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Abstract  The purpose of this study is to investigate the 
guidance resources for parents whose children participated in 
the identification procedures for the gifted and talented 
students (GT), and as a result either did or did not qualified to 
enroll the Science and Art Center (BİLSEM) in Şanlıurfa, 
Turkey. With this purpose, a four-part survey developed by 
the researchers was carried out with a total of 261 parents 
whose children were qualified to enroll (PQE) or not 
qualified to enroll (PNQE) the BİLSEM. Socio-demographic 
findings revealed that both groups of parents of all the 
students who participated in the identification process had a 
high level of education; but, the PQE higher income and have 
fewer children than the PNQE. Results on parents’ guidance 
sources and experiences indicated that the source the PQE 
received the most support at all stages of the identification 
procedure was class teachers. A third of the parents were 
involved in the identification procedures either with little or 
no information. The vast majority of parents stated that they 
did not benefit from school counseling. Furthermore, it was 
found that the rate of parents’ benefiting from the provisions 
of other experts’ mental health services were limited. Parents 
who used the school counseling services or the services of 
other experts reported that assistance was insufficient. 

Keywords  Gifted and Talented, Parents, Guidance 
Resources, Science and Art Center (BİLSEM) 

1. Introduction
Most countries, in a competitive world, regard gifted and 

talented (GT) individuals as important resources because an 
individual who is creative, knowledgeable, and who has a 
different perspective, has the potential to make a difference. 
In this case, the training and employment of GT individuals 
is important to prevent brain drain. For this very purpose, the 

Turkish Ministry of National Education (MONE) founded 
the Science and Art Centers (BİLSEMs) to serve the 
scientific and artistic needs of GT students in Turkey. 

BİLSEMs are public, educational institutions that attract 
the attention of GT students. These centers serve under the 
MONE General Directorate of Special Education Guidance 
and Counseling Services. GT students are accepted to 
BİLSEMs by a three-step assessment system. In the first step, 
primary class teachers make observations and use rating 
scales to determine their potentially GT students. At this step, 
all the primary school students (1st, 2nd, 3rd, and 4th- year 
students) around the country are scanned via the use of an 
“observation form” to refer students for further testing. In the 
second step, selected students take group intelligence tests. 
Finally, based on the results of this test, at the final stage, 
successful students take the individual intelligence test 
(Weschler Intelligence Scale for Children –WISC-R). The 
students identified as GT and selected for BILSEMs receive 
project-based training in line with their interests and needs at 
times outside of their formal education. That is, students 
continue to attend their regular schools and participate in 
selected programs at the BİLSEM. A pullout enrichment 
program is applied at BILSEMs. Education at these 
institutions consists of five stages as follows: orientation, 
supporting education, discovery of personal talents, 
development of special talents, and project generation. As of 
2016, the number of BİLSEMs in Turkey, the first of which 
opened in 1995, reached 80 [1, 2, 3]. 

It is frequently emphasized in the literature that students 
identified as GT, i.e., those selected for BİLSEMs in Turkey, 
require specialized counseling and guidance services 
because of their group-specific qualifications [4, 5, 6]. This 
support should start from the beginning of the GT 
identification process; it should continue during and after 
the identification procedure, and generally throughout the 
educational life of the GT students. In parallel, parents of 
GT students need to be supported by guidance services both 
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at the schools and at the BİLSEMs in the same way that the 
GT students need to be supported. 

In the relevant literature, there are many studies about the 
various characteristics of GT students, their teachers, and the 
institutions that serve them or the training programs applied 
to them. Moreover, in many of the articles and theses about 
GT children, there are suggestions for their families [7, 8]. 
However, it is not possible to say that the studies regarding 
the families of GT students in Turkey, particularly 
concerning their counseling and guidance needs, have 
reached a sufficient level [9-14]. A limited number of 
studies conducted on this subject inquired into the subjects 
on which subjects the families of GT children generally 
needed information, with what resources they met these 
needs , and whether they differed according to the 
education level of the parents, the education level of the 
children and whether they were mothers and fathers 
[12,13]. In addition, in two experimental studies, the 
effectiveness of face-to-face [14] and remotely [11] 
applied training programs for the families of GT students 
were tested. However, when it comes to the identification 
procedures, it is seen that the experiences and needs of the 
families of the students who have come out of the process 
in question, having been identified as GT or otherwise, 
have never been investigated in any study in Turkey. 

The process of identifying GT students is an important 
step that requires both guidance services support for all 
students involved in this process as well as their parents. 
Once entered into the identification process, it is clear that 
whether or not the students are identified as GT individuals 
will have various effects on the students involved and their 
families at the end of this process. At the end of the 
identification process, in light of the outcome reported to 
them about their children, parents whose children are 
identified as GT must wait for support, but parents whose 
children have not been identified as GT (children of 
different strengths) also require support and advice [15]. 
Suarez [15] points out that while the parents of the students 
identified as GT were focused on the parents of the students 
who participated in the identification process but were not 
identified, as GT were not appropriately focused on in the 
relevant literature. For this purpose, he developed a 
five-session therapeutic module and used it with the latter 
group of parents. This intervention aimed to minimize the 
psychological difficulties that these parents could experience. 
The program was found to be effective. For Turkey, 
identifying the guidance needs of the parents of children who 
have participated in the identification process, and who were 
or were not identified as GT, is also important. This kind of 
needs assessment will contribute to the development of 
models and intervention methods for both groups of 
identified and not-identified students. 

