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Abstract: This study investigated the relationship between English 

language teachers’ motives to use online teaching resources and 

three types of Internet practices: teachers’ practices in using the 

Internet to collaborate with others, teachers’ practices for classroom 

teaching, and the Internet’s contribution to the overall professional 

development of teachers. Gender was also used to assess differences 

in the proposed model. In this study, one hundred and seventy-four 

English language teachers completed an online survey. SmartPLS 

was used to assess the measurement and the structural models. The 

results indicated that participation was a significant determinant of 

both English language teachers’ Internet-related practices at 

classroom level and the Internet’s contribution to the overall 

professional development. Considering gender differences, the results 

demonstrated that participation in online professional development 

was significantly related to the English language teachers’ practices 

at classroom level for males but not for females.   

 

 

Introduction 

  

Professional development, which refers to the professional growth a teacher achieves 

as a result of having more experience and examination of his/her teaching systematically 

(Glatthorn, 1995; Avalos, 2011), is an integral part of educational institutions and a way of 

supporting innovations in the practice of teaching (Prestridge, 2014). Use of Information 

Communication Technologies (hereafter referred to as ICTs) in professional development of 

teachers can play a substantial role in improving access to all forms of education (Kennewell 

& Selwood, 1997). Use of the Internet is important for informal education in which teachers 

get involved for self-directed professional development, a term which refers to “using the 

Internet outside formal educational settings” (Eynon & Malmberg, 2011, p. 585). For 

teachers to fully integrate ICTs into classroom practices and professional development, they 

not only need to have technical skills and pedagogical knowledge; they need ongoing 

assistance (Al-Musawi, 2007; Ertmer & Hruskocy, 1999). However, such ongoing assistance 

may not be always available to English language teachers. Consequently, teachers who are 

keen to use ICTs for their classroom practices and professional development need to follow 

the path of self-directed professional development. The undeniable importance of self-

directed professional development has been highlighted by several authors and researchers 

because this type of professional development provides teachers with chances to get 

themselves involved in various areas of learning based on their areas of interest (Fraser-

Seeto, Howard, & Woodcock, 2015). 

  Although the important role of ICTs in teacher education is indispensable in Arab 

countries (Baker, Al-Gahtani, & Hubona, 2007; Almekhlafi, 2006), research has not 
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adequately addressed the use of the Internet for English language teachers’ professional 

development in Arab countries. Thus, the main purpose of this research was to investigate the 

use of the Internet as a resource for educational content and professional practice in these 

countries. This study also examined gender differences in relation to teachers’ practices of the 

Internet through employing Partial Least Squares (PLS).  

The contribution and the value of our study lie in its focus on (1) English language 

teachers’ professional development and (2) the use of PLS to measure gender differences in 

the use of the Internet for professional development. Regarding the focus on English 

language teachers’ professional development, this is one of the contributions of our study 

because this area of research in Arab countries has not been addressed in previous studies. 

Regarding the second contribution of our study, we used PLS, which is an advanced 

statistical technique, to measure the gender differences in relation to the use of the Internet 

for English language teachers’ professional development in Arab countries.     

 

 

Literature Review  

 

Previous studies have revealed that teachers have an interest in incorporating the 

Internet in their professional development. Schrum’s 1995 study is one of the early studies 

that focused on the use of the Internet in teacher education. Schrum examined the factors that 

encouraged in-service educators’ decision to learn information technologies and the problems 

that interfered with their learning. The aim of the study was encouraging purposeful 

exploration of the use and integration of educational telecommunications for professional 

development and instructional activities. Although Schrum found that in-service educators 

were very enthusiastic about using technology in their profession, she pointed out that weak 

technical support, access, and limited resources (budgets) variables limited the educators in 

their use of ICTs in their schools. In another early study, Wiesenmayer and Koul (1999) 

examined the level of instructional use of the Internet among science teachers who were 

enrolled in an in-service professional development project. Wiesenmayer and Koul addressed 

the relationship between teachers’ level of Internet use and some other variables such as 

teachers’ amount of experience with the Internet, access to the Internet at home and in 

classrooms, and some other demographic factors. They found that the major predictors of 

teachers’ level of Internet use were classroom access, instructional experience of using the 

Internet with students, availability of resource support, and teachers’ use in schools.  

The complexity of factors affecting teachers’ ability to take advantage of the Internet 

for professional development was identified by Herrington and Herrington (2006) who 

explored Australian teachers’ use of the Internet to support professional development and 

needs. On the effects of a specific professional model of teachers’ practice and beliefs 

regarding teaching with the Internet, Giordano (2007) conducted mixed-method research in 

which the focus was the integration of Internet technologies into the regular curriculum. 

Giordano found that there were changes in teachers’ practices and concerns regarding 

Internet integration. Similar to Schrum (1995), Wiesenmayer and Koul (1999), and 

Herrington and Herrington (2006), Giordano (2007) has shown that various factors affect 

Internet integration in professional development. These factors include support for the use of 

the Internet, teachers’ beliefs regarding the effectiveness of using the Internet, and 

approaches to professional development.  

Some studies have focused on teachers’ attitudes towards the use of the Internet as an 

educational tool for professional development. In Cyprus, Charalambous and Ioannou (2008) 

explored primary teachers’ attitudes towards the use of the Internet for personal development 

and as an educational tool and concluded that teachers had positive attitudes towards the use 
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of the Internet for these purposes. One of the recent studies on teachers’ attitudes towards the 

use of the Internet for professional development is Demir’s (2010) study which was 

conducted in Turkey, an EFL context. Demir used the theory of planned behaviour to 

examine the predictors of teachers’ behaviour in Internet use for professional development. 

She found that intention was predicted significantly by perceived behaviour control and by 

attitude towards the behaviour of using the Internet for professional development. In addition, 

Demir identified attitude as the most important predictor of teachers’ use of the Internet for 

professional development. In Brazil, Rolando, Salvador, and Luz (2013) found that biology 

teachers made limited use of the Internet and ICTs for educational purposes, with a rare use 

of the Internet for didactics purposes. In Zimbabwe, Mushayikwa (2013) recently 

investigated the use of ICTs for self-directed professional development by mathematics and 

science teachers and pointed out that the majority of Zimbabwean teachers had difficulties in 

accessing the Internet which had its impact on their use of ICTs for professional 

development.  

 To sum up, our review here shows that there are two gaps in the literature reviewed: 

(1) no previous studies were located on the use of the Internet for professional development 

in Arab countries, and (2) gender differences in the use of the Internet was not adequately 

addressed in previous studies. With reference to the first gap, it is important to highlight that 

most of the studies reviewed in this section were conducted in Western contexts. This shows 

that there is a need for studies on the use of the Internet for self-directed professional 

development in Arab countries. For example, Schrum (1995) and Wiesenmayer and Koul 

(1999) involved in-service teachers in the US context. The respondents in Herrington and 

Herrington (2006) were Australian professionals in rural and remote areas. In addition, 

Schrum (1995) and Wiesenmayer and Koul (1999) depended on training that was offered to 

in-service teachers to explore their use of the Internet for professional development. In other 

words, these studies have not focused on the use of the Internet for self-directed professional 

development. Furthermore, these studies reviewed here were conducted in the 1990s when 

access to and knowledge of the Internet were not as advanced as they are in this current age 

which is commonly described as the age of revolutionary advancement in information 

technologies. With reference to the second gap, studies reviewed here have not given 

adequate attention to the gender differences in the use of the Internet for self-directed 

professional development. Although the participants in Demir’s 2010 study included male 

and female respondents, she did not examine the gender differences in the use of the Internet 

for professional development.  

