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 This study was aimed to compare the major studies conducted on the quality 

of school life in Turkey, Finland and South Korea. The study focuses on 

which dimensions of quality of school life research in these three countries 

were examined, their participants, school levels and research methods.  

This research is in the literature review model. In this context, data were 

obtained by scanning the related books, theses and articles. In the research, 

document analysis technique of qualitative research method was used to 

collect data. Based on the research findings, it is seen that research studies 

have been conducted in Finland to establish the theoretical framework for 

conceptualization of the subject. Qualitative, quantitative and mixed methods 

were used in research studies conducted in South Korea. In the research 

conducted in three countries, the concept of self, bullying, implicit program, 

gender, socio-economic level, classmate, teacher and family support,  

self-efficacy, music, living environment, self and teacher-learner relationship 

have been determined to affect quality of school life. In the research studies 

conducted in Turkey, levels of quality of school life were detected, whereas 

in the research studies conducted in South Korea, the importance of 

traditional values of Confucius doctrine were focused on. 
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1. INTRODUCTION 

Human beings want to pursue a quality living throughout their life. A quality living is the most 

important factor for an individual to live a happy, safe and satisfying life. When we consider human as  

a bio-psycho-social being, we have to accept that throughout their life, people have interests, needs and 

expectations in these areas. Achieving a standard of living that takes these needs into consideration enables 

an individual to live a humanly life. Meeting needs in the school environment improves the quality of school 

life (QSL) [1, 2]. In today's schools, it is seen that the importance given to the quality of school life has 

begun to increase in order to increase the emotional commitment of individuals as well as their academic 

success. Quality of school life indicates that schools should include various social activities such as culture, 

art, sports and literature along with academic satisfaction. On the other hand, quality of school life is also 

related to the school's competence in terms of accommodation, library and meeting various human needs.  

In the early 1990’s, schools focused only on learners' cognitive and intellectual development [3].  

However, there was also a growing interest in the social purpose of schooling [4]. While evaluating  

the outcomes in our education life, it is seen that especially academic achievements in cognitive domain are 

taken into consideration and gains in the affective domain are ignored. As stated by the researches in  

the field, quality of school life that affects academic success closely is the primarily ignored affective areas. 

https://creativecommons.org/licenses/by-sa/4.0/
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Schools are institutions that are responsible for the social development of learners as well as their academic 

development [5, 6]. It is stated that the definition of "what is a good school?" is mostly discussed in terms of 

academic success, and the personality, spiritual, emotional and social skills that learners gain are not 

considered [7, 8]. 

In the literature, many studies examining the effects of quality of school life can be found in  

the studies conducted on the subject [1, 9-11]. When these studies are examined briefly; we can see [12-15], 

examining the quality of school life according to some variables (bullying, empathy development, etc.) and 

research titles such as relationship of quality of school life with the implicit curriculum, determination of 

quality of school life in high schools, concept of self and quality of school life and developing a scale on this 

subject. The absence of a study in the literature comparing the quality of school life in other countries makes 

this research important. Comparative education is a discipline that helps define the similarities and 

differences of two or more education systems in different cultures and different countries, explains 

phenomena that look similar, and brings useful proposals about ways to educate people [16-18]. Comparative 

education is a complex field of study that helps to understand education and is closely related to disciplines 

such as psychology, linguistics, economics, sociology, history and anthropology [19, 20]. In the adoption of 

comparative education in this study as an approach, the concept of quality of school life being in a structure 

not limited to school and the basic structures such as society, culture and history analyzed more easily with 

comparative education have been effective. 

There is consensus among parents, teachers, administrators, and learners that schools should be 

places that maximize children's learning and where learners feel happy and safe and satisfied with their 

teachers and learning. A happy school environment also increases academic success. Because of  

the important effects of quality of school life on the academic success of learners and the other outcomes of 

education, a lot of research has been done by educators about the well-being of learners at school. However, 

in the studies conducted, the comparison of quality of school life and its sub-dimensions in different 

countries through inter country studies were not emphasized. Therefore, it was aimed to compare the major 

studies conducted on the quality of school life in Turkey, Finland and South Korea in this research. The study 

focuses on which dimensions of quality of school life research in these three countries were examined,  

their participants, school levels and research methods. 

