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Social media is a central component in the livesnahy young people, and provides
innovative potential to conduct research among pligulation. Ethical issues around
online research have been subject to much debetsjoyng people have seldom beer
consulted to provide a youth perspective and vdigght (8) focus groups involving 48
Grade 9 Western Australian secondary school stadeged 13-14 years were held in
2012, to investigate how young people perceivdehsibility and acceptability of social
media when used as a research tool to investigateus issues relevant to their menta
health and wellbeing. Whilst young people recognisay benefits of researchers using
social media in this way, such as its relevancegwation and accessibility, there were
salient issues of privacy, consent, and practicétiat require careful negotiation. There
is a need for continued exploration and scientdfebate of the moral and ethical
implications of using social media for researchh#&p ensure this is employed in an
appropriate and effective way that is respectfidrod sensitive to the needs and views gf
young people.
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Introduction
The permeation of Information and Communicationshfelogy (ICT) in 21st century society has
provided seemingly infinite opportunities for colting research in relation to human social prastit@n

ever before (Markham & Baym, 2009). Whilst proviglimnovative and unprecedented potential for resgar
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the advent of internet-based research methodpa¢sents important challenges for researchersgotiage.
One aspect of modern ICT that has been utilizea gistform for research is social media, and tresliom
may have particular relevance for conducting redeaith young people, who are major contributorshie
space.

Over 80% of adolescents use some form of socialian@d a regular basis (Madden et al., 2013;
Mitchell, Patrick, Heywood, Blackman, & Pitts, 2Q14various forms of social media include social
networking sites, blogs, microblogs, image shasiigs, video sharing sites, social games and dignus
forums. Such online spaces are a source of rictrigésn, allowing a powerful opportunity to entausltural
lifestreams and conduct unobtrusive naturalistiseobation of social phenomenon (Kozinets, 2010uKet
al., 2004). These communication channels also affesiderable potential to engage with young petipie
research purposes as this is an environment fréegidry the large majority of this population in thestern
world, and a setting in which young people areljike be at ease with employing ICTs to interacthwi
others (Brockman, Christakis, & Moreno, 2014; Hmta013).

Researchers have previously utilised social media setting for research examining the mental
health and wellbeing of young people, includingcisbaggression and cyberbullying behaviour on rteobi
devices (Underwood & Card, 2013), personal inforomatlisclosure on social networking sites (Hind&ja
Patchin, 2008), ‘friending’ practices, privacy sa&is and profanity (Thelwall, 2008a, 2008b), ‘segti
behaviour (Ringrose, Gill, Livingstone, & Harvey)12), as well as the use of social networking iatien to
alcohol use among young women (Lunnay, BorlagdasNauighton, & Ward, 2015).

Despite its considerable use hitherto, many chgélersurround the use of online environments, such
as social media, for research purposes. Despitgubéc nature of their communications online, ygun
people may believe they are communicating in aapeivsetting and accordingly there is considerable
ambiguity surrounding whether consent is neededottect this data from users, or whether it shooéd
treated as publicly accessible information (Henaigrslohnson, & Auld, 2013; Lunnay et al., 2015)eTh
public accessibility of data does not necessanitiidate the data were envisioned by young peoppaibkc
or intended for a public audience (Henderson e2813). However, if young people are informedesaarch
being conducted in social media settings they fatjuthis may bias the research through young peopl
changing their online behaviour in response tokhewledge they are being observed (King, 1996)s It
believed the ethical obligation for the researcherdisclose themselves accurately is paramounti(iets,
2010), although there may be some resentment tg Isudied on the part of users of social mediad@dn
& Bruckman, 2004), particularly when they disclasgémate details and personal information.

A review of the ethical issues of qualitative resbhain online communities recommended
considering issues of privacy and consent arouisdféihm of research in consultation with memberghef
online groups researchers wish to study (Eysenigchill, 2001). Certainly, salient issues of privacy
appropriateness and acceptability among the tamgeip of online research methods need to be irgagstil
prior to the widespread adoption of social media assearch tool, particularly among vulnerableuatpons

such as young people. Perceptions of privacy anyongg people may differ considerably to that of lesju
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with young people seeming to be more willing tacttise private information to public audiences oglinot
necessarily considering the long-term consequenfcéss (Henderson et al., 2013; Hinton, 2013).

