadigi bu
farkli rollere iligkin yapilan caligmalar 6gretim liderligi ve dontisiimcii liderlik
olmak iizere iki farkli liderlik tipinin 6ne ¢iktigini gostermektedir (Devos ve Bo-
unckenooghe, 2009). Urick ve Bowers (2014), midiirlerin okul liderligi rolle-
rinin topluluk olmaya, misyon yaratmaya ve profesyonel gelisime vurgu yapan
doniistimcii liderlikten 6gretim programini yonlendiren, 6gretimle ilgili gorevleri
o0gretmenlerle paylagsan 6gretim liderligine dogru kaydigi sonucuna ulagmistir.

Okul mudiirlerinin bir lider olarak kendi rollerine iligkin algilar1 okul ik-
limini sekillendiren etmenlerin basinda gelmektedir. Sergilenen roller okul ik-
limi, iligkiler, i doyumu ya da performans gibi siiregler iizerinde olumlu ya da
olumsuz etkiler birakabilmektedir. Okul miidirlerinin sergiledikleri davraniglar
okullarin vizyonunu gerceklestirmede ve olumlu bir okul iklimi yaratmada ne
kadar basarili olup olamayacaklarini belirleyen 6nemli etmenlerden biri olarak
karsimiza ¢ikmaktadir. Bu baglamda insan odakli miidiirler; egitim liderlerine,
okul liderinin mentorluk roliine ve paylasilan vizyon yaratmak icin gerekli olan
becerilere vurgu yaparken; yonetim odakli miidiirler yonetime ve liderligin ko-
ordine etme roliine vurgu yapan ancak vizyonu olmayan ya da vizyon yaratmakta
basarisiz olan kisilerdir. Illmli midirler ise egitim liderligine vurgu yapan an-
cak 6gretmenleri okulun vizyonunu gerceklestirmeye giidiileyemeyen kisilerdir
(Devos ve Bouckenooghe, 2009). Okul midiirlerinin liderlik davraniglarindan en
¢ok etkilenen okul paydasi olarak 0gretmenler gosterilebilir. Okuldaki siireclere
ogretmenleri dahil eden, liderlik rollerini paylasarak dagitimer liderlik davranis-
lar1 sergileyen okul mudiirleriyle calisan 6gretmenlerin isten ayrilma oranlarinin
daha diisiik oldugu diger yandan miidir yonelimli liderlik 6zellikleri sergileyen
okul midirleriyle calisan 6gretmenlerin isten ayrilma oraninin daha yiiksek ol-
dugu goriilmiistiir (Urick, 2016). Bu baglamda, 6gretmenler profesyonel gelisim-
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lerinde yardimci olan, okullarinda isgbirlikgi kiiltiir olusturan, karar alma siirecine
katan destekleyici midiirlere ihtiyac duymaktadir (Rizvi, 2008).

Okul miidiirlerinin oynadigi roller incelediginde tek tipte okul miidiirlerinin
olmadig1 (Boyce ve Bowers, 2016), birbiriyle ¢elisen rollere biiriinmek zorunda
kalan okul miidirlerinin oldugu dikkat cekmektedir. Liderlik davranislari aslin-
da her bir liderlik tirtiniin ve bu tiirlere gore etkili liderlik davraniglariin bir
araya gelmesinden olugsmaktadir. Bu bitiinlestirici yaklagim farkli liderlik tiirleri-
ne ait davraniglarin ayni anda sergilenebilecegine gostermektedir (Urick, 2016).
Bu baglamda giliniimiiz egitim kurumlarinda gorev yapan midiirlerin rolleri, sa-
hip oldugu giicler, 6grenci performansini degerlendirme, karmagik sosyal cevre,
degisen toplum yapisi ve 6gretmenlik rolleri gibi faktorler nedeniyle daha esnek
ve ¢esitli olup (Mulford, 2003), iginde bulunduklari baglama gore degisiklik gos-
termektedir.

Okul Miidiiriiniin Ustlendigi Roller

Toplum i¢inde bireylerin davranislar bliriinmiis olduklar1 kimlige gore se-
killenmekte ve bu davranislar bireylerin benimsedikleri rolleri olusturmaktadir.
Birey bu rollere gore davranislar sergilemekte ve bu davraniglar baglama gore
farklilagabilmektedir. Rol, bir konumda bulunan bireyden beklenilen davranisla-
r1ifade eder (Katz ve Kahn, 1978). Roller baglaminda toplumun beklentileri ise
bireyin isi, yasi, cinsiyeti veya icinde bulunulan duruma gore sekillenmektedir.
Benzer sekilde toplumun bir pargasi olan egitim kurumlarinda da dgrencilerin,
ogretmenlerin, velilerin ve okul mudiirlerinin birtakim roller oynamasi bekle-
nir. Bu roller dogru bir sekilde yerine getirildiginde etkili okullardan s6z etmek
miimkiin olacaktir. Okullarin yonetiminden sorumlu olan okul midiirlerinin bu
gorevi basaril bir sekilde yerine getirebilmeleri kendi rolleri ile okuldaki diger
caligan rollerini dogru anlamalarina ve davraniglarini bu rollere gore diizenle-
melerine baglidir (Demirtag, 2008). Okul yoneticisi hem okulda, hem de ¢evrede
kendinden beklenilen rolleri iyi bilmeli ve davranis kaliplarini bu rollere gore
diizenlemelidir.

Yonetimden beklenen rol ve davraniglar toplumdan topluma hatta ayni top-
lum icinde bile farklilik gosterebilmektedir. Beklentilerdeki bu farkliliklar okul
orgiitlerinde diger oOrgiitlere kiyasla daha fazla olabilmektedir. Bircok kisi ve
kurulusun okullara bakis acilarindaki farkliliklar, okullara ve okul miidiirlerine
iligkin beklentileri farklilagtirmaktadir. Ozellikle teknolojik gelismeler, egitim
hizmetlerinin yayginlagsmasiyla rekabetin giderek artmasi ve egitimin kalitesi ile
ilgili tartismalar okul miidiirlerinin mevcut rollerine her gecen bir digerini daha
eklemektedir. Bu gelismeler 15181nda okul miidiirlerinin klasik yonetim anlayisin-
dan uzaklasip, liderlik davraniglarini sergilemeleri istenmektedir. Okul miidiirle-
rinin rolleri “kap1 bekgisi” olmaktan “6gretim lideri” olmaya dogru bir dontisiim
gecirmistir (Balci, 2001). Yoneticilik artik otorite, gii¢ ve yetki kullanmaktan
daha cok, disiplinli calisma ve sorumluluk tistlenme meslegi olarak goriilmekte-
dir (Ozden, 2002). Okul miidiirlerinin rollerinde meydana gelen bu yeniliklerin
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nedeni; sosyal, kiiltiirel ve teknik alanlardaki gelismelere paralel olarak bireyle-
rin algilarinda ve diisiincelerinde yasanan degisimlerdir. Bu baglamda, okul mii-
diirlerinin toplumsal degisimleri anlayabilmeleri ve bu degisimleri etkili bir sekil-
de yonetebilmeleri gerekir. Toplumsal degisme ve gelismeler egitim sisteminden
beklentileri de arttirmig ve bu beklentiler okul yoneticilerine de yansimistir. Okul
yOneticilerinin ¢ok cesitli olan gorevlerine bazen formal, bazen de informal ola-
rak yenileri eklenmistir. Giiniimiizde okul yoneticisinin orgiitteki kriz durumuyla
basa ¢ikmasi, catigmay1 yonetmesi, vizyon sahibi olmasi, isgorenleri giidilleme-
si, programlanmamig konularda gecerli, giivenilir kararlar vermesi ve problem
¢ozme yetenegine sahip kisiler olmasi beklenmektedir (Celikten, 2004). Unal
(2008), bir okul miidiiriiniin 6gretim lideri olarak gostermesi gereken davranis-
lar1 ise sOyle siralamigtir:

1. Kaynak saglama: Okul miidiirleri okullarin amaclarina ulagabilmeleri
icin gerekli kaynaklar1 saglar ve bu kaynaklar1 amaglar etrafinda bir
araya getirirler.

2. Ogretim Kaynagi Olma: Okul miidiirlerinin en énemli gorevlerinden
birisi 6gretmenlerinin 6gretim yeterliklerinin gelistirilmesine yardimei
olmak, dolayisiyla 6grencilerin etkili 6grenmelerini saglamaktir.

3. Iletisim Saglama: Okul miidiirleri yonetim faaliyetlerinin etkililigini ve
stirekliligini saglayabilmek icin okuldaki tiim birimlerle etkili ve siirekli
bir iletisim igerisinde olmalidirlar.

4. Gortnir Kisi Olma: Okul midirleri okuldaki diger kisilerden
kacmamali, okulu onlarla beraber yonetmelidir.

Okul miidiiriiniin yonetim iginde okulu yonetirken istlendigi roller kendi-
si ile 8grenci, 6gretmen ve cevre arasindaki iligkilerin de belirleyicisi olacaktir.
Okul miidiirii bu iligkiler siirecinde kendi roliinii olugturabilecegi gibi, cevre tara-
findan da kendisine cesitli roller bigilebilir. Rol kavraminin yonetimde biiyiik bir
Oonemi vardir. Clinkii bu kavram, kisilerin belirli durumlarda, nasil davranmalari
gerektigini ifade eder. Roller, 6zel gorevleri, ddiilleri, cezalandirmay1 hatta dav-
ranig ve tutumlari belirler (Giirsel, 2003). Okul yoneticilerinin rollerinin gerek-
tirdigi davraniglart gosterebilmeleri igin davranisa konu olan durum hakkinda
donanimli olmalari, gerekli bilgi ve beceriye sahip olmalar: gerekir.

