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Abstract: Constructivism proposes that learners construct concepts based on prior knowledge
and experiences. Numerous factors may lead to inadequate or improper concept construction,
leading to misconceptions. This study provides a foundation for discussing literary misconceptions
using discussions with 47 pre-service literature teachers on the origins of diverse misconceptions
regarding the narrator and focalizer. The participants identified the narrator and focalizer in
two fictional narratives and elucidated each concept. Thus, the causes and aspects of the
misconceptions were identified. Misconceptions about the narrator and focalizer were found
to involve four factors: over-contextualization of everyday experiences, misunderstanding of terms,
transfer of misconceptions in textbooks, and miscategorization of prior knowledge. The transfer of
misconceptions and miscategorization had the largest impact. Moreover, the aspects of misconceptions
differed for each cause. Over-contextualization led to equating the narrator with the focalizer, and the
transfer of misconceptions led to equating the narrator with the author. Miscategorization resulted in
miscategorizing the narrator and focalizer as subordinate concepts of speech representation and point
of view. Misunderstanding of terms interacted with other causes, leading to equating the narrator
with the focalizer, as well as misclassifying them as speech representation. Based on these results,
methods to overcome literary misconceptions at the curriculum, class, and teacher education levels
were suggested.

Keywords: misconceptions; origins; narrator; focalizer; pre-service literature teacher

1. Introduction

At the center of the recent educational movement are criticisms of the subject-based curriculum
system and efforts to modify it into a competency-based curriculum. In this paradigm shift, the goal of
education lies in what learners know how to do, not simply what they know [1]. The important point
is that even if the curriculum changes from subject-based to competency-based, an important goal of
education is still for learners to understand concepts correctly [2]. Competency does not replace or
exclude concepts. Although acquiring concepts alone does not make one an educated person, it is
difficult to obtain the abilities and qualities of an educated person without acquiring concepts [3].

The primary task of concept learning is selecting which concepts to teach. However, identifying
the learner’s level of understanding of the concept is as important as selecting it. From a constructivist
perspective, a concept is incomplete in itself; it is constructed. A concept does not first exist outside the
learner and then transition inside. Rather, learners construct concepts based on their prior knowledge
and experiences. The problem in this process is misconception. That is, due to various causes, learners
may erroneously construct the concepts they must learn, hindering their intellectual growth and further
learning. Therefore, misconceptions are an important problem whose solution should be prioritized by
curricula seeking effective concept learning [4].
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Previous studies on misconception have focused primarily on science and mathematics education.
Based on the self-consciousness of knowledge education, these studies have long discussed the
occurrence of and solutions to misconceptions, the core of education content. Studies for these subjects
are achieving significant results in teaching strategies to address misconceptions, which include the first
stage of misconception typology, the second stage of analyzing the origins of diverse misconceptions,
and the third stage of resolving the misconception. In contrast, interest in misconceptions is relatively
low in language, literature, history, social, and geography education. For these subjects, most
discussions are still at the level of the typology of learners’ major misconceptions related to the core
concepts of each subject [5].

In literary education, research on misconceptions is now in its initial stage. Only recently have
scholars published a paper addressing the need for research on literary misconceptions [6]. To stimulate
research on literary misconceptions, in addition to their typology, the origins of diverse misconceptions
must be analyzed. This is because the origins of diverse misconceptions must first be identified to
devise methods to overcome them, i.e., change the concept.

Based on these problems, this study analyzes the causes of secondary school pre-service literature
teachers’ misconceptions regarding the narrator and focalizer, a typical concept taught in literature
classes in South Korea. The specific research questions are as follows.

1. What are the origins of pre-service literature teachers’ misconceptions regarding the narrator
and focalizer?

2. What misconceptions regarding the narrator and focalizer arise from each cause?

This analysis of the origins of diverse misconceptions will provide a basis for devising teaching
strategies to resolve them and improve the literary education curriculum. Furthermore, since
this is the first study to approach literary misconceptions in terms of the narrator and focalizer,
it can promote interest in this area and contribute to stimulating further research. Finally, by
targeting the misconceptions of pre-service literature teachers, this study will help with implementing
learner-oriented teacher education.

2. Theoretical Background

2.1. Meaning of Misconception and Research Necessity

In concept learning, numerous terms are used to indicate a learner’s erroneous understanding
of something. These include alternative conception, spontaneous reasoning, misconception, naive
conception, and misunderstanding. The most widely used of these terms is misconception.

To understand misconceptions, it is important to note that the term “conception” is used rather
than “concept.” “Concept” refers to the social and objective knowledge created by the agreement of
the academic community, whereas “conception” refers to a mental representation in an individual’s
cognitive structure. Therefore, “conception” emphasizes the process by which individuals construct
a concept in their cognitive structure. The learner’s conception can be considered appropriate if it
reaches the level of the concept, and if not, the learner’s understanding is inappropriate. There are
two types of inappropriate conceptions: preconceptions and misconceptions. Both terms fall under
personal and subjective knowledge. The former refers to learners’ preconceived notions constructed
from their pre-learning everyday experiences, while the latter refers to conceptions in the learner’s
cognitive structure that do not match the concept or comprise only parts of the concept after learning.

In brief, misconceptions signify knowledge in the learner’s cognitive structure that does not match
or only partially matches the concept of the academic community. When applied to literary education,
literary misconceptions can be defined as knowledge in the learner’s cognitive structure that does not
match or only partially matches the literary concept even after learning.

A point to note is the prejudice against literary concepts. Interest in misconceptions is low in
literary education because of the prejudice that literary concepts are more unscientific than scientific.
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Due to the interpretive nature of literary concepts, it is difficult to establish objective and universal
concepts, unlike research in science and mathematics. Subsequently, literary study is open-ended
and controversial about concepts. However, the concepts of all subjects possess some logical and
interpretive nature, albeit varying in degree. In science education, misconceptions are defined based on
“concepts agreed upon by the scientific community,” which itself acknowledges the interpretive nature
of concepts [7]. Literary concepts such as character, event, narrator, focalizer, rhythm, imagery, allegory,
and irony are knowledge agreed upon by the literary community through research and discussion.
Moreover, these literary concepts constitute the main contents taught in literary education. Hence, as
in science education, misconceptions in literature must also be explored to investigate the knowledge
of literature learners and improve concept learning.

2.2. Origins of Diverse Misconceptions

Misconceptions do not occur accidentally. Rather, their occurrence is causal and complex.
Therefore, one of the topics of misconception research is the analysis of their origins. The origins
of diverse misconceptions must be identified in order to devise methods to eliminate the cause or
correct the misconception. Identification of their origins also facilitates effective learning and teaching
environment design to prevent misconceptions from occurring.

There are two main discussions on the causes of misconceptions. One involves the factors
contributing to misconceptions, and the other involves the mechanisms by which misconceptions
occur. The former has identified factors affecting the formation of misconceptions at various levels,
including everyday life, the classroom, media environment, and peer groups. Among these, the most
discussed factors include everyday experiences, language used, and textbooks [8].

The relationship between everyday life and misconceptions relates to the notion that knowledge is
an abstraction of concrete objects or phenomena. Misconceptions are likely to occur when knowledge
that is intuitively understood in everyday life does not reflect the content of the concept. The relationship
between the language used and misconceptions relates to the notion that concepts are represented
by terms. A term is created to reveal the typical attributes of a concept. However, a term cannot
represent all the characteristics of a concept; compared to the concept, it is incomplete and opaque.
This causes learners to misunderstand the meaning of the concept when approaching it through a
term. The relationship between textbooks and misconceptions relates to the notion that a textbook
represents terms, explanations, activities, etc., related to the concept through language. Learners in a
classroom understand the concepts described in the textbook through the teacher’s act of teaching.
If the textbook contains any misconceptions, they are likely to be transferred to the learner. Even
if the textbook describes the concept accurately, the learner may understand it incompletely if the
explanation is difficult, abstract, or not detailed.

