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Abstract 
Co-curricular activities in general are believed to be useful for students’ development, such as improvement in 
academic performance, higher retention rate, enhancement of social and competency skills, and assistance of 
youth development and employment. With the expansion of the education sector and the implementation of a 
new 3-3-4 education system in Hong Kong, the background and training of students is different from the past, so 
it is worthwhile investigating students’ interest, understanding and perceptions about co-curricular activities 
nowadays in an Asian context. Comparison between the perceptions of sub-degree and degree students is 
discussed. Similarities and differences are found in both groups of students. Based on the findings, suggestions 
are made to education institutions in planning their resources on co-curricular activities. 
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1. Introduction 
The tertiary education sector in Hong Kong has undergone rapid growth in the past decade. The government has 
been making great effort to promote the development of tertiary education. Since the announcement of the 
government to support an initiative of giving 60% of our younger generation access to tertiary education in 
2000/01, both government-funded and self-financed degree and sub-degree places and programmes have 
expanded sharply. Together with the expansion, the new 3-3-4 Education System also started implementation in 
Hong Kong from 2012. The 3-3-4 education system is a new academic structure for senior secondary education 
and tertiary education in Hong Kong. “3-3-4” represents 3 years of junior secondary school, 3 years of senior 
secondary school, and 4 years of university. Compared to the old system, there is only one external public 
examination, namely the Hong Kong Diploma of Secondary Education (HKDSE), before tertiary studies, while 
students had to go through two external public examinations under the old system. Life-long learning and 
all-round development are the core spirits of the reform (Education Bureau, 2010).  

To align with government objectives, in addition to quality programmes, tertiary education institutions also put a 
significant amount of resources into arranging co-curricular activities (CCA) for students. With the new system, 
the involvement of students in CCA is implanted when they are in senior secondary schools where they have to 
take Other Learning Experience such as moral and civic education, community services, career-related 
experiences, and aesthetic and physical development. Therefore joining CCA is not a new or strange thing to 
tertiary education students.  

Based on previous research studies, it is in general agreed that CCA brings benefits to students, and only a few 
studies have been done to investigate perceptions on CCA from students’ point of view. Furthermore, most 
previous studies have been conducted in a western context. As the cultural background between the east and the 
west is different, it is interesting to study the perceptions in an eastern context. Hong Kong is an education hub 
in the east. With the new 3-3-4 education system, tertiary education institutions in Hong Kong have started 
putting more emphasis on holistic development with a view to nurturing the younger generation with both 
academic excellence and a comprehensive outlook through a broad spectrum of activities. With the change of 
emphasis to nurture, this study investigates the students’ perceptions of CCA in Hong Kong, an eastern 
international city and education hub, and provides insights to tertiary educations in planning activities for 
students. 
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2. Literature Review 
2.1 Co-Curricular Activities (CCA) 

To be a “whole student”, both activities and academic curriculum have equal standing, and the activities do not 
stand on the periphery of the student’s life as an extra element. In the studies of German (1995), Clements (1974) 
and Mathiasen (1985), the word “co-curricular” is regarded as more appropriate, and outstanding students 
usually achieve good academic results and participate in a greater number of non-academic activities. Therefore 
CCA is a broad term and can encompass campus-wide activities, sports, arts, student clubs, departmental or 
programme activities and activities organized by Student Affairs Office. 

2.2 Astin’s Involvement Theory 

According to Astin’s theory of involvement, student involvement refers to quality and quantity of the physical 
and psychological energy that students invest in college experience (Astin, 1999). The involvement includes 
absorption in academic work, participation in extracurricular activities and interaction with institutional 
personnel. The greater is the student involvement in schools, the greater is the amount of student learning and 
personal development (Astin, 1999). The theory focuses on the importance of holistic experience. Astin believes 
that success is the sum of total experience including learning and development which may occur inside and 
outside the classroom.  

2.3 Chickering’s Personal Development Theory 

Chickering’s (1969) psychosocial development theory proposed seven directions along which traditional college 
students develop. These include achieving intellectual, physical and social competence, managing emotions, 
becoming autonomous, establishing identity, freeing interpersonal relationships, clarifying purposes, and 
developing integrity. Chickering agrees with Astin that the success of a student in terms of whole-person 
development should be cognitive (academic performance), affective (satisfaction and self-concept), and 
behavioral (ability to manage emotions and independence). 

2.4 Advantages of Joining CCA 

2.4.1 Academic Performance 

Academic performance is defined as grade point average, test scores, and educational aspirations and attainment. 
Some studies have documented that CCA have a positive impact on students’ academic performance and 
commitment (Hawkins, 2010; Dumais, 2009; Lawhorn, 2009; Gardner et al., 2008; Tan & Pope, 2007; Darling et 
al., 2005; Huang and Chang, 2004; George, 2002; Eccles & Barber, 1999; Jordan & Nettles, 1999). The 
cognitive and social skills required by CCA participation carry over into classroom in positive ways and 
therefore affect academic performance directly (Carnegie Corporation of New York, 1992). Activities also 
enhance students’ behavioral adjustment and social-emotional competencies and attitudes which improve 
academic performance (Durlak et al., 2011). Students are more confident and try harder and persist in the face of 
challenges (Aronson, 2002). According to a study by Rose (2000), students who are heavily involved in CCA 
tend to be school leaders and model students.  

2.4.2 Retention Rate  

Some previous studies have showed that students’ involvement in CCA made it more likely they will stay in 
school and improve retention rates. The study by Davalos, Shavez, and Guardiola (1999) suggested that 
involvement in CCA may create a sense of belonging that contributes to higher retention rates. Mahoney & 
Stattin (2000) also shared a similar view that higher involvement in CCA may lower dropout rates.  

A positive attitude and commitment towards schools is also developed by participating in CCA (Darling et al., 
2003; Newmann, 1998). Participating in CCA can enhance students’ bonding and connections to school and 
increase positive network ties to both teachers and other schoolmates (McNeal, 1995).  

