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ABSTRACT 

The literature review indicates that the benefit of screencast as an instructional media has 
not clearly proved effective for all categories of students. This is due to the individual 
differences in processing the information. Inadequate screencast design will cause strain to 
students’ cognitive process which might impede learning. This shortcoming can be reduced 
by imposing principles of reducing the external processing in screencast design. However, 
the exact design effectiveness of screencast also depends on the cognitive style and learning 
style of the students. The cognitive style will ultimately affect how information is processed 
in the students’ memory structure. Students will also easily process the given information, if 
it is performed in accordance with their dominant learning style. Taken together, this article 
discusses the conceptual framework design of screencasts for instructional purpose. 
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INTRODUCTION 

Multimedia technology usage in the teaching makes learning process more fun as well as it 
facilitates understanding of a content more effectively (Fook, Sidhu, Nursyaidatul & Norazah, 
2011). This process becomes more comfortable with the availability of Internet access that 
allows learning to be done online anytime and anywhere (Loch, 2011). This as a result has 
opened a new dimension to the process of distance learning which appeared to be beneficial 
for both instructors and students (Ahmad Zamzuri, Khairulanuar, Mohammad & Salman 
Firdaus, 2011).The effective teaching and learning process would obviously make the 
conveyed knowledge and skills more meaningful (Lloyd & Robertson, 2012) and this can be 
achieved sufficiently if suitable instructional media is used (Baghdadi, 2011). 

One of the multimedia-based instructional media is screencast; the medium that will be the 
main focus of the conceptual framework design of this study. Screencast is a digital video 
that displays a part or the entire capture of the computer screen, where the narration or 
voice may be included to describe the activity on the screen (Udell, 2005). The use of 
screencast as instructional media in the teaching and learning process is important, 
especially in learning the use of a software application (Brown, Luterbach, & Sugar, 2008; 
Carr & Ly, 2009; Lloyd & Robertson, 2012). This is due to the screencast’s capability in 
creating an identical presentation condition in every learning sessions (Carr & Ly, 2009). 
Thus, the use of screencast is perceived useful as an additional resource to aid students in 
learning the software applications independently and effectively (Ahmad Zamzuri et al., 
2011). 
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Although screencast is beneficial for independent learning, its use has not been proven 
effective for all categories of students. This is because the perception of students in the 
process of selecting information needed for effective learning is different from one learner to 
another (Bailey, 2012). This is due to the students’ dissimilar cognitive style in translating 
the obtained course contents into easy to understood information (Ahmad Rizal & Yahya, 
2008; Renumol, Janakiram & Jayaprakash, 2010). In addition, the manner of information 
selection also depends on the learning styles of the students which was formed since their 
early childhood (Rosniah, 2007). Therefore, this conceptual framework will look at the 
impact of different multimedia elements in screencast presentations on learning of students 
with different cognitive styles and learning styles. 
 
INSTRUCTIONAL SCREENCAST 
 
Screencast is derived from the terminology used by Jon Udell in 2005, which refers to digital 
video presentation (Fancett-Stooks, 2012). It was widely used for all levels of students from 
the lowermost up to tertiary (Fraser & Maclaren, 2012; Winterbottom, 2007). Thus, 
screencast is an effective method in explaining the procedure of computer-based work, 
especially the features of particular software application (Brown et al., 2008; Carr & Ly, 
2009; Lloyd & Robertson, 2012). 
 
Findings from previous researches clearly indicate that screencast as an instructional media 
has positive impact on its users, which includes instructors or students at any level (Ahmad 
Zamzuri et al., 2011; Bailey, 2012; Budgett, Cumming, & Miller, 2007; Fancett-Stooks, 2012; 
Fraser & Maclaren, 2012; Kraft, 2009; Lloyd & Robertson, 2012; Loch, 2012; Mullamphy, 
Higgins, Ward, & Belward, 2010; Oehrli, Piacentine, Peters, & Nanamaker, 2011; Peterson, 
2007; Pinder-Grover, Millunchick, & Bierwert, 2008; Rocha & Coutinho, 2010; Winterbottom, 
2007). By using screencast, information can be delivered and processed effectively compared 
to conventional printed media (Lloyd & Robertson, 2012). The usage of printed media 
involves complex cognitive processes in the memory structure. This is because, printed texts 
have to compete with the illustrative presentations which have to go through the same visual 
channels (Mayer, 2005a).  Therefore, by using screencast, the load of the working memory of 
the visual channel and the verbal channel can be minimized to facilitate learning more 
effectively. 
 