 

 

2. RESEARCH METHOD 

The current research is in the comparative education structure. Bray and Thomas method, one of  

the methods used in comparative education, was used in the research. Bray and Thomas [21] have developed 

a method that can be used to classify comparative studies in education by level and type. The method, which 

can be considered as a breakdown of the topics examined in comparisons, is depicted as a cube shape and is 

an analytical tool for the comparative analysis of the questions of who, what and where [22].In this study, 

Turkey, Finland and South Korea were selected in response to question “who”, quality of school life can be 

answer in response to the question “what” and document analysis environment can be an answer to  

the question “where”. In this research, “literature review method” was used to examine QSL studies. In this 

method, written documents about the phenomenon or events discussed in the research are analyzed [23]. 

Literature reviews are used in educational research to reveal important links and forms in the literature and to 

guide future research and practices [24]. In this context, related articles, books and theses were scanned and 

data were obtained. While analyzing the documents in the research, primary sources were tried to be accessed 

by examining the current databases and as a resource, websites of the ministries of education of the relevant 

countries, virtual libraries, websites of the universities, reports issued by the OECD and the National 

Education and Economy Center for the relevant countries (National Center on Education and the Economy - 

NCEE) and databases of scientific journals were used. The keywords used when researching the concept of 

quality of school life in the relevant countries were determined as "school satisfaction", "quality of school 

life", "school attachment", "school life satisfaction". Content analysis of the resources reached was made in 

line with these keywords. In order to collect data in the study, a search was made by entering the keyword 

“university quality of life” from databases such as EBSCOHost, ERIC and ISI Web of Science and then from 

the Google Scholar search engine. Full text articles were reached as a result of this search. In addition, 

various books and theses on the subject have been used. In this study, 34 full text journal articles were 

accessed, 9 books, 6 theses and 1 paper were examined. In this context, 50 sources have been reached. 

According to Karasar [25, 26] scans are research approaches that try to describe a situation as it is in the past 

or present. In this study, secondary data sources about QSL published in the past were investigated. With this 

aspect, the study is in the literature review model. According to Erkuş [27], literature reviews are; to examine 

and analyze the works that have been done and accumulated in a certain area. In this method, the advantages 

and disadvantages of the studies are critically handled and important inferences are made for new studies. 
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In this working process, a three-step method was followed [28]: 

a. Determination of scanning method and selection criteria: n order to examine the studies performed in  

the research process and to clearly determine the characteristics and results of QSL research, 

quantitative, qualitative and mixed method researches were examined. Their appearance in refereed 

journals using these research designs was of primary concern. 

b. Scanning process: In this stage, firstly, queries with keywords were conducted in databases. 

c. Analysis process: Similar and different findings of articles were summarized. 

 

 

3. RESULTS AND DISCUSSION 

As a result of the literature review carried out in the findings part of the research, studies related to 

quality of school life in related countries were included and a general analysis of these studies was made.  

The Table 1 contains the researches done in the countries. 

 

 

Table 1. Researches on quality of school life in Turkey, Finland and South Korea 
Countries Researchers Research Name 

Turkey 

Sarı & Cenkseven [29] Quality of school life and self-concept among elementary school learners 

İnal & Sadık [30] Examining Perception Of Teachers And Learners At Elementary Boarding District 

School In Borders Of Adana Province With Respect To The Quality Of School Life 

Pelendicioğlu [14] The Analysis Of The Concept Of Bullying On The Quality Of School Life And 

Variants Of Empathy Of High School Learners 

Elitok Kesici & 

Türkoğlu [31] 

Level Of Quality of School Life In Secondary Education Institutions And Implicit 

Behaviours Exhibited By Teachers Of Secondary Education In Intraclass 
Communication 

Tunç & Beşaltı [15] Study of Quality of school life Based on Certain Variables 

Finland 

Tangen [32] Conceptualising quality of school life from pupils’ perspectives: a four‐dimensional 

model 

Danielsen, Samdal, 
Hetland & Wold [33] 

School-Related Social Support and Learners' Perceived Life Satisfaction 

Eerola & Eerola [34] Extended music education enhances the quality of school life 

Park & Lee [35] School-level determinants of teacher collegial interaction: Evidence from lower 

secondary schools in England, Finland, South Korea, and the USA 

Yoon & Järvinen [36] Are model PISA pupils at school? Quality of School Life of Adolescents in Finland 

and Korea 

South Korea 

Lee, Fraser &  
Fisher [37] 

