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Abstract 

The purpose of this study is to determine the efficiency of the seminar periods intended for contributing to the 
professional development of social studies teachers based on their own perspectives. This study adopts a 
qualitative approach and is carried out in the form of a case study. Among the purposeful sampling methods, the 
criteria sample method was used in the study. The sampling consisted of six social studies teachers in Sivas: 
three males and three females. In the research, semi-structured interview form was used as a data collection tool. 
As a result of the analysis conducted in the study, two main themes were identified: 1) findings regarding the 
seminar period and the activities conducted during that period, and 2) findings regarding the factor of efficiency 
of the seminar period. Based on the study results, seminar periods are found to be unfruitful for social studies 
teachers.  
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1. Introduction  

Education stands out as a significant concept embracing both the continuous improvement and change. Most of 
the studies categorizing the successful and unsuccessful strategies regarding the change emphasizes the necessity 
to perceive the education environments as complex system (Henderson & Finkelstein, 2011). In this respect, Erol 
(2011) suggests that the need of the changing society for a different kind of education compel the certain 
functions and structures of education to change. On the other hand, Lamanauskas and Railine (2010) have 
indicated that, in order to make the right decisions during the dense change process experienced in the education 
systems, analyses must be carried out by obtaining objective data from different sources.  

Education systems are rapidly changing in line with the needs emerging in time (Urooj & Ahmed, 2012). Today, 
education cannot be defined as an information provision procedure anymore. Its features as developing behavior 
and socializing individuals are now more important (Yeşil, 2004). The teachers who take charge of transmitting 
information and changing the behaviors of students in a positive manner, who positively affect the efficiency of 
the educational process (Şahin & Çokadar, 2006) and who have versatile impacts on the educational activities 
(Terzi, 2002) must necessarily take their part in this regard. The ability of the teachers to fulfill their 
responsibilities depends upon their qualification in reponding the rapidly changing needs. Because, as put 
forward by Yetim and Ceylan (2011), the rapid changes experienced all over the world in recent years compel 
the organizations and their employees who are the most crucial components of the organizations to change, and 
this necessity focuses on the development of the human resources, particularly the teachers, in terms of the 
reform movements in the education system (Çelik, 2001).  

The school which is of utmost importance for the development of the human personality in physical, mental, 
emotional and social terms undoubtedly fulfills its role on the part through the teachers. The success of the 
educational institutions in attaining the desired targets is directly proportionate the qualifications of the teachers 
who are the key elements of that institution (Atasoy, 2004). Generally speaking, the teacher is the person who 
fulfills and then evaluates the educational activities in the educational institutions in an intended, planned and 
programmed manner (Tanırlı, 2007). In addition to this definition, the teacher is a person who develops different 
strategies so as to meet different needs of the students and facilitates the compelling educational experiences by 
regulating the environmental factors for his/her students (Olson, 1999); who is in constant communication not 
only with the students at the school but also the parents and society outside the school (Çelikten, Şanal, & Yeni, 
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2005); who shares his/her personal experiences, crucial struggles and achievements (Friel & Brigt, 2001); who 
has an expert in his/her respective fields, cooperates, empowers, acts reflectively, provides flexibility and has 
leadership qualifications (Swanson, 2000); who has and effectively uses an extensive educational strategies 
repertoire (Hofstein & Even, 2001) and who puts forward the requirements and processes of the continuous 
development (Can, 2004). When considered in this context, the schools are in need of effective and leading 
teachers who have an adequate level of general knowledge, specialized knowledge and pedagogical knowledge, 
who are talented and love their profession and are aware of the expectations of the people and trying to fulfill 
them (Bursalıoğlu, 1994).  

The teaching profession continues to be a profession whose popularity and strategic importance is 
ever-increasing. However today, it has turned into a profession which is constantly evaluated, questioned and 
criticized by the public (Yapıcı, 2007). Such questioning of the teaching profession can be attributed to such 
reasons as the deficiencies in training the teachers, the failure of the teachers to closely follow the developments 
in their respective fields, the failure of the national education legislation in enabling the school administrators 
and teachers to develop themselves and the deficiencies of the in-service training courses in enabling the school 
administrators and teachers to improve themselves (Aydoğan, 2002). In addition to those put forward by 
Aydoğan (2002), another issue discussed by the general public and all educational shareholders in terms of its 
benefits and functionality is the professional works carried out by the teachers at the beginning and end of the 
school years, also commonly known as the seminar periods.  

With regards to these professional works, the Article 98 of the Regulation on Primary Education Institutions 
stipulates that “professional works are carried out within the periods starting from the end of the school term up 
to the first business day of July and from the first business day of September up to the beginning of the school 
term, and within the periods specified in the annual working plan during the year, in order to increase the 
knowledge and good manners of school administrators and teachers in terms of their general knowledge, 
specialized education and pedagogical formation, make them acquire new abilities, put forward solutions for the 
educational problems, prepare and apply programs and plans in accordance with the needs of the students and 
the environment” (Ministry of National Education MEB, 2013).  

The seminar periods constitute significant opportunities for the development of teachers. For this reason, the 
time allocated for the seminar periods is required to be well planned and managed. However, there has always 
been criticism for the efficiency of the seminar period. It is possible to sum up the criticisms with the point made 
by Aytan (2012) “seminar time or tea time”.  