Okul Miidiirliigii ve Durumsallik

Okul miidiirlerinin rollerinde gozlemlenen degisiklikler okul icinde ve di-
sinda meydana gelen durumlara okul miidiirlerinin verdigi tepkisel davraniglar
olarak goriilebilir. Okul mudiirii tipleri konusunda literatiir incelendiginde odak
noktasinin daha cok liderlik, liderlik tiirleri ve liderligi ortaya cikaran kisisel 6zel-
likler olarak oldugu belirlenmistir. Bu calismada ise okul mudiirii tipleri midiir-
lerin glinliik yaptiklari islerden hareketle ortaya cikarilmak amaglanmistir. Bu
baglamda okul miidiirlerinin yaptiklar igler, yonetilen okula, okulda calisan per-
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sonele, 6grencilere ve okulla herhangi bir yolla iligkisi olan topluma gore farklilik
gosterebildiginden durumsallik 6n plana ¢cikmaktadir.

Durumsallik Blanchard ve Hersey’e gore (2008) (i) yonlendirme, (ii) ko¢luk,
(iii) destekleme ve (iv) yetki verme arasinda yonetilenlerin geligsim ve baglilik dii-
zeylerine gore gidip-gelme veya ortama gore degisme olarak kavramsallastiril-
mistir. Yonlendirme davranisi izleyenlere ne yapacaklarini harfiyen soyleyerek
emretmesiyken, kocluk davramigi ise yonlendirme davramigindan farkl olarak
izleyenlerin hislerini, fikirlerini ve Onerilerini dikkate almay1 igerir. Destekleme
davranigi ise izleyenleri kendi becerilerini kullanmalari igin destekleme ve aktif
olarak dinlemeyi icerir. Izleyenlerin gorev yeterlikleri yiiksektir ancak insanlar
cesaretlendirilmeyi ve fikirlerinin dinlenmesini bekler. Son olarak yetki verme
ise izleyenler beceriye, bagliliga, kendine giivene sahip olduklarinda insanlara
otonomi verme davranist olarak acgiklanmaktadir. Goldring, Huff, May ve Cam-
burn (2008) durumsalligin bir liderin bagarisinda baglamin oynadigi 6nemli roli
vurguladigini ve liderlerin calistiklar1 durumlara gore uygulamalarini ve davra-
niglarini dogru olarak yaptiklarinda etkililiklerinin en st diizeyde oldugunu be-
lirtmistir. Bu baglamda okul miidiirlerinin kendi rollerine ve i¢cinde bulunduklari
baglama iligkin algilarinin etkili bir lider olma yolunda 6nem tasidigini sdylemek
mimkiindiir. Okul miidirlerinin oynadigi rollere iligkin yapilan arastirmalar-
da kendi rollerine iligkin algilarinin onlarin liderlik davraniglarini, stratejilerini
ve rutin davraniglarini yonlendirdigi goriilmektedir (Devos ve Bouckenooghe,
2009).

Okul Miidiirliigii ve Rutin Isler

Okul yapilari, programlari, okuldaki tiim insani 6geler ve bunlarin arasin-
daki iligkilerin degisim ve etkililik icin nasil olmasi gerektigi konusunda genis
kapsamli bir literatiir bulunmasina ragmen, bu siirecin okul liderleri tarafindan
giinliik islerde nasil yuratildugiyle ilgili yeterince bilgi bulunmamaktadir. Li-
derligin “kara kutular1” (Spillane, Halverson ve Diamond, 2001) olarak nitelen-
dirilebilecek okulun giinliik yasamindaki liderlik uygulamalar1 ancak okul mii-
diirlerinin gilinliik olarak yaptiklar islerin derin analiziyle acilabilecek, goriiniir
kilinabilecektir.

Okul midiirlerinin zaman yonetimini (Kouali ve Pashiardis, 2015; Grissom,
Loeb ve Master, 2013) inceleyen ¢alismalar, okul miidiirlerinin zamani nasil kul-
landiklarini ve hangi islere ne kadar zaman ayirdiklarini ortaya ¢ikarmasi agisin-
dan 6nemlidir. Okul miidiirlerinin en ¢ok yonetsel islerle, en az ise okulun dig
cevresiyle olan iligkileriyle ugrastigi goriilmekte ancak bu isler ve roller okulun
ozeliklerine gore farklilasmaktadir (Horng, Klasik, ve Loeb, 2010). Benzer se-
kilde okul miidiirlerinin zaman yonetimi baglaminda yaptig1 islerden hareketle
yonetimle ilgili biirokratik islere odaklanan, kendilerine odaklanan ve bir mudiir
olarak kendini koordinator olarak géren ve zamaninin biiyiik bir kismini 6gren-
cilere ya da 6gretmenlere ayiran ii¢ farkli midiir tipine ulasilabilir (Kouali ve
Pashiardis, 2015). Bu miidiirler arasinda zaman yonetimi konusunda en bagarilt
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olan miidiirlerin zamaninin biiytik bir kismini 6gretmenlere ve 6grenciler ayiran
miidirler oldugu goriilmistiir.

Okul miidiirlerinin bir haftasin1 6grenci, egitim Ogretim, yonetim, cevre,
bina ve personel isleri boyutlarinda inceleyen Aydin (2016), okul miidiirlerinin
yonetim igleri boyutunda en cok telefon goriismesi ve yazigma faaliyetlerini ger-
¢eklestirdiklerini, kisisel gelisim ve mesleki rehberlik gibi faaliyetlere ise yeterin-
ce zaman ayiramadiklarini bir anlamda egitim lideri degil adeta bir biiro memuru
gibi davrandiklarini ortaya cikarmistir. Okul midirligiiniin yonetsel karakteri
dolayistyla okul midiirleri giinlik mesai saatlerinin %72’sini egitim 6gretim
disindaki faaliyetlere ayirmaktadir (Sahin, 2007). Bu baglamda okul midiirleri
mesai saatleri icerisinde en cok resmi yazisma, bakim-onarim ve denetim gibi
faaliyetlere zaman ayirmaktadir. Okul miidiirlerinin yapmaktan zevk aldigr is-
ler arasinda ise Ogrencilere rehberlik, 6grenci sorunlari, 6grencilerle goriisme
ve onlara yardimci olma, 0grencileri bir iist 6grenime hazirlama, 6gretmenlere
rehberlik ve yardim yer almaktadir ancak okul miidiirleri bu tiir islere yeteri ka-
dar zaman ayiramamakta, okul miidiirliigii biiro yoneticiligine doniismektedir
(Sahin, 2007). Okul miidiirlerinin bir haftada en ¢ok ugrastigi isleri ve bu iglerden
hareketle okul midirlerinin liderlik davraniglarini ortaya koymayr amaclayan
Goldring, Huff, May ve Camburn (2008) ise okul miidiirlerinin en ¢ok zaman
harcadigi isin 6grenci isleri, en az zaman harcadigi isin ise okulun bulundugu
mubhite iligkin igler oldugunu ortaya koymustur.

Okul Muhiti (1.469)

Finans (2.105)

Ogrenci Tsleri (9.963) Mesleki Gelisim (2.45)

Hedef Belirleme, Planlama (2.9)

Isleri yonetme (3.4)

Ogretimsel Liderlik (8.038) Toplum/Veli

Tliskileri (3.966)

Kisisel Konular (5.103)

Sekil 2. Giinliik kayitlardan elde edilen verilere gore miidiirlerin yaptigi igler
(bir haftada harcanan zaman)

Goldring, E., Huff, J., May, H., ve Camburn, E. (2008). School context and individual
characteristics: what influences principal practice?. Journal of Educational Administ-
ration, 46(3), 332-352.

144



Miidiir Tipojileri

Okul miidiirlerinin sergiledikleri rolleri ve rutinleri inceleyen caligmalar
onlarin kendilerine doniik algilarinin liderlik rollerinde neyin merkezde olduguna
dair inanclarindan etkilendigini géstermistir. Okul miidiirlerinin liderlik rollerini
derinlemesine incelemek icin kendileri icin Oncelikli gordiikleri seyleri ortaya
cikarmak gereklidir (Devos ve Bouckenooghe, 2009). Oncelikli gériilen seyler
okul miidiirlerinin en ¢cok zamanini alan igler olarak kavramsallastirilabilir ve
buradan hareketle okul miidiirlerinin rutin islerinin belirlenmesi okul mudiir
tipolojisinin olusturulmasina olanak saglayacaktir. Bu baglamda bu calismada
okul miidiirlerinin miidiir olmayla ilgili giinlik deneyimlerinin ne oldugu ve
onlar icin ne ifade ettigi belirlenmeye calisilarak okul miidiir tipolojilerinin or-
taya cikarilmasi amaclanmaktadir. Bu kapsamda bu calisma ii¢ temel soruyu
cevaplandirmay amaglamaktadir:

1.  Okul miidiirlerinin en cok zamanini alan isler nelerdir ve bu isler amag
bakimindan nasil gruplanmaktadir?

2. Okul mudiirlerinin rutin iglerinden ve bu rutinlerin okul miidiirleri i¢in
ne anlam ifade ettiginden hareketle okul miidiirii tipleri ve tipolojisi
nasil sekillenmektedir?

3. Okul mudir tipleri hareketlilik-duraganlik ve biirokrasi yonelimlilik-
iliski yonelimlilik eksenlerinde nerede konumlanmaktadir?