However, the question arises is, will all the students from the same class will get identical 
benefits from the developed screencasts? This is because, from various screencast design, 
none are more prominent between one another, which might due to different cognitive 
ability of students (Oehrli et al., 2011). This happens because only limited information can be 
processed in the working memory at one time; based on the principle of limited capacity of 
working memory (Mayer, 2005a; Jong, 2010). Therefore, in order to reduce the load in the 
working memory throughout the learning process, instructional material developer must 
take into consideration on how to reduce external processing (Mayer, 2005b; Oud, 2009). 
External processing is the integration of the external information (extraneous material) with 
the essential information (essential material) in an instructional medium (Mayer, 2005b). By 
reducing the extraneous materials, students can focus in processing the essential material 
without being burdened with unwanted external information. However, the question arises 
again, whether the verbal assistance (narration and text) serves as extraneous material or 
essential material in achieving the objectives of the screencasts presentation, especially in 
learning software applications. 
 
Basically, screencast presentations integrated with narration or text will facilitate the 
learning process (Oehrli et al., 2011). This elements serve as additional information in the 
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screencast to ensure effective learning (Fancett-Stooks, 2012). Thus, the inclusion of text 
along with screencast or screencast with recorded narration helps in emphasizing the 
understanding of software application (Fancett-Stooks, 2012). However, text can only 
contribute to learning improvement for students who tend to learn through visual or lack of 
learning through listening (Educause, 2006). This is contrary to a study by Bailey (2012), 
which stated that screencast gives an advantage to students who learn better by seeing and 
hearing from students who learn through reading. Bailey's (2012) study was supported by 
Nafaidilah (2012) who found that the use of narration in screencast application is necessary 
to ensure its effectiveness. However, Nafaidilah (2012) did not cover the effect of text or 
combination of narration and text in screencasts in her study.  
 
Diverse modalities in screencasts can actually deliver a better understanding of learning than 
narration or text alone (Ozsvald, 2010). This can be done through the addition of subtitles or 
narration in the language that is easily understood by majority of users (Ozsvald, 2010). 
However, the study by Veronikas and Maushak (2005), did not support this assumption. 
Veronikas and Maushak (2005) found that there were no significant differences on the use of 
a combination of narration and text in the screencasts instead screencasts with narration or 
text only. This is because students tend to learn in a multimedia approach in diverse 
modalities to help them get a better understanding (Veronikas & Maushak, 2005). The 
question is whether the diversity of modalities in screencast really affects in improvement of 
practical skills of students, especially in learning software application? 
 
The usage of screencasts with diverse modalities is said to have a positive impact, however, 
the imbalance of the effectiveness in learning a software application still exist (Bailey, 2012; 
Educause, 2006; Fancett-Stooks, 2012; Nafaidilah, 2012; Oehrli et al., 2011; Ozsvald, 2010; 
Veronikas & Maushak, 2005). This is due to the fact that its usage will provide a high load to 
the working memory or short-term memory based on the diversity of the information 
presented as text, graphics, audio and movement which will be processed simultaneously 
(Bétrancourt, 2005). Thus, by reducing the load of the working memory, the students' 
attention can be diverted to important information in the process of learning. As such, this 
framework will focus on the design of the screencast with various modality strategies in 
reducing external processing to assist in meaningful learning. 
 
Cognitive Style and Learning Style 
 
Beside the design aspects, cognitive style is an important element that needs to be 
considered in the study on the effectiveness of instructional media. This is because, most of 
the instructional media developers often assume that every students will learn in the same 
style (Riding & Sadler-Smith, 1997). This assumption has actually denied the importance of 
individual differences in cognitive style outlook (Riding & Sadler-Smith, 1997). Cognitive 
style is an individual approach in organizing and conveying information during the process of 
thinking consistently (Riding & Sadler-Smith, 1997). Cognitive style can also be described as 
an individual’s personality dimension that influences the attitudes, values and social 
interactions (Zabedah & Wah, 2005). 
 
Cognitive styles are categorized into two, which are Field Dependent (FD) and Field 
Independent (FI) (Witkin, Moore, Goodenough & Cox, 1977). FI individuals are found to be 
more likely to separate a bigger matter into smaller things (Azizi, Asmah, Zurihanmi & 
Fawziah, 2005). Thus, it will enable them to analyse the smaller components compared to FD 
individuals who view a component as a whole (Azizi et al., 2005). FI students are more 
individualistic and requires no external reference to process information (Chen, Magoulas, & 
Dimakopoulos, 2005). This is in contrast with FD individuals who are socially-orientated and 
influenced by the opinions of others and needs external support to process information 
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(Chen et al., 2005). However, both FI and FD cognitive styles are interconnected with 
specific abilities of students and often have a positive impact in computer-based learning 
(Hall, 2000). This was supported through research by Angeli and Valanides (2004), who 
found that the usage of text and visual modalities for FI students improved their 
performance in learning compared to FD students. This outcome was also supported by 
Jailani, Wan Mohd Rashid and Ahmad Rizal (2007), who  found that the diversity of modality 
in the development of an instructional media is able to increase FI students’ performance 
compared to FD students. Therefore, FI students are found to have more benefits than FD 
students through a complex mix of media in the instructional media (Chuang, 1999). 
However the study by Angeli dan Valanides (2004), found that FI students do not show 
significant effects of improvement on the performance compared to FD if the media only 
integrates the text. The question that arises is whether FI and FD individuals will show a 
different level of understanding in screencast learning methods. 
 
