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Abstract  The purpose of this research is to determine 
whether psychological needs that the special education 
teachers have, significantly predict the professional quality 
of life. Descriptive survey design was used in the research. 
The data of the research were obtained from 238 special 
education teachers (45% males and 55.5% females) who 
were working as a special education teacher in the schools 
affiliated to the Ministry of National Education in Kayseri 
in 2017 and were selected by simple random sampling 
method. 69.7% (166 people) of the special education 
teachers who participated in the research were married, and 
30.3% (72 people) of them were unmarried. In the research, 
professional quality of life and the psychological needs 
levels of special education teachers were measured by 
“Professional quality of life scale” and “New 
psychological needs scale,” respectively. Pearson 
correlation technique and multiple linear regression 
analysis were used to analyze the collected data. The 
results of the research showed that there was a positive 
significant relationship between the burnout levels of 
special education teachers' and their psychological needs 
(success, relationship, autonomy, and dominance needs) 
and that there was a negative relationship between 
compassion satisfaction and compassion fatigue. 
According to the findings obtained as a result of the 
predictive analyses, the autonomy, relationship, and 
dominance, which are the sub-dimensions of the 
psychological needs scale, were found to be the most 
important predictors of special education teachers' 
professional life quality. The results obtained from the 
research were discussed within the scope of the relevant 
literature, and proposals were made for future researches. 
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1. Introduction
People spend a great amount of their life on work and 

some of the rest thinking about their work. Therefore, work 
has a profound impact on one’s whole life. The pleasure 
people get from their work and its positive effect on his/her 
life gradually poses its favourable influences on physical 
health as well as the psychological one, yielding happiness 
within the family and efficiency in the workplace [1]. In 
other words, self-satisfaction in the workplace has great 
influence on not only the working life but also life 
satisfaction in a general sense. Working life quality refers 
to the state of being content or discontent one experiences 
in the working atmosphere, which have such three 
sub-divisions as compassion satisfaction, professional 
exhaustion or burnout and compassion fatigue [2].  

While many hardships encountered in the professional 
life deteriorate quality of life, improvements in the 
professional satisfaction levels (compassion satisfaction) 
enhance it. Professional satisfaction can be described as the 
feeling of pleasure, content and please felt as a result of 
providing help for someone in need related to the 
professional’ branch [2]. The studies concerning 
professional satisfaction have indicated the level of 
professional satisfaction [3; 4; 5] has an influence on both 
physical and psychological well-being of individuals. 
According to Sevimli & İşcan [6], while the satisfaction 
gained from the workplace reflects itself favourably in 
other fields of life, discontent and disappointment as well 
as reluctance have an adverse impact on the pleasure taken 
from life. Exposure to such adverse conditions in the 
workplace can also be handled as exhaustion. When 
analysed, the studies in the literature have suggested that 
professional dissatisfaction has something to do with stress 
and exhaustion. In other words, the low level of 
professional satisfaction results in professional exhaustion. 
Today, the most widely accepted definition of exhaustion 
is the one with three components developed by Maslach 
[11]. In accordance with this definition, exhaustion is a 
three dimensional concept in which emotional exhaustion, 
depersonalization and personal accomplishment are seen 
widely in people who work with others in person [12; 13; 
14; 15].  
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The teaching profession considered as one of the most 
stressful occupations, becomes more stressful when it 
comes to the education of children with disabilities because 
of the personal characteristics of these children. 
Particularly, depending on the intensity of the direct 
contact with the students, it is stated that the special 
education teachers are more likely to be burnout than the 
other teachers. [16]. In this respect, training special 
children is one of the most jeopardized professions by 
stress and exhaustion which cause dissatisfaction in turn. 
Other factors behind the dissatisfaction and exhaustion of 
special education teachers are the lack of materials, 
excessive formalities, being neglected and much 
interaction with stressful people such as family members 
and managers [17]. In such services as teaching special 
children devoted to handicapped individuals, frequent 
exposure to traumatic incidences as an expected outcome 
of such kind of professions render these instructors more 
susceptible to psychological problems [1]. This condition 
is called ‘compassion fatigue’ which is another factor 
handled within the scope of life quality. The state before 
which an individual is exposed to a stressful incidence is 
called compassion fatigue [2]. In accordance with the 
works within this field, among the factors concerning 
compassion fatigue such as whether the individual 
experienced a kind of trauma in advance or not, working 
hours, workload, physical conditions of the workplace and 
the service duration in the profession [18; 19] are observed 
to be the leading ones. Compassion fatigue and burnout 
which results from the former can cause a decline [20; 21; 
22] in the aid service quality provided by the employees in 
this profession. One of the primary reasons why special 
education teachers suffer from emotional exhaustion is that 
they engage both in the life of such children and in the 
problem solving process of them much more than required 
by an ordinary teacher figure. Such complications as 
compassion fatigue and exhaustion frequently encountered 
in teachers dealing with handicapped children whose 
education can be more demanding and require more 
patience engender economic loss, more layouts and quality 
deficiency as well as being the leading factors behind 
declining life quality [1].  