Yontem

Arastirma Deseni

Bu calismada nitel arastirma desenlerinden goriingiibilim (fenomenoloji)
deseni kullanilmigtir. Desen Ozellikle arastirma pratikleri konusundaki Onciille-
rini Schutz’dan almaktadir. Schutz’'un fenomenolojik yontemi, giindelik yagsam
deneyimlerinin ayrmtilarini anlamaya yonelik bir caba olarak goriilebilir (Go-
ulding, 2002). Bu tiir desenlemede, kisilerin giindelik yasamlarindaki ‘anlama’
odaklanilir. Arastirmada fenomen sabittir; onun etrafinda kurulan anlamlar sor-
gulanir. Bu calismada; okul midiirlerinin “miidiir olmak” ile iligkilendirilmis de-
neyimlerinin onlarin i¢in ne anlam ifade ettigi, diger bir anlatimla okul midiirleri
icin glinliik islerin ne anlama geldigi ortaya ¢ikarilmaya calisilmistir.

Katilimcilar

Bu arastirmanin ¢alisma grubunu Tiirkiye Istatistik Kurumu (TUIK) ista-
tistiki bolge birimleri siniflamasina gore 2. Diizey siniflamay1 olusturan 26 alt
bolgenin her birisinden en az bir il olmak tizere; secilen illerde gorev yapan okul
miudirlerinden, amagh 6rnekleme yontemlerinden maksimum cesitlilik 6rnek-
lemesi ile belirlenen 37 okul miidiirii olusturmaktadir. Mudiirlerin 29’u erkek,
5’1 kadim ve 3 ticii cinsiyetlerini belirtilmemistir. Yas ortalamalar1 49, ortalama
kidemleri 19,5 yildir. Midirliik kidemleri ise 6,45 yildir. Miidiirlerin 11 lise, 11
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ortaokul, 8 ilkokul 2 anaokulu midiriidiir. Yaslar: 31 ile 59 arasinda dengeli da-
gilmaktadir. Midiirlerin kidemleri 1 yil ile 22 y1l arasinda degismektedir. Miidiir-
lerin % 20’si 1 yillik miidiirlerken, % 13,5’u 4 y1l ve %13,5’u 6 y1l kideme sahiptir.
Miidiirlerin yaklagik yaris1 5 y1l ve altinda kideme sahiptir. Miidiirlerin alanlara
gore dagilmi soyledir: 12 Sinif Ogretmeni, 5 Ilahiyat, 2 Okuloncesi, 2 Tarih ve
Beden Egitimi, Biyoloji, Edebiyat, Fizik, iktisat, igilizce, Is ve Teknik, isletme,
Kimya, Matematik ve Tiirk¢e 1 kisidir. Miidiirlerin 26’s1 lisans, 7’si yiiksek lisans
ve 3’ii 6nlisans mezunudur. Midiirler Tiirkiye’nin 7 bolgesindendir: Adana (3),
Aksaray (2), Ankara (2), Balikesir (2), Bartin (2), Burdur (4), Erzurum (3), Ga-
ziantep (1), Istanbul (3), Kars (1), Kastamonu (3), Konya (2), Marasg (5), Mardin
(3), Mersin (2) ve Mugla (1). Maksimum g¢esitlilik 6rneklemesindeki amac, goreli
olarak kiiciik bir 6rneklem olusturmak ve bu dérneklemde ¢alisan probleme taraf
olabilecek bireylerin ¢esitliligini maksimum derecede yansitmaktir (Yildirim ve
Simsek, 2011).

Tablo 1. i
Calisma Grubundaki Okul Miidiirlerinin Ozellikleri

E - =
. & EF - £ ge &%
E E 53 E g £ g% 2%
M = o | A < > O &3 =
1 K12 Erzurum Ortaokul  Lisans Kimya 49 E 22 12
2 K10 Aksaray ilkokul Lisans N/A 53 E 29 11
3 K3 Adana Lise Lisans Tarih N/A  NA 24 6
4 K83 Mersin N/A Onlisans ~ N/A 52 N/A 30 9
5 K80 Mardin ilkokul Lisans Sinuf N/A  N/A 16 11
6 K72 Marag Lise Lisans Tlahiyat 49 E 23 1
7 K101 Gaziantep Tlkokul Lisans Siif 42 E 16 1
8 K5 Adana Ortaokul  Lisans Sinuf 37 E 13 1
9 K26 Burdur Lise Lisans Edebiyat 41 E 17 1
10 K13 Ankara Lise Lisans Biyoloji K 27 14
11 K29 Burdur Tlkokul Onlisans  Simf 50 E 28 4
12 K58 Kars Tlokul Lisans Simif 31 E 8 8
13 K74 Marag Ortaokul  Lisans Iktisat 48 E 18 4
14 K77 Mardin Lise Lisans Ilahiyat 40 E 15 2
15 K24 Bartin Ortaokul  Lisans Sinuf 44 E 23 9
16 K88 Burdur Ortaokul  Lisans Siif 43 K 16 1
17 K7 Aksaray Anaokul Lisans Okul On. 41 K 19 8
18 K5l Istanbul Ortaokul  Lisans Iahiyat 59 E 35 20
19 K15 Ankara Ortaokul  Lisans Is Teknik E 22 10
20 K76 Mardin Lise Lisans Tiirkce 39 E 16 4
21 K1 Adana Tlkokul Master Sinuf 38 E 13 5
22 K70 Konya Tlkokul Master Simif 38 E 16 5
23 K65 Kastamonu  Ortaokul  Lisans Ingilizce 34 E 13 1
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24 K75 Marag Lise Lisans Matematik 39 K 18 1
25 K73 Marag Lise Master Tlahiyat 40 E 17 1
26 K108 Erzurum Lise Lisans Ilahiyat 47 E 11 6
27 K31 Mugla N/A Lisans Beden Egitimi 50 E 27 6
28 K55 Istanbul N/A Master N/A 38 E 15 6
29 K69 Konya Anaokul Master Okul 6n. 37 K 16 4
30 K33 Erzurum Lise Lisans Igletme 43 E 18 6
31 K28 Burdur Tlkokul Onlisans  Simf 48 E 29 5
32 K9%4 Kastamonu  N/A Lisans N/A 52 E 32 22
33 K85 Mersin N/A N/A N/A 33 E 12 7
34 K18 Balikesir Lise Lisans Fizik 43 E 19 14
35 K53 Istanbul Ortaokul ~ Master Tarih 38 E 15 4
36 K56 Kastamonu  Ortaokul  Lisans Simif 32 E 10 2
37 K71 Marag Ortaokul ~ Master Siif 43 E 20 7

Verilerin Toplanmasi ve Analizi

Fenomenolojik calismalarin temel veri toplama yontemi derinlemesine ya-
pilan goriismelerdir. Fenomenlere iligkin deneyim ve anlamlari ortaya ¢ikarmada
goriisme teknigi arastirmacilara etkilesim, esneklik ve derinlemesine irdeleme
sorular1 sorma olanagi sunar (Richards ve Morse, 2007). Bu baglamda, arastir-
may1 kabul eden miidiirlerle bireysel, yiiz ylize ve yar1 yapilandirilmig goriismeler
yapilmustir. Yari yapilandirilmig goriismeleri gerceklestirmek icin tiim goriisme-
lerde kullanilmak tizere bir dizi soru hazirlanir, goriisiilen kisinin sorulari istedi-
&i bicimde yanitlamasina izin verilir ve goriismeci gerektiginde goriisiilen kisiye
sorularla ilgili aciklamalar yapabilir (Berg, 1998; Gay, 1996). Goriisme sorulari,
deneyimin bireyler i¢in ne anlama geldigini ortaya cikaracak bicimde kurgulanir.
Bu amagla arastirmacilar tarafindan veri toplama araci olarak yar1 yapilandiril-
mig goriisme formu gelistirilmistir. Bunun i¢in 0nce, alan yazin taramasi ve grup
¢aligmalari yapilarak bir soru havuzu olusturulmus ve bu havuzdan aragtirmanin
amacina uygun olarak sorular secilerek goriisme formu yapilandirilmigtir. Go-
risme formu uzman goriisiine sunulduktan sonra gerekli diizeltmeler yapimis-
tir. Sorularin anlagihirhigini belirlemek amaciyla benzer bir ¢calisma grubu ile pilot
uygulamalar yapilmig ve bu uygulamalardan sonra goriisme formuna son bicimi
verilmistir.

Milli Egitim Bakanliginin ilgili birimlerinden gerekli izinler alindiktan son-
ra secilen okullara gidilerek goniilliiliik esasina gore belirlenen 37 miidiirle yari
yapilandirilmig nitel goriismeler yapilmistir. Goriismelerden Once arastirmanin
amaci ve siire¢ hakkinda katilimcilar bilgilendirilmis ve gorigsmeler, miidiirlerin
izniyle ses kayit cihazi ile kaydedilmistir. Desifre edilen goriismeler, arastirma-
cilar tarafindan goriingiibilimsel (fenomenolojik) kodlama yapilarak ¢oziimlen-
mistir. Coziimleme siireci iic asamada gerceklestirilmistir. Ilk asamada, goriisme
metinleri iizerinde cahsilarak 6n kodlamalar yapilmistir. On kodlamalarda de-
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neyim Obekleri fenomenolojik indirgeme yontemi kullanilarak anlamli parcalara
ayrilmugtir. Tkinci asamada, arastirma sorulari, deneyim 6bekleri ile karsilastiri-
larak ve kodlamalarla iligkilendirilerek aciklayici temalar olusturulmustur. Son
asamada ise miidiirlerin deneyimleri lizerinden her bir aragtirma sorusuna iligkin
anlamlandirma Oriintiileri ortaya c¢ikarimistir. Coziimleme sonucunda olusan
Orlintiiler yorumlanarak arastirma bulgular1 olusturulmustur. Bulgular, alanya-
zindaki ilgili arastirmalar 1518inda tartigilarak sonuclara ulagilmis ve 6neriler ge-
tirilmistir.

