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SANTRAUKA

Straipsnyje analizuojama, kad neformaliojo ir
savaiminio mokymosi pasiekimy vertinimo
pagristumas yra vienas svarbiausiy veiksniy,
skatinanciy tolesnias neformaliojo ir savai-
minio mokymosi pasiekimy vertinimo ir pri-
pazinimo proceso tobulinimo perspektyvas
aukstojo mokslo sistemoje. Diskutuojama,
kodél aukstajame moksle j neformaliojo ir sa-
vaiminio mokymosi pasiekimy pripazinima
zvelgiama gana skeptiskai, svarstoma, ar is
viso galima kalbéti apie $iy pasiekimy pripa-
Zinima, kokiais principais vadovaujamasi, sie-
kiant vertinimo pagristumo ir patikimumo.
Straipsnyje aptariami keli neformaliojo ir
savaiminio mokymosi pasiekimy vertinimo
ir pripazinimo modeliai, kurie gali bati pri-
imtini universitetams ar kolegijoms. Disku-
tuojama, kokie vertinimo metodai yra taiko-
mi skirtinguose modeliuose. Pagrindziama,
kad modeliai, akcentuojantys neformaliojo ir
savaiminio mokymosi pasiekimy vertinimo
procesa, yra formuojanc¢io pobudzio, todél
pagrindiniu vertinimo metodu laikomas pa-
siekimy aplankas (portfolio). Pastaryjy mo-
deliy tikslas - kvalifikacijos pripazinimas ir
akreditacija. Nepaisant, koks neformaliojo ir

VALIDITY OF ASSESSMENT
AND RECOGNITION

OF NON-FORMAL AND
INFORMAL LEARNING
ACHIEVEMENTS IN HIGHER
EDUCATION

ABSTRACT

The article identifies the validity of assessment
of non-formal and informal learning achieve-
ments (NILA) as one of the key factors for
encouraging further development of the pro-
cess of assessing and recognising non-formal
and informal learning achievements in higher
education. The authors analyse why the rec-
ognition of non-formal and informal learn-
ing achievements is still being accepted rather
sceptically in higher education and discuss
whether these achievements can be recognised
at all and what principles are followed in order
to achieve valid and reliable assessment.

The article reviews several models for the
assessment and recognition of non-formal
and informal learning achievements that
could possibly be used by universities and
colleges. The authors discuss what assessment
methods are used in different models. Models
that emphasise assessment of non-formal and
informal learning achievements are formative.
Thus the key method of assessment is portfo-
lio. The aim of these models is qualification
recognition and accreditation. Irrespective of
the type of the assessment and recognition
model of non-formal and informal learning
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savaiminio mokymosi pasiekimy vertinimo
ir pripazinimo modelis taikomas aukstojoje
mokykloje, svarbu uztikrinti $io proceso ko-
kybe, atskleisti, kad $iandien aukstojo moks-
lo institucijose dominuoja kredity suteikimo
modeliai, kurie geriausiai padeda palyginti ir
pripazinti neformaliojo ir savaiminio moky-
mosi pasiekimus, prisitaikius prie aukstojo
mokslo institucijy studijy programy forma-
liyjy kriterijy.

PAGRINDINIY TERMINY
APIBREZIMAI

o Pagrjstumas - vertinimo metu gauty rezul-
taty, pateikty jrodymy bei taikytos teorijos
dermé (Stendlund, 2011). Savoka, kuri nusa-
ko, ar tyrimu matuojama tai, kas turéjo buti
pamatuota, ar tyrimo gautos i$vados yra ko-
rektiS$kos. Pagristumas Zymi atitiktj tarp dvie-
jy bandymy iSmatuoti tg pacia savybe taikant
skirtingus metodus (Campbell, Fiske, 1959).
o Patikimumas - atitiktis tarp dviejy bandy-
my iSmatuoti ta pacia savybe taikant identis-
kus metodus (Campbell, Fiske, 1959). Mata-
vimy ir bandymy pastovumas, tikslumas.

o Vertinimas - informacijos (fakty) apie be-
simokanciyjy (studenty) studijavimo rezulta-
tus, kaip tam tikro jy intelektinio pajégumo
pokycius, kaupimas, analizavimas ir sistemi-
nimas (Tissot, 2004; Lauzackas, 2005).

o Kredity mainy / suteikimo modelis (angl.
credit exchange/award model) — NSMP ver-
tinimo ir pripazinimo modelis, kai kandida-
tas pateikia NSMP, jgyty ne aukstojo mokslo
institucijose, jrodymus ir jam ,mainais“ su-
teikiami kreditai pagal pasirinkta studijy pro-
grama, jeigu ziniy ir mokéjimy lygis atitinka
tos programos dalyky studijy rezultatus (But-
terworth, 1992; ECTS User’s Guide, 2009).

o Neformalaus ir savaiminio mokymosi pri-
paZinimas — kitame kontekste nei aukstoji

achievements used in a higher education insti-
tution, it is very important to assure the quality
of this process and to note that credit award
models dominate in contemporary higher
education institutions. Once adapted to for-
mal criteria of study programmes at higher
education institutions, these models are the
most appropriate tool for comparing and rec-
ognising non-formal and informal learning
achievements.

DEFINITIONS OF KEY TERMS

o Validity - compatibility of acquired assess-
ment results, provided evidence and applied
theory (Stendlund, 2011). This concept de-
fines whether the research measures what
has to be measured and whether the research
conclusions are correct. Validity describes the
agreement between two efforts to measure the
same trait through different methods (Camp-
bell, Fiske, 1959).

o Reliability - the agreement between two
efforts to measure the same trait through
maximally similar methods (Campbell, Fiske,
1959). Consistency and accuracy of measure-
ments and experiments.

o Assessment — accumulation, analysis and
systematization of information (facts) about
learners’ (students’) studying results as the
change in their particular intellectual capacity
(Tissot, 2004; Lauzackas, 2005).

« Credit exchange/award model — NILA assess-
ment and recognition model where a candi-
date provides evidence of NILA gained in con-
texts other than formal higher education and
in exchange is awarded credits in a particular
study programme if the level of knowledge
and skills corresponds to learning outcomes of
that programme subjects (Butterworth, 1992;
ECTS User’s Guide, 2009).
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mokykla jgyty NSMP pripazinimas (ECTS
User’s Guide, 2009).

o Mokymosi pasiekimy jteisinimas (angl. va-
lidation) — procesas, kurio metu jteisinami
jvertinti ir pripazinti NSMP, suteikus kredi-
tus (CEDEFOP Glossary of terms, 2008).

o Mokymosi pasiekimy patvirtinimas - pro-
cesas, kurio metu objektyviy jrodymy pagrin-
du patvirtinama, kad mokymosi pasiekimai
atitinka nustatytus reikalavimus (CEDEFOP
Glossary of terms, 2011).

[VADAS

Placiai i$plitusi mokymosi visa gyvenimag
idéja bei jos principy realizavimas Europos
bei kitose pasaulio $alyse paskatino jvairiy
neformaliojo ir savaiminio mokymosi verti-
nimo bei pripazinimo modeliy formavimasi.
Vieni jy labiau taikytini profesinio mokymo
aplinkoje, kiti orientuojasi j jmonés poreikius,
dar kiti - j auk$tojo mokslo institucijas. Nors
neformaliojo ir savaiminio mokymosi pripa-
zinimas daugelyje $aliy jau nebéra naujiena,
taciau viena pagrindiniy problemy, kurias
pastaraisiais metais aptaria Europos, JAV ir
kity $aliy mokslininkai (Harris, 1999; Sta-
sitinaitiené, Kaminskiené, 2009; gliogeriené,
2009; Stendlund, 2011; Pokorny, 2006), - $io
proceso pagristumo ir patikimumo klausimas,
ypa¢ aukstojo mokslo kontekste. Kaip rodo
tyrimai (Harris, 1999; Burksaitiené, 2009;
Stasiinaitiené, Kaminskiené, 2009), aukstojo
mokslo institucijos vis dar yra pradzios stadi-
joje, vertinant ir pripazjstant neformaliojo ir
savaiminio mokymosi pasiekimus. Si situaci-
ja ai$kinama skepticizmu, kad neformalusis ir
savaiminis mokymasis i§ principo negali bati
prilygintas akademinéms studijoms. Kiti ty-
réjai (Castle, Attwood, 2001) taip pat palaiko
kritiskg pozitrj j neformaliojo ir savaiminio

o Recognition of non-formal and informal
learning — recognition of NILA acquired out-
side higher education institutions (ECTS Us-
er’s Guide, 2009).

o Validation of learning achievements — a pro-
cess which validates assessed and recognised
NILA after awarding credits (CEDEFOP Glos-
sary of terms, 2008).

o Validation of learning achievements — Con-
firmation, through provision of objective
evidence that the requirements for learning
achievements have been fulfilled (CEDEFOP
glossarry of terms, 2011).