2.4.3 Socializing 

Participation in CCA, particularly sports, can build friendship and social support with teammates (Broh, 2002) 
and reduce negative emotions such as loneliness or boredom (Shernoff & Vandell, 2007). Joining CCA also 
facilitates socializing, which can serve as a good platform for learning cultural norms, exploring roles, 
developing social and emotional self-regulation (Larson & Verma, 1999). In schools with different ethnic groups, 
participation in CCA facilitates the development of positive relations across ethnic groups (Khmelkov & 
Hallinan, 1999). Participating in CCA provides opportunities to form friendships and develop social skills 
(Lawhorn, 2009; Yin & Lei, 2007). 
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2.4.4 Competency Skills 

A field survey by Abdul et al. (2005) on teachers’ perceptions of the correlation between participation of students 
in CCA and their competency skills, showed that those students who participate actively in CCA are found to be 
more competent in communication skills, cognitive skills, self-management skills and academic performance. 
CCA also provide opportunities for students to learn teamwork, and apply academic skills in other areas for 
holistic development (Arkansas Activities Association, 2004). In an informal learning environment, students can 
build confidence, have better time management and gain a feeling of accomplishment (Denson et al., 2015). 

Participating in CCA, especially organized sports, provides an opportunity for initiative, emotional regulation, 
persistence, problem solving and time management, which may in turn lead to better academic achievement 
(Larson et al., 2006). Participating in arts activities may enhance students’ creativity, imagination, fluency, and 
critical and divergent thinking (Burton et al., 2000).  

2.4.5 Youth Development  

Scholars who have studied youth development suggest that participation in CCA facilitates positive youth 
development and prevents emergence of developmental problems (Eccles et al., 2003; Eccles & Gootman, 2002). 
Developmentalists and youth advocates argue that organized and constructive CCA provide students with 
opportunities to acquire and practice social, intellectual and physical skills that may help students contribute to 
the well-being of their community, establish supportive social networks, deal with challenges, and nurture a 
sense of belonging to a socially recognized and valued group.  

Some sociological and child development studies have shown that more CCA participation results in less 
involvement in delinquent and risky behaviors (Durlak et al., 2011; Eccles et al., 2003; Landers & Landers, 
1978). Students who are actively involved in CCA are seldom involved in crime (Ross, 2000), use of drugs 
(Darling et al., 2003) and cigarette smoking (Darling, 2005).  

2.4.6 Employment 

Employers also share similar views on the importance and usefulness of CCA. The majority of employers prefer 
job applicants who attach a co-curricular transcript to their job application because employers believe 
involvement in CCA can help students develop the skills they want (Bryan et al., 1981). Therefore participation 
in CCA will in turn increase employability.  

Yusoff et al. (2012) indicate that leaders in government and industry have called for graduates to possess 
employability skills associated with communication, teamwork, problem solving and decision making. Batool et 
al. (2012) have also indicated that employers are seeking graduates with creativity, remarkable and 
future-oriented thinking and high adaptability. Beheshtifar et al. (2012) suggest that learning and innovation are 
also important, and education institutions should be resourceful in promoting CCA to develop cognitive and 
affective domains that will enhance the skills of the graduates for their employment. Laguador (2013) suggests 
that CCA can serve as students’ training ground, leading to their goal of achieving excellence in their future 
career.  

To sum up, participation in CCA is linked to an increasing self-concept, general competency, academic 
performance, school engagement, mental health during youth development and better job quality (Elder & 
Conger, 2000; Marsh & Kleitman, 2002; Barber et al., 2001). 

2.4.7 Holistic Development of Students in Hong Kong 

Providing diverse and rich choices and promoting whole-person development are the core features of the new 
education system (Education Bureau, 2012). Apart from providing a wide range of subjects that cover the core 
learning areas, most secondary schools arrange a wide range of CCA so as to offer sufficient basic knowledge for 
students and provide them skills to face the challenges ahead. Graduates of HKDSE are in general one year 
younger than previous Hong Kong Advanced Level students. The new HKDSE graduates are expected to be one 
year younger and have experience in CCA when they enter tertiary education.  

CCA appears to provide students with opportunities to achieve autonomy, skill development and relatedness, 
which are the three core motivational forces in human nature according to developmental psychologists 
(Shernoff & Vandell, 2007; Ryan & Deci, 2000). CCA has been advocated and supported in most western studies. 
Now, with the changes in background and training emphasis of tertiary education students in Hong Kong, an 
eastern education hub, it is important to understand the perceptions of students who participate in CCA in order 
to provide insights for tertiary institutions planning their CCA and resources allocation, to determine whether the 
findings in the west are applicable in an eastern context.  
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The aim of this study is to obtain data on students’ perceptions on joining CCA in order to help tertiary 
institutions formulate better planning in arranging activities with reference to types, timing and duration. This 
will then have resources implications for the institutions. In the 2010 Education Reform in Hong Kong, it applies 
also to tertiary education which covers degree programmes of universities and sub-degree programmes of 
community colleges. Sub-degree students are those who do not meet the requirements of degree studies and 
cannot enter degree studies They will then usually take and use sub-degree studies (either Associate Degree or 
Higher Diploma) as a stepping stone, entering degree studies two years later if they fulfil academic and interview 
requirements at that time. Degree students are those who meet the requirements of degree studies and enter 
degree studies strictly from secondary schools. As the sub-degree students have to jump one more hurdle before 
entering degree studies, their academic and psychological situation may be different from that of the degree 
students who enter degree studies strictly from secondary school. Their perceptions on CCA may be different. A 
comparison of perceptions between degree and sub-degree students will be considered to provide insights into 
institutions offering two different types of study.  

Specific objectives of this study are: 

• To investigate the interest of students in joining CCA, 

• To study the students understanding of CCA, 

• To identify the preferred types of CCA by students, and 

• To investigate the expected usefulness of joining CCA perceived by students. 