The different cognitive styles is actually closely influence the learning depending on how the 
instructors convey information of their lesson (Ahmad Rizal & Yahya, 2008; Renumol et al., 
2010). Students who fail to extract necessary information from the instructor will face 
problem in translating the received information into meaningful understanding. This 
consequently will be the factor of failure of students in the performance test. Thus, students 
with different cognitive styles will definitely limit the information that they have received 
and also processed. Therefore, instructional media such as screencast should be able to 
provide a positive impact on students with different cognitive styles, during the teaching and 
learning process (Renumol et al., 2010). 
 
Beside cognitive style, the effectiveness of instructional media is also influenced by the 
students’ learning style. Students’ learning style refers to the different skills of individuals in 
processing information effectively (Mestre, 2012; Norasmah & Mohd Hasril, 2010). It is a 
particular individual ability to process, store and retrieve all the received information (Felder 
& Henriques, 1995). Thus, the developer of instructional media such as screencast should 
also take into consideration the aspects of students’ learning styles in their design phase.  
 
The formation of a students’ learning style actually happens through the learning process 
that begins since early childhood (Rosniah, 2007). This formation process occurs naturally 
and continues until the formation of individual learning styles. Hence, instructors need to 
know their students’ learning styles to help them get a better understanding of a topic that is 
being learnt  (Alhosban, Fuad, Hamad & Mousa, 2011). This can be achieved if the instructor 
practices the teaching styles that matches the students’ learning styles (Felder, 2010; Felder 
& Silverman, 1988), which would eventually lead to the retention of new information 
naturally in the memory structure (Bastable, 2008). The right usage of graphic processing, 
text and audio in screencast is seen to meet the needs of the dominant learning styles of 
students  (Fancett-Stooks, 2012; Loch, 2012; Pinder-Grover et al., 2008; Rocha & Coutinho, 
2010; Winterbottom, 2007). Therefore, it is important to carry out research to identify the 
appropriate strategies to address this issue. 
 
Learning styles of a student can be identified through studies related to the learning style 
models including the learning styles model by Felder-Silverman (1995), Dunn and Dunn 
(1979), Kolb (1984), Honey and Munford (1982) and VARK (Visual, Aural, Read or Write and 
Kinesthetic) (2001). However, this study will concentrate on the VARK learning style, 
because this learning style is significant to the multimedia-based instructional medias 
(Norasmah & Mohd Hasril, 2010). Study by Yosep, Wawan Setiawan and Waslaludin (2012), 
also supported the usage of VARK learning style because they are more dominant in 
multimedia-based learning. 
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THEORITICAL FRAMEWORK 
 
For the purpose of this study, the conceptual framework that was developed is based on the 
Cognitive Theory of Multimedia Learning (CTML) (Mayer, 2005a), cognitive style and learning 
style models. It is the multimedia principle in reducing the external processing (reducing 
extraneous processing) which puts strain on the working memory, namely, the Principle of 
Coherence, Principle of Signalling, Principle of Redundancy, Principle of Spatial Contiguity 
and Principle of Temporal Contiguity (Mayer, 2005b). Besides, the theory of cognitive styles 
is Field Independent (FI) and Field Dependent (FD) and VARK learning style. 
 
Cognitive Theory of Multimedia Learning 
CTML is based on students attempt to build a meaningful relationship between the words 
and pictures (Mayer, 2005a). This is grounded on the three principles of cognitive science, 
namely dual-channel assumption, limited capacity assumption and active processing 
assumption (Mayer, 2005a). The principle of dual-channel assumption refers to working 
memory that has auditory and visual channels. The principle of limited capacity assumption 
refers to the internal system with limited working memory. The principle of active processing 
assumption refers to the construction of knowledge in a meaningful way. When attention is 
given to the relevant material, the compilation of mental model structure in a coherent form 
is integrated with the existing knowledge to be registered in the long-term memory in 
schema form (Mayer, 2005a). 
 
There are three memory storages in CTML, namely sensory memory, working memory and 
long-term memory. Sensory memory will store the presented media for only around 0.25 
seconds. The working memory will select information from the sensory memory to be 
processed and integrated with the existing information. It processes the presented media 
and is generally in less than thirty seconds as well as can only process some part of media at 
a time (Mayer, 2010). Meanwhile, the long-term memory stores information in the form of a 
schema in an unspecified period of time. 
 
