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Abstract

This study seeks to evaluate teacher trainees’ career expectations in terms of gender, age, parental
living status, place of birth and marital status. A mixed model was used in the study. The population of
the study is comprised of students of the Siirt University Faculty of Education, while the sample for
the quantitative research and qualitative research is comprised of 283 students and 30 volunteers,
respectively. The career planning questionnaire (Minaz, 2019) and the semi-structured interview
questions developed by the researcher were used to collect data. As a result of the study, it was found
that there was a statistically significant difference between the career plans according to variables such
as the students’ department and grade point average (GPA), that the career planning levels of the
students at the Social Sciences Department were lower than the students studying in the other
departments, and that the students with GPA between 71 and 80 had a higher career planning score.
According to the content analysis results of qualitative findings, it was determined that the students did
not do enough research when choosing this department while those who did failed to search in detail
and that the students were placed into universities only based on their scores. More than half of the
students stated that they are in the department in which they can use their skills. Finally, teacher
trainees stated that they are aware of the difficult and easy aspects of their profession while the
students expressed that they fail to keep up with the innovations in the field because of the ever-

increasing information
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Introduction

One of the indicators of development levels of countries is the effective use of human
resources. In the modern world, professions or careers should be chosen based on the skills of
individuals. Career planning is of paramount importance for the effective use of resources and
employee satisfaction. It is crucial for the newly graduated young people to determine their career

paths with the right decision both for their happiness and their contribution to national economies.

Career goals are far beyond the responses such as “I want to become a teacher, doctor, or an
officer” given to the questions asked to a child at an early age such as “What do you want to be in the
future?” and shaped by the effects of systematic difficulties in the country and different variables.
Jarvis and Woodrow (2005) stated that many factors influence and motivate in career choice. The most
important concept in career planning is the choice of profession.

It can be said that the choice of profession is one of the most important factors that affect
people's lives and enable them to live a successful and happy life (Tas & Minaz, 2019; Tas & Kiroglu,
2018). The profession is a set of activities based on systematic knowledge and skills gained through a
certain education, which is performed to produce useful goods and services for people and to earn
money in return with certain rules determined by society (Kuzgun, 2000). Fontaine (2009) stated that
the construction of professional development is a social process that takes place in the interaction of
the individual with himself, with others and with his social environment, depending on the

opportunities that may arise in the life of the individual.

Although earnings are necessary for the continuation of the profession, this is not the only
factor affecting the individual's choice of profession. Different sources of satisfaction, such as social
status and regular living, can also be mentioned. The choice of teaching profession should also be
considered based on several factors beyond earnings. Educators need to know and avoid unethical
behaviors to fulfil their mission committed by society to raise people (Tas, 2019). Understanding the
motives of becoming a teacher can contribute to finding ways and methods to add new powers to the
teaching profession and to improve teachers' subsequent professional development, commitment, and
teaching qualifications (Bruinsma and Jansen, 2010; Mansfield, Wosnitza, & Beltman, 2012; Subast,

2010; Richardson and Watt, 2005). The study is considered to be important in this respect.
The Concept of Career

The concept of “carrieere”, which originated in French, refers to the direction given to our
lives from the distance that must be covered to the way of life we choose (Ayanoglu Sisman, 2013).
The concept of traditional career planning has changed over the last two decades. Now a new career
perspective has emerged signifying that a person can change the roles s/he chooses as distinct from the

perspective which signifies that individuals accept the roles chosen at an earlier stage of life and their
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remaining roles throughout their working life (Bridges, 1994). Although the word career planning is
often perceived as a limited concept of promotion in the profession, achieving a certain status,
progress and preference of a profession, it is a dynamic process that continues throughout life. It does
not discontinue after choosing a profession. The concept of career planning should be considered as a
broad phenomenon that includes pre-profession, during-profession, post-profession tasks, leisure

activities, and other roles undertaken in society.

Career is a dynamic process that lasts throughout the lives of individuals, and choosing a
profession includes deliberate and planned activities such as preparing yourself for a profession,
starting a profession, continuing a profession by getting education apart from entering a profession.
The fact that the individual follows the abovementioned process amounts to the concept of career as
content (Erdogmus, 2003). Career is a process directly linked to personal and organizational goals and
to the work experience and activity that the individual will have throughout his/her life with

sometimes the role of controller.
Career Planning

Career planning involves the individuals’ decision-making process and skills assessment. It
also involves comparing alternatives. Since career planning is an important part of life and it is not
always easy for a person to change career, a person must reach a certain level of maturity before
making this choice. Some researchers have emphasized that people's professional destinies depend not
only on their characteristics but also on the historical, social, political, economic, family and other
contexts (Gatti, 2009; Ramos; Lima, 1996; Soares, 2002; Valle, 2006). The decision for career
planning for Krecic and Grmek (2005) is based on the possibility of identification with the work, the

realistic view of one's skills, and persistence at work.