3. Research Method 
This study is based on primary data. With reference to Shernoff and Vandell (2007) and Wong and Wong (2013), 
a questionnaire with four parts is used to collect data from students. Part one asks about personal information of 
students. Part two consists of ten questions asking about the interest of students in joining CCA, students’ 
understanding of CCA and their preferred type / duration / timing of joining CCA. The seven types of activities 
listed in the questions make reference to those offered in one education institution in Hong Kong. Part three 
consists of two questions with 7-point Likert scales (ranging from strongly disagree to strongly agree), asking 
participants to rank a list of statements that represent their perceptions on the usefulness of CCA and reasons for 
not joining CCA. Part four is an open-ended question asking their general views or comments on CCA. To 
conduct the analysis, T-test, Chi-square test and z-test were used and correlation and frequency were computed.  

450 survey forms were distributed to sub-degree (associate degree and higher diploma) and degree students by 
random of two education institutions in Hong Kong. One institution is one of the key market leaders in the 
sub-degree sector and provides about 500 college-wide and programme/subject activities each year to students. 
Another institution is a top university in Hong Kong and Asia, which offers degree places and has a unique 
college system to facilitate students’ participation in CCA. 442 respondents returned the completed 
questionnaires. After removing the incomplete responses, the completed questionnaires amounted to 435. The 
profile of the respondents is shown in Table 1: 57.2% (n = 249) were sub-degree students and 42.8% (n = 186) 
were degree students. Majority of the students were between age 18 to 25 (98.4%), and were Year 1 and 2 
students (95.4%). 57.4% were business students. Table 2 shows the correlation among choices of all valid 
respondents. 

 

Table 1. Profile of Respondents (in frequency) 

Sample Size Total Degree Sub-Degree 

N 435 185 249 

Gender Total Degree (%) Sub-Degree (%)

Male 48.3 54.8 43.1 

Female 51.7 45.2 56.9 

Age Total Degree Sub-Degree 

Below 18 1.4 1.6 1.2 

18-25 98.4 97.8 98.8 

Above 25 0.2 0.5 0 

School Year Total Degree Sub-Degree 

Year 1 45.2 19.9 64.4 

Year 2 50.2 69.9 35.6 
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Year 3 4.6 10.2 0 

Year 4 0 0 0 

Specialization Total Degree Sub-Degree 

Business 57.4 72.0 46.6 

Social Science/Communications 18.4 9.7 25.1 

Science/Tech 22.6 18.3 25.5 

Others 1.6 0 2.8 

 

Table 2. Correlations among choices: all students 

 Part 1 Part 2 Part 3 

Q1 Q2 Q3 Q4 Q1 Q3 Q4 Q5 Q6 Q10 Q11a Q11b Q11c Q11d Q11e Q12a Q12b Q12c Q12d Q12e

Q1 1.000 -0.052 -0.064 -0.116 -0.077 -0.031 -0.084 -0.025 -0.004 0.069 -0.073 0.114 0.064 0.042 0.106 0.116 0.122 -0.026 0.093 0.015

Q2 -0.052 1.000 0.062 0.005 0.065 0.018 0.046 0.005 0.047 0.058 -0.047 -0.063 -0.035 -0.073 -0.025 0.039 0.091 0.100 0.040 0.034

Q3 -0.064 0.062 1.000 0.472 -0.041 -0.021 0.016 -0.069 -0.045 0.083 -0.039 -0.023 0.098 0.049 0.007 0.018 0.035 0.060 0.005 0.035

Q4 -0.116 0.005 0.472 1.000 -0.035 -0.073 -0.049 -0.025 -0.099 0.144 0.072 0.005 0.163 0.060 -0.058 -0.158 0.035 0.010 -0.089 -0.011

Q1 -0.077 0.065 -0.041 -0.035 1.000 0.441 0.386 0.455 -0.057 -0.022 0.019 -0.046 -0.070 -0.049 -0.006 0.007 0.140 0.157 0.081 0.105

Q3 -0.031 0.018 -0.021 -0.073 0.441 1.000 0.423 0.396 -0.062 -0.136 -0.125 -0.185 -0.174 -0.140 -0.097 0.008 0.027 0.190 0.091 0.141

Q4 -0.084 0.046 0.016 -0.049 0.386 0.423 1.000 0.282 -0.071 0.029 -0.017 -0.161 -0.132 -0.085 -0.082 -0.002 0.069 0.109 0.068 0.102

Q5 -0.025 0.005 -0.069 -0.025 0.455 0.396 0.282 1.000 n.a. 0.078 -0.022 -0.117 -0.051 -0.074 -0.047 0.019 0.062 0.121 0.043 0.047

Q6 -0.004 0.047 -0.045 -0.099 -0.057 -0.062 -0.071 n.a. 1.000 0.141 -0.048 -0.025 0.049 0.054 -0.029 -0.010 -0.138 -0.070 -0.132 -0.074

Q10 0.069 0.058 0.083 0.144 -0.022 -0.136 0.029 0.078 0.141 1.000 0.001 0.117 0.200 0.183 0.160 0.056 0.155 -0.065 -0.096 -0.055

Q11a -0.073 -0.047 -0.039 0.072 0.019 -0.125 -0.017 -0.022 -0.048 0.001 1.000 0.510 0.415 0.344 0.285 -0.068 0.060 -0.067 -0.038 -0.052

Q11b 0.114 -0.063 -0.023 0.005 -0.046 -0.185 -0.161 -0.117 -0.025 0.117 0.510 1.000 0.665 0.589 0.549 0.189 0.119 -0.030 0.027 -0.050

Q11c 0.064 -0.035 0.098 0.163 -0.070 -0.174 -0.132 -0.051 0.049 0.200 0.415 0.665 1.000 0.702 0.609 0.156 0.082 0.006 0.063 -0.033

Q11d 0.042 -0.073 0.049 0.060 -0.049 -0.140 -0.085 -0.074 0.054 0.183 0.344 0.589 0.702 1.000 0.796 0.162 0.092 0.006 0.049 -0.021

