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Abstract 
The purpose of this study is to investigate the attitudes of three influential groups toward homework: parents, 
teachers and the public. Specifically, attitudes toward reducing and eliminating homework, as well as creating 
alternatives to conventional homework, are examined. The first hypothesis is that the attitude of teachers and 
parents toward homework is positive, whereas that of the public is negative, in line with the Israeli Ministry of 
Education that suggests changing homework policies. Another hypothesis is that there is a correlation between 
the seniority of teachers and their attitudes toward homework—the greater the seniority, the more negative the 
attitude. Finally, the effect of various background variables of teachers (class grade and subject area: sciences or 
humanities) and parents (age of parents, number of children in the family and child birth-order) on their attitudes 
toward homework is examined. The first research hypothesis was confirmed—most teachers and parents are 
supportive of homework, whereas the public is the least supportive. In addition, the public is the most supportive 
of changing homework policies, parents are less supportive, and teachers are the least supportive. No correlation 
was found between the seniority of teachers and their attitudes toward homework. Finally, background variables 
have no effect on attitudes toward homework. According to these findings, the public is not yet ready to 
completely forgo homework, which has been so widely used and accepted. The desire to change the traditional 
homework policy exists, but the concept that homework is essential remains. 
Keywords: homework, parents, teachers, university students 
1. Introduction 
For many years, teachers and parents worldwide have viewed homework as an integral part of the learning 
process (Cooper, 1989). Despite this, homework has not been researched enough, and even in the existing 
literature there are many disagreements regarding the efficacy of homework and its effect on learning. Existing 
studies focus on the characteristics of homework, how these characteristics interact between themselves and how 
they affect student achievement, study habits and student responsibility (Buzukashvily, 2009). Homework is 
widely debated and discussed in the press, by the government, in government ministries and by various socially 
influential pressure groups. Almost every decade, the debate about homework surfaces and it is affected by 
changing opinions and points of view on childhood and leisure time. Moreover, it is affected by changes in 
attitude toward the curriculum, teaching methods and school quality (Katipoglu, 1993). 
There is a large amount of evidence that attitude plays an important role in shaping and determining behavior 
(Kraus, 1995). Attitudes toward homework, however, are inconsistent. Over the last century, the public attitude 
toward homework has changed from positive to negative and back. Homework is noticeably a source of friction 
between teachers and students, children and parents, and teachers and parents. Many pediatricians and family 
doctors point out that problems with homework are a common source of concern reported by children with 
medical problems. Therefore, it is important to determine whether the attitudes of parents, teachers and students 
toward homework are consistent (Cooper et al., 1998). There is little reference in the literature to the attitudes of 
parents and teachers toward homework (Katipoglu, 1993). The general tendency of researchers is primarily to 
correlate the preparation of homework with school achievements. Based on the results, some conclude that 
homework should not be assigned, while others conclude it should (Cooper et al., 1998). Both teachers and 
parents were generally found to hold positive attitudes toward homework (Katipoglu, 1993). Despite this, 
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teachers mention many factors that negatively affect homework, such as a shortage of required resources in the 
homes of students (Haffila et al., 2018). Moreover, a study on the attitudes of elementary-school teachers, 
parents and students toward homework found that teachers hold contradicting attitudes, not only positive 
attitudes as mentioned in the literature (Xu & Yuan, 2003). Some teachers view homework as a way to review, 
teach and correct class material and, in their opinion, it is a fundamental part of the learning process. Conversely, 
other teachers believe that there are more innovative ways to learn and review class material. Most parents hold a 
positive attitude toward homework and believe that it is an important part of the learning process but, in practice, 
it is evident that some parents do not invest time in helping and encouraging their children to prepare their 
homework (Davidovitch & Yavich, 2017). 
1.1 What Is Homework? 
Homework is defined as “tasks that teachers assign to students at school, which the students are required to 
complete after school hours, and which are considered a common learning strategy”. The homework procedure is 
complex and requires the participation of three main parties: parents, teachers and students. Each of them has 
objectives and behaviors that may come into conflict with the others (Rosário et al., 2015). Homework 
preparation involves complicated interactions between a greater number of factors than any other teaching tool. 
Because homework is meant to be completed at home, many factors may affect its quality, such as student 
abilities, motivation, study habits, classroom level, the amount of homework and its goal, the lighting at the 
students’ homes, the level of noise and the availability of a space with no distractions (Cooper, 1989). However, 
when it was decided to prolong the school day, homework was officially incorporated into the school curriculum. 
Therefore, homework is not necessarily prepared at home (Rawson et al., 2017). Homework can be defined as 
learning activities and tasks that are meant to be performed after the formal school lessons, and which can be 
performed within the school area (the school library or classroom); but even using this expanded definition, the 
students are required to complete any unfinished tasks at home (Davidovitch & Yavich, 2017). 
1.2 The Aims of Homework 
The Israeli Ministry of Education and Culture (regulations for elementary schools) requires homework as a 