Individuals who want to achieve their career goals have to find a profession first and then
make efforts to adapt themselves to the differences required by their living conditions and develop
themselves (Belen, 2016). As researching and understanding the underlying causes of a person's career
planning and career decision making is a complex process, career choice is very important for both the

individual and society (Gati, Krausz and Osipow, 1996).

Career planning is regarded as one of the most important concerns for young people near the
end of their school (Alberts, Mbalo and Ackermann, 2003). As teachers play an effective role in the
lives of learners, it is even more important to investigate the career choices of teachers (Aksu, Demir,
Daloglu, Yildirnm & Kiraz, 2010). As career choice is difficult, decision-making is important for both
parents and their children. Since teaching plays a vital role in the preparation of the next generation of
any society, it is essential to choose teaching willingly and consciously to train qualified and dedicated
teachers in the profession. For this reason, it is important to determine the teacher trainees’ career

expectations.
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Career Expectations of Teacher Trainees

According to OECD (2005), teachers in many Western countries experience difficulties in
continue in their profession. Teacher training and retention are among the challenging and problematic
issues in many countries. For example, in a country like the United Kingdom, 40% of those who
receive teacher training cannot become teachers. Besides, in the UK, 40% of those who receive
teacher training leave their profession in the first five years (Kyriacou and Kunc, 2007). Research in
Australia reveals that 30% of teachers quit the profession during the same period (Watt and
Richardson, 2007). Ingersoll (2003) also reported that only 48% of the American teachers who
graduated in 1993 taught after graduation.

It is stated that new teachers' commitment to the profession is low, and the attrition rate is high
(Jalongo and Heider, 2006). Teaching is seen as a challenging and stressful profession (Stoeber and
Rennert, 2008; Riedler and Eryaman, 2016). In the studies conducted by Skaalvik and Skaalvik
(2008), one-third of the teachers stated that if they could choose again, they would choose another

profession.

Teachers experience 'ups and downs' throughout their careers due to changes in their work or
life (Day and Gu, 2010). Being a teacher can be challenging and stressful both at the beginning and
later stages of their careers (Guarino, Santibafiez and Daley, 2006; Skaalvik and Skaalvik, 2011;
Veldman, Van Tartwijk, Brekelmans, and Wubbels, 2013). Some teachers remain positive, determined
and motivated, while others may engage in disturbing issues or become occupationally concerned
(Hargreaves, 2005; Huberman, 1993). According to Valle (2006), the reason for low expectations for
teaching career depends on the following factors: 1) uncertainty about the future of the profession; 2)
low salaries; 3) limited personal growth and promotion, and 4) insecurity in working conditions.
Barbosa (2011; 2012) concluded that salary is one of the main factors that lead to an increase in the

precariousness of teacher work.

Meens, Bakx, Klimstra, and Denissen (2018) investigated whether identity formation and
motivation predicted academic achievement among prospective students at the moment of choosing a
bachelor's program. Besides, they divided the participants into four different students' achievement
groups (i.e., “successful dropouts”, “successful stayers”, “unsuccessful stayers”, and “unsuccessful
dropouts”) and examined whether identity and motivation separately predicted academic achievement,
whether identity and motivation dimensions could be combined into new distinct profiles, and whether
these new profiles predicted academic achievement. Meens et al. (2018) found that motivation was

associated with academic achievement, whereas identity was not.

It is concluded from a review of related literature that the teachers analyse the factors
connected with the reasons behind preferring to choose to teach as a career in three main categories:

LR T3

“altruistic reasons”, “internal reasons”, and “external reasons”. “Altruism” is the concern for the well-
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being of children, contribution to the development of society and teaching, which is a socially
worthwhile profession. “Internal reasons” can be defined by the desire to be in the school setting, the
pleasure of the business activity itself, and the intense interest in the subject taught (Kyriacou and
Coulthard, 2000; Kyriacou, Hultgren and Stephens, 1999; Moran, Kilpatrick, Abbott, Dallat and
McClune, 2010). In their research studies in England and Wales, Spear, Gould, and Lee (2000)

revealed that internal and altruistic motivations affect the reasons for entering the profession.

Besides, teachers who educate them in their professional roles, identities, and practices have a
pioneering role in choosing to teach as a career (Atkinson, 2006; Krecic and Grmek, 2005; Richardson
and Watt, 2006; Saban, 2003). Students’ professional expectations are directly related to student
attitudes towards themselves and to other people’s attitudes towards them, and this is connected with
the issues of teacher personality and individuality analysed by researchers (Aramavidite,
Martisauskiené, 2011). Krecig and Grmek (2005) stated that the teacher is not only teaching, but also

personally influencing the students.