When we analyze the literature, we cannot see any studies conducted on the efficiency of the professional works 
other than the study carried out by Tonbul (2006). In the last two years, the Ministry of National Education 
reaches the teachers via the distance education to increase the efficiency of the seminar periods. This novelty 
introduced to the seminar periods by the National Education Ministry must be questioned in terms of its 
efficiency on the development of teachers and on the effectiveness of the seminar periods, and the seminar 
period must be re-evaluated as a whole. The seminar period is an in-training educational activity joined by all the 
branch and class teachers, however, this study focuses on the contribution of the seminar periods to the 
professional development of the social studies teachers rather than the determination of all teachers’ opinions on 
the seminar periods.  

In this context, the aim of this study is examine the efficiency of the seminar period held at the beginning and 
end of school year during a two-week duration for each and aiming to contribute to the professional development 
of teachers according to social studies teachers’ opinions. The study is of importance in terms of questioning 
whether the seminar periods contribute to the professional development of the social studies teachers and 
determining the efficiency of these seminar periods.  

2. Methodology  

2.1 Research Design 

This study was carried out using the case study design which is one of the qualitative study designs. The case 
study is the in-depth description and analysis of a limited system (Merriam, 2013). Within this framework, the 
study was carried out in accordance with the case study design in order to put forward in entirety the 
perspectives and views and assessments of the social studies teachers on the seminar periods.  

2.2 Participants 

Within the study, interviews were made with 6 social studies teachers working at schools operating under the 
Ministry of National Education in the province of Sivas. The participants include 3 female and 3 male teachers. 
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Their service times vary between 1 and 8 years. In the determination of the study population, the criterion 
sampling method has been used (Patton, 2014, p. 236). Two criteria were selected, namely the seminar period 
experience and being a social s studies teacher, and the teachers bearing these criteria were determined as 
participants in accordance with the easily accessible sampling principles. 

All the primary and secondary school teachers participate in the seminar periods. However, since the study seeks 
whether the seminar period and the activities carried out during this period make any contribution to the 
professional development of the social studies teachers and the effectiveness of the activities carried out are 
examined, only the social studies teachers were included in the sampling. In accordance with study ethics, the 
teachers are nicknamed as P-1, P-2, P-3, P-4, P-5, P-6. The detailed information about the participants are 
provided at Table 1.  

 

Table 1. Detailed information on the participants 

Symbol Gender Branch Service Time Place of Duty 

P1 Male  Social studies 8 Provincial Center 

P2 Female Social studies 4 District Center 

P3 Male Social studies 6 District Center 

P4 Female Social studies 2 District Center 

P5 Male Social studies 5 Provincial Center 

P6 Female Social studies 4 Provincial Center 

 

2.3 Data Collection Tools and Process 

In the study, semi-structured interview form was used in order to determine the views of the social studies 
teachers regarding the contributions of the seminar periods and in-service activities to their professional 
development. The semi-structured form was prepared, using open-ended questions, in a way to thoroughly 
demonstrate the teachers’ views.  

During the preparation of the interview form, the researches in the literature, particular those carried out by 
Aytan (2012) and Aydoğan (2002), were utilized. The draft questions prepared were reviewed by 2 lecturers in 
terms of the language and expressions, their purposefulness and orienting properties. In this context, the 
concerned specialists were asked to evaluate the 13 draft questions as “appropriate” “partially appropriate” and 
“not appropriate”. Within this scope, 5 draft questions evaluated as “not appropriate” and “partially appropriate” 
were excluded from the interview form.  

During the preparation of the questions, orienting questions were refrained and a special attention was paid to 
ensure that the questions are clear and understandable. In the next stage, a pilot application was carried out with 
2 social studies teachers who were not included in the study participants in order to have an idea about the 
quality of the interview form and eliminate probable shortcomings. As a result of this application, the questions 
in the interview form were re-organized in terms of language and expression, and meaning and fluency. After the 
completion of the pilot application, the study process was commenced using the resulting interview form.  

All questions in the interview form were addressed to the participants. In addition, at the end of the interview, 
additional questions were asked to the participants in accordance with the nature of the qualitative research and 
semi-structured interview. Before the interviews, the teachers were informed about the purpose of the study all 
the interviews carried out with a tape recorder.  

2.4 Analysis and Interpretation of Qualitative Data  

2.4.1 Interview Transcriptions 

All of the interviews were recorded by a high quality voice recorder. All of the transcriptions were checked for full 
agreement. In addition, text search query feature of NVivo 10 software was used to check the agreement of the 
transcriptions. After this process, all of the transcriptions were stored to internal feature and recordings were stored 
to external feature of NVivo 10 software.  
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2.4.2 Coding the Data 

All the transcribed data was read line by line by the researchers. In addition, in this phase significant points 
according to the purpose of the study was determined. Words and concepts used by the participants were used as 
codes. If the words or concepts used by the participants are inefficient in the coding phase, other concepts which 
were state the thought or situation best was used as codes. The coding process was implemented considering the 
causal relations and reciprocal influences. During the coding of data, words, phrases or sentences were form a unit, 
and open, axial, and selective coding techniques were used in unison.  

All the coding was done through NVivo 10 which is a commonly used software for qualitative data analysis. As 
there is no free coding and tree coding oriented ready-made coding list of the subject, grounded theory based 
coding process was implemented. 