The learning process will generally be restricted when the cognitive load increases as a result 
of the working memory capacity reaching its limit (Jong, 2010). To overcome this problem, 
Mayer (2009) has outlined twelve multimedia instructional principles namely, the Principle of 
Coherence, Principle of Signalling, Principle of Redundancy, Principle of Spatial Contiguity, 
Principle of Temporal Contiguity, Principle of Segmenting, Principle of Pre-training, Principle 
of Modality, Principle of Multimedia, Principle of Personalization, Principle of Voice and 
Principle of Image. Multimedia instructional principles according to Mayer (2009) can be 
categorized in three cognitive load frames as shown in Table 1. 
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Table: 1 
The Framework of Cognitive Load and Instructional Principles 

 
Framework of Cognitive Load Principles Of Instruction 
Reducing Extraneous Processing Principle of Coherence 

Principle of Signalling 
Principle of Redundancy 
Principle of Spatial Contiguity 
Principle of Temporal Contiguity 

Managing Essential Processing Principle of Segmenting 
Principle of Pre-training 
Principle of Modality 

Fostering Generative Processing Principle of Multimedia 
Principle of Personalization 
Principle of Voice 
Principle of Image 

 
The focus of this study is based on an outline of Reducing External Processing that involves 
five principles which is Coherence, Signalling, Redundancy, Spatial Contiguity and Temporal 
Contiguity. Thus, reducing the external processing is seen as the first process that should 
take place before the process of managing important processing to encourage the process of 
generative processing. This is because, this process occurs in the sensory memory before 
being processed in the working memory and subsequently in the long-term memory. These 
five principles are described and shown in Table 2. 
 
 

Table: 2 
Five Principles of Reducing the External Processing 

 
Principles Of Instruction Description 
Principle of Coherence 
 

Students will learn better if external elements are removed. 
Example:  
Issuing interesting but irrelevant statements or graphics used. 

Principle of Signalling 
 

Students will learn better if the signal to process the information is given.  
Example:  
Insert signals, signs or assertion of important information for students to show 
what to do and how to organize them. 

Principle of Redundancy Students will learn better if information is not provided within the same sensory 
channels.  
Example:  
Redundancy - print text and narration are presented simultaneously with the 
display screen. 
Non Redundancy - narration is presented simultaneously with the display screen. 

Principle of Spatial 
Contiguity 

Students will learn better if the printed text is near the graphics that corresponds 
to reduce the need for visual scanning. 
Example: 
The text is placed close to the same part of the illustration (on paper) or animation 
(on the screen). 

Principle of Temporal 
Contiguity 

Students will learn better if the narrative and animation displayed at the same 
time to reduce stake memory.  
Example:  
Narration and animation are presented simultaneously than either individually 
before presenting new text animation or animation before the new text. 
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Cognitive Styles 
To produce meaningful learning, the development of instructional strategies should be 
student-centred rather than technology-centred (Mayer & Johnson, 2008). It is 
acknowledged that each student has different methods and styles in processing the 
information given. For that reason, the cognitive style of the students in the learning process 
is also different. As been discussed, cognitive styles of students are categorized into two, 
Field Dependent (FI) and Field Independent (FI) (Witkin et al., 1977). FI students are more 
individualistic and require no external reference to process information. This is in contrast 
with FD individuals who are socially-oriented and influenced by the opinions of others and 
need external support to process information (Chen et al., 2005). Table 3 shows the 
individual differences in FI individual cognitive styles compared to FD individuals cognitive 
styles in more detail.  
 
 
 
 

Table: 3 
Field Independent (FI) and Individual Field Dependent (FD) Individual differences 

 
 
Field Independent 

Individual Field Dependent 

1. Fast isolate simple geometric form of 
complex geometric shapes  

1. Facing the difficulty to discriminate 

2. Can overcome the effects of background 
elements that interfere 

2. Unable to overcome the effects of 
background elements that interfere.  

3. Be analytical 3. Global Nature  
4. Skilled in building the structure of a structure 

that does not have structure 
4. Not skilled in building the structure of a 

structure that does not have structure 
5. A short time completing task without much 

offense 
5. Hours completing task but slightly more 

correct  
6. Need help to focus on matters involving 

social 
6. Has the advantage of social learning 

7. Inclined to have personal goals and 
enforcement  

7. Requires self-goal structure and enforcement  

8. Less influenced by criticism 8. Easily swayed by criticism  
9. Able to analyse situations and organize 

things  
9. Looking globally and cannot organize things 

10. More likely to solve problems without 
instructions from outside and outdoor 
observation 

10. Need directions from outside to solve the 
problem 

 
 