matter of principle and lists three main aims (Fleischer & Ohel, 1977): 
1) To provide reinforcement of classroom lessons. 
2) To provide preparation for subsequent lessons. 
3) To promote independent thinking and learning and the acquisition of good study habits. 
Accordingly, researchers offer a definition of homework that includes three basic categories: practice & drill, 
preparation and further study. Some distinguish between drill and review—drill refers to repetitive exercises that 
are practiced until the material is mastered (for example, math exercises), whereas review refers to mastering the 
material by reading and memorization. The purpose of preparation-type homework is to provide background 
knowledge that may enhance classroom learning. Homework for further study adds extra knowledge and 
learning experience beyond what is learned at school, and its purpose is to promote the development of 
independent thinking, imagination and creativity (Shemer, 1995). Moreover, assigning homework for students to 
prepare at home offers parents a chance to be involved in the learning process and to improve their appreciation 
for education. In this regard, homework can potentially be used to develop a collaborative relationship between 
the school and the home environment of the students (Tam & Chan, 2009). 
Therefore, the rationale behind homework includes three general aims: the first and primary aim is to improve 
student achievements by practice and drill. The tendency of teachers is to focus on this aim. The second aim of 
homework is to enhance the motivation and self-regulation of students, thereby providing them with important 
life abilities such as personal responsibility. The third aim is to strengthen the relationship between the school 
and the home environment of the students. Since homework allows parents to be informed about the material 
studied in the classroom, it promotes communication between the parents and school staff (Trautwein et al., 
2009). 
1.3 Previous Studies on Homework 
Homework preparation has negative and positive effects on students. Therefore, research does not have much 
influence on the creation of consistent homework policies. Many policymakers and the general public mention 
studies that support their position, as well as studies that do not support it (Cooper & Valentine, 2001). In a 
meta-analysis study, Cooper (1989) summarizes the various types of effects caused by homework. The positive 
effects of homework include improved learning skills, the development of personal responsibility, improved 
memory, the acquirement of new knowledge and the development of critical thinking. Negative influences 
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include loss of student interest in the study material, excess parental intervention, a wider achievement gap 
between students, cheating (copying and private assistance), and physical and emotional fatigue. It was also 
found that high-school and middle-school students benefit the most from homework, while in elementary schools 
the effect of homework on student achievement is the most limited. Therefore, attitudes toward homework may 
vary more in elementary schools (Davidovitch & Yavich, 2017), where its effectiveness is questionable (Cooper, 
1989). 
Many studies on homework discuss its advantages and disadvantages. Some researchers claim that homework 
provides students with immediate benefits such as improved grades, improved classroom performance and a 
more positive attitude toward learning. Moreover, students enjoy long-term benefits such as the acquirement of 
time-management and problem-solving skills, which are essential not only for preparing homework but for other 
purposes throughout life. According to other studies, homework provides additional practice and drill, and 
creates extra time in which students are involved in learning beyond school time. It broadens the horizons of 
students and prepares them for handling complex problems (Davidovitch et al., 2016). According to the 
self-determination and social-cognitive theories, the very fact that homework is the sole responsibility of 
students increases their motivation and efforts to complete the tasks assigned, out of a sense of commitment and 
responsibility (Trautwein et al., 2009). 
Fleischer and Ohel (1977) summarize the main flaws and risks of homework in Israel based on surveys, studies 
and conversations with teachers, parents and students. First, they argue, homework sabotages parent-child 
relationships, because many parents consider it their central role to supervise their children’s homework. Second, 
not all parents are equipped to help their children; even very educated parents do not always possess the 
knowledge included in the school material or are familiar with the new teaching methods, so that their help is of 
no use and may even be misleading. This leads to the acquisition of negative learning habits, contrary to the goal 
of homework. Third, children have difficulty concentrating and are physically and emotionally exhausted when 
they arrive at home after school, which undermines the effectiveness of homework. Fourth, homework may 
widen the achievement gap between students, because many homes lack the basic conditions needed for 
homework preparation (such as a personal computer). Fifth, homework may create hostile teacher-student 
relationships when it is used as a tool for punishment or when “too much” homework is assigned beyond the 
capability of the students (Cooper et al., 2012). Teachers tend to be strict and investigative about which students 
completed their homework and which did not. This sometimes causes students who did not prepare their 
homework to avoid school and, in some cases, even to develop physical symptoms such as nausea and stomach 
aches as a result of nervousness and anxiety (Fleischer & Ohel, 1977). 
1.4 Past Attitudes Toward Homework 
At the beginning of the 20th century, homework was believed to be essential for improving and shaping the 
minds of students. The brain was perceived as a muscle, and memorization as a mental activity that improves it, 
not just as a way of acquiring new knowledge. Because memorization is an activity that can easily be performed 
at home, homework was a key strategy in education. By 1940, people began objecting to homework. The central 
goal of educators was to change the learning method that was common at the time: instead of learning by 