2.4.3 Interpretation Techniques 

During the interpretation process of open-ended questions, the analyses carry out inductive descriptive analysis, 
content analysis. For descriptive analysis, direct quotes were used to reflect the views of the participants 
respondents, During content analysis, codes created based on free coding contexts was combined under common 
headings to create a coding structure. In other words, the coding process was governed by an inductive approach to 
qualitative analysis.  

In the final phase of the coding process, the data was interpreted based on the unified meaning of the themes, which 
was emerged in the qualitative data. The data was illustrated with the help of patterns and concept maps that 
visualize the relationships between the themes, so that readers was able to gain an overall sense of the data analysis 
and interpretation. Throughout the coding process, each transcript of the interviews was coded by coders, and 
inter-coder reliability was calculated by running coding comparison queries. The coding process was proceeding 
based on a reflexive approach, and accountability was considered as the basic issue.  

Finally, all the qualitative data was quantified and presented in tables. As the final steps of the analysis, various 
queries were carried out on the data by using NVivo. So that the readers were able to visualize it in their minds. 
Furthermore, the analysis was also include such data mining tools as text search query, coding comparison query 
and compound query, and it was present the findings in a coherent way. This study was incorporate four main 
components of trustworthiness in qualitative research; that is, credibility, transferability, dependability and 
confirmability along with all ethical principles and processes.  

3. Findings  

As a result of the analysis of the interview data, two main themes were attained, including 1) Findings related to 
the seminar period and the activities carried out during this period, 2) Findings related to the factors affecting the 
efficiency of the seminar periods. These two themes are directly related to each other. Themes models are 
presented at Figure 1.  

 

 

Figure 1. Themes models 
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3.1 Findings Related to the Seminar Period and the Activities Carried out during This Period  

 

 

Figure 2. First theme model 

 

The participants were asked what they thought about the period carried out 15 days before the opening of the 
schools and defined as the seminar period by the teacher themselves. The participants directly expressed their 
perceptions regarding the seminar periods with such answers as “time loss” by P-1, “tea time” by P-2, “waste of 
time” by P-3, “unnecessary and waste of time” by P-4, “aimless and chatting” by P-5 and “formality, useless, 
waste of time and waste of money” by P-6.  

Throughout the interviews, while describing the seminar period, all participants used such expressions as useless, 
aimless, formality, chat time, an aimless period, unnecessary and waste of time, tea time, and day of pastry and 
waste of money. When the participants were asked why they regarded the seminar periods as a waste of money, 
they stated that they were paid a daily fee equal to the fee paid for two or three additional courses for the seminar 
period, they took part during this period only in the distance-learning programs and seminars held throughout the 
province and they prepared the documents to be completed at the beginning or end of the term. They raised 
serious concerns about the paper-work and the efficiency of the in-service trainings.  

When they were asked what the paper-work they did during the seminar periods was about, they said that they 
occasionally prepared the minutes of teachers’ committee meetings and they sometimes held the teachers’ 
committee meetings. In response to the question regarding the efficiency of the teachers’ committee meetings, all 
participants replied that they downloaded the minutes of teachers’ committee meetings as ready-to-use on the 
internet and that the teachers of the same branch did not convene to hold the meetings and they completed the 
procedures by making some small name-related and other amendments on the documents readily downloaded. 
When they were asked why they prepared these minutes of teachers’ committee meetings which they define as 
unnecessary, they intimately responded that they prepared these documents in order not to face any difficulties 
during the inspections and manage the process by complying with the rules set by the school administration. P-1 
and P-6 also stated without hesitation that they even did not know how the teachers’ committee meetings were 
held, they were submitting these documents for years and they always made use of the internet in the preparation 
of the documents. In response to the question of what other activities were carried out during this time, they 
stated that there had been some amendments after 2010.  

The participants told that, before 2010, a list on “what the seminar periods were” was sent to them by the school 
administration and the Provincial Directorate of National Education and the list was given to them by the school 
administration, and that they used to choose an appropriate subject in the list, looked for information on the 
internet, prepared a document by copy-paste method, printed out the documents and submitted them to the 
administration, and thus, they completed the formality. During the interview, P-2 and P-5 did not expressed their 
opinions on downloading from internet and then preparing the seminar topics given by the school administration 
before 2010; however, this question was asked to them at the end of the interview. Like other participants, the 
relevant participants stated that they downloaded and printed out the documents from the internet and submitted 
them to the school administration and hence, they completed the formalities and eliminated the problems that 
may occur in case of an inspection or supervision.  

In response to a question on what has changed after 2010 in terms of the applications during the seminar periods, 
the participants stated that there was an amendment in relation to the distance in-service educational activities 
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carried out by the National education Ministry (MEB); they used to spend time only at school and joined, if any, 
in the seminars held throughout the province for all the teachers in the past but, presently, they participated in the 
seminars held both through the distance learning and actually throughout the province. In the face of these 
negative perceptions regarding the seminar periods, when the participants were asked if there were any positive 
sides of the seminars, they specified in a shy and sometimes carefree manner that they had a lot of free time so 
they had an opportunity to better know the teachers and administrators at the school thanks to this free time of 
themselves, they established intimate relations with the other stakeholders at the school through the 
conversations held while eating pastry or cake, they had the chance to become acquainted with the new teachers, 
the seminar period enabled the establishment of strong relationships among the teachers at the school, they 
shared a lot and knew each other better during this time, but they did not have such opportunities during the 
school year as they did not have any free time. The quantitative scheme of the qualitative data in relation to the 
first theme is presented at Table 2.  

