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Abstract  The main goals of academic advising are not 
only to improving social and academic success of students 
during academic year, but to improve the retention of the 
students with the successful interventions inside the 
educational system. Many areas of practice and research are 
mentioned in the scientific literature. One of them is 
improving students’ self-concept in order to make them more 
successful at their academic concerns. However, except for 
self-efficacy, few researchers took other important aspects of 
self-concept into consideration. Self-perceived values are the 
target in our research. The present research is inspired from a 
practical work of students’ developmental advising and 
shows how self-perceptions of the students regarding certain 
characteristics could be positively altered not only by using 
an intervention derived from Festinger's social comparison 
theory [1] but also application of positive psychology [2]. It 
has been found that students’ self-perception is altered when 
students learned and improved their consciousness about 
how other peers perceive them regarding certain 
characteristics. Besides confirming once again the reality of 
social comparison theory in academic context, practical 
implications of the findings for developmental academic 
advising are concluded.  
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1. Introduction 
Self concept change as a tool for academic advising 

Educational Psychology research literature has identified 
many aspects of successful retention of the students inside 
the educational system, focusing among others, on building 
students' cognitive and motivational skills [3, 4], improving 
and measuring of student-advisor relationship [5], 
uncovering psychological factors that lead to academic 
success [6, 7] and improving the academic advising system 

[8]. Particularly, with respect to self-concept, research has 
identified the fact that believes of self-efficacy differs in 
college population and they are always linked with positive 
consequences in academic settings [6, 7, 9-11]. However, 
although self-efficacy could be regarded as synthetic aspect 
of self-concept that has a proved utility in academic advising, 
less attention has been given to other aspects of self-concept 
that could be altered, for reaching the goals of academic 
advising, taking also into consideration the social milieu in 
which the student is inserted. One of the main goals of the 
developmental advising of students is the enhancement of 
the growth in the student [12-14] by rising awareness [14, 15] 
and the development of their potential [2, 16] according to 
their particular level of development. In order to accomplish 
its goals, every developmental advising system should take 
into consideration the student’s own perceptions of the self 
as important for self exploration and thus for better informed 
decisions [17]. As noted by Corcoran and his colleagues 
“Self-perception, affective reactions, motivation, and 
behavior are all shaped by comparisons with others” [18, 
p.119]. The humanistic psychology notion of self-concept 
congruence shows also that well-being and growth usually 
take place when the individual has the chance to express his 
or her own unique self and that positive changing of self 
concept takes place in human encounter with significant 
others [19]. Festinger's theory of social comparison shows 
that self concept changes in relationship with the social 
environment that surrounds the individual [1]. Research 
carried in this tradition found that indeed that is the case, and 
that people posses a drive toward social self-evaluations 
which in many cases has the other proximate people as 
standards [1]. Students as well as clients of psychotherapy 
change their concept according to other’s perceived 
characteristics [20, 21]. More recently, modern research 
using advanced statistical techniques showed the crucial 
impact of social environment [16, 22, 23] on students' 
self-concept development [24-26].  

From the point of view of helping students and developing 
their talents during the educational process, “academic 
advising” should be a kind of system and process that makes 
students more conscious [27, 28] and motivated [29, 30] 
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about their future educational plan [3]. Being conscious and 
motivated during the educational process in the university 
requires not only self monitoring, criticizing their behavior, 
and thinking about themselves [31] but also organizing their 
spare time in a useful way for themselves. As it is claimed by 
Kipnis [20], individual gets “feedback” from others. This 
kind of feedback could be provided not only by classmates of 
students but also academic advisors and professors who have 
the chance to observe the students [32-34]. In this respect, 
the advisor could perform an efficient advising and play a 
significant role in student’s development and academic 
success. The theoretical basis for the study is developed from 
developmental academic advisement approaches [3] and the 
theory of social comparison processes proposed by Festinger 
[1].  

It is apparent from the theoretical notions presented above 
that it is assumed that perceived differences are based upon 
observations and comparisons of behavior, and that the 
person’s perception and evaluations in turn have 
consequences that determine further behavior. This means 
that the individual’s perception of others who are important 
to him has very real consequences for the way he behaves or 
attempts to behave [20]. Recent research not only recognizes 
theoretically and empirically that social comparison theory 
has a high degree of truth but also that there is a tendency that 
social comparison could be considered as one of the “basic 
phenomena underlying human social life” [35] (pp.472). One 
can see from our statements how important it is in 
educational settings to show and research this processes that 
can be used for practical application in counseling and 
advising. Additionally, more recent literatures show that 
believes of self-efficacy[10, 11, 36, 37], that have been 
found very important in academic tasks, are built always in 
relationship with perception of close fellow human beings 
behavior [38]. Therefore, our main assumption is that 
students confronted with perceptions that others have upon 
their behavior tend to change their self-perceptions in time, 
as a function of comparisons they make between their own 
perception and the conscious notion of significant 
(colleagues) other's perceptions about them.  