An important goal of Korean literary education is for learners to deepen their understanding
of literary concepts, and in particular, the complexity of these concepts. In the process, they often
form misconceptions with various factors. Everyday experiences, language used, and textbooks can
be regarded as important factors that form misconceptions in concept learning in literary education
as well. When learning concepts frequently used in everyday life, such as storytelling, symbolism,
metaphors, and protagonists, the learner’s everyday experiences become either a basis for properly
understanding the literary concept or a factor that leads to misconceptions. Discussions in literary
education have often involved the notion that textbook explanations of the narrator, character types,
plot, etc., are inaccurate. In particular, in the sense that literary education is a subject that teaches
“language arts,” i.e., literature, through “language,” close analysis is required of the effects of the
language used, i.e., the terms used to describe the concept, on the formation of misconceptions.

However, these factors in themselves do not cause misconceptions to form. In the learning process,
a concept is not complete in itself; it is constructed. In other words, the occurrence of misconceptions
relates deeply to how the learner constructs the concept using these factors. The mechanism is as
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important as the factors in the formation of misconceptions. The mechanisms by which misconceptions
occur are largely based on two theories: p-prime theory and categorization theory.

P-prime theory explains how everyday experiences are involved in the formation of misconceptions.
It states that learners intuitively construct knowledge through everyday experiences, which is referred
to as p-prime. Misconceptions occur when learners do not apply p-prime in the proper context [9].
For example, a learner may construct the p-prime that “force causes objects to move” through his
or her everyday experiences of pushing objects. However, this knowledge may lead the learner to
think, “To keep moving the object, I must keep applying force,” which is a misconception. Without
distinguishing between contexts with and without friction, the learner forms this judgment in the former
context. P-prime theory has the advantage of explaining in detail the formation of misconceptions by
conceptualizing the relationship between the factor of everyday experiences and the occurrence of
misconceptions. The learner’s p-prime can serve as either a misconception or a suitable resource for
learning a concept depending on the context in which it occurs. If the p-prime causes a misconception,
then the solution is to recontextualize the p-prime.

Categorization theory explains how the learners’ prior knowledge is involved in the formation
of misconceptions [10]. A concept does not exist by itself. Rather, it exists as part of a knowledge
category. Misconceptions occur when the learner does not properly understand the category of the
concept to be learned. For example, consider a learner that is trying to categorize whales while
learning about vertebrates. It would be the learner’s misconception to classify whales as fish and
think that they breathe through gills based on their appearance. This is the process of judging fish as a
different category from mammals and understanding fish through the characteristics of that category.
Categorization theory has the advantage of explaining the relationship between prior knowledge
and misconceptions through the principle of categorization. Learners utilize the concepts they have
already learned, i.e., prior knowledge, to understand the concepts they are currently learning. Here, a
misconception may occur if the prior knowledge is improperly used. To correct this misconception,
the learners must re-categorize it while properly understanding the relationship between their prior
knowledge and the concept to be learned.

In concept learning in literary education, the p-prime and categorization theories are useful for
explaining the mechanisms by which misconceptions occur. For example, to understand the concept of
the narrator and focalizer, a learner may recall his or her own storytelling experience. Depending on
the appropriateness of the contextualization, this experience can either support or impede learning.
Additionally, to understand the narrator and focalizer, the learner may refer to prior knowledge such
as “telling and showing” or “types of perspectives” as a representation of dialogue. In this case as well,
depending on the appropriateness of the categorization, the prior knowledge can either contribute to
learning the concept or lead to a misconception.

2.3. Meaning and Educational Context of the Narrator and Focalizer

In literary theory, the narrator is the person who tells the story in the narrative. The story, which
consists of characters, events, and background, corresponds to the content of the narrative. Strictly
speaking, the person who tells the story is not the author. Rather, the author creates a representative to
tell the story, which is the narrator [11]. A reader hears a voice that talks about the story while reading
a text, and that voice belongs to the narrator. The narrator is important because the story may be
conveyed differently depending on the narrator. The credibility of the narrator or their intellectual and
moral characteristics determine the rhetorical effect of the work, thus greatly affecting the reader’s
understanding of the narrative [12]. In the history of narrative theory, the narrator has been regarded
as essential and the only tool of narrative mediation. This indicates that the distinction between the
narrator and focalizer was not perceived before Genette proposed the concept of focalization.

The focalizer is “the position or quality of consciousness through which we ‘see’ events in the
narrative [13].” G. Genette first presented the issue of the focalizer, raising the criticism that previous
studies concentrated on the narrator while overlooking the fact that the mediation of the story is related
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to “who is speaking” and “who is viewing” [14]. Narrators can describe what they see, but they can also
describe what others see. The focalizer might be a character or a narrator. In the focalization, “see” has
a perceptual facet, a psychological facet, and an ideological facet beyond the physical vision. In other
words, “who sees?” indicates “Who perceives, conceives, assumes, understands, desires, remembers,
and dreams?” and so on. The focalizer allows the reader to view an event from the perspective of a
specific character, allowing the reader to sympathize naturally with that character’s situation. Hence,
one method to understand the meaning of the narrative deeply is to analyze the mediation of the story
while focusing on the focalizer.

In this regard, the “see” of the focalizer and the “speak” of the narrator have cognitive, emotional,
and ideological dimensions beyond sensory dimensions such as vision or hearing. Given that these
two are separate in principle but combined depending on the literary work, they should be considered
important in exploring narrative communication. Diversity in the combinations of the narrator’s
speaking and the focalizer’s seeing reinforces or transfers the social relationship and power structure
between characters in the form of representation.

In education in Korea, the concepts of the narrator and focalizer are taught within the Korean
language subject. The achievement standard for the 2015 revised curriculum currently being
implemented is as follows: “(9kor05-04) the learner should receive literary works with a focus
on the perspective of the viewer or speaker in the literary work [15].” In the 2015 revised curriculum,
the first through third years of middle school are expected to attain this achievement standard.
The concept of the narrator has long been taught from the fourth curriculum, while the concept of the
focalizer was introduced in the 2015 revised curriculum.

It is worth noting that the Korean curriculum uses the terms “speaker” and “viewer” rather than
“narrator” and “focalizer.” This is based on the question that Genette raised to distinguish between
the narrator and focalizer: “who is speaking” and “who is viewing.” Genette assumed the typical
attributes of the narrator and focalizer as telling and viewing, respectively. The Korean curriculum
states that “narrator” and “focalizer” are unfamiliar and difficult terms for middle school learners and
suggests “speaker” and “viewer,” which contain intuitive and everyday words, as the terms for the
narrator and focalizer, respectively.

In the context of literary education, narrator and focalizer are concepts that are difficult for learners
to understand. It is difficult for a learner to perceive the narrator when reading a novel. In particular,
the more novels that minimize the narrator’s involvement and exposure, the more the reader is
immersed in the story layer rather than at the narration layer. The reader must consciously focus their
attention to identify the narrator. In addition, various terms such as point of view, teller, voice, and
perspective have been used with regard to the narrator throughout the history of literary education,
which hinders the learner’s understanding of the narrator and creates an obstacle to learning.

However, unlike narrators, as a focalizer is a new concept in narrative theory, it is unfamiliar to
teachers as well as learners. Just as narrative theorists before Genette did not distinguish between who
speaks and who sees, the task of identifying who speaks and who sees in the mediation of the story is
an unfamiliar and difficult one. One difficulty in understanding the concept is the misunderstanding
caused by the term “viewer” itself, which has replaced “focalizer” in the curriculum to promote a more
intuitive understanding.