Q11e 0.106 -0.025 0.007 -0.058 -0.006 -0.097 -0.082 -0.047 -0.029 0.160 0.285 0.549 0.609 0.796 1.000 0.270 0.183 0.026 0.072 0.019

Q12a 0.116 0.039 0.018 -0.158 0.007 0.008 -0.002 0.019 -0.010 0.056 -0.068 0.189 0.156 0.162 0.270 1.000 0.301 0.256 0.317 0.316

Q12b 0.122 0.091 0.035 0.035 0.140 0.027 0.069 0.062 -0.138 0.155 0.060 0.119 0.082 0.092 0.183 0.301 1.000 0.313 0.292 0.280

Q12c -0.026 0.100 0.060 0.010 0.157 0.190 0.109 0.121 -0.070 -0.065 -0.067 -0.030 0.006 0.006 0.026 0.256 0.313 1.000 0.510 0.529

Q12d 0.093 0.040 0.005 -0.089 0.081 0.091 0.068 0.043 -0.132 -0.096 -0.038 0.027 0.063 0.049 0.072 0.317 0.292 0.510 1.000 0.509

Q12e 0.015 0.034 0.035 -0.011 0.105 0.141 0.102 0.047 -0.074 -0.055 -0.052 -0.050 -0.033 -0.021 0.019 0.316 0.280 0.529 0.509 1.000

 

4. Results  
4.1 Interest of Students in Joining CCA 

Most sub-degree and degree students showed an interest in participating in CCA (68.3% and 75% respectively) 
and agreed that their institutions should provide CCA (78.2% and 82.2% respectively). 56% of sub-degree 
students indicated that they had participated in CCA at their institutions, and the majority of them (80.3%) 
indicated that they participated in one to two activities at one time. Regarding degree students, 58.6% indicated 
that they had participated in CCA and the majority of them (86.5%) participated in one to two activities at one 
time. 

Among the seven types of activity, the three most popular activities sub-degree students enjoyed were further 
studies and career development (39%), growth and development (24.9%), and service learning (15.7%). For 
degree students, these three were also the most popular CCA. For degree students, growth and development was 
their top priority (29.8%), service learning (25.6%) was second and further studies and career development 
(19.5%) was the third.  

4.2 Students Understanding of CCA 

Most sub-degree and degree students indicated that they had heard about CCA at their education institutions 
(64.4% and 67.7% respectively). The channels through which sub-degree students got CCA information were 
mainly emails (40.2%), leaflets and posters (21.3%) and teachers and counsellors (17.6%). For degree students, 
the three most popular channels through which they received CCA information were the same as those of the 
sub-degree students but the ranking was different. Degree students got information mostly from teachers and 
counsellors (26%). The second most popular means was leaflets and posters (25.2%), and the third was emails 
(24.4%). Sub-degree students commented that email was convenient and they received a lot every day. 
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4.3 Relationship between Interest and Understanding  

To both sub-degree students and degree students, the result showed a high positive correlation between students’ 
understanding and interest in CCA (Q1 and Q3: r = 0.44854; Q1 and Q5: r = 0.442107 for sub-degree) (Table 3 – 
Correlation among choices: sub-degree students) (Q1 and Q3: r = 0.43699; Q1 and Q5: r = 0.479866 for degree 
students) (Table 4 – Correlation among choices: degree students).  

Sub-degree students who were interested in CCA also preferred schools to provide CCA for them (Q3 and Q4: r 
= 0.429104). The correlation coefficient of Q1 and Q4 in sub-degree students was also high (r = 0.439586), 
while the correlation coefficient of the two questions in the whole sample was only 0.385571. Sub-degree 
students who had heard about CCA at school preferred schools to provide CCA for them (Table 3). 

The correlation coefficient of Q3 and Q5 in degree students was high (r = 0.512403), while in sub-degree 
students the correlation coefficient was just 0.312557. Degree students who showed an interest in CCA had more 
chance to participate in CCA (Table 4). 

4.4 Preferred CCA 

Sub-degree students preferred study tour and exchange (41%), further studies and career development (30%), 
and growth and development (20%) most among the seven choices. The top priority was study tour and 
exchange. Sub-degree students preferred further studies and career development to growth and development 
activities. There was a significant difference between study tour and exchange and other choices (p < 0.05) 
among sub-degree students. 

For degree students, study tour and exchange was also their first choice (35.8%). However, the second and third 
preferred choices were growth and development (33.3%) and service learning (14.8%), which was different to 
that of the sub-degree students. There was a significant difference between study tour and exchange and the other 
choices (p < 0.05) among degree students. Service learning ranked higher for degree students because service 
learning is a requirement for degree students for graduation.  

The most preferred timing sub-degree students would like to participate in CCA was June to August, about half 
of the respondents (50.9%) preferring this period. The next preferred time was September to November (19.9%). 
The least preferred time was May (5.8%). There was a significant difference between June to August and other 
choices (p < 0.05). The second least preferred time of sub-degree students was December (7.5%). This may be 
because December is the examination period of semester one and sub-degree students have to study hard in order 
to gain a higher grade point average for articulation into degree studies. The same issue also affects May as it is 
the month for the semester 2 examinations. Therefore it is the least preferred time for activities for sub-degree 
students. 

For degree students, June to August (44%) and September to November (17.7%) were also the top two preferred 
timings, while the third choice was December (14.9%). There was a significant difference between June to 
August and the other choices (p < 0.05). The least preferred time was January (6.3%). This may be due to the 
shortening of the semester break in degree studies or the fact that degree students are busy with job interviews. 
June to August was the most popular choice for sub-degree and degree students because they have a summer 
holiday and may have more time for CCA. 

Both groups of students commented that they would love to join a study tour but it was expensive and took more 
time. It would be good if schools could subsidize them and arrange tours in the summer. 

If sub-degree students had to participate in an activity, the two most preferred durations were one to three hours 
(39.5%) and across one week (27.2%) The one least preferred was an activity across two semesters (2.1%). 
There was a significant difference among the choices; one to three hours was the most popular one (p < 0.05) 
among sub-degree students. The results were very close to that of the degree students in these aspects. However, 
the third preferred duration was different. The third place for sub-degree students was one day, while for the 
degree students it was one semester. Sub-degree students preferred one day more than one semester. They 
preferred activities with a shorter duration while degree students could afford a longer duration.  

