The International Journal of

Emotional Education

ISSN: 2073-7629

Special Issue Volume 8, Number 1, April 2016 pp2D-123

www.um.edu.mt/cres/ijee

Short Research Report:
Exploring resilience development in a Taiwanese psehooler’s
narrative: An emerging theoretical model

Kuan-Ling Olivia Lin '
Griffith University, Australia

First submission 30November 2015; Accepted for publicatiorf"@arch 2016.

Individual resilience, that is, “an individual’sqgressing development to adjust to life difficidtie
(Lin, in press), is significant in preventing ndgea consequences, such as low academic achieveanent
dropping out of education (Goldstein & Brooks, 2))0%ental health problems (Davydov, Stewart, Réchi
& Chaudieu, 2010) and even suicide (Roy, Sarchiap&Carli, 2007). To avoid such results from ocing
in human development, it is important to fosteiiliesce in early childhood. There is however, aklad
resilience research at preschool level in both ¥asand Taiwanese literature. Furthermore, asieasi is
key to success, it is necessary to explore childressilience in different cultures. Although reésilce
research in Western culture has predominated, recesss-cultural studies have emphasized that the
importance of cultural awareness in the literatsisill overlooked (Ungar, 2008). Hence, this ative study
provides a cultural perspective by investigatingaiwanese context and shifts the attention to pieders’
resilience development in both Western and Taiwagestexts.

Storytelling is utilized as a useful medium for taedting children’s resilience. The literature has
underlined storytelling as an effective means tppsut children’s resilience by providing social and
emotional solutions to obstacles and difficultiése@ericks, 2003). This research report discuskes t
development of resilience in Grace, a Taiwanesschialer, through teachers’ storytelling.

As protective and risk factors of individual resiice are embedded in diverse environments, an
adaption of Bronfenbrenner’'s Process-Person-Cofiiex¢ (PPCT)Bronfenbrenner & Morris, 2006) model
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provides not only the interaction framework invgating the influential factors on Grace’s resilienc
development, vital to the unique Taiwanese contaxt,also the analyses of the interactions betvi&aace’'s
lived experience at home and preschool, and hidieres learning process and teachers’ storytelling

As Connelly and Clandinin (1990) conceptualizedratawre inquiry as “a way of characterizing the
phenomena of human experience” (p. 2), the nagapproach as a methodology was employed to capture
the personal experiences of Grace’s resilienceldpweent. When multiple data was gathered by classro
observation, interviews, Grace’'s documents and regearch diary, the application of Riessman’s
dialogic/performance analysis (2008) interrogatatrative contexts by involving multiple voices ina@e’s
resilience story.

The data was collected in a Taiwanese public posdclocated on the edge of Taichung city, where
75% of the preschoolers’ caregivers were blue-callarkers. The school consists of one class with tw
gualified teachers and one qualified educare givprimarily recorded Grace’s observations andririesvs
in the role-play centre, reading centre, and tlwugrdiscussion area, every Tuesday and Thursdayldéve
weeks.

Through open and theoretical coding and identifyihg theme and subthemes within the PPCT
model, the main theme in Grace’s resilience namsatevealed that teachers’ storytelling enrichedd8is
lived experience and bridged the differences batweer family and preschool cultures by increasimg t
completeness of her sentence structure and prognb&n understanding of new knowledge. The following
subthemes indicated influential positive and rikdrents within Bronfenbrenner's PPCT model on Geace
resilience development (Table 1). For instance,c€mahigh learning motivation, well-developed sbsislls
and supportive extended family were protectivedexin microsystems, whereas the main risk factdrer
unadjusted cultural differences which negativelpaets on her academic achievement.

This study contributes to microsystems of Bronfenber's PPCT model as very few studies
investigated extended family and family workplace mfluential factors on children’s resilience
development. Grace’s lived experience has beemrdigtedly influenced by these factors as she hasmip
in an extended family with the belief in Daoism dalk religion. Additionally, her family business & shrine
(Figure 1) where her father works as an altar s#r(f@igure 2). The influence of such unique micsieyns

on children’s resilience development highlights emepresented cultural factors for future research.
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Table I. Grace’s risk and protective factors analyss table based on
Bronfenbrenner’'s PPCT model

Bioecological levels Elements Risk factors Positive factors
= Individual Grace e Temporary loses e« High learning
3 self-confidence on  motivation
& preschool learning ¢ Average intelligence
Microsystem  Parents Hard to find » Connectedness with
parents
« Financial stability
Parents’ workplac Hard to finc » Meeting diverse peoplg,
extending social
networks and practicing
social skills
Grandparents Hard to find « Alternative caregivers
Preschool « Slow learner « High attendance rate
(peers, teachers, < Disconnection e Connectedness with
curriculum, between the peers and teachers
storytelling) content of * Positive learning
= preschool atmosphere
g curriculum and  Extending lived
/<) lived experience experience from
© storytelling and reading
storybooks
Mesosystem  Teachers-parents Hard to find « Effective parent-teacher
communication
Family workplace- < Unadjusted * Practicing different
preschool cultural social skills
differences
Exosystem Family workplace-  Hard to find  Enrichment of her
community- narratives
neighbourhood
Macrosyster Religior Hard to finc » Family secure source
Grandparentin ¢ Conflicts with * Hard to find
parenting
Micro-time Storytelling- Hard to finc * Progressing
Meso-time resilience development in
g bridging both preschoal
= and familial lived
experiences by
storytelling

Figure 1 A shrine Figure 2 An altar servant
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