Utilising social media when conducting research mpsovide opportunity for different
understandings, in an increasingly networked spcathow youth is constructed, embodied, commueita
and experienced in this environment (Hinton, 20T3pically young people are positioned as dependedt
passive by current ethical frameworks for condyrtiesearch, however they have the capacity to ghay
active role in shaping research processes, agantagindings (Clavering & McLaughlin, 2010; Hinton,
2013; Lunnay et al., 2015; Park & Calamaro, 20T8)s appeal for young people’s active participaiiothe
research that affects them is in accordance withtthited Nations’ decree of “respect for the viesfghe
child” (United Nations, 1989). It is imperative thgoung people are also consulted and engaged iwith
relation to online research methods, particulaieg their advanced ability to appropriate new raaghich
is not always matched by earlier generations (Heswateet al., 2013). Partnerships with young pesptauld
be formed that enable them to act as co-researahéhngs area, such that they can be ‘change pa'taed
their youth voice can be heard and contribute masa@hange (Spears et al., 2011; Wong, Zimmerrian,
Parker, 2010). Engaging young people as co-researafiows for disruption of the usual power relaship
between participant and researcher, enabling ypeogle to have an equal relationship with reseasched
for their opinions, experiences and insights tesbared (Spears et al., 2011). Continuous engagesneint
knowledge generation with young people as co-rekeas will allow their youth voice to be heard, yding
a greater understanding of the acceptability oinentesearch methods among this group (Spears &e€iof
2013).

Aims and objectives
This study aimed to determine how social mediaaretemethods can be used to promote health and
wellbeing among young people, and specifically hamung people perceive the feasibility and accepitabi
of social media as a platform for conducting resleavith and/or about them in relation to variousntaé
health and wellbeing issues. The main researchiquegyuiding this study were:
* How do young people perceive the appropriatenesdiftédrent methods of online research
compared to offline research?
« What factors would influence young people’'s paptition in research via different forms of
social media?, and;
¢ What are young people’s perceptions of the iss@iesrsent and privacy around the use of their
social media data for research purposes?
The main outcome of the study was to formulatesiadf fundamental issues to guide researchers in
their decisions about the use of social mediar@s@arch tool among this population when therenarelear

ethical boundaries present.
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Method

As a qualitative study, epistemological and ontmaly assumptions informed the research
methodology. Ontologically, this study embracesitlea of multiple realities (essentially of a sbeiarld of
meaning) and represents these realities througladheal perspectives and experiences of its ppatits
(Creswell, 2012). Focus groups facilitated an itigesion of young peoples’ opinions, feelings and
experiences of researchers using social mediariduab research about mental health and wellbesges
relevant to young people. A post-positivism paradignderpinned the philosophical assumptions of this
study, which embraces multiple realities from pdptints, but uses a reductionism oriented appraach
inquiry (Creswell, 2012). A post-positivist frameskaalso recognises possible effects of biases amsups

objectivity to ensure the emic views and experisrafgarticipants shape the direction of the redear

Participants

Focus groups were held with 48 Grade 9 (13-14 yed) students from 12 secondary Perth
metropolitan schools of the Catholic Education €dfi(CEQO) of Western Australia or Association of
Independent Schools Western Australia (AISWA) sectdhis sample of convenience was drawn from
students participating in a leadership workshoppad of a larger three-year study, the Cyber Fiiend
Schools Project (Cross et al.,, 2014). The nominatedents required their parents’ active consent fo
participation in this project. Participants werdoitmed their participation would include a focusogp
discussion about the implications of researchergusocial media in their investigation of adolegcmental
health and wellbeing issues. Based on qualitategzarch, focus groups with 48 participants repteaen
sufficient number to reach data saturation whearin&tion becomes repetitive and no new patternggame
(Krueger & Casey, 2000). Ethics approval for theSBFproject and this sub-project was obtained frioen t
Edith Cowan University Human Research Ethics Comemitind the Catholic Education Office in Western
Australia and parental active consent was obtaioedll student participants. Formal approval frénsWA

was not required.