 

 

The Study 

 

This study addresses the following three research questions:  

(1) What are the practices of the use of the Internet among TESOL Arabia members? 

(2) What is the relationship between English language teachers’ motives to seek online 

teaching resources and types of the Internet practices?    

(3) What are the differences between males and females across the model relationships? 

 

 

Research Model and Hypotheses 

 

As shown in Figure 1, the current research model suggests that teachers’ motives to 

use online teaching resources act as an independent antecedent of their practice of using the 

Internet because both engagement and devoting attention are critical to new learning 
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(Wlodkowski, 2003). In this study, teachers’ motives are the reasons that drive teachers 

towards seeking online teaching resources on the Internet to use these resources for 

professional development. Baker (1988) connects the origin of ‘motive’ to cognitive 

processes based on Kagan (1972, p. 53) who defines a motive as a “cognitive representation 

of a future goal that is desired”.  Taking this definition into account, in our study motive 

describes the reasons that drive teachers to seek online teaching resources for their future goal 

which is professional development or any other goal that can yield contribution to teachers’ 

professional development.  Kagan also noted that a person may not be aware of his/her 

motives. However, when the goal is to improve teaching skills using Internet resources, the 

motive may be known, thoughtful, and introspectively understood by the person (such as the 

English language teachers in our study).  

Thus, it is hypothesised that teachers’ reasons to seek online teaching resources have a 

positive impact on the practices of using the Internet for professional development. Based on 

this, the following three hypotheses were formulated:  

 

H1: Teachers’ Motives to use Online Teaching Resources (TMOTR) will have a positive 

and significant impact on Teachers’ Practices of the Internet to collaborate with others 

(TPI). 

H2: Teachers’ Motives to use Online Teaching Resources (TMOTR) will have a positive 

and significant impact on English Language Teachers’ Practices for classroom 

teaching (ELTP).     

H3: Teachers’ Motives to use Online Teaching Resources (TMOTR) will have a positive 

and significant impact on Importance of the Internet’s Contribution to the Overall 

Professional Development (IICOPD).   

  

In addition to these three hypotheses, this study hypothesised that gender has 

significant differences across the relationships between the independent variable and the 

dependent variables (refer to Figure 1). Generally, males have proved to be more active in 

online learning and the use of the Internet for educational purposes, whereas females have 

tended to be less active when interaction is not controlled (Herring, 2000). Furthermore, 

studies on gender differences have indicated that males and females are significantly different 

from each other on motivation factor (Gabriel & Gardner, 1999). However, Papastergiou and 

Solomonidou (2005) have clearly pointed out that gender issues in ICTs access and uses 

continue to be a prominent issue that deserves researchers’ and practitioners’ attention.    

The issue that has not been addressed adequately is gender differences in relation to 

the relationship between teachers’ motives to seek online teaching resources and the practices 

of using the Internet for professional development. Thus, this research expects that males 

have stronger significant differences across the relationships (refer to Figure 1). Regarding 

this, three more hypotheses were formulated:   

 

H4: The relationship between TMOTR and TPI will be stronger for males than for 

females.   

H5: The relationship between TMOTR and ELTP will be stronger for males than for 

females.   

H6: The relationship between TMOTR and IICOPD will be stronger for males than for 

females.    
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Method 
Research Design 

 

This study adopted a quantitative approach to research because the use of quantitative 

methods relies on probability theory to test the statistical hypotheses. In addition, quantitative 

methods are deductive and, after testing the hypotheses, can lead to generalizations about 

characteristics of the population (Harwell, 2011). The quantitative design of this study 

included an online survey. Survey is a popular type of data collection instrument (Muijs, 

2010). One of the strengths of survey research is that the researcher can collect large numbers 

of data in a short time (Mertler & Charles, 2008).  

An online survey, which is an alternative to a pen-and-paper questionnaire, was 

chosen for four reasons. First, online surveys can give easy access to populations who would 

otherwise be difficult to reach (Dörnyei & Taguchi, 2009), provided that the respondents 

have access to the Internet. Second, online surveys are preferable due to their cost and the 

time needed for administering them to the respondents. Regarding these issues, Issa and Pick 

(2014, p. 434) have pointed out that “online surveys have the advantage of being cheaper, 

faster and independent in terms of time and space”. Dörnyei and Taguchi (2009) have argued 

that the reduction of costs is one of the most attractive features of online surveys. Third, 

online surveys can yield the highest level of convenience for the respondents who can answer 

the questionnaire according to their own pace, chosen time, and preferences (Sekaran, 2003). 

The fourth reason is related to the time spent in answering the online surveys. Compared to 

questionnaires administered in person or by email, online surveys can be answered and 

returned more quickly (Monette, Sullivan, DeJong, & Hilton, 2014).  

 

 
Research Setting and Sample  

 

This study was conducted among members of TESOL Arabia which operates in the 

UAE. TESOL Arabia is one of the most important networks in the Arab region. It is a not-

for-profit teachers’ membership organization which focuses on professional development of 

Internet Practices  

H3 

H2 

H1 

TMOTR 

IICOPD 

TPI 

ELTP 

Gender; H4:H6  

Figure 1: Research Model 
Note:  

 IICOPD: Importance of Internet’s Contribution to the Overall Professional Development  

 ELTP: English Language Teachers’ Practices for classroom teaching  

 TPI: Teachers’ Practices of the Internet to collaborate with others 

 TMOTR:  Teachers’ motives to use online teaching resources 
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its members. Most of the members in this organization are based in the UAE and other 

countries in the Gulf region. The organization is voluntarily run by members who are elected 

by members in the organization. For financial matters, TESOL Arabia relies on the 

subscriptions of its members and the proceedings of its annual international conference and 

exhibition. There are various goals of this organization. Generally, TESOL Arabia 

encourages ELT professionals to benefit from the available resources on the worldwide web. 

However, one of the most prominent goals of TESOL Arabia is to stimulate the growth of 

professional development through the encouragement of both practical and theoretical 

scholarships. Promoting the English language teaching profession as a career is one of the 

main aims of the organization. In addition, the organization tries to encourage the use of 

available technologies in the profession of teaching. It also adopts the instructional 

methodologies that best meet the needs of the students in the region (TESOL Arabia, 2015a). 

TESOL Arabia has over 1800 members from Gulf Corporation Countries (GCC), Middle 

East and North Africa Countries (MENA), and around the world (TESOL Arabia, 2015b).  

The sample of the study included only members of TESOL members who were in 

GCC and MENA countries. All respondents were English language teachers in Arab 

countries. The respondents were from Arab countries which have shared and similar 

characteristics. Arab countries also have almost similar cultures and values, with a lot of 

common features of educational systems. We intentionally did not limit the study to one Arab 

country because our main concern was to focus on members of TESOL Arabia regardless of 

their country of origin. Additionally, if we limited our sample to only those in one Arab 

country, we would not have a representative number of respondents. Our primary interest was 

to focus on only a sample from a particular organization. Thus, the study was not a study of a 

particular issue in one country. Rather, it was a study of a sample in an organization.  