practice and drill, learning by developing the ability to problem-solve. The use of homework as a tool for 
punishment or for the improvement of memorization skills was questioned; instead, developing student 
proactivity and interest in learning was emphasized. In addition, homework was perceived as an interfering 
factor during the students’ leisure time. 
Toward the end of the 1950s, when the Soviet Union launched the Sputnik satellite, the trend toward reducing 
homework was reversed. Americans became concerned that the education system might not be ensuring that 
students are prepared for the complex technological future and for confronting ideological adversaries, and 
homework was perceived as a tool for accelerating knowledge acquisition. In the middle of the 1960s, the trend 
was reversed again. Homework was considered a tool that pressurizes students to reach high achievements. 
Contemporary learning theories questioned on the value of homework, and it was claimed again that an 
increased amount of homework might negatively affect the mental health of students. By the middle of the 
1980s, the trend turned back to supporting homework. The reason for this was the drop in student grades on 
American achievement tests and a growing concern regarding the ability of America to compete in the world 
market. 
From this historical overview it can be concluded that homework is an important part of students’ routine, and 
most educators believe that it is an important addition to school activities (Henderson, 1996). Moreover, the 
public attitude toward homework is mainly related to the prevailing social philosophy and international 
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economic trends rather than to studies on the efficacy of homework and its effectiveness in improving student 
achievements (Cooper et al., 1998; Cooper & Valentine, 2001). 
1.4.1 Factors Affecting Teacher Attitudes 
Teachers’ professional stage of development affects their attitudes toward creating changes in teaching methods. 
It was found that teachers in later stages are unsupportive of change, whereas teachers in early and intermediate 
stages support change (Maskit, 2006). Various researchers (Burke et al., 1987; Fessler, 1995) have defined the 
developmental stages of teachers as follows: the beginning stage during which teachers become familiar with the 
profession and job, the stage of refining professional skills, the stage of growth and enthusiasm, the stage of 
frustration and disillusionment, the stage of stability, the stage of routine and stagnation and the stage of decline. 
The professional development of teachers is affected, among other factors, by their age and seniority (Maskit, 
2006) and, therefore, these variables may also be correlated with teacher attitudes toward such a fundamental 
change in teaching methods as eliminating or reducing homework. In addition, a negative correlation was found 
in previous research between the age and seniority of teachers and their general attitude toward homework: the 
greater the seniority and age, the more negative the attitude toward homework (Davidovitch & Yavich, 2017). 
However, it was found that teacher attitudes vary regarding specific factors that affect homework (Haffila et al., 
2018). In the current study as well, teacher attitudes may be found to vary on specific issues. 
1.4.2 Factors Affecting Parental Attitudes 
Several factors affect parental behavior regarding homework preparation, such as parents’ sense of ability to help 
their children prepare homework and their motivation to do so. Various studies show that the attitudes of parents 
toward issues related to learning affect their behavior and the nature of their involvement in the learning 
processes of their children, including homework preparation. Therefore, when parents believe that homework is 
an essential tool, this belief is expressed by supportive behavior, namely, explaining the rationale behind 
homework to their children (Buzukashvily, 2009). 
1.5 The Situation in Israel 
In 2003, the Dovrat Commission was appointed to examine the state of the Israeli education system and provide 
recommendations and guidelines for implementing pedagogical structural and organizational changes. The 
Dovrat Report, with the reform that it recommends, emphasizes the fact that the education system in Israel, as in 
all other countries, is pressured to commit to implementing change and improving efficiency (Dovrat et al., 
2006). In 2006, the Ministry of Education issued a guideline publication recommending that the homework 
policy in elementary schools be re-examined by discussing questions related to the purpose of homework and its 
benefits, such as the goals of homework, the problems it causes, the types of tasks assigned, parental 
involvement in homework preparation, the amount assigned and the frequency. According to the guideline 
publication, each school is required, at the beginning of each year, to provide a detailed account of the school’s 
homework policy, both on the school website and in a note to the parents (Ministry of Education, 2006). 
Currently, it seems that the trending attitude toward homework in Israel is turning negative. The Ministry of 
Education has decided to prohibit elementary schools from punishing students who do not prepare their 
homework, and teachers are required to reduce the amount of homework they assign. Instead of assigning 
homework, the recommendation is to encourage students to read at least 10 minutes a day or to engage in 
enjoyable activities such as math games, word games or scientific experiments with their parents. In general, the 
aim of the Ministry of Education is for teachers to find alternatives to homework and, until then, it recommends 
reducing the amount of homework time according to class level (Eini, 2018). Accordingly, Cooper (1989) offers 
a model that divides the number of tasks, their purpose and the time needed to complete them according to age, 
for example: in grades 1–3, three tasks should be assigned per week, and the time required for completing each 
task should be no more than 15 minutes. The goals of the tasks for this age group should be to reinforce positive 
attitudes toward learning and develop positive study habits and personality traits. In grades 4–6, four tasks 
should be assigned per week, and the time required for completing each task should be 15–45 minutes. The goals 