 

Table 2. The quantitative scheme of the qualitative data  

Theme                                         Category F % 

Seminar period and the 
activities carried out during 
this period 

Waste of time and money 6 100 

Waste of time  6 100 

Inefficiency 6 100 

Free time  6 100 

Useless/pointless 6 100 

Downloading the minutes of teachers’ 
committee meeting from the internet  

4 66,6 

Lack of supervision during this term 4 66,6 

Copying & pasting the seminar reports 5 83,3 

Formality period 6 100 

 

3.2 Findings Related to the Factors Affecting the Efficiency of the Seminar Periods 

 

 

Figure 3. Second theme model 

 

Based on the other questions asked in connection with the first sub-theme of the study, it has been found that 
there is an overall perception that the distance-learning and face-to-face in-service training during the seminar 
period are insufficient. When asked why they described the seminar periods as insufficient, they categorized the 
reasons for the insufficiency of the seminar periods by specifying that the seminars were not for specific 
branches, there was a shortage of perception, supervision and inspection towards the distance-learning seminars 
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and face-to-face seminars, there was a shortage of output assessment, the seminars were in theory not in practice 
and these were all because of the environmental factors, prejudices, scope and nature of the seminars.  

The participants stated as the reasons decreasing the efficiency that they worked as social studies teachers, they 
were in need of seminars held that would enable them to develop their skills related to their respective branch, 
however, the seminars held were not branch-specific and the fact that the seminars held for all teachers were 
directly unrelated with their own branches decreased the interest in the seminar periods. P-1 stated that he was a 
social studies teacher but he was once compelled to take part and thus participated in a math seminar and he did 
not listen to what was being told at the seminar and he walked out after signing the attendance papers. The most 
senior social studies teacher among the participants, P-3, however stated that he had not, to date, participated in 
any seminar regarding the social studies teaching and the lack of seminars for teachers in a specific branch had a 
direct adverse effect on the efficiency of these seminars.  

When asked about the in-service seminars provided by the Ministry of National Education (MEB) and held after 
2010, the teachers acknowledged that there were still some problems in relation to the in-service training given 
via distance-learning method. P-3 put forward his/her opinions that there were some technological infrastructure 
problems in connection with the distance-learning system, and he could not listen to what was told at a seminar 
he participated at the beginning of the school term by stating “The problem is that even a central school could 
not establish a connection to the EBA system. The connection could not be achieved. The seminar would have 
started at 9 am but it started at 10 am”. P-6 said, on the other hand, that the internet connections were often 
disrupted and they couldn’t hold efficient seminars at their school due to the internet problems by stating “The 
seminars are carried out in an ostensible manner, the TVs are on but nobody actually listens to what is being 
told. Most of the time, the internet connection is disrupted. We have been experiencing problems in relation to 
the internet connections at schools. The screens of the school computers suddenly freeze. And we have to wait 
for minutes before the reconnection”.  

In response to a question regarding the environmental factors at where the distance training is held and the 
conditions of the distance training, P-2 stated “In Ankara, an expert is speaking at a seminar via distance 
learning and the teachers are pretending to listen to the seminar. However, they were not listening to the expert. 
The teachers are chatting with each other and even if I want to listen to what is being told there, I cannot do this 
due to the noise”. As another problem in relation to the seminars held via distance learning, the participants 
stated that these programs were not interactive despite being held in a live and synchronized media, there did not 
have any mutual interaction with the person speaking at the seminar and they could not provide any feedback or 
they could not ask the questions they wish to ask to the expert speaking at the seminar. In response to a question 
on whether the teachers were active or passive at the seminars held via distance learning, another participant, P-4, 
stated that “Due to the straight narration style used at the seminars, the teachers were not active; to the contrary, 
they slept during the seminars”. In addition, it is found that the participants question the eligibility of the experts 
who speak at the seminars held via distance learning. However, as this perception is similar for the seminars held 
via both distance learning and face-to-face interaction, it is presented under a sub-category as the problems 
resulting from the person providing the seminar.  

In response to the question on whether the problems faced during the seminars provided via distance-learning 
were also experienced at the seminars held via face-to-face learning, all participants stated that they participated 
in the seminars together with at least one hundred people but they could not understand anything due to the noise 
and the seminars held with a large number of teacher audience were not practical. The participants also specified 
that they encountered problems resulting from such factors as the voice, lightning, noise etc. and these problems 
resulted in a decrease in the efficiency of the seminar periods. The most significant problems cited by the 
teachers in relation to the seminars held via face-to-face learning is the factors resulting from the person 
speaking at the seminar. Adding that the seminar period causes their efficiency to decrease, the participants 
expressed that the seminar period might be given importance by the teachers but this might be as well abused by 
some teachers. However, the participants specified that there were not any organized inspection or supervision 
mechanisms prepared neither for supervising nor increasing the efficiency. When the participant were asked 
whether they would show more interest in the seminars or listen to them eagerly if an organized supervision and 
inspection were carried out, they did not hesitated to say that they would not listen but would actually pretend to 
listen to the seminars. When asked under which circumstances they would show interest to the seminars, a 
participant summarized the situation by clearly expressing that he/she would listen to the seminars which he/she 
thought meaningful for himself/herself and which he/she was sure to benefit from; however, in the face of such a 
great number of problems, nobody could expect himself/herself to listen to the seminars.  
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The participants stated that they did not know the output of the in-service activities carried out during the 
seminars and they did not have any interest in learning them. When asked what she gained as a result of the 
seminars, P-4 has asked “as a result of which seminar?” and this perception was shared by other participants, too. 
The participants expressed that the seminars held via distance learning or face-to-face interaction were 
theoretical but not practical and the theoretical seminars were boring, and they exemplified this situation using 
such clear statements throughout the interview as “The expert is speaking about the constructivist approach at 
the seminar but he was presenting the subject in a behavioral approach and was placing utmost attention to the 
significance of communication while he was dictating it to us. He advised us to use different teaching methods 
but he himself did not use them. He is giving the seminar using a straight narration. He is talking about the 
importance of using the technology but he himself cannot not turn on the computer”. The participants clearly 
stated that no seminars were held on how to use in the classroom the theoretical knowledge given in the seminars 
and their relationship with the real life, the practical knowledge were already known by teachers and were not 
paid much attention by those who did not know, and no seminars were held through learning by practicing on 
how to use in the classroom the knowledge based on the activities performed by practicing and these had 
negative effects on the efficiency.  