From the point of view of school guidance and counseling 
services, according to the American Association of School 
Counselors, school counselors are the key players in meeting 
the needs of the GT students in their schools. School 

counselors have been assigned an important role in the 
school environment, as an advocate and a voice that 
contributes to the fairness of education and success [cited in 
16]. Accordingly, it is important for school counselors to 
increase the awareness and knowledge of the guidance needs 
of parents of all children participating in the GT 
identification process, and to provide more effective 
intervention and education opportunities for these children 
and their families. 

1.1. The Present Study 

In the present study, the parents whose children 
participated in the GT identification process at the Şanlıurfa 
BİLSEM were examined in terms of their experiences in this 
process. For this purpose, responses were sought for the 
following research questions. 

1. What are the various socio-demographic characteristics 
of the parents of students who participated in the 
identification process? 

2. What are the experiences of the parents throughout the 
identification process? 

3. What are the sources from which the parents get help for 
their guidance needs? If they get help, what is their level of 
satisfaction with this help? 

2. Method 

2.1. Research Design 

The present study is a survey research study based on 
parents’ self-reported data. Some socio-demographic 
characteristics of the parents of children who participated in 
the BİLSEM GT identification process, their experiences 
throughout the identification process the resources they 
received to help with their guidance needs, and their level of 
satisfaction with this help were determined through the 
opinions the parents stated. 

2.2. Population and Sampling 

This study was carried out on the parents of students who 
participated in the BİLSEM GT student identification 
process in the Şanlıurfa province during the data collection 
phase of academic year 2012-2013, who completed all three 
steps (teacher referring, group screening test, and individual 
identification process), and who were accepted or rejected by 
this institution. Şanlıurfa BILSEM was selected for 
investigation, since the first author was working at this 
province as a school counselor while this study was 
conducted. Şanlıurfa BILSEM was the only BILSEM at this 
province. 

All sampling procedures were reviewed and approved by 
the Institutional Review Board of Uludağ University and 
the Turkish Ministry of Education, Şanlıurfa province. All 
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the parents of the students were contacted through the 
students’ schools. First, the researchers compiled a list of 
schools where the students had the highest number of 
applications for the BİLSEM identification process in the 
Şanlıurfa province. Then, with the approval and support of 
the MONE and the school administrations, and with the help 
of the school counselors, research instruments were given to 
the students who participated in the BILSEM identification 
procedures to pass on to their parents. A total of 261 parents 
who volunteered to participate in the study constituted the 
sample of the research; this was from the parents of a total of 
1100 students who participated in the GT identification 
process in the 2011 and 2012 academic years. Only one of 
each student’s parents was included in the study. The 
fathers constituted nearly 56% of the sample (n = 147) 
and the mothers 44% (n = 114). It was stated by the 
officials interviewed in the Şanlıurfa BİLSEM that there 
were originally 30 students who qualified for enrollment but 
two of the students moved to another city with their families. 
All the parents of the students enrolled at the Şanlıurfa 
BİLSEM (n = 25) were contacted. The parents of three 
students that did not attend BİLSEM, even though they had 
the right to enroll, were also contacted during the practices 
in the schools. Accordingly, the parents of a total of 28 
students (42.90% female, 57.10% male) who qualified for 
enrollment were contacted. When the number of enrolled 
students was subtracted from the total number of students 
enrolled in that year's identification process (1100-30 = 
1070), the number of students who did not qualify for 
enrollment was obtained; 415 of those parents in the survey 
were contacted. The number of returned questionnaires was 
293, 32 of which were invalid because of incomplete data. 
The number of valid questionnaires filled in by the parents 
was 233. Accordingly, nearly 22% of the study universe 
consisting of the parents of the students who qualified for 
enrollment in the study was contacted. 

2.3. Data Gathering Instrument 

The researchers developed the survey instrument used in 
the research. In the development of the questionnaire form, 
the relevant literature was reviewed for the guidance needs of 
GT students and their families [1 0 , 17-26], and a draft form 
consisting of four sections was created. This draft form was 
reviewed by two faculty members from the Department of 
Counseling and a counseling doctoral student who took 
part in the process of identifying GT students. The revised 
version was applied to two parents whose children 
participated in the BİLSEM identification process in that 
year. This review focused on the clarity, scope, and content 
of the items in the questionnaire. 

The first part of the questionnaire aimed to identify some 
of the socio-demographic characteristics of the families. This 
section in the questionnaire included open and closed-ended 
questions about the gender, age, educational status, 
educational status of the spouse of the person who filled in it, 

monthly income of the family, and the number of children in 
the family. 

In the second part of the questionnaire, there were 
questions aimed at dividing the participants of the study into 
two groups: “parents of children who qualified for 
enrollment” (PQE) and “parents of children who did not 
qualify for enrollment” (PNQE). 

The third part of the questionnaire consisted of questions 
about the parents' experiences during the BİLSEM 
identification process. This section consisted of closed and 
open-ended questions concerning parents’ sources of 
information, which sources the parents were most likely to 
benefit from during the different stages of the GT student 
identification process, and whether there were changes in the 
behavior of the family and the school towards the child 
following the test results. A question was prepared in the 
form of a five-point Likert-type, and it aimed to determine 
the extent to which the parents were satisfied with the 
support they received from the various resources during the 
application phase. 

The fourth part of the questionnaire aimed to identify the 
“guidance needs” that the participants, as parents, felt so far 
about their children who participated in the identification 
process, and the parents’ “sources of support” about their 
guidance needs, and whether they were satisfied with the 
support they received. The "Guidance needs" section 
consisted of a total of 39 five-point Likert-type items with 
four sub-dimensions (Academic, Social, Psychological and 
Opportunities Provided by the Family), which was written 
on the basis of the relevant literature [6, 10, 16-32, 33]. 
The option of the open-ended "other" was also added to the 
end of these items. Cronbach-Alpha (α) coefficients that 
were calculated for this part of the questionnaire ranged 
from .743 to .890. Scale/subscale intercorrelations were also 
examined for this part, and the four sub-dimensions were 
found to be significantly correlated with the total score and 
each other. However, since the results of the “Guidance 
needs” section of the scale is beyond the focus of the present 
study, these results, along with the data gathered by this part 
of the questionnaire, were not presented. 