Protocol

The focus group protocol comprised semi-structwpdn-ended questions aimed at understanding
how young people perceive the use of social megliadsearching issues of adolescent mental heatth a
wellbeing. Consultations with stakeholders at theset of the project assisted in determining keyeas for
investigation through the focus group protocol.

An introduction to the focus group questions askedients about their use of electronic devices,
commonly used spaces/sites for communicating on¢ind their perceptions of various social mediassés
public or private spaces. Four different scenafignettes) were proposed detailing situations wtercial
media was used in research with young people antitipants were asked questions in relation to ghes

vignettes (Table I).
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Table I. Focus group vignettes about researchers eof social media to investigate various mental hith and wellbeing issues among young people

Vignette (a) Research in public profiles without casent (passive research in private spaces) to intiggate social media use among young people

A group of university researchers wanted to knowr lypung people used Social Networking Sites in tpasiways with their friends. The researchers
looked at some young people’s Facebook profileswhesme set to public. After reading the Faceboogesa the researchers categorised young peaple’s
comments and counted the number of comments winenegypeople were supporting a friend. As the Faalelpoofiles were public, they did not ask the
participants for permission. The information helppleel researchers to find out how young people sirgguechnology in positive ways, and to what eiten
they needed to be encouraged to use Social Netwgpites to interact with their friends in positways. The researchers wrote an article about the
positive ways young people use Social NetworkirtgsSiwhich was available in online libraries woridev
Vignette (b) - Research in public profiles with cosent and participants active in the research (act& research in private spaces) to investigate
binge drinking behaviour among young people

Researchers wanted to know how to help young peepligce their binge drinking behaviour. The redeens created an ad on Facebook asking young
people to visit their page and share their ideasiahow harmful binge drinking is, and how prograamsl messages can help prevent and reduce| their
binge drinking behaviour. As soon as they commentedng people are consenting to participate inrésearch. The researchers used this information
and quoted young people’s comments (not using tieines) to develop a program, website and radierasement about binge drinking for young
people.
Vignette (c) - Research in an existing public forunwith consent (passive research in public spaces) investigate body image among young people

University researchers wanted to find out aboutngopeople’s body image. The researchers looked ahine forum where young people had posted
their restrictive eating behaviours, excessiveimieand exercise, and concerns about their bodgéniahe researchers saw the forum topic and credted
post, describing their research and asking indalidisers of the forum whether they could have thermission to read and use their de-identifiedspos
for research. By de-identified we mean that tteeeeno names connected with the content. The srarthen read those comments they had permission
to use, and used this information to write an Ertabout how some young people have a negative inoalye and use harmful behaviours to change their
body shape and size. This article was made avaiiabbnline libraries worldwide and some de-idéetifcomments from young people were used |n a
newspaper article that spoke about the study. fifleennation was also used to develop a program aimatto improve young people’s body image.
Vignette (d) — Research on a designated site witbnsent and participants are active in the researcliactive research in a public space) to
investigate bullying among young people

The Speak Out Now organisation created a website avforum for young people to share their expe&asnof being bystanders to bullying. The forum
moderators post a new question on the forum evemtim asking young people’s responses to questool as ‘When you last saw someone being
bullied, what did you do?. Before posting on theufo, young people were asked to read an ‘Instmstfor Forum Use’ document on the website, where
it explained that their de-identified forum posts.(posts with your name removed) may be usedefearch purposes. The researchers used the cosrment
from young people as quotes in a research artieletalked about experiences of bystanders toibgllyand recommended the need for more bystander
programmes for young people.
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Each vignette presented different topics of reseé&different issues of mental health and wellbeing)
varying levels of consent and anonymity, and déiférscenarios surrounding the dissemination of the
research findings. The vignettes alternated betwwemte and public online spaces (as perceivedhiBy
researchers) as the setting for the research, eaidréd scenarios where researchers utilised rxisiata
from young peoples’ online interactions (passivesesiational research) and where young people were
actively engaged in the research as willing paréints (active research). One half (n=4) of thel totanber
of focus groups presented vignette (a) and (b), thrdremaining half of the focus groups (n=4) pnése
vignette (c) and (d). The order of the vignettesemeversed in half of the focus groups [i.e. vitméb)
presented before vignette (a)] to ensure discussimuld be devoted to each vignette in at least dfvthe
focus groups, if there was insufficient time toateshe end of the protocol.