Bulgular

Elde edilen veriler dogrultusunda okul miidiirlerinin en ¢ok zamanini alan
isler ve yapilan bu iglerin hangi amacla yapildig: ortaya ¢ikarilmaya calisilmistir.
Ayni zamanda okul miidiirlerinin kendi ifadelerinden yola ¢ikilarak okul miidiirii
tipolojileri olusturulmusg ve bu tipolojilerin hareketlilik-duraganlik ve biirokrasi
yonelimlilik-iligki yonelimlilik eksenlerinde konumlandiklar1 pozisyonlar belir-
lenmistir.

Okul Miidiirlerinin En Cok Zamanim Alan Isler

Miidirlerle yapilan goriismeler dogrultusunda okul miidirlerinin en ¢ok
zamanini alan iglerin giidillen amag¢ bakimindan (i)denetim ve kontrol, (ii)iligski
kurma ve siirdiirme ve (iii)blrokratik siireclerin yonetimi olmak iizere ii¢ ana
baslik altinda toplandig goriilmektedir. Goriistilen okul miidiirleri glinliik rutin-
leri arasinda Tablo 2’de sunulan iglerin en ¢ok zamanlarini alan isler oldugunu
ancak bu igler arasinda ise harcanan siire bakimindan herhangi bir farklilik
belirtmemislerdir.

Tablo 2. . .
Okul Miidiirlerinin Rutin Islerine lliskin Temalar

Biirokratik Siireglerin Yo6-

Denetim ve Kontrol

Iliski Kurma ve Stirdiirme

netimi

Giivenligin saglanmast

Sorun ¢oziicii olma

Evrak igleri

Diizenli bir okul ortami

sunma

Iyi bir dinleyici olma

Ust yonetimle yazismalar

Personelin denetlenmesi

Igbirligi ve dayanigmayi art-
tirma

Toplantilar

Egitim-0gretim
nin izlenmesi

siirecleri-

Olumlu bir okul iklimi ve
kiltiiri olusturma
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Miidiir Tipolojileri

Okul midiirlerinin giindelik islerinden ve bu islere yiikledikleri anlamlar-
dan yola cikilarak elde edilen temalar dogrultusunda on bir farkli miidiir tipine
ulasilmistir. Bu tipler bekgi, babacan, miiteahhit, memur, goriinen, isi paylagan,
CEO, psikolog, Isvicre cakisi, rejisor ve kiiltiir insa edendir.

Bekci miidiir tipi

Bekci miudiirler icin okuldaki rutin igler personelin ve okul binasinin de-
netlenmesi ya da kontrol edilmesi anlamina gelmekte, bu mudiirler diizenli bir
okul ortami yaratmay1 temel amaclar1 olarak gdormektedirler. Bu tipte yer alan
midirler kendilerini okuldaki siireclerin denetlenmesinden sorumlu olarak al-
gilamakta ve sabah gelir gelmez yaptiklar: ilk isin okul bahgesi, tuvaletleri ve
koridorlarinin denetlenmesi oldugunu ifade etmektedirler.

...Simdi ben okul miidiiriiyiim, ben burada denetleyici konumundayim
bundan da kimse giicenmesin, herkes igini yapacak. Denetlemek oldu isi-
miz. Okulun kapisindan girdigimden itibaren, tertip diizeniyle ilgili onem-
li olan yerlere bakarim. Kantin, kafeterya, cok amaclh salon, merdivenler,
daha sonra tuvaletler, derken kendi odama dogru yiiriirken, okul icerisinde
ki ses bunlara dikkat ederim. (K12)

Benim olmazsa olmazlarimdan sabah mutlaka okul a¢ilmadan yani ogret-
men once okula gelirim ben. Once okulun bir yukardan asagya bakarnm,
tuvaletlerinden ya da smiflann birkag en azindan kontrol ederim, temizligi
yapulmis mui, su yapinug nu? Ve ogrenci igeri alimirken mutlaka baglanndan
bulunurum. Haa miidiir yardimcisi vardw; 6gretmeni vardur: Onlar ilgileni-
yor ama bende denetim gorevinde yani yukaridan takip ediyorum. (K10)

Okulun kapisu actiktan sonra ilk isim okulun cevresini bir dolagmak olur.
Okulun bahcesini, okulun cevresini dolasmak olur. Diinden bugiine, dgren-
cileri ve personeli olumsuz yonde etkileyecek herhangi bir durum var nu?
Ona bakarum. O nokta da sorun yoksa, okulun ana binasina girerim maka-
ma oturmam. Biitiin derslikleri, biitiin lavabolart kontrol ederim. Ondan da
emin olduktan sonra gelirim makama otururum. (K3)

Bekgi tipindeki miidiirler i¢in denetim ve kontrol siireci sadece okul bah-
¢esinin, koridorlarin ya da diger alanlarin incelenmesinden ibaret degildir. Bu
midirler denetleme siireclerini 6zellikle ge¢ kalan ya da gelmeyen 6gretmen,
ogrenci ve diger personeli ortaya ¢ikarmak icin bir ara¢ olarak kullanabilmek-
tedir. Bek¢i midiirler bu siirecte kendilerini adeta jandarmalik yapiyor olarak
tanimlamaktadirlar.

Sabah gelindiginde ogrencileri iceriye aldiktan sonra, dgretmenlerin gelip
gelmedigi tespitini yapariz. Oglene kadar adeta jandarmalik yapariz, Ogle-
den sonraki gelecek olan cocuklarin da birbirleriyle siirtiismemeleri icin, tabi
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bu calismanuz da genel bir hakimiyet yasamanuzi saglyor, dersten kacan
ogrenciler olur onlann ailelerine ulaginz (K83)

...daha sonra égretmenleri takibe baglarun gelip gelmedikleri hususunda,
bir rapor ve hastalik olabilir, bir eksik kalmadigi kanisina vardiktan sonra
odamda ilk cayvmi icerim. (K80)

...8abah dgrencileri igeriye alirken dgrencileri kontrol ederiz. Kilik kiyafet,
sac¢ gibi. Ogrenciler siiflar halinde smiflanina girerler. Okuldan kacmaya
niyetlenen ogrencileri de gozetlerim. (K72)

Memur miidiir tipi

Memur midiir tipi icin okuldaki rutin igler biirokratik siireclerin yonetil-
mesini icermektedir. Bu tipteki okul mudiirleri zamanlarinin biiyiik bir kismim
iist yonetimle yapilan yazismalara, okul icindeki evrak islerine ya da veli ve diger
paydaslarla yaptiklari toplantilara harcamaktadirlar. Memur tipindeki midiirler
odalarinda girdiklerinde ilk ig olarak bilgisayarlarin1 agmakta ve gelen yazismala-
11 kontrol etmektedir. Bu tiir islerin kendilerini ¢cok yordugundan bahseden mii-
diirler, zevk almasalar da yapilmasi gereken Oncelikli islerin bu tiir yazigmalar
oldugunu sikca dile getirmektedirler.

Giindelik olarak maalesef bizi en ¢ok yoran kagit ve biirokratik igler bilgisa-
var ¢cagindayiz ama bizden hep kagit evrak istenir. Giintimiiziin en ¢ok vak-
tini onlar aliyor. Zamanim olsa giderim ¢ocuklan ziyaret ederim siniflarda,
herhangi bir istekleri var mi diye sorarim. Ne istiyorlar, ogretmenler odasina
da girip ne istersiniz okulda diye, biz ozel okullarla oldugu gibi ¢ocuklara
odakli olmasint isterdim. (K101)

Yazismalar kontrol ediyoruz. Griniimiiziin bilyiik bir orant yazismalarla ve
telefon goriismeleriyle geciyor. Bizde yaklasik 5’e kadar idarecimizle ‘Neler
eksik? Neler yapabiliriz?’Ciinkii bizim idareci, yillik ¢calisma plant var. Sivil
savunma plant var. Yani suan sayamayacagum baya bir evrak var. Dosya-
lar dolusu, klasorler dolusu. En az 40 klasor var. Onlart devaml giincel-
lestirmeye calistyoruz. Hangi 6gretmen ne sorun yasamis onu konusuyoruz.
Bugiin neler oldu? Hangi dgrencide, ne gibi bir stkintt var? Hangi dgrenci
neden gelmedi ? Onu arayp ailesine soruyoruz. Neden bugiin gelmedi? O
tiir seylerle geciriyoruz. (K5)

Bu tip yazigmalarin cok fazla zaman aldigindan sikayet eden bir katilimci
aniz yangilar1 gibi kisa stireli basit bir olayin bu siire¢lerde ¢dziime ulagmasinin
aylar siirdiigiinii, bu sartlar altinda egitim yapilmasinin miimkiin olmadigini ise
su sozlerle dile getirmektedir.