INTRODUCTION

A widely spread idea of lifelong learning and
realisation of its principles in European and
other countries have inspired the development
of various non-formal and informal learning
assessment and recognition models. Some of
them are to be applied in vocational training
environment while others are oriented to-
wards company needs and yet another focus
on higher education institutions. Even though
recognition of non-formal and informal learn-
ing is not a novelty in many countries, one of
the key problems recently being discussed by
scientists from Europe, the USA and other
countries (Harris, 1999; Stasitnaitiené, Ka-
minskiené, 2009; Sliogeriené, 2009; Stend-
lund, 2011; Pokorny, 2006) is validity and
reliability of this process, especially in the
context of higher education. Researches (Har-
ris, 1999; Burksaitiené, 2009; Stasitinaitiené,
Kaminskiené, 2009) indicate that higher edu-
cation institutions are still at the initial stages
of assessing and recognising non-formal and
informal learning achievements. This situa-
tion could be explained by a sceptical notion
that non-formal and informal learning in prin-
ciple cannot be compared to academic studies.
Other researchers (Castle, Attwood, 2001) also
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mokymosi pasiekimy pripazinimg ir kredity
suteikimg bei laikosi nuomonés, kad nefor-
maliojo ir savaiminio mokymosi pasiekimy
pripazinimas kandidatui gali bati tiltas i to-
lesnes studijas, priartinacias aukstojo mokslo
galimybes.

Tokios nuomonés skatina mokslininkus
tyrinéti neformaliojo ir savaiminio moky-
mosi pasiekimy vertinimo ir pripazinimo
procesus, taikomus principus, vertinimo ir
pripazinimo modelius bei kitus su vertinimo
problematika susijusius klausimus.

Sio straipsnio tikslas - i$analizuoti nefor-
maliojo ir savaiminio mokymosi pasiekimy
(toliau NSMP) aukstajame moksle vertinimg
ir pripazinimg pagristumo aspektais.

Tikslui pasiekti iskelti $ie tyrimo uzda-
viniai: 1) atskleisti NSMP vertinimo ir pri-
pazinimo aukstajame moksle pagristumo
problematikg; 2) apibudinti NSMP verti-
nimo ir pripazinimo pagristumo principus
bei etapus; 3) aptarti skirtingus NSMP ver-
tinimo ir pripazinimo modelius; 4) aptarti,
kaip NSMP vertinimo ir pripazinimo pa-
gristumo principai taikomi aukstojo mokslo
institucijose.

Tyrimo objektas — NSMP vertinimo ir
pripazinimo pagrjstumas. Pagrindiniai tai-
kyti tyrimo metodai — mokslinés literattros
analize, teoriné metaanalizé.

1

NEFORMALIOJO IR SAVAIMINIO
MOKYMOSI PASIEKIMY VERTINIMO
IR PRIPAZINIMO PROBLEMATIKA

Aptardami NSMP vertinimo ir pripazinimo
pagristumo problematika aukstajame moks-
le, tyréjai (Castle, Attwood, 2001; Pokorny,
2006; Joosten-ten Brinke, Sluijsman, Jochems,
2009; Stasitnaitiené, Kaminskiené, 2009;
Burksaitiené, 2009; Stendlund, 2011) laikosi

support this critical attitude towards the rec-
ognition and non-formal and informal learn-
ing achievements and awarding credits and
express the opinion that recognition of non-
formal and informal learning achievements
could be a candidate’s bridge to further studies
and higher education opportunities.

Such opinions encourage researchers to
analyse the processes of assessment and rec-
ognition of non-formal and informal learn-
ing achievements, their principles, assessment
and recognition models and other assessment-
related issues.

The aim of this article is to analyse assess-
ment and recognition of non-formal and in-
formal learning achievements (NILA) in high-
er education through the aspects of validity.

To achieve the aim, the following research
tasks have been set: 1) To identify validity is-
sues in NILA assessment and recognition in
higher education; 2) To describe the principles
and stages of NILA assessment and recogni-
tion validity; 3) To discuss different NILA as-
sessment and recognition models; 4) To dis-
cuss how NILA assessment and recognition
validity principles are applied in higher educa-
tion institutions.

The research object — validity of NILA as-
sessment and recognition. The key research
methods - analysis of scientific literature, theo-
retical meta-analysis.

1

PROBLEMATIC ISSUES OF
ASSESSMENT AND RECOGNITION
OF NON-FORMAL AND INFORMAL
LEARNING ACHIEVEMENTS

When discussing validity issues of NILA as-
sessment and recognition in higher education,
researchers (Castle, Attwood, 2001; Pokorny,
2006; Joosten-ten Brinke, Sluijsman, Jochems,
2009; Stasitnaitiené, Kaminskieneé, 2009; Burk-
$aitiené, 2009; Stendlund, 2011) apply different
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skirtingy teoriniy paradigmy: vertinimo te-
orijos, $vietimo sociologijos, poststruktara-
lizmo, situacinés ziniy teorijos, tinkly (angl.
actor-network), Jurgeno Habermaso komu-
nikacinio veiksmo teorijos, sistemy teorijos
ir kity. Pavyzdziui, situaciné ziniy teorija lei-
dzia diskutuoti apie ziniy perkélimg i§ vieno
konteksto (sistemos) i kitg (kai kalbama apie
NSMP, jgytus ne aukstojo mokslo instituci-
jose). J. Habermaso komunikacinio veiksmo
teorija remiasi prielaida, kad tik , komunika-
cinis veiksmas vartoja kalbg kaip priemone,
kurig pasitelkdami individai gali pasiekti abi-
pusj sutarimg kaip socialinés bendruomenés
nariai“ (Sidrys, 2000, 43). Taigi $i teorija pa-
deda gilintis j kalbg, kuria kandidato NSMP
perteikiami rasytine ir sakytine forma ($iuo
atveju svarbu, kiek tinkamai jis geba atskleis-
ti savo mokymosi pasiekimus akademiniam
vertintojui suprantama kalba). Dazniausiai
taikomi metodai, siekiant jvertinti ir pripa-
zinti kandidato NSMP aukstajame moksle, —
mokymosi pasiekimy portfolio bei interviu,
todél tinkamas pasiekimy jrodymy apsigyni-
mas tampa vienas i$ raktiniy argumenty kan-
didato pasiekimams pripazinti. Tai liudija Fre-
driko Sandbergo ir Pero Andressono (2011)
atliktas kokybinis tyrimas, kurio duomenys
leido jvardyti tris pagrindines problemas, su
kuriomis susiduria kandidatai, dalyvaudami
universiteto vykdomose NSMP vertinimo
ir pripazinimo procedirose: kandidatai lin-
ke mistifikuoti aukstaji moksla (tai badinga
tiems atvejams, kai NSMP vertina ne studen-
tai); NSMP vertinimas ir pripazinimas yra
nuolatinis mokymosi procesas; NSMP proce-
sui bitina praktiné iSmintis. Kadangi E Sand-
bergas ir P. Andressonas (2011) tyrimo meto-
dologiniu pagrindu pasirinko J. Habermaso
komunikacinio veiksmo teorija, padéjusia
$iems tyréjams atskleisti NSMP vertinimo
pagristumo problematika kalbiniu pozitriu,
gauti tyrimo duomenys atskleidé: aukstojo
mokslo mistifikacija yra labai glaudZiai susi-
jusi su akademiniame pasaulyje vartojama