Among the reasons of choosing the teaching profession is the “love for the child”, while
altruistic reasons are listed as “contribution to society” and “contribution to child development”
(Bastick, 2000; Stichert, 2005; Brown, 1992). It was shown that due to external reasons, teachers and
teacher trainees agree that long holidays are good motivation, but that they do not agree on salaries
(Bastick, 2000; Stichert, 2005; Brown, 1992). Souza (2010) stated that teacher trainees chose the
department of teaching because they like teaching. The love for the profession was also shown as a
reason for teachers to continue in the profession (Giesta, 2008). The study conducted by Gardufio and
Sandoval (2006) revealed that almost half those interviewed had chosen the profession for extrinsic

reasons as a result of a study of three generations studying at a public university in Mexico City.

Personal fulfilment, working with young people, working conditions, lifestyle and
professional status were among the most influential factors affecting the teaching motivation of
Australian teacher trainees (Manuel and Hughes, 2006). Many other factors, both within and outside
the family, have also been associated with a career choice in the teaching profession and other
professions. In the case of teacher recruitment, it is claimed that the profession cannot attract bright
young people (Murnane, Singer, Willett, Kemple and Olsen, 1991; Kyriacou and Coulthard, 2000).
This has some structural, social, and psychological reasons (Ingersoll, 2001; Lai, Mok, Ko and Li,
2000; Menter, Hutchings and Ross, 2002; Coulthard and Kyriacou, 2002). It has been found that
teachers take into account career opportunities and contributions to society when choosing the
profession (Lai, KO, & Li, 2000). Oruc (2011) found that teacher trainees have positive perceptions
about the teaching profession. Holland (1996) noted that his projection was based on innate personal
characteristics. In the study of Kauchak and Eggen (2008), the desire to work with young people and

to contribute to society was listed as the two most important reasons for choosing to teach.
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Other factors that affect the choice of the profession include the possibility and conditions of
appointment. The results of the research show that teacher trainees are largely influenced by the social
and economic conditions of the country as well as the lack of guidance and social support. It is
understood that in parallel with the studies regarding the increasing number of graduates of the
teaching program, the decreasing number of staff within the Ministry of National Education, the exam
anxiety related to Public Personnel Selection Exam (KPSS), and the decrease in appointment quotas
(Atav and NDnmez, 2013; Belen, 2016; Budak, 1999; Cirit Giil, 2015; Erdem and Soylu, 2013; Ergiin,
2005; Karatag and Giiles, 2013; Kuran, 2012), teacher trainees’ achievement-based motivation is
influenced negatively. To increase interest in teaching requires strengthening the sources of motivation
that attract people to teaching (Richardson and Watt, 2006). Yuce, Sahin, Koger, and Kana (2013)
determined that extrinsic, altruistic, and intrinsic motivations play important roles in choosing the
teaching profession. Oztiirk and Akar (2012) stated that the social-cultural context of Turkish society
shapes the motivations and perceptions of the participants. In this context, it may be useful to provide
training for teacher trainees about the motivating elements of teaching and to conduct activities to

allow them to recognize themselves.

It is thought that the appointment system affects the selection of teaching programs and the
appointment of teachers. Teachers were selected to be appointed as civil servants through the Civil
Service Examination (DMS) in 1999 and 2000, while the Central Selection Examination for
Institutions (KMS) was implemented in 2001, and the Public Personnel Selection Exam (KPSS) has
been implemented since 2002 to employ teachers within the Ministry of National Education (Odabas,
2010). Although the teaching field information test was included in this examination in the following
years, the relevant examination, which was the only determinant in admissions to the profession, was
criticized for ignoring the success and practice performance during the pre-service period (Eraslan,
2006). Another problem is that the teacher trainees in some branches with high KPSS scores are not

appointed or only a small number of them are appointed.

Teacher appointments are made at least once a year in line with the needs determined by the
Ministry of National Education. The career plans of each professional group are shaped according to
various variables, particularly the social and economic conditions at the time of graduation. On the
other hand, it is known that individuals, who graduate from education faculties such as health
graduates, prioritize public institutions, which are the biggest employers in the sector in their career
plans (Sag, 2016). In the selection process, there is a point where efficiency and effectiveness contrast
with the qualifications sought in teacher trainees. Non-personal criteria such as grade averages and
appropriate academic work can be used impartially; however, when they are met, subsequent
selections become more difficult. An interview with teacher trainees may be the most appropriate step
to take (Alexander, Chant, and Cox, 1994).
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In line with these explanations, the researchers aimed to evaluate teacher trainees' career
expectations in terms of some variables. Besides, the question of whether adequate research is done
while choosing the teaching profession, whether they are influenced by their circle, whether they find
themselves suitable for the profession, and whether they have consciousness about the characteristics
of the teaching profession, was investigated.

Method
Research Model

A mixed model was used in the study. The mixed model requires the use of both quantitative
and qualitative methods. Variables including gender, department, grade point average, age, parental
living status, place of birth, and marital status of teacher trainees were examined in the quantitative

dimension of the study.