2. Rationale of the Study 
To improve students’ social and academic success with 

successful intervention of advisor is the main part of 
academic advising in universities. Self-concept change of 
students in a better way is supposed to make the relation 
between advisor and advisee effective and productive. With 
the methodology of this study,  

Students learn: 
• how they perceive themselves  
• how they are perceived by their classmates 

confidentially 
• what their behavioral status is among classmates 

comparatively. It is a kind of innate behaviour [1]. 

• their own perceptional strengths perceived by 
classmates.  

• sharing with their advisors their perceptual 
behavioral result which are received as a feedback 
from their classmates. 

Learning as a feedback from classmates the performed 
behavior results in class or during the relationship with 
others through semester help and motivate students to get 
better. It also causes improving consciousness and 
self-concept change of students. And so, students have 
chance to apply their advisors to get more information 
related with their own concerns. In this respect; 

Advisor: 
• have information about students behavior. 
• get advantages by learning the situation of students in 

advance to think more to be helpful for students. 
• prepare themselves emotionally and intellectually for 

the processes of advising.  

Objectives 
• To concentrate students on self-perception with 

respect to the rules of positive psychology [2, 39]. 
• To use social comparison theory to improve 

consciousness. 
• To share perceptional behavioral results with advisors 

to get effective feedback to get better.  

3. Method 
Participants 

Participants of this study where 57 students who were 
majoring in Social Sciences, Engineering and Humanities, 
with the following demographic characteristics: Age 20-24 
years old (M=23, SD=2.34), 45% girls, 55 % boys, 100% 
Turkish ethnicity and nationality. Subjects with missing data 
were removed from analyses and we conducted analyses 
only when subjects have all questions answered. 

Measures 
For this research we constructed a special questionnaire. 

Universal values extracted from psychological literature 
were selected as characteristics of students that they can 
perceive in themselves as well as in others. They don't have 
in our opinion clearly defined objectivity, so people might 
rely on other's opinion in the process of evaluation of self [1]. 
These characteristics are in our opinion important for the 
current educational tasks in which students are involved. The 
values/characteristics were studying hard [40], being 
successful [41,42], being ethical, being well mannered, 
being respectful to others [43], being patient [44]. In this 
way we consider that the questionnaire had adequate content 
validity. The questionnaire had also the names of students 
from same class included. There were five requests and very 
important attention points on the questionnaire form for 
students. They were: 1) “Do not evaluate a classmate if you 



 Universal Journal of Educational Research 3(10): 697-702, 2015 699 
 

are not familiar with his/her behavior”; 2) “Only score the 
characteristics for which you have information”; 3) “Be 
aware that the results may be helpful to your classmates”; 4) 
“Do not ask for information from others while you are 
completing the form”; 5) “To evaluate yourself, please take 
note of your evaluations for later comparison”. In the 
questionnaire form, 5-point Likert-type scale (1 = 
completely disagree, 5 = completely agree) was used for 
rating the strength of each characteristic. We also calculated 
“Pearson r” for inter-rater reliability and the coefficients 
showed quite high relationships because they ranged from 
0.72(being patient) to 0.82 (being successful). 

Procedure 
An invitation email which explained shortly the 

application was sent to all students who existed on the list 
taken from the registrar’s office of the university. The list 
included not only names and surnames of students but also 
email addresses. All years, except freshmen were there in the 
list of students (It is believed that freshmen had not enough 
observation on other’s behavior in a short time). They were 
sent questionnaire forms and consent forms which explained 
all rights of participants. Emails were sent only to the 
students of classes where there were more than ten students. 
And if the number of returned emails from one class was less 
than ten, they were not included in the study. Since, one 
student had to be evaluated by at least ten classmates.  

Students returned by email after they filled forms out. The 
rule was that students would evaluate only the students 
whose characteristics they had observed and had an idea 
about. All the data collected from participants were 
evaluated and the results were shown on graphs. There were 
two graphs on the results paper. On the first graph, the 
situation of each own characteristic for each student was 
made clear. The second graph, which was resulted if the 
student was rated by ten classmates, which helped students 
compare himself/herself with others. The result graphs were 
sent to students individually and confidentially. During the 
application, students were sent emails to help them 
understand how they would comment on the results and what 
they could do as a second step. After all students received 
their own results, students were supposed to think why and 
how they were perceived as on the graphs. And then, with 
additional emails all students were motivated to think about 
how they should behave with their classmates during the 
semester. At the end of the semester, the questionnaires of 
application were repeated again. The same questionnaire 
forms were sent to all participants and they filled out and 
returned them back again. The results of the second 
application were included with the result of the first 
application in order to show the changes of students’ own 
behaviors. Consequently, the participants were received the 
emails which included all results as a graph comparatively. 