The final section of part four aimed to determine the 
parents’ “sources of support” concerning their guidance 
needs, and whether they were satisfied with the support they 
received. This section included the Likert-type and 
closed-ended questions about the parents’ application status 
to the school counselor, the level of their satisfaction with the 
school counselor, and any other experts that the parents 
received help from and the extent to which they were 
satisfied with this help. Open-ended space was provided for 
the participants at the end of the questionnaire for any 
opinions and recommendations they wished to express. 

2.4. Data Collection / Procedure 

The first author collected the data by going to the schools. 
The questionnaires were distributed in sealed envelopes to 
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the students who participated in the identification process to 
be given to their parents. The delivery and collection of the 
questionnaires to the parents who volunteered to participate 
in the study was completed in March and April of 2013. 

2.5. Data Analysis 

In the analysis of the data, in addition to descriptive 
statistics such as mean (X), standard deviation (Sd), 
frequencies (f) and percentages (%), two-way ANOVA was 
used. The significance level was accepted as .05. The SPSS 
17.0 was used in analyzing the data. 

3. Findings 
3.1. Findings about the Socio-Demographic 

Characteristics of the Parents 

In the study, primarily the frequencies and percentages of 
various socio-demographic characteristics of the parents who 
filled in the questionnaire (gender, age, educational status, 
income level and number of children in the family) were 
calculated separately for the PQE and PNQE. Results are 
presented in Table 1. Accordingly, more than half of the 
participants in the study were the fathers of the participating 
children. When the parents’ decimal age-range groups were 
examined, it was observed that the majority of participants 
were in the 36-45 age group. The PQE and PNQE had a 
similar distribution in terms of age group. Furthermore, 
when the mean of the ages of the parents participating in the 
study were calculated for the three groups (PQE, PNQE, and 
total) these values were 38.77 (Sd=7.60), 38.26 (Sd= 5.93) 
and 38.31 (Sd = 6.09), respectively. 

Table 1.  Some Socio-demographic Characteristics of Parents 

 PQE  PNQE Total 

Variable f % f % f % 

Gender       

Female 10 35.71 104 44.63 114 43.67 

Male 18 64.28 129 55.36 147 56.32 

Age       

25 & below  - -  1  .42  1  .38 

26-35 10 35.71  82 35.19  92 35.24 

36-45 15 53.57 119 51.07 134 51.34 

46-55  2  7.14  27 11.58  29 11.11 

56 & above  1  3.57 - -  1  .38 

Unanswered  - -  4  1.71  4  1.53 
Number of 

children        

1   2  7.10 14  6.01 16  6.10 

2  12 42.90 80 34.33 92 35.20 

3  11 39.30 80 34.33 91 34.90 

4 & above  3 10.70 59 25.32 62 23.80 

With regard to number of children in the family, according 

to Table 1, the majority of the parents had 2/3 children in 
their families. The number of PQE with a single child, two 
children, and three children was higher than for the PNQE. 
With regard to percentages, PQE exceed the percentage of 
PNQE for one, two, and three children. Only in the case of 
four and more children does the percentage of PNQE exceed 
that of PQE, and PQE families exceed the PNQE families at 
three categories. Therefore, this finding of the present study 
is not consistent with the findings of previous studies which 
indicated that the parents of GT individuals had fewer 
children [34-35].  

After that, the distribution of the educational status of the 
parents in the study was first examined for the parents who 
filled in the questionnaire, and then for their non-respondent 
spouses. The results are presented in Table 2 and Table 3, 
respectively. Accordingly, nearly half (51%) of the parents 
participating in the survey were university graduates, and 
nearly a quarter (26%) was high school graduates. The rate of 
the PQE with a university degree (64.28%) was higher than 
both their non-participating partner (50%) and the PNQE 
(48.92%). The rate of high school and postgraduate graduate 
parents was higher among PNQEs than the PQEs for the 
respondent parents. However, considering the total number 
of university degree and postgraduate degrees of PQEs (the 
total of both participating and non-participating parents), 
PQEs (64.28 + 3.57= 67.85% for participating parents, and 
50 + 3.57 = 53.57% for non-participating parents) seem to 
had a higher level of education than the PNQEs (48.92+ 
6.43= 55.35 % for participating parents, and 36.90+.6.43= 
43.33 %), consisting with the earlier literature [10, 12, 26, 
36-39]. 

Finally, the socio-economic levels of the parents in the 
study were examined in terms of the responses the parents 
provided to the open-ended question regarding the common 
income of the family. The average monthly income of the 
participating families was calculated as 3017 TL; this 
average was 3285 TL for the PQE, and 2975 TL for the 
PNQE. Hence, it is possible to say that the group composed 
of the PQE was slightly wealthier or economically had more 
advantages than the other group. 

