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Ozet

Bu c¢alisma ile katlimer iiniversitelerin uluslararasilasma noktasindaki
gelisimlerinin incelenmesi ve uluslararasilagma haritalarinin ortaya
ctkarilmasi amaclanmistir. Veri toplama aract olarak, Amerika
Egitim Konseyi [AEK] tarafindan gelistirilen ve yazarlar tarafindan
Tirkge uyarlamast yapilan anket kullamlmistir. Katuhmeilar, devlet
iniversitelerinin uluslararasi iligkiler ofislerinden 12 uzman ve
yoneticiden olusmaktadir. Arastirma sonuglarina goére kaulimcilar
iniversitelerinin uluslararasilasma diizeylerinin yiiksek olduguna
inanmaktadirlar ve uluslararasilasma ¢cogunlukla uluslararas: tiniversite
siralamalarinda yikselmek ve iin kazanmak icin; basarih 6gretim
dyesi, aragurmact ve Ogrenci c¢ekmek icin ve &grencileri kiiresel
ekonomiye hazirlamak i¢in gergeklestirilmektedir. Ayrica, katllimeilar
iniversitelerinin uluslararasilasma hizinin yiiksek olduguna, uluslararas
6grenci alimmin en 6nemli uluslararasilagma faaliyetlerinden biri
olduguna ve uluslararasilasmada uluslararas: iliskiler ofislerinin, rektor
yardimcilarinm ve rektorlerin yogun ¢aba sarfettigine inanmaktadirlar.
Dahasi, katilimer tniversitelerin uluslararasilagmaya yonelik kurumsal
bagliik diizeyleri yiiksektir, katilimer tniversiteler uluslararasilagma
uygulamalarini  uluslararasilasma  faaliyetlerinin  tiiriine  goére
olusturulmug alt idari birimler vasitasiyla siirdiirmektedirler ve
uluslararasilagma kavramu iniversitelerin misyon/vizyon belgelerinde
ve stratejik planlarinda yer almaktadir. Katulimer tniversitelerin
uluslararasilagma caligmalar1 i¢/dis degerlendirmeye tabi tutulmakta
ve bu cabalar ist yonetim tarafindan sahiplenmektedir. Katilimei
iniversitelerin belirli sayisal ve cografi hedefler belirleyerek uluslararasi
6grenci sayilarini arttrmay: hedefledigi, bilingli ve amaca doniik bir
uluslararasilagma siireci yirittigii ve tarihi/kiiltiirel baglara sahip
olunan iilkeleri de uluslararasilagma siirecine dahil ettigi gorilmisgtiir.
Universiteler ig birligi ve ortakliklarini hem Avrupa hem de diinyanin
geri kalanini kapsayacak sekilde genisletmektedirler.

Anahtar Kelimeler: Kapsamli
Uluslararasilagma, Uluslararasilagma
Yiiksekogretimin Uluslararasilagmast.

Uluslararasilasma  Modeli,
Politikalar1, Yiiksekogretim,

Abstract

Thisstudy aims to examine the collective progress of internationalization
and present a map of internationalization of the participant universities.
The Turkish version of the American Council on Education’s [ACE]
Mapping Survey, which was adapted by the authors, was used as data
collection tool. Participants consisted of 12 experts and managers
of the international relations offices of 12 state universities. The
results indicate that the majority of respondents believe that the
level of internationalization at Turkish universities is high and
internationalization is most often undertaken to enhance reputation
and rankings, attract successful faculty, researchers, and students,
and prepare their students for the global economy. Moreover, the
participants believe that their universities are internationalizing rapidly,
international student recruitmentis the top internationalization activity,
and the international relations office [IRO], rector, and vice-rector do
their best to internationalize. Moreover, the institutional commitment
of participant universities to internationalization was found to be high.
They carry out internationalization practices through administrative
sub-units formed according to the type of internationalization activity
and declare their internationalization activities and goals in mission-
vision documents or strategic plans. Their internationalization activities
are internally/externally evaluated and internationalization efforts are
encouraged by the senior management. Participant universities aim to
increase the number of international students by setting certain goals
and geographical targets, carry out their internationalization activities
purposefully and include countries with shared historical and cultural
heritage. Universities are expanding their cooperation and partnerships
to include both Europe and the rest of the world.