...Amiz yanginlar ile ilgili biz alti ayda bir rapor yaziyoruz Milli Egitim Mii-
diirliiklerine. Aniz yangini. Bilirsiniz degil mi aniz yanguuni? Yani ¢ok tuhaf
bunun bir giin bizden egitim yapilmasi bekleniyor. Yani bu buna benzeyen
akliniza gelebilecek o kadar ¢ok bazi absiirt ha tabi ki. (K26)
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Gelir gelmez evrak kontrolii yapilmas: okul miidiirleri i¢in en 6nemli gorev
olarak goriiliirken aksi bir durumda sorusturma gecirme gibi yaptirimlarla karst
karstya kaldiklarinin altini ¢izmektedirler. Bu baglamda okul miidiileri icin gelen
evraklarin kontrolii ve zamaninda cevaplanmasinin en sik yaptiklar rutin igler
oldugunu sdéylemek miimkiindiir.

Gelir gelmez hemen oncelikle bilgisayaruimi acip E-evraktan acaba kacir-
digim bir evrak var mu? Biliyorsunuz iste miidiirliik boyle bir sey, mutlaka
evraklarmizi kontrol edeceksiniz. Zamanu, giinii gecen fark etmeseniz bile
otomatikman sorumlusunuz. Direk sorusturma gegirirsiniz. (K13)

Babacan miidiir tipi

Babacan midiir tipi i¢in rutin isler olumlu bir okul iklimi ve kiiltiiri olug-
turma anlamina gelmektedir. Okulda boyle bir iklim ve kilttir olusturmanin ilk
adimu ise insani iligkileri gelistirmektir. Ogretmen, 6grenci ve velilerle olumlu
iliskiler kurmaya 6nem veren babacan tipindeki miidiirler, onlar1 sabahlar: giiler
yiizle karsilamaya hatta siniflarina kadar eslik etmeye 6zen gostermektedirler.

...Ogretmenler derse girerken onlan giiler yiizlii bir sekilde sinifa gondermek
en giizeli. Ciinkii onlar giiler yiizlii girerlerken sinifa oradan da giiler yiizlii
¢ctkabilmelerini saglamak amag. (K29)

...Okulun kapisindan ilk girdigimde cocuklar zaten ilk bizi karsilyyorlar, 6g-
retmenim hog geldiniz giriyorum okula cantami biraktiktan sonra hocalarim
glinaydn, iligkiyi sicak tutmak adina, bir stkintiniz var mut diye. (K58)

Babacan mudiir tipindeki kisilerin 6zellikle 6grencilerle kisisel mesafelerini
daraltarak onlara olan sevgilerini sarilarak gosterdikleri goriilmektedir. Teneffiis-
lerde 6grencilerin oynadigi oyunlara katilan bu miidiirler 6grencilerin géziinden
“bizden biri” algis1 yaratabilmektedir. Ogrencilerle yasadigi bu yakinliktan haz
duydugunu belirten okul miidiirleri pansiyonda kalan 6grencilerini uyandirmaya
kendisinin gittigini ve “onlarin babasiymisim gibi” hissettigini dile getirmektedir.

... Cocuklarmzla geliriz, cocuklarimizdan bazist boynumuza sarlur: Ogret-
men arkadasglar ile cocuklara haydin derslere deriz, kimisine de niye ge¢ kal-
dn deriz severiz filan, bu sekilde baglar. Ieneffiislerde ¢ocuklar ¢ikar oynar
onlara refakat ederiz. (K74)

Sabah mesai 8’de baslamasina ragmen ben 7'de okulda olurum. Fakat gider
pansiyonda uyanip uyanmayan ogrencileri bizzat kendi elimle uyandirmay:
ayn bir zevk olarak algilarim. Cocugun bir okul miidiiriinii gordiigiinde yar
uyuyor vaziyette bunun ¢ok kutsal bir olay oldugunu anmimsarnim kendimce
ayrt bir haz, benim onlarin bir babastymisim gibi bir algi olusur bende. Gii-
naydin derim onlara ama onlan bir teftisten ziyade onlara suf giiliimsemek
icin bunu yaparim. (K77).

Lider olmanin iyi iletisim kurmaktan gegtigine vurgu yapan babacan mii-
diirler, geleneksel mudiir anlayisinin yikilmasi gerektiginin, korkutarak ya da ba-
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girarak miidiir olunamayacagimin altini ¢izmektedirler. Tletisimin birgok sorunu
kendiliginden ¢6zdiigii ve kisileri birbirine yaklagtirdig: katilimcilarin ifadelerin-
de sikga yer almaktadir. Ogrencinin omzuna dokunmasinin bile onda biiyiik bir
iz briraktigini ifade eden okul miidiirii, bu davraniglarinin velilerden tarafindan da
“babacan” miidiir olarak takdir gordiigiinii dile getirmektedir.

...Normalde boyle ¢ok giilec yiizliiyiimdiir. Herkesten sunu isterim... Bu-
raya gelen kisi illa kolunu bir yere vurup edip, bagirip, insanlar korkutarak
miidiirlitk yapmak degildir. Zaten bizim donemimizden sonra, iyi miidiir o
degildir. Liderlik vasiflart ve birtakim ozellikleri olan miidiirler burada yer
almali... (K13)

Her teneffiis koridorlart dolagirim ne muhabbet yapryorsunuz diye araya gi-
rip sohbete katiliyorum. Bir dgretmenimiz veliyi ziyarete gidiyor ben tanumi-
yorum Ogrenciyi ve ogretmene benim icin okulumuza bir baba miidiir atand
ki demis, tebrik etti beni. Megerse okulda koridorda cocugun omzuna doku-
nup bir ihtiyacin var mi demigim hareket bu.. Ama ¢cocugun hosuna gitmis,
bizim okul miidiirii soyle baba adam béyle baba adam diye. Olmast gereken
seyler mesela. (K24)

ler ve saglikli iletisim kurmaya dayanmaktadir. Yonetim siireclerini insani boyut
iizerinden siirdiiren bu midiirler 6gretmenler, 6grenciler ve diger paydaslarla
olan iligkilerini gelistirmek icin her firsat1 degerlendirmektedirler. Ozellikle uzun
teneffiisleri kullanmaya dikkat ettiklerini ve bu zaman araliklarinda mutlaka ile-
tisim kurmaya, nasil olduklarini sormaya ve giiler yiizlii olmaya 6zen gosterdik-
lerini belirtmektedirler.

...Ben ogretmenlerime hi¢bir zaman teneffiislerde, uzun teneffiislerinde mu-
habbet igin yanlarina giderim. Tek tek sorunlarina cevap bulmaya calisirim.
Bu bir nevi kiiciik bir toplanti olur bizim icin. Teneffiisleri degerlendiririm.
Ozellikle uzun teneffiisleri. (K88)

Ogrenciler servisten inerken mutlaka giinaydin diyerek karsilarim. Suniflari-
miza ginaydn diyerek bir 5 dakika olsun iste 1 dakika olsun smiflara girer
ogretmenimize giinaydin hem de cocuklarumiza giinaydin deyip bir hal hatir
sorar ondan sonra olumlu olumsuz bir durum yasanuglar ise onemli veya
cocuklart heyecanlandwran bir olay yasanuslarsa onu anlatirlar hemen o
anda. Degilse 2-3 dakika siniflaninda durur ondan sonra iste kendi odama
ve iste disarya ¢itkarim. (K7)

Miiteahhit miidiir tipi

Miiteahhit midiir tipi i¢in rutin iglerin okulun su, 1sinma ve aydinlatma gibi
isleri ile ilgilenme anlamina gelmektedir. Bu tip miidiirler kendilerini okulun te-
sisat ve tadilat islerinden sorumlu olarak gormekte ve bu tiir islerle ilgili herhangi
bir sorun ciktiginda okulda miidiir olarak bulunmanin bir anlami kalmadigina
dikkat cekmektedirler.
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Okulda sorun olursa iste isinma da sorun olursa, aydinlatma da sorun olur-
sa miidiiriin hi¢ okulda durmasimin anlanu yok. Belediye baskanina niye
su yok demek gibi bir sey. Ciinkii belediye baskaninin gorevi her eve su go-
tiirmektir. Kanalizasyonu halletmektir. Okul miidiirii de ayni ortamu sagla-
yamazsa o zaman orada durmasuun anlami yok diye diigtiniiyorum. (K29)

...Swradan bir sabah ilk dnce gelir gelmez okulu soyle uzaktan bir gozlerim.
Yaklagirken kirtk cam var nu ya fiziki olarak degisiklik bir sey var nu diye
bakarim soyle bir etrafima donerim dolasirnm bakarim ondan sonra iceri
girerim. (K51)

Diger hizmetlilere, ozellikle acil durumda olan ve hijyen gerektiren alanlar
hemen bir kere daha dolanmalarin, islerini yapip yapmadiklarm onlan ta-
kip ederim. Elektrik sayacini su sayacini, dogalgaz sayaglarina bir bakarim,
ne kadar gidiyor, ne oluyor, ne bitiyor. (K15)

Goriinen miidiir tipi

Goriinen midiir tipi i¢in bir rutin olarak okul icinde siirekli dolagma ve ha-
reket halinde olma olarak algilanmaktadir. Bu tip midiiler, okulda olup biten
herseyden haberdar ve ulagilabilir olmak istemektedirler. Okul her alanini do-
lasma, odalarinda hi¢ oturmamai siirekli aktif olma bu miidiir tipinin 6ne ¢ikan
ozellikleridir. GOrtinen miidiir tipinde yer alan kisierin ifadelerinde 6ne cikan
vurgular gezinerek yonetim anlayisini benimsediklerini, okulun her késesinde
goriinerek, herkesle temas halinde olma istegi icinde olduklarini gdstermektedir.