Table 2.  Educational Status of Parents who Respond to the Questionnaire 

  PQE PNQE Total 
Educational 

Status f % f % f % 

1 - - - - - - 
2 - - 1 .42 1 .38 
3 1 3.57 21 9.01 22 8.42 
4 3 10.71 19 8.15 22 8.42 
5 5 17.85 62 26.60 67 25.67 
6 18 64.28 114 48.92 132 50.57 
7 1 3.57 15 6.43 16 6.13 
8 - - 1 .42 1 .38 

Total 28 99.98 233 99,85 261 99.97 

(1) Non-literate, (2) Literate without degree, (3) Elementary School degree, 
(4) Secondary School degree, (5) High School degree, (6) University degree, 
(7) Postgraduate degree, (8) Unanswered 
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Table 3.  Educational Status of Parents who did not Respond to the 
Questionnaire  

 PQE PNQE Total 
Educational 

Status f % f % f % 

1 - - 7 3 7 2.68 

2 - - 6 2.58 6 2.29 

3 4 14.29 29 12.44 33 12.64 

4 2 7.14 25 10.73 27 10.34 

5 7 25 64 27.47 71 27.20 

6 14 50 86 36.91 100 38.31 

7 1 3.57 15 6.44 16 6.15 

8 - - 1 .43 1 .38 

Total 28 100 233 100 261 100 

(1) Non-literate, (2) Literate without degree, (3) Elementary School degree, 
(4) Secondary School degree, (5) High School degree, (6) University degree, 
(7) Postgraduate degree, (8) Unanswered 

3.2. Findings about the Parents’ Experiences during the 
Identification Process 

For the second question of the study, data were collected 
regarding the sufficiency of the level of information parents 
had at the beginning of the identification process; the sources 
of information that they made use of the most during the 
application, testing and results learning phases; the 
information sources that they used the most in the process 
application, taking the test and learning the test results stages; 
whether the parents observed any changes in the behavior of 
the family and the school towards the child after learning the 
test results, and what these changes were, if any. 

The findings on the views of parents concerning how 
much information the parents they managed to obtain from 
various sources in the application phase are presented in 
Table 4. 

Table 4.  Opinions of the Parents on the Sufficiency of their Level of 
Information at the Application Stage 

Level of  
Satisfaction 

PQE PNQE Total 

f % f % f % 

Fully Informed  8 28.57 29 12.45 37 14.18 

Well Informed 7 25.00 35 15.02 42 16.09 

Partly Informed 9 32.15 77 33.05 86 32.95 
Insufficiently 
Informed 2  7.14 47 20.17 49 18.77 

Involved in the 
process  
without prior 
information 

2  7.14 43 18.45 45 17.24 

Unanswered - - 2 0.86 2 0.77 

Total 28 100 233 100 261 100 

As seen in Table 4, nearly one-third (32.95%) of the 
parents reported that they were partly informed. The fact 
that 17.24% of the participants stated that they were involved 

in the process without any prior information can be seen as 
important data, as it reflects the idea that the parents did not 
receive any support rather than whether they were satisfied 
with it. Furthermore, when the sum of the rates of those who 
obtained various grades of information between "fully 
informed" and "partly informed" was examined, the level of 
PQE who had sufficient knowledge at the beginning of the 
whole process seemed to be higher (85.7%) than for the other 
group (60.5%). 

The sources that parents used to get information during the 
three stages of the identification process are presented in 
Tables 5, 6, and 7, respectively. Accordingly, as seen in 
Table 5, when the sources of information utilized the most 
during the application stage are examined, it is seen that the 
parents made use of the class teachers the most, and other 
resources were far behind the class teachers for both the PQE 
and the PNQE. However, it is also noticeable that BİLSEM 
(25%) was the second most utilized source for the PQE. 
Although BİLSEM was unlikely to be of benefit during the 
application phase, the fact that the PQE used this particular 
resource or information, either through their own efforts or 
due to the fact that their children were already enrolled when 
the data of this study were collected, it is possible to think 
that PQE parents made substantial use of BİLSEM. A 
remarkable proportion of parents, especially the PNQE 
(47.21 %), did not answer this question. 

Table 5.  Sources of the Parents during Application Stage 

Sources 
PQE PNQE 

f % f % 

Class teacher 18 64.28 104 44.63 

BİLSEM 7 25 1  .42 

Friend/s 1 3.57 4  1.71 

Family members - - 4  1.71 

Internet-web - - 2  0.84 

Parents of other GT - - 1  .42 

School Management - - 4  1.71 

School guidance services - - 2  .84 

Radio-TV - - 1  .42 
Guidance and Research 
Center of the Province - - - - 

Books, Articles, 
Publications - - - - 

Other sources - - - - 

Unanswered 2 7.14 110 47.21 

Total 28 100 233 100 

With regards to the sources that the parents used the most 
during and after the test taking stages, Tables 6 and 7 present 
very similar findings in regard to that, in both of these stages, 
the sources that the parents used the most were their 
children's classroom teacher and BİLSEM. However, the 
order of the most used sources seems to be changed 
according to the phases of the identification process. While 
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in the test taking stage, the most used resource was the class 
teacher for the PQE, this source replaced with the BILSEM 
during the learning the results stage. Comparing the PQE and 
the PNQE in the two stages of the process, in the PQE group, 
while the support from BİLSEM was the highest after the test 
taking stage, it was revealed that the class teachers were the 
number one source of information for the PNQE in both of 
the test taking and learning the results stages. Additionally, it 
is interesting to note that for both groups of parents at all 
three stages of the identification process (application, test 
taking, and learning the results), the rate of the parents who 
did not answer the question was very high. Being unwilling 
to answer these questions seems more prevalent among the 
PNQE than the PQE in all three stages. For Tables 5, 6, and 7, 
the high rates of unanswered questions might have resulted 
for several reasons. For instance, although there was an 
“other” option in the questionnaire, there was not a “none” 
option. Therefore, parents who did not use any of these 
sources, or did not seek any support, might have passed over 
this question. Alternatively, respondent parents might have 
suffered from survey fatigue at this stage of the study. These 
limitations of the data gathering instrument of the present 
study should be considered in further studies, as it will be 
discussed in the discussion section. Moreover, an additional 
question to consider might be whether the PNQE group felt 
any commitment to answer these questions since their 
children had not been accepted into the program. 