In qualitative research, rich, concrete, and descriptive data are collected with the belief that

results are more interpretive than generalized for a larger population (Denzin and Lincoln, 1994).
Population and Sample

The population of the study is comprised of students of the Siirt University Faculty of
Education. The sample is comprised of 283 students enrolled in the 2018-2019 academic year for the
guantitative dimension, and of 10 4”‘-grade students from the Social Sciences, 10 students with low
GPA (under 75), and 10 students with high GPA (over 75) for the qualitative dimension.

Table 1. Characteristics of the Sample Group

Students of Social Sciences | Those with a low GPA Those with a high GPA
Teaching Department

Codes Gender Codes Gender Codes Gender
ND1 Female ND1 Male NY1 Female
ND2 Female ND2 Female NY?2 Female
ND3 Male ND3 Male NY3 Male
ND4 Female ND4 Male NY4 Male
ND5 Male ND5 Male NY5 Female
ND6 Female ND6 Female NY6 Male
ND7 Female ND7 Female NY7 Male
ND8 Female ND8 Female NY8 Female
ND9 Female ND9 Female NY9 Male
ND10 Female ND10 Female NY10 Female

Data Collection Tools
Career planning guestionnaire and semi-structured interview form were used in the study.
Career Planning Scale

The “Teacher Trainees’ Career Expectations Scale”, which was developed by the researchers

related to the career plans of the teacher trainees, was used. Minaz (2019) researched 283 students in
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total (180 female and 103 male) for the reliability and validity of the scale. A one-dimensional 11-item
measuring tool with an eigenvalue of 4.54 explaining 41.35% of the total variance was obtained as a
result of the exploratory factor analysis made for the construct validity of the Teacher Trainees’
Perspective towards Their Department and Career Expectations Scale. KMO sample conformity
coefficient of the scale was found to be .86. Factor loads of the scale ranged between .44 and .78.
Cronbach alpha internal consistency reliability coefficient was found as .85. The corrected-item total
correlation coefficients of the scale ranged between .36 and .69. The Teacher Trainees’ Perspective
towards Their Department and Career Expectations Scale has a 5-point Likert-type rating where 1

refers to ”always”, and 5 refers to “never”.
Semi-structured Interview Form

The main goal of semi-structured interview questions was to obtain in-depth data. While
preparing the form, first related literature was reviewed and then the questionnaires and scales related
to the career plan were examined. The draft form was prepared in consultation with field experts at
Artuklu University and Siirt University and finalized after the students who were revised in line with

common views were subjected to the sample application.
Answers to the following questions were sought:
1. Did you conduct enough research while choosing this department (profession)?
2. Were you influenced by your circle while choosing this department (profession)?
3. Do you find yourself fitted for this profession?
4. Are you aware of the characteristics of the teaching profession?
Findings

While presenting the research findings, firstly, quantitative findings were given based on

variables. Then, the qualitative findings of the research were given.

The results of the analysis to determine whether demographic variables make a significant

difference in career planning are given below.

Table 2. Statistical Data Related to the Gender Variable

Career Gender N X SS t-test Sig.
Planning Female 180 3.53 58 1,353 270
Male 103 3,43 ,66
*:p<0,05

Table 2 demonstrates that the arithmetic mean of female students' answers is X = 3.53, and the
arithmetic mean of male students' answers is X = 3.43 according to the gender variable. As the result

of the t-test made to determine whether the difference according to the gender variable was significant
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was p = 0,270> 0,05, there was no significant difference between the students' career plans depending

on the gender variable.

Table 3. Statistical Data Related to the Department Variable

Department Source of Sum of Mean
N X SS Variance squares sd Square F p
Elementary 59 3,61 ,510  Intergroup 9,595 5 1,919 5,465 ,000
Mathematics In-group 97,269 277
Primary 76 3,64 ,537 Total 106,864 282
School
Computer 24 3,63 ,498
Science 43 3,48 ,663
Social 41 3,12 ,707
Sciences
Turkish 40 3,34 ,645
Total 283 3,49 ,615
*:p<0,05

Table 3 highlights that there is a statistically significant difference between students'

departments and career planning based on F (5,46), p <0.05. Tukey Test results were examined to see

which groups had a significant difference.

Table 4. Tukey Test Results According to Departments

Department

Departments

Mean

Difference S5 P
Elementary -,49616" ,12048 ,005*
Mathematics
Social Sciences Primary School -,51895: ,11483 ,001*
Computer -,51619 ,15230 ,045*
Science -,36468 ,12935 ,163
Turkish -,22452 ,13169 714

*p<.05

According to Table 4, it is seen that there is a statistically significant difference against the

students of the social sciences between the students of the social studies and of the elementary,

mathematics, classroom teaching, and computer teaching related to the career planning according to

the department variable (p <0.05).