VARK Learning Style 
The VARK learning style is the second underlying theory of this framework. VARK learning 
style is classified as students’ learning styles in four different modes which are visual, aural 
(auditory), read / write, kinesthetic (Fleming & Baume, 2006). Fleming and Baume (2006), 
classifies in visual category, students prefer to learn through charts, diagrams and pictures. 
Aural category (auditory) is ideal for students who learn through discussions and listening. 
While in The read/ write category students can easily access information through reading the 
printed or written words, for example taking lecture notes. Finally kinesthetic category 
students learn better through touching, feeling, seeing and hearing as well as to do their own 
learning activities. With regards to this, the different cognitive styles and learning styles of 
students demand that instructional materials to be developed in a more student-centred 
manner.  
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CONCEPTUAL FRAMEWORK DESIGN 
 
Based on the theoretical framework, the conceptual framework suggest screencast to be 
developed based on five principles to reduce external processing as in Figure 1. Through 
these five principles, the students’ learning process will occur when they are able to focus to 
process essential information compared to processing both essential information and 
extraneous information simultaneously. Thus, by applying the principle of Coherence and 
Redundancy in the development of screencast, external information processing can be 
minimized. Once this external information is minimized, next, the students’ focus and 
attention to essential information could be improved through the Signalling Principle and 
Spatial Contiguity Principle within an emphasis on the usage of appropriate images, text or 
language. Lastly, through the Temporal Contiguity Principle, the needs of students’ working 
memory in processing important information before it can be transformed into meaningful 
information could be simplified by essential information presented simultaneously in the 
visual channel and auditory channel.  
 

Principles of 
Reducing External 

Processing
Screencast Mental Model Schema

Practical skills 
of studentsInstructional Strategy

1. Screencast + Narrative.
2. Screencast + Text.
3. Screencast + Narrative + Text.
4. Screencast.

Redundancy
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Figure: 1 

Conceptual Framework for Screencast Research 
 
Essential information from the screencast will go through the selection process of words and 
images. The sense of hearing will choose the sound of words in the form of narration and 
visual sense will select the images in the form of screencasts and the text displayed on the 
screen. Next, through the auditory channel and visual channel in working memory or short-
term memory, words and images will be compiled to form a mental model which will be 
integrated with the existing knowledge of the students. The information from working 
memory or short-term memory which is integrated with the students’ existing knowledge 
will then be stored permanently in the long-term memory in the schema form. The schema 
developed and stored in permanent basis in the long-term memory can be retrieved by the 
students in solving the problems given in the practical skill tests or assignments. The 
question arises, among the instructional strategies of screencasts, which can contribute 
maximum effects to the perfection of the students’ mental model formation? Various 
modalities that were used in the screencast presentation are likely to influence the students’ 
mental model formation. Thus, all four strategies suggested will probably may or may not 
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impose redundancy in the students’ memory structures. This can be seen from inconsistent 
outcome of past studies Therefore, proper design of the screencasts can help in the 
formation of accurate mental models and it will affect the formation of meaningful schema in 
the long-term memory. 
 
The formation of students’ mental models is also likely related to their cognitive style. FI 
cognitive style students may not face problems in utilizing the four instructional strategies as 
they prefer to solve problems without external instructions and external observation. This is 
contrary with FD cognitive style students since they need specific and clear instructions to 
solve the problems given. The question that arises here, is whether the FI students will easily 
master the content of the delivered lessons compared to FD students, especially in mastering 
the software through any screencast presentation strategies? Thus, the different cognitive 
styles might produce different results for the four suggested instructional strategies of 
screencast. 
 
Apart from the different cognitive styles, the formation of mental models is also likely to be 
influenced by students’ learning styles. This is because, students learning styles has been 
formed at the early stages of childhood and subsequently forms their own learning styles 
until adulthood. Hence, a students’ learning style will be influenced by their dominant 
learning styles either visual, aural (auditory), read/write or kinesthetic. The question is 
which are the students’ dominant learning styles that are used mainly in learning the 
software? Therefore, by identifying the most dominant learning style, then, a more accurate 
result in the construction of effective instructional strategies can be delivered.  
 
Finally, the load of the working memory or the short-term memory of students would be 
reduced through the use of appropriate principles of reducing the external processing in all 
four screencast designs. Thus, the adequate design approach of text and narration usage in 
the screencast should give maximum impact on students’ learning. This will assist them in 
the formation of accurate mental models and then formation of perfect schemas in the long-
term memory.  