  

 
Measurement Instrument and Scale Development  

 

The measurement instrument consists of three sections. The first section of the 

instrument deals with four demographic variables which are gender, years of experience, 

usage of the Internet, and overall usage of the Internet in a week (measured by hours). The 

items in the second section focus on teachers’ reasons to seek online teaching resources. 

These items were developed based on the individual differences and the nature of the cultural 

context as well as the nature of the study. The third section, which was adapted from Kabilan 

and Rajab (2010), includes ten items which focus on the importance of the Internet’s 

Contribution to the Overall Professional Development (IICOPD) scale. In addition, ten items 

were used to obtain information on English Language Teachers’ Practices of the Internet at 

classroom level (ELTP). Teachers’ Practices of the Internet to collaborate with others (TPI) 

consists of 12 items. TESOL Arabia members were requested to respond to each statement on 

a five-point Likert scale ranging from 1 being strongly disagree to 5 being strongly agree. 

For face and content validity, these items were reviewed by a panel of experts in the 

field of educational technology and language education. The panel included 12 experts: four 

professors in EFL and technology, one measurement expert, two bilingual experts, and five 

language educators. The experts’ feedback was mainly used to ensure that the scale 

developed was culturally appropriate and to measure the content area of investigation. The 

Cronbach’s α reliability coefficient for the scale was 0.85.  

 

 
  

http://www.tesolarabia.co/membership/
http://www.tesolarabia.org/tacon2015
http://www.tesolarabia.org/tacon2015
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Data Collection and Analysis 

 

The data were collected using online survey. A total of 174 members (72 males and 

102 females) of TESOL Arabia organisation successfully completed the online survey. While 

the majority of the participants had more than 18 years of experience in English language 

education, 36 members had 12-17 years of experience, and the rest of the sample had less 

than 11 years of experience.  

 Data were analysed using SmartPLS. After the data were gathered, the research model 

was validated using a Partial Least Squares (PLS) approach method to test the structural 

model, with the help of SmartPLS 2.0 software. In this study, PLS was considered adequate 

for the analysis of data because it allows independence of data distribution and small sample 

sizes, and focuses on prediction (Ringle, Wende, & Will, 2005). In addition, PLS, which is 

considered a second generation of multivariate technique, allows the validation of the 

psychometric properties of the tool used as well as the direction and the strength of the 

relationships among the factors under the study (Cassel, Hackl, & Westlund, 1999; Saleem, 

Beaudry, & Croteau, 2011).   

 

 

Results  
 

In this section, first the results related to TESOL Arabia members’ practices of the 

Internet are presented. This is followed by the results concerning the assessment of the 

measurement model. Next, the assessment of the structural model, which includes teachers’ 

motives to seek online teaching resources and the practices of the Internet, is presented. 

Towards the end of this section, the results of the differences between males and females 

across the model relationships are presented in detail. 

 

 
TESOL Arabia Members’ Practices of the Internet  

 

As shown in Table 1, 140 participants reported that they knew how to use the Internet, 

which indicates relatively high usage (M=4.52, SD= 0.95). This is supported by the results of 

overall usage of the Internet in a week (by hours), which indicates relatively moderate use of 

the Internet (M=2.22, SD= 0.75). The results also indicate that 78 respondents used the 

Internet between 10-20 hours in a week. The next largest portion of the study’s sample, i.e., 

68 responded with 20 or more hours per week spent on using the Internet.   

 

Variable   Frequency Percent M SD 

Knowledge of Internet usage  4.52 0.959 

Don't know how to use 1 1.1%   

No time to learn about the Internet 9 4.6%   

No time to use 18 10.3%   

No interest at all 6 3.4%   

I know how to use Internet 140 80.5%   

Overall usage of Internet in a week (by hours) 2.22 0.753 

1-10 28 16.1%   

10-20 78 44.8%   

More than 20 68 39.1%   

Table 1: Time and Knowledge of Internet Usage 
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As shown in Table 2, teachers’ practice of using the Internet was done to expand their 

experiences for career or promotion purposes (M=3.08, SD=1.56). The results also showed 

that teachers used the Internet to improve their teaching skills (M=2.88, SD=1.05). Equally 

important, the least two teachers’ practices of the Internet are (1) to be aware of the latest 

development in ELT (M=1.88, SD= 0.99) and (2) to remain interested in teaching (M=1.77, 

SD= 0.86). 

As for the second dimension, which is English language teachers’ practices of the 

Internet at classroom level, the results presented in Table 2 show that language educators 

were interested in presenting creative works (M=2.89, SD=1.26) related to their profession. 

Such creative works can include teaching materials and ideas for teaching. The second largest 

preference as reported by TESOL Arabia members was ‘To be involved in a world of 

information’ (M=2.83, SD=1.42). The least two teachers’ practices of the Internet in this 

dimension are (1) ‘To search TESL-related information’ and (2) ‘To find exercises’ (M=2.49, 

SD= 0.686) and (M=2.38, SD=1.150) respectively.   

The last dimension is teachers’ practices of the Internet to collaborate with others. 

Teachers regarded developing communication skills as the most important part of their 

practices of the Internet to collaborate with others (M=3.27, SD=1.48). Exchanging TESL 

related information, knowledge and stories with other teachers (M=3.21, SD=1.43) was what 

TESOL Arabia members were concerned about. To combine new opinions with their own 

and to enjoy collaborating online with others were the least two teachers’ practices of the 

Internet in this dimension with (M=1.93, SD=0.85) and (M=1.90, SD=0.82) respectively.  

 

Internet’s contribution to the overall professional development Mean Std. D 

To expand experiences for career/promotion purposes 3.08 1.567 

To improve teaching skills 2.88 1.055 

To gain motivation 2.82 1.100 

To grow professionally 2.43 1.468 

To learn new skills related to ELT 2.36 1.356 

To share ideas/views with other teachers 2.35 1.069 

To facilitate thinking abilities 2.09 1.027 

To prepare self for innovation 1.96 .828 

To be aware of the latest development in ELT 1.88 .993 

To remain interested in teaching 1.77 .863 

English language Teachers’ practices at classroom level   

To present creative works 2.89 1.265 

To be involved in a world of information 2.83 1.423 

To find materials 2.82 1.198 

To experience creative works 2.79 1.266 

To learn about variety of TESL topics 2.70 1.208 

To read academic articles from online journals 2.56 1.472 

To search TESL-related information 2.49 .686 

To find exercises 2.38 1.150 

Teachers practices of the Internet to collaborate with others    

To develop communication skills with others  3.27 1.487 

To exchange TESL related information, knowledge and stories with teachers 3.21 1.437 

To seek TESL-related information from others  2.91 1.316 

To develop thinking skills with others  2.77 1.088 

To share feedback by posting messages to others 2.68 1.454 
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To develop a solid foundation for learning  2.43 1.114 

To receive professional support from teachers 2.32 1.542 

To find lesson plans from others  2.17 1.226 

To increase communication between teachers 2.17 1.455 

To give professional support to teachers 2.07 1.138 

To combine new opinions with own 1.93 .857 

To enjoy when collaborating online with others 1.90 .824 

Table 2: Descriptive Statistics of Teachers’ Practices of the Internet 

 

 
Assessment of Measurement Model  

 

PLS used in this study allowed us to use a small sample size as long as it is at 

minimum ten times larger than the number of statements contained in the most significant 

construct (Gopal, Bostrom, & Wynne, 1992; Saleem, Beaudry, & Croteau, 2011). This 

condition was achieved since the largest construct, which is TPI, in the survey had 12 items 

and the sample comprised 174 participants. Using PLS in the current study involved two 

important steps. The first step consisted of assessment of the measurement model in respect 

to convergent and discriminant validity for each construct. In the second step, the 

examination of the structural model yielded path coefficient measures and the items’ loadings 

(Hulland, 1999). 