3. Materials and Methods

3.1. Participants

The participants in this study comprised 47 undergraduate students from Kangwon National
University. Most of the participants desire to become literature teachers in public or private secondary
schools after graduation. The College of Education of Kangwon National University, which is
located in Gangwon-do, South Korea, admits students with relatively high academic achievements.
The participants had received basic instruction about narrators from the previous curriculum (2011
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revised) in middle school, learned about the concepts of the narrator and focalizer in the first semester
of 2018 in the Literary Education major, and responded to a descriptive survey in the second semester
of 2018 in the Literature Theory major. Before taking the survey, the participants were informed
that their participation in the study was voluntary, that participation would not affect their grade,
that their participation would be anonymous, that codes would be assigned for identification, and
that the results of the descriptive survey would be treated as confidential and used only for research
purposes. The participants’ consent was then obtained. The “Instructions and Consent Form for
Research Participants” was provided for this purpose. The participants’ backgrounds and educational
experiences vary. However, as their backgrounds are irrelevant to the research objectives, no personal
data was collected.

3.2. Research Instrument

The content of the concept questionnaire was based on the achievement standard related to the
narrator and focalizer in the 2015 revised Korean curriculum. The questionnaire was based on a
two-tier test approach, which is widely utilized in misconception research to identify the learners’
misconceptions. The questionnaire was broadly divided into first (Question 1) and second tiers
(Question 2). Question 1 identified whether the pre-service teacher had a misconception and, if so, its
aspects: “Using (Text 1) and (Text 2), explain the meaning and characteristics of conceptsⓐ andⓑ of
(Material).” (Text 1) is an excerpt from the Korean novelist Lee Hyo-seok’s “When Buckwheat Flowers
Bloom.” In (Text 1), the narrator is someone outside of the story, who explains the conflict between
Dong-i and Heo Saengwon. This narrator sets Heo Saengwon up as the focalizer and makes the
readers view their conflict from the perspective of Heo Saengwon. As a result, the readers sympathize
naturally with Heo Saengwon’s situation. (Text 2) is an excerpt from the Korean novelist Eun Hee
Kyung’s “Great and Special Lovers.” In (Text 2), the narrator is someone outside of the story, who
tells the conflict between man and woman. This narrator sets both of them up as the focalizer and
makes the reader view their conflict from each perspective. As a result, the readers judge the lovers
critically while maintaining a sense of balance. The sentence presented in (Material) was one of the
achievement standards of the 2015 revised curriculum: “the learner should receive literary works
with a focus on the perspective of theⓐviewer orⓑspeaker in the literary work.”ⓐ is the term in
the curriculum for “focalizer” corresponding to the learner’s level, andⓑ is the same for “narrator.”
(Question 2) was used to identify the causes of misconceptions: “Describe any difficulties you have in
learning, understanding, and explaining conceptsⓐ andⓑ.” In addition to showing any correct or
incorrect knowledge of the learners by revealing their understanding of the concept, this question also
revealed the difficulties they experienced in understanding it. Therefore, this question provided clues
to infer the causes of misconceptions. The Korean questionnaire that was administered to the learners
is presented in Appendix A, and the English translation is presented in Appendix B.

3.3. Research Process and Analysis Method

The study began on September 10, 2018, by asking participants to complete the concept
questionnaire. Each participant was given 30 min and asked to return the questionnaire to the
researcher when they believed their answer was complete. The data produced from the above research
procedure were assigned to the classification symbols shown in Table 1 and cited.

Table 1. Research data and classification symbols.

Content Subject Classification Symbol

Question 1 A Misconceptions of pre-service
teachers and their aspects

47 participants

A-Serial number

Question 2
B Report difficulties in

understanding, learning, and
explaining the concepts

B-Serial number
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The researchers collated the concept questionnaires collected from the participants, reviewed
their responses to Question 1, and selected the misconceptions (Table 2). Overall, misconceptions were
identified in 58.5% of the responses. There were differences in prevalence according to the concept.
Misconceptions were identified in 63.8% and 46.8% of the responses for the concept of narrator and
focalizer, respectively.

Table 2. Results of misconception identification.

Concept No Misconception Has Misconception Sum

Narrator 17 30 47

Focalizer 25 22 47

Subsequently, four categories were created to analyze the causes of misconceptions systematically
in the responses with the misconceptions (Table 3).

Table 3. Origins of diverse misconceptions and their meanings.

Origins of Diverse
Misconceptions Code Meaning

Over-contextualization of
everyday experiences O1

The learner overuses knowledge obtained from
everyday experiences in inappropriate contexts to
understand concepts. For example, learners may

misidentify the narrator and focalizer based on their
own experiences with storytelling, or may not

perceive their differences.

Misunderstanding of terms O2

The learner understands the meaning of concepts
with an arbitrary understanding of its terms. For

example, the learner may understand the term
“viewer,” which is used in the curriculum for

“focalizer,” as “characters who see something with
their eyes.” This is due to the learner’s arbitrary

interpretation of the viewer’s “see.”

Transfer of misconceptions from
textbooks O3

The learner understands concepts with the belief that
the misconception presented in the textbook is

correct. For example, the learner may describe a
third-person point of view as the point of view of

narrators who speak outside the work. This is
because the textbook’s misconception of the

third-person point of view was transferred to
the learner.

Miscategorization due to prior
knowledge O4

The learner misunderstands the category of the
concept to be learned due to their misunderstanding

of the relationship between their prior knowledge
and the concept to be learned. For example, the
learner may equate the distinction between the

narrator and focalizer with the distinction between
points of view. The distinction between the narrator
and focalizer and the distinction between points of
view are at different levels. However, the learner

establishes their prior knowledge of point of view as
the parent category and places the concepts of the

narrator and focalizer under it.

The categories in Table 3 were derived using grounded theory, though previous studies on the
causes of misconceptions were referenced. Although grounded theory begins from data, the researcher’s
interpretive framework is used to create categories that can appropriately describe the data [16]. These
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created categories are not finalized by themselves. The researchers must continuously examine whether
the categories are appropriate for understanding the data and complement them when necessary.
Using this methodology, the researchers analyzed and classified the misconceptions and their causes
several times to create four categories.

However, even if researchers repeatedly perform strict analysis and self-examination, they are
limited by subjectivity. To address this limitation, the researchers conducted an expert opinion survey
to verify whether the identification of misconceptions and the categories of the causes listed in Tables 2
and 3, respectively, were appropriate and whether there were any other categories. The expert group
comprised six members: five professors and researchers who teach and research literary education and
one professor who is an expert in misconception research. The researchers informed this group of the
purpose and method of the study via e-mail, obtained consent, sent the questionnaires, and obtained
their responses. All experts who received the questionnaire confirmed that all the misconceptions
identified in Table 2 were appropriate. The researchers then collected their opinions on whether the
analysis of the origins of diverse misconceptions presented in Table 3 was appropriate, and whether
there were any other categories. Most of the experts concurred with the analysis and categories of this
study. However, [A-5] responded, “The characters in a novel speak with other characters and view
events. Here, the character speaking is the ‘speaker’ and the character viewing the event is the ‘viewer.’”
In this regard, the researchers considered the origin of the misconception as O4. However, the experts
suggested that “Learners may misunderstand the meaning of ‘speak’ from the term ‘speaker’ of the
narrator curriculum, and misunderstand all agents of a conversation as the ‘speaker.’” Accordingly,
the cause of this case was modified to O2. Through this process, the classification of the causes of
misconceptions listed in Table 3 was completed.

4. Results

4.1. Prevalence of Misconceptions by Cause

The misconceptions identified in the responses appeared in various forms. Essentially, one cause
formed one misconception. However, two or more causes formed more than one misconception in
many cases. As such, the sum of the responses containing misconceptions for each cause exceeded the
total number of misconceptions. For the data analysis, this study examined the number of responses
containing misconceptions by cause and divided this by the total number of misconceptions by concept,
obtaining both the ratio and number of cases. Table 4 shows the results.

Table 4. Prevalence of misconceptions by cause.