theoretical paradigms: assessment theory, soci-
ology of education, post-structuralism, theory
of situational knowledge actor-network, Jirgen
Habermas' theory of communicative action,
system theories and others. For example, the
theory of situational knowledge enables dis-
cussing the transfer of knowledge from one
context (system) to another (NILA acquired
outside higher education institutions). Haber-
mas’ theory of communicative action is based
on the assumption that only “communicative
action uses the language as a tool that helps to
reach mutual agreements among individuals
as members of a social society” (Sidrys, 2000,
43). Thus this theory focuses on the form of
the written and spoken language used in ren-
dering candidate’s NILA (in this situation it is
important whether s/he is able to present his/
her learning achievements in a language un-
derstandable to an academic assessor). Portfo-
lio and interview are the most frequently used
methods for candidate’s NILA assessment and
recognition in higher education. Thus appro-
priate defence of evidence of achievements is
one of the key arguments in recognising can-
didate’s achievements. Sandberg and Andres-
son’s (2011) qualitative research allowed iden-
tifying three main problems that candidates
face when participating in NILA assessment
and recognition procedures at university: can-
didates tend to mystify higher education (usu-
ally in cases where NILA are assessed by others,
i.e. not students); NILA assessment and recog-
nition is a permanent process of learning; the
process of NILA requires practical wisdom.
As the methodological basis of Sandberg and
Andresson’s (2011) research was Habermas’
theory of communicative action that helped
them to identify validity issues of NILA assess-
ment through a linguistic perspective, research
results revealed that the mystification of higher
education is closely related to the language used
in the academic world. Research respondents
(candidates) noted that it was difficult for
them to present their NILA through scientific
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kalba. Tyrime dalyvave respondentai (kan-
didatai) vardijo, kad jiems buve sudétinga
iSreiksti savo NSMP naudojant moksline tam
tikros srities terminologija. Minéti tyréjai is-
kélé prielaidg: vertinant kandidaty, nestudi-
juojanciy aukstojoje mokykloje, NSMP, daz-
nai kyla vertintojo subjektyvumo problemos.
Sis subjektyvumas gali biiti ir nesgmoningas
vien dél to, kad vertintojas, budamas auksto-
sios mokyklos déstytoju, yra jprates prie savo
srityje vartojamos kalbos, kuri gali bati sve-
tima dirban¢iam praktikui. Todél vertinimo
pagristumui uztikrinti, pasak F. Sandbergo
ir P. Andressono (2011), tikslinga kviesti ke-
lis vertintojus, kuriy vienas turéty biti savo
srities praktikas-ekspertas. Be to, vertintojas
turi pasiremti vadinamaja praktine i$mintimi,
kuri leisty priimti objektyvy sprendimg kan-
didato NSMP atzvilgiu. Pagristumui pasiekti
taip pat svarbu parinkti tinkamg vertinimo
metodg, kuriuo geriausiai atsiskleisty kandi-
dato NSMP.

T. Stendlund (2011), aptardama NSMP
vertinimo ir pripazinimo pagrjstumo klausima
aukstajame moksle, remiasi Samuelio Messic-
ko pateikta pagristumo samprata. S. Messickas
(1998) teigia, kad svarbiausia vertinant — kons-
trukto pagrjstumas, ir i$skiria $esis konstrukto
pagristumo aspektus: turinio, esminj, struk-
tarinj, apibendrinamajj, iSorinj ir pasekmiy.
Pirmasis aspektas numato, ar tiriamos visos
reiSkinio / objekto dimensijos. Antrasis as-
pektas parodo, ar matuojamas konstruktas
ir apklausos turinys koreliuoja tarpusavyje.
Treciasis aspektas daugiausiai siejamas su me-
todais, taikomais konstrukto pagrijstumui ir
patikimumui pamatuoti. Ketvirtasis aspektas
kalba apie apibendrinimo, generalizacijos tam
tikrai grupei ar kontekstui galimybe. Penktasis
aspektas nurodo jvertinimo ry$j su kitais kin-
tamaisiais, iSoriniais atliekamam vertinimui.
Sestasis aspektas kalba apie pasekmes, panau-
dojus vertinimo rezultatus.

S. Messicko (1989) nuomone, konstrukto
pagrijstumui dazniausiai iskyla kelios grésmés.

terminology of a particular field. The research-
ers made an assumption that the problem of as-
sessor’s subjectivity is often faced when assess-
ing NILA of candidates who do not study at a
higher education institution. This subjectivity
could be subconscious as an assessor who is a
teacher at a higher education institution might
simply be used to the specific language of his/
her subject field that might be unknown to
practitioners. Thus Sandberg and Andresson
(2011) note that in order to assure assessment
validity it would be advisable to invite several
assessors, one of whom should be a practician-
expert of a particular field. Besides an assessor
should apply practical wisdom that would al-
low making objective decisions related to can-
didate’s NILA. Validity also requires choosing
an appropriate assessment method that enables
presenting candidate’s NILA in the most effi-
cient way.

When describing the validity of NILA
assessment and recognition in higher educa-
tion, Stendlund (2011) applies the concept of
validity introduced by Samuel Messick. Mes-
sick (1998) claims that the most important
thing in assessment is construct validity and
distinguishes six aspects of construct valid-
ity: content, substantive, structural, general-
izability, external and consequential. The first
aspect identifies whether all dimensions of a
phenomenon / object are analysed. The sec-
ond aspect shows if a measured construct and
the content of a survey correlate. The third
aspect is related to methods used to measure
construct validity and reliability. The fourth
aspect describes the possibility of generalisa-
tion for a certain group or context. The fifth
aspect shows the relation of evaluation with
other variables that are external to performed
assessment. The sixth aspect describes conse-
quences of assessment results.

Messick (1989) sees several threats to con-
struct validity. Certain aspects might be left out
during assessment and, on the contrary, those
aspects that should not be assessed are in fact
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Vertinant gali biiti paliekami dalykai, kurie tu-
réjo biti jvertinti, ir prieSingai — vertinama tai,
kas neturéjo biti jvertinta. Diskutuodama apie
vertinimo pagristuma, T. Stendlund (2011)
pazymi, kad cia svarbiausi vertintojai ir ver-
tinimo instrumentai (vertinimo instrukcijos,
kriterijai ir t. t.). Dél $ios priezasties nemazai
tyréjy (Sidrys, 2000; Pokorny, 2006; Stasitinai-
tiené, Kaminskiené, 2009) stengiasi iSskirti
kokybés kriterijus ir rodiklius, taikomus kie-
kvienam vertinimo ir pripazinimo proceso
etapui. Taip pat, siekiant vertinimo pagrjs-
tumo auks$tajame moksle, universitetuose ir
kolegijose dominuoja modeliai, kurie remiasi
aiskiais vertinimo kriterijais (pvz., studijy da-
lyky rezultatais). Kadangi vertinimo pagrijstu-
mui uztikrinti svarbu pasiekti vertinimo pa-
tikimuma (tiksluma), dazniausios problemos
bina susijusios ne su kriterijy trikumu, o su
subjektyviu vertintojy pozitriu (Sliogeriené,
2009). Jis ypa¢ isryskéja, kai taikomi ne stan-
dartizuoto testo, bet kiti vertinimo metodai
(pvz., pokalbis, atvejo analizé). T. Stendlund
(2011) nuomone, pagrjstumui uZtikrinti biiti-
na i$ anksto Zinoti, kokiu tikslu — diagnostiniu,
formuojanciu, sumuojanciu - vykdomas ver-
tinimas, ir tuo remiantis jj organizuoti. Verti-
nimo pabaigoje biitinas grjZtamasis rysys, per
kurj vertinamajam pateikiami vertinimo re-
zultatai. Taigi pagrindinis démesys tenka ver-
tinimo rezultatams jprasminti, vertei suteikti.
Pasekmés pagristumas kalba apie vertinimo
panaudojimo pasekmes, kurios gali bati tei-
giamos ir neigiamos, esamos ir potencialios
tiek vertinamojo, tiek vertinancios institucijos
pozitriu (pvz., jeigu vertinimas buvo subjek-
tyvus dél vertintojo klaidy ar nesgziningas dél
vertinamojo kaltés).

Aptarti pagristumo aspektai gali padeé-
ti mokslininkams ir praktikams atsizvelgti
kritinius vertinimo proceso (taip pat NSMP
vertinimo ir pripazinimo) etapus ir i$vengti
dazniausiai pasitaikanciy klaidy. Jeigu verti-
nant NSMP nebus siekiama uztikrinti verti-
nimo pagrjstumo, pasekmes greitai pajus tiek

assessed. In the discussions about the valid-
ity of assessment Stendlund (2011) empha-
sises the importance of assessors and assess-
ment instruments (assessment instructions,
criteria etc.). Therefore many researchers
(Sidrys, 2000; Pokorny, 2006; Stasitinaitiené,
Kaminskiené, 2009) try to distinguish criteria
and indicators of quality that are then applied
at each stage of assessment and recognition
process. Besides, in order to assure assessment
validity in higher education, universities and
colleges apply models that are based on clear
assessment criteria (for example, learning
outcomes). As the assurance of assessment va-
lidity requires reliability (accuracy) of assess-
ment, the most common problems are related
to assessors’ subjective attitude rather than the
lack of criteria (Sliogeriené, 2009). This atti-
tude becomes evident when assessment meth-
ods other than standardised tests are used (for
example, interview, case analysis). Stendlund
(2011) notes that in order to assure validity, it
is important to know in advance the purpose
of assessment - diagnostic, formative or sum-
mative. Assessment should then be organised
accordingly. Feedback is necessary at the end
of assessment where an assessed person is pro-
vided with assessment results. Thus the focus
is on giving meaning and value to assessment
results. Consequential validity describes con-
sequences of the use of assessment. They can
be positive and negative, current and potential
from the perspective of both an assessed indi-
vidual and an institution that provides assess-
ment (for example, if assessment is subjective
because of assessor’s mistakes or is unfair due
to the assessed person’s fault).