Questions were formulated to encourage discussi@vant to each vignette on the following topics:
1) overall perceptions of researchers using sosilia in that way including possible benefits aiséls; 2)
different online spaces that would be appropriate résearchers to use; 3) acceptability of thearese
method for exploring different topics of mental lieand wellbeing, and; 4) issues of consent relet@that
research method. At the conclusion of the focusigrgoung people were also asked what advice theydvo
give to researchers who would like to conduct negewith young people by means of social media.

The focus group protocol was reviewed by the chref associated investigators, where appropriate,
for content trustworthiness. The focus group protaeas also pilot tested with a convenience sarfiplie
the target group of Grade 9 students (n= 10, ade$4lyears), to provide feedback on the flow of the
protocol, skills of the moderator (Krueger, 1998 development of questions and provide an assegsvh

the type of responses received (Delbecq, Van de ¥&ustafson, 1975).

Procedure

A total of eight focus group discussions were heddcurrently by trained researchers to address the
aims of this formative project, with six studenttipating in each focus group. Focus group dismns
were approximately 45 minutes in length, and caedisf six students participating in each, in addito a
facilitator and a scribe present at each focus @rés the research was not deemed to be gendeifispec
heterogeneous focus groups (mixed gender) weretasatbw for divergent thinking with the opporttyio
gather different opinions and views (Stewart, Shasadi, & Rook, 2007). The participants in each $ocu
group, however, attended separate schools. Wittests’ permission, digital audio recordings werelenaf
each focus group. Confidentiality of responses efsured and students were informed that there was n
right or wrong answer, just their opinion, andhiéy wished to withdraw from the discussion at ametthey
could do so. Students were informed that for theppses of the discussion, ‘social media’ refersites
where someone can communicate with others onlovegxXample Facebook, My Space, Twitter, YouTube,
Skype and social games sites. A debriefing proeeduas held immediately following the focus groups
during which facilitators and scribes were invitedshare overarching themes and key points fronr the

discussions with students.
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Data analysis
Focus groups responses were transcribed verbatich each transcript was reviewed for
inconsistencies in tone, or errors in meaning préodata analysis. Prior to formal analysis, theadaere
subject to reading and re-reading, to identify gahpatterns and contradictions emerging from é&x, tand
to consider possible explanations. The data arsafysicess also involved simultaneously sifting soding
information to inform the construction of categer thought and behaviour (themes), to extracesence
of the raw data in a form that progresses new wwtaleding (Fetterman, 2010; Hammersley & Atkinson,
2007; Kozinets, 2010; Miles & Huberman, 1994). GQete and analytic categories emerging inductively
through the data were then affixed to sectionsexf to sift and sort the remaining data into thenagkling
new categories or sub-categories as necessary. &alfsis was facilitated using qualitative data
management software Nvivo 10 and guided by they#namethod of Framework Analysis (Ritchie &
Spencer, 2002), including:
« Familiarisation of the data through reading andessding, listing initial themes, and gaining an
overview of the depth and diversity of information
e Constructing a thematic framework (Nvivo Framewbft#trix) of key concepts emanating from
the data and also drawing on a priori issues
« Indexing and charting — sifting and sorting theadato the identified themes of the Framework
Matrix, with key supporting quotes

« Mapping and interpretation of the data set as davho

Results

Several main themes emerged from the eight foomspg(FG) discussions with students about their
perceptions of researchers using social media tduw research about mental health and wellbeingngm
this population. As the general themes arising fidistussions about researchers using social meglia w
markedly similar to Eysenbach and Till's (2001) exevprinciples guiding ethical research online (@ciy,
intrusiveness, vulnerability, potential harm, coriseconfidentiality, intellectual property), thigrgcture
forms the basis for discussion of the findings frtiva current project. However, as the topic ofliattual
property was not raised in the focus group, thiegary was replaced by the theme of ‘practical asge
issues and recommendations’. Also, the descrippbthemes emanating from the study is preceded by

findings about general social media use among ypeogle.