Teacher–Learner Interactions in Korean High School Science Classrooms 

Park [38] Life Satisfaction Among Korean Children and Youth 

A Developmental Perspective 
Kim & Kim [39] Social Relations and School Life Satisfaction in South Korea 

Jeong, Lee & Cho, [40] Education decentralization, school resources, and learner outcomes in Korea 

Deters [41] Comparing the Experiences and Needs of Postsecondary International Learners from 
China and South Korea 

 

 

The research of Sarı and Cenkseven [29] was carried out on 493 learners (235 girls, 258 boys) 

attending the 4th, 5th, 6th and 7th grades of four primary schools. Gradual regression analysis was used to 

analyze the data collected using the "Quality of school life Scale" (QSLS) and "Piers Harris Self-Concept 

Scale in Children". As a result of the analysis of the data, it was determined that all dimensions of the “Self-

Concept Scale in Children” show significant relationships with the quality of school life. This research was 

conducted by quantitative method. 

The participants of İnal and Sadık’s [30] research are 36 teachers and 643 learners studying in these 

schools. Quantitative method was used in the research. As a result of the research, it was seen that teachers 

'and learners' perceptions regarding Regional Primary Boarding Schools’ life quality were almost similar,  

and both groups perceived their schools' life quality positively, a little above the middle level. The most 

positive perceptions of teachers and learners about the quality of school life of RPBS were towards their own 

status and the most negative perceptions were towards school management, and it was determined that  

the perceptions of female learners and female teachers were more positive. In the research, where teachers 

perceived learners more positively and learners perceived school management more positively than teachers, 

it was observed that teachers perceived the school's life quality higher in general. 

The participants of the study of Pelendicioğlu [14] were 859 high school learners in 9th, 10th and 11th 

grades. Quality of school life scores were found to be higher in those who did not participate in bullying.  

The data of the research were collected by quantitative method. 
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A total of 969 learners studying in 18 high schools participated in the study of Elitok Kesici and 

Türkoğlu [31]. According to the research findings, it can be said that the learners perceive the life quality in 

their schools just above the middle. When the findings obtained from the observations were evaluated, it was 

observed that the positive behaviors of the teachers increased as the quality of high school life increased in 

the classroom communication within the scope of the implicit program. The mixed method was used in  

this research. 

The research of Tunç and Beşaltı [15] was carried out on 6th, 7th and 8th grade learners (n = 469).  

As a result of the research, in terms of gender; there were significant differences between the scores obtained 

from the "communication between learners" and "teacher dimension" subscales of the Quality of School Life 

Scale; according to parents' living together or separately, between the scores they obtained from the “teacher 

dimension” subscale; according to their perceived socio-economic levels, between the scores obtained from 

the sub-scales of “status”, “school management”, “feelings about the school” and “teacher dimension” and 

between the scores obtained from the total of the scale; according to the learners' perception of themselves in 

terms of school success, between the scores obtained from the "status", "school management" and "feelings 

about school" subscales. In this research, quantitative method was used. 

This paper presents a four‐dimensional, dynamic model of pupils’ subjective quality of school life. 

The model is based on the author’s and colleagues’ studies of experiences and perspectives of pupils in 

regular schools who have been assessed as having “special educational needs”. The conceptualization of 

quality of school life proposed here is aimed at serving as a “direction indicator” for where to look and how 

to listen to pupils, not at giving detailed definitions or prescriptions. The model may also serve as a tool for 

studying and discussing quality of school life in terms of overall educational goals as well as schooling 

conditions that are being offered by national school systems and individual schools. A few aspects of 

relations between subjective quality of school life and “objective” conditions, which are very complex,  

are discussed. It is concluded that the experiences and perspectives of pupils, especially of those pupils 

whose voices are seldom heard, can make a powerful contribution to developing a better understanding of 

how equality, inclusion and quality of school life can be achieved [32]. 

In another study conducted in Finland titled “Life satisfaction perceived by learners and social 

support about school” was brought to the literature by Danielsen, Samdal, Hetland and Wold [33]. The study 

was designed as a method of path analysis and according to the proposed model; the relationship between  

the concepts of classmate support, teacher support, family support on school satisfaction, school skills and 

their general self-efficacy and learners' life satisfaction were examined. The sample of the study consisted of 

13-year-old learners (N=1,736) and 15-year-old learners (N=1,622) by selecting 3358 learners according to 

the systematic sampling method. Different scales were used to measure 7 items as a data collection tool. 