Concept
Total Number of
Misconceptions

Prevalence (Number of Responses) of Misconceptions by Cause

O1 O2 O3 O4

Narrator 30 10%(3) 33.3%(10) 66.7%(20) 43.3%(13)

Focalizer 22 13.6%(3) 40.9%(9) 0%(0) 59.1%(13)

For the concept of narrator, misconceptions were identified in 30 of the 47 responses, with
46 misconception causes. O3 showed the highest prevalence, followed by O4. The third-highest
prevalence was O2, followed by O1. For the concept of focalizer, misconceptions were identified in
22 of the 47 responses, with 26 misconception causes. O4 showed the highest prevalence. This was
followed by O2 and O1, while O3, the transfer of misconceptions from textbooks, did not occur at all.

The cause that differed the most in the misconceptions of the narrator and focalizer was O3.
Although O3 was the highest among the causes of narrator misconceptions, this cause was not
observed at all among the causes of focalizer misconceptions. Analysis of this difference will provide
information to help resolve issues in concept learning for the narrator, as well as prevent the formation
of misconceptions through the same cause when learning about the focalizer.
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Meanwhile, the other causes of misconceptions had a similar rate of occurrence for both concepts.
O4 showed the highest prevalence, followed by O2 and O1. These results indicate what needs to be
considered to prevent misconceptions when designing lessons on literary concepts, including those of
the narrator and focalizer. In particular, the high prevalence of O4 suggests the importance of helping
learners properly understand the relationship between prior knowledge and the concept to be learned
when learning literary concepts. Even if learners properly understand their prior knowledge, they
may misunderstand the concept they are currently learning if they do not perceive the similarities and
differences between the two concepts.

4.2. Analysis of the Origins of Diverse Misconceptions

4.2.1. Over-Contextualization of Everyday Experiences

Learners learn and construct concepts through various experiences. These include experiences
in school, where learners interact with teachers and their fellow learners, and experiences in their
daily lives, where they interact with others and their environment. While intuitively analyzing their
everyday experiences, learners construct personal knowledge on their own or utilize their everyday
experiences as clues to understand the concepts to be learned [17]. Everyday experiences are one of
the resources that learners use to learn a concept meaningfully.

It is worth noting that these everyday experiences can cause misconceptions. To understand the
concept to be learned, learners recall their related everyday experiences. However, learners become
confused when they discover gaps between this concept and their everyday experience. In relation to
(Question 2), some participants who had misconceptions noted that it is difficult to understand the
narrator and focalizer properly due to inconsistencies with their everyday experiences.

Table 5 shows representative cases of O1. The participants either do not understand how the
narrator and focalizer differ ([B-14], [B-25]), or know that there is a difference, but do not understand
why the narrator and focalizer are divided in the course of the story ([B-27]). These difficulties originate
from the participants’ experiences with storytelling. We have abundant storytelling experience in
recounting characters or events from our daily lives. In these experiences, we recount through
someone’s voice (narrator) what was seen from someone’s perspective (focalizer). The issue here,
however, is that based on their experiences in storytelling, learners may misunderstand that the “person
who viewed the event” is the same as the “person who speaks about the event.” Generally, when “I”
recount my experience, i.e., when storytelling from the first-person point of view, the person who sees,
perceives and feels the event (focalizer) is the same as the person who talks about the event (narrator).
However, when “I” recount someone else’s experience, i.e., when storytelling from the third-person
point of view, the narrator and focalizer differ. Therefore, the first-person narrative situation is an
inappropriate basis for understanding the difference between the narrator and focalizer. In the process
of understanding these concepts, however, the learners over-contextualized the first-person narrative
situation, which dominates their own storytelling experiences. This resulted in cognitive confusion.

Table 5. Cases of O1.

Code Example Responses to (Question 2)

O1

[B-10] We usually equate the viewer and the speaker in terms of the character who
witnesses an event and speaks about it. For that reason, it was difficult to understand the
difference between these two concepts when learning about the viewer and the speaker. It

is still difficult to distinguish these two concepts.
[B-25] The concept honestly seemed very easy to me if I only heard the words “speaker”

and “viewer.” However, even after the explanation of the concepts, it was difficult to
understand the difference between them. I could not shake the thought, “Is the person

viewing the event, not the same person who will speak about it soon?”
[B-27] I see the speaker and viewer as different concepts. When we tell a story, however, it

is difficult to understand why the speaker and viewer are divided.
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Learners who over-contextualize their first-person point of view storytelling experiences do not
perceive the difference between the narrator and focalizer or apply them incorrectly to the work.

Table 6 shows representative aspects of the misconceptions caused by O1. In [A-25], the participant
defines both the narrator and focalizer with the same meaning. This learner does not understand the
difference in meaning between the narrator and focalizer in the sense that the narrator is related to the
act of speaking, and the focalizer is related to the act of seeing. In [A-10], the participant defines the
narrator in relation to “a certain person’s perspective”; the participant confuses the meaning of the
narrator and focalizer in the sense that the perspective here is close to the focalizer. The participant
also misunderstood Heo Saengwon as the narrator in their analysis of <Text 1>. While the participant
in [A-27] defined the focalizer properly, they did not properly apply the concept of focalizer to their
analysis of the text. In their analysis of <Text 2>, they misunderstood the third-person point of view
narrator, “someone outside the story,” as the focalizer.

Table 6. Misconceptions due to O1 and their aspects.

Code Example Responses to (Question 1)

O1

[A-10] The speaker refers to who is narrating from a certain person’s perspective in the text.
The speaker in <Text 1> is clear. Heo Saengwon is established as the speaker, and he

describes his thoughts about Chungju-zib and Dong-i from his perspective.
[A-25] The speaker and viewer refer to who is speaking through a certain person’s eyes.

[A-27] The viewer refers to who is conveying the story through a certain person’s eyes. In
<Text 2>, a war of nerves between a man and a woman is conveyed through the eyes of

someone outside the story. That person is the viewer.

According to the P-prime theory, learners intuitively construct knowledge through everyday
experiences, and misconceptions occur when learners do not apply everyday experiences in the
proper context [9]. Learners’ everyday experiences with storytelling can become origins of diverse
misconceptions. However, as their everyday experiences are a useful resource for learning, it is
inadvisable to exclude them from the classroom when teaching literary concepts [18]. Therefore, to
change the concept [19], i.e., overcome the misconception and modify their understanding to the correct
concept, the learner’s experiences with storytelling must be recontextualized so that they contribute
to the learner’s understanding of the narrator and focalizer. Specifically, everyday experiences that
learners focus on are often first-person narrative situations. However, because the narrator and
focalizer are the same in a first-person narrative situation, this is inappropriate for understanding the
difference between the narrator and focalizer. Therefore, teachers must guide the learners to recall
experiences of different narrative situations or compare different narrative situations. Learners can
more easily understand the difference between the narrator and focalizer by recalling a third-person
narrative situation from their own storytelling experiences that distinguish the narrator and focalizer,
or by comparing first- and third-person narrative situations.

4.2.2. Misunderstanding of Terms

One of the first things that learners encounter when learning a concept is its terms. Terms refer to
words used to represent a concept. Terms are designed to accurately express the typical attributes
of the concept or reveal marked points that distinguish the concept from others. In this sense, terms
are a useful resource for learners to reference when learning concepts. Hence, by paying attention
to its terms, learners can understand the attributes of the concept and identify its differences with
other concepts.

Terms, however, do not represent the concept perfectly. Terms are partial, and their meanings vary
according to the concept. Therefore, terms also act as a factor that leads to misconceptions. Learners
may become confused by terms with similar meanings or arbitrarily understand the meaning of the term
used to represent the concept. In relation to (Question 2), some participants who had misconceptions
noted that it is difficult to understand the meaning of the terms for the concept accurately.
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As mentioned above, the terms narrator and focalizer in narrative theory were replaced with
the terms speaker and viewer, respectively, in the 2015 revised Korean curriculum. The Korean
education community judged that the terms speaker and viewer better reveal the typical attributes
of the concepts of narrator and focalizer, respectively, and that learners would feel familiar with and
intuitively understand them.