CONCLUSION 
 
The use of screencast as an instructional material in the process of teaching and learning is 
important, especially in studying the use of a software application. It has the ability to create 
a delivery that equals the classroom lecture as well as useful additional resource in learning 
the application independently and effectively. Results from previous studies have 
acknowledged that screencasts can be used as an additional tool in teaching. However, its 
use has not been proven effective for all the categories of students in the same class. This is 
due to the students’ own perception which differs in terms of the selection of the required 
information. It depends on the students’ cognitive style and learning style in forming and 
translating the information into knowledge that could be easily understood. The conceptual 
framework developed in this study can be a useful guide in addressing this matter. However, 
the conceptual framework was developed merely based on literature reviews. Therefore, it is 
important to conduct related studies to further affirm the framework. The studies that look 
on the effects of various screencast designs on learning of students with different cognitive 
styles and learning style is important to be discovered. Specifically, study in looking on the 
relation and correlation between various screencast designs with various learning styles and 
cognitive styles must first be established. Studies in looking on the interactions between 
various screencast designs and various learning styles and cognitive styles are also 
important. Finally, experimental studies in determining the ideal screencast design for 
specific learning style and cognitive style are also important to further detail the conceptual 
framework developed.  



 
 

83 

BIODATA and CONTACT ADDRESSES of the AUTHORS 
 

 

Muhammad Razuan ABDUL RAZAK, born in Malaysia. Currently, a PhD 
student in the Faculty of Art, Computing and Creative Industry, 
University Pendidikan Sultan Idris, Malaysia. He has a Bachelor Degree 
in Biological and Agricultural Engineering from University Putra 
Malaysia and a Master in Education from University Tun Hussein Onn 
Malaysia. His research interest is focused on Instructional Technology 
and Multimedia Design. Has taught both face-to-face and online classes 
in higher education for over 7 years. 
 

 
Muhammad Razuan ABDUL RAZAK 
Faculty of Art, Computing & Creative Industry 
Universiti Pendidikan Sultan Idris 
Tanjong Malim, 35900, Perak, MALAYSIA 
Email: razuanrx@gmail.com 
 

 

Dr. Ahmad Zamzuri MOHAMAD ALI, born in Malaysia. Currently, an 
Associate Professor of Multimedia in the Faculty of Art, Computing and 
Creative Industry, University Pendidikan Sultan Idris, Malaysia. He has a 
Bachelor Degree in Electrical Engineering from University Teknology 
Malaysia, a Master in Education from University Teknology Malaysia and 
PhD in Multimedia Design from University Sains Malaysia. His research 
and publication interest is focused on Multimedia Design and Instructional 
Technology. Has taught both face-to-face and online classes in higher 
education for over 15 years.  
 

Assoc. Prof. Dr. Ahmad Zamzuri MOHAMAD ALI 
Faculty of Art, Computing & Creative Industry 
Universiti Pendidikan Sultan Idris 
Tanjong Malim, 35900, Pera, MALAYSIA 
Email: zamzuri@fskik.upsi.edu.my 
 
REFERENCES 
 
Ahmad Rizal M., & Yahya B. (2008). Gaya kognitif dan visualisasi pelajar melalui perisian 

Multimedia. Masalah Pendidikan, 31(1), 181–192. Retrieved from 
http://scholar.google.com/scholar?hl=en&btnG=Search&q=intitle:GAYA+KOGNITIF+D
AN+VISUALISASI+PELAJAR+MELALUI+PERISIAN+MULTIMEDIA#0 

 
Ahmad Zamzuri M. A., Khairulanuar S., Mohamad H., & Salman F. S. (2011). Does screencast 

teaching software application needs narration for effective learning ? The Turkish Online 
Journal of Educational Technology, 10(3), 76–82. 

 
Alhosban, Fuad, Hamad, & Mousa. (2011). The effectiveness of aural instructions with 

visualisations in e-Learning environments. Retrieved from 
http://etheses.dur.ac.uk/3201/ 

 
Angeli, C., & Valanides, N. (2004). Examining the effects of text-only and text-and-visual 

instructional materials on the achievement of Field-Dependent and Field-Independent 
learners during Problem-Solving with Modeling Software. Educational Technology 
Research and Development, 52(4), 23–36. doi:10.1007/BF02504715 



 
 

84 

 
Azizi Y., Asmah S., Zurihanmi Z., & Fawziah Y. (2005). Aplikasi kognitif dalam pendidikan. 

Kuala Lumpur: PTS Profesional Publishing. 
 
Baghdadi, Z. (2011). Best practices in online education : Online instructors, courses, and 

administrators. Turkish Online Journal of Distance Education, 12(3), 109–117. 
 
Bailey, J. (2012). Informal screencasting: results of a customer-satisfaction survey with a 

convenience sample. New Library World, 113(1/2), 7–26. 
doi:10.1108/03074801211199013 

 
Bastable, S. B. (2008). Nurse as Educator : Nurse as Educator Principles of Teaching. (S. B. 

Bastable, Ed.) (3rd ed.). Boston: Jones and Bartlett Publishers. 
 