For degree students, the top three choices were one to three hours (28.1%), across one week (25.8%) and across 
one semester (24.2%). There was a significant difference among the choices. One to three hours was the most 
popular one (p < 0.05) among degree students.  

4.5 Perceptions on Usefulness of CCA 

More than 50% of sub-degree students agreed that CCA would help increase further study opportunities, increase 
job opportunities, brush up presentation skills, and brush up interview skills. Increase in further studies 
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opportunities (62.4%) scored the highest percentage of agreement among sub-degree students. Their priorities 
were: increase further study opportunities, brush up interview skills, brush up presentation skills, increase job 
opportunities, and upgrade grade point average. To sub-degree students, the second most important factor was 
brushing up interview skills. Sub-degree students perceived that CCA could help them succeed in interviews in 
order to get places on degree programmes. 

For sub-degree students, all the five suggested reasons for joining CCA have a high positive correlation between 
each other (all r > 0.5) (Table 3). The results showed students who gave high (low) score in any one factor would 
also give high (low) score in other factors. Therefore, five factors are dependent factors. Sub-degree students 
who wanted to participate in CCA related to their academic studies and career and would also like these 
activities could increase further study opportunities, brush up interview skills and presentation skills. 

Increasing job opportunities (69.9%) scored the highest percentage of agreement among degree students. The 
average score for degree students of this choice was significantly not equal to that of sub-degree students. This 
may be because getting a job is the first priority of degree students after graduation. Their priorities were 
increasing job opportunities, increasing further study opportunities, brushing up presentation skills, brushing up 
interview skills, and upgrading the grade point average. By using two sample z-tests, it is interesting to find that 
the percentages in agreement with three of the five reasons (except increasing further study opportunities and 
brushing up interview skills) were higher in degree students than in sub-degree students. It indicates that more 
degree students considered CCA to be helpful in different aspects.  

For degree students, the factor increasing job opportunities has an extremely high positive correlation between 
other three factors: increasing further study opportunities, brushing up presentation skills and improving 
interview skills (all r > 0.6) (Table 4). The result showed degree students who wanted to participate in CCA 
related to their career and would also like these activities could increase further study opportunities and brush up 
interview skills and presentation skills. 

4.6 Reasons for Not Joining CCA 

Most sub-degree and degree students (64% and 48.6% respectively) agreed that they had to spend more time 
studying and could not join CCA. The priority for sub-degree students was: more time needed to study, no 
accompany friends, CCA may not be useful, fees too high, and lack of interest. Sub-degree students commented 
that study was very important. The priority for degree students was: more time needed to study, high fees, no 
accompanying friends, lack of usefulness, and lack of interest. 

About 26% to 40% of sub-degree students rated slightly agree to strongly agree for the other four reasons while 
the range among degree students was 30% to 35%. The agreement responses of degree students were quite even 
among the five reasons for not joining CCA. The results show that degree students did not have strong views 
about not participating in CCA. Among the five suggested reasons, lack of interest was the reason with the 
lowest support among both sub-degree and degree students (25.9% and 29.8% respectively). 

The factor relating to lack of interest in participating has a high correlation with two other factors: no 
accompanying friends and skepticism about usefulness (r = > 0.5) (Table 3). Sub-degree students who were not 
interested in CCA tended to focus on the lack of usefulness and absence of friends. 

The factor regarding friends has a high correlation with the other four factors (all r = > 0.4) (Table 4) for degree 
students. Degree students who could not find friends to accompany them to CCA would tend not to attend. 

5. Discussions and Recommendations 
5.1 Interest and Types of CCA 

Both sub-degree and degree students are interested in participating in CCA and agree that their schools should 
provide CCA. Consistent with the study of Ismat and Rakhsi on stakeholders’ perceptions about the role of CCA, 
the majority of the respondents have joined CCA one way or the other. Also consistent with the study of 
Agnihotri and Sikka (2013) and Mawi and Maisnam (2014), the majority of the students perceive that they 
should participate in CCA organized in schools and are interested in the CCA the schools provide respectively. 
Therefore tertiary institutions should continue to provide CCA to students.  

However, the focus of the types of CCA provided may be different for sub-degree and degree students. Based on 
what students have joined, sub-degree education institutions can consider providing more activities on further 
studies and career development (e.g. career and study talks, job placement, celebrity talks). The activity most 
sub-degree students participated in is different from the one they most preferred. They prefer study tours and 
exchanges more but in practice they joined further studies and career development. This may be due to the time 
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and money involved in tours, and the perceived usefulness of further studies and career development. Some 
sub-degree students commented that study tours and exchanges require them to invest more time and financial 
support. They may not be able to afford it because they have to concentrate on studies in order to achieve a 
higher grade point average to pursue degree study. In Hong Kong, most parents prefer their children to have at 
least a bachelor degree in order to have competitiveness, and therefore qualification of sub-degree is not their 
final destination. Such belief is consistent with the result of the Hofstede Center’s study about the cultural 
dimensions in Hong Kong: the scores for masculinity and long term orientation are high 
(http://geert-hofstede.com/hong-kong.html). The high score for masculinity means the society is driven by 
competition, achievement and success, with success being defined by the winner in the field. The value system 
starts in school and continues throughout working life. Students in school care very much about their exam 
scores and ranking as this is the main criteria to achieve success. The high score of long term orientation means 
the society takes a more pragmatic approach and people encourage thrift and efforts in modern education as a 
way to prepare for the future. Sub-degree study is considered a stepping stone, and sub-degree students have a 
clear study direction and goals in mind and usually work hard to achieve better academic result to enter into 
degree programmes (Leung et al., 2011). Sub-degree students believe training or information provided in further 
studies and career development is useful for getting a degree place. Therefore they embraced activities relating to 
studies and career development instead of study tours even though they would love to take them.  