 

 
Convergent and Discriminant Validity  

 

Convergent validity examines whether each statement measures what it was 

theoretically supposed to examine (Saleem, Beaudry, & Croteau, 2011). This can be achieved 

by maintaining each construct with reliability value above 0.70 and average variance 

extracted (AVE) above 0.50 (Fornell & Larcker, 1981). On the other hand, discriminant 

validity refers to the degree to which each construct is unique (Saleem, Beaudry, & Croteau, 

2011). To be discriminant and convergent, each item linked to a construct should have a 

loading above 0.50 and load higher on that construct than any other latent variable (Saleem, 

Beaudry, & Croteau, 2011).  

The initial factor structure conducted among the participants revealed a clean 

structure for the TMOTR factor and not for the other factors. A few iterations were then 

conducted for all factors to meet discriminant validity criteria. Based on the results of these 

iterations, five items were dropped from TPI, seven items from ELTP, and seven items from 

IICOPD. Loadings of the final overall sample show that all items for each sample loaded 

acceptably on their respective constructs. These items were carried out for further analysis 

(Ahuja & Thatcher 2005).   

As shown in Tables 3, 4 and 5, all internal consistency reliability measures are higher 

than the value of 0.70 recommended by Nunnally (1978), ranging from 0.70 to 0.94. In 

addition, the AVE values for all constructs in each sample are higher than 0.50 and composite 

reliability values are higher than the threshold 0.70 (refer to Chin, 1998; Shepherd, Tesch, & 

Hsu, 2006). Following Fornell and Larcker’s criterion, the root of AVE was calculated. This 

was done taking into account that the threshold of the results obtained from the calculations 

should exceed its correlation with other constructs (see Fornell & Larcker, 1981) and, 

therefore, all constructs exhibit more than 0.71 which is considered above any correlation 

value among all other constructs. Finally, correlation values show less than the threshold 0.5 

(refer to Wixom & Todd, 2005). The chief purpose of this analysis procedure is to ensure the 
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internal consistency and construct validity of the items are valid and, therefore, can be carried 

out for further analysis procedures (see Sekaran, 2003).     

 

  ICR AVE CR M SD 1 2 3 4 

1   ELTP 0.77 0.67 0.86 2.70 0.57 (0.81)    

2 IICOPD 0.83 0.52 0.76 2.36 0.52 0.23 (0.72)   

3  TMOTR 0.92 0.66 0.94 3.03 0.99 0.16 0.31 (0.81)  

4    TPI 0.88 0.58 0.91 2.48 0.63 0.39 0.24 -0.19 (0.76) 

Table 3: Results of the Measurement Model: Reliability, Descriptive Statistics, and Correlation Matrix 

(N=174) 

 
 

  ICR AVE CR M SD 1 2 3 4 

1 ELTP 0.73 0.62 0.83 1.63 0.36 (0.79)    

2 IICOPD 0.70 0.50 0.71 1.33 0.28 0.35 (0.71)   

3 TMOTR 0.94 0.71 0.95 2.77 0.93 0.33 0.15 (0.84)  

4 TPI 0.85 0.52 0.88 1.65 0.31 0.30 0.34 -0.35 (0.72) 

Table 4: Results of the Measurement Model: Reliability, Descriptive Statistics, and Correlation Matrix 

(N=72 males) 

 
 

  ICR AVE CR M SD 1 2 3 4 

1 ELTP 0.79 0.68 0.86 1.55 .40 (0.82)    

2 IICOPD 0.75 0.53 0.78 1.39 .34 0.13 (0.73)   

3 TMOTR 0.91 0.60 0.92 3.20 1.00 0.16 0.50 (0.77)  

4 TPI 0.90 0.55 0.77 1.59 .40 -0.16 -0.28 -0.36 (0.74) 

Table 5: Results of the Measurement Model: Reliability, Descriptive Statistics, and Correlation Matrix 

(N=102 females) 

   
 

 
Assessment of Structural Model 

 

The current structural model and research’s hypotheses have to satisfy two conditions. 

The first is the variance measured (R²) by the antecedents constructs, that is, values of the 

variance equal to 0.26, 0.13, and 0.02 are considered large, medium, and small respectively 

(Cohen, 2013). The second condition is a bootstrapping procedure in which t-values show the 

significance of path coefficients in the current research model as well as the total effects. 

Importantly, PLS multi-group analysis examines the differences that may occur across the 

path coefficients across different samples parameters. Thus, multi-group analysis was 

employed to investigate the groups’ statistical significant differences using a distribution free 

method available in PLS approach (Henseler, 2007).  

Notes: ICR: Internal Consistency Reliability; M: Mean; SD: Standard Deviation; AVE: Average Variance Extracted. 

Figures in parentheses represent the squared root of AVE, while the others represent the correlations. These diagonal 

elements should be higher than the correlation values indicated off-diagonal. 

 

Notes: ICR: Internal Consistency Reliability; M: Mean; SD: Standard Deviation; AVE: Average Variance 

Extracted. Figures in parentheses represent the squared root of AVE, while the others represent the correlations. 

These diagonal elements should be higher than the correlation values indicated off-diagonal. 

Notes: ICR: Internal Consistency Reliability; M: Mean; SD: Standard Deviation; AVE: Average Variance Extracted. 

Figures in parentheses represent the squared root of AVE, while the others represent the correlations. These diagonal 

elements should be higher than the correlation values indicated off-diagonal. 
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SmartPLS was also used to examine the separated assessment of the full sample as 

well as the subgroups’ data, as recommended by Carte and Russell (2003) and Ahuja and 

Thatcher (2005). Figures 2 and 3 were examined with a bootstrap procedure with 1000 

resample to investigate the statistical significance of the relationships in the structural model 

of the study (Cheung & Lau, 2007). Figure 2 shows the results for the entire sample in 

respect to R² and path significance. While the results of R² for the effect of TMOTR on TPI 

showed small effect (R²=0.040), for the effect of TMOTR on ELTP they showed small size 

effect (R²=0.029). However, the results of R² for the effect of TMOTR on IICOPD showed 

medium size effect (R²=0.101). As can be noted, TMOTR is significantly and positively 

related to ELTP (path = 0.17, p<0.1) and, most interestingly, IICOPD (path = 0.318, p<0.01). 

These results confirm our expectations which are stated in H2 and H3. So, these hypotheses 

are therefore supported. This shows that TMOTR is not significantly related to TPI (path = -

0.199, p>0.1). Contrary to what was expected, the relationship between TMOTR and TPI 

was not significant and, therefore, H1 must be rejected. 