Keywords: Comprehensive Internationalization Model, Higher
Education, Internationalization, Internationalization of Higher
Education, Internationalization Policies.
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ver the past half-century, internationalization
Oin higher education has become an increasingly

strategic agenda for universities around the world,
with the impact of globalization. In the last decade of the last
century, the increasing globalization and regionalization of
economies and societies, combined with the knowledge
economy and the end of the Cold War, have created a
context that provides a more strategic approach to the
internationalization of higher education. Faced with the
situation, international organizations such as the European
Commission, OECD, UNESCO, and the World Bank,
national governments, and higher education institutions
such as the International Universities Association (IAU)
and the European University Association (EUA) placed
internationalization at the top of their reform agendas.

As a concept and strategic agenda, internationalization
is a relatively recent phenomenon in higher education,
influenced by political, economic, sociocultural, and
academic reasons (de Wit & Altbach, 2021). Higher
education institutions have started rapid change efforts
to “become international” in response to increasing
geopolitical and economic imperatives; especially research-
oriented institutions have reviewed their basic missions
in the struggle to be entrepreneurial and market-related
(Pusser & Marginson, 2013). A culture of prestige has
emerged, influencing the perception of universities
as “excellent” or “world-class” in terms of research,
teaching, and student experience (Knobelet al., 2013).
Therefore, internationalization is positioned as a positive
and important element in the development of universities

(Marmolejo, 2010).

Pursuing higher education abroad has become an
important experience for students enrolled in higher
education, and international student mobility policies
have received more attention than ever in recent years.
International student mobility is one of the important
indicators of internationalization and has increased by 5%
annually between 1998 and 2018 worldwide. There are
approximately 6 million international students worldwide,
with nearly 4 million in OECD countries. The United
States is the most preferred country for international
students in the world. Additionally, approximately 60% of
international students worldwide are from Asia (OECD,
2020, p. 226).

Today, global competition, major transformations, and
changes in international political conjuncture putincreasing
pressure on the needs, expectations, and demands of the
higher education system. Criticisms that universities, as
the main actors in the higher education system, cannot
adequately meet these expectations and cannot respond
quickly and appropriately to the expected outputs for
the needs of the knowledge economy and society, are
frequently expressed on various platforms in Tiirkiye, as in
many other countries. Therefore, the internationalization
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trends of higher education, which have been showing their
effect at the global level for a long time, have become an
important issue for Tirkiye as well. Tirkiye aims to be
at the top of the world scale with configurations such as
student exchange programs and quality assurance systems
(Erdogmus, 2019).

Background of Internationalization in Turkiye

The internationalization of higher education dates back to
the Ottoman Period. In this period, internationalization
studies were carried out for the modernization of
institutions, but today it is seen that the aim of universities
in the global higher education field is more dominant
(Gover, 2015). With the establishment of the Turkish
Republic, a different kind of globalization became possible.
As the German-Jewish and antifascist teachers were exiled
from Germany, Tiirkiye had a window of opportunity.
Consequently, a legion of anti-Nazi German, German-
Jewish, and Austrian-Jewish scholars, artists, librarians,
and teachers left Germany to accept various positions in
the education sector in Tirkiye (Seyhan, 2022). In 1982,
the Council of Higher Education (CoHE) was established,
and a structure was formed with which all universities were
affiliated. In the 49th government program (1991), it was
foreseen that Tirkiye would become a centre of attraction
in the wide area where the Turkic Republics are in the
2000’s (Neziroglu & Yilmaz, 2013). The Great Student
Project, which aims to bring thousands of students from
the Turkic Republics with state scholarships since the
1992-93 academic year (Kavak & Baskan, 2001), confirmed
this prediction. In the early 2000’s, Tiirkiye was involved
in the Bologna Process, the aim of which was to create a
flexible and easily mobile European Higher Education
Area. The internationalization efforts of Turkish
universities have taken on a more institutional structure
after the 2010’s and the concept has taken place in the 10th
Development Plan (T.R. Ministry of Development, 2013,
p- 33). The efforts to enhance the internationalization
of higher education in Tirkiye have been fostered by
various initiatives, including the identification of strategic
development areas and potential solutions, as noted by
Cetinsaya (2014). Kadioglu and Ozer (2015) recommend
the adoption of internationalization as a government
policy, the preparation of a comprehensive strategy with
the input of all stakeholders, and a high-level commitment
to this approach. Furthermore, the Presidency of Strategy
and Budget in Tiirkiye (2019) highlights the importance of
increasing institutional capacity. The Internationalization
Strategy Document in Higher Education 2018-2022 was
developed as a comprehensive strategy policy by the Council
of Higher Education (CoHE, 2017), which showcases the
practices for internationalizing higher education in Tiirkiye
and aligns strategic objectives and goals.