Based on what degree students have joined, tertiary education providers should provide more activities relating 
to growth and development (e.g. mentorship, leadership training, physical education and language enhancement). 
Students’ reasons for participating in growth and development activities may be due to a desire to widen their 
network, meet people and make friends. Students view participation in CCA as an avenue to develop 
relationships (Tamsen & Bissonnette, 2008). CCA may enhance their skills which are important for job 
interviews and writing resumes. Students participate in CCA to develop leadership and other skills which can 
help them later on in their career (Tamsen & Bissonnette, 2008). Consistent with the result of the Hofstede 
Center’s study about the cultural dimensions in Hong Kong, the scores for masculinity and long term orientation 
are high (http://geert-hofstede.com/hong-kong.html). Good preparation will enhance competitiveness and 
success in the job market and future career.  

Both sub-degree and degree students prefer study tours and exchanges most. Education institutions can provide 
more sponsorship to students to join study tours so that students can broaden their international horizons, which 
may be useful for their holistic development. Education institutions can also consider arranging the tours from 
June to August when students have their summer holiday and do not need to study so much.  

5.2 Understanding and Promotion Channels 

The majority of sub-degree and degree students heard about CCA through their education institutions. Most 
sub-degree students obtained the CCA information from emails (40.2%) which is far more than the other two 
popular channels (leaflets/posters and teachers/counsellors). It may be due to the fact that electronic channels are 
more popular and well-received among sub-degree students. Sub-degree education providers can consider 
continuing using electronic channels such as emails or phone messages, and encourage students to read leaflets 
or posters and seek advice or information from teachers and counsellors. 

Among degree students, the proportion of the top three popular channels is quite even, ranging from 24% to 26%. 
Degree education providers can make use of the three channels: teachers and counsellors, leaflets and posters, 
and emails, to promote the activities. 

The common channels where both groups of students get CCA information are consistent with those of the study 
of Tamsen and Bissonnette (2008). In their study, it is suggested that the activities should be advertised through 
as many available avenues as possible, and the advertising should be designed to appeal to student interests and 
mention the benefits students get after joining.  

5.3 Understanding and Interest 

Regarding sub-degree students, if they are interested in CCA, they prefer their schools to provide CCA for them. 
If they have heard about CCA, they are more interested in or have a higher chance of participating in CCA. 
Sub-degree education providers should then promote information about CCA more through electronic channels 
in order to attract students’ interest and participation. 
If degree students are interested in CCA, their chance of participating in CCA is higher. Similar to sub-degree 
students, if they have heard about CCA, they are more interested in taking part or have a higher chance of taking 
part in CCA. Degree students take action to participate in activities if they are interested in them, while 
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sub-degree students prefer schools to provide CCA in the first place and they decide whether to take part or not 
later, even if they are interested. Sub-degree students may not take action to join. They have doubts even if they 
are interested. The doubts may be due to time involved or worry about academic study. Therefore, sub-degree 
education providers may consider incorporating activities into academic study (such as organizing subject or 
programme activities). Students can then pay attention to their studies and take part in activities at the same time. 
Leung et al. (2011) suggest that CCA should be designed and integrated with the core curriculum. 

5.4 Preferred Timing  

Sub-degree students prefer June to August and do not favour December and May. As December and May are the 
examination periods, sub-degree students have to pay attention to studies. Consistent with the study of Leung et 
al. (2011) and Tamsen and Bissonnette (2008), students do not prefer activities near examinations or when 
papers are due. June to August is the summer period when they take a break and have more leisure time and 
energy to take part in activities. Degree students also prefer June to August the most.  

The least preferred timing for degree students is January. This is due to shortening of the semester break in 
degree studies or degree students are busy with interviews for jobs or internships. Therefore, education providers 
of degree studies should try to avoid arranging January activities. 

5.5 Preferred Duration 

Both sub-degree and degree students prefer one to three hours the most, and across one week the next. The third 
place for sub-degree students is one day while for degree students it is one semester. Nevertheless, both groups 
prefer the shortest duration the most. This result is consistent with that of the study of (Tamsen & Bissonnette, 
2008). Based on the top three choices of two groups, sub-degree students in general prefer a short duration more. 
Education institutions can try to arrange activities with shorter duration for sub-degree students. Their preferred 
duration is consistent with their most popular activity, further studies and career development which are usually 
completed within a few hours, such as study talks. 

5.6 Perceptions on Usefulness of CCA 

Sub-degree students who join CCA expect the activities to help them increase further studies and job 
opportunities, brush up interview and presentation skills, and improve academic results. Enhance further study 
opportunities is the top reason. This is consistent with their popular activity: further studies and career 
development which provide study talks. To benefit the sub-degree students, educational institutions can arrange 
more activities related to further studies and career development.  

More than half of the degree students agree CCA would help increase further studies and job opportunities, and 
brush up interview and presentation skills. A majority of them believe CCA can help them increase job 
opportunities. They want to take part in activities which can help them in these four aspects. This is consistent 
with the activity they usually participated in: growth and development which covers the mentorship programme, 
leadership training and language enhancement. These elements can help them understand more about the 
industry or field they will join after graduation or enhance their leadership and language skills which are vital to 
their career development. Degree education providers should consider arranging more activities on growth and 
development.  

In general, both groups of students perceive participation in CCA is useful and the findings are consistent with 
the results of Lanjewar (2014) that CCA can enhance skills and value addition.  

5.7 Reasons for Not Participating in CCA 

Both sub-degree and degree students agree that time needed to study is the most important factor for not taking 
part in CCA, and lack of interest is the least important reason. They fear taking part in CCA may adversely affect 
their studies. This result is consistent with that of the study of (Tamsen & Bissonnette, 2008), who found that 
students who do not get involved in CCA are most likely spending time studying and doing their homework. 
Education providers should try to teach students how to have better time management in order to encourage them 
to participate in CCA, which in general are believed to be useful.  