One of the principal assumptions in the discipline of 
psychology states that there is always a need behind any act 
waiting to be met. This principal is also true for 
professional acts as well. While people are content with 
their professional career as long as they can meet their 
needs from the urgent to the simplest ones, they also 
expectedly develop discontent and a feeling of exhaustion 
in case their needs cannot be met accordingly. In this 
respect, another element directly influencing the quality of 
one’s life is the notion of need. On the basis of acquiring a 
profession, apart from meeting the physiological need via 
money, social and psychological needs are also to be 
answered [23]. Therefore, professional satisfaction is, to 

some extent, related to satisfying the needs. A workplace 
that can satisfy the personal expectations of employees is 
considered to have a profound impact on enhancing life 
quality [24]. 

Needs can be described as physical and psychological 
patterns that emerge as a result of detecting a lack in one’s 
disposition and change from person to person. These needs 
can be physiological ones such as shelter, breathe, water, 
food, sleep, sex etc. and they can be psychological ones 
such as love, affection, protection, success, learning and 
companionship [25]. Glasser [26] states that psychological 
needs that follow the physical ones await satisfaction once 
their compulsive physiological needs have been met. One 
of the two main processes underlying human practices and 
controlling their behaviour is the psychological needs [27]. 

Known as psychological needs, relationship, success, 
autonomy and dominance are also described by Heckert 
[28] as social ones. Being one of these needs, relationship 
is described as the desire for social interaction and 
recognition by others, whereas success is the want of being 
superior through better performance. This need refers to 
the desire for attempts to be superior in order to enhance 
current performance while autonomy is known as the 
desire for self-determinism with self-will of power and act 
in confidence [28]. The doctrine of self-determinism 
advocated that people can augment their motivation as to 
their business and adopt a better position subjectively on 
condition that they can meet their professional needs in a 
given institution or organisation. The theory of 
self-determinism advocates that people can enhance their 
motivation at the workplace and be at a better position on 
condition that they can satisfy their needs [29]. To illustrate, 
people can be as much healthy and feel better as they meet 
their needs of autonomy, competence and relationship [30]. 
It is evident that satisfying the psychological needs at the 
workplace contributes much to professional satisfaction as 
well as numerous favourable outcomes. In this sense, 
Kasser, Davey and Ryan [31] point out that people can 
increase their time for their jobs as much as they can meet 
their needs. Llardi, Leone, Kasser & Ryan [32] revealed 
that workers at a factory had as much better appetite for 
their work, high level of self-respect and suffered less from 
diseases as they met their needs. Moreover, as long as 
individuals satisfied their needs at the workplace, they had 
better performance and they became psychologically 
well-conditioned [33]. In this respect, satisfying the 
psychological needs has favourable impact on functionality 
and quality of professional life. 

Based on the works cited, a correlation is thought to exist 
between a special education teachers’ life quality and his or 
her psychological needs. Accordingly, in this study 
conducted on special education teachers, it is intended to 
identify the correlation between the psychological needs 
and favourable compassion satisfaction, unfavourable 
burnout and compassion fatigue. In addition to this, the 
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extent to which the level of psychological satisfaction 
determines the sub-dimensions of life quality is aimed to be 
determined. The findings of this study are thought to 
provide significant contributions, especially improving the 
quality of working life for these teachers, when considered 
the important role that special education teachers play in 
teaching disabled people. 

2. Materials and Methods 
In this study, in order to testify whether the 

psychological needs of special education teachers are the 
actual parameters of their working life quality, the method 
of this study was decided to be the descriptive survey 
model. 

2.1. Participants 

The participants of the study are the 238 special 
education teachers, 55% (131) of whom are women, 45% 
(107) are men working in Kayseri registered to Turkish 
Ministry of National Education. 69.7% of them (166) were 
married while 30.3% (72) are single. 