The fact that there had been an agreement that one of the factors that contributed to the decrease in the efficiency 
of the trainings carried out during the seminar periods was the fact that the environmental conditions were 
neglected by the Ministry of National Education led us to ask questions to the participants in this regard. The 
participants particularly expressed that the in-service training carried out during the in-service seminar period 
was not planned in accordance with the physical, cultural and social conditions of the school and region; in other 
words, they were not planned in a way that would bring about solutions to the problems faced by the school or 
the region. P-5 stated “A planning from local to the center, rather than from center to local is needed; thus, the 
needs will be analyzed and amendments should be made in accordance with these needs and if the teachers have 
any ideas in relation to the solutions to the problems, they should be taken into consideration and the required 
interventions should be made” and P-2 added that “During the seminar periods, the environmental, 
socioeconomic and cultural conditions of each school are different. Different activities can be carried out, taking 
into consideration the conditions of the school”. In response to a question on whether they meant that the 
seminars were not for solving the existing problems, all participants expressed that there had never been any 
seminars held aiming to detect the problems, carry out an analysis of needs and solving the problems faced by 
the teachers in respect to the meeting expectations of the institution and the cultural needs of the society and 
expectations of the students, and they claimed that’s why the efficiency of the seminars were not at the desired 
level. Especially, the participants were asked whether their opinions were listened to when planning the seminars, 
P-1 has expressed “Who listens to us?” while P-2 stated “Never have I heard anything like that before!” and P-4 
stated “This is the Ministry of National Education. The orders come from the top levels and the implementation 
is left to the lower levels” and P-5 answered “I cannot even dream of such a thing happening”.  

During the interviews, in response to the questions posed to the participants based on the observation that they 
had negative feelings and perceptions in relation to the seminar periods, all participants clearly put forward their 
dissatisfaction with these periods. They expressed their existing prejudices that the problems could not be solved 
in this way saying “I have no expectations” (P-4), “I wish the seminars would immediately finish and I can go 
home” (P-6), “I wish I right now sign the attendance papers and go home” (P-3) and “The same old, same old” 
(P-2). P-1 stated that he used to go to each seminar hoping that, that time, there would be good activities but he 
was always disappointed. P-3 and P-6 stated, on the other hand, that the teachers who had a feeling of exhaustion 
in themselves and those who, in their own words, “hanged up their hats” showed a serious negative attitude in 
relation to the seminars.  

In response to the questions on how these negative attitudes and behaviors could be avoided or what could be 
done, the participants stated that the teaching profession was not a career profession, and that since there was 
nothing such that “if I attend the seminars and better myself, I get promotion” or “self-development will help me 
to advance in my career”, this fact contributed to the negative attitudes demonstrated during the seminar periods. 
P-6 stated that, during the periods when the career promotion was possible, those in-service seminars draw more 
interest and added that “These kinds of seminars were once a reference point when the teachers wanted to be 
promoted in their respective fields and I even remember that those of my friends with the certificate of the 
seminar attendance were advantageous than those who did not have any certificates. The more seminars he/she 
participated, the higher grades he/she got. That was a good attempt and the interest in the seminars got stronger 
then, but now this is not the case anymore and the teachers who showed a higher level of interest in the seminars 
thought that they would be promoted in their career and their salaries would be higher”.  
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It has been found throughout the interview that the most significant factor that affects the efficiency of the 
seminars is related to the performance of the person who lectures at the seminars. The most important point as a 
factor resulting from the person who lectures at the seminar is the contradiction between what the lecturer tells 
the teacher and what he actually does, and this has caused a negative perception in connection with the seminars. 
In response to a question about what factors result from the lecturer and the examples and experiences in this 
regard, P-2 stated that once she participated in a seminar and the lecturer was speaking about different ways of 
teaching but he was using a straight narration while lecturing and P-5 told that he once saw a lecturer who did 
not make himself listened but he kept talking about the communication and P-3 expressed that, in more than one 
occasions, he saw a lot of experts and branch managers at the seminars. P-6 smiled and sarcastically said that 
“They tell us something but in practice they do not implement them either, I would easily do a better job than 
them”. Another factor resulting from the person who lectures at the seminars is the lack of merit. When asked 
what they meant by merit, they responded that the lecturer himself did not know the subject but he prepared a 
PowerPoint presentation and presented it at the seminars by stating “The lecturer brings us together and he talks 
about the drama via a PowerPoint presentation. He is not well-informed of the subject. I do not remember 
whether he is a branch manager or inspector or a professor… I do not care about his title. I would like to listen 
to somebody who makes himself listened to during the seminars”. Another participant stated that the lecturers 
were not selected among those who had a good command of the topic and a good usefulness level and the 
Ministry of National Education itself did not know what those seminars given by the seniors such as branch 
managers, inspectors and MEB (Ministry of National Education) managers were for. 