....odamda pek kalmiyorum ctinkii dgrenci sizi gorstin. Ulasiumaz olmamall
bir miidiir. (K76)

... Varsa zamamim smiflant gezerim. Zaten dedigim gibi burada pek otur-
mam ben. Ya surada disanidayimdir ya da koridorlarda gezerim. Bakarim
aksaklik var nu? (K1)

...Ama totalde bir saat boyunca yerimizde oturdugumuzu sanmiyorum.
Stirekli bir calisma tempomuz var, okul igi ve okulun disandaki isleri gibi
faaliyetler ile siirekli aktif haldeyiz. (K70)

Dersim varsa derse ¢itkarnim, dersim yoksa kalorifer kazanindan baglamak
lizere okulun biitiin noktalarin gezerim, odamda toplamda giin icinde 15
dakika bile kalmam. (K65)

Isi paylagan miidiir tipi

Isi paylasan okul miidiirii tipi icin okuldaki rutin isler gorevlerde delegasyon
ve sorumlulugu paylasma anlamina gelmektedir. Isi paylasan miidiirler paydas-
lartyla siirekli iletisim halinde olduklarmi, okuldaki islere iliskin stirekli fikir alis-
veriginde bulunduklarini vurgulamaktadir. Ayrica bazi miidiirlerin basarilarinin
arkasinda okuldaki paydaslart oldugunu vurgulamasi bu tip miidiirler igin isbir-
liginin okuldaki isleyisi saglamadaki 6nemini net bir sekilde ortaya koymaktadir.
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Demokratik bir miidiir olmak icin ¢alisiyorum. Bazi 6gretmen arkadaglar
var miidiir yardimcisi edasinda bana yardim ediyorlar. Rehber ogretmeni
arkadaglar hala bana yardim ederler ki sanki okulun memuru gibi okulun
miidiir yardumcisi gibi her seyimize yetisi, hic bu benim gorevim demedi
simdiye kadar. Ama bu tabi biraz da sizin ile ilgilidir. Bu giin ben basarl bir
miidiir isem kesinlik ile ekibimin saglamhgindandr. (K75)

Isi paylasan miidiirlerin okulda “ben yaptum” algisindan uzaklasarak “biz
yvaptik” algist olugturmaya ve biitiin 6gretmenlerin bu takim ruhunu hissetmelerini
saglamaya calistiklan goriilmektedir. Calisanlar arast kiskanchigl ortadan kaldirma-
da igbirliginin 6nemli bir yeri oldugu okul miidiirlerinin vurgularinda 6ne cikan
noktalardandir. Bagariin sirrini takim ruhu olabilmeye baglayan okul mudiirleri
kararlar ortaklaga alindiginda daha az sorun ¢iktigina ya da varolan problemlerin
daha hizli ¢coziildigiine vurgu yapmaktadirlar.

Ogretmenler derse girdikten sonra bu giinkii isler hakkinda ufak bir planla-
ma yapariz miidiir yardimcist arkadaslarim ile,veya iste gelisen bir durum
var ise bu konuda nasu bir tavir alalim diye, hep soyliiyorum ortak istigare ile
vapilan islerde sorun olmuyor.Arkasidan da zaten dgrencidir velidir, evrak
isleridir, bir bakiyorsunuz aksam olmus. (K73)

...Caliganlar ile ortaklasa hareket etmeli, dogruyu bilmeli, bunu arkadag-
lar ile istigare ederek hareket ettiyse basarabilir. Bir basar gelecekse bunun
miidiirden gelmesi cok onemli degildir, fikirler birligi ve istisare etmek ¢cok
onemlidir. Kimi zaman kiskan¢hg ortadan kaldiryorsunuz. Paydaglar ile
aranizdaki sorunlart asabilirsiniz. Biz olmalyiz. Bir takdir ile karsilasti-
gimizda ornegin bu merdivenleri kim yaptirdr dendiginde bunu biz yaptik
diyoruz. Ben degil. Ogretmen de biz diyor; hizmetli de, yani takim ruhunu
olusturabilmeli, dogruyu bilmeli kendi dogrularint agabilmeli. (K108)

CEO miidiir tipi

Yapilan goriismeler dogrultusunda bazi okul miidiirlerinin okulda en ¢ok
zamanlarini alan islerin katildiklar1 toplantilar oldugu sonucuna ulagilmistir. Bu
tip miidiirler tipki bir CEO gibi siirekli toplantilara katilmakta, yapacaklari isle-
ri glinler 6ncesinden planlamaktadirlar. CEO tipinde yer alan mudiirler planh
olmaya, mutlaka yapilacaklarini ajanlarina not etmeye 6zen gostermektedirler.
Giin icerisinde yer alan rutin isler bu miidiirler i¢in agirlikli olarak velilerle, 6g-
retmenlerle, midiir yardimcilar ile ya da iist makamlardan gelen kisilerle ya-
pilan toplantilardan olugmaktadir. Katilimcilar, her sabah mutlaka ajandalarim
kontrol ettiklerini ve paydaslariyla giiniin degerlendirmesini yapacaklari toplan-
tilar1 planladiklarini sikga dile getirmektedirler.

...veli toplantilar olabilir bazen, ziimre ve Ogretmenler toplantisi ya da mii-
diirler toplantist ve Milli Egitimdeki toplantilar gibi. Yapacagimiz islerin
takvimi hazirdi, mesela bugiiniin yapuacak isleri diinden hazirlanmustir,
kesinlikle not alim. (K31)
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Oniimde muhakkak bir defter var. Aylik, giinliik yapilacak seyler yaziyordur:
(K55)

Sonra bir okulda yapilmast gereken giinliik isler neyse onlart yazarim, goyle
defterlerim var, ajandalarim var, orada dolu, bura dada dolu. Hepsine ya-
zarim. Bazen cebimde iste soyle kagitlar olur. Onlar iste, nedir eksigimiz bu
kagitta, neler var, yaznugimduw:. (K15)

Psikolog miidiir tipi

Psikolog miidiir tipi icin rutin igler 6grencileri, 6gretmenleri ve velileri din-
leme ve onlarin sorunlarmma ¢0ziim iiretme anlamina gelmektedir. Bu tipteki
miudirler yonetim siireclerinde iyi birer dinleyici ve sorun ¢oziicii olma roliint
oynamaktadir. Bu baglamda katilimcilar, zamanlarinin biiyiik bir kismini 6gret-
menlerin, Ogrencilerin, velilerin ve diger personelin sorunlarimi dinleyerek ¢o-
ziim bulmaya harcadiklarini vurgulamaktadirlar.

Daha ¢ok dertleri dinlerim, miimkiin oldugu oranda olumsuz olaylarda
muhattaplan birbirleriyle karsilastirmadan ¢cozmenin yoluna giderim. (K15)

...Bazen smiflara girerim ¢ocuklar ile oyun oynarum veya veli gelirse onlar
ile ilgilenirim, bazen personeller ile aralikli oturup ne yapiyorsunuz hadi bir
kahve icelim derim. (K69)

...0grenciler derse girdikten sonra miidiir yardumcisi arkadaglan her biri-
ni ziyaret eder, rehber ogretmeni de bir ziyaret ederim sorunlarim dinlerim

(K33)

Psikolog tipindeki okul miidiirleri 6ncelikle kendi enerjisini yliksek tutmaya
¢alistigini, olumlu diisiincelerle okula gelmeye ve bu enerjiyi kars: tarafa gecir-
meye calistigini vurgulamaktadir.

Ilk énce okuldan iceriye girdigimde, simdi biraz sey olacak ama, asagida
giillerimiz var ya, hepsini ayri ayr koklar, enerjiyi icime alarak gecerim. Ben
zaten enerjiyi icime alarak gecerim. Ben zaten pozitif enerjiyi ¢cok sey yapan
bir insanum. Telefonda bile birisinin boyle ¢cok algak, yorgun oldugunu his-
settigimde, enerjimi mutlaka karsiya gecirmeye calisiim (K13)

Okula girdigimde kim var ise hizmetli personeller memurlar gibi iceri girdi-
gimde onlara selam veririm, iceriye girdigimde onlarin gozlerindeki giiltim-
semeyi hissedebiliyorum. Hatta memur arkadas hocam siz gelince enerjimiz
artryor der. (K75)

Enerjilerini yliksek tutmaya ve hayata olumlu bakmaya calisan bu okul mii-
diirleri kendi enerjilerinin kars1 tarafa gececegine ve okulda olumlu bir atmosfer
yaratilacagina inanmaktadirlar. Ancak, bu okul miidiirleri i¢in rutin igler sade-
ce sorun dinlemek ve kargisindakini anlamaya ¢alismakla sinirli kalmamaktadir.
Okuldaki bireylerin kendilerini degerli ve 6nemli hissetmelerini saglamaya ca-
lisan psikolog tipindeki bir okul miidiirii hastalanan bir 6grencisine sinif 6gret-
meniyle birlikte cigek alip hastane ziyaretine gittigini ya da benzer durumlarda
mutlaka telefonla ulagmaya calistigini ifade etmektedir.
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Onlann bir stkintist varsa onlan dinlerim. Yapabilecegimiz bir sey, siniflar-
dan onu ben sene bag: toplantisinda soylerim. Arkadaslar gelmeyen has-
ta olan ogrenciniz varsa bana telefonunu verin. Telefonla bir aranm veya
hastanede yatiyorsa sinif ogretmenini alip bir ¢icek yaptinp, ziyaret ederim.
(K28)

Isvigre cakist miidiir tipi

Isvicre caksi tipindeki okul miidiirleri okulda her isi yapan kisiler olarak
tanimlanabilir. Bu tipte yer alan okul miidiirleri i¢in agir basan bir rutin isten
bahsetmek zordur, ¢linkii zamanlarinin biiyiik bir kismini farkl islere harcayabil-
mektedir. Bazen okula kaynak saglamak i¢in veliden parak toplayan, bazen dama
¢ikan ya da okulun bahge isleriyle ilgilenen biri olabilmektedirler.