 

 
Differences between Males and Females across the Model Relationships 

 

Figure 3 displays the results obtained from both male and female subgroups 

respectively. When both subgroups were compared, the results showed almost opposite 

patterns between males and females for the TMOTR factor. Indeed, the relationship between 

TMOTR and TPI was found to be negatively and significantly stronger for males (path = -

0.352, p< 0.01) but not significant for females. This result does not match what was expected 

in H4. The results of path analysis also show that the relationship between TMOTR and 

ELTP was positively and significantly stronger for males (path = 0.333, p< 0.01) but not 

significant for females. Finally, the results of path analysis between TMOTR and IICOPD 

proved to be positive and significant for both males and females but stronger for females 

(path = 0.506, p< 0.01) than males (path = 0.158, p< 0.05). 

 

 

 
 

 

 

0.318*** 

0.170*  

-0.199 ns 

TMOTR 

 

IICOPD (R²=0.101) 

TPI (R²=0.040) 

ELTP (R²=0.029) 

Figure 2: Results of the Entire Sample 
*p<0.1, **p<0.05, ***p<0.01, ns: not significant, the variance explained (R²) 
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Entire sample Males Females 
Males 

vs. Females 

t-value  R² β R² βm R² βf 

TPI 0.040  0.124  0.133   

ELTP 0.029  0.111  0.028   

IICOPD 0.101  0.025  0.256   

TMOTR >TPI  -0.199  -0.352  -0.364 1.119 

TMOTR >ELTP  0.170  0.333  0.166 3.428*** 

TMOTR >IICOPD 0.318  0.158  0.506 0.894 

Table 6: Results of Gender Differences 
ns: not significant. 

* p < 0.1. 

** p < 0.05. 

*** p < 0.01. 

 

Table 6 presents a summary of the research results. In fact, the results have 

demonstrated different patterns. When the relationship between TMOTR and TPI was 

negative and significant for males, it was not significant for females. Similarly, when the 

relationship between TMOTR and ELTP was positive and significant for males, it was not 

significant for females. The third relationship demonstrated support for our expectation which 

stated that TMOTR was positively and significantly related to IICOPD for both males and 

females but stronger for females.  

Further, the last column in Table 6 demonstrates the significant differences among 

males and females in the path coefficients in the structural model (refer to Henseler, Ringle, 

& Sinkovics, 2009). The fifth hypothesis was supported by the analysis of data because the 

relationship between TMOTR and ELTP was stronger for males than females. Unexpectedly, 

TPI 

ELTP 

IICOPD 

TMOTR 

Rm2 = 0.124 

RF2 = 0.133 

 

Rm2 = 0.111 

RF2 = 0.028 

 

Rm2 = 0.025 

Rf2 = 0.256 

 

M: 0.158** 

F: 0.506*** 

 

M: 0.333* 

F: 0.166 ns 

 

M: -0.352*** 

F: -0.364ns  

 

Figure 3. Path Coefficient of the Research Model and Differences Interceptions 
*p<0.1, **p<0.05, ***p<0.01, ns: not significant, the variance explained (R2); M: Male; F: Female 
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path coefficients between TMOTR and TPI did not confirm any differences between males 

and females. Likewise the path coefficients between TMOTR and IICOPD did not differ 

between males and females. So, hypotheses H4 and H6, therefore, must be rejected.   

 

 

Discussion 
Summary of Hypotheses Testing 

  

At the entire sample level, the results have confirmed that Teachers’ Motives to use 

Online Teaching Resources has a small effect on Teachers’ Practices of the Internet to 

collaborate with others (refer to section 6.4). So, H1 was rejected. The second hypothesis was 

concerned with the examination of the relationship between Teachers’ Motives to use Online 

Teaching Resources and English Language Teachers’ Practices for classroom teaching in 

which a medium size effect was found to affect English Language Teachers’ Practices for 

classroom teaching. Accordingly, H2 was supported by the analysis of the data. The results 

also proved the relationship between Teachers’ Motives to use Online Teaching Resources 

and Importance of the Internet’s Contribution to the Overall Professional Development. In 

this relationship, a significant medium size effect was found to affect Importance of the 

Internet’s Contribution to the Overall Professional Development originated from Teachers’ 

Motives to use Online Teaching Resources. On the other hand, multi-group analysis revealed 

that gender differences were found concerning the relationship between Teachers’ Motives to 

use Online Teaching Resources and English Language Teachers’ Practices for classroom 

teaching. Specifically, males were found to have stronger recognition of Teachers’ Motives to 

use Online Teaching Resources as a significant determinant of English Language Teachers’ 

Practices for classroom teaching more than females.  

 

 
Teachers’ Use of the Internet  

 

The results of this study revealed that members of TESOL Arabia spent a 

considerable amount of time using the Internet for their professional development. This 

finding confirms the positive attitudes of English language teachers towards the use of the 

Internet for professional development, an issue that has been pointed out by previous studies 

(e.g., Schrum, 1995; Herrington & Herrington, 2006; Charalambous & Ioannou, 2008; 

Demir, 2010; Mushayikwa, 2013; Rolando, Salvador, & Luz, 2013). This finding here 

encourages policy-makers in Arab countries to consider the Internet as a pivotal aspect of 

language educators lives. Therefore, involving English language teachers in a meaningful and 

effective discussion in the use of the Internet may identify what practices might work 

effectively for classroom teaching. Additionally, this study informs policy makers in Arab 

countries of the positive attitudes of English language teachers, which implies that the 

Internet has become a key component in foreign language education. This points out that 

English language teachers in Arab countries may seek relevant online teaching resources that 

meet their students’ abilities and needs rather than relying on textbooks provided by their 

educational organizations.  
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Model Relationships  

 

This study sought to extend the current knowledge on the use of the Internet by 

language educators in the Arab region as well as the gender differences in the use of the 

Internet for professional development. Previous studies have found that participation is a 

significant determinant in order to seek alternative ways of professional development (refer to 

Lan, 2001; Grant, 2004; Howland & Wedman, 2004). At the entire sample analysis level, the 

relationship between Teachers’ Motives to use Online Teaching Resources and Teachers’ 

Practices of the Internet to collaborate with others was not significant. The results have also 

shown that TESOL Arabia members have regarded collaboration amongst them as not 

significantly valued in using the Internet (i.e. Teachers’ practices of the Internet to 

collaborate with others). The response to such need is differently viewed according to each 

member’s definition of an intimate situation and an appropriate response to the need 

(Kitayama & Markus, 1994). The results have revealed that the relationship between 

Teachers’ Motives to use Online Teaching Resources and English Language Teachers’ 

Practices for classroom teaching was positive and significant. This result is in line with 

Dennen (2005). The study also has showed that Teachers’ Motives to use Online Teaching 

Resources positively and significantly influenced Importance of the Internet’s Contribution to 

the Overall Professional Development. Thus, TESOL Arabia members’ practices of the 

Internet should attract educational bodies to realise the competing factors that account for a 

potential success in achieving excellence in classroom teaching in educational Arab contexts. 

 

 
Gender Differences 

 

One of the objectives of this study is examining gender differences in seeking online 

teaching resources, an issue which has not been addressed adequately in previous studies. 