Social media usage

As an introduction to the focus groups, young peeptre asked about the types of social media they
used to communicate with others. Commonly mentiosedial media platforms included Facebook,
YouTube, Tumblr, Instagram, Skype and iMessageeOsiocial media types used by young people were
Viber (free messaging app), Twitter, Steam (ganptegform), E-modo (educational social networking
site/interactive blog), Ninegag (image sharing Bitememes), Voxer (‘Walkie Talkie’ and messagilpg dor
team communication), Viber (free messaging andngatipp), VYou (for interacting with celebritieslore),
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Flipboard (an integrated social media platform)ecsfic gaming websites (Minecraft, Call of Duty),kK

(online texting program), and online forums inchgiReddit and Omeagle.

Privacy

To understand how young people viewed online rebeir relation to privacy concerns, they were
asked about their perceptions of specific sociallimas private or public. The perception of soomdia
sites as public or private was largely dependenugers’ ability to apply privacy settings to thpnofiles,
which defines the level of access others can hakeir information online. Also, young people ribtaat
within certain forms of social media there may biggie and public aspects - i.e. private messafyingtions
or posting publicly on shared pages. When refertmgpecific social media types, it was believedt th
Facebook could be both private and public (dueriteapy settings). Twitter and online forums werersas
public, whereas iMessage and Skype were viewed riast@ spaces where young people had closed
conversations with others.

Young people’s initial reaction to scenarios abth# use of social media to conduct research
included some degree of discomfort, with some bilgethis as “like an exploitation of our enjoymé(EG
7) and “an invasion of privacy” (FG2, FG5, FG6).9pie these initial reactions, several participéaigeved
it was young peoples’ responsibility to ensurertbgin privacy through their privacy settings oniabmedia
and what they post or do not post online, and ak ey thought it was fair the researcher coukd thgir
information in this way; “I think it's the own pesg's fault for having a public profile because dl# there”
(FGB8). However, it was acknowledged that navigatiregprivacy settings of social media isn't alwaysaple
or straightforward; “in some ways you can't conalblyour privacy” (FG3). Further some people may be
aware of their privacy settings; “They might notvbdeen aware that their profile was availabléeworld,
so it's not entirely their fault that they did” (B> The complexity and tension between the issues also
noted; “I can understand both sides because likeegeeople might think it's really rude because tiieipn't
know how, but then if you purposely set it to palylou can't get upset over it....” (FG2).

Intrusiveness

Young people’s reaction to being the subject okaesh conducted through social media varied
according to the topic being studied and its peakonsensitive nature. For instance, topics wesnss less
sensitive if “it's not really that embarrassingsioare” (FG3). However, many topics were deemed tixde
approached by online research, including issues tikberbullying and mental health. Young people
suggested they would be less willing to be involiredesearch that was asking them about persorsdthhe
behaviour rather than their general opinions abawtissue, regardless of assured anonymity of the
information they provide, for instance; “If | wete be getting bullied...I definitely wouldn’t waahyone to
know about that like that's something | would wemkeep to myself’ (FG4). “You can contribute dlditbit
more if it is less personal for you or you are hssried about being judged or whatever” (FG5).

However, another student believed it was young lesbpwn responsibility to keep personal topics
personal by not posting them online; “Well, if ine/too personal then they shouldn’t have poste(F&6).
Some internet-based research may also be seetrasvie because it infringes on the perceived anmotyy
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and freedom of expression on certain sites suchuawlr; “Because sometimes Tumblr is where you just
spill because no one really knows who you are” (FG1.People use Tumblr so much because it's like a
way to express how they feel” (FG5). “It's kindabplace where everyone really just says what theayt wnd
be’s [sic] who they want to be” (FG1).

Vulnerability

Some young people may be particularly vulnerablewiising social media, such as those who are
less informed of privacy settings; “There are qaiteew people who are late to join to Facebookrerdd a
generation who don’t know how to use it" and "thelyouldn’t be punished for that” (FG7). Additionally
specific social media sites may attract more vahkr young people, specifically Tumblr. Young peopl
indicated that “Tumblr is actually really intenséike really hardcore” and “some of the themesTamblr
are dark” (FG7). However, some young people al$otfés made the site a useful platform for online
research; “Tumblr would be the best possible plabere you could get researchers on” (FG7), and is
“probably the biggest spot where cyberbullying hepgd (FG8).