Table 5. Statistical Data Related to GPA

Source of

Sum of Mean

GPA N X SS Variance squares sd Square F P
40-60 9 3,03 ,69 Intergroup 3,643 4 911 2,453 ,046
61-70 48 3,38 ,58 In-group 103,221 278 371
71-80 152 3,57 ,59 Total 106,864 282
81-90 28 349 75
91-100 46 3,43 57
Total 283 3,49 ,61

*:p<0,05

It is seen from Table 5 that there is a statistically significant difference between students' GPA

and career planning according to F (2,453), p <0.05. Tukey Test results were examined to see which

groups had a significant difference.
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Table 6. Tukey Test Results According to GPA

GPA GPA Mean sS
Difference P
61-70 -,35020 ,22134 115
40-60 71-80 -,53905" ,20904 ,010*
81-90 -,45522 ,23349 ,052
91-100 -,39235 ,22210 ,078
* p<.05

According to Table 6, it is seen that there is a statistically significant difference between the

career planning of students with a grade point average of 40-60 and career planning of students with a
grade point average of 71-80 (p <0.05) in favor of those with a grade point average of 71-80.

Table 7. Statistical Data Related to the Age Variable
Age Source of Sum of Mean
N X SS Variance squares sd Square F p
17-23 244 3,49 61 Intergroup ,106 2 ,053 ,139 871
24-30 36 3,47 ,66 In-group Total 106,758 280 ,381
31-+ 3 3,66 ,28 106,864 282
Total 283 3,49 61
*:p<0,05

Table 7 shows that there is not a statistically significant difference between the students' ages

and career planning based on F (, 139), p> 0.05.

Table 8. Statistical Data Related to the Parental Living Status Variable

Age N X SS ffufce of Sum of sd Mean Square F p
ariance sguares
Both Alive 260 351 60 Intergroup 1,181 2 ,590 1,564 211
Father Alive 8 344 52 In-group 105,683 280 377
Mother Alive 15 3,22 83 Total 106,864 282
Total 283 349 61
*:p<0,05

Table 8 shows that there is not a statistically significant difference between the students'
parental living status and career planning based on F(1,564), p>0,05.

Table 9. Statistical Data Related to the Place of Birth Variable

Age N X sS Sou_rce of Sum of sd Mean 0
variance squares Square
Centrum 113 356 ,58 Intergroup 1,063 2 ,532 1,407 247
County Town 122 3,46 63 In-group 105,801 280 ,378
Town, village - 48 3,41 63 Total 106,864 282
others
Total 283 349 61
*:p<0,05

Table 9 shows that there is not a statistically significant difference between the students' place
of birth variable and career planning based on F(1,407), p>0,05.

123

This document downloaded from 73.129.150.112 [3 times] Silver Spring / United States on Sat, 04 Jan 2020 03:09:10 +0300



Educational Policy Analysis and Strategic Research, VV 14, N 3, 2019
© 2019 INASED

Table 10. Statistical Data Related to the Marital Status Variable

Age N X sS Source of Sum of Mean

Variance Squares sd Square F P
Single 275 3,49 ,61 Intergroup ,501 2 ,251 ,660 ,518
Married 4 3,83 48 In-group 106,363 280 ,380
Widow 4 3,41 97 Total 106,864 282
Total 283 3,49 ,61
*:p<0,05

Table 10 shows that there is not a statistically significant difference between the students'

marital status variable and career planning based on F(660), p>0,05.
Qualitative Findings
Findings Related to the Content Analysis of Student Responses

In this study, 10 randomly selected students (2 males and 8 females) from social studies
teaching department answered the questions. They stated that they did not do enough research when
choosing this department (ND1, ND2, ND3, ND5, ND6, ND9, ND10) and were placed into the
university based on their scores and that those who did research did not conduct detailed research
(ND4, ND7, ND8). It was found that at the moment of choosing this department, the majority of them
did not get an opinion from their society (ND1, ND3, ND4, ND5, ND6, ND7, ND8, ND10) and that a
few of them took into consideration their opinions (ND2, ND8). One of the students, who stated that
he was not affected by the opinions of those around him, stated that if he had been informed by a

person studying in the same department, his decision would be different now (S3).

More than half of the students stated that they are in the department where they could use their
skills (ND1, ND3, ND4, ND5, ND7, ND8, ND9), while the rest of them stated that they are not in the
department where they could use their abilities. They stated that one of the factors that influence their
contentedness with their departments is the social value of teaching and that the issue of appointment
is distressing (ND1, ND3, ND4, ND5, ND7, ND8, ND?9).

3 students stated that they are not happy in their departments (ND2, ND6, ND10). Most of the
students stated that they were aware of the difficulties of their profession before the choice (ND2,
ND3, ND4, ND6, ND7, ND9, ND10).