Independent t-test was used to determine whether there was a significant difference in the findings 

of the study according to age and gender. At both age levels, men have claimed higher life satisfaction,  

self-efficacy and academic skills. On the other hand, girls only have higher scores on school satisfaction. 

According to the ages, 15-year-olds were found to be significantly different in both genders, with  

the exception of academic skills and self-efficacy. It was determined that there is a high interaction  

(R2 = .55; p<.05) between teacher support and school satisfaction. Family and classmate support are other 

variables that directly affect learners' life satisfaction. In addition, while school satisfaction directly affects 

life satisfaction, academic skills indirectly affect life satisfaction through general self-efficacy. 

Eerola and Eerola’s research [34] “The claim of whether music education can create social benefits 

in the school environment” was tested in 10 Finnish schools with an extended music curricular class and 

control classes. The quality of school life (QSL) was assessed by a representative sample (N=735) of pupils 

at years 3 and 6 (9- and 12-years-olds). The results showed that extended music education enhances the QSL, 

particularly in areas related to general satisfaction about the school and a sense of achievement and 

opportunity for learners. Differences related to the schools and gender did not account for the results.  

A follow-up study examined whether the increase in critical QSL variables was related to music.  

This analysis utilized data from other classes (N=98) with an extended curriculum (sports and visual arts). 

These classes did not confer similar benefits. Overall, the results imply that extended music education has  

a positive effect on the social aspects of schooling. 

Park and Lee’s [35] study investigated the influence of between-school differences in participative 

school climate, time and money as learning supports, frequency of teacher appraisal, school SES, and number 

of teachers on individual teacher's collegial interaction. Nationally representative data for 8869 teachers in 

551 lower secondary schools in England, Finland, South Korea, and the USA were analyzed. In all four 

countries, a participative school climate was positively associated with teacher collegial interaction, while 

support in the form of extra compensation did not have a significant effect on teacher collegial interaction. 

The influence of other school-level features was not consistent across countries. 
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Another study on comparing the quality of school life of adults in Finland and Korea, "Is the PISA 

model people happy at school?" was conducted by Yoon and Jarvinen [36]. According to the results of  

the PISA (Program for International Learner Assessment) conducted regularly among OECD countries,  

a study was conducted on the quality of life of schools across the two successful sample countries. In this 

study, school quality of life was discussed under 3 main titles and these titles were determined as General 

Satisfaction, Peer Relations and Learner-Teacher Relations. 

In this study, the education system of Finnish and Korean people was tried to be analyzed both in 

social and educational terms by the following arguments. The first of these variables is to examine  

the difference between nations and regions or socio-cultures based on the individual social, cultural and 

historical context of each country. In comparative education research, it is generally considered in terms of 

cognitive-affective learning outcomes in east-west, school environment. The second variable, while cognitive 

learning is more important in research in the school environment, the affective domain like school life is 

ignored. This study sheds light on this area as content. 

The aim of this study is to examine the school life quality, teacher-learner interaction, general 

satisfaction and peer relationship of learners of two different countries, which are successful according to 

PISA results in 2012 in terms of their cultural, institutional and historical aspects. Firstly, PISA results, 

measurement of past performances applied to learners and forms with school-related factors and interview 

forms with learners (such as whether they are happy at school and what causes if they are unhappy) were 

used in the study.8829 learners at the age of 15 from Finland and 5033 learners from South Korea 

participated in the study. These learners are the learners who have entered PISA. 

In questions about happiness in school; Northern countries gave higher positive answers to almost 

all items compared to eastern countries. In statistical studies, there was a significant difference according to 

Bonferroni and z-test. Compared to the OECD average, it is seen that eastern countries have a lower average. 

Considering the happiness variance of children in the PISA model in Finnish and Korean schools, it is seen 

that it is below the OECD average. Korea has achieved values below the OECD average in terms of both 

satisfaction in teacher learner interaction and satisfaction in peer interaction. It has been observed that 

Finnish learners are more satisfied with school life quality and peer relationships than South Korean learners. 

In the studies conducted by Bronfenbrenner [42] and Hofstede [43], it was concluded that Korean individuals 

are more masculine, long-term thinking and fleeing entertainment due to their future anxiety. 

As the limitation of the study, the researcher stated that the statistical values obtained from  

a standard scale could not be fully sufficient in explaining an abstract concept such as quality of school life. 

In this regard, the views and experiences of Chinese and Korean learners on school quality of life could not 

be fully reflected in the study. 