P-4, P-5 and P-6 stated on the other hand that bearing a title did not come to mean having a good command of 
the topic or did not mean that the bearer of the title would present the topic effectively or in the form of a 
meaningful activity even if he/she had a good command of the topic and that, having a title such as professor or 
assistant professor would make no sense if the bearer of such titles did not know how to teach the topic or how to 
demonstrate the topic by practicing. The participants complained that the lecturers were not experts in the field 
and they did not know what the sources of the problems were and that was why they did not make themselves 
listened to, and they proposed that these kinds of seminars ought to be given by lecturers who had an experience 
of teaching at schools and who had a good command of the subject and their titles ought not to be a reference 
point in the selection of the lecturers. While P-1 and P-4 said that even the lecturer did not believe the usefulness 
of the seminars, P-6 told that she had seen many lecturers who were not planned and eager and who only 
lectured at the seminars to get an extra fee and he expressed the following statement to describe the situation: 
“One of the lecturers was 60 years old and he shared details of what the questions were like 25 years ago when 
he took the exams. However, he does not even know how to turn on the computer. And he preferred a straight 
narration during the lecture”. Based on the belief that the seminar periods are not efficient enough and in 
response to a question on what should be done to increase the efficiency of the seminar periods, all participants 
said that, the first and the foremost, the needs ought to be determined and the problems faced by the teachers 
ought to be eliminated. The needs ought to be analyzed and the seminars ought to be held in order to address 
these issues. All participants also said that they would prefer the branch-specific seminars.  

The participant added that the supervisions and the evaluation and assessment processes for the seminars to be 
held in line with the analysis of the needs ought to be carefully planned and organized, and the implementation 
ought to be practical and demonstrations ought to be used during the seminars. They recommended that the 
seminar subjects ought to be chosen in such a way that the subject would be interesting, useful in real life 
situations, easy to reflect at the class and they also expressed their belief that when these conditions were ensured, 
the efficiency of the seminars would undoubtedly increase.  

The participants told that teachers’ opinions ought to be asked when determining the needs and they added that, 
up until then, they had never been asked what their needs were and that was why the efficiency of the seminar 
period was not at the desired level. The seminars to be held should be in accordance with the contemporary 
teaching methods, they ought to be well-planned and well-organized and fit for the intended purpose and they 
ought to be planned taking into consideration the listening and comprehending process of the teachers. The 
face-to-face seminars ought to be held with a smaller attendance and the factors such as the light and voice ought 
to be taken into consideration, and the problems related to the technological infrastructure ought to be eliminated 
and the conditions through which the teachers would be active during the seminars ought to be ensured. The 
most significant issue raised by the participants was that the title of the lecturers was not so important; what 
matters was that they ought to have merit and necessary qualifications, they ought to be open to communication 
and make other people listened to himself, they ought to have communication skills and they ought to be chosen 



www.ccsenet.org/jel Journal of Education and Learning Vol. 5, No. 1; 2016 

227 
 

among the most suitable candidates. The quantitative statements of the qualitative data in relation to the second 
theme are presented at Table 3.  

 

Table 3. Quantitative scheme of the qualitative data in relation to the second theme 

Theme                                            Category F % 

Findings related to the factors 
effective on the efficiency of the 
seminar periods  

 

Lack of studies specific to the branches 6 100 

Distance and face-to-face training seminars, 
lack of perception, inspection and control 
with regard to seminars.  

6 100 

Lack of outcome and output assessment  6 100 

Failure to be practical 6 100 

Environmental factors  4 66.6 

Teachers’ prejudices  4 66.6 

Failure to plan the seminar periods in a 
problem-solving manner  

4 66.6 

The scope and nature of seminar 6 100 

Technical problems experienced in distance 
education 

6 100 

Lack of merit of the person who lectures at 
the seminars  

5 83.3 

Problems related to the environment in which 
the seminars are held  

4 66.6 

Planning problems faced during the 
in-service training   

6 100 

 

4. Discussion, Conclusion and Recommendations 

It has been concluded within the study that the seminar periods are perceived by a waste of money and the 
activities carried out during these periods were considered as a waste of time by the participants. The basic 
reason for this belief of themselves is the inefficiency of the seminar periods.  

It has been determined that the operations and activities carried out during the seminar periods thought to be 
inefficient and useless by the participant are just for fulfilling the formality. It has also found out that the 
paperwork were done and the teachers’ committee meetings were held with the logic “for the sake of 
appearances” and only for fulfilling the formalities. Especially, it has been understood that the documents 
prepared during these periods such as the minutes of teachers’ committee meetings and other documents are 
directly downloaded from the internet. It was also stated that by the participants those paperwork was regarded 
as useless, pointless and meaningless and were prepared using the copy-paste method. In addition, it has been 
concluded that the study topics and reports prepared by the teachers during this period are completed using the 
same method. For this reason, rather than the efficiency of the seminar periods, their inefficiency should be 
discussed.  