According to Cetinsaya (2014) and Erdogan (2014),

Tirkiye reports low levels of internationalization, and
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the country falls behind the OECD average in terms
of international students, as cited by Tekneci (2016).
However, the higher education system in Tiirkiye has taken
significant steps towards internationalization in recent
years. In fact, Ozvar (2023) claims that Turkish universities
are attracting considerable interest from all over the world,
and the number of international students is growing
rapidly, especially in a world where internationalization
and student mobility are on the rise. As a result, young
people from almost every corner of the globe have an idea
of what it is like studying at Turkish universities. This is
further evidenced by the significant increase in the number
of overseas students in Tirkiye, from 18,000 in 2000 to
over 300 thousand.

In Turkish literature, there is a limited number of
comprehensive studies addressing the internationalization
of higher education from a holistic perspective (Bulut
Sahin, 2017; Ergin, 2017; Kiregci et al., 2016; Selvitopu,
2016; Sismanoglu Kaymaz, 2018; Tagci, 2018; Vural
Yilmaz, 2014, 2016). Existing research mainly focuses on
specific topics such as the internationalization of particular
institutions (Délek & Tagel, 2018), mobility (Aba, 2013;
Onder & Balci, 2010; Simsek & Bakir, 2016), the Bologna
Process (Biiyiikgoze & Ozdemir, 2016; Yagci, 2010; Yals,
2017), quality (Gover, 2023), and international students
(Arkali Olcay & Nasir, 2016; Ozer, 2012, 2017; Ozoglu,
Giir & Cogkun, 2015). Empirical studies tend to focus on
other aspects of internationalization, and there is currently
no comprehensive mapping research using a comprehensive
internationalization model for the internationalization of
Turkish campuses.

Comprehensive Internationalization Model (ACE-
CIGE Model)

The Comprehensive Internationalization Model, also
known as the ACE-CIGE Model, is a framework that assists
universities in incorporating international, intercultural,
and global perspectives into all aspects of their institution.
The American Council on Education (ACE) established
the CIGE model to aid universities in becoming more
international in all facets. By using this model, universities
can develop comprehensive internationalization policies.
The model is composed of six interrelated parts (ACE,
2013; Helms, Brajkovic & Struthers, 2017):

e Articulated Institutional Commitment: This dimension
entails making a clear and public commitment to
internationalization at all levels of the institution,
including mission statements, strategic plans, funding
allocation, and formal assessment mechanisms.

e Administrative Leadership, Structure, and Staffing:
This dimension involves creating leadership,
organizational structure, and staffing to support
comprehensive internationalization initiatives, such as
reporting structures, staff and office configurations, etc.

Cilt/

¢ Curriculum, Co-curriculum, and Learning Outcomes:
This dimension emphasizes the inclusion of global
and intercultural perspectives into course material,
extracurricular activities, and final assessments, such
as general education and language requirements, co-
curricular activities and programs, and specified student
learning outcomes.

e Faculty Policies and Practices: This dimension refers
to creating guidelines and procedures that encourage
faculty participation in internationalization initiatives,
such as providing funding for international research
and sabbaticals and facilitating opportunities for faculty
members to advance their careers through international
experience, including hiring guidelines, tenure and
promotion policies, faculty development opportunities,
etc.

¢ Student Mobility: This dimension involves promoting
and facilitating student mobility, including study
abroad programs, international internships, and
exchange programs, such as education abroad programs
and international student recruitment and support.

e Collaboration and Partnerships: This dimension refers
to the process of forming partnerships and agreements
with external groups to promote internationalization,
including institutional partnerships, joint and dual/
double degree programs, branch campuses, and other
oftshore programs.