This study has shown that path coefficients between Teachers’ Motives to use Online 

Teaching Resources and English Language Teachers’ Practices for classroom teaching 

showed significance differences between males and females. In other words, males regard 

Teachers’ Motives to use Online Teaching Resources as a significant determinant of English 

Language Teachers’ Practices for classroom teaching more than females. Interestingly, this 

result demonstrated a similar pattern which was revealed from literature on the use of the 

Internet for professional development. For example, Broadhurst (1993) indicated that women 

are less likely to post comments and posts because they basically receive less support from 

others (Herring, 1992). On the other side, Markauskaite (2006) found that males had 

relatively higher scores in technical ICT capabilities and this may propose that their motives 

to engage in online discussions or seeking information and knowledge could be higher for 

males than females. This notion is supported by research on ICT related differences between 

females and males in which intensive use of the Internet, enjoyment of e-learning, and 

encountering less difficulties while using ICT are favoured by males rather than females 

(Colley, 2003; Volman, van Eck, Heemskerk, & Kuiper, 2005).  It is worth noting that in a 

controlled sphere of online professional development, the interaction among groups might 

demonstrate that males are more active and responsive to posts and comments (Korenman & 

Wyatt, 1996) than females. Further, what might be important to this result’s justification is 

that the majority of males (n = 54) had more than 6 years of experience in education. Indeed, 

their experience helped in seeing that active involvement in seeking online teaching resources 

affects teaching practice at classroom level.  

This study has also revealed that the statistical comparison for path coefficients 

between Teachers’ Motives to use Online Teaching Resources and Importance of the 

Internet’s Contribution to the Overall Professional Development showed no significance 
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differences between males and females. This result is in line with Markauskaite (2006) who 

found that males and females did not differ significantly in respect to online learning 

activities. Lastly, the statistical comparison for path coefficients between Teachers’ Motives 

to use Online Teaching Resources and Teachers’ Practices of the Internet to collaborate with 

others showed no significance differences between males and females, and this is not 

important since there is no effect from Teachers’ Motives to use Online Teaching Resources 

on Teachers’ Practices of the Internet to collaborate with others on the entire sample model 

(please refer to Figure 3).     

 

 

Conclusions and Implications 

 

This study has revealed that English language Teachers’ Motive to use Online 

Teaching Resources is a significant determinant of their practices at classroom level as well 

as the contribution of the Internet to the overall professional development. In addition, the 

study has demonstrated that English language teachers’ motive is significantly related to their 

practices at classroom level for male teachers more than it is for females. The findings of this 

study are useful for educational policy makers as they provide the means to acknowledging 

language educators who might be keen to devote much more time seeking professionalism in 

their classrooms. The research model can be used to place language teachers in groups and 

identify their preferences for online professional development practices because such 

grouping would help educational institutions in designing online professional development 

courses. Furthermore, the current study contributes to a better understanding of the role of 

gender differences in the practices of the Internet in educational contexts in Arab countries.   

Although the advantages and disadvantages of the Internet to promote and develop 

alternative solutions to classroom practices and the inefficiency of current foreign language 

classroom instructions cannot be ignored, this research essentially agrees with what Healy 

(1999) articulated as technology choices, that is, the use of technology reveals philosophical 

differences in the way teachers teach and what to teach.  

For future research, this study recommends investigating the Internet practices at 

institutional and cross-sectional levels. Individuals from higher education institutions and 

other cultures may exhibit different results from the current research. Future work may also 

address experience as a potential factor affecting the different types of the Internet practices 

in which individuals are interested and engaged. By addressing the practices of the Internet in 

educational Arab contexts, the ground has been laid for more studies to be carried out in this 

field because the use of technology in educational institutions in Arab contexts is rapidly 

growing and deserves researchers’ attention. Another concern that needs further empirical 

investigation is how the Arab educational organisations react to the rapid growth of online 

teaching resources. Additionally, what might interest Arab educational organisations in 

developing effective pedagogical instructions at the classroom level is an issue that needs 

further investigation. These concerns, if investigated, may help in how teachers’ practices of 

the Internet can be invested for better teaching and learning. In addition, future research may 

benefit from a mixed method approach to the topic whereby themes identified in the survey 

responses can be explored in online interviews with selected participants or, if it is possible, 

the themes can be the focus of group discussions. These techniques may help the researchers 

to use triangulation which is a recommended strategy of cross validation.  

 

 

  



Australian Journal of Teacher Education 

 Vol 41, 4, April 2016  16 

References  

 

Ahuja, M. K., & Thatcher, J. B. (2005). Moving beyond intentions and toward the theory of 

trying: Effects of work environment and gender on post-adoption information 

technology use. MIS quarterly, 29(3), 427-459.  

Almekhlafi, A. G. (2006). The effect of computer assisted language learning (CALL) on 

United Arab Emirates English as a foreign language (EFL) school students’ 

achievement and attitude. Journal of Interactive Learning Research, 17(2), 121-142.  

Al-Musawi, A. S. (2007). Current status of educational technologies at Omani higher 

education institutions and their future prospective. Educational Technology Research 

and Development, 55(4), 395-410. http://dx.doi.org/10.1007/s11423-007-9041-x 

Avalos, B. (2011). Teacher professional development in teaching and teacher education over 

ten years. Teaching and Teacher Education, 27(1), 10-20. 

http://dx.doi.org/10.1016/j.tate.2010.08.007 

Baker, C. (1988). Key issues in bilingualism and bilingual education (Vol. 35). Clevedon: 

Multilingual Matters. 

Baker, E. W., Al-Gahtani, S. S., & Hubona, G. S. (2007). The effects of gender and age on 

new technology implementation in a developing country: Testing the theory of 

planned behavior (TPB). Information Technology & People, 20(4), 352-375. 

http://dx.doi.org/10.1108/09593840710839798 

Broadhurst, J. (1993). Lurkers and flamers. Online Access, 8(3), 48-51.  

Carte, T. A., & Russell, C. J. (2003). In pursuit of moderation: Nine common errors and their 

solutions. MIS quarterly, 29(3), 479-501.  

Cassel, C., Hackl, P., & Westlund, A. H. (1999). Robustness of partial least-squares method 

for estimating latent variable quality structures. Journal of Applied Statistics, 26(4), 

435-446. http://dx.doi.org/10.1080/02664769922322 

Charalambous, K., & Ioannou, I. (2008). The attitudes and opinions of Cypriot primary 

teachers about the use of the Internet for their professional development and as an 

educational tool. Learning, Media and Technology, 33(1), 45-57. 

http://dx.doi.org/10.1080/17439880701868879 

Cheung, G. W., & Lau, R. S. (2007). Testing mediation and suppression effects of latent 

variables: Bootstrapping with structural equation models. Organizational Research 

Methods, 11(2), 296-325. http://dx.doi.org/10.1177/1094428107300343 

Chin, W. W. (1998). The partial least squares approach for structural equation modelling. In 

G. A. Marcoulides (Ed.), Modern methods for business research (pp. 295-358). 

Mahwah, NJ: Lawrence Erlbaum. 

Cohen, J. (2013). Statistical power analysis for the behavioral sciences. Hillsdale, NJ: 

Lawrence Erlbaum Associates. 