Based on the findings, there are serious concerns about the seminar periods. The most significant concerns are 
related to the fact that the documents are directly downloaded from the internet, the documents are prepared to 
complete the formality and the teachers’ committee meetings are not held. In his study, Tonbul (2006) states 
“The professional study topics prepared by the teachers in a report and then submitted to the school 
administration are not discussed among the colleagues and they are directly put into the files”, and this 
observation is similar to the outcome we have reached in this study.  

It has been concluded in the study that there are several factors contributing to the inefficiency of the seminar 
periods and the in-service training activities carried out during these periods. Particularly the failure to hold 
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branch-specific in-service training activities aiming at contributing to the professional development of social 
studies teachers is seen as the most important outcome taking into consideration the aim of the study.  

The participants also emphasized as a reason for the decrease of the efficiency that no branch-specific seminars 
were held and they could not improve their competences in their respective branches and thus, the interest in the 
seminars was decreased. The teachers also underlined that the seminar subjects were not directly related to their 
respective fields and they were for general audience and the seminar subjects were thus not drawing attention.  

It has also been found in addition to the lack of branch-specific seminars that the lack of supervision and 
inspection at the end of the in-service training periods as well as the lack of aim-outcome assessment is another 
main factor affecting the efficiency of the seminar periods.  

As of 2010, in order to increase the efficiency of the seminar periods, the Ministry of National Education started 
to embark on activities via the distance learning. However, it has been observed that the technical problems 
experienced during the distance training constitute another problem adversely affecting the efficiency. The 
participants also complained of the lack of supervision and inspection as well as the technological problems such 
as voice, noise and connection problems experienced during the distance training seminars (held through 
Educational Information Network-EBA and Distance Training Center-UZEM). It was also stated that the 
crowded teacher audience groups was another factor decreasing the efficiency of the seminars. Some seminars 
are held by bringing a large number of teachers from various schools together in a crowded and noisy 
environment. At the same time, there are some criticisms that the distance learning seminars do not ensure the 
interactivity that will ensure an active participation.  

There have also been criticisms that the topics were described theoretically, a straight narration style was 
adopted generally and they lacked practical applications. They stated that the teachers generally had a knowledge 
about the theoretical topic; what matters was that the subjects ought to be practical and useful in real life 
situations and the subjects should be told with various kinds of demonstration method.  

It is possible to express that the activities are carried out without taking into consideration the environmental 
conditions and, the first and the foremost, without determining the needs of the teachers, and thus, they were not 
carried out purposefully. Another point mentioned by participants is that the seminars should be oriented towards 
the cultural and social aspects of the region and specific problems encountered in the school taking into 
consideration the environmental conditions. In his study, Tonbul (2006) states that the professional study topics 
should be determined in accordance with the requirements of the teachers, schools and regions and this 
observation bears resemblance to the findings of our study.  

Another outcome of the study is that the theoretical in-service activities constitute a factor affecting the 
efficiency of this period and the in-service training seminars should be done in a practical and application 
oriented way. In addition, it has been found that the problems resulting from the environment in which the 
seminars are held and the lack of merit by the lecturers are the factors directly rendering the process in effective. 
It has been concluded that the most significant factor affecting the efficiency is the problems resulting to the 
expert or lecturer of the seminar. The fact that the topic which must be addressed by practicing are taught with a 
straight narration and a monotonous voice tone has led to the formation of negative perceptions and attitudes 
about the seminars. The fact that Aytan (2012) shows that the seminars during which purely theoretical 
documents are presented over PowerPoint using a straight narration will not be beneficial is parallel with the 
conclusion drawn in this study. Based on the findings, the participants generally are of the belief that there is 
problem of merit on the part of the lecturers who give the seminar. By merit, they mean that titles such as 
professor, expert or inspector bore by the lecturers do not guarantee that the lecturer is well informed about the 
subject; instead, the lecturers who have a good command of the subject, who is useful and listen to his/her 
addresses while making himself/herself listened to and who have effective communication skills should give the 
seminars.  

The scope of the seminar periods and the content of the activities to be carried out during this period have been 
severely criticized by the participants. Within this scope, it is thought that the decision makers should take 
radical steps as regards to the purpose of the seminar periods and the nature of the activities to be carried out 
during this term.  

Based on the findings of the study, the following additional recommendations have been presented:  

1) During the seminar periods, seminars which are directly branch specific should be held.  

2) At the seminar, the practice should be given priority.  
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3) While planning the seminars, an analysis of the needs should be carried out and the seminars should be 
oriented to problem solving.  

4) Supervision and control should be ensured at the seminars.  

5) Rather than the title of the lecturer, a full command of the topic should be taken as the basis.  

6) The opinions of the teachers should be heeded at the seminars. Feedbacks should be taken in line with the 
views of the teachers.  

Taking into consideration the philosophy and purpose of the qualitative study, the findings and outcomes of this 
study cannot be generalized and they are limited to the study population and, in this regard, the subject of this 
study must be re-studied through researches designed with mixed methods.  

References  

Atasoy, A. (2004). Öğretmen eğitiminde nitelik ve pedagojik formasyon. Bilim ve Aklın Aydınlığında Eğitim 
Dergisi, 5, 7-11. 

Aydoğan, İ. (2002). Etkili yönetim. Erciyes Üniversitesi Sosyal Bilimler Enstitüsü Dergisi, 13, 61-75. 