The issue, however, is that some learners who understand the concepts of the narrator and focalizer
based on terms arbitrarily interpret the meaning of the terms. Table 7 shows representative cases of
O2. In [B-5], the participant thinks that speak and view are easy words to understand. This statement,
however, is a judgment that does not consider the context of the narrative in which these terms are
used. Moreover, this judgment can lead to an improper understanding of the narrator’s “speak” and
the focalizer’s “see.” This participant also claims that the terms are easy to understand, but is uncertain
of their understanding of the concepts based on them (“I am not sure if that is really the case”). In [B-6],
the participant points out how many terms learned in literary education share similar words, and noted
that it was difficult to learn the concepts of the narrator and focalizer because the differences between
the terms are unclear. Meanwhile, in [B-29], the participant faced difficulties because “focalizer” is an
unfamiliar term. This participant noted that although they know the focalizer’s “see” differs from the
character’s “see” at the story level and the narrator’s “see” at the narrative level, they do not know the
exact meaning.

Table 7. Cases of O2.

Code Example Responses to (Question 2)

O2

[B-5] “Speak” and “view” in “speaker” and “viewer” are easy terms. The characters in a
novel speak with other characters and view events. The character speaking is the speaker,
and the character viewing the event is the viewer. However, I am not sure if that is really

the case.
[B-6] The speaker is related to telling, and the viewer is related to showing. However, I
cannot clearly understand how these concepts differ from similar terms such as point of

view, person, voice, narrator, and focalizer.
[B-29] When I learned the term “speaker,” I thought it was the same as the person telling
the story, i.e., the narrator. However, when I learned the term “viewer,” I could not really
guess the meaning. “Sees” seems to differ from what characters or the narrator sees, but I

am not sure what it means exactly.

Learners who do not understand or misunderstand the meaning of the terms confuse the narrator
and focalizer with other literary concepts based on the direction of their arbitrary understanding. This
characteristic differentiates it from O1 in that O1 is only associated with the misconception of equating
the narrator with the focalizer.

Table 8 shows representative cases of misconceptions due to O2. In [A-5], the participant confuses
the narrator with characters who speak about events and the focalizer with characters who view events.
The learner misunderstands the narrator’s “telling” at the narrative level and the focalizer’s “viewing”
at the text level as actions of the story level to which characters belong. In [A-6], the participant
understands that the narrator and focalizer, directly and indirectly, reveal the personalities of the
characters or the information of the events. In this misunderstanding, the narrator is confused with
telling, a type of speech representation, and the focalizer, with showing, another type of speech
representation. In [A-29], the participant perceives both the viewer and speaker as components of the
narrator and equates the narrator and focalizer.
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Table 8. Misconceptions due to O2 and their aspects.

Code Example Responses to (Question 1)

O2

[A-5] The characters in a novel speak with other characters and view events. The character
speaking is the speaker, and the character viewing the event is the viewer.

[A-6] The speaker is a narrative technique in which the narrator directly reveals the
characters and events. The viewer is a narrative technique that indirectly reveals the

personalities and psychology of the characters and information about the events.
[A-29] The narrator is a person who speaks about characters or events through a certain

person’s eyes. The narrator is the viewer and the speaker.

Which term is appropriate is not excluded from discussions about the narrator and focalizer.
In narrative theory, the terms narrative and focalization are used the most. However, terms such as
point of view, perspective, vision, prism, slant, and filter are used competitively depending on the
researcher. As a result, research of the narrator and focalizer inevitably begins a discussion about
identifying which terms to use and why [20,21].

Therefore, changing the terms “speaker” and “viewer” in the curriculum back to “narrator” and
“focalizer” or different terms will not necessarily prevent misunderstanding the terms. No term can
perfectly represent a concept; learners can always misunderstand its meaning if it is represented by
language. To correct learners’ misconceptions arising from misunderstandings of the terms, textbooks
and teachers must first clearly explain what the terms represent. It is necessary to emphasize that the
role of the narrator is to convey the characters and events of the story in the narrative, as well as that
the terms “narrator” and “speaker” have the same meaning in this context.

One method to avoid misunderstandings is to explain the differences and relationships with other
terms. This is because when “narrator” was replaced with “speaker” in the curriculum, the narrator’s
act of speaking was judged as a marked characteristic that distinguishes the narrator from other
concepts. The important point is that the narrator’s “telling” is an act at the narrative level distinct from
the characters’ “telling.” If the learners can identify the difference by comparing the narrator’s “telling”
and the characters’ “telling,” they can better understand the narrator’s “telling,” i.e., the characteristics
of the speaker. This is also the case when learning the concept of the focalizer, which is represented by
the term “viewer.” The teacher should emphasize to the learner that unlike the characters at the story
level and the narrator at the narrative level, the focalizer is at the text level and that the focalizer’s
“see” has perceptual, psychological, and ideological facets that go beyond mere physical vision.

4.2.3. Transfer of Misconceptions from Textbooks

Textbooks are one of the most important resources in concept learning. A textbook is a teaching
material that concretely and systematically implements the contents of the curriculum for learning.
Textbooks on concept learning act as guidelines for learners and teachers in that they present not only
the terms and definitions of concepts, but also explanations, learning activities, and assessment items.

However, the problem is that textbooks frequently contain misconceptions, in addition
to scientific concepts. Textbooks are a part of the pedagogical change process of academic
discourse-curriculum-textbook-classroom, a conversion process in which concepts can be damaged or
misunderstood. In relation to (Question 2), some participants who had misconceptions had suspicions
about the explanations presented in the textbooks.

Table 9 shows cases of misconceptions due to O3. Representative misconceptions in Korean
language textbooks and literature textbooks include the explanation that a narrator with an “omniscient
author’s point of view” is the same as the author, and that a narrator with a “third-person point of
view” is outside the work, while setting the criterion for point of view as inside and outside the work.
In [B-3], the participant had suspicions about the explanation in the textbook. The participant found it
contradictory that the textbook describes a narrator with an omniscient author’s point of view to be
outside the work even though the narrator is an element in the work. However, the participant was
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uncertain of their judgment. While they acknowledged that the explanation in the textbook might be a
misconception, they were confused as to whether that judgment itself was appropriate.

Table 9. Cases of O3.

Code Example Responses to (Question 2)

O3

[B-3] The speaker of <Text 1> and <Text 2> is a narrator from the omniscient author’s point
of view that talks about events, the behavior of characters, and even their psychology from
outside the work. However, can the narrator be outside the work? Because the narrator is
the writer, he can be outside the work. According to my professor, however, the narrator is

an element in the work. I do not understand the textbook’s explanation very well.

The participant’s confusion relates to the nature of textbooks as a factor in misconceptions. In class,
textbooks are perceived as “guidelines to teach and learn” and “guidelines to accurately explain
the learning content.” Consequently, learners strongly tend to accept the terms, definitions, and
explanations of concepts presented in the textbook as entirely correct. Furthermore, even when learners
perceive illogical definitions or inappropriate explanations in textbooks, they hesitate to judge them as
misconceptions. Among the responses to (Question 2), only [B-3] questioned the explanation of the
textbook. Due to their prejudice that the textbook represents absolute truth, the participant, in this
case, was not convinced that the explanation in the textbook was a misconception.

Misconceptions in textbooks, such as that of the narrator, are characterized by being transferred to
many learners based on the educational content presented in curricula and textbooks over long periods.
As examined above, misconceptions due to O3 showed the highest prevalence among misconceptions
of the speaker. Many learners who do not perceive a misconception in a textbook as a problem mistake
the misconception as a scientific concept and later reproduce the misconception.

Table 10 shows representative cases of misconceptions due to O3 and their aspects. There are two
main types of misconceptions due to O3. One ([A-33]) is the participant’s perception of the narrator as
the writer based on the textbook’s explanation of the omniscient author’s point of view. The other
([A-30]) is the participant’s explanation of the third-person narrator’s location as “outside the work”
based on the textbook’s explanation of the third-person narrator. There is a third type as well that
combines these two. In this, the narrator is described as the “author” who is “outside the work.”