...velilerden para toplamak zorunda da kaliyoruz. Bir dolgu malzemesi ola-
rak kullaniyorlar bizleri . (K94)

...Daha sonra bir bakiyorsunuz damdasiniz, ya da okulun bahcesinde.
(K76)

...Bahce ile ilgileniyoruz. Cizmemi ¢ekip ¢alistyorum bahgede. (K85)

Ilk gorev yerinin bir kéy okulu oldugunu belirten okul miidiiriimiiz okuldaki
kirik camlarin tamiri ile baglayip, ertesi giin okulun kapilarini ve musluklari tamir
edip, sonrasinda elektrik sorunlarini ¢dzen ve bilgisayar olmadigi icin mutemetli-
gi 6grenmek zorunda kaldigini belirtirken aslinda bir miidiiriin ayni1 anda bircok
role biirtindiiglinii kanitlamaktadir.

Ben koy okulunda bagladum ve ilk giin maalesef koydeki okulun camlarimin
hemen hemen hepsi kirtkti onlan taktirdik, ikinci giin okulun kapilar ve
musluklann tamirlerini yaptrdik. Ugiincii giin ise okulun elektrik sorunlari-
nt asmaya ¢alistik. Okulumuzda tabi dordiincii giin bilgisayar olmadig icin
bu kez de mutemetligi 6grendik, bu sekilde dgrenilen bir siire¢ zamanla ve
tecriibe ile. (K80)

Okul midirleri 6zellikle yaptiklari bir¢ok isin 6gretim stirecinin Oniine geg-
tiginden sikayet etmektedirler. Evrak isleri, toplantilar ya da tadilat gibi bircok
stiregle ugrasmak zorunda kaldiklarindan o6grencilerle ilgilenme ve Ogretimi
siirdiirme siireclerine yeterince etkin olamadiklarini ifade etmektedirler. Isvicre
cakist tipindeki okul midiirleri ise en ¢ok gecerli olmayan sebeplerle derse gele-
meyen 6gretmenlerin dersini yiiriitme ya da 6grencilerle ilgilenme sorunlarindan
yakinmaktadirlar. Bu miidiirler, bu tiir durumlarda kendilerini tamamlayici bir
unsur olarak hissettiklerini ifade etmektedirler.

Koridorlarda, ozellikle 3. teneffiiste ozellikle sevk alan 6gretmenlerin dersle-
rine ben girerim. (K18)

Geliyorum, kurum neti acryorum soyle bir katlart geziyorum okulda bos si-
nif var nu yok mu onlara bakiyoruz. Kimlerin derslerine girmem gerektigini
diizenliyorum. Tamamlayict unsur gibi hissediyorum. (K53)
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Bir bakiyorsunuz sabah telefon caliyor, hocam ben hastaneye gidecegim. O
Ogretmenin tiim yiikii size biniyor. Yonetmelikte diyor ki okul yoneticisi 0g-
rencilerin derslerine girer. Sinmiflanmizda bazi égrencileri diger siniflara da-
gitmak noktasinda stkintilar ¢ekiyoruz. (K108)

Rejisor miidiir tipi
Rejisor miidiir tipindeki miidiirler icin rutin islerin baginda miidiir odasinda
oturarak okulu kameralardan yonetmek gelmektedir. Bu tipteki okul midiirleri

okullarini siirekli kameralardan izlemekte, herhangi bir sorun ortaya ¢iktiginda
¢Ozlimii yine uzaktan yonlendirmede aramaktadir.

...simdi burdan kameradan bakiyorum varsa bir durum hemen hizmetli ar-
kadast arayip miidahale ediyorum. (K120)

Kiiltiirii insa eden

Kiiltiiri insa eden okul tipindeki miidiirler semboller yoluyla birliktelik duy-
gusuna dayanan bir okul kiiltiirii yaratmaya ¢alismaktadirlar. Bu tipte yer alan
okul miidiirleri i¢in ¢ay kiiltiirii insa etmede Onemli bir semboldiir. Miidiirler
sabah gelir gelmez ilk is olarak cay demlemekte, giin icerisinde de dgretmenle-
riyle cay igerek sohbet etmektedir. Okul midiirleri icin 6gretmenlerle cay igme
iletisimi arttirma, insani iligkileri gelistirme ve olumlu bir okul iklimi yaratmada
etkili bir arag olarak algilanmaktadir. Gelir gelmez cay demleyen okul miidiirleri
cay sohbetleri sirasinda 6gretmenlerin sorunlarini dinlediklerini, boylelikle iligki-
lerini sicak tuttuklarini su sozlerle vurgulamaktadir:

Bir giin 8i 10 gece baktim kapida il milli egitim miidiiriiniin arabast yeni
atanmust, Ragip bey teftis kurulu baskanu ile birlikte indiler hemen odaya al-
dik, dediler ki hocam ¢ayiniz hazir my, dedim ki hocam bizim aligkanligimiz
bu sekilde biraz sonra nébetci arkadasimiz ¢cayin suyunu koyacak demleyip
derse girecek. Dedi olmaz hocam bizim Erzurum kiiltiiriinde ¢ayimiz onem-
lidir, sabah hemen gelir gelmez cay demlensin nobetci arkadas da ¢ayini icip
dersine oyle girsin. ...ben ilk geldigimde caywn fisini takarum, bu nobetci ar-
kadas icin de boyledir, ¢ayin fisi takilir cay 8.30 gibi demlenir ve ilk teneffiiste
cay oturmusg olurdu bu hep boyledir. Evinde kahvalti yapmayan filan.. (K12)

...Her teneffiis ¢ayimz hazir, onlarin sorunlarim dinlerim bir sukintt var nu
yok mu diye, binay: gezerim Ogrencilerle sohbet ederim. Ogle arasinda 6gret-
menlerimiz ve 6grencilerimiz ile birlikte yemek yiyoruz. (K56)

Kiiltiirti inga etmede cay birlikteligi simgeleyen onemli bir sembol olarak
algilanmaktadir. Ancak bu okul miidiirleri i¢in 6grencilere sorumluluk kazan-
dirdiklar1 bir okul kiiltiirii olusturmak da 6énemlidir. Sadece akademik anlamda
basar1 gosteren degil, yerden ¢Op alma, banki diizenleme, birbirlerini gordiikle-
rinde giinaydin diyebilme gibi 0rnek davranis sergileyen 6grencileri fark etmekte
ve Odiillendirerek bu tiir olumlu davraniglarin devam etmesine katki saglamak-
tadirlar.
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Okulda eger yonetici iseniz, bir gozlem yaparsiniz ben dyle yapryorum ilk
okula girdigimde hemen goz ucuyla bakarim, drnek bir 6grenci var mu diye,
yerden ¢op alan, bank: diizleyen ve ona hemen aninda miidahale edip ona
bir tesekkiir belgesi vermek ve hemen yaninda bir hikaye kitabt vermeniz.
Ashinda uyurken de yoneticisinizdir. Okul bahgesine girerken bile cocuklara
cocuklar giinaydin diyebiliyorsaniz bu mesajlar vermigsinizdir zaten. (K71)

Miidiir Tipolojileri Izgarast

Rutin islerden yola cikarak miidiir tipleri belirlemeyi amaclayan bu calis-
mada Blake ve Mouton’un (1964) 6ne siirdiigii “Yonetimsel Liderlik Izgaras1”
temel almarak “Miidiir Tipolojileri Izgaras1” olusturulmaya ¢ahigilmistir. Blake
ve Mouton (1978) liderleri iiretime ilgi ve insana ilgi olmak tizere iki eksen et-
rafinda birlestirerek 1’den 9’a kadar puanlamig ve sosyal kuliip yonetimi, takim
yOnetimi, orta yollu yonetim, ciliz yonetim ve otorite itaat yonetimi olmak iizere
bes farkl liderlik tiiriine ulagmistir. Benzer sekilde bu makalede okul miidiirle-
ri biirokrasi-iligki yonelimli ve hareketlilik-duraganlik yonelimli olmak iizere iki
eksen etrafinda 1’den 9’a kadar puanlanarak 1zgara iizerine yerlestirilmistir. Bu
baglamlarda konumlandirilan okul midiirii tipolojileri Sekil 2’de sunulmustur.

| Hareketlilik (Coklu Mekan Algisi) |

Kiiltiirii Insa Eden
Goriinen
Isvigre Cakist —
Biirokrasi Yoénelimli |« | Tligki Yonelimli

| Duraganlik (Miidiir Odast) |

Sekil 2. Miidiir Tipolojileri Izgaras:

Tartisma, Sonuc ve Oneriler

Okul midiirlerinin rutin olarak yaptiklar iglerin (i)denetim ve kontrol, (ii)
iliski kurma ve stirdiirme ve (iii)biirokratik siireclerin yonetimi amaclariyla ger-
ceklestirildigi goriilmiis ve bu rutin iglerden yola c¢ikarak bekgi, babacan, mii-
teahhit, memur, goriinen, isi paylasan, CEO, psikolog, 1svigre cakisi, rejisor ve
kiiltiirti inga eden seklinde on bir farkli okul miidiirii tipinin oldugu sonucuna
ulagilmistir. Okul miidiirlerinin yaptig: rutin igleri incelemeyi amaglayan bu ma-
kalede her bir miidiir tipinin farkli rutinlere vurgu yaptigi ve bu rutinlerin on-
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lar icin farkli anlamlara geldigi goriilmiistiir. Bu miidiirlerin rutin islere yonelik
vurgular dikkate alindiginda, miidiir tiplerini biirokrasi yonelimli ve mobilite
yonelimli olmak iizere iki farkli baglamda konumlandirmanin miimkiin oldugu
goriilmektedir.