of the tasks, among others, should be to develop various learning skills, independent study and research skills. 
In the current study, the attitudes of teachers, parents and the general public toward homework are examined. 
Because the topic of homework is raised every so often and debated among influential parties, it is important to 
examine the attitudes of the abovementioned groups and whether they agree among themselves or not. In 
previous studies conducted outside Israel, it was found that both parents and teachers generally view homework 
as a positive teaching strategy (Katipoglu, 1993). In a study conducted in Israel, it was found that there are 
differences between the attitudes of teachers and parents toward homework (Davidovitch & Yavich, 2015, 2017). 
It may be beneficial to examine whether the viewpoint of the Ministry of Education, which supports reducing the 
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amount of homework and finding alternatives, is consistent with the current attitudes of teachers, parents, and 
public opinion.  
1.6 Research Hypotheses 
We assumed that a negative correlation exists between teacher attitudes toward homework and teacher age and 
seniority, as well as between teacher age and seniority and teacher attitudes toward completely eliminating or 
reducing the amount of homework and finding alternatives. We assumed that, in general, teachers hold a positive 
attitude toward homework. We also assumed that most parents hold a positive attitude toward homework but 
differ on various issues, especially those concerning practical change. In addition, we hypothesized that the 
general public holds a negative attitude toward homework, in line with the current prevailing opinion, which 
represents the opinion held by the Ministry of Education and debated in the media (Cooper & Valentine, 2001). 
We tested the correlation between the backgrounds of the subjects and their attitudes (positive or negative). 
Assuming that homework is a complex learning tool subject to the influence of various public groups, it is 
important to examine the attitudes toward homework and the existence of differences between the various 
groups. 
2. Methodology 
2.1 Sample 
The research population consisted of three groups: teachers, parents and the general public. The sample included 
151 subjects: fifty were first- to sixth-grade teachers (15 male and 35 female), sampled from Israeli schools 
countrywide. The average seniority of the teachers was 14.12 years. Fifty-one subjects were parents of 
elementary-school students, sampled from populations with various characteristics, such as parents with 
higher-education degrees, parents with only high-school-level education, middle-class parents, orthodox parents, 
secular parents, parents with different numbers of children and parents of various ages. Fifty subjects were 
university students representing the general public, and were sampled from Ariel University, Tel Aviv University, 
the Hebrew University and Bar-Ilan University. The university students were of various religious backgrounds, 
ages and study areas, such as engineering, psychology, education and nursing. 
2.2 Research Tools 
2.2.1 Questionnaire on Attitudes Toward Homework 
We used a questionnaire developed by Cooper and his colleagues (Cooper et al., 1998) on attitudes toward 
homework. The questionnaire includes six items for which the subjects rank their attitudes, beliefs and emotional 
reactions toward homework (for example, the item: “I think homework helps to create proper working habits in 
students”). The reliability of the questionnaire was measured in previous studies and found to be alpha = 0.78 
(Buzukashvily, 2009). In addition, eight statements related specifically to the current research were added, 
focusing on the attitude of the subjects toward changing the homework policy, either by reducing homework or 
creating alternatives (for example, the item: “Reducing and eliminating homework is an essential step”). 
Moreover, the questionnaire examines attitudes toward the reasons for creating a change, and whether or not 
change is believed to be beneficial (for example, the item: “Homework widens gaps between students”). The 
responses were scored on a Likert scale along a range of five levels of agreement, where 1 represents strong 
disagreement and 5 represents strong agreement. 
2.2.2 Personal Background Questionnaires 
The subjects in each group received a personal-background questionnaire according to its characteristics. In the 
questionnaire sent to the parents, they were asked to score the level of homework help they offer on a scale of 
1–5, where 1 represents no help at all and 5 represents a large degree of help. 
2.3 Procedure 
The questionnaires were sent to the subjects electronically, through Google Forms. Before sending the 
questionnaires, it was clarified to the participants that the questionnaires are anonymous and no personal 
information is required. Statistical analysis of the questionnaires was performed using SPSS software. The first 
research hypothesis, that there are differences between the various groups, was tested by independent t-tests. The 
second research hypothesis, that there is a correlation between teacher attitudes and seniority, was tested by a 
Pearson-correlation test. The third research hypothesis, that most parents hold a positive attitude toward 
homework but differ on various issues, was tested by independent t-tests. The fourth research hypothesis, that the 
attitude of the public (university students) is in line with the Ministry of Education, was tested by independent 
t-tests. Furthermore, correlations between personal characteristics and attitudes toward homework were 
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examined by a Pearson-correlation test. 
3. Results 
3.1 Differences in the Attitudes of Teachers, Parents and the Public (University Students) Toward Homework 
To test the first research hypothesis, that differences exist between the attitudes of the various populations toward 
homework, statistical analysis was performed on the attitude means. The means relate to all the statements in the 
homework questionnaire, both positive and negative. Recoding of the positive statements was performed so that 
the scales of both negative and positive statements point in the same direction. The attitudes were scored on a 
scale of 1–5 (where 1 represents strong disagreement and 5 represents strong agreement). 
 