2.2. Instruments 

Professional quality of life scale (ProQOLS): In order 
to measure the professional life quality of the participants’ 
Professional quality of life scale (ProQOLS) developed by 
Stamm [2] and adapted to Turkish by Yeşil and others [34] 
was employed. Having a self-appraisal quality, ProQOLS 
comprises 3 sub-scales each of which have 10 terms, 
having a total of 30 terms. The first of the sub-scale, 
burnout is a test measuring hopelessness and exhaustion 
resulting from the difficulty coping with problems in 
working life. If the attribute in this scale is high, so is the 
level of exhaustion. The second is the scale of compassion 
satisfaction. In this scale, it is intended to measure the 
feeling of content and satisfaction felt when one helps 
someone in need of his or her professional help. A high 
property in this scale points the level of content and 
satisfaction in the eye of the helper. The third one, 
compassion fatigue scale, is a test devised to measure the 
indications arising from encountering stressful events. 
Participants with a high score in this scale are strongly 
advised to receive support. In the evaluation of the scales, a 
Likert style score ranging from ‘never’ (0) and ‘much 
frequent’ (5) was employed. In the evaluation phase, 1, 4, 
15, 17 and 29th terms are the ones graded backwards. The 
lowest level is 0 while the highest is 50 in each sub-scale. 
The alpha coefficients measured to determine the 
confidence coefficient is .87 for professional 
satisfaction, .72 for burnout and .80 for compassion fatigue 
[34]. The Alpha coefficients measured for this study are .82 
for compassion satisfaction, .72 for burnout and .78 for 

compassion fatigue. 
New Psychological Needs Scale (NPNS): Originally 

developed by Heckert et.al [2] to and adapted to Turkish by 
Kesici [35], ‘New Psychological Needs Scale’ was used to 
measure the psychological needs scale of the subjects. 
Being a means of self-report assessment, NPS comprises 
20 terms and four sub-scales (success, relationship, 
autonomy and dominance), each of which have 5 terms. 
Success refers to the desire to be superior to others in order 
to perform better, whereas relationship refers to the need 
for social interaction and recognition within a given society. 
The need for autonomy encompasses the desire to do things 
for self rather than others while dominance includes the 
desire to be dominant on others. A high score in any of the 
sub-scales shows that the individual is devoid of that 
psychological need. Scale terms making up NPNS (except 
8, 14, 18) are in the form of simple sentences. Cronbach 
Alpha internal coefficients measured based on the item 
analysis are .77 for success, .62 for relationship, .72 
autonomy, .77 for dominance and .80 for the whole scale 
[35]. As for the alpha coefficients measured for this study 
are .78 for success, .72 for relationship, .79 for autonomy 
and .81 for dominance. 

2.3. Data Analysis 

For the analysis of the acquired data, Pearson 
correlation coefficients were initially computed in order to 
identify the relation between the sub-dimensions of 
psychological needs (success, relationship, autonomy and 
dominance) which make up the variants of the research 
and the ones of professional life quality (compassion 
satisfaction, burnout and compassion fatigue). Following 
that, so as to identify the regression level, interlinear 
regression analysis was employed. Significance level in 
this study was accepted as .05. 

3. Findings 
In order to identify the correlation between the scores 

special education teachers acquired from the 
sub-dimensions of new psychological needs scale and the 
ones of professional life quality scale, the results of the 
Pearson Correlation analysis are given in the Table 1. 
When the correlation values analysed in Table 1, it is 
evident that there is an avoidant significant correlation 
between need scores of success, relationship, autonomy, 
dominance, and compassion satisfaction, whereas a 
positive one exists between burnout and compassion 
fatigue. Based on, the findings, as the teachers’ needs of 
success, relationship, autonomy, dominance, and 
compassion satisfaction rise, so do the levels of burnout 
and compassion fatigue, whereas the level of compassion 
satisfaction dwindles. 
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Table 1.  Pearson's correlation values regarding the relationship between 
special education teachers' Professional quality of life and psychological 
needs 

 Success Relationship Autonomy Dominance 

Compassion 
Satisfaction 

r -.332* -.375* -,403* -.344* 

Sig. .001 .001 .001 .001 

Burnout 
r .507* .526* ,557* .503* 

Sig. ,001 .001 .001 .001 

Compassion 
Fatigue 

r .540* -588* ,502* .375* 

Sig. .001 .001 .001 .001 

*sig<,05 

The results as to the linear regression analysis carried out 
to identify the compassion satisfaction score predictive 
power of grades gained by special education teachers in 
their psychological needs sub-dimensions are conveyed in 
Table 2. 

Table 2.  Multiple regression analysis results regarding the predicting of 
the Compassion satisfaction by psychological needs 

Predictors B Std. 
Error Beta t Sig. 