Table 10. Misconceptions due to O3 and their aspects.

Code Example Responses to (Question 1)

O3

[A-33] The speakers of <Text 1> and <Text 2> are both the authors.
[A-30] The speaker of <Text 1> talks about characters and events from outside the work as

if staring directly at them.
[A-3] The speaker of <Text 1> and <Text 2> is a narrator from the omniscient author’s

point of view that talks about events, the behavior of characters, and even their psychology
from outside the work.

In most classes, since many learners learn the concept from one textbook, the misconceptions
of the textbook are transferred powerfully and widely to the learners. To control this transfer of
misconceptions, the teacher needs to perceive the misconceptions of the textbook and intervene.
Misconceptions in textbooks are not directly transferred to learners. Rather, they are taught through
the teacher’s class. Therefore, teachers should keep in mind that the textbooks might contain
misconceptions and verify whether there are any misconceptions about the educational content to
be taught.

Of course, it is difficult for teachers to verify individually whether there are misconceptions about
the educational content. This is especially so if the textbook’s misconception is based on a misconception
of the academic community, such as the misconception of the narrator. Therefore, a fundamental
measure for this verification task is to build a database of misconceptions in the form of a handbook
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through collaboration between the education and academic communities. The textbooks currently in
print by numerous publishers contain various misconceptions, a situation that requires systematic
investigation and analysis by academic and expert groups. This task should include diachronic analysis,
i.e., analysis of when the textbooks’ misconceptions first appeared and how they were mistaken to be
correct. Presenting these investigation and analysis results to teachers, learners, and even publishers in
the form of a handbook can not only effectively prevent the transfer of misconceptions in textbooks to
learners, but also help reduce misconceptions in the textbooks themselves.

4.2.4. Miscategorization Due to Prior Knowledge

One resource that learners value for understanding concepts is prior knowledge. In teaching and
learning, the concepts of subjects are hierarchized in accordance with their difficulty, and learners learn
the concepts in order, from easy to difficult. Prior knowledge here refers to knowledge that has already
been learned that is highly related to the content to be learned. Generally, learners with more abundant
prior knowledge are more likely to succeed in concept learning. In learning, prior knowledge is a
resource that promotes inference and understanding and serves as a source of confidence. The less
prior knowledge learners have, the more passive they are in learning, and the more difficulty they
experience in understanding.

However, prior knowledge does not always positively affect concept learning. Learners who
are overconfident in or blinded by their prior knowledge are passive in learning new concepts. Prior
knowledge can cause misconceptions. In relation to (Question 2), participants who had misconceptions
noted the unfamiliarity of the concept or difficulties in learning while failing to understand the
difference between the concept to be learned and their prior knowledge properly.

Table 11 shows representative cases of O4. The participants in Table 11 mentioned telling and
showing, which are speech representation types, as well as point of view and its different forms, which
is prior knowledge related to the narrator and focalizer. The participants attempted to understand the
concepts of narrator and focalizer in relation to their prior knowledge. However, they did not properly
apply the prior knowledge, and it instead caused their misconceptions. In [B-8], the participant is
confident that understanding the concepts of narrator and focalizer is not difficult. This confidence,
however, is inappropriate because the learner misunderstands their prior knowledge of telling and
showing as the narrator (speaker) and focalizer (viewer). In [B-16] and [B-42], each participant reports
their difficulties in understanding the concepts of the narrator and focalizer in relation to the point of
view. These participants easily learned point of view and its types and are still familiar with them.
However, they confessed that the terms “speaker” and “viewer” were unfamiliar and that it was
difficult to understand clearly how they related to the point of view.

Table 11. Cases of O4.

Code Example Responses to (Question 2)

O4

[B-8] I learned about the speaker and viewer as “telling” and “showing” in high school, so
it was not difficult to understand these concepts. It was good to have another opportunity

to learn them.
[B-16] It is difficult to distinguish the speaker and viewer from the point of view. After

thinking about it, learning about the point of view in middle school was not this difficult. I
was able to understand the first-person point of view and third-person point of view based

on person intuitively.
[B-42] Viewer and speaker are subordinate concepts of point of view. However, the terms

are unfamiliar. I am more familiar with the “first-person central point of view” and
“third-person objective point of view.”

This confusion arose because the learners could not properly subsume narrator and focalizer
in their prior knowledge. According to Ausubel [22], meaningful learning is determined based on
whether the prior knowledge properly subsumes the concepts to be learned. Subsumption, in this
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context, means to harmonize or integrate the concepts to be learned with existing concepts. Its types
include superordinate subsumption, subordinate subsumption, and combination subsumption. To
learn a concept meaningfully, learners must subsume it in a manner consistent with its relationship to
their prior knowledge. As prior knowledge, such as point of view and showing and telling (mentioned
in Table 11), is related to the narrator’s “telling” method or person, they are subordinate concepts of
the narrator. If the prior knowledge is a subordinate concept, then the concept to be learned must
be subsumed to the superordinate concept. Learners must infer the nature and characteristics of the
concept to be learned while integrating their prior knowledge. However, in Table 11, the participants
perceive their prior knowledge as the superordinate concept and subordinately subsume the narrator
and focalizer.

The learners who miscategorized the concept to be learned due to their prior knowledge showed
the misconception that the narrator and focalizer are a type of point of view or speech representation.

Table 12 shows representative cases of misconceptions due to O4 and their aspects. There are two
main types of misconceptions due to O4. One is to set the prior knowledge of speech representation as
a superordinate concept and subordinately subsume the narrator and focalizer. [A-8] is a representative
example. This participant defines the narrator (speaker) according to the concept of telling, and
the focalizer (viewer) according to the definition of showing. The learner sets the narrator and
focalizer as a subordinate category of speech representation. However, the distinction between the
narrator and focalizer is irrelevant to speech representation and cannot be equated with the distinction
between telling and showing. This type of misconception is characterized by the relevance of the
“misunderstanding of the terms.” Speaker and viewer, terms in the curriculum, are concepts that are
different from telling and showing, which are two types of speech representation; however, they are
terminologically very similar. This is the basis for the learner subordinately subsuming the narrator
and focalizer in speech representation.

Table 12. Misconceptions due to O4 and their aspects.

Code Example Responses to (Question 1)

O4

[A-8] “Speaker” is a narrative technique in which the narrator directly reveals the
personalities and psychology of the characters, information of the events, etc. Because it is
a direct narrative technique in which the narrator intervenes between the reader and the

characters, the distance between the characters and the reader increases, whereas the
distance between the narrator and the reader decreases.

[A-8] “Viewer” is a technique that indirectly implies the personalities and psychology of
the characters and information of the events through “dialogue” and “actions.” Through
dialogue and description, the distance between the characters and reader decreases, while

the distance between the narrator and characters and narrator and reader increases.
[A-16] The speaker is the omniscient author’s point of view, and the viewer is the

first-person central point of view. The viewer of <Text 1> is the first-person central point of
view in that the character Heo Saengwon speaks primarily about his own psychology.
The speaker of <Text 2> is the omniscient author’s point of view in that the narrator

outside the work describes in detail the psychology of two characters.
[A-42] The viewer, the person who directly sees the characters or events, can be called the

first-person central point of view. The speaker, the person who observes and conveys
characters and events, can be called the third-person objective point of view.

The other is to set the prior knowledge of point of view as a superordinate concept and subordinately
subsume the narrator and focalizer, as in [A-16] and [A-42]. The concept of point of view concerns
“how and where the speaker speaks;” the first-person point of view and third-person point of view are
distinguished based on the “where,” and the external approach that describes only the character’s
outer appearance and the internal approach that describes in detail the character’s psychology are
distinguished based on the “how.” Four types of point of view can be derived by combining the
classifications according to these criteria: the first-person central point of view, first-person peripheral
point of view, third-person omniscient point of view, and third-person objective point of view.
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Some of the participants confused the concepts of narrator and focalizer with one of these four
types of point of view. In [A-16], the participant regards the narrator as the omniscient author’s point of
view and the focalizer as the first-person central point of view. In [A-42], the participant describes the
focalizer as the first-person central point of view and the narrator as the third-person objective point of
view. Point of view is a structural attribute of the narrator. Therefore, the narrator, as a subordinate
category of point of view is a misconception in which prior knowledge is used incorrectly.