Table 1. Statistics of the differences between the general attitudes of the various populations toward homework 

 Mean SD Min Max
Teachers 
N = 50 

3.50 0.63 1.85 4.77

Parents 
N = 51 

3.36 0.76 1.77 5 

University Students
N = 50 

3.13 0.83 1.54 4.38

 
Table 1 shows that, in general, the attitudes of university students are the most negative (M = 3.13), next are 
those of the parents (M = 3.36), and teachers hold the most positive attitudes (M = 3.5). The standard deviation is 
low for all three populations (between 0.63 and 0.83). 
To test the significance of the differences in the means of general attitudes toward homework between teachers, 
parents and university students, independent t-tests were performed. It was found that the mean of teacher 
attitudes (M = 3.5, SD = 0.63) is significantly higher than that of university students (M = 3.13, SD = 0.83) 
(t91.39 = 2.48, p < .05). In contrast, it was found that the mean of teacher attitudes (M = 3.5, SD = 0.63) is 
higher than that of parents (M = 3.36, SD = 0.76), but not significantly (t99 = 1, p > .05). In addition, it was 
found that the mean of parental attitudes (M = 3.36, SD = 0.76) is not significantly higher than that of university 
students (M = 3.13, SD = 0.83) (t99 = 1.43, p > .05). 
3.2 Differences in Attitude Toward Reducing and Eliminating Homework 
To confirm the research hypotheses that parents hold a positive attitude toward changing the homework policy 
but differ on specific issues, and university students hold a positive attitude toward changing the homework 
policy, statistical analysis was performed on the responses to the relevant statements. The statements were scored 
on a scale of 1–5. The total number of subjects was 151. 
 
Table 2. Statistics of the differences in attitude toward changing the homework policy 

 
Teacher Average 

(SD) 
N = 50 

Parent Average 
(SD) 

N = 51 

University-Student 
Average 

(SD) 
N = 50 

Reducing and eliminating homework is an 
essential step. 

2.14 
)1.01(  

2.67 
)1.3(  

3.3 
)1.19(  

Finding alternatives to practice-and-drill 
homework is essential. 