Table 1. Descriptive Statistics and t-test results for the selected values/characteristics 

Value  Pre-intervention Post-intervention 
95% CI for 

Mean 
Difference 

  

 M SD N M SD N  r t 

Ethical 3.27 .81 49 3.41 .70 49 -.26 -.03 .86** -2.45** 

Patient  3.00 .74 38 3.13 .78 38 -.24 -.02 .90** -2.37** 

Respectful  3.27 .62 45 3.42 .69 45 -.28 -.03 .80** -2.46** 

Studies hard 3.15 1.07 52 3.31 1.09 52 -.35 .04 .79** -1.59 

Successful  3.17 .88 48 3.17 .86 48 -.10 .10 .92** .00 

Well mannered 3.45 .85 44 3.59 .92 44 -.29 .02 .84** -1.77* 

*p < .05.   ** p < .01. 
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4. Results 
We have conducted paired t tests on first and second set of 

scores resulted from administering of the questionnaires. For 
this purpose we used a correction based on Bonferonni 
correction, thus, setting the level of significance to 0.01, to 
guard against both type I and type II errors. The results of the 
paired t tests are shown in the table 1 above.  

As we can see from the data displayed in Table 1, there are 
statistically significant differences, at the .01 significance 
level, in the pre-intervention to post-intervention scores for 3 
of the selected values/characteristics. Respectively, results 
show that the self perception intensity of the characteristics: 
being ethical [pre M:3.27, SD:0.81 - post M:3.41, SD:0.70] 
t(48)=2.45, p<.01; being patient [pre M:3.00, SD:0.74 - post 
M:3.13, SD:0.78] t(37)=2.37, p<.01 and being respectful 
[pre M:3.27, SD:0.62 - post M:3.42, SD:0.69] t(44)=2.46, 
p<.01 were all significantly increased and the characteristics 
of being well-mannered [pre M:3.45, SD:0.85 - post M:3.59, 
SD:0.92] t(43)=1.77, p<.05; studies hard [pre M:3.15, 
SD:1.07 - post M:3.31, SD:1.09] t(51)=1.59, p<.05; and 
being successful [pre M:3.17, SD:0.88 - post M:3.17, 
SD:0.86] t(48)=0, p<.05 haven’t reached significance at the 
desired level. We can conclude from the data that for the half 
of the characteristics the intervention that enhanced social 
comparisons had an effect on students’ self-perceptions.  

Table 2 presents the corresponding effect sizes that show 
how much of the variance of changing of the dependent 
variable i.e. self perception of the selected characteristics can 
be explained by the intervention.  

As we can see from the table below, the effect sizes are 
very small. However the first three greatest effect size 
belongs to the characteristics being respectful, .22, being 
ethical, .18, and being patient, .17; and the other 
characteristics’ effect sizes are being well mannered, .15, 
studying hard, .14, and being successful has no effect size.  

Table 2. Effect sizes of the intervention  

Value/Characteristic  Cohen's d 

Ethical -.18 

Patient -.17 

Respectful -.22 

Studies hard -.14 

Successful  .00 

Well mannered -.15 

5. Conclusions 
The findings outlined in this research indicate that finding 

out how students are perceived by the classmates not only 
motivates and make students conscious regarding their 
behavior but also causes self-awareness and change in 
self-perception for several of the variables included. We can 
conclude from the data that for the half of the characteristics 
the intervention that enhanced social comparisons, had an 

effect on students self-perception The results support, as 
many other studies, the fact that social comparison's 
processes do work [1]. The importance of social comparison 
processes has also been shown for school performance [45] 
which is why our study show that social comparison's 
processes could be used as a tool of academic advisors in 
positively changing the self concept's of students. Keeping 
up with the traditional research on social comparison's of 
characteristics, we can admit once again that important 
values that are present in students self perception and that 
shaped students behaviors cannot be easily altered without 
reference to other peers [1].  

We could also broadly mention the underlying 
phenomenon of changing self perception present in our 
intervention, that is, students are made conscious about 
other's perception about them and as a results a motivational 
drive have influenced the positive change in self-perception. 
This could have important practical consequences and we 
encourage other researcher's not only to discover new ways 
in which positive social comparisons that alters the students 
self perception are enhanced but also to develop our system, 
as well as practitioners to apply our method in practical work 
of advising. Based on our results and previous literature we 
also consider that social comparison processes must be 
taking into account when the advisors wish to alter other 
aspects of self-concept, like self-efficacy believes, which 
have been shown very important for academic success [6, 7, 
36, 46]. Of course, the values of studying hard and being 
successful have not been changed and we believe that this 
kind of self-perception is harder to change because they have 
a more direct reference to behavior. It might be suggested for 
future researchers to change them better. Also, the study 
though experimental has been open to a diverse confounding, 
especially that there was a long period between the two 
administrations of questionnaires. We strongly encourage 
other scientists to develop better research designs that could 
also have practical applied values for students advising 
work.  
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