The reviewed aspects of validity can help
scientists and practicians to take into consid-
eration critical stages of the assessment pro-
cess (as well as NILA assessment and recog-
nition) and avoid frequent mistakes. If NILA
assessment does not focus on assuring validity
of assessment, higher education institutions
and candidates as well as stakeholders will
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aukstojo mokslo institucijos, tiek kandidatai
bei kiti socialiniai dalininkai. S. Messicko
(1989) ir kity mokslininky (Cisneros-Co-
hernour, 2005; Stendlund, 2011) tyrinéti pa-
gristumo aspektai taip pat leidzia suformuoti
esminius NSMP vertinimo ir pripazinimo
principus, kurie realizuojami NSMP verti-
nimo ir pripazinimo procesa vykdant pagal
aiskius ir nuoseklius Zingsnius.

2

NSMP VERTINIMO IR PRIPAZINIMO
PAGR]STUMO PRINCIPAI IR ETAPAI

T. Stendlund (2011), kalbédama apie NSMP
pripazinimg pagristumo aspektu, iSvardijo
septynis svarbiausius principus. Pasak jos,
pirmiausia pati vertinimo ir pripazinimo
procedura turi buti aiskiai apibrézta ir su-
prantama visiems socialiniams dalininkams:
studentams, akademiniam personalui, darb-
daviams ir kt. Antra, vertinami neforma-
liuoju ir savaiminiu badu jgyti pasiekimai,
nepriklausomai nuo mokymosi trukmeés,
metody, vietos. Trecia, vertinimg vykdanti
institucija pati prisiima atsakomybe uz verti-
nimg. Ketvirta, vertinimas turi bati pagristas
ir patikimas, t. y. vertinama tai, kg ketinama
jvertinti pagal sukurtg ir veikiancig sistemg.
Penkta, NSMP vertinimas vykdomas pagal
kokybiniais kriterijais apibrézta procediira
kaip ir tradicinis vertinimas. Sesta, akademi-
nis personalas ir kiti dalyvaujantys vertinant
(pvz., iSoriniai ekspertai) turi bati specialiai
apmokomi, o kandidatai, dalyvaujantys ver-
tinant, — gauti i$samia konsultacija ir pagalba.
Septinta, vertinimo ir pripazinimo procedira
nuolat tobulinama, todél reikalingas regulia-
rus jos monitoringas, esamy praktiky ir pro-
cediry perziaréjimas.

Europos Komisijos Taryba (2004) jvardijo
keleta bendry NSMP vertinimo ir pripazini-
mo principy, kuriuos rekomendavo ES $alims

experience its consequences. Validity aspects
analysed by Messick (1989) and other scien-
tists (Cisneros-Cohernour, 2005; Stendlund,
2011) also help to formulate the key principles
of NILA assessment and recognition that are
then realised by implementing the process of
NILA assessment and recognition in accor-
dance with clear and consistent steps.

2

PRINCIPLES AND STAGES OF NILA
ASSESSMENT AND RECOGNITION
VALIDITY

When describing NILA recognition through
the aspect of validity, Stendlund (2011) identi-
fied seven key principles. The author believes
that the procedure of assessment and recog-
nition itself has to be clearly defined and un-
derstandable to all stakeholders, i.e. students,
academic personnel, employers etc. Besides,
non-formal and informal learning achieve-
ments are assessed irrespective of learning
duration, methods or place. Moreover, an
institution that performs assessment takes
responsibility for assessment. The fourth prin-
ciple emphasises the importance of valid and
reliable assessment, i.e. assessed aspects are to
be evaluated in accordance with a developed
and functional system. The fifth principle notes
that NILA assessment, similarly to traditional
assessment, is performed following a proce-
dure defined by qualitative criteria. The sixth
principle emphasises that academic person-
nel and others who participate in assessment
(e.g. external experts) have to be appropriately
trained and those candidates who participatein
assessment should be provided with necessary
consultations and support. Finally, the proce-
dure of assessment and recognition undergoes
constant improvement; therefore, it has to be
monitored regularly and applied practices as
well as procedures have to be reviewed.
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naréms. Sie principai grupuojami j stambias
grupes: individuali teisé, socialiniy dalininky
jsipareigojimai, pasitikéjimas, patikimumas ir
teisétumas. Pirmasis principas sako, kad NSMP
vertinimas turi bati savanoriskas, lygiateisis ir
atviras visoms grupéms. NSMP procediira turi
uztikrinti asmens teises ir privatumg. Antrasis
principas teigia, jog socialiniai dalininkai yra
atsakingi uz NSMP pripazinimo sistemos k-
rimg ir procediros kokybés uztikrinimg nu-
macius konkrecius mechanizmus. Socialiniai
dalininkai taip pat prisideda prie informacijos
apie NSMP vertinimo ir pripazinimo siste-
ma sklaidos. Treciasis principas skelbia, kad
NSMP vertinimo ir pripazinimo procediira ir
kriterijai turi buti skaidrts, objektyvis ir glau-
dziai susije su kokybés uztikrinimu. Ketvirta-
sis principas nurodo, jog NSMP vertinimo ir
pripazinimo proceddra turi buti nesaliska ir
vengti galimy interesy konflikty, o vertintojy
profesionalumas ir kompetentingumas turi
biti neginc¢ijamas. Pagrindiné nuostata, ku-
rig kartoja visi iSvardyty principai, — kokybés
uztikrinimas vykdant NSMP vertinimo ir pri-
pazinimo procediras, kadangi kokybé leidzia
kalbéti apie NSMP pripazinimo pagrjstuma.
Desirée Joosten-ten Brinke ir kt. (2009),
remdamiesi Liesbeth Baartman (2006) psi-
chometriniais kokybés reikalavimais patiki-
mumui ir pagristumui uztikrinti, suformula-
vo dvylikos NSMP vertinimo ir pripazinimo
proceso kokybés kriterijy:
1. Tinkamumas (angl. fitness for purpose);

Skaidrumas (angl. transparency);
Priimamumas (angl. acceptability);
Palyginamumas (angl. comparability);

Saziningumas (angl. fairness);

S

Kognityvinis sudétingumas (angl. cogniti-

ve complexity);

7. Sanaudos ir efektyvumas (angl. costs and
efficiency);

8. Sprendimy pakartojamumas (angl. repro-

ducibility of decisions);

The Council of the European Union (2004)
identified several common NILA assessment
and recognition principles and recommended
them to the EU member states. The principles
are grouped under the following main head-
ings: individual entitlements, obligations of
stakeholders, confidence and trust, credibility
and legitimacy. The first principle emphasises
that NILA assessment should be a voluntary
matter with equal access and equal and fair
treatment. The NILA procedure should re-
spect privacy and rights of the individual. The
second principle states that stakeholders are
responsible for the development of the system
of NILA recognition and appropriate quality
assurance mechanisms. Stakeholders should
provide information about the system of NILA
assessment and recognition to individuals. The
third principle emphasises that the procedure
and criteria for the recognition and validation
of NILA must be fair, transparent and under-
pinned by quality assurance mechanisms. The
fourth principle indicates that the procedure
of NILA assessment and recognition should
be impartial and mechanisms should be put
in place to avoid any conflict of interests. The
professional competence of those who carry
out assessment should also be assured. The key
provision that all the principles encompass is
assuring quality in NILA assessment and rec-
ognition procedures as quality enables consid-
ering validity of NILA recognition.

Following Liesbeth Baartman’s (2006)
psychometric quality requirements for reli-
ability and validity, Desirée Joosten-ten Brinke
et al. (2009), formulated twelve quality crite-
ria for the process of NILA assessment and
recognition:

Fitness for purpose;
Transparency;
Acceptability;
Comparability;

Fairness;

S S o

Cognitive complexity;
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9. Tinkamumas reflektavimui (angl. fitness
for self-assessment);

10. Prasmingumas (angl. meaningfulness);

11. Socialinés pasekmés (vertinimas vykdo-
mas tik tikintis teigiamy pasekmiy ir mi-
nimaliy neigiamy pasekmiy) (angl. educa-
tional consequences);

12. AutentiSkumas (vertinami tik tokie NSMP,
kurie gali bati vertinami kandidato pasi-
rinktos studijy programos ribose) (angl.
authenticity).

Diskutuojant NSMP pagristumo klausi-
mais, svarbu aptarti ir NSMP vertinimo bei
pripazinimo etapus. Dazniausiai i$skiriami
keturi pagrindiniai NSMP vertinimo ir pri-
pazinimo etapai. E. Stasitinaitiené ir L. Ka-
minskiené (2009) i$skiria informavimo, kon-
sultavimo, vertinimo ir sprendimo priémimo
etapus. D. Joosten-ten Brinke ir kt. (2009),
J. Wilcoxas ir R. Brownas (2002) kalba apie
besimokanciojo (kandidato) profilio sukari-
mo, jrodymy surinkimo, vertinimo bei pripa-
zinimo etapus.