In another study on learner-teacher interaction in Korea; Lee, Fraser and Fisher [37] translated  

the scale of teacher interaction at a high school level into Korean and applied it to 439 learners from different 

branches. The main aim of the study is to examine the environments of science classes at high school level in 

Korea in three different ways as the degree of application of constructivism, the structure of learner-teacher 

interaction and the learning environment of laboratory classes. In the study, observations and interviews with 

teachers and learners were held in three classes. In the findings of the study, the teachers who guided that  

the interaction in the science class is like the old-young interaction in the society stated that there is an 

interaction in the form of learners who follow the rules. In addition, it was determined that they showed more 

special communication and interaction skills with some teachers and this difference is thought to be due to 

the fact that the personal characteristics of teachers coincide with the characteristic of a curriculum  

(eg. curriculum, expectation for learners in that curriculum). The study gave an insight into the current state 

of science classes in high schools in Korea. 

A cross-sectional study of developmental differences and similarities in the levels and correlates of 

life satisfaction was conducted with 716 South Korean learners in elementary, middle and high school.  

With age, global and domain-specific life satisfaction (with family, school, living environment and self) 

decreased; satisfaction with friends did not change with age. The family domain was an important predictor 

of global life satisfaction of Korean learners of all ages. The importance of the self-domain to global life 

satisfaction increased substantially with age to emerge as the most important contributor for global life 

satisfaction among high school learners. School satisfaction was consistently important for Korean learners’ 

global life satisfaction across all ages, although its relative importance decreased with age. These findings 

were discussed with respect to the development of concerns and interests among children and adolescents 

and in terms of Korean cultural values based on Confucianism [38]. 

This study pays special attention to adolescents who are at the critical stage of social, cognitive and 

emotional development and their satisfaction with school life which is important for their educational 

experience and adult life. The purpose of this study is to examine how learners’ relationships with friends, 

teachers and parents are associated with their school life satisfaction. We conducted hierarchical linear 
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modeling with nationally representative data on 3,790 high school seniors in the consideration of different 

school types (general and vocational high schools) reflecting the contextual characteristics of South Korean 

education system. Our findings show that all those relations are associated with school life satisfaction and 

that some distinctive dimensions of each relation matter for learners’ school life satisfaction. In particular, 

teacher-learner relationship was found to shape learners’ satisfaction with school life both at individual and 

school level. In spite of several limitations, the broad investigation of learners’ social relations provided  

a policy implication for improving adolescents’ satisfaction with their school lives [39]. 

Government decentralization is in worldwide use for education reforms. It takes different forms 

across countries from political and fiscal perspectives. It is a unique feature that the governance of Korea is 

politically decentralized, but it remains fiscally federalized. In this article, we utilized both political and fiscal 

perspectives to evaluate her decentralization by school resources and learner outcomes. After analyzing  

the panel data, we find that fiscal decentralization is positively related to learner outcomes. In contrast, we 

find little evidence on any relationship between political decentralization, school resources, and learner 

outcomes. Lastly, we draw useful policy implications for developing countries whose decentralization moves 

like Korea [40]. 

 

 

4. DISCUSSION 

In the study titled “School Life Quality in Finnish and Swedish Spoken Schools” by Linakyla and 

Brunell [44], the quality of school life between two Finnish-speaking and two Swedish-speaking schools was 

tried to be determined in the school environment. 1379 students from the 8th grade Finnish-speaking schools 

and despite the fact that Swedish speakers were not fully specified in the sample, about 4697 people 

participated in the study on a national scale. In the research, a 29-item scale developed by Williams and 

Batten in 1981 [45] including the sub-dimensions of general satisfaction, negative emotions,  

learning excitement, personality development and status was used. According to the research results;  

in the profile of Finnish and Swedish speaking schools, many similarities have been detected as well as some 

differences. Quality of school life has the same level of effectiveness in both school systems. When we look 

at the topics observed in the study, school satisfaction, negative reaction to the school, open mindedness and 

social identity of the students were examined. In the study, the fact that the families of the students who 

speak Swedish are wealthier caused some differences. This situation is effective on students' motivation,  

their status in the classroom and their quality of school life. In addition, the study has a comparative study 

feature and data at the end of the study were compared with a total of 24732 students from Germany and 

Nordic countries that are Norway, Denmark and Iceland. 