This study also revealed findings regarding whether there 
was any difference in the behavior of the family members 
after learning the test results. The opinions and observations 
of the participating parents are presented in Table 8. 

Table 6.  Sources of the Parents during Test Taking Stage 

Sources 
PQE PNQE 

f % f % 

Class teacher 12 42.85 49 21.03 

BİLSEM 7 25 12 5.15 

Friend/s 1 3.57 2 .85 

Family members 1 3.57 6 2.57 

Internet-web - - 3 1.28 

Parents of other GT 1 3.57 1 .42 

School Management - - 7 3.00 

School guidance services - - 4 1.71 

Radio-TV - - - - 
Guidance and Research 
Center of the Province 1 3.57 5 2.14 

Books, Articles, 
Publications - - 2 .85 

Other sources - - - - 

Unanswered 5 17.85 142 60.95 

Total 28 100 233 100 

 

Table 7.  Sources of the Parents during Learning the Results Stage 

Sources 
PQE PNQE 

f % f % 

Class teacher 6 21.42 42 18.02 

BİLSEM 16 57.14 5 2.14 

Friend/s 1 3.57 2 .85 

Family members - - 6 2.57 

Internet-web - - 4 1.71 

Parents of other GT - - - - 

School Management - - 4 1.71 

School guidance services 2 7.14 9 3.86 

Radio-TV - - - - 
Guidance and Research 
Center of the Province - - - - 

Books, Articles, 
Publications - - 2 .85 

Other sources - - - - 

Unanswered 3 10.71 159 68.24 

Total 28 100 233 100 

Table 8.  Parents’ Views on whether There was a Change in Behaviors 
towards the Child in the Family after Taking the Test Results 

Groups 
Yes No Total 

f % f % f % 

PQE 13 46.43 15 53.57 28 100 

PNQE 21  9.01 212 90.98 233 100 

Total 34 13.03 227 86.97 261 100 

According to Table 8, it was reported that following the 
period when the test results were learned, there were more 
changes of behavior towards their children among the PQE 
than the PNQE. Nearly half (46%) of the PQE stated that 
upon learning the test results, there was a change in behavior 
within the family towards their children, whereas a lower 
amount of PNQE (9.01%) reported behavior changes toward 
their children. When parents were asked to explain these 
changes in an open-ended question in the questionnaire, the 
number of responses to this item was found to be very low 
for both parent groups. Only 5 out of 28 parents 
(approximately 18 %) from the PQE group and only 7 out of 
233 PNQE parents (3%) responded. The proportion of the 
PQE who are willing to answer to the question seems higher 
than the proportion of the PNQE. Among the answers were 
statements including: “an increase in admiration, 
appreciation” and “increase in showing interest within the 
family”, “more pamper” and “take it more seriously” from 
the PQE; whereas the PNQE stated, “increase in showing 
interest within the family”, “increase in being more active for 
the child”, “more respect”, “sibling jealousy”, and 
“despondency”. However, since there were no more than two 
responses to any item, this data does not need to be shown in 
a separate table. 
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The findings, according to the parents, related to 
behavioral changes in schools towards the participating 
students in the identification processes after learning the test 
results are presented in Table 9. 

Table 9.  Parents' Views on Changes in Behavior in the School after 
Learning the Test Results 

Groups 
Yes No Total 

f % f % f % 

PQE 13 46.43 15 53.57 28 100 

PNQE 17 7.29 216 92.70 233 100 

Total 30 11.49 231 88.50 261 100 

Table 9 shows that nearly half of the PQE (46.43%) stated 
that there was a change towards their child in schools after 
the identification process. According to their parents, the 
students who qualified to enroll encountered more changed 
behavior in school in comparison to those students who did 
not qualify. Similar to the previous question, when parents 
were asked to explain these changes in an open-ended 
question in the questionnaire, the number of responses to this 
item was found to be very low for both parent groups. Only 7 
out of 28 parents from the PQE group, and only 6 out of 233 
PNQE responded. However, this proportion represents 25% 
of the PQE group and half of the PQE who reported any 
change. Therefore, once more, the proportion of the PQE 
who are willing to answer to the question seems higher than 
the proportion of the PNQE. Among the answers were: 
“Began to be envied by friends”, “friends’ point of view and 
expectations differed”, “more attention and importance 
started to be given”. Additionally, PQE reported, “attract the 
attention of other parents”, whereas PNQE reported, “teacher 
felt sorry”, and “they were surprised”. However, since there 
were no more than three responses to any item, this data does 
not need to be shown in a separate table. The finding of the 
present study about the changes in behavior in the school 
toward the students participated in the GT identification 
process and labeled as GT is consistent with the previous 
literature. According to Suarez [15] children will receive 
additional support in the public school when they are labeled 
as gifted, however, the effects the label has on those who are 
participated to the identification process but do not received 
the GT label was not investigated previously. 