Sub-degree students who are not interested in CCA would tend to regard CCA as not useful and are put off by a 
lack of accompanying friends. Degree students whose friends do not participate with them would tend not to take 
part in CCA. These results show peer effect among schoolmates may have an influence on students’ participation 
in activities. Sub-degree students have one more concern: the usefulness of CCA. 

5.8 Conclusion 

The results provide insights for education institutions in resource allocation and arranging activities. The 
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majority of both groups is interested and has an understanding of CCA. Therefore providing CCA to students is 
essential. As the concerns and preferences of sub-degree and degree students are different in some aspects, the 
results provide more insights to institutions educating different groups of students. Education providers of 
sub-degree students can provide more on further studies and career development with more emphasis on 
pursuing study during the summer with shorter duration. Education institutions of degree students can provide 
more on growth and development with more emphasis on job hunting during the summer. If financial resources 
allow, both types of institutions can provide more sponsorship to students on study tours and exchanges during 
the summer. 

Based on the results, the Student Affairs Office (SAO) and departments of schools can discuss sharing 
responsibility for arranging different types of activities because both sections have different expertise in 
arranging activities which fit students’ needs. For instance, a time management workshop can be arranged by 
SAO, or a company visit of certain disciplines can be arranged by departments or programmes. As both the SAO 
and departments share the duty of arranging activities, this may affect resource allocation among different units 
in schools. As both degree and sub-degree students have concerns about the time to study, departments may also 
consider incorporating some activities into students’ subjects or programmes so that students can enjoy the 
benefits of participating in activities and study at the same time. Concerted efforts of student affairs professionals 
and academic staff will provide synergy to provide different types of activities to enhance students’ whole-person 
development.  

 

Table 3. Correlations among choices: subdegree students 

 Part 1 Part 2 Part 3 

Q1 Q2 Q3 Q4 Q1 Q3 Q4 Q5 Q6 Q10 Q11a Q11b Q11c Q11d Q11e Q12a Q12b Q12c Q12d Q12e

Q1 1.000 -0.097 -0.026 #DIV/0! -0.196 -0.136 -0.111 -0.135 -0.036 0.058 -0.006 0.052 0.052 -0.040 0.035 0.109 0.028 -0.073 0.054 -0.037

Q2 -0.097 1.000 0.005 #DIV/0! 0.082 0.085 0.059 0.023 0.056 -0.042 0.088 0.017 0.030 -0.033 0.009 -0.069 0.004 0.056 -0.005 -0.033

Q3 -0.026 0.005 1.000 #DIV/0! -0.093 -0.058 -0.129 -0.199 -0.005 -0.038 -0.105 0.002 0.030 0.039 -0.009 0.072 -0.138 -0.040 -0.035 -0.052

Q4 #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0!

Q1 -0.196 0.082 -0.093 #DIV/0! 1.000 0.449 0.44 0.442 -0.146 0.012 0.009 -0.077 -0.133 -0.081 -0.069 -0.056 0.131 0.126 -0.015 0.091

Q3 -0.136 0.085 -0.058 #DIV/0! 0.449 1.000 0.429 0.313 -0.135 -0.173 -0.119 -0.225 -0.249 -0.201 -0.150 -0.036 0.024 0.185 0.043 0.151

Q4 -0.111 0.059 -0.129 #DIV/0! 0.440 0.429 1.000 0.261 -0.174 0.064 0.044 -0.078 -0.099 -0.046 -0.080 -0.021 0.124 0.097 0.026 0.068

Q5 -0.135 0.023 -0.199 #DIV/0! 0.442 0.313 0.261 1.000 n.a. 0.095 -0.035 -0.199 -0.088 -0.133 -0.134 0.006 0.054 0.074 0.040 0.059

Q6 -0.036 0.056 -0.005 #DIV/0! -0.146 -0.135 -0.174 n.a. 1.000 0.118 -0.020 0.040 0.078 0.066 -0.111 -0.096 -0.167 -0.171 -0.261 -0.229

Q10 0.058 -0.042 -0.038 #DIV/0! 0.012 -0.173 0.064 0.095 0.118 1.000 0.203 0.122 0.210 0.206 0.165 0.056 0.133 -0.119 -0.080 -0.135

Q11a -0.006 0.088 -0.105 #DIV/0! 0.009 -0.119 0.044 -0.035 -0.020 0.203 1.000 0.557 0.515 0.501 0.530 0.041 0.180 -0.064 0.041 -0.059

Q11b 0.052 0.017 0.002 #DIV/0! -0.077 -0.225 -0.078 -0.199 0.040 0.122 0.557 1.000 0.678 0.625 0.630 0.322 0.117 -0.036 0.077 -0.146

Q11c 0.052 0.030 0.030 #DIV/0! -0.133 -0.249 -0.099 -0.088 0.078 0.210 0.515 0.678 1.000 0.653 0.611 0.240 0.148 0.042 0.136 -0.123

Q11d -0.040 -0.033 0.039 #DIV/0! -0.081 -0.201 -0.046 -0.133 0.066 0.206 0.501 0.625 0.653 1.000 0.789 0.243 0.153 0.049 0.131 -0.077

Q11e 0.035 0.009 -0.009 #DIV/0! -0.069 -0.150 -0.080 -0.134 -0.111 0.165 0.530 0.630 0.611 0.789 1.000 0.272 0.207 0.022 0.078 -0.089

Q12a 0.109 -0.069 0.072 #DIV/0! -0.056 -0.036 -0.021 0.006 -0.096 0.056 0.041 0.322 0.240 0.243 0.272 1.000 0.215 0.202 0.228 0.162

Q12b 0.028 0.004 -0.138 #DIV/0! 0.131 0.024 0.124 0.054 -0.167 0.133 0.180 0.117 0.148 0.153 0.207 0.215 1.000 0.287 0.200 0.237

Q12c -0.073 0.056 -0.040 #DIV/0! 0.126 0.185 0.097 0.074 -0.171 -0.119 -0.064 -0.036 0.042 0.049 0.022 0.202 0.287 1.000 0.493 0.619