The ACE-CIGE Model is intended to aid higher education
institutions in creating a comprehensive plan for the
process of internationalization. Unlike approaches that
focus on just one aspect of internationalization, this model
adopts a holistic approach. By assessing their current level
of internationalization, institutions can use this model to
develop a strategic plan for expanding their global presence
and ongoing efforts.

As globalization continues to expand and prepare students
for a diverse and complex world becomes increasingly
necessary, internationalizing higher education is a critical
issue. Consequently, research on this topic is vital to
advance discussions about the benefits, challenges, and
strategies for internationalization. The Comprehensive
Internationalization Model (ACE-CIGE Model) has
emerged as a strategic tool for internationalizing higher
education institutions. This article aims to contribute to the
existing literature by offering a comprehensive overview of
the current state of internationalization in Turkish higher
education, exploring its various elements, and emphasizing
its primary dimensions. By synthesizing internationalization
in Tiirkiye across six dimensions, this research will provide
new insights and stimulate further discussion on this topic.
Furthermore, it will offer guidance to institutions seeking
to develop or enhance their internationalization strategies.
Ultimately, thisarticleseekstomakeasignificantcontribution
to the literature and map the internationalization of Turkish
higher education from a holistic perspective, based on the
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opinions of university managers and experts involved in
internationalization practices. This study aims to examine
the collective progress of internationalization and present
a map of internationalization at Turkish campuses and the
following research questions will guide this study.

What s the reported level of internationalization in Thiirkiye
in terms of,
1. overall status and trends?
2.articulated institutional commitment?
3.administrative leadership, structure, and staffing?
4. curriculum, co-curriculum, and learning outcomes?
5.faculty policies and practices?
6.student mobility?
7.collaboration and partnership?

Method

This study aims to examine the collective progress of
internationalization at Turkish campuses by using a
quantitative survey model. Survey research designs are
quantitative research procedures in which investigators
administer a survey to a population sample or the entire
population to describe the attitudes, opinions, behaviors,
or characteristics of the participants (Creswell, 2012).
In this study, a survey model was used because the
internationalization activities of universities from the past
to the present were examined in various dimensions. This
study was found ethically appropriate according to the
meeting of Hacettepe University Senate, Ethics Committee
on 06 August 2019 (Document Number: 35853172-300).

Participants

International students have been identified as significant
indicators of the internationalization of higher education
in several studies and reports (Francis, 1993; Horn et
al., 2007; Knight, 1994; Ozer, 2012; Ozoglu et al.,2012).
Therefore, participants for this study were selected based
on the Internationalization Strategy Document in Higher

Wl Figure 1. Comprehensive internationalization model of CIGE.

Education (CoHE, 2017) published by the CoHE. This
document lists the top 20 universities with the highest
number of international students. In the study, 18 state
universities from this list were included, while 2 foundation
universities were excluded due to possible differences in the
motivation for internationalization.

A sample was not taken in this study, and all of the 18 state
universities within the scope were invited to participate.
Twelve universities agreed to take part in the study, and
data were collected from the experts and managers of the
international relations offices of these universities.

Data Collection Process

In order to collect data, permission was requested from
all 18 universities. While 12 universities provided a
positive response, there was no reply from the remaining
6 universities. The 12 universities that responded were
contacted and provided the necessary information for the
study and the online data collection form. The managers
and experts of these universities were then sent the online
survey form, and data were collected over a period of two
months.

Data Collection Tool

The Centre for Internationalization and Global Interaction
of the American Education Council developed a data
collection form for the mapping of the internationalization
of United States universities, which was used in this study.
This form is still used to measure the internationalization
of universities regularly, comprehensively covers
internationalization, and has an institutional infrastructure,
which influenced our decision to use it. Additionally,
as the form will contribute to the literature on the
internationalization of higher education in Tirkiye, we
translated itinto Turkish and used itin this study. The form
consists of several sections, including the overall status and
trends of internationalization, and the demographic data
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of the participants. This section covers questions about the
reported overall level of institutional internationalization,
reported motivations for internationalization, reported
acceleration of internationalization, highest priority
internationalization activities, and the most vital catalysts
for spurring internationalization. In addition to the overall
status and trends part, the model consists of six target areas/
dimensions: (1) Articulated Institutional Commitment, (2)
Administrative Leadership, Structure, and Staffing, (3)
Curriculum, Co-curriculum, and Learning Outcomes, (4)
Faculty Policies and Practices (5) Student Mobility, (6)
Collaboration and Partnerships (ACE, 2013). B Figure 1
shows the model.