To help counteract the vulnerability of young peojpl relation to the use of their social media data
for research purposes, it was recommended by fgeug participants that respect for young peoptaukh

be maintained in the use of this data:

...like having a trustworthy organisation that we wnyou're not going to like spin our words

and make us look like bratty teenagers who justt pexause we can. Like try and

understand it from our point of view | guess... (FG1)

Although research through social media may exploitng people’s vulnerability (when their data is
used without permission), there is also the padérit empower young people through maximising their
participation in research and develop more respensblutions appropriate to young people: “By altyua
speaking to the young people then they get whatisally going on and how to prevent it instead preding
money on things that aren’t going to work” (FG@)would be like really impressed and...I'd wantkimow
about the company because it’'s taking a step wewoung people” (FG7).

Whilst online research methods were seen as amt'sand 'creative’ way to involve young people in
research this was not without hesitation; “It'sliyeeeassuring to see that people who are inteddststuff to
do with teenagers are trying to get teenagers weebbut at the same time | don't think that teenagee
ready for it yet” (FG7).

Potential harm and benefits

Young people’s perceptions of the acceptabilityesearchers using their social media information as
data were dependent on the topic being investigatet its harmful nature, as well as the benefits fo
researching these issues. Another comment reitetiaté acceptable use of their online data foraiesewas
determined by the potential benefits; “Well, asgas they are trying to help people...like not gadgginst
it, and saying young people are bad, they kind @ftlds... and not providing an answer to it" (FG3).
Similarly, another student believed use of thefiorimation for research was more acceptable if ‘Gsng to
a good cause” and “it's going to help other pecgdewell through something you've said” (FG4). Other
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young people stated they would be encouraged ticipate in research by “knowing that it would make
difference”, “knowing that it could help someonsegland “if the information was used wisely” (FG8).

Some topics of research were perceived to be péatig important among young people, which
influenced their views of the acceptability of thisethod and their willingness to be involved in tsuc
research. Vignettes were presented to young pedygat cyberbullying and body image, and young peopl
indicated these were particularly important issioesesearch, For some young people, whether theareh
was personally relevant (i.e. “you have gone thhoggmething”) would influence their willingness to
participate more than the topic itself; “it wouldpkend on personal experience; some people migtttteed”
(FG1).

Young peoples’ participation in online research ab® relevant to the perceived benefits and costs
of the research to them personally. For instanse,afl incentives would increase their participgteswould
minimal burden of the research, such as a shoet tommitment. Online research was seen as a caaiy
to access young people and the online nature efirels “makes it easier for some people to do” bezau

“you don't actually really have to do all that mweffort to get your message through” (FG4).

Consent

Young people were generally accepting of the ustheif information on social media as data for
research purposes, provided that their expressiggom was given for the use of their informationthis
way. It was believed that seeking consent enshiaspeople are only involved in the research if tvant to
be and they are fully informed of the use of thigita for research purposes. The need for consenseemn as
important regardless of the topic of the resedtsh perceived privacy of the site and whether tifi@rmation
was de-identified; “I reckon they should ask fitsbs they have only posted on a public site likel yoe
posting it for people to see not for them to take information” (FG5). “Because | know it's notlbggour
name and everything, but they should still haveseohto use what you said, or post it” (FG3).

Young people recognised the difficulty in obtainimjormed consent for research through social
media channels. When consent is sought througmestand conditions document upon entry to a paaicu
social media site, young people may be unlikelsetrd it; “I don't think anybody reads them” (FGA}. such
it was suggested by young people that these be rteddet and punchy” (FG4) or contain a link to
information on an external website. Young peop® axpressed a preference to be approached pdysonal
for consent either through an email or message swcil networking site, and ensure that the osgditn

establishes their credibility and trustworthiness.