When the research studies related to the quality of school life in Turkey, Finland and South Korea 

are evaluated in general, it was determined that the studies in Turkey were performed on teachers and 

primary and secondary school students [46]. Studies conducted in Finland have been conducted with primary, 

secondary and high school students. Studies conducted in South Korea are at primary, secondary, high school 

and university level. Quantitative and qualitative methods were used in studies in Turkey, and the quality of 

school life model, path analysis model and quantitative research methods were used in the studies conducted 

in Finland. In Finland, it is seen that research studies have been done to establish a theoretical framework for 

conceptualization of the subject. Qualitative, quantitative and mixed methods were used in studies conducted 

in South Korea. In the research studies conducted in three countries, the concept of self, bullying, implicit 

program, gender, parents living together or separately, socio-economic level, classmate support, teacher 

support, family support, self-efficacy, music, living environment, self and teacher- student relationship have 

been found to affect the quality of school life. In the studies conducted in Turkey, while the levels of quality 

of school life are determined, the importance of traditional values of the Confucius doctrine is emphasized in 

studies conducted in South Korea. In South Korea, it was determined that teachers raise students according to 

traditional rules. In addition, the fact that the education system has a central structure in South Korea affects 

students' school satisfaction positively. 

Research studies conducted in Finland can contribute to the formation of a theoretical framework in 

a scientific sense. Studies supporting the theoretical framework may be included in quality of school life 

research studies in Turkey and South Korea. In all three countries, quality of school life research studies that 

include all learning stages from kindergarten to doctorate level can be included. In future researches,  

the relationship between students' quality of life and many concepts that affect student's perception can be 

examined. Determining how QSL, which consists of factors affecting students' school achievements and 

motivation and explains the environment in which students can be happy in all aspects of the school, is 

perceived by students is of great importance for the effective development of education and training activities 

and the development of students and social development. In future researches, education systems of countries 
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can be compared in terms of quality of school life by using mixed method. Thus, applications of education 

systems with positive characteristics can be taken as example by education systems of other countries. 

 

 

5. CONCLUSION 

In the research conducted in Turkey, a significant relationship has been found between the concept 

of self of children and adults, school bullying and quality of school life. The methods used in these studies 

were quantitative, qualitative and mixed methods. Researches were conducted at secondary and high school 

level. Attention was drawn to the relationship between the implicit program and quality of school life. 

Another research was conducted with teachers and students in regional boarding schools and it was found 

that both groups’ perceptions of school quality of life a little above the middle level. The most positive 

perceptions of teachers and students about the quality of school life were directed towards their status and  

the most negative perceptions were towards the school administration. It has been determined that  

the perceptions of female learners and female teachers are more positive in terms of school life quality. It was 

determined that personal variables such as gender of the students, whether their parents live together or 

separately, and the socio-economic level significantly differentiate their school life quality scores. 

In the research carried out in Finland, a four-dimensional school quality of life model was created 

and this research aimed to serve the conceptualization of the subject. This model has a leading feature for 

educational systems. The model can also serve as a tool to study and discuss school quality of life.  

Several aspects of the relationship between the subjective quality of school life and the very complex 

“objective” conditions are being discussed. It has been determined that a better understanding of how 

equality, participation and quality can be achieved in school life can make a strong contribution by the help 

of this model. 

In another study conducted in Finland; the study was designed as a method of path analysis, and 

according to the proposed model; the relationship between the concepts of classmate support, teacher support 

and family support, school satisfaction, general self-efficacy about school skills, music and students' life 

satisfaction were examined. Research studies in Finland were conducted with primary, secondary and high 

school students. Quantitative research method was used. School satisfaction of female students is higher.  

A high relationship was determined between academic skills, self-efficacy, classroom support, teacher 

support, family support and school satisfaction. Family and classmate support are variables that directly 

affect students' life satisfaction. Music and participatory school environment positively affect the quality of 

school life. 

Research studies conducted in South Korea are at primary, secondary, high school and university 

level. In a research, relationships between family, school, living environment and self and quality of school 

life were determined. The importance of traditional values of Confucius doctrine is emphasized. Qualitative, 

quantitative and mixed methods were used in the studies. It has been determined that teachers raise students 

according to traditional rules. The study gave a point of view about the current state of science classes of high 

schools in Korea. In particular, it was found that teacher-student relationship shapes students' satisfaction 

with school life at both individual and school level. Therefore, it requires an increase in the qualifications of 

teachers. The fact that the education system has a central structure affects school satisfaction of  

students positively. 
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