Informavimo etapas (Stasiinaitiené, Ka-
minskiené, 2009) skirtas supazindinti kan-
didatg su jvertinimo proceddra, principais,
kriterijais, galimais rezultatais (kvalifikaci-
jos pripazinimu, atskiry ziniy ir mokéjimy
pripazinimu, individualius poreikius atitin-
kanc¢iomis studijomis ir pan.). Kiek skirtin-
gai pirmajj etapa apibudina minéti autoriai
D. Joosten-ten Brinke ir kt. (2008), J. Wilco-
xas ir R. Brownas (2002). Kurdama kandida-
to profilj institucija (kolegija, universitetas ir
pan.) surenka informacija apie jo poreikius
ir asmeninius pasiekimus. Remdamasi $iuo
profiliu, institucija sprendzia, ar pradedamas
NSMP vertinimo procesas, ar ne. Kad kandi-
datas galéty sukurti savo profilj, visy pirma,
institucija privalo turéti aiskiai apibréztus
studijy rezultatus: kompetentingumus, mo-
kéjimus ir Zinias. O pac¢iam informavimo pro-
cesui skiriama kiek maziau démesio - jis yra

N

Costs and efficiency;
Reproducibility of decisions;
9. Fitness for self-assessment;
10. Meaningfulness;

11. Educational consequences (assessment
is carried out expecting positive conse-
quences and minimal negative conse-
quences);

12. Authenticity (only those NILA that can be
assessed within the boundaries of a chosen
study programme are actually assessed).

NILA validity discussions should also in-
volve review of the stages of NILA assessment
and recognition. Usually four main stages of
NILA assessment and recognition are identi-
fied. Stasitnaitiené and Kaminskiené (2009)
distinguish informing, consulting,
ment and decision making stages. Joosten-ten
Brinke et al. (2009), Wilcox and Brown (2002)
talk about such stages as development of a
learner’s (candidates) profile, collecting evi-
dence, assessment and recognition.

The stage of informing (Stasitinaitiené, Ka-
minskiené, 2009) is intended to familiarize the
candidate with the evaluation procedure, prin-
ciples, criteria and possible evaluation results
(recognition of the qualification, recognition
of individual knowledge and skills, studies
corresponding to individual needs, etc.). Joos-
ten-ten Brinke et al. (2008), Wilcox and Brown
(2002) provide a slightly different description
of the first stage. When creating a candidate’s
profile, an institution (college, university etc.)
collects information about his/her needs and
personal achievements. Focusing on this pro-
file the institution then decides if the process
of NILA assessment should be initiated. For a
candidate to be able to create one’s own pro-
file, an institution must have clearly defined
learning outcomes: competences, skills and
knowledge. The process of informing is less
important and is treated as a part of the stage
of creating learner’s profile (Harris, 1999).

assess-
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kandidato profilio kiirimo etapo sudedamoji
dalis (Harris, 1999).

Antrajame etape renkami jrodymai apie
kandidato mokymosi pasiekimus. Svarbiau-
sias dalykas, kurj turi suvokti Siame procese
dalyvaujantis asmuo, — bus vertinami jo ne-
formaliojo ir savaiminio mokymosi patirties
pasiekimai, bet ne patirtis. Vieni mokslinin-
kai antrajame etape sitlo skirti didelj démesj
kandidato konsultavimui (StasiGnaitiené, Ka-
minskiené, 2009), kiti — jrodymams surinkti,
atrinkti ir susisteminti pagal i§ anksto zino-
mus reikalavimus ar standartus. Standartais
laikomi konkrecios institucijos nurodyti rei-
kalavimai bei atitinkamos studijy programos
studijy rezultatai.

Treciasis etapas — vertinimas. Jo metu
analizuojami kandidato mokymosi pasieki-
my jrodymai, pateikti mokymosi pasiekimy
aplanke, ir nustatoma, ar jie atitinka ir kiek
atitinka studijy programos apibréztus studijy
rezultatus.

Ketvirtasis etapas — sprendimo priémi-
mas arba pripazinimas. Siame etape kandi-
dato mokymosi pasiekimams suteikiama tam
tikra individuali ir socialiné verté.

]. Sliogeriené (2009), kalbédama apie
NSMP vertinimo ir pripaZinimo organizavi-
ma, i$skiria daugiau $io proceso etapy: 1) pri-
émimo ir informacijos; 2) pateiktos informa-
cijos analizés; 3) pirminio pokalbio - studijy
programos atitikties vertinimo; 4) monito-
ringo grupés (tikslinimo, tolesniy pokalbiy);
5) eksperty vertinimo; 6) komisijos / tarybos;
7) konkreciy rekomendacijy jgyvendinimo.
Kiekvienas etapas turi savo tiksla, o proceso
kokybei uztikrinti nustatomi tam tikri krite-
rijai ir rodikliai, kuriuos pasiekti padeda ais-
kiai aprasytos proceduros, dalyvaujanciy as-
meny atsakomybés ir funkcijos, reikalavimai
jy kompetentingumui ir pan.

E Sandbergas ir P. Andressonas (2011),
aprasydami Linciopingo universiteto atveji,
jvardijo astuonis NSMP vertinimo ir pripazi-
nimo pagrjstumo zingsnius: 1) informacijos

The second stage focuses on gathering evi-
dence about candidate’s learning achievements.
The most important thing that a participant of
this process should understand is that his/her
non-formal and informal learning achieve-
ments rather than experience will be assessed.
In this stage, some scientists focus on candidate
consultations (Stasitinaitiené, Kaminskiené,
2009), while others emphasise collecting evi-
dence and selecting as well as systemising
them in accordance with predefined require-
ments and standards. Standards are defined
as requirements of a particular institution and
specific study programme learning outcomes.

The third stage involves assessment. The
analysis is carried out focusing on the evidence
of candidate’s learning achievements provided
in the form of portfolio, and it is determined
whether they correspond and how much they
correspond to learning outcomes defined in a
study programme.

Decision making or recognition is the
fourth stage. In this stage candidate’s learning
achievements are awarded certain individual
and social value.

Jolita Sliogeriené (2009) analyses NILA
assessment and recognition organisation and
distinguishes more stages of the process: 1)
accepting and information; 2) analysis of
provided information; 3) initial interview -
assessing study programme correspondence;
4) monitoring group (correction, further in-
terviews); 5) expert assessment; 6) commis-
sion / council; 7) implementing specific rec-
ommendations. Every stage has its own aim
and the quality of this process can be assured
by setting out certain criteria and indicators
that are achieved through clearly defined
procedures, responsibilities and functions of
participants, as well as their competence re-
quirements etc.

When describing the case of Linkoping
University, Sandberg and Andresson (2011),
enumerated eight steps of NILA assessment
and recognition validity: 1) information about
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apie NSMP vertinimo ir pripazinimo proce-
sg; 2) klausimyno; 3) dalyky pasirinkimo ir
saves vertinimo pagal formalius kriterijus;
4) pokalbio; 5) atvejo analizés; 6) i$vady ir
jvertinimo; 7) griztamojo rysio; 8) dalyko uz-
baigimo. Nepaisant, kokiy proceso zingsniy
laikosi viena ar kita aukstoji mokykla, miné-
ti tyréjai pripazjsta, kad NSMP vertinimo ir
pripazinimo procesui budingas cikliskumas,
todél labai svarbu griztamasis rysys. Nuo-
sekliai laikantis etapy lengviau jgyvendinti
jvardytus NSMP vertinimo ir pripazinimo
pagristumui taikomus principus.

3

NSMP VERTINIMO IR PRIPAZINIMO
MODELIAI

Susiformave NSMP vertinimo ir pripaZinimo
aukstojoje mokykloje Zingsniai / etapai sufor-
muoja atitinkamg NSMP vertinimo ir pripa-
zinimo modelj. Mokslinéje literataroje disku-
tuojama, kuris geriausiai padeda realizuoti
vertinimo pagristumui uztikrinti keliamus
reikalavimus. Ch. Butterworth (1992) aprasé
du NSMP vertinimo ir pripazinimo modelius:
kredity mainy / suteikimo (angl. competence
based credit exchange) ir plétros (angl. deve-
lopmental). Kredity suteikimo modelyje kan-
didatas pateikia pasiekimy jrodymus ir jam
suteikiami kreditai pagal pasirinkta studijy
programg, jeigu Ziniy ir mokéjimy lygis ati-
tinka tos programos dalyky studijy rezultatus.
Plétros modelyje taip pat pateikiami ir verti-
nami NSMP, taciau yra ir kitas svarbus ele-
mentas — kandidato pragoma pateikti rasytinj
reflektavima apie ankstesnj mokymasi, taip
tarsi i$ naujo atpazjstant savo skirtingas mo-
kymosi aplinkas ir procesus. Pirmasis mode-
lis yra gana patrauklus aukstosios mokyklos
administracijai ir vertintojams, kadangi visas
procesas pagristas aiskiais vertinimo kriteri-
jais (pvz., studijy dalyko rezultatais) ir nuo-
sekliais etapais. Kredity suteikimo modelyje

the process of NILA assessment and recogni-
tion; 2) questionnaire; 3) choosing subjects
and self-assessment under formal criteria; 4)
interview; 5) case analysis; 6) conclusions and
evaluation; 7) feedback; 8) completion. Irre-
spectively of which steps a higher education
institution follows, researchers agree that NILA
assessment and recognition is a cyclic process,
therefore, requires feedback. Consistently fol-
lowing these steps, it is easier to implement
NILA assessment and recognition validity.