3.3. The Findings about the Sources of Support for the 
Parents’ Guidance Needs and the Level of their 
Perceived Satisfaction with this Help 

In order to find an answer to the third research question, 
data were collected about the parents' application to the 
school counselor, their level of satisfaction with the service 
they received, whether they received services from other 
experts, which other experts they received help from, and 
their level of satisfaction with services they received from 
other experts. The findings regarding the status of parents’ 
applications to the school counselor for their children who 

were involved in the identification process are presented in 
Table 10. Approximately 51% of the parents did not apply to 
the school counselor because they did not have the problems 
mentioned in the questionnaire; further, 35% said that they 
had some problems, but they did not ask for any help from 
the school counselor; nearly 12% asked for help from the 
school counselor for some problems they experienced, and as 
little as 1% said they asked for help from the school 
counselor for all their problems. It is understood that the 
majority of the parents (86%) did not apply to the school 
counselor, either because they did not need it (51%) or 
because they still did not apply, even if they needed it 
(35%). Although there seemed to be a similarity between 
the PQE and PNQE, it can be said that the rate of those 
parents who asked for help from the school counselor 
was higher among the PQE. Nearly 13% of the 
participating parents and about 21% of the PQE in the 
study asked for help from the school counselor. This rate 
was 12% for the PNQE. 

Table 10 .   Status of Participating Parents application to the School 
Counselor Asking for Help 

Request for  
Help 

PQE PNQE Total 

f % f % f % 

1 13 46.43 120 51.50 133 50.95 

2 7 25.00  85 36.48  92 35.24 

3 5 17.86  26 11.15  31 11.87 

4 1  3.57  2  0.85  3  1.15 

5 2  7.14 - --  2  0.76 

Total 28 100 233 100 261 100 

(1) We never applied to the school counselor because our child did not have 
any of the problems above; (2) Our child had some problems, but we never 
asked for help from the school counselor; (3) We asked for help some of our 
problems from the school counselor; (4) We asked for help for all our 
problems from the school counselor, (5) Unanswered. 

The findings on the extent to which the parents who 
received services from the school counselor were satisfied 
with it are presented in Table 11. 

Table 11 .  Opinions of the Parents on the Adequacy of the Help They 
Received from the School Counselors 

Level of 
satisfaction  

PQE PNQE Total 

f % f % f % 

Fully satisfied  - - 1  3.57 1  2.94 

Quite satisfied 3 50 6 21.43 9 26.47 

Partly satisfied 3 50 12 42.86 15 44.12 

Little satisfied - - 5 17.86 5 14.71 

Never satisfied - - 4 14.28 4 11.76 

Total 6 100 28 100 34 100 

According to Table 11, half of the PQE who received help 
from the school counselor were “quite satisfied”, and the 
other half of that group were “partly satisfied” with this help. 
“Little satisfied” and “Never satisfied” options were only 
reported by the PNQE group: the total percentage for these 
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answers was 32.14%, whereas the total for the “fully”, 
“quite”, and “partly satisfied” options was 67.86%. 
Therefore, it is possible to say that the PQE were more 
satisfied with the service they received than the PNQE. 
Alternatively, the PNQE group was comparatively very 
dissatisfied, with 32% having “little satisfaction” or less, 
compared with zero percent of PQE in the same categories.  

The findings of the study on the status of the parents’ 
application to an expert other than the school counselor 
(psychiatrist, psychologist, BİLSEM’s counselor and other 
expert/s) to get services about the children participating in 
the identification process are presented in Table 12. 
Additionally, Table 13 illustrates the data for other experts to 
whom the parents applied for help on the issues related to 
their children, even though there were very few. 

Table 12.  Status of the Parents’ Application to other Experts other than 
School Counselor 

 
PQE PNQE Total 

f % f % f % 

Yes 4 14.28 18 7.72 22 8.42 

No 23 82.14 212 90.98 235 90.03 

Unanswered 1 3.57 3 1.28 4 1.53 

Total 28 100 233 100 261 100 

Table 13. Other Experts the Parents Applied to Help other than the School 
Counselor 

Expert 
PQE PNQE Total 

f % f % f % 

Psychiatrist - - 8 3.43 8 3.06 

Psychologist 1 3.6 6 2.57 7 2.70 
BİLSEM’s 
Counselor 2 7.15 2 0.86 4 1.53 

Other - - 3 1.29 3 1.15 

Unanswered  25 89.79 214 91.84 239 91.57 

Total 28 100 233 100 261 100 

Considering Tables 12 and 13 together, the PQE seemed 
to be in a better position to receive special guidance and 
counseling services from the school counselor than the 
PNQE. However, the PNQE seemed to apply to a wider 
range of sources than the PQE. While school counselors, 
psychologists, and BILSEM’s own counselor were the 
experts the PQE applied to on the issues related to their 
children, in addition to these three experts, PNQE also 
applied to psychiatrists and other experts (pediatrician and 
teacher, both of which are not mental health personnel). 
However, it should be noted that the number of parents who 
made use of the BİLSEM’s psychological counseling 
services was lower than expected. Although previously, 
especially the PQE reported they used BILSEM as a primary 
resource both at the test taking and learning the results stages 
of the GT identification process, it seems that their main 
source in BILSEM was not the counselor of the center.  

Finally, the last question of the study was about the parents’ 

satisfaction with the services they received from “other 
experts”. However, due to the low number of parents who 
applied to experts other than the school counselor (N= 3 for 
PQE, and N= 19 for PNQE) these results are not given in 
separate tables. Although with such low response rates it 
seems not possible to drawn useful conclusions, according to 
the answers given by the parents regarding the level of the 
service they received, it was seen that 37.5% of the PNQE 
who applied to a psychiatrist were “never”, 25% were “very 
little”, 25% were “partially” (25%), and 12.5% were “fully” 
satisfied . No PQE applied to a psychiatrist. While the PQE 
reported that s/he was “partially” satisfied with the help s/he 
received from the psychologist, 67% of the PNQE were 
“partially” and 33% “never satisfied” with the service. Hence, 
it is possible to interpret that the majority of the parents who 
applied for help from both a psychiatrist and a psychologist 
found that they were “very little” satisfied with the help they 
received. While half of the parents who received help from 
the BİLSEM’s psychological counselor reported that they 
were “fully satisfied” with the help received, the other half 
reported that they were “partially satisfied” with it. In this 
sense, it is possible to say that that the level of satisfaction of 
parents who applied to BİLSEM counseling services with the 
help they received was higher than for the other experts. 