The category’s location serves as a basis for inferring the characteristics of the concept. Incorrectly
identifying the category of the concept, therefore, adversely affects further learning of other concepts.
To correct this misconception arising from the miscategorization of prior knowledge, first, the learner
must perceive that they incorrectly identified the category of the concept to be learned. Second,
the learner must newly identify the category of the concept to be learned.

In this respect, using metacognition helps learners identify misconceptions while being critical
of their cognition [23]. Metacognition refers to cognition of cognition; that is, the learners reflect
on and identify their own level of understanding and state of learning. As in the examples of
Table 11, learners feel negative emotions such as unfamiliarity and awkwardness when subsuming the
narrator and focalizer into prior knowledge. These emotions, psychological clues that the learners
are experiencing cognitive conflicts, can be utilized as an opportunity for learners to reflect on their
level of understanding. Teachers must, therefore, provide activities for learners with misconceptions to
record their thoughts and emotions while focusing on their own response.

After identifying their misconceptions, a graphic organizer can be provided to help learners newly
identify the relationship with their prior knowledge. An organizer is information or a material that
provides a medium between the learners’ prior knowledge and the concept to be learned. A graphic
organizer combines text and pictures to present the elements and structure of the concept visually [24].
Narrator, focalizer, telling, showing, point of view, etc., are all elements that systematically constitute
the narrative. Figure 1 presents the relationship between these concepts through a graphic organizer.
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Figure 1. Graphic organizer to re-categorize O4.

Figure 1 can be provided as a completed organizer for presentation purposes or as a
learner-generated organizer for learners to fill in the blanks. These organizers explicitly show
the misunderstandings of learners who have misconceptions due to O4 regarding the relationship
between prior knowledge (telling and showing, point of view) and the concepts to be learned (narrator
and focalizer), and can help re-categorize their misconceptions to promote a proper understanding of
the locations of the narrator and focalizer and their characteristics.
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5. Discussion

This study collected data on the misconceptions of the narrator and focalizer from undergraduate
students at the College of Education aspiring to become secondary school literature teachers, and
identified the origins of diverse misconceptions and the aspects of the misconceptions for each cause.
The findings indicated that 63.8% of the participants had a misconception about the narrator, and 46.8%
had a misconception about the focalizer. Furthermore, the occurrence of misconceptions was found to
involve four factors: over-contextualization of everyday experiences (O1), misunderstanding of terms
(O2), transfer of misconceptions in textbooks (O3), and miscategorization of prior knowledge (O4).
Among these, the causes with the largest impact on the misconceptions of the narrator and focalizer
were O3 and O4. Moreover, the aspects of the misconceptions differed for each cause. In this section,
we discuss the implications of these results regarding overcoming literary misconceptions at different
levels of literary education.

5.1. Overcoming Literary Misconceptions in the Curriculum and Textbooks

The most important implication of these results is that they provide evidence for criticizing how
the concepts of the narrator and focalizer are presented in the curriculum and textbooks. In the context
of intervening in the misconceptions of literary concepts, textbooks and the curriculum play a role. O3
showed the highest prevalence for narrator misconceptions, while the most prevalent cause of focalizer
misconceptions was O2. The curriculum and textbooks are important for learners when they need to
refer to various materials in the process of constructing concepts. Even if the textbook describes the
concept accurately, the learner may understand it incompletely if the explanation is difficult, abstract,
or not detailed. Therefore, the impact on learners’ formation of misconceptions should be considered
when selecting terms for literary concepts in the curriculum or presenting terms and definitions of
literary concepts in textbooks.

In relation to this, narrator and focalizer as concepts were newly proposed as educational
content in the 2015 revised Korean curriculum. Additionally, considering the level of the learner,
the terms “narrator” and “focalizer” were replaced with “speaker” and “viewer.” These changes to
the curriculum are judgments and measures that consider the learner’s level and the effectiveness of
learning. The appropriateness of these judgments and measures, however, should be assessed through
research and discussion. The findings of this study are the first to demonstrate that the measure to
present both the narrator and focalizer together and change their terms in the curriculum led to various
misconceptions in learners. These misconceptions are an important problem that must be resolved for
meaningful concept learning. Further discussion is therefore needed on whether to cover the concepts
of the narrator and focalizer together or separately in the curriculum, as well as which terms to use for
the narrator and focalizer. In addition, when revising the curriculum, its contents should be corrected
or supplemented, considering predictions for the possibility of misconceptions and their consequences.

Additionally, this study’s findings confirmed the strong influence of the misconceptions in
textbooks on the formation of misconceptions in learners. The majority of learners accept the
misconceptions in textbooks as correct without any cognitive conflict. Moreover, since teachers
perceive textbooks as guidelines and manuals for teaching, they are unlikely to detect misconceptions.
Therefore, it is important to continuously examine and correct misconceptions at various stages in
the development, testing, and use of textbooks. In Korea, particularly, textbooks are assessed and
published in accordance with the testing system. Once this system is acknowledged, consideration can
be given to strengthening the review of textbook misconceptions in the testing process and directing
corrections to the cases found. Moreover, after developing textbooks, academic and expert groups can
systematically investigate and analyze literary misconceptions, summarize their findings in the form
of a handbook, and share them with teachers, learners, and publishers to minimize misconceptions.
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5.2. Class Design for Overcoming Literary Misconceptions

Everyday experiences and prior knowledge are two causes of misconceptions about the narrator
and focalizer. Some of the participants could not distinguish between the narrator and focalizer due to
the over-contextualization of their everyday experiences related to storytelling. Others improperly
applied their prior knowledge of speech representation, point of view, etc., and misunderstood the
narrator and focalizer as subordinate concepts of their prior knowledge. Everyday experiences and
prior knowledge alone do not cause misconceptions. On the contrary, these elements are an important
resource for meaningful concept learning. However, when learning concepts, misconceptions can occur
if the learner over-contextualizes their everyday experiences or improperly subsumes the concepts
into prior knowledge.

Teachers should, therefore, identify the learners’ everyday experiences and prior knowledge in
advance and design the class for learners to understand the relationship between these resources and
the concepts to be learned properly. For example, if the learner contextualizes an everyday experience
in which it is difficult to distinguish the narrator and focalizer, the teacher can construct and present
activities to recall and contextualize storytelling experiences of a third-person narrative situation in
which the narrator and focalizer are distinct, that is, recontextualization activities. Furthermore, if the
learner over-categorizes the narrator and focalizer as subordinate concepts of point of view or speech
representation, the teacher can present metacognitive questions and comparison activities focusing on
the learner’s responses to promote cognitive conflict. Teachers can also construct and present graphic
organizers as exploratory activities to help learners properly subsume the concept to be learned into
their prior knowledge. Learner-generated graphic organizers for the narrative structure have learners
infer the answers by filling in the blanks based on the overall structure. This type of organizer helps
learners identify the locations of the narrator, focalizer, point of view, speech representation, etc., and
independently explore the characteristics of the narrator and focalizer.

5.3. Literary Misconceptions as the Content of Teacher Education

The participants in this study were undergraduate students majoring in literary education at
the College of Education. They are both learners of literary concepts and future literary teachers
who will teach these concepts in the classroom. Their expertise must include knowledge of literary
concepts in addition to sensitivity to misconceptions. However, there are thus far few cases presenting
literary misconceptions in teacher education as educational content. This lack of interest in literary
misconceptions likely originates from the traditional perception of teachers as the authority and expert
of knowledge. Literary teacher education also focuses on teaching pre-service teachers sophisticated
curriculum knowledge and dynamic and contested theories. At the same time, it is important to note
that pre-service teachers and teachers both construct knowledge and can, therefore, become a party
to misconceptions.