3

NILA ASSESSMENT AND
RECOGNITION MODELS

NILA assessment and recognition stages fol-
lowed in a higher education institution influ-
ence the development of a specific NILA as-
sessment and recognition model. Scientific
literature provides discussions on which of
them are the most appropriate in realising re-
quirements for assuring assessment validity.
Butterworth (1992) described two NILA as-
sessment and recognition models: competence
based credit exchange and developmental. In
the credit exchange model a candidate provides
evidence and in exchange is awarded credits
in a particular study programme if the level of
knowledge and skills corresponds to learning
outcomes of that programme subjects. In the
developmental model, apart from providing
and assessing NILA, a candidate is also asked
to provide a written reflection of prior learn-
ing. This helps to identify different learning
environments and processes. The first model
appeals to the administration and assessors
in a higher education institution as the entire
process is based on clearly defined criteria (e.g.
subject outcomes) and consistent stages. The
credit exchange model usually applies activ-
ity testing, theoretical examination and stan-
dardised test methods. Butterworth (1992)
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dazniausiai taikomi veiklos testavimo, teo-
rinio egzaminavimo ir standartizuoty testy
metodai. Ch. Butterworth (1992) nuomone,
aukstosios mokyklos pirmenybe turéty teikti
plétros modeliui, kadangi kredity suteikimo
modelis ne visada leidZia pamatuoti asmens
NSMP aukstojo mokslo kontekste, o labiau
tinka j praktines Zinias ir mokéjimus orien-
tuotai profesinio mokymo sistemai.
Diskutuodami su Ch. Butterworth (1992)
apradytais modeliais, kiti tyréjai (Trowler,
1996) mano, kad kredity suteikimo modelis
taip pat skatina reflektavimg, todél pasialé
modifikuotg modelio pavadinimg - kredity
suteikimo modelis plius (+), kuriame kandida-
to NSMP vertinami tiek pagal pateiktus jrody-
mus, tiek remiantis jo rasytiniu reflektavimu.
J. Harris (1999) pateikia net keturis NSMP
vertinimo ir pripazinimo modelius: Prokrus-
to, studijavimo (mokymosi) ir plétros, radika-
lyji ir Trojos arklio. Prokrusto, arba nustatyto
mato, modelyje (aliuzija j graiky mitologinj
personaza Prokrustg, kuris Zmones matuo-
davo pagal lovos ilgj) svarbiausias démesys
skiriamas kandidato NSMP atitikciai nusta-
tytiems standartams (pvz., profesiniams stan-
dartams, studijy rezultatams ir pan.). NSMP
vertinimui taikomi kompleksiniai metodai —
interviu, testavimas, portfolio. Studijavimo ir
plétros modelis labiausiai tinka tose instituci-
jose arba toms studijy programoms, kuriose
Zinios néra grieztai struktaruotos ir apibréz-
tos, t. y. socialiniams, humanitariniams moks-
lams, menams. NSMP vertinimui taikomas
daugeliu atveju tik vienas - portfolio meto-
das. Pagrindinis démesys skiriamas portfolio
sudarymui, reflektavimui, kuris parodo, kaip
kandidatas susieja savo NSMP su atitinka-
mos studijy programos rezultatais, kaip tas
sasajas atskleidzia ir argumentuoja. Trecia-
sis modelis — radikalusis, tinka radikaliems
socialiniams pokyciams, ypa¢ kalbant apie
aktyvy kandidato dalyvavimg visuomeninéje
veikloje. Trojos arklio modelis tinkamas insti-
tucijose, kuriose studijy programos pasizymi

believes that higher education institutions
should prioritise the developmental model as
the credit exchange model does not always al-
low measuring NILA in the context of higher
education. This model is more suitable for the
vocational training system oriented towards
practical knowledge and skills.

When other researchers (Trowler, 1996)
discuss models described by Butterworth
(1992) they believe that the credit exchange
model also stimulates reflection. Thus they
suggested to modify the name of the model
and call it the credit exchange model plus (+).
Following this model, candidate’s NILA are as-
sessed in accordance with both provided evi-
dence and his/her written reflection.

Harris (1999) distinguishes even four NILA
assessment and recognition models: Procrus-
tean, studying (learning) and developmental,
radical and Trojan horse. Procrustean or the
model of predefined standards (allusion to the
Greek mythological character Procrustes who
measured people by the length of a bed) focus-
es on whether candidate’s NILA correspond to
the set standards (e.g. professional standards,
learning outcomes etc.) Complex methods
are used for NILA assessment: interview, test-
ing, portfolio. The studying and developmental
model is the most appropriate for such higher
education institutions or study programmes
where knowledge is not clearly structured and
defined, i.e. social sciences, humanities, or
art. In the majority of cases only the method
of portfolio is used for NILA assessment. This
model focuses on creating portfolio and re-
flecting that indicate how a candidate relates
his/her NILA to learning outcomes of a par-
ticular study programme and how these links
are presented and argumented. The third, i..
radical model can be used for radical social
changes, especially when focusing on active
candidate’s participation is social activities.
The Trojan horse model could be used in insti-
tutions with flexible study programmes. Thus
the most important thing is to identify NILA
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dideliu lankstumu, todél svarbiausia - isgry-
ninti NSMP, o ne nustatyti jy atitiktj standar-
tams (pvz., studijy rezultatams). Pagrindinis
Trojos arklio modelio tikslas — paskatinti jvai-
riy socialiniy grupiy Zzmones siekti aukstojo
mokslo studijy. Siame modelyje portfolio i3-
lieka pagrindiniu vertinimo instrumentu.

P. Anderssonas ir kt. (2006) aprasé kon-
vergencinj ir divergencinj modelius. Konver-
gencinis modelis labiau orientuojasi j kri-
terijus ir NSMP atitiktj Siems kriterijams, o
divergencinis modelis akcentuoja formuojantj
vertinimg ir skatina NSMP vertinima trak-
tuoti kaip tiriamgjj' procesg. T. Stendlund
(2011) nuomone, visus $iuos modelius apré-
pia dvi stambios grupés - j procesg orientuoti
modeliai ir jrodymais pagristi modeliai. Mo-
deliai, kurie pabrézia NSMP vertinimo pro-
cesg, bet ne baigtinj rezultatg — pripazinima,
yra formuojancio pobudzio, o kaip vertinimo
metoda taiko portfolio. Modeliai, i$keliantys
jrodymy surinkimo ir NSMP pripazinimo
svarba, skatina taikyti kompleksinius verti-
nimo metodus: interviu, portfolio, testavi-
ma; ju tikslas — kvalifikacijos pripazinimas,
akreditacija.

Nors modeliy jvairové skatina taikyti
jvairesnius vertinimo metodus, aukstosios
mokyklos linkusios prasyti kandidaty pateik-
ti jy NSMP jrodymus reflektuojant ir argu-
mentuojant jgytas patirtis rastu.

Aukstojo mokslo institucijy patirtis, ver-
tinant asmeny NSMP, atskleidzia $io proceso
kompleksiskuma bei pastangas uztikrinti ver-
tinimo proceso kokybe, laikantis kiekvienoje
institucijoje priimty ir patvirtinty principy
vertinimo pagrjstumui uztikrinti. Pazymeé-
tina, kad §i praktika bei instituciné nuostata
budingos tiek institucijoms, turin¢ioms ilga-
laike NSMP vertinimo ir pripazinimo patirtj,
tiek $io proceso naujokéms, tarp jy - ir Lietu-
vos aukstosioms mokykloms.

! Tiriamasis (angl. exploring) modelis orientuojasi j NSMP
paieskos, atradimo procesa. Kandidatui svarbiau atrasti ir
suvokti NSMP, nei gauti jy pripazinima.

rather than determine if they correspond to
standards (e.g. learning outcomes). The main
aim of the Trojan horse model is to encourage
people from various social groups to take up
higher education studies. Portfolio remains the
main assessment instrument in this model.