All the students except for 4 stated that students fail to keep up with innovations in their fields
along with ever-increasing information (ND1, ND2, ND4, ND5). It was also found that half of the
students (ND1, ND2, ND4, ND7, ND8) participated in the training activities in the field within and
outside of the university, 4 students did not attend any activities and conferences (ND3, ND5, ND6,
ND9), and 1 student sometimes attended this type of training activities (ND10). 8 students stated that
they would be successful in their profession (ND1, ND2, ND3, ND4, ND5, ND7, ND8, ND10).
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One of the students stated that he did not want to choose his department but he began to enjoy
it at school over time and wanted to succeed in his profession (ND2). Another one stated that he had
negative attitudes towards his department and thought that he would not be successful in his
profession (ND6). Most of the students were doubtful about the question posed as “I can find any job |
want in line with the career I have chosen”, while 1 student stated that he is able to find a job only in
educational institutions, which is a limitation for him (ND1, ND2, ND8, ND5, ND8, ND8). 3 students
stated that they would not be able to find a job in line with their career (ND2, ND3, ND5). Most of the
students stated that they can determine the steps to be taken in the face of the problems they will face
(ND1, ND2, ND3, ND4, ND6, ND9, ND10). Most students stated that they have not set any targets
related to any plans for the next 5 years (ND1, ND2, ND4, ND6, ND7, ND10), while 2 students stated
that they are undecided (ND3, ND8) and 2 students stated that they would prepare a plan (ND5, ND9).

Regarding the question whether their field will be in a better position in the future or not, most
of the students believe that they do not know in what position the field will be in the future (ND2,
ND3, ND4, ND5, ND7, ND8, ND9), while 2 of them feel that they are about to lose their faith (ND1,
ND6). Besides, one of them thinks that although his field has a wider position than other branches,
course hours of the relevant field are not enough and that the field will be in a better position in the
future (ND10). The majority of the students believe that a master’s degree is not necessary for the
future (ND1, ND2, ND3, ND4, ND6, ND7, ND8, ND9, ND10), while only one student believes that

students must improve themselves and master’s degree is necessary (NDS5).
Statements of Students with High GPA:

In this study, 10 randomly selected students (5 male, 5 female) answered the questions. It was
found that while choosing their departments, 6 of the students did research (NY1, NY3, NY4, NY5,
NY®6, NY9), while the rest preferred the department without doing research (NY2, NY7, NY8, NY10).
One student stated that he was not affected by his circle when choosing his department (NY5), while
others stated that their circle influenced them (NYZ1, NY2, NY3, NY4, NY6, NY7, NY8, NY9, NY10).
Besides, 6 students stated that they were influenced by their teachers (NY1, NY4, NY6, NY7, NY8,
NY10), while 3 students stated that they were affected by their family and friends (NY2, NY3, NY9).

Two students stated that they are not in the department where they can use their skills (NY3,
NY5) adding that the department is far from their skills. The rest of the students stated that they are in
the department where they can use their skills (NY1, NY2, NY4, NY6, NY7, NY8, NY9, NY10).

A majority of students believe that they are happy with their department (NY1, NY2, NY3,
NY4, NY6, NY7, NY9, NY10). While a student believes that he is not happy at all (NY5), a student
states that he is a little bit happy and a little bit disappointed (NY8). It was understood that all of the

students are aware of the difficult and easy aspects of their professions and that most of the students
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searched for innovations in their fields at odd moments (NY1, NY2, NY4, NY6, NY7, NY8, NY9,

NY10). One student is seen to report that he has been researching to advance in his field (NY1).

Regarding participation in works in other fields than their field, 6 of the students stated that
they sometimes participated (NY1, NY3, NY4, NY6, NY9, NY10), two of them stated that they
participated at odd moments (NY7, NY8), one student stated that he frequently participated (NY2),
and one of them stated that he does not participate for the time being but would do so in the future
(NY5). It was also found that one student thinks that he will be unsuccessful in his profession although
his academic success is very high (NY1) and the rest of them think they will be successful. 3 of the
students were doubtful about the question posed as “I can find any job I want in line with the career I
have chosen” (NY3, NY35, NY7), while others stated that they can find any job | want in line with their
career. Besides, all the students believe that they can determine the steps they will take in the field in

case of any problem.

When asked whether preparing a plan for the next 5 years was on their agenda, two students
responded positively (NY3, NY6), while the remaining students said that they did not prepare a plan.
One of the students who failed to prepare a plan believes that the 5-year plan depends on whether he
will be appointed or not (NY1), while 8 of the students believe that they will be in a good position in
the future (NY1, NY2, NY4, NY5, NY6, NY8, NY9, NY10). Besides, 2 students believe that they will
not be in a good position (NY3). (NY7). One of the two students who stated that their department
would not be in a good position in the future added that their department is ignored (NY3), while the
other believes things will be worse (NY7). Except for one of the students (NY9), the rest of the
students pointed out that a master’s degree is necessary with one of the students adding that there must
be a requirement for a master's degree in education. In response to the question “I will evaluate offers
from the professional group with better economic conditions”, it is observed that two of the students
will not (NY5, NY7), whereas the others will. One of the two respondents who believe he will not
(NY5) adds that he does not want to change his profession, whereas the other student thinks he will
not accept every offer because he wants to do a profession he enjoys. The two students who believe
they will add that they will evaluate it for their future (NY2, NY6).