Q12d 0.054 -0.005 -0.035 #DIV/0! -0.015 0.043 0.026 0.040 -0.261 -0.080 0.041 0.077 0.136 0.131 0.078 0.228 0.200 0.493 1.000 0.485

Q12e -0.037 -0.033 -0.052 #DIV/0! 0.091 0.151 0.068 0.059 -0.229 -0.135 -0.059 -0.146 -0.123 -0.077 -0.089 0.162 0.237 0.619 0.485 1.000

 
Table 4. Correlations among choices: degree students 

 Part 1 Part 2 Part 3 

Q1 Q2 Q3 Q4 Q1 Q3 Q4 Q5 Q6 Q10 Q11a Q11b Q11c Q11d Q11e Q12a Q12b Q12c Q12d Q12e

Q1 1.000 -0.007 0.023 #DIV/0! 0.067 0.107 -0.051 0.126 -0.011 0.136 -0.138 0.195 0.124 0.171 0.179 0.078 0.261 0.029 0.114 0.087

Q2 -0.007 1.000 0.123 #DIV/0! 0.051 -0.043 0.034 -0.013 0.036 0.161 -0.169 -0.144 -0.098 -0.115 -0.056 0.147 0.179 0.146 0.090 0.097

Q3 0.023 0.123 1.000 #DIV/0! 0.060 0.081 0.240 0.082 -0.014 0.081 -0.056 -0.052 0.034 0.007 0.098 0.163 0.208 0.198 0.183 0.123

Q4 #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0!

Q1 0.067 0.051 0.060 #DIV/0! 1.000 0.437 0.317 0.480 0.095 -0.054 0.037 -0.007 0.017 0.000 0.067 0.070 0.156 0.190 0.203 0.131

Q3 0.107 -0.043 0.081 #DIV/0! 0.437 1.000 0.397 0.512 0.064 -0.070 -0.122 -0.122 -0.052 -0.049 -0.031 0.056 0.038 0.216 0.164 0.115

Q4 -0.051 0.034 0.240 #DIV/0! 0.317 0.397 1.000 0.302 0.124 -0.013 -0.085 -0.275 -0.157 -0.138 -0.086 0.020 -0.003 0.148 0.145 0.131

Q5 0.126 -0.013 0.082 #DIV/0! 0.480 0.512 0.302 1.000 n.a. 0.067 -0.001 -0.001 0.006 0.008 0.065 0.034 0.077 0.196 0.053 0.020
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Q6 -0.011 0.036 -0.014 #DIV/0! 0.095 0.064 0.124 n.a. 1.000 0.237 -0.080 -0.154 0.043 0.037 0.066 0.085 -0.082 0.084 0.070 0.166

Q10 0.136 0.161 0.081 #DIV/0! -0.054 -0.070 -0.013 0.067 0.237 1.000 -0.254 0.114 0.145 0.138 0.180 0.114 0.175 0.003 -0.090 0.038

Q11a -0.138 -0.169 -0.056 #DIV/0! 0.037 -0.122 -0.085 -0.001 -0.080 -0.254 1.000 0.459 0.292 0.152 0.026 -0.162 -0.088 -0.075 -0.120 -0.040

Q11b 0.195 -0.144 -0.052 #DIV/0! -0.007 -0.122 -0.275 -0.001 -0.154 0.114 0.459 1.000 0.666 0.547 0.452 0.029 0.120 -0.030 -0.044 0.074

Q11c 0.124 -0.098 0.034 #DIV/0! 0.017 -0.052 -0.157 0.006 0.043 0.145 0.292 0.666 1.000 0.766 0.646 0.118 -0.010 -0.046 0.000 0.080

Q11d 0.171 -0.115 0.007 #DIV/0! 0.000 -0.049 -0.138 0.008 0.037 0.138 0.152 0.547 0.766 1.000 0.823 0.089 0.008 -0.049 -0.048 0.048

Q11e 0.179 -0.056 0.098 #DIV/0! 0.067 -0.031 -0.086 0.065 0.066 0.180 0.026 0.452 0.646 0.823 1.000 0.253 0.161 0.028 0.051 0.149

Q12a 0.078 0.147 0.163 #DIV/0! 0.070 0.056 0.020 0.034 0.085 0.114 -0.162 0.029 0.118 0.089 0.253 1.000 0.439 0.328 0.411 0.532

Q12b 0.261 0.179 0.208 #DIV/0! 0.156 0.038 -0.003 0.077 -0.082 0.175 -0.088 0.120 -0.010 0.008 0.161 0.439 1.000 0.347 0.433 0.337

Q12c 0.029 0.146 0.198 #DIV/0! 0.19 0.216 0.148 0.196 0.084 0.003 -0.075 -0.030 -0.046 -0.049 0.028 0.328 0.347 1.000 0.534 0.442

Q12d 0.114 0.090 0.183 #DIV/0! 0.203 0.164 0.145 0.053 0.070 -0.090 -0.120 -0.044 0.000 -0.048 0.051 0.411 0.433 0.534 1.000 0.569

Q12e 0.087 0.097 0.123 #DIV/0! 0.131 0.115 0.131 0.020 0.166 0.038 -0.040 0.074 0.080 0.048 0.149 0.532 0.337 0.442 0.569 1.000

 

6. Limitations and Future Research 
This study provides useful ideas for education institutions to plan CCA for students. However, the majority of 
respondents come from two schools only and the choices of activities in the questions are mainly based on the 
types provided in one school. The results may show some bias and cannot be generalized to draw conclusions for 
the overall tertiary education sector. Furthermore, this study is a horizontal one which cannot compare the 
perceptions of students before and after participating in CCA.  

In future, similar analysis can be carried out in more schools in order to make the results more representative. 
The study would be even richer if analysis could be conducted across specialization or countries as well. It is 
worthwhile having a longitudinal study to investigate the pre and post situation of students in participating in 
CCA. It is also worthwhile studying how CCA would enhance students learning and its relationship with 
different outcomes in future. 
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