4. Discussion 

4.1. Discussion about the Socio-Demographic 
Characteristics of the Parents 

Most of the parents who participated in this study were 
fathers. While it was seen that the female rate of participants 
in the previous studies [10, 12, 26, 36-37] was higher than 
the males, there were few studies [39] in which the rate of 
male participants was higher. In this regard, while it was 
found that most of the previous studies had a higher 
proportion of women than of men, the studies in which the 
proportion of men was higher were also available. This 
particular situation is explained in the relevant literature by 
the fact that the mothers of GT children were more willing to 
participate in the studies, and that they were more interested 
in their children’s education than their fathers. Similarly, in 
western literature, mothers are reported as being more 
involved in their children’s education and educational 
activities [40-41]. In the present study, the finding that 
more fathers answered the questionnaire was likely to be 
explained by the influence of the social and cultural 
environment on the roles of men and women. This was 
because the city of Şanlıurfa, where the research was 
conducted, is located in the southeastern part and on the 
Syrian border of Turkey. In this region, a patriarchal 
culture was more dominant, whereby men had more rights 
to speak out and were more enterprising [42]. 

The average age of the parents in the study group was very 
close to one another; it was 38 years old for the parents of the 
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students in both groups who qualified and did not qualify for 
enrollment at BİLSEM. This was consistent with the findings 
of previous studies [26, 36-37], which demonstrated that GT 
children were born after their parents were beyond their 20s. 

The findings related to the education levels of the families 
in the study showed that both groups of parents had a high 
level of education, regardless of whether or not their children 
did or did not qualify for enrollment. The findings about the 
high education levels of parents of the GT children are 
consistent with those of previous studies, which indicated 
that the parents of GT individuals had a high level of 
education [10, 12, 26, 36-39]. However, in the present study, 
the number of PNQEs who held postgraduate degrees 
exceeded those of the PQE. This may be due to the fact that 
families with high educational levels increase the 
educational opportunities for their children, or that their 
education levels make them more aware of the education of 
their children. These opportunities might make their children 
candidates for the GT identification process. 

The findings regarding the economic status of the families 
demonstrated that families of students who participated in 
the identification process were mostly middle-income and 
wealthy families; in addition, the PQE were wealthier than 
the PNQE. This particular finding is compatible with the 
findings of studies [10, 26, 36], which concluded that the 
families of GT children were mostly middle-income and 
wealthy families. Finally, it was found that the majority of 
the families participating in this study had 2/3 children. The 
parents with four or more children were more common 
among the PNQE. Since in the case of four and more 
children does the percentage of PNQE exceed that of PQE, it 
is consistent with the relevant literature which indicated that 
the parents of GT individuals had fewer children [34-35]. 
This can be explained by the fact that parents of GT children 
may limit the number of children that they have because they 
are somewhat more educated and wealthier. However, in the 
present study, PQE families exceed the PNQE families at the 
other three categories. Once more the cultural characteristic 
of the region might have an effect on the results, since it is 
common to have many children in this part of the country. 
Childbirth is a guarantee of the social status of both women 
and men in this region. For this reason, more educated and 
wealthy families may still be interested in having more than 
one child even though they have limited the number of 
children they will have [42]. 

4.2. Discussion about the Parents’ Experiences during the 
Identification Process 

In this study, when the adequacy level of the resources that 
the participating parents made use of during the application 
phase were compared, it was found that the adequacy level of 
the PQE was higher than the PNQE. Another important 
finding of the study was the fact that participants indicated 
that one-fifth of the parents entered the process of 
identification without any information. Hence, it was 

revealed that there is a need for the school management and 
school guidance and counseling services to increase, or 
make more effective, activities in terms of informing and 
guiding the parents during the application process. 

Additionally, in the present study, the families reported 
classroom teachers to be an important source and support 
during all the phases of the identification process of GT 
individuals. While the PQE reported classroom teachers as 
the most important source during the first two phases and as 
the second important source at the third phase of the process, 
the PNQE reported classroom teacher as the most important 
source at all three phases. This demonstrates the importance 
of ensuring that classroom teachers need to be more 
informed about the GT individual characteristics and the 
process of identification. The fact that classroom teachers 
were the most utilized source at almost every stage was a 
phenomenon [24] that was also found in the findings of 
previous studies. It is believed that the reason for this is 
explained primarily by the important role that class teachers 
played on the students and parents, since the students who 
participated in the identification process were primary school 
students (in the school year when this study was conducted, 
2nd year students were included in the GT identification 
process). Moreover, the fact that these teachers carefully 
screened the status of the students they nominated as 
potentially being GT and established an effective parental 
relationship, might also affect this particular result. However, 
if the guidance and counseling services were to be more 
active in the application, testing, learning the test result 
stages and regarding the general situation of their students, 
they might make such a process less distressing for the 
students and parents. Additionally, according to the findings 
of this study, as the identification process progressed, 
BİLSEM became one of the most important sources for the 
PQE; this particular situation might easily be explained by 
the increase of the ties of the parents with BİLSEM. 