Aytan, T. (2012). MEB’de seminer dönemi veya semaver dönemi! Retrieved from https:// 
www.memurlar.net%2Fhaber 

Bursalıoğlu, Z. (1994). Okul yönetiminde yeni yapı ve davranış. Ankara: Pegem Yayınları. 

Can, N. (2004). Öğretmenlerin geliştirilmesi ve etkili öğretmen davranışları. Erciyes Üniversitesi Sosyal Bilimler 
Enstitüsü Dergisi, 16, 103-119. 

Erol, N. (2011). Toplumsal değişme ve eğitim: “Temel ilişkiler, çelişkiler, tartışmalar”. Gazi Akademik Bakış, 9, 
109-122. 

Çelik, V. (2001). Geleceğin okul liderleri. 2000 Yılında Türk Milli Eğitim Örgütü ve Yönetimi Ulusal 
Sempozyumu. 11-13 Ocak 2001 Başkent Öğretmen Evi, Ankara. 

Çelikten, M., Şanal, M., & Yeni, Y. (2005). Öğretmenlik mesleği ve özellikleri. Erciyes Üniversitesi Sosyal 
Bilimler Enstitüsü Dergisi, 19(2), 207-237. 

Friel, S., & Brigt, G. W. (2001). Effective professional development for teacher leaders: Lessons learned fram 
k-6 mathematics teacher enhancement program. In Developing Teacher Leader: Professional Development 
in Science and Mathematic.  

Henderson, C., Beach, A., & Finkelstein, N. (2011). Facilitating change in under graduate STEM instructional 
practices: An analytic review of the literature. Journal of Research in Science Teaching, 48(8), 952-984. 
http://dx.doi.org/10.1002/tea.20439 

Hofstein, A., & Even, R. (2001). Developing chemistry and mathematics leader in İsrael. In Developing Teacher 
Leader: Professional Development in Science and Mathematics.  

Lamanauskas, V., & Railiene, L. (2010). Lithuanian education system problems: Senior class students’ position. 
Bulgarian Journal of Science and Education Policy, 4(2), 332-353. 

MEB. (2013). Milli Eğitim Bakanlığı İlköğretim Kurumları Yönetmeliği. Retrieved from http://www.meb.gow.tr 

Merriam, S. B. (2013). Nitel araştırma desen ve uygulama için bir rehber (Çev Edt: Turan, S.). Ankara: Nobel 
yayıncılık. 

Olson, M. N. (1999). Grounding our vision and ambition in 21st century relity: Tools and tangible outcomes 
whjich exemplify oxy teacher leader development and achievement. Assesment standarts ist. oxt teacher 
leader career portfolio. Paper Presented at the Annual Meeting of the California Educational Research 
Association, California. 

Patton, Q. M. (2014). Nitel araştırma ve değerlendirme yöntemleri (Çev Edt: Bütün, M. ve Demir, S. B). Ankara: 
Pegem A. 

Swanson, J. (2000). What differentiates an excellent teacher from a teacher leader? Paper Presented at the 
Annual Meeting of the American Educational Research Assocation (New Orleans, La, April 24-28, 2000).  

Şahin, A., & Çokadar, H. (2006). Teaching process, authority, and democratization: Teachers’ behavior againstt 
he pitfall of authoritarian, laissez-faire, and indifferent approaches. International Journal of Environmental 
and Science Education, 1(2), 120-136. 



www.ccsenet.org/jel Journal of Education and Learning Vol. 5, No. 1; 2016 

230 
 

Tanırlı, H. (2007). Demokrasi ve insan hakları eğitimi ile ilgili konuların ilköğretim kurumlarında okutulmakta 
olan ders kitapları içerisindeki yerinin incelenmesi (Yayımlanmamış Yüksek Lisans Bitirme Projesi). Sütçü 
İmam Üniversitesi Sosyal Bilimler Enstitüsü, Kahramanmaraş. 

Terzi, A. (2002). Sınıf yönetimi açısından etkili öğretmen davranışları. Milli Eğitim Dergisi, 155-156. 

Urooj, S., & Ahmed, A. (2012). Restructuring the examination system at the higher secondary education in 
Pakistan: In teachers’ perception. Interdisciplinary Journal of Contemporary Research in Business, 4(6), 
827-834. 

Yapıcı, M. (2007). Öğretmen tutumları ve yansımalar. Bilim, Eğitim ve Düşünce Dergisi, 7(3), 1-5. 

Yeşil, R. (2004). İnsan hakları ve demokrasi eğitiminde yöntem. G.Ü Kırşehir Eğitim Fakültesi Dergisi, 5(1), 
35-41. 

Yetim, S. A., & Ceylan, Ö. Ö. (2011). Örgütsel sinizm ve örgütsel vatandaşlık davranışları arasındaki ilişkiyi 
belirlemeye ilişkin bir araştırma. e-Journal of New World Sciences Academy, 6(1), 682-695. 

Tonbul, Y. (2006). İlköğretim okullarındaki mesleki çalışma uygulamalarının etkililiği ile ilgili görüşler. Türk 
Eğitim Bilimleri Dergisi, 4(1), 13-30. 

 

Copyrights 

Copyright for this article is retained by the author(s), with first publication rights granted to the journal. 

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution 
license (http://creativecommons.org/licenses/by/3.0/). 

 