Therefore, it is undesirable to regard literary misconceptions as only a failure of literary education
and an object to be eliminated. On the contrary, although misconceptions are the product of
learning, they can serve as a starting point of exploration. Based on their learning of misconceptions,
undergraduate students may ask the following as pre-service teachers: “What do I need to know?”
“What do I not know or misunderstand?” or “How should I change my misconceptions?” These
questions deepen and lead to the question, “How should I teach literary concepts to prevent or address
learners’ misconceptions?” The process of obtaining answers to these questions should be the content
of literary teacher education. A literary teacher is a reflective practitioner who enables learners to feel
responsible for their knowledge of literature and also reflect on and change their own knowledge.

5.4. Limitations of the Present Study

As exploratory research has just begun on literary misconceptions, there are no discussions thus
far on the origins of diverse misconceptions. In this respect, this study can spark academic interest in
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literary misconceptions and provide insights, methodologies, and analytical results for subsequent
studies to reference. Due to the small sample size in this study, however, the generalization of its
findings is limited. In particular, as this study targeted undergraduate students at a single Korean
university, the range of participants must be expanded to various countries and regions. Another
limitation originates from the selection of only the narrator and focalizer to examine the causes of
literary misconceptions. This study analyzed the causes of literary misconceptions, focusing on the
narrator and focalizer. Narrator and focalizer are representative literary concepts that have long been
taught in literary education. However, further studies are required to explain literary misconceptions in
general. This involves collecting data on other literary concepts such as rhythm, irony, satire, imagery,
and metaphors and analyzing their causes. Finally, various tests must be utilized to analyze the causes
of literary misconceptions comprehensively. This study’s questionnaire was configured based on
two-tier tests. In the current initial stage where the results of misconception research have not been
accumulated, this tool is useful for securing various statements of misconceptions by enabling learners
to describe their knowledge of concepts and difficulties encountered when learning them. However, as
they are subjective descriptive questions, this tool is unsuitable for large-scale research. Therefore,
subsequent studies should utilize multiple-choice tests to collect data on literary misconceptions at
larger scales and produce more precise results.

Funding: This study was supported by 2015 Research Grant from Kangwon National University.
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Appendix A. Questionnaire Used in the Study Reported in This Paper (in Korean)

다음두질문에답하시오.
1. (글 1)과 (글 2)를활용하여, (자료)의ⓐ와ⓑ의개념이지닌의미와특성을설명하시오.
2. ⓐ와ⓑ의개념에서이해가되지않는부분이있거나개념이해및학습에서겪는어려움이있

다면기술하시오.
(자료)

(9국05-04)작품에서ⓐ보는이나ⓑ말하는이의관점에주목하여작품을수용한다.

(글 1)

상판을쳐들고대어설숫기도없었으나,계집편에서정을보낸적도없었고,쓸쓸하고뒤틀린반생이었다.
충줏집을생각만하여도철없이얼굴이붉어지고발밑이떨리고그자리에소스라쳐버린다. 충줏집문을들어
서서술좌석에서짜장동이를만났을때에는어찌된서슬엔지발끈화가나버렸다. 상위에붉은얼굴을쳐들
고제법계집과농탕치는것을보고서야견딜수없었던것이다. 녀석이제법난질꾼인데꼴사납다. 머리에피
도안마른녀석이낮부터술처먹고계집과농탕이야. 장돌뱅이망신만시키고돌아다니누나.그꼴에우리들
과한몫보자는셈이지.동이앞에막아서면서부터책망이었다. 걱정두팔자요하는듯이빤히쳐다보는상기된
눈망울에부딪힐때,결김에따귀를하나갈겨주지않고는배길수없었다. 동이도화를쓰고팩하고일어서기
는하였으나,허생원은조금도동색하는법없이마음먹은대로는다지껄였다.

(글 2)

“결혼하면남자는영원히자기곁을떠나지않으리라는그한가지이유만으로자기아내를소중히할줄을
몰라”하고불행해했다. 여자는갑자기그생각이났다. 이제나를소유했다고여기기때문에저이는나를소중
히하지않는거야. 그러길래내주름살따위가눈에띄기시작한거라구. 여자는남자의피곤한얼굴에대고까
다로운표정으로맞선다. “차뭘로할래?”이카페의젊은주인남자가옆에다가와서자남자가묻는다. “내가
좋아하는게뭔지아직도몰라?” “커피마시지?” “무슨커핀데? 나한테관심있다면그정도는알아야지.”남자
는여자의난데없는응석도마땅찮거니와무엇보다주인남자를옆에세워놓고자기들끼리의감정을노출하

는일따위는경박하다고생각하여얼굴을찡그린다. 여자가재촉한다. “응?말해봐. 내가무슨커피좋아하는
지.” “피곤하게그러지마.애들도아니고,어울리지않게.”여자의표정이대번일그러지는것을보면서남자는
그냥커피와녹차를주문한다. ‘그렇게까지말할작정은아니었는데.’ 담배에불을붙이며남자는오늘같은날
은차라리만나지말걸그랬다는후회도얼핏들었지만그보다는오늘따라유난히까다롭게구는여자를이해

할수가없다는쪽으로생각이기운다.
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Appendix B. Questionnaire Used in the Study Reported in This Paper (in English)

Answer the following two questions.
1. Using (Text 1) and (Text 2), explain conceptsⓐ andⓑ of (Material).
2. Describe any difficulties you have in learning, understanding, and explaining concepts ⓐ

andⓑ.
(Material)

(9kor05-04) the learner should receive literary works with a focus on the perspective ofⓐ the viewer orⓑ
speaker in the literary work.

(Text 1)

Women played a very minor role in his personal life. Extremely self-conscious of his pitted complexion,
Heo Saengwon lacked the courage to lift his face to approach them. Likewise, no woman had ever sought after
him with affection. His years had been distorted and lonely. At the mere thought of the Chungju-Inn, his face
blushed like that of a little boy, and his legs become weak and wobbly as if he would collapse.

The moment Heo Saengwon passed through the gate of Chungju-Inn, his tired eyes locked onto Dong-i.
He could not help a surging rage. Propped at a wine table, he consumed more than his fill, but all the while, he
womanized as though he were a man of experience. He lashed out immediately, startling Dong-i with a stern
scolding. How unsightly it is to see a fellow still damp behind the ears drinking himself stupid while he goes
around whoring in broad daylight! You go around disgracing the good name of all respectable peddlers.
However, you expect to join us and have a share in our trade! Dong-i’s eyes were simmering with resentment
as they scrutinized the older man’s face and shot him a look that seemed to say, “You must have been destined
from birth to worry about everything.” With that, Heo Saengwon’s rage boiled over, and he could no longer
resist the impulse to slap the boy in the face. Dong-i sprang from his seat in indignation, but that did nothing
to deter Heo Saengwon, who refused to be quieted until he had said everything that was on his mind.

(Text 2)

“A man does not know how to cherish his wife for the one reason that once he marries, she will never
leave his side,” she said unhappily. The woman suddenly had that thought. Now that he thinks that he owns
me, he does not cherish me. Because of that, my wrinkles began to stand out. The woman turned to the man’s
tired face with a worried look. “What would you like?” the man asked as the young male owner of the cafe
approached. “You still do not know what I like?” “Coffee, right?” “Which coffee? If you are interested in me,
you should know at least that much.” The man grimaced at the woman’s sudden childish act and her revealing
their feelings to the male owner standing next to them. The woman urged him. “Well? Tell me. What coffee do
I like?” “Stop being so tiring. You are not a child; it does not suit you.” Watching the woman’s face contort,
the man simply ordered a coffee and green tea. “I was not planning to go that far.” The man lit a cigarette.
Though he instantly regretted meeting that day in the first place, he wondered more why the woman was
unusually fussy that day.
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