The researchers obtained permission from the developers
to manage the Turkish translation process of the survey.
Two experts in the field translated the form into Turkish,
and a pilot data collection session was carried out with
an expert who practices internationalization at a state
university, using this version. Detailed notes were taken
on the problems that emerged during this pilot data
collection session, and points that were unclear about
the form were defined. Based on these notes, several
corrections were applied to the form, including changes
to the options for the question “Who have been the most
vital catalysts for spurring internationalization” in the
Opverall Status and Trends section. Expressions like CEO/
president were changed to “rector,” and options were
included that reflected the context, such as the Higher
Education Council, the Quality Board, and the Bologna
Coordinating Commission. Feedback was received
during the pilot data collection session that led to the
addition of an option to Question 5 in the Administrative
Leadership, Structure, and Staffing dimension. The option
“Administrative personnel other than those working in the
International Relations or Programs Office are unlikely
to participate in these activities” was added since experts
indicated that due to the rigid centralized structure in
Tirkiye, it is not possible to transfer financial resources
to the administrative staff working in another department.
To address concerns that managers and experts who
carry out internationalization practices of universities
in Tirkiye may not have an idea about the questions
related to curriculum outcomes, the option “I have no
idea” was added to the questions in the Curriculum, Co-

W Figure 2. The reported level of institutional internationalization.

curriculum, and Learning Outcomes dimension. Other
changes included the addition of the “optional English
preparation” option in the 6th question of the Curriculum,
Co-curriculum, and Learning Outcomes dimension and
the removal of the option “No, but some departments or
programs have such policies” in the question “Are there
specific, campus-wide guidelines for developing/approving
new partnerships and/or assessing existing partnerships?” to
account for the centralized structure of higher education in
Tirkiye. After making the necessary changes to adapt the
form to the Turkish context, another pilot data collection
session was planned using the new version. A few suggestions
from the expert were applied after this session. The survey
form serves as an inventory rather than a scale, so the back
translation stage used in scale adaptations was not applied
to this process. The result of this study was a Turkish
version of the survey form that reflects the Comprehensive
Internationalization Model of ACE.

Analysis of Data

In this research, the dimensions of the Center for
Internationalization and Global Engagement’s (CIGE)
comprehensive internationalization model (ACE, 2013)
were used as the theme for the analysis. The frequencies
were used in the analysis of the data because closed-
ended questions were asked to the participants and the
answers were explained according to the dimensions of the
comprehensive internationalization model.

Findings and Discussion

As the survey consisted of closed-ended questions,
frequencies were utilized to analyse the data, which were
categorized based on the dimensions of the comprehensive
internationalization model.

The Trends of Internationalization in Turkiye

In the present investigation, the participants were
requested to provide some overall assessments regarding
internationalization. According to the findings, half of the
respondents rated the level of internationalization as being
high. The findings are shown in B Figure 2.

Cilt/
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W Figure 3. The reported rationale for internationalization.

One of the questions posed to the participants in this study
focused on their reported reasons for their universities’
internationalization efforts. Analysis of the participants’
responses revealed that a significant proportion, 92.9%,
identified raising international reputation and rankings as a
primary rationale for internationalization. The findings are
shown in B Figure 3.

Analysing the findings related to the reported acceleration

of internationalization, it was discovered that over half of the
participants reported an increase in the internationalization

W Figure 4. The reported acceleration of internationalization.

acceleration of their respective universities in recent years.
The findings are shown in B Figure 4.

As part of this research, the study also examined the
internationalization activities undertaken by universities.
Participants were asked to identify their universities’ top
priority internationalization activities. The results indicate
that recruiting international students is reported by all
participants as the highest priority. This is followed by faculty
mobility and increasing opportunities for Turkish students to
study abroad. The findings are shown in B Figure 5.
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W Figure 5. The highest priority internationalization activities.

The final inquiry presented to the participants in this study
pertained to the key individuals or units responsible for the
most significant contributions to the internationalization
efforts at their respective universities. The outcomes of this
research indicate that the office of international relations
and the rectors are making the most substantial efforts, with
the vice-rector following closely behind. The findings are
shown in B Figure 6.