Colley, A. (2003). Gender differences in adolescents' perceptions of the best and worst 

aspects of computing at school. Computers in Human Behavior, 19(6), 673-682. 

http://dx.doi.org/10.1016/S0747-5632(03)00022-0 

Demir, K. (2010). Predictors of internet use for the professional development of teachers: An 

application of the theory of planned behaviour. Teacher Development, 14(1), 1-14. 

http://dx.doi.org/10.1080/13664531003696535 

Dennen, V. P. (2005). From message posting to learning dialogues: Factors affecting learner 

participation in asynchronous discussion. Distance Education, 26(1), 127-

148.  http://dx.doi.org/10.1080/01587910500081376 

Dörnyei, Z., & Taguchi, T. (2009). Questionnaires in second language research: 

construction, administration, and processing. London: Routledge. 

  

http://dx.doi.org/10.1007/s11423-007-9041-x
http://dx.doi.org/10.1016/j.tate.2010.08.007
http://dx.doi.org/10.1108/09593840710839798
http://dx.doi.org/10.1080/02664769922322
http://dx.doi.org/10.1080/17439880701868879
http://dx.doi.org/10.1177/1094428107300343
http://dx.doi.org/10.1016/S0747-5632(03)00022-0
http://dx.doi.org/10.1080/13664531003696535
http://dx.doi.org/10.1080/01587910500081376


Australian Journal of Teacher Education 

 Vol 41, 4, April 2016  17 

Ertmer, P. A., & Hruskocy, C. (1999). Impacts of a university-elementary school partnership 

designed to support technology integration. Educational Technology Research and 

Development, 47(1), 81-96. http://dx.doi.org/10.1007/BF02299478 

Eynon, R., & Malmberg, L. E. (2011). A typology of young people’s Internet use: 

Implications for education. Computers & Education, 56(3), 585-595. 

http://dx.doi.org/10.1016/j.compedu.2010.09.020 

Fornell, C., & Larcker, D. F. (1981). Evaluating structural equation models with 

unobservable variables and measurement error. Journal of Marketing Research, 

18(1): 39-50. http://dx.doi.org/10.2307/3151312 

Fraser-Seeto, K., Howard, S. J., & Woodcock, S. (2015). An Investigation of teachers' 

awareness and willingness to engage with a self-directed professional development 

package on gifted and talented education. Australian Journal of Teacher Education, 

40(1), 1-14. http://dx.doi.org/10.14221/ajte.2015v40n1.1  

Gabriel, S., & Gardner, W. L. (1999). Are there “his” and “hers” types of interdependence? 

The implications of gender differences in collective versus relational interdependence 

for affect, behavior, and cognition. Journal of Personality and Social Psychology, 

77(3), 642-655. http://dx.doi.org/10.1037/0022-3514.77.3.642 

Giordano, V. A. (2007). A professional development model to promote internet integration 

into p-12 teachers' practice: A mixed methods study. Computers in the Schools, 24(3-

4), 111-123. http://dx.doi.org/10.1300/J025v24n03_08 

Glatthorn, A. (1995). Teacher development. In L. Anderson (Ed.), International encyclopedia 

of teaching and teacher education (pp. 41-45). London: Pergamon Press. 

Gopal, A., Bostrom, R. P., & Chin, W. W. (1992). Applying adaptive structuration theory to 

investigate the process of group support systems use. Journal of Management 

Information Systems, 9(3), 45-69. http://dx.doi.org/10.1080/07421222.1992.11517967 

Grant, M. M. (2004). Learning to teach with the web: Factors influencing teacher education 

faculty. The Internet and Higher Education, 7(4), 329-341. 

http://dx.doi.org/10.1016/j.iheduc.2004.09.005 

Harwell, M. R. (2011) Research design in qualitative/quantitative/mixed methods. In Conrad 

C. F & Serlin R. C. (eds). The Sage handbook for research in education (pp. 147–

163). California: Sage http://dx.doi.org/10.4135/9781483351377.n11 

Healy, J. M. (1999). Failure to connect: How computers affect our children's minds--for 

better and worse. New York: Simon and Schuster Books. 

Henseler, J. (2007). A new and simple approach to multi-group analysis in partial least 

squares path modeling. In H. Martens, T. Næs (Eds.), Causalities explored by indirect 

observation: Proceedings of the 5th international symposium on PLS and related 

methods (104-107).  

Henseler, J., Ringle, C. M., & Sinkovics, R. R. (2009). The use of partial least squares path 

modeling in international marketing. Advances in International Marketing, 20(277-

319). http://dx.doi.org/10.1108/S1474-7979(2009)0000020014 

Herring, S. C. (1992). Gender and participation in computer-mediated linguistic discourse. 

Washington, D.C: ERIC. 

Herring, S. C. (2000). Gender differences in CMC: Findings and implications. Computer 

Professionals for Social Responsibility Journal, 18(1). Retrieved from 

http://cpsr.org/issues/womenintech/herring/  

Herrington, A., & Herrington, J. (2006). Using the internet for professional development: The 

experience of rural and remote professionals. ASCILITE 2006 - The Australasian 

Society for Computers in Learning in Tertiary Education, 1, 313-322.  

  

http://dx.doi.org/10.1007/BF02299478
http://dx.doi.org/10.1016/j.compedu.2010.09.020
http://dx.doi.org/10.2307/3151312
http://dx.doi.org/10.14221/ajte.2015v40n1.1
http://dx.doi.org/10.1037/0022-3514.77.3.642
http://dx.doi.org/10.1300/J025v24n03_08
http://dx.doi.org/10.1080/07421222.1992.11517967
http://dx.doi.org/10.1016/j.iheduc.2004.09.005
http://dx.doi.org/10.4135/9781483351377.n11
http://dx.doi.org/10.1108/S1474-7979(2009)0000020014
http://cpsr.org/issues/womenintech/herring/


Australian Journal of Teacher Education 

 Vol 41, 4, April 2016  18 

Howland, J., & Wedman, J. (2004). A process model for faculty development: 

Individualizing technology learning. Journal of Technology and Teacher Education, 

12(2), 239-263.  

Hulland, J. (1999). Use of partial least squares (PLS) in strategic management research: A 

review of four recent studies. Strategic Management Journal, 20(2), 195-

204.  http://dx.doi.org/10.1002/(SICI)1097-0266(199902)20:2<195::AID-

SMJ13>3.0.CO;2-7 

Issa, T., & Pick, D. (2014). Mixed methods research online: Problems and potential in 

business ethics research (2014). In Hai-Jew, S. (Ed.) Enhancing qualitative and mixed 

methods research with technology (pp. 428-449). Hershy, PA: IGI Global. 

Kabilan, M., & Rajab, B. (2010). The utilisation of the Internet by Palestinian English 

language teachers focusing on uses, practices and barriers and overall contribution to 

professional development. International Journal of Education and Development using 

ICT, 6(3), 56-72.  