(Constant) 50.771 1.997  25.420 .001 

Success .171 .198 .111 .865 .388 

Relationship -.294 .255 -.158 -1.156 .249 

Autonomy -.510 .198 -.269 -2.573 .011 

Dominance -.244 .106 -.169 -2.304 .022 

R=.435a R2=.189 F(4-233)=13.575 Sig=.001  
a Dependent Variable: Compassion Satisfaction 
b Predictors: (Constant), Success, Relationship, Autonomy, 

Dominance 

As can be seen in Table 2, sub-dimensions of success, 
relationship, autonomy, dominance of psychological needs 
scale included in the table as independent variants 
(predictive variants) can significantly predict the total 
score of compassion satisfaction (R=.435, R2=.189, 
F=13.575, p<.001. This pinpoints that the variance of all 
sub-dimensions of psychological needs scale in the face of 
the total score gathered from the compassion satisfaction 
scale is 18.9%. In accordance with the test t concerning 
independent variables, autonomy, one of the four 
independent variables, is the strongest negative predictor of 
compassion satisfaction (β=-.269), followed by dominance 
(β=-.169). Success (β=.111) and relationship (β=-.158) 
were found not to be remarkable with their compassion 
satisfaction predictor level of .05 in total. 

The results regarding the linear regression conducted to 
determine the predictor value of burnout property of the 
scores special education teachers acquired out of 
psychological needs sub-dimensions are given in Table 3. 

In accordance with Table 3, it is observed that the 
psychological needs scale in the analysis as independent 
variables (predictor variables) significantly predicts the 
total burnout value of the sub-dimensions success, 
relationship, autonomy and dominance (R=.610, R2=.372, 

F=34.434, p<.001). This finding shows that all the 
sub-dimensions of psychological needs scale accounts for 
the 37.2 % of the variance belonging to the total burnout 
score. Based on the test t concerning independent variables, 
autonomy, one of the four independent variables, is the 
strongest negative predictor of compassion satisfaction 
(β=.311), followed by dominance (β=-.259). Success 
(β=.041) and relationship (β=-.090) were found not to be 
remarkable with their compassion satisfaction predictor 
level of .05 in total. 

Table 3.  Multiple regression analysis results regarding the predicting of 
the Burnout by psychological needs 

Predictors B Std. 
Error Beta t Sig. 

(Constant) -6.377 2.049  -3.112 .002 

Success .074 .203 .041 .365 .715 

Relationship .195 .261 .090 .745 .457 

Autonomy .688 .203 .311 3.380 .001 

Dominance .436 .109 .259 4.008 .000 

R=.610a R2=.372 F(4-233)=34.434 Sig=.001  
a Dependent Variable: Burnout 
b Predictors: (Constant), Success, Relationship, Autonomy, 

Dominance 

The results regarding the linear regression conducted to 
determine the predictor value of compassion fatigue 
property of the scores special education teachers acquired 
out of psychological needs sub-dimensions are given in 
Table 4. 

Table 4.  Multiple regression analysis results regarding the predicting of 
the Compassion fatigue by psychological needs

Predictors B Std. Error Beta t Sig. 

(Constant) -50.274 2.578  -19.502 .001 

Success -172 .255 .077 .672 .503 

Relationship 1.229 .329 .457 3.741 .001 

Autonomy .133 .256 .049 .521 .603 

Dominance .091 .137 .044 .669 .504 

R=.592a R2=.351 F(4-233)=31.505 Sig=.001  
a Dependent Variable: Compassion Fatique 
b Predictors: (Constant), Success, Relationship, Autonomy, 

Dominance 

As can be seen in Table 4, sub-dimensions of success, 
relationship, autonomy, dominance of psychological needs 
scale included in the table as independent variants 
(predictive variants) can significantly predict the total 
score of compassion fatigue (R=.592, R2=.351, F=31.505, 
p<.001). This finding shows that all the sub-dimensions of 
psychological needs scale accounts for the 35.1 % of the 
variance belonging to the total compassion fatigue score. In 
accordance with the test t concerning independent 
variables, relationship (β=.457), one of the four 
independent variables, is the strongest positive predictor of 
compassion fatigue with success (β=.077), autonomy 
(β=-.049) and dominance (β=-.044) were found not to be 
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remarkable with their compassion fatigue predictor level 
of .05 in total. 