Upon general evaluation of manager and expert views, it has
been revealed that the reported level of internationalization
in Tirkiye is high. However, it is worth comparing this
finding to the results of the original survey form used to
evaluate the internationalization levels of universities in
the USA since 2008. The original survey form reported a
moderate level of internationalization (35% in 2011, 37%
in 2016, 38% between 2016 and 2020 pre-COVID-19,
and 29% from 2020 to 2021 during COVID-19) (Soler
et al., 2022). Furthermore, while the rationale of raising
international reputation and rankings (92.2%) is dominant in
Tiirkiye, the most frequently cited reasons in the USA were
“improving student preparedness for a global era” (70%) and
“diversifying students, faculty, and staft” (64%), indicating

W Figure 6. People/units making the most effort to internationalize.

a strong commitment to diversity, equity, and inclusion
across all organizational structures. In addition, while fewer
people in the USA indicated that internationalization had
accelerated on their campuses over time, the majority
of Turkish participants reported that it had significantly
accelerated (57.1%) or somewhat accelerated (28.6%). The
priorities of internationalization activities were also similar
between the USA and Tirkiye, with recruiting international
students, increasing study abroad for local students, and
partnerships with institutions/organizations abroad being
the top three priorities. However, the main catalysts for
campus internationalization differed between the two
countries, with International Relation Offices, rectors, and
vice-rectors being the most important in Tiirkiye.

Comparing the findings of the current study with those of
the original study, some differences and similarities have
been identified. These differences can be attributed to the
centralized structure of Turkish higher education, which
may have influenced the views of respondents. Additionally,
it is evident that the timing of this study, conducted before
the COVID-19 pandemic, may have contributed to certain
discrepancies in the results.

Cilt/
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The Articulated Institutional Commitment of
Universities to Internationalization

Our study reveals that the majority (92%) of universities
in the study group incorporate internationalization or
related concepts in their mission and vision statements.
Furthermore, internationalization or related concepts are
predominantly (67%) included in the strategic plans of
universities. Additionally, our findings indicate that most
universities (67%) conduct documentation studies for
internationalization purposes, and the majority (92%) have
a dedicated team aimed at developing internationalization
studies. Moreover, more than half of the universities (73 %)
subject the impact or progress of their internationalization
practices to both internal and external evaluations.

Guimaraes, Finardi, Kadri, and Taquini (2020, p. 9)
investigated how the concept of internationalization
is reflected in university mission statements, finding
that while most universities do not include the term
“internationalization” directly, related statements are
present. However, Soler et al. (2022) found that 43% of
universities in their survey include internationalization in
their mission statements. Similarly, Ayoubi and Massoud
(2007, p. 345) found that 74% of universities in England
include statements about internationalization in their
mission statements, and Kajberg (2004) found that half
of the European libraries and information institutions in
their study group included internationalization in their
institutional mission statements. In this current study, almost
all universities included internationalization in their mission
statements, indicating a similar trend in the institutional
adoption of internationalization. Tag¢t (2018) also found
that universities in their study group have awareness of
internationalization. The emphasis on internationalization
in mission statements can be interpreted as a reflection of
this awareness, and thus the findings of both studies are
similar.

Administrative Leadership, Structure, and Staffing
of Universities for Internationalization

The study findings revealed that in the majority of
universities in the study group, there is more than one
unit leading international activities (83%). It was also
found that the majority of the universities (92%) have
a full-time manager who supervises or coordinates
internationalization activities and programs. The study
results indicate that the international relations office
coordinators are generally (50%) vice-rectors. Moreover,
the full-time administrators who are responsible for
supervising or coordinating internationalization activities
and programs at universities are mostly (83 %) accountable
to the rector of the university.

The study shows that universities in the research group
implement internationalization activities under the

leadership of more than one full-time senior executive,
who reports to the rector, the highest-level manager.
This indicates institutional acceptance of university
internationalization. Bang (2013) notes that university
top managers’ vision and support are crucial for
internationalization. Aydinli and Mathews (2020, p. 9)
examined the internationalization practices of 40 higher
education institutions and identified the top manager of
the institution and the international relations office as
the most crucial internal driving force. In the original
survey, faculty (49%), presidents (47%), and SIOs (47%)
were perceived as the most essential catalysts for campus
internationalization (Soler et al., 2022). Selvitopu (2016)
studied corporate international strategies and found that
top management adopts, supports, and participates in the
internationalization process.