In this study, when the parents were asked about the 
changes in behavior in the family and the school towards the 
children after learning the test results, a small percentage of 
the parents (the total group) answered it positively saying 
“yes”. However, it was found that nearly half of the PQE for 
BILSEM indicated a change in behavior towards their 
children within the family and at the school. This result may 
be due to the fact that the students who successfully qualified 
to enroll at BİLSEM had more rewarding experiences at the 
end of the identification process. It was seen that in the 
PNQE, on the other hand, the change in behavior towards 
their children in the family and at the schools of the children 
was found to be very low. However, it should be 
remembered that the answers given to this question were the 
subjective evaluations of the parents. 

Although in the present study, the nature of some 
behavioral changes that occurred within the family and 
school towards the child at the end of the GT individual 
identification process was specified by some parents, as the 
number of parents who answered this question was very low, 
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it is not possible to consider this data as significant or to 
discuss these findings. Interestingly, a very high rate of 
unanswered questions was seen in this part of the study. As 
noted previously in the findings section, the high rate of 
unanswered questions might result from several reasons 
such as the lack of a “none of these sources” option in the 
questionnaire, or a survey fatigue that the respondents might 
have suffered at this stage of the study. Additionally, parents 
might be unwilling to answer open-ended written questions 
such as the questions asked in this study about the “changes 
in the behavior towards the child in the family after learning 
the identification test results” and “changes in the behavior 
towards the child in the school after learning the 
identification test results”. Considering these limitations of 
the present study, further studies may use alternative data 
collection techniques such as interviews or shorter survey 
instruments. 

4.3. Discussion about the Sources of Help for the Parents’ 
Guidance Needs and the Level of Their Perceived 
Satisfaction with this Help 

According to the findings of this study, only a small 
percentage of the parents whose children participated in the 
BİLSEM identification process asked for help from the 
school counselor with their child's problems. It is clearly 
seen that the PQE received more help from the school 
counselor than the PNQE. This can be related to the level 
of education, awareness and needs of the group in question. 
Moreover, it is seen that most parents who received help 
from the school counselor found the services they received 
“partially” satisfactory. In this case, the lack of full 
satisfaction is a note of caution for the effectiveness of the 
school guidance and counseling services. It was also found 
that PQE were more satisfied with the services they 
received than the PNQE. Failure to qualify does not mean 
that the participating children and their families need less 
guidance and counseling support. These children and their 
families continue to need guidance and counseling, just 
like those who qualified for enrollment. The fact that they 
were not satisfied with the support is important in terms of 
the fact that the school guidance and counseling services 
need to increase their awareness, and services to meet the 
needs of this group. 

Some of the parents who participated in the study stated 
that they applied to experts for help other than the school 
counselor. The rate of parents who applied to other experts 
was higher among the PQE. The rate of PQEs asking for 
help from the school counselor, and from other experts, 
shows that the PQE group made efforts to seek and ask for 
more help than the PNQE However, the PNQE group who 
sought help pursued a wider range of sources than the PQE. 
This finding is consistent with the previous research which 
revealed that parents tend to use more informal sources 
before seeking professional expert help [43]. Because, in 
the present study, although parents seem to be willing to use 

formal sources of help (such as counselors, psychiatrists, and 
psychologists) as well, the number of parents who seek for 
expert assistance is only about half of the families in the 
whole group. Moreover, those parents who seek expert 
assistance seem mostly “partly” or “little” satisfied with the 
services they received. 

4.4. Limitations of the Study 

Some limitations of the present study should be noted in 
the interpretation and generalization of the findings. The first 
limitation concerns the study sample. This study was carried 
out with parents whose children participated in the GT 
identification process at the Şanlıurfa BILSEM. In order to 
reflect the general Turkish parents of GT students who 
attended the GT identification processes, further research 
could include parents from other regions of Turkey, as well. 

Secondly, this study relied on self-reported data. Further 
research might benefit from the use of alternative 
measurements, such as the use of observational data to 
examine parents’ actual resources. For instance, data 
gathered from school and/or BILSEM counseling services 
may provide detailed information regarding the parents’ 
guidance needs, and their use of these resources before, 
during and after the identification processes. 

Finally, as previously mentioned in the findings section, a 
high number of unanswered questions were seen in the 
present study. Alternative explanations for this situation 
listed as; (1) the lack of a “none” option in the data collection 
instrument, (2) parents’ possible suffering from survey 
fatigue because of the number of items of the instrument, (3) 
parents’ unwillingness to answer open-ended written 
questions such as the questions asked in this study about the 
“changes in the behavior towards the child in the family 
after learning the identification test results” and “changes in 
the behavior towards the child in the school after learning 
the identification test results”, and (4) the PNQEs possible 
low commitment to answer the questions, because of their 
children’s non-acceptance to the program. Using a shorter 
instrument could be recommended for further studies to 
attain a better understanding of the experiences of parents 
whose children attending to the identification process. 
Additionally, further research might benefit from the use of 
qualitative inquiry, such as in-depth interviews with parents. 
By this way, it could be possible to make the parents (both 
the PQE and the PNQE) more motivated to share their 
experiences during the process, and as a result learn more 
about their needs, emotions, and experiences. 

5. Conclusions 
To conclude, participating in the GT identification process, 

whether the child has or has not been identified as a GT 
individual at the end, will generate some results that will 
affect different areas a child’s development throughout their 
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lives. Classroom teachers and mental health professionals 
such as school counselors, BILSEM counselors, psychiatrists, 
and psychologist should provide support services for the 
parents of students (and the students) who participate in GT 
identification processes. The fact that guidance and 
counseling professionals and services have not taken on a 
competent role in a process that could have such crucial 
consequences in one’s life draws attention to an important 
shortcoming in the area. 
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