Andersson et al. (2006) described con-
vergent and divergent models. The convergent
model is oriented towards criteria and the cor-
respondence of NILA to these criteria while
the divergent model focuses on formative as-
sessment and identifies NILA assessment as
an explorative! process. Stendlund (2011)
believes that all these models could be put
into two broad groups, i.e. process-oriented
models and evidence-based models. Models
that focus on the process of NILA assessment
rather than the end result (i.e. recognition) are
formative and use portfolio as the method of
assessment. Those models that emphasise the
importance of NILA recognition and evidence
focus on complex assessment methods, i.e. in-
terview, portfolio, testing. Their aim is award-
ing qualification and accreditation.

Although the variety of models encourages
the use of diverse assessment methods, higher
education institutions tend to ask candidates
to provide their NILA evidence in a written
form through reflection and arguments.

Experiences of higher education institu-
tions in assessing individuals’ NILA reveal
the complexity of this process and efforts to
assure quality by following principles for as-
suring assessment validity set and approved in
every institution. It has to be noted that this
practice and institutional provision are char-
acteristic to both institutions that already have
long-term experience in NILA assessment and
recognition and those that are new in this pro-
cess, including Lithuanian higher education
institutions.

1 Exploring model is oriented towards the process of

search and discovery of NILA. It is more important for a
candidate to find and perceive one’s NILA than to get them
recognised.
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4

PRAKTINIS NEFORMALIOJO IR
SAVAIMINIO MOKYMOSI PASIEKIMY
VERTINIMO IR PRIPAZINIMO
PAGR]STUMO PRINCIPY TAIKYMAS
AUKSTOJO MOKSLO INSTITUCIJOSE

Vertinimo pagrjstumui uztikrinti aukstosios
mokyklos siekia optimaliai panaudoti verti-
nimo rezultatus, t. y. sudaryti salygas kandi-
datams studijuoti aukstojoje mokykloje (kai
jvertinti asmens NSMP prilyginami konkre-
¢ios studijy programos reikalavimams), jskai-
tyti kandidato NSMP jau studijuojant ir pan.;
vertinimas vykdomas, laikantis nustatyty
procediry, vertinimo kriterijais pasirenkami
studijy programy rezultatai, todél dauguma
orientuojasi j kredity suteikimo arba jo i$ves-
tinius modelius (kredity suteikimo modelj
plius ir pan.). Tai iliustruoja Lietuvos bei uz-
sienio aukstyjy mokykly patirtis.

D. Joosten-ten Brinke su kolegomis
(2009) aprasé, kaip Atvirasis Nyderlandy
universitetas (OUNL) jdiegé Ch. Butter-
worth (1992) apibudintg kredity suteikimo
modelj. Pagal ji kandidatai, kuriy NSMP
pripazinti, gauna kreditus ir yra atleidziami
nuo atitinkamos dalies studijy programos
dalyky. Pirmiausia modelis buvo i$bandytas
informaciniy technologijy srities programoje,
véliau pritaikytas ir edukologijos programai.
Pagal institucijos patvirtinta formg kandida-
tai sudaro NSMP portfolio. | ji jtraukiami ne
tik neformaliojo ir savaiminio, bet ir forma-
liojo mokymosi pasiekimy jrodymai. Port-
folio teikiami Sie dokumentai: a) gyvenimo
aprasymas; b) pateikty mokymosi pasiekimy
jrodymy argumentacija ir mokymosi pasieki-
my lygmeny aprasymas (mokymosi pasieki-
my lygmenys pagal kiekvieng studijy dalyka
yra aprasyti studijy programoje); ¢) trumpas
esamos ar buvusios darbo vietos aprasymas;
d) pridedamy jrodymy (pvz., meno kiriniy,
projekty, plany ir pan.) trumpas apragymas ir

4

PRACTICAL USE OF THE

PRINCIPLES OF ASSESSMENT AND
RECOGNITION VALIDITY OF NON-
FORMAL AND INFORMAL LEARNING
ACHIEVEMENTS IN HIGHER
EDUCATION INSTITUTIONS

In order to assure assessment validity, higher
education institutions aim to use assessment
results appropriately, i.e. to enable candidates
to study at a higher education institution
(when the assessed individual's NILA corre-
sponds to requirements of a particular study
programme), to take into account candidate’s
NILA during studies etc.; assessment is car-
ried out following set procedures, learning
outcomes of study programmes are used as
assessment criteria. Thus the majority focuses
on credit exchange or similar models (credit
exchange model plus etc.). This fact is illustrat-
ed by the experience of Lithuanian and foreign
higher education institutions.

Joosten-ten Brinke et al. (2009) explained
how the Open University of the Netherlands
implemented the credit exchange model de-
scribed by Butterworth (1992). Following
this model, those candidates whose NILA are
recognised, are awarded credits and do not
have to take certain subjects in a study pro-
gramme. The model was initially used in the
programme of information technologies and
later applied to the programme of educology.
In accordance with the form approved by a
higher education institution, candidates have
to create a NILA portfolio. This portfolio in-
cludes evidence of not only non-formal and
informal but also formal learning achieve-
ments. Portfolio involves the following docu-
ments: a) curriculum vitae; b) argumentation
of learning achievements evidence and the
description of learning achievement levels
(the levels of learning achievements for each
subject are provided in a study programme);
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pateikimas. Sukomplektuotas portfolio siun-
¢iamas j universiteto atsakingg padalini, kuris
perduoda ji dviem vertintojams. Analizuo-
dami portfolio, vertintojai rengia klausimus,
kuriuos véliau pateikia kandidatui. Pokalbio
tikslas — issamiau i$analizuoti kandidato pa-
teiktus jrodymus; kandidatui dar gali bati pa-
teikiamos papildomos uzduotys, tokios kaip
esé ar situacijos analizé. Remdamiesi portfo-
lio ir pokalbio duomenimis, vertintojai siun-
¢ia savo pasiilymus egzaminavimo komitetui,
kuris sprendzia, kokius studijy programos
dalykus (arba modulius) galima jskaityti.
Kandidatas supazindinamas su i$vadomis ir
kartu su juo parengiamas individualizuotas
studijy planas. D. Joosten-ten Brinke ir kole-
gos (2009), remdamiesi savo i$skirtais prin-
cipais pagrjstumui uztikrinti, atliko Sios pro-
cediros analize. Tyrimas parodé: tobulinant
NSMP vertinimo ir pripazinimo procediira,
tikslinga daugiau démesio skirti konsultanty
ir vertintojy mokymui apie portfolio sudary-
ma, konsultacijy teikimg ir pagalbg rengiant
kandidato portfolio, motyvuojanciy ataskaity
kandidatams rengimg ir apskritai apie visa
NSMP vertinimo ir pripazinimo procediirg.
Tyrimo rezultatai paskatino patobulinti ir
portfolio struktarg. Sitlomas naujas portfo-
lio buty sudarytas i$ $iy daliy: a) pateikiamy
jrodymy ir dokumenty santraukos; b) kom-
petentingumy apzvalgos; ¢) kandidato rasy-
tinio reflektavimo apie savo NSMP, remiantis
studijy programos kriterijais (formaliais stu-
dijy dalyky rezultatais); d) NSMP jrodymuy.
D. Joosten-ten Brinke ir kt. (2009) nuomone,
norint sékmingiau organizuoti NSMP verti-
nimo ir pripazinimo procesa, reikia tolesniy
tyrimy apie portfolio, reflektavimo, kaip ver-
tinimo metody panaudojimg, mokymosi pa-
siekimy argumentacijos rengima.

Pateikdami Linciopingo universiteto
pavyzdj, kai buvo vertinami socialiniy dar-
buotojy NSMP, E. Sandbergas ir P. Andresso-
nas (2011) aprasé, kaip buvo taikytas atvejo
analizés metodas. Pasirengimas atlikti atvejo

¢) a short description of current or past work
place; d) a short description of the provided
evidence (e.g. art works, projects, plans etc.). A
fully completed portfolio is sent to the appro-
priate university department that distributes
it to two assessors. When analysing portfolio,
assessors prepare questions that are later pro-
vided to a candidate. The aim of the interview
is to better analyse the evidence provided by a
candidate; a candidate can also be given addi-
tional tasks such as essay or situation analysis.
Taking into consideration the data of portfolio
and interview, assessors send their suggestions
to an examination committee that makes a de-
cision which subjects (or modules) of the study
programme can be recognised. A candidate is
then provided with conclusions and an indi-
vidualised study plan is drawn. Following their
own principles for validity assurance, Joosten-
ten Brinke et al. (2009) carried out the analy-
sis of this procedure. The research has shown
that when improving the procedure of NILA
assessment and recognition procedure, greater
attention should be given to consultant and as-
sessor training on the creation of portfolio, on
consultations and support for a candidate to
create portfolio, on preparation of reports that
motivate candidates and generally on the pro-
cedure of NILA assessment and recognition it-
self. Research results also highlighted the need
to improve the structure of portfolio. A newly
proposed portfolio would involve: a) a sum-
mary of provided evidence and documents; b)
areview of competences; ¢) candidate’s written
reflection of one’s own NILA, following the
criteria of a study programme (formal learn-
ing outcomes); d) NILA evidence. Joosten-ten
Brinke et al. (2009) believe that successful or-
ganisation of the process of NILA assessment
and recognition requires further research on
portfolio, on reflection as an assessment meth-
od and on preparing argumentation of learn-
ing achievements.