3.38 
)1.27(  

3.59 
)1.32(  

3.6 
)1.21(  

Eliminating homework improves parent-child 
relationships. 

2.36 
)1.24(  

2.84 
)1.37(  

2.82 
(1.46) 

Eliminating homework improves teacher-student 
relationships. 

2.58 
)1.1(  

2.75 
)1.45(  

3.02 
)1.31(  

General attitude toward creating a change (mean 
of the four statement scores) 

2.76 
)1.02(  

3.12 
)1.22(  

3.45 
)1.01(  

 
The results concerning parents and university students confirm the research hypotheses. The attitude of teachers 
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toward creating a change was found to be the most negative. 
Table 2 shows that parents hold a more positive attitude toward creating a change (M = 3.12) than teachers (M = 
2.76), while university students hold the most positive attitude (M = 3.45). Differences found between the 
statements in the questionnaire were as follows: parents and teachers support finding alternatives to 
practice-and-drill homework (M = 3.59, M = 3.38) but oppose reducing and eliminating homework (M = 2.67, M 
= 2.14). University students, however, support both finding alternatives to practice-and-drill homework (M = 
3.6) and reducing and eliminating homework (M = 3.3). 
Teachers, parents and university students all disagree with the statement that eliminating homework improves 
parent-child relationships (M = 2.36, M = 2.84, M = 2.82, respectively). However, university students believe to 
a slightly greater degree (M = 3.02) than teachers and parents (M = 2.58, M = 2.75, respectively) that eliminating 
homework improves teacher-student relationships. 
To test whether the differences in the attitudes of the various populations toward changing the homework policy 
are statistically significant, independent t-tests were performed. It was found that: 
- There is no significant difference between the means of parents and teachers (p > .05). 
- There is no significant difference between the means of parents and university students (p > .05). 
- There is a significant difference between the means of teachers and university students (p < .05). 
The statistical-significance test proves that university students hold the most positive attitude toward changing 
the homework policy compared to teachers and parents, which further confirms the research hypothesis that the 
attitude of university students is in line with the Ministry of Education. 
3.3 The Relationship Between the Seniority and Age of Teachers and Their Attitude Toward Homework 
To determine whether there is a relationship between the general attitude of teachers toward homework and 
teaching seniority, a Pearson-correlation test was performed and no correlation between the variables was found 
(p > .05). Another Pearson-correlation test showed no significant correlation between the age and attitude of 
teachers (p > .05). These results are not in line with the research hypotheses and the literature. It is possible that 
the results were affected by the limitations of the current study. 
3.4 Differences in Attitude Toward Homework Between Teachers of Various Grades 
To determine whether there are differences in attitude toward homework between teachers of various grades 
(1–6), statistical analysis was performed. The total number of subjects was 51. No noticeable differences were 
found between the means (M = 3.59, M = 3.47, M = 6.68, M = 3.23, M = 3.55, M = 3.36, respectfully) and the 
standard deviation ranges over the interval 0.43–0.6. All teachers were found to hold a positive attitude toward 
homework (as shown above) and no differences were found between teachers of various grades. 
3.5 Differences in Attitude Toward Homework Between Teachers from Different Disciplines (Sciences and 
Humanities) 
To determine whether there are differences in attitude toward homework between science (M = 3.7) and 
humanities (M = 3.33) teachers, independent t-tests were performed, and no significant difference was found 
(T31 = 1.24, p > .05). However, science teachers were found to hold a slightly more positive attitude. 
3.6 The Relationship Between Parental Background Variables (Child Birth-order Position, Number of Children 
in the Family, Age of Parents) and Attitude Toward Homework 
To determine whether the background variables of parents are related to their attitude toward homework as 
scored in the questionnaire, a Pearson-correlation test was performed. No correlation was found between the 
attitude of parents toward homework and the child’s birth-order position (p > .05), the number of children in the 
family (p > .05) or the age of the parents (p > .05). 
3.7 The Relationship Between the Degree of Homework Help Offered by Parents, as Scored in the Questionnaire, 
and Their Attitude Toward Homework 
Parents were asked to score the level of homework help they offer on a scale of 1–5 (where 1 represents no help 
and 5 represents a great degree of help). To determine whether a correlation exists between the attitudes of 
parents toward homework and the degree of help they offer as scored on the scale, a Pearson-correlation test was 
performed and no significant correlation was found (p > .05). 
4. Conclusion 
Homework and its aims have been extensively studied from various viewpoints. Because homework is a publicly 
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discussed topic, the attitudes of influential populations of interest toward homework were examined here. The 
main issues examined were general attitudes toward conventional homework, the degree to which there is a 