Confidentiality

Assurance of confidentiality and anonymity was pered as crucial among young people when their
personal social media data was being used; “As &mifj's de-identified, that's all | really careati (FG1).
Although the use of direct quotations from theiciabmedia data was deemed acceptable given thegent,
de-identification of social media posts was crud@lminimise negative ramifications; “If you do veri
something on there, it is going back to maybe sor@emu know, you could get bullied for that reasdn...
(FG3).
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Practical research issues and recommendations

Young people noted that the benefits of researsigusocial media were limited because of lack of
representativeness and quality of the data. Faanas, the credibility of the research may be campsed
given that “it's so easy to lie about your age ba Internet websites, they won't be getting a tesding.”
(FG7). As such, research on young people’s pulbbéilps is also likely to be biased and “give youatain
kind of response” (FG7). Young people in the fogusups also commented that actively seeking consent
from young people to engage them in research tirgogial media may be a more accurate form of rekea
as participants may put more thought into theipoeses; “it's important they know it's a researbing
because then they might be more honest and actF&8&). Similarly, conducting research with thdiae
engagement of young people may be more accurateadiserving their use of social media where young
people may not present an accurate or serious iofatemselves; “they might be getting informattbat is
not really true most of the time” (FG2).

Facebook was seen as the most appropriate spacesgarchers contacting young people because
“it's just used by so many people” (FG6). It wascabhdded that “Facebook is probably one of the more
practical ones...like a lot of the others ones jusuldn’t work because of what they are or how peqsie
them” (FG6). Social media sites Twitter and Redudére also seen as spaces suitable for researahers t
contact young people for their opinions about tepdt relevance. Young people also recommended that
researchers should make the research as engagingtaresting as possible and with minimal compigxi
such as the use of “interesting questions thatwant to answer” (FG1) that are "short and sweeteagy

for the young people to understand” (FG4).

Discussion

When asked about the potential for their informathm such sites to be used as research data, young
people expressed some hesitation and concerns #isduprivacy, as related to their perceptionspécific
sites as personal or private spaces. This findngpnsistent with the suggestion by Hudson and knat
(2004) that users of social media may express sesentment to being studied particularly when disiolg
personal information on these sites. However pireeived acceptability of the use of social meldita for
research was dependent on the topic being invéstigend the level of personal relevance, as wethas
potential of the research to effect positive chaag®ng young people. Therefore, it appears youoglpe
may weigh up the risks and benefits of engagingsearch through social media, including the persosks
to their privacy and the possible benefits of #agearch among their age group.

Young people were open to the use of social meatiaefsearch if they were given an opportunity to
provide consent and assured of confidentiality amohymity of their information. This finding is lime with
Kozinets (2010) assertion that researchers havevanriding ethical obligation of disclosure which i
important to observe in online research. Whilss iimportant to recognise young people’s desirprtvide
consent for use of their social media data, ii®d that in some cases, depending on the topgheaksearch
and the risk posed to young people, this may ndéasible. For instance, the nature of online comigation
groups for anorexia (i.e. pro-anorexia websites} thay serve to maintain and promote these diserider
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considered quite hostile and exclusionary to oatsidsuch that researchers may be inclined to asse

community member whilst conducting covert onlinservation (Brotsky & Giles, 2007). As in Brotskydan
Giles’ (2007) study, the considerable degree ofrhposed to users of pro-anorexia sites, and the déc
suitable alternatives to conduct such research ymstify the use of covert observational data coidec

without consent.

When conducting research using social media, itmigortant for researchers to be aware of the
vulnerability of users of this technology who magt e fully informed of privacy settings, and thies not
have reasonable opportunity to protect their dadanfinclusion in research. As Henderson et al (2013
discuss, despite the publicly accessible natumntifie data, young people may not always intend gozial
interactions to be broadcast to a public audieSemilarly, findings from this study indicate thabyng
people may not always be aware of their privacyirggt on social media that are difficult to navigat
Accordingly, it cannot be assumed by researchatsytbung people who have publicly available sociatlia
information are passively consenting to the us¢hif information for research purposes. Young pespl
perceptions of the intrusiveness of social mediaaech differed according to the sensitive nat@itbetopic
being investigated, and whether they were askeditagmecific personal health behaviours as opposed t
providing their general opinions about issues dltheand wellbeing. However, the intrusiveness reatf
the research was seen to be justified in some clegmEndent on the importance of the research tomlche
potential for the research to effect change. Theisiveness and vulnerability of social media resealso
varied according to the type of social media sker instance, some young people using Tumblr may
constitute a particularly vulnerable populatioragi participants’ comments about the potentiatfics to be
a dangerous and negative online space. Young patyuesuggested that research on Tumblr may irdrarg
the perceived anonymity and freedom of expresdiahis associated with use of this specific siteeréfore,
it is important for researchers to be aware ofwide-ranging differences between the various souiatlia
sites and the implications of this for online reshaand to assess research in each of these spacesase-
by-case basis.