Bétrancourt, M. (2005). The Animation and Interactivity Principles in Multimedia Learning. In 

The Cambridge Handbook of Multimedia Learning (1st ed., pp. 287–296). NY. 
doi:10.1017/CBO9780511816819.019 

 
Brown, A., Luterbach, K., & Sugar, W. (2008). The current state of screencast technology and 

what is known about its instructional effectiveness. In Proceedings of Society for 
Information Technology & Teacher Education International Conference. 

 
Budgett, S., Cumming, J., & Miller, C. (2007). The role of screencasting in statistics courses. 

In International Statistical Institute, 56th Session. Lisbon, Portugal. Retrieved from 
https://researchspace.auckland.ac.nz/handle/2292/16851 

 
Carr, A., & Ly, P. (2009). “More than words”: screencasting as a reference tool. Reference 

Services Review, 37(4), 408–420. doi:10.1108/00907320911007010 
 
Chen, S. Y., Magoulas, G. D., & Dimakopoulos, D. (2005). A flexible interface design for Web 

directories to accommodate different cognitive styles. Journal of the American Society 
for Information Science and Technology, 56(1), 70–83. doi:10.1002/asi.20103 

 
Chuang, Y. R. (1999). Teaching in a multimedia computer environment: A study of the effects 

of learning style, gender, and math achievement. Retrived from 
http://imej.wfu.edu/articles/1999/1/10/ 

 
Educause. (2006). 7 things you should know about screencasting. Retrieved from 

https://net.educause.edu/ir/library/pdf/eli7012.pdf 
 
Fancett-Stooks, D. J. (2012). The efficacy of screencasting technology in the classroom. 

Retrieved from https://docushare.sunyit.edu/dsweb/Get/Document-225433/fancett-
stooks_efficacy_screencasting_assembled.pdf 

 
Felder, R. M., & Henriques, E. R. (1995). Learning and teaching styles in foreign and second 

language education. Foreign Language Annals, 28(1), 21–31. doi:10.1111/j.1944-
9720.1995.tb00767.x 

 
Fleming, N., & Baume, D. (2006). Learning styles again: VARKing up the right tree ! 

Educational Developments, SEDA Ltd, 7(4), 4–7. 
 



 
 

85 

Fook, C. Y., Sidhu, G. K., Nursyaidatul Kamar M. S., & Norazah A. Z. (2011). Pre-service 
teachers’training in Information Communication and Technology for The ESL classrooms 
in Malaysia. The Turkish Online Journal of Distance Education, 11(3), 97–108. 

 
Fraser, A., & Maclaren, P. (2012). Patterns of instruction: Using screencasts in the teaching of 

Textile Design. In Proceedings ascilite Wellington 2012 (pp. 331–332). 
doi:10.1007/s10798-005-4327-y 

 
Hall, J. K. (2000). Field dependence-independence and computer-based instruction in 

geography. Doctoral Dissertation, Virginia Polytechnic Institute and State University. 
 
Jailani M. Y., Wan Mohd Rashid W. A., & Ahmad Rizal M. (2007). Field Dependence-

Independence students and animation graphic courseware based Instruction. Retrieved 
from http://www.academia.edu/download/30587759/medcejournal.pdf#page=22 

 
Jong, T. de. (2010). Cognitive load theory, educational research, and instructional design: 

Some food for thought. Instructional Science, 38(2), 105–134. doi:10.1007/s11251-
009-9110-0 

 
Kraft, E. (2009). Screencasts as a learning resource to enhance a quantitative business 

methods course. Business Education & Accreditation, 1(1), 65–78. Retrieved from 
http://www.theibfr.com/ARCHIVE/BEA-V1N1-2009.pdf#page=67 

 
Lloyd, S. A., & Robertson, C. L. (2012). Screencast Tutorials Enhance Student Learning of 

Statistics. Teaching of Psychology, 39(1), 67–71. doi:10.1177/0098628311430640 
 
Loch, B. (2012). Screencasting for mathematics online learning–a case study of a first year 

operations research course at a dual-mode Australian university. In Teaching 
mathematics online: emergent technologies and methodologies (pp. 43–59). Retrieved 
from http://stan.cc.swin.edu.au/~lochb/download/Loch2011.pdf 

 
Mayer. (2009). Multimedia Learning, Second Edition. Cambridge, UK: Cambridge University 

Press. 
 
Mayer, R. E. (2005a). Cognitive theory of Multimedia learning. In The Cambridge handbook 

of multimedia learning (1st ed., pp. 31–48). NY: Cambridge University Press. 
 
Mayer, R. E. (2005b). Principles for managing essential processing in multimedia learning: 

Segmenting, pretraining, and modality principles. In Mayer, R. (Ed), The Cambridge 
handbook of multimedia learning (169-182), Cambridge, UK: Cambridge Unibversity 
Press. 

 
Mayer, R. E. (2010). Applying the science of learning to medical education. Medical 

Education, 44(6), 543–549. doi:10.1111/j.1365-2923.2010.03624.x 
 
Mayer, R., & Johnson, C. (2008). Revising the redundancy principle in multimedia learning. 