Curriculum, Co-curriculum, and Learning Outcomes
of Universities for Internationalization

Upon conducting this study, it has been discovered that 67 %
of universities have established precise international learning
objectives. However, a considerable portion of managers and
specialists (33 %) involved in universities” internationalization
efforts have stated that this matter is not their unit’s
responsibility, and consequently, they lack knowledge about
it. The study reveals that the undergraduate curriculum is
being internationalized in the vast majority of universities
(83%). However, some managers and experts (17%) do not
have a detailed understanding of these initiatives as they
are not responsible for them. In some of the universities
(17%) a commission is responsible for internationalizing the
undergraduate curriculum, while in others (58%), it is carried
out by each unit or department. All universities (100%)
offer elective or compulsory foreign language courses. The
compulsory foreign language courses are implemented in the
form of two-term courses (21%), compulsory preparatory
classes (37%), and optional preparatory classes (27%). Most
faculties, departments, or programs (67 %) include compulsory
or common elective courses on international subjects, while
some managers and experts (33%) do not have information
about these courses. Finally, almost all universities (92%)
provide international partnerships, joint diploma programs,
and international cooperation options to their students.
The study found that international partnerships, joint
diploma programs, and international cooperation options are
available in various fields such as Law, Theology, History,
Anthropology, Archaeology, Linguistics, and Psychology
(17%), Science (16%), Social Sciences (14%), Business (11%),
and Health Sciences (11%). Additionally, the study revealed
several opportunities provided to international students such
as match/partner programs for integration with Turkish
students (27%), meeting places for students interested in
international issues (31%). These findings demonstrate that
Turkish universities are taking steps to create a welcoming
and inclusive environment for international students.
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The use of technological platforms by universities serves
various purposes, such as providing joint and dual degree
programs with international partners (11%), offering massive
open online courses (7%), and recruiting international
students through online information sessions and university
fairs (30%). Furthermore, these platforms support students
studying abroad, with virtual counselling sessions being
offered by 15% of universities. Additionally, 22% of
universities use these platforms to facilitate course-level
collaborations between their faculty, students, and colleagues
abroad.

De Wit and Altbach (2021, p. 44) recommend that the
internationalization of the curriculum, international and
intercultural learning outcomes, and foreign language
education are essential steps to take internationalization to
the next level. In a study of libraries and higher education
institutions in Europe, Kajberg (2004) found that most
schools included international subjects in their curriculum
and made efforts towards internationalizing them. The
study also revealed that the majority of the schools provided
their students with opportunities to study abroad. Thus, the
findings of both studies are similar in these respects.

Faculty Policies and Practices of Universities for
Internationalization

Based on our study, it was found that 75% of the managers
and experts who handle the internationalization practices
of universities do not know whether the universities
provide funding for internationalizing courses or programs.
However, the universities in the study group mostly provide
funding for various international activities, including hosting
international faculty events (64%), directing students to
study abroad (100%), and conducting research or education
abroad (100%). On the other hand, 67% of the managers and
experts are not informed about whether the universities offer
workshops for the internationalization of the curriculum or
the use of technology in internationalizing courses.

Moreover, 50% of the managers and experts do not know
whether universities provide lectures and integration
workshops to international students. While universities
mostly (67 %) offer opportunities for their faculty members to
develop their foreign language skills, only some universities
(41%) provide awards to faculty members for international
activities. In terms of monitoring international education or
research activities, it was found that statistical data is mostly
requested (53%) from international relations offices, and
some (35%) universities keep these data through a system,
database, or software.

Lack of communication and lack of awareness could be the
reason why many managers and experts responsible for
internationalization practices in universities lack information
about the availability of funding for internationalizing
courses or programs, workshops for internationalizing
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the curriculum or the use of technology, and lectures and
integration workshops in the academic departments. As
can be seen, it is important to develop academic working
environments. Kara and Calik (2022) assert that faculty
members’ main reason for going abroad from Tirkiye is
to reach an academic environment conducive to academic
work.