4. Discussion 
The results reached from the study carried out on special 

education teachers show that there is a positive strong 
correlation between four dimensions of psychological 
needs (success, relationship, autonomy and dominance) 
and sub-dimensions of professional life quality 
(compassion fatigue and burnout) and a negative one 
between the former and compassion satisfaction. In other 
words, as the level of psychological needs of special 
education teachers rises, so does the compassion 
satisfaction level, but burnout and compassion fatigue 
levels fall. There are also results in similar studies in the 
literature backing up this finding. Randjelovic and 
Stojiljkovic [36] concluded that an increased level of 
psychological satisfaction mitigated burnout level, too. 
Irrespective of the classroom environment, a working 
atmosphere that meets the basic psychological needs 
correlates with high compassion level and low burnout [36]. 
Likewise, Trépanier, Fernet & Austin [37] found out in a 
study they conducted that in cases in which psychological 
needs were not met exhaustion increased. The findings of 
this study and similar ones of related studies can be 
efficiently benefitted in order to enhance professional life 
quality. In this sense, proper working conditions and 
working environment in which success, relationship, 
autonomy and dominance expectations of special 
education teachers can help augmenting professional 
satisfaction. 

The findings regarding the identification of the 
professional life quality predictors of special education 
teachers and that make up the core of this study show that 
the sub-dimensions of psychological needs can 
significantly predict compassion satisfaction, burnout and 
compassion fatigue. More explicitly, the results of the 
interlinear regression analysis conducted over the total 
score of compassion satisfaction have shown that the 
psychological needs scale can account for the 18.9 % total 
compassion satisfaction score of sub-dimensions success 
relationship, autonomy and dominance. Among the 
independent variables, the total score of autonomy needs 
has been found out to be the strongest negative predictor of 
compassion satisfaction, followed by dominance needs and 
success as well as relationship needs have been understood 
not to be significant predictors. These findings pose that 
autonomy and dominance needs contribute to the 
compassion satisfaction level of special education teachers 
by 18, 9 %. Similarly, according to the findings regarding 
the burnout scores of these teachers, sub-dimensions of 
psychological needs account for the 37% of the burnout 
variance. Especially except for success and relationship, 
autonomy and dominance have been observed to be a 

negative predictor of burnout. In other words, as the level 
of dominance and autonomy needs of special education 
teachers rise, so does the burnout level by 37%. The most 
astonishing finding of this research is about compassion 
fatigue, stating that the results of interlinear regression 
analysis as to the prediction of compassion fatigue account 
for 35% of the variance in compassion fatigue together 
with four psychological needs’ sub-dimensions. When t 
attributes relating to the independent variables are analyzed, 
only the relationship needs were found to be the negative 
predictor of compassion fatigue and the other 
sub-dimensions were found to be no significant predictors. 
In this respect, as relationship needs increase, so does the 
compassion fatigue. Yeşil et.al [34] found out in their study 
that the ones who did not engage in the social activities 
meeting relationship needs experienced compassion 
fatigue. Considering that social activities provide good 
group activities and that these activities also provide a 
convenience for satisfying relationship needs and sharing 
challenging times of peers, people who involve in social 
activities can be said to come across less compassion 
fatigue. 

As expected from this study, psychological needs level 
of special education teachers are significant predictors of 
professional life quality. The findings reached in this study 
working basically on the correlation between dependent 
and independent variables should be delicately and 
meticulously assessed in that the effects of independent 
variables on the dependents ones were not taken into 
account and the findings do not enable to work out a cause 
and effect relation between variables. From this point of 
view, the findings of this study have been advocated by the 
theoretical minds studying professional life quality. 

Randjelovic and Stojiljkovic [36] concluded that 
working conditions favouring autonomy and dominance 
expectations of teachers are negatively correlated with 
burnout. In another study, Bartholomew, Ntoumanis, 
Cuevas, & Lonsdale, [38] put forward that underestimation 
in autonomy is a strong predictor of burnout. Autonomy 
and dominance could be increased through freedom in goal 
selection and classroom management, allowing teachers to 
choose their own professional development opportunities 
and training programs, and giving teachers greater decision 
making power to develop and implement initiatives [39; 40; 
41]. This in turn raises teachers’ compassion satisfaction 
level while decreasing their burnout levels. 

Such suggestions for further researches to come about 
special education teachers can be made based on the 
findings of this study: a) In accordance with the results of 
the study, as psychological needs satisfaction level of 
special education teachers increase, so does their 
compassion satisfaction level; whereas their burnout and 
compassion fatigue levels fall. b) Therefore, studies aiming 
to satisfy the psychological needs of such teachers are vital. 
c) Besides, similar studies using more comprehensive 
samplings, different research patterns and samples 
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regarding the causes of the correlations identified in this 
study can be carried out as well. 
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