Sandberg and Andresson (2011) de-
scribed the use of case analysis and provided
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analize ir jos rengimas tapo visos NSMP ver-
tinimo ir pripazinimo procediiros akcentu.
Pavyzdziui, vienu atveju buvo pateikta jmo-
nés situacija susidiirus su organizacinémis
problemomis. Kandidatai turéjo parengti
atvejo analize, identifikuoti visas iskilusias
problemas ir pateikti problemy sprendimy
budus bei galimybes. Parengtas atvejy ana-
lizes tikrino ir vertino dalyky déstytojai. Pa-
zymeétina, kad vertintojai vadovavosi tais pa-
Ciais vertinimo kriterijais, kaip ir vertindami
dieniniy studijy studenty darbus. Pries atvejo
analize kandidatai dalyvavo ir vertinamajame
pokalbyje. Siy dviejy metody ir rezultaty pa-
kako, kad kandidatams buity galima pripazin-
ti dalj jy NSMP ir suteikti atitinkamg kredity
skai¢iy bei pateikti vertinimo ataskaitg, uzti-
krinus griztamajj ry$j. Taigi, E Sandbergo ir
P. Andressono (2011) aprasytas atvejis taip
pat rémeési kredity suteikimo modeliu.
Lietuvos patirtis pripaZjstant NSMP yra
panasi j aptarty uZsienio Saliy patirtis. Pri-
pazjstant NSMP, analizuojami kandidato
mokymosi pasiekimy jrodymai, pateikti
portfolio, vyksta pokalbis su vertintojais. Jei
$iy vertinimo metody nepakanka turimiems
kandidato mokymosi pasiekimams atskleisti,
taikomi situacijy sprendimo, testavimo ir kiti
metodai. Vertinimu nustatoma, ar jrodymais
pagristi asmens pasiekimai atitinka studijy
programoje (studijy programa $iame procese
atitinka standartg — aut. pastaba) apibréztus
studijy rezultatus ir kiek atitinka. Sprendima,
kokie asmens pasiekimai pripazjstami, priima
vertintojas arba vertinimo komisija. Pripa-
zinti NSMP formalizuojami atitinkamais do-
kumentais: pazyméjimu, akademine pazyma.
Jei kandidatas siekia studijuoti, parengiamas
individualus studijy planas ir jis gali rinktis
tuos studijy programos dalykus ar modulius,
kuriy traksta norimai kvalifikacijai jgyti.

the example of Linkoping University where
social workers’ NILA were assessed. Prepar-
ing for the case analysis and preparation of
the analysis itself were the key element of the
entire procedure of NILA assessment and rec-
ognition. For example, one case was related
to organisational problems faced by a com-
pany. Candidates had to prepare a case analy-
sis, identify all problems and provide possible
solutions. These case analyses were checked
and assessed by subject teachers. It has to be
noted that assessors applied such assessment
criteria that they use when assessing full time
student works. Prior to the case analysis candi-
dates participated in an assessment interview.
These two methods and their results were used
to recognise some of their NILA and to award
a particular number of credits and provide an
assessment report by ensuring feedback. Thus
the case described by Sandberg and Andres-
son (2011) was also based on the credit ex-
change model.

Lithuanian experience in recognising
NILA is similar to that of foreign countries.
During the process of NILA recognition, evi-
dence of candidate’s learning achievements
and provided portfolio are analysed, and inter-
view with assessors is organised. In case these
assessment methods cannot fully reveal can-
didate’s present learning achievements, other
methods such as testing and solving cases
are used. Assessment helps to determine if
evidence-based individual’s achievements cor-
respond and how they correspond to learning
outcomes defined in a study programme (a
study programme corresponds to standards
in this process — authors’ note). An assessor
and assessment commission make a decision
on which individual’s achievements are recog-
nised. Recognised NILA are formalised in cer-
tain documents: certificate, academic note. If
a candidate aims to study, an individual study
plan is drawn and s/he can choose those study
subjects and modules that are missing in order
to get a qualification.
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ISVADOS

NSMP vertinimo ir pripazinimo pagris-
tumo analizé skirtingy teoriniy paradi-
gmy aspektu, atskleidzia Sio fenomeno
aukstajame moksle kompleksiskuma bei
padeda iSryskinti esmines pagristumui
kylancias grésmes. Daroma prielaida, kad
vertinant ne visada atsizvelgiama j NSMP,
kurie turéjo bati jvertinti, arba jvertina-
mi kiti dalykai. Tokia situacija kyla dél
vertinimo kriterijy trakumo, vertintojy
subjektyvumo arba netinkamo vertinimo
metody pasirinkimo. Kitos pagristumo
problemos kyla dél nepakankamai ais-
kaus vertinimo tikslo bei vertinimo re-
zultaty panaudojimo (néra iki galo aisku,
kam vykdomas NSPM vertinimas), grjz-
tamojo rysio kandidatams neuztikrinimo.
Su NSMP vertinimo pagrjstumu susiju-
sios aukstojo mokslo mistifikacijos nuos-
tatos, akademinés kalbos, terminologijos
vartojimo, pateikiant kandidato NSMP
jrodymus, problemos. Su $iomis aktuali-
jomis susiduria dauguma aukstyjy moky-
kly, nepriklausomai nuo jose veikiancios
NSMP vertinimo sistemos.

Jvairios NSMP vertinimo ir pripazinimo
patirtys padeda iSgryninti esminius ver-
tinimo principus, taikomus aukstosio-
se mokyklose, taciau islieka pagrindiné
nuostata — kokybés uztikrinimas, kadangi
kokybé leidzia kalbéti apie NSMP pripa-
zinimo pagrijstumg. Susiformave NSMP
vertinimo ir pripazinimo aukstojoje mo-
kykloje zingsniai / etapai suformuoja ati-
tinkamg NSMP vertinimo ir pripazinimo
modelj.

Modeliai, kurie labiau pabrézia NSMP
vertinimo procesg, yra formuojancio po-
badzio ir kaip vertinimo metoda taiko
portfolio. Modeliai, iskeliantys jrodymy
surinkimo ir apsigynimo svarba, skatina
taikyti kompleksinius vertinimo meto-

CONCLUSIONS

The analysis of NILA assessment and rec-
ognition validity through different para-
digms reveals the complexity of this phe-
nomenon in higher education and helps
to identify key threats to validity. An as-
sumption is made that assessment does
not always focus on those NILA that have
to be assessed or sometimes other things
are assessed. Such problems are faced due
to the lack of assessment criteria, assessors’
subjectivity or inappropriate choice of as-
sessment methods. Other validity-related
issues arise because of an unclearly defined
assessment aim and the use of assessment
results (it is not clear why NILA assessment
is carried out), and inability to assure pro-
vision of feedback to candidates. Problems
of NILA assessment validity are also as-
sociated with higher education mystifica-
tion and the use of academic language and
terminology when providing candidate’s
NILA evidence. Many higher education
institutions face this reality irrespectively
of their NILA assessment system.

Various NILA assessment and recognition
experience helps to identify key principles
of assessment used by higher education
institutions. However, the main notion
of quality assurance still remains as qual-
ity allows discussing recognition of NILA.
Set steps / stages of NILA assessment and
recognition in a higher education institu-
tion formulate a particular NILA assess-
ment and recognition model.

Models that focus on the process of NILA
assessment are formative and use portfo-
lio as the method of assessment. Those
models that emphasise the importance
of NILA recognition and evidence fo-
cus on complex assessment methods, i.e.
interview, portfolio, testing. Their aim is
awarding qualification and accreditation.
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dus: interviu, portfolio, testavima. Jy tiks-
las - kvalifikacijos pripazinimas, akredi-
tacija.

4. Aukstojo mokslo institucijose dominuoja
kredity suteikimo modeliai, kurie, panasu,
geriausiai padeda palyginti ir pripazinti
NSMP, prisitaikius prie aukstojo mokslo
institucijy studijy programy formaliyjy
kriterijy.

4. Credit exchange models prevail at higher
education institutions and are the most
appropriate for comparison and recog-
nition of NILA once adapted to formal
criteria of study programmes at higher
education institutions.
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