Despite some precautions and concerns about thef geeial media for research with young people,
focus group participants, believed that social meéslia ‘smart’ and ‘creative’ way to involve youpgople in
research. Similarly, it has been suggested thatgy@eople’s capacity for active participation iragimg the
research process may be maximised through the fus@avative communications channels such as social
media. Additionally, although current ethical frammeks may position young people as dependent and
passive participants in the research process, sbeoti social media may also help to challenge gealu
power relationship between participant and resesrdflavering & McLaughlin, 2010; Hinton, 2013;
Lunnay et al., 2015; Park & Calamaro, 2013; Spearal., 2011). Accordingly it is important to comdu
further research about the use of social mediasearch and ways this may be employed whilst baivaye
of issues such as privacy, intrusiveness, consehvalnerability of the young people being studied.

While the decision of whether to use social mediaegsearch with young people is likely to be a
complex one, certain guidelines have been proptséelp ensure an ethical approach to internetareke
For instance, the Association of Internet Reseaschthics Working Committee (Markham & Buchanan,
2012) recommend researchers consider the folloviimglamental issues when deciding to use online

ISSN 2073-7629
© 2015 CRES/ENSE! Volume 7, Numberl, April 2015 pp 15



research methods: the greater the vulnerabilith@iparticipant, the greater the obligation ofbsearcher to
protect the participant; apply practical judgematténtive to the specific context when approactstigcal
decision-making; consider principles related toeaesh on human subjects; balance the rights of the
participant with the social benefits of the reshaand the researchers’ rights to conduct reseautiress
ethical issues during all steps of the researchga®) and; consult as many people and resourgessaible
during the process of ethical decision-making.

The current study provides an important contributio the existing literature on ethical online
research, through providing a much-needed youtbpgetive in relation the use of social media redear
methods in the promotion of mental health and ve@tig. It is hoped that consideration of the key
fundamental ethical, moral and practical issuesedhby participants in this study will help guiégsearchers’
decisions about the use of social media as a @séaol in the promotion of mental health and weiltlg

among this population.

Limitations

The findings from this study should be considerdthwegard to several limitations. The Cyber
Friendly Student Leaders who participated in theugogroups are a specific group of young people avko
likely to be more informed about research due tirtlschool’s active involvement in the larger CFSP
research study and this may have influenced thespanses, particularly meaning they have greater
understanding of issues of research and consehgr@manced awareness of the importance of isswbsasu
cyberbullying. This study asked about young peaplese of social media platforms and their perceptaf
privacy associated with each. However, it is imaotto note that due to the rapidly changing nab@ii€Ts,
some of the various forms of social media mentioneithis paper may have been replaced by more popul
social media platforms in the present day withed#ht implications for privacy and the use of sdaka for
research. Although the principles of ethical onlimsearch can help guide researchers decisionst abou
whether to use social media as an online settinthfr research, researchers’ decisions may hegatesl by
the specific rules and regulations on certain tygfesocial media that may prohibit the use of dgibaded
to their site/application for research. This resbaroject largely considered the implications sing social
media with young people for qualitative researctd did not seek to explore the implications of ditative

methods with young people through social media.

Conclusions

There will be ongoing challenges as technology meges providing new opportunities and
challenges for the use of social media in reseabtut young people’s mental health and wellbeirgusT
there is a need for constant discussion and reimigot of ethical boundaries in light of these new
developments. It is recommended that researchernoe to disseminate findings of studies employing
online data collection and data analysis methodsl, ia doing so are encouraged to provide detailed
information about their research challenges whengusocial media as a research tool. This will ssisi
furthering knowledge about the challenges and dppiires of social media research where this isrkan
acceptable, effective and appropriate means oérelse
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