Kagan, J. (1972). Motives and development. Journal of Personality and Social Psychology, 

22(1), 51-66. http://dx.doi.org/10.1037/h0032356 

Kennewell, S., & Selwood, I. (1997). The professional development needs of secondary 

school information technology co-ordinators. Journal of Information Technology for 

Teacher Education, 6(3), 339-357. http://dx.doi.org/10.1080/14759399700200020 

Kitayama, S. E., & Markus, H. R. E. (1994). Emotion and culture: Empirical studies of 

mutual influence. Washington, DC, US: American Psychological Association. 

http://dx.doi.org/10.1037/10152-000 

Korenman, J., & Wyatt, N. (1996). Group dynamics in an email forum. In S. C. Herring 

(Ed.), Computer-mediated communication: Linguistic, social and cross-cultural 

perspectives (pp. 225-242). Philadelphia: John Benjamins. 

http://dx.doi.org/10.1075/pbns.39.18kor 

Lan, J. (2001). Web-based instruction for education faculty: A needs assessment. Journal of 

Research on Computing in Education, 33(4), 385-399. 

http://dx.doi.org/10.1080/08886504.2001.10782323 

Leont'ev, A.N. (1978). Activity, consciousness, and personality. Englewood Cliffs, NJ: 

Prentice-Hall. 

Markauskaite, L. (2006). Gender issues in preservice teachers' training: ICT literacy and 

online learning. Australasian Journal of Educational Technology, 22(1), 1-20.  

Mertler,  C. A. & Charles, C. M. (2008). Introduction to educational research. Boston: 

Pearson Education. 

Monette, D., Sullivan, T., DeJong, C., & Hilton, T. (2014). Applied social research: A tool 

for the human services (9th ed.). Thousand Oaks, CA: Cengage.  

Muijs, D. (2010). Doing quantitative research in education with SPSS. London: Sage. 

Mushayikwa, E. (2013). Teachers’ self-directed professional development: Science and 

mathematics teachers’ adoption of ICT as a professional development strategy. 

African Journal of Research in Mathematics, Science and Technology Education, 

17(3), 275-286.  

Nunnally, J. (1978). Psychometric methods. New York: McGraw Hill. 

Papastergiou, M., & Solomonidou, C. (2005). Gender issues in Internet access and favourite 

Internet activities among Greek high school pupils inside and outside school. 

Computers & Education, 44(4), 377-393. 

http://dx.doi.org/10.1016/j.compedu.2004.04.002 

Prestridge, S. J. (2014). Reflective blogging as part of ICT professional development to 

support pedagogical change. Australian Journal of Teacher Education, 39(2), 70-86. 

http://dx.doi.org/10.14221/ajte.2014v39n2.4 

http://dx.doi.org/10.1002/(SICI)1097-0266(199902)20:2%3c195::AID-SMJ13%3e3.0.CO;2-7
http://dx.doi.org/10.1002/(SICI)1097-0266(199902)20:2%3c195::AID-SMJ13%3e3.0.CO;2-7
http://dx.doi.org/10.1037/h0032356
http://dx.doi.org/10.1080/14759399700200020
http://dx.doi.org/10.1037/10152-000
http://dx.doi.org/10.1075/pbns.39.18kor
http://dx.doi.org/10.1080/08886504.2001.10782323
http://dx.doi.org/10.1016/j.compedu.2004.04.002
http://dx.doi.org/10.14221/ajte.2014v39n2.4


Australian Journal of Teacher Education 

 Vol 41, 4, April 2016  19 

Ringle, C. M., Wende, S., & Will, A. (2005). SmartPLS. Hamburg: University of Hamburg.  

Rolando, L. G. R., Salvador, D. F., & Luz, M. R. (2013). The use of internet tools for 

teaching and learning by in-service biology teachers: A survey in Brazil. Teaching 

and Teacher Education, 34, 46-55. http://dx.doi.org/10.1016/j.tate.2013.03.007  

Saleem, H., Beaudry, A., & Croteau, A.M. (2011). Antecedents of computer self-efficacy: A 

study of the role of personality traits and gender. Computers in Human Behavior, 

27(5), 1922-1936. http://dx.doi.org/10.1016/j.chb.2011.04.017  

Schrum, L. (1995). Educators and the Internet: A case study of professional development. 

Computers and Education, 24(3), 221-228. http://dx.doi.org/10.1016/0360-

1315(95)00012-B 

Sekaran, U. (2006). Research methods for business: A skill building approach (4th ed.). New 

York: John Wiley & Sons. 

Shepherd, M. M., Tesch, D. B., & Hsu, J. S. (2006). Environmental traits that support a 

learning organization: The impact on information system development projects. 

Comparative Technology Transfer and Society, 4(2), 196-218. 

http://dx.doi.org/10.1353/ctt.2006.0022  

TESOL Arabia. (2015a). Mission statement. Retrieved from http://www.tesolarabia.co/about-

tesol-arabia/mission-statement/  

TESOL Arabia. (2015b). TESOL Arabia membership. Retrieved from 

http://www.tesolarabia.co/membership/  

Volman, M., van Eck, E., Heemskerk, I., & Kuiper, E. (2005). New technologies, new 

differences. Gender and ethnic differences in pupils’ use of ICT in primary and 

secondary education. Computers & Education, 45(1), 35-55. 

http://dx.doi.org/10.1016/S0360-1315(04)00072-7 

Wiesenmayer, R. L., & Koul, R. (1999). Level of Internet use among science teachers 

involved in a professional development project. Journal of Science Education and 

Technology, 8(2), 123-135. http://dx.doi.org/10.1023/A:1018656916268 

Wixom, B. H., & Todd, P. A. (2005). A theoretical integration of user satisfaction and 

technology acceptance. Information Systems Research, 16(1), 85-102. 

http://dx.doi.org/10.1287/isre.1050.0042 

Wlodkowski, R. J. (2003). Fostering motivation in professional development programs. In K. 

P. King & P. A. Lawler (Eds.), New perspectives on designing and implementing 

professional development of teachers of adults. New directions for adult and 

continuing education, 98 (pp. 39–47). San Francisco, CA: Jossey-Bass. 

http://dx.doi.org/10.1002/ace.98 

 

 

Acknowledgements  

 

The authors would like to acknowledge that this research was supported by USM-IPS 

fellowship scheme. 

We also would like to thank the reviewers for their insightful comments on the early versions 

of this article.  

 

 

Compliance with Ethical Standards 

The authors declare that they have no conflict of interest. 

 

http://dx.doi.org/10.1016/j.tate.2013.03.007
http://dx.doi.org/10.1016/j.chb.2011.04.017
http://dx.doi.org/10.1016/0360-1315(95)00012-B
http://dx.doi.org/10.1016/0360-1315(95)00012-B
http://dx.doi.org/10.1353/ctt.2006.0022
http://www.tesolarabia.co/about-tesol-arabia/mission-statement/
http://www.tesolarabia.co/about-tesol-arabia/mission-statement/
http://www.tesolarabia.co/membership/
http://dx.doi.org/10.1016/S0360-1315(04)00072-7
http://dx.doi.org/10.1023/A:1018656916268
http://dx.doi.org/10.1287/isre.1050.0042
http://dx.doi.org/10.1002/ace.98

	Australian Journal of Teacher Education
	2016

	The Use of the Internet for English Language Teachers’ Professional Development in Arab Countries
	Mohammad Madallh Alhabahba
	Omer Hassan Ali Mahfoodh
	Recommended Citation


	tmp.1460521205.pdf.jqDOI