Statements of Students with Low GPA:

In this study, 10 randomly selected students (4 male, 6 female) answered the questions. 3
students stated that they did enough research while choosing this department, (ND1, ND4, ND7) and
the rest of them were seen to prefer the department without research. 5 students who stated that they
were affected by their circle added that they were affected by their families (ND1, ND3, ND4, ND6,

ND10), whereas the remaining students preferred the department based on their own decisions.
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4 students (ND1, ND4, ND5, ND10) stated that they are studying in a department where they can use
their skills properly. The participants who gave negative responses had a low GPA because they did not choose a

department or profession that reflected their skills (ND2, ND3, ND6, ND7, ND8, ND9, ND10).

3 of them are unhappy with their department (ND3, ND6, ND7), while the rest are seen to be
unhappy at first but got happy in time. The students also express that they are aware of the difficult
and easy aspects of their profession. Most of the students stated that they keep up with the innovations
in their field (ND1, ND2, ND5, ND6, ND7, ND8, ND9, ND10). The remaining participants stated that
they did not conduct research (ND4, ND5) and were not interested in their departments. Regarding
participation in works in other fields than their field, 3 students expressed that they would participate
(ND1, ND5, ND7), while the majority of them stated that they were undecided. In line with the
answers from the students, it was observed that they would participate in works to improve themselves
in their fields if possible with some of the students thinking that their education is sufficient for their
development (ND3, ND5, ND6, ND9, ND10).

It was also found that most of the students were undecided about whether they would be
successful or not in their profession (ND1, ND2, ND4, ND6, ND7, ND9, ND10), while one of them
believed he would be successful (ND3). Regarding the question posed as “I can find any job I want in
line with the career I have chosen”, the students stated that the profession they chose does not pose an
obstacle while those with a negative response stated that they would like to work in other professions
than their profession and that they would not be able to find job in their profession (ND3, ND5, ND7).
Most of the students believe that they can determine the steps they will take in the field in case of any
problem (ND1, ND2, ND4, ND6, ND8, ND9, ND10). Those with a negative response stated that they
would not be able to take steps on their own and should get assistance from others (ND3, ND7). Only
one student said that he prepares a plan for the next 5 years (ND2). Another student said that he would
run a Café (ND10). The remaining students said that they did not have any plan. A majority of
students had a positive opinion about the future position of their field (ND1, ND3, ND5, ND6, NDS8,
ND9, ND10). 3 of the students found a master’s degree necessary (ND3, ND7, ND10) while the
remaining students did find it necessary. In response to the question “I will evaluate proposals from
the professional group with better economic conditions”, two of the students said that they would not
(ND5, ND8) and the rest of them said they would.

Result and Discussion

Teaching is different from other professions due to its mission of benefiting people and taking
on the task of ensuring their development. What drives us to become a teacher? In this study, teacher
trainees' career expectations were examined in terms of some variables. As a result of the study, it was

found that there was a statistically significant difference between students' departments and career
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planning and a significant difference between the students of social studies and elementary school
mathematics, classroom teaching, and computer teaching students. It was also found that the career
planning levels of social studies students were lower. Differences in the chances of appointment of the
departments are thought to lead to differences in interdepartmental career planning. Similar to this
result, Alemdar (2018) found that there are interdepartmental differences.

It was seen that there was a statistically significant difference between the grade point
averages of the students and career planning, and the career planning scores of the students with a
grade point average of 71-80 were higher. It is thought that the reason for higher career planning
scores of students with high course success is due to the difference in their perceptions about their

profession.

There was no statistically significant difference between students' career planning according to
the gender, age, parental living status, place of birth and marital status. Johnson, Mckoewn and
Mcewen (1999) found that male teachers paid less attention to working with children than female
teachers. On the other hand, King (1993) found that female trainees were more interested in practical
reasons, whereas male teachers were more affected by factors such as salary, professional prestige,
contribution to society, control over one’s own work, and dealing with the issue. Besides, the study
conducted by Egitim-Bir-Sen (A Union) (2004) found that female teachers prefer to teach because

they prefer to be a teacher, but male teachers choose to teach due to reasons such as job security.

It was determined that the students did not do enough research at the moment of choosing this
department, while those who did failed to research in detail and that the students were placed into
universities only based on their scores. It was found out that at the moment of choosing this
department, the majority of students did not get opinions from their circle, and a few of them were
affected by their opinions. The student who was not affected by the opinions of his circle added that
his decision would have been different if he had been informed by someone studying in the same
department. This result shows that students do not act consciously in their preferences. It is understood
that high school students prefer this subject without making enough research. According to OECD
(2005), there are problems in the selection of teachers in many western countries and current teachers
find it difficult to continue in their profession. In the studies conducted by Skaalvik and Skaalvik
(2008), one-third of the teachers stated that if they could choose again, they would choose another

profession. These research findings are in line with our research findings.