Okul mudiirlerinin rutin islerinden yola c¢ikarak elde edilen midiir tipleri
dikkate alindiginda bu tipleri ortaya ¢ikaran farkl faktorlerin ele alinmasini ge-
rekli kilmaktadir. Bu calisma kapsaminda okul miidiirlerinin ifadelerinden yola
cikarak midirlerin farkli amaclar igin farkli giinliik rutinler olusturdugu ancak
deger ifade eden rutinlerin 6grencilerle ve 6gretmenlerle ilgilenme, egitim 6g-
retimin etkili bir sekilde siirdiiriilmesiyken, okul miidiirlerinin mevcut ugraglari
ogrencilerle ilgilenmenin ¢ok uzaginda olup biirokrasinin gerektirdigi zorunlu
yazismalar, evrak isleri, okul bahcesinin ve personelin denetlenmesi, kontrol
edilmesidir. Calismanin bu bulgular1 Akcay ve Basar (2004), Balyer (2014) ve
Giimiigeli (2009)’nin okul yoneticilerinin 6nem verdikleri ancak uygulamada yo-
netsel zamanlarini harcayan iglerin dagilimiyla ilgili bulgularimi destekler nite-
liktedir. Benzer sekilde, okul miidiirlerinin rutin iglerini inceleyen Aydin (2016)
okul miidiirlerinin telefon goriismesi ve yazisma faaliyetlerinin ¢ok fazla zaman
almasi nedeniyle kisisel gelisim ve mesleki rehberlik gibi faaliyetlere ise yeterince
zaman ayiramadiklari egitim lideri degil adeta bir biiro memuru gibi davrandikla-
rin1 ortaya gikarmustir. Sahin (2007) ise okul miidiirlerinin yapmaktan zevk aldigi
isler arasinda ise 0grencilere rehberlik, 6grenci sorunlari, 6grencilerle goriisme
ve onlara yardimci olma, 0grencileri bir iist 6grenime hazirlama, 6gretmenlere
rehberlik ve yardim yer alirken, okul miidiirlerinin mesai saatlerinin %72’sini
egitim Ogretim digindaki faaliyetlere ayirdiklarini vurgulamistir. Diger yandan
okul miidiirlerinin bir haftada en ¢ok ugrastig isleri ve bu islerden hareketle
okul miidirlerinin liderlik davraniglarini ortaya koymayr amaglayan Goldring,
Huff, May ve Camburn (2008) ise okul miidiirlerinin en ¢ok zaman harcadig1 isin
ogrenci isleri oldugu sonucuna ulagmaistir.

Elde edilen bulgulardan hareketle calismanin yapildigi baglam dikkate
alindiginda tilkemizde merkeziyetci yap1 ve buirokratiklesmenin miidiirlerinin
okullarda oynadigi rolleri buyiik olgiide etkiledigi sdylenebilir. Okul mudiiri
rollerinde geleneksel mudiir anlayisindan 6gretim liderligine ve doniisiimcii li-
derlige dogru yasanan degisimin Tirkiye’deki merkeziyetci yapinin etkisiyle tam
anlamiyla gerceklesmedigi, okul miidiirlerinin biirokratik islerden uzaklasarak
egitim liderligi rollerine yeterince dnem veremedikleri goriillmektedir. Bu bag-
lamda okullar ve okul miidirleri icinde bulunduklar1 baglamda degerlendirile-
rek denetleme rollerinden uzaklasarak egitim liderligi rollerine daha fazla zaman
ayirabilmeleri tizerine odaklanilmalidir.

Okul liderligini anlamada baglamin 6nemli bir rol oynadig1 sonucuna ula-
stlmaktadir (Goldring, Huff, May ve Camburn, 2008). Miidiir tipolojisinin belir-
leyicisi olarak okul miidiirlerinin rutin isleri gosterilen liderlik davraniglarinda
etkili olmaktadir. Durumsallik teorisi Tiirkiye’de okul miidiirlerinin giinliik ola-
rak yaptiklari isler, karsilastiklart durumlar ve bunlara kars1 gosterdikleri tepkiler
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ve davraniglar baglaminda ele alinirsa okul miidiirlerinin egitim liderligi rolleri
daha ¢ok yonetsel anlamda etkililigi saglayip okulun genel igleyisini stirdiirmek
olarak ifade edilebilir. Mevcut egitim sistemin okul miidiirlerine yiikledigi gorev
ve sorumluluklar, okulun bulundugu mubhit, ¢alisan personeller ve dgrencilerin
sosyoekonomik durumlart gibi durumsal faktorler sorunlar agisindan okuldan
okula degisiklik gostererek (Kosar, Sezgin ve Aslan, 2013) okul miidiirlerinin
karsilastiklar1 durumlar: farkhilagtirmakta ve dolayisiyla okul miidiir tiplerinin
vurguladiklar: ve yaptiklari islerde de farklilasmaya neden olmaktadir. Bu bag-
lamda mevcut durum okul miidiirlerinin gerek catida isci gibi calismasina, ge-
rekse 6gretmenler odasinda cay demlemesine sebep olmakta ve okul miidiirleri
literatiirde bulunmayan bu gibi rutin isleri okulun egitim islevinin aksamamasi
icin yaparak bir tiir liderlik davranisi gdstermektedir. Durumsallik ve durumsal
liderlik teorisinin Tiirkiye baglaminda degerlendirilmesi icin kiiltiirel anlamda
incelemeler yapilmasi ve okul miidiirlerinin yonetim olarak bag etmesi gereken
durumlarin goz oniinde bulundurulup gosterilen davraniglarin okul liderliginin
farkl bir boyutu olarak ele alinmasi durumsal liderlik teorisine farkli bir boyut
katacaktir.

Farkli mudiir tiplerinin okul icindeki iligkilerinde ve hareketliliginde farkli-
lastig1 noktalar okul midirlerini biirokrasi-iliski yonelimli ve hareketlilik-dura-
ganlik yonelimli olmak tizere iki eksen tizerine konumlandirmistir. Midir tipleri
1zgarasindan yararlanilarak CEO, memur, rejisor, psikolog ve isi paylasan tipin-
deki okul miidiirlerinin daha az hareket halinde olduklarini, islerini daha cok
odalarindan yiiriittiiglinii ve bu tipler arasinda psikolog miidiir hari¢ digerlerinin
biirokratik iglere oncelik verdigini sOylemek miimkiindiir. Buna karsin miiteah-
hit, babacan, kiiltiirii insa eden, bekgi, goriinen ve Isvicre cakisi miidiir tipleri-
nin daha ¢ok hareket halinde oldugunu ve bu tipler arasinda bekgi miidiir harig
digerlerinin biirokratik islere daha az 6nem verdigi goriilmektedir. Ancak okul
miudiirlerinin yaptiklar1 ve yapmak zorunda olduklari isler géz 6niinde bulundu-
rulursa okul miidiirlerini belirli bir tipe sokmak bu okul miidiirlerinin yalnizca o
tip davranig gosterdikleri anlamina gelmemektedir. Liderlik ¢alismalarinda da
bu durum bir miidiiriin birden fazla stili ayn1 anda kullanmasi olarak ortaya ¢ik-
maktadir (Marks ve Printy, 2003). Benzer sekilde bu calismadaki okul miidiirleri-
nin vurgulari dikkate alindiginda ayni miidiirlerin birden fazla role biiriinebildigi
dikkat cekmektedir.

Sonug olarak okul miidiirlerinin rutin olarak yaptiklar isler, okul mudiirle-
rinin yonetim anlayislarini, degerlerini, olaylara verdikleri tepkileri ortaya ¢ikar-
maslt agisindan onemli gostergelerdir. Bu ¢alismadan elde edilen bulgular 15181n-
da okul miidiirleri ve yaptiklari rutin isler baglaminda hem uygulayicilara hem de
arastirmacilara bazi 6neriler sunulmasi faydali olacaktir:

1. Bu caligmada midiir tipolojisinin olusturulmasinda okul miidiirlerinin
giinliik rutin islerinden hareket edilmistir. Ancak tipolojinin olusmasin-
da ve farkl tiplerin farkl 6zellikleri kazanmasinda belirleyici olabile-
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cegi dislintilen kisisel ozellikler ve okullarin baglamsal 6zellikleri gibi
degiskenler gelecek calismalarin tasarlanmasinda kullanilabilir.

2. Okul miidirlerinin roller ve gosterdikleri liderlik davraniglar1 bagla-
minda caligmanin ortaya koydugu sonuglar kiiltiirel baglamda karsilas-
tirmali ¢caligmalar yapilmasi gerekliligini gostermistir.

3. Makro diizeyde okullardaki biirokratik yapinin kirilmasia ve egitim
ve Ogretimle ilgili faaliyetlerin On plana alinmasina olanak saglayan dii-
zenlemelerin yapilmasi i¢in politikalar tiretilmesi rutin iglerin biirokra-
tik islerden uzaklagsmasi icin 6nem tagimaktadir.
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