desire to create change and whether practice and drill should continue to be performed at home or at school. The 
study results show that the populations examined (teachers, parents and university students) are generally 
supportive of homework, albeit with certain differences. 
4.1 The First Research Hypothesis, That Teachers Hold a Positive Attitude Toward Homework, but There Are 
Differences Between Teachers with Different Levels of Seniority 
This research hypothesis was partially confirmed. Teachers were found to be the most supportive of homework 
compared to the other populations examined, but no correlation was found between seniority and a positive or 
negative attitude. 
When teachers were asked about practical changes to the homework policy, they opposed reducing or completely 
eliminating homework as recommended by the Ministry of Education, but supported creating alternatives to 
practice and drill. In a conversation with one of the teachers who participated in the research, he claimed that 
there is a need to adapt the homework assignments to the new generation. In his opinion, there is no need to 
eliminate or reduce homework, but there is a need to change it. He assigns his students (fifth-graders) their 
homework through Google Forms—electronic practice questions hosted by Google. In this way, students 
practice the school material on a computer, using a technology that is familiar to them, and receive immediate 
feedback. 
In addition, no significant difference was found between science (math and English) teachers and humanities 
(Bible and history) teachers in their attitudes toward homework, but science teachers were found to hold a 
slightly more positive attitude. Previous studies show that practice and review are essential for success in 
subjects such as math and science (Cooper et al., 1989) and, moreover, the Ministry of Education claims that 
even if homework is reduced or eliminated in the distant future, no extreme changes will be made in the 
sciences. 
4.2 The Second Research Hypothesis, That Most Parents Hold a Positive Attitude Toward Homework but Differ 
on Various Issues, Especially Those Concerning Practical Change 
This hypothesis was confirmed. Most parents were found to support changing the current homework policy but 
oppose complete elimination. They believe that homework is essential, improves student achievements, helps 
create proper working habits and does not sabotage student-teacher or child-parent relationships. However, when 
asked about changing the conventional policy, parents responded positively. In a conversation with a parent of 
two elementary-school students, he claimed: “Homework is a burden for me no less than it is for the children.” 
However, when asked explicitly whether  homework should be completely eliminated, he responded negatively. 
No differences were found between background variables such as the number of children in a family, age of the 
parents and child birth-order position, and a positive or negative attitude of parents toward homework. It is 
possible that these variables do not directly affect parental attitude.  
4.3 The Third Hypothesis, That the Public Opinion of Homework is in Line with the Ministry of Education and 
the Debate in the Media—Namely, to Reduce and Eliminate Homework 
This hypothesis was confirmed. The general public (university students) was found to hold a neutral attitude 
toward homework, in contrast to the positive attitude held by teachers and parents, and to believe that 
eliminating homework may even improve child-parent relationships. In general, the public was found to support 
the changes recommended by the Ministry of Education. According to the research literature, the public attitude 
toward homework is mainly related to the prevailing social philosophy and to international economic trends 
rather than to studies on the efficacy of homework and its effectiveness in improving student achievements 
(Cooper et al., 1998; Cooper & Valentine, 2001). It may be beneficial, in future research, to examine the 
relationship between economic aspects in Israel and the public attitude toward homework. 
In a previous study that examined alternatives to homework, Fleischer and Ohel (1977) proved through an 
experiment that changing the homework does not necessarily cause lower student achievements or slow down 
the pace of study. An alternative to homework presented in the study was guided practice during school time. 
The achievements of the students who practiced in class were equal to those of the students who practiced at 
home. 
According to the traditional definition, homework is “tasks that teachers assign to students at school, which the 
students are required to complete after school hours, and which are considered a common learning strategy” 
(Cooper, 1989). In the current research, it was found that the various populations that have an influence on the 
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homework policy are mostly supportive of homework, but at the same time supportive of changing it. The 
research results are similar to those reached in previous studies, according to which teachers and parents are not 
yet ready to completely forgo homework and accept a change in the current policy (Davidovitch & Yavich, 
2017). Even approaching the third decade of the 21st century, in an age of technological development that affects 
many areas of life—it seems that homework is still perceived as it always was—an indispensable part of the 
education system. 
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