More than half of the students stated that they were in the department where they could use
their skills while the rest of them stated that they were not in a department where they could use their
skills. They stated that one of the factors that affect their happiness in their departments is the social
value of teaching and the problem of appointment is worrying. The results of the research show that

teacher trainees are largely influenced by the social and economic conditions of the country as well as
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the lack of guidance and social support. It is understood that in parallel with the studies regarding the
increasing number of graduates of the teaching program, the decreasing number of staff within the
Ministry of National Education, the exam anxiety related to KPSS, the decrease in appointment quotas
(Atav and NDnmez, 2013; Belen, 2016; Budak, 1999; Cirit Giil, 2015; Erdem and Soylu, 2013; Ergiin,
2005; Karatas and Giiles, 2013; Kuran, 2012), teacher trainees’ success-based motivation is influenced
negatively. The way to increase interest in teaching is to strengthen the sources of motivation that

attract people to teaching (Richardson and Watt, 2006).

Teachers improving themselves in their professional roles, identities, and practices have a
pioneering role in leading to students choosing to teach as a career (Atkinson, 2006; Krecic and
Grmek, 2005; Richardson and Watt, 2006; Saban, 2003). The fact that professional expectations of
students are directly related to the attitudes of the students towards themselves and other people is
associated with the personality of the teacher and individual problems. It is an undeniable fact that

teachers affect students' lives and orientation to learning.

It was found that the students are aware of the difficult and easy aspects of their profession.
New teachers' commitment to the profession is low, while the attrition rate is high (Jalongo and
Heider, 2006). Teaching is seen as a challenging and stressful profession (Stoeber and Rennert, 2008).
Akin (2019) found similar findings in the study.

Taskin (2015) concluded in his study related to the examination of teacher trainees’ value
orientations and academic motivation levels in terms of various variables that teacher trainees' value
orientations were high and academic motivation levels were moderate. While the sub-dimensions of
success, harmony, and altruism contributed most to the academic motivations of teacher trainees, the
sub-dimensions of self-control, universality, and power had the least contribution. In the study
conducted by Akin (2018), it was observed that teacher trainees were had more of the values such as
“Universalism”, “Kindness”, “Self-Orientation”, “Security”, and “Compliance”, while they had less of
values such as “Traditionalism”, “Stimulation”, “Success”, “Hedonism” and “Power”. In another
study conducted by Akin (2018), it was found that teacher trainees primarily preferred “Universality”,
“Self-Orientation”, and “Altruism” values, while they preferred “Power”, “Success” and “Hedonism”

values less. Besides, the findings of this research overlap with others.

Saban (2003) stated that most of the participants in his study decided to become class teachers
for traditional altruistic rewards and intrinsic and extrinsic motivations were effective to some extent.
However, considering studies in Turkey, it is obvious that these altruistic, intrinsic, and extrinsic
rewards, as well as some other factors, are prominent. The first finding shared by the majority of the
studies is that teacher trainees come from the middle-socio-economic class (Aksu et al., 2010; Arslan,
2007; Karag6zoglu and Murray, 1988; Saban, 2003).
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Trainees are required to take the university entrance examination to register for a faculty of
education and KPSS after graduating from faculties. Therefore, the academic success of the trainees is
of great importance in entering the profession (Aksu, et al., 2010). There may be differences between
what people want and what they can do. As a result of wrong choices, people may have to spend their
lives doing things they don't like. The way to solve this problem is to get to know yourself and get
expert help when necessary. According to Valle (2006), the reason for low expectations for teaching
career depends on the following factors: 1) uncertainty about the future of the profession; 2) low
salaries; 3) limitation of personal growth, and 4) insecurity in working conditions. Barbosa (2011;
2012) concluded that salary was one of the main factors responsible for increasing the precariousness

of teacher work.

Each individual has different interests and skills. Each profession also requires different skills.
A person may be successful in professions requiring her or his qualifications. S/he fails in professions
that do not require her or his qualifications. Nowadays, the increase in professional options, the
increase in specialization in the profession, and the necessity of long-term training for the profession

increase the importance of the choice of profession.
Recommendations

Training is one of the most challenging career journeys a person can pursue. Teachers have the
power to deeply affect the lives of their students. Guiding preschool playgroups, conducting scientific
research projects with high school students, and having an influential role in developing their students’
potential reveal the importance of choosing their professions willingly. The choice of the teaching
profession should be directly related to the characteristics required by the profession. In this context, it
may be suggested that students who will choose teaching fields should observe whether their
characteristics contain the characteristics required by the profession and get expert support when

necessary.

After the young generation thinking about teaching is familiar with the characteristics of the
profession, it may be suggested that s/he should establish personal career goals within the context of
the characteristics required by the profession and then should head for the profession. Researchers may
be advised to examine the conditions of appointment, guidance, and exam scores that are thought to be

effective in teacher trainees’ career plans.
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