IOWARDS A DEFINITION OF
INTERDISCIPLINARY STUDIES
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knowledges And there is the further complication of empirical
considerations relating to the intellectual and psychological equip-
ment required for the advancement of knowledge given the
‘enormous increase in both its scope and depth during this century.
In discussing all such issues we need to be quite clear as to whether
we are primarily concerned with the demands of scholarship and
- pesearch or with those of education since these may well lead in
guite different directions: all too often there is a [ailure to make
this distinction.

‘But first we must try to clarify what we are talking about and
an essential first step is to define some of the terms which feature
yminently in curriculum debates and whose meanings are
qquently obscure. Definitions are extremely important since with-
them we cannot feel confident that we are all talking about
same things and this generates confusion and misunderstand-
: definitions are not, as some people seem to imagine, “mere
bal quibbles”. I shall now offer some definitions and make brief
mments upon the educational significance of four widely used
c terms: these definitions are admittedly rough and tentative
are intended only to stimulate discussion and criticism.
Unterdisciplinary: A field of knowledge or inquiry which develops
ithe space between established disciplines but which draws upon
findings and techniques. In reécent years there has been a
{; proliferation of such helds, especially in the pure and
ligd sciences, and they often tend to coalesce with ene another
merge with adjacent disciplines since their own boundaries
ften exiremely hazy. An example of one which has so [far
ined o fair degree of independence is palynology which has
‘up between geography, botany, prehistory and geomor-
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feiplinary: An activity in which a single person draws
material from a variety of disciplines and interdisciplines
10 illuminate or solve a problem or with the aim of
thers. This is of immense educational significance and
tly very important in the advancement of knowledge.
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that we should be much more sceptical about the value of expend-
ing large quantities of human and material resources on curriculum
development projects at a time when we are still far from clear
about what we are attempting to achieve in education. 1 doubt
whether the content of the curriculum is as important as many
.-P{:uplc suppose and concentrating so much of our resources upon
changing it only serves to divert attention away from far more
significant educational issues. What matters educationally is not
‘¢p much what students learn but how they learn and the manner
‘in which they are taught. Until we succeed in making some quite
radical changes to the character of teachinglearning transactions

schools and universities there is little point in changing the
‘pontent of what is taught.

Moresby in 1970 by Professor Golson in which he ?m:;,dif,:l-
prehistory, archaeology, linguistics, unll_unpalug}i.‘ ctc::ﬂ et a;
botany and geology. The great popularisers _af Tc‘iﬂ:uu:de N
Huxley and Bernal, have also usually :worke_d in : “il 'in. ! m?
successful teachers are also Lransﬂisciph?ar?' in ?L‘,‘ e, t‘:;-u %n pon
a wide range of knowledge and bringing it together IMUo-E
meaningful whole.

Multidisciplinary: Several experis contribute Eﬂ.lljﬂln;hr Erm |ﬁ
standpoint of their own specialisms to the salurn_r;l] o 1:11 Efl oleay
or to the exposition of an area of knowledge. l i, i incr:a e
highly productive of research results and there 18 eriiau- inm‘_ﬁ. .
tendency for people to work ogetlier in teams, Lfl.l ‘ ¥ 1t
sciences. It has become fashionable for some -.1n1?'¢l,1n-1l:,‘_cq'ur s o8 |
be taught in this manner, nltlmugy they are usui -'f mg;;:u;::_ ol
“interdisciplinary” or “integrated”, but sulch r:.uumes-. :
always failures, mainly because they lack cnhf:r.emc lrn:uut
students’ viewpoint. 1E it is considered ﬁt&nrahlle uln pr:'si]n tj:;n ial
from a variety of disciplines then this is almost a waEs et .,, a .'... 3
although it may involve some sacrifice of rigour, Yun:];rf I . .
using the transdisciplinary mode. A group of_cxpr_:rbl n:,r._ &
success in a television “rhink-in" but they are invariably & GISIEE
flop in the lecture hall.

Integrated: This term 1 only employed in edun:latfun_nl con XL
and 1 am unable to distinguish it from the transdisciplinary o
of teaching. On the whole, I would pru[ftr to adopt the E;a.tt;:;'
since “integrated” suggests 4 ychological ordering at d' _
discrete elements of knowledge on the part of the studen
this often may not be achieved. It 15 a successword L

INTERDISCIPLINARY STUDIES—REVOLUTION OR
REVISIONISM?

Joan M. RircHie®
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FPHERE is a tendency in educational institutions in Australia to
& ceize upon overseas trends, to hail them as brilliant innovations
to impose them on existing structures. There is a danger that
plerdisciplinary studies” will fall into this category. The term
y defined and its assumptions need careful consideration.
pises important epistomological issues and, unless cautiously
pised, may obscure alternative educational innovations. The
o s¢ of this article is to examine the background of “inter-
lopical vocabulary rather than an apt term for 'ﬂﬁl:llfl' iy I'u.ary stucies™, o look at some definitions of the term and
ps*_.'ch::r :f::;‘ 1 GD:“rricuﬁm construction. It is also sometimes t5 usefulness in the educational structure of Australian
':: :1[4:[:111 the possession of some kind of superskill mm;;hi : il
individual can tackle a great varicty of problems 106t
disciplines with which he has little acquaintance: d;us nuun.
have been abandoned years ago along with faculty ps

It will have been noted that all of the above defin
suppose the existence of disciplines and the possibility _i- provig :
an account of their character. At present the latter 1e . e
more than a Pusﬁihi]it‘f since there is s_ulil r|.:luch disa y nent o
cerning the criteria in terms of which disciplines are 1o
For the sake of argument 1 have emgiuyeld a primid
“discipline” similar to that used in university cgtalﬂguﬂ
permits us Lo classify physics, philosophy and lnsm:rf_.T .

Finally, to return to a point made it the begimmng. &

end of Term

m Wallas originated the idea of interdisciplinary studies
4. His book ""The Great Society” brought psychology into
ith contemporary problems. Charles Merriam of the Uni-
Chicago used the term in the early twenties 1o describe

ion between politics and most of the socal and
il sciences.®

-.-:l;l-ru nee on Social Studies in Ameriea iried to develop a
instead of concentrating on subject disciplines.? Both the
fin Social Scicnce Research Council, in 1925, and the London

3'-"3"- Studics, Liniversity of New South Wales,