Student Mobility for Internationalization

In this study, it was discovered that the majority of
universities (83%) have plans to increase the number of
international students for the entire institution or specific
academic units. Specifically, 75% of universities have
numerical targets to increase the number of international
students in both undergraduate and graduate programs,
while 17% aim to increase the number of international
students without a numerical target. Half of the universities
(50%) aim to increase the number of international students
within certain geographical targets, whereas 25% aim to
increase the number of international students without
specific geographical targets. Geographical targets for
universities include the Asian continent (16%), the Twurkic
Republics (13%), Balkans (13%), the European continent
(9%), the African continent (9% ), the Middle East countries
(9%), the Arab countries (6%), USA (3%), the Far East
countries (3%), and no target (13%).

In the pursuit of attracting a larger number of international
students, universities face various challenges. Among these
challenges, negative perceptions of Tirkiye’s geographic
location (28%), contflicts in neighbouring countries (24%),
and biases held by other countries towards Tirkiye (20%)
are some of the most significant. Universities also reported
issues related to their reputation (12%) and inadequate
infrastructure (8%).

The universities participating in the study have identified
several advantages in increasing the number of international
students. These advantages include the presence of
internationalization goals (24%), strong infrastructure
(22%), cultural and historical affinity with the countries of
origin of the students (22%), political unrest in the students’
home countries (12%), Tiirkiye’s favourable geographical
location and image (10%), and Tiirkiye’s reputation (7%).

The participant universities offer several forms of financial
support to increase the number of international students,
such as scholarships or financial aid (67%), financial
assistance for travel expenses of personnel involved in the
process (75%), and financial support for agreements aimed
at boosting international student numbers (59%).

Moreover, the majority of universities (92%) provide
Turkish language instruction to international students,
and a vast majority (83 %) offer various options for English
language learning.
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Some universities offer individualized academic support
services to international students (33%) and integration
support services to Tirkiye and/or the region where the
university is located (67%). The majority of universities
(92%) provide support services to aid the integration of
international students into the university community,
while 50% offer housing support. Additionally, 83% of
universities have an institutional counselling unit service
and language support services for international students
who are learning Turkish. However, 25% of universities
do not have an alumni unit for international students,
and more than half (58%) do not offer support services
to the family members of international students. Finally,
the majority of universities (67 %) do not provide support
services for finding a host family for international
students.

The participation of students in training and internship
activities abroad is on the rise (83% and 92%,
respectively). Furthermore, the majority of universities
(59%) have reported an increase in the number of students
participating in research activities abroad. Nevertheless,
it is noteworthy that a significant percentage of
managers and experts (33%) who are responsible for
the internationalization practices of universities lack
information about the number of students participating
in research activities abroad.

In the last two decades, the extent and diversity of
international student mobility have significantly
increased, and researchers from various fields have
placed great emphasis on this topic (Giimis, Gok &
Esen, 2019, p. 17). It is evident that student mobility,
being an important dimension of internationalization,
has received significant attention from international
organizations, national governments, and universities,
making it a crucial indicator. The above findings indicate
that Tirkiye has emerged as a destination for student
mobility, alongside countries that have traditionally
been at the forefront of this phenomenon. According to
Kondakge1, Bedenlier & Zawacki-Richter (2018, p. 517),
international student mobility is a matter that concerns
not only economically, politically, and academically
stable and developed Western countries but also
nations with different economic, political, and academic
characteristics. Furthermore, their analysis of regional
hubs of attraction revealed that Tirkiye is one such
hub for international student mobility. Other studies by
Kondaker (2011, p. 588) and Kondaker et al. (2016, p.
303) also suggest that Tiirkiye is an attractive destination
in the periphery for both international student movement
and international migration. Lastly, Porfirio (2012, p. iv)
identified student mobility as the top internationalization
strategy, with studying abroad being the most effective
means.

152

Collaboration and Partnership of Universities for
Internationalization

The findings of the study indicate that universities
are  increasingly  establishing  partnerships  for
internationalization purposes. Specifically, 56% of
universities reported an increase in the number of
partnerships, with 53.8% extending their partnerships
beyond countries within the Bologna Process to
other countries worldwide. Moreover, the majority of
universities (75%) have a formal strategy for establishing
international partnerships, while 17% are still in the
process of defining their strategy. In terms of partnership
types, universities collaborate with a range of partners