Journal of Educational Psychology, 100(2), 380-386. doi: 10.1037/0022-
0663.100.2.380. 

 
Mestre, L. S. (2012). Student preference for tutorial design: A usability study. Reference 

Services Review, 40(2), 258–276. doi:10.1108/00907321211228318 
 



 
 

86 

Mullamphy, D. F., Higgins, P. J., Ward, L. M., & Belward, S. R. (2010). To screencast or not to 
screencast. ANZIAM, 51(1), 446–460. 

 
Nafaidilah N. (2012). Kesan Persembahan Video Screencast Dengan Narasi Dan Video 

Screencast Tanpa Narasi Terhadap Pembelajaran. Unpublished master’s thesis, 
Universiti Pendidikan Sultan Idris, Tanjung Malim. 

 
Norasmah O., & Mohd Hasril A. (2010). Different perspectives of learning styles from VARK 

model. In Procedia - Social and Behavioral Sciences (Vol. 7, pp. 652–660). 
doi:10.1016/j.sbspro.2010.10.088 

 
Oehrli, J., Piacentine, J., Peters, A., & Nanamaker, B. (2011). Do screencasts really work? 

Assessing student learning through instructional screencasts. In ACRL Conference, 2011 
(Vol. 30, pp. 127–44). Retrieved from 
http://www.ala.org/acrl/sites/ala.org.acrl/files/content/conferences/confsandpreconf
s/national/2011/papers/do_screencasts_work.pdf 

 
Oud, J. (2009). Guidelines For Effective Online Instruction Using Multimedia Screencasts. 

Reference Services Review, 37(2), 164–177. doi:10.1108/00907320910957206 
 
Ozsvald, I. (2010). The Screencasting Handbook. London: ProCasts. 
 
Peterson, E. (2007). Incorporating screencasts in online teaching. The International Review 

of Research in Open and Distance Learning, 3(3), 3–4. Retrieved from 
http://www.irrodl.org/index.php/irrodl/article/viewArticle/495 

 
Pinder-Grover, T., Millunchick, J. M., & Bierwert, C. (2008). Work in progress - using 

screencasts to enhance student learning in a large lecture Material Science and 
Engineering course. 38th Annual Frontiers in Education Conference, 1, 13–14. 
doi:10.1109/FIE.2008.4720446 

 
Renumol, V. G., Janakiram, D., & Jayaprakash, S. (2010). Identification of cognitive 

processes of effective and ineffective students during computer programming, 10(3), 1–
21. doi:10.1145/1821996.1821998.http 

 
Riding, R. J., & Sadler-Smith, E. (1997). Cognitive style and learning strategies: Some 

implications for training design. International Journal of Training and Development, 
1(3), 199–208. doi:10.1111/1468-2419.00020 

 
Rocha, A., & Coutinho, C. P. (2010). Screencast and vodcast: an experience in secondary 

education. In Proceedings of Society for Information Technology & Teacher Education 
International Conference (pp. 1043–1050). San Diego, United States: Association for the 
Advancement of Computing in Education (AACE). Retrieved from 
http://repositorium.sdum.uminho.pt/handle/1822/10592 

 
Rosniah M. (2007). Mengadaptasikan gaya pembelajaran pelajar ESL : Satu kajian kes pelajar 

tahun satu di UKM. GEMA Online Journal of Language Studies, 7(1), 1–32. 
 
Udell, J. (2005). What is screencasting. Retrieved from http://www.oreilly.com/pub/au/32 
 
Veronikas, S., & Maushak, N. (2005). Effectiveness of audio on screen captures in software 

application instruction. Jurnal of Educational Multimedia and Hypermedia, 14(2), 199–
205. 



 
 

87 

 
Winterbottom, S. (2007). Virtual lecturing: Delivering lectures using screencasting and 

podcasting technology. Planet, (18), 6–8. doi:10.11120/plan.2007.00180006 
 
Witkin, H. a., Moore, C. a. C., Goodenough, D., & Cox, P. W. (1977). Field-Dependent and 

Field-Independent Cognitive Styles and Their Educational Implications. Review of 
Educational Research, 47(1), 1–64. doi:10.3102/00346543047001001 

 
Yosep, Wawan Setiawan, & Waslaludin. (2012). Model pembelajaran gaya belajar VARK 

dalam mata pelajaran Teknologi Informasi dan Komunikasi berbasis Multimedia 
interaktif, 1–6. 

Zabedah A. A., & Wah, L. L. (2005). Pencapaian kemahiran membaca pelajar-pelajar 
pemulihan sekolah rendah berasaskan kaedah fonetik. In Prosiding Seminar Pendidikan 
JPPG (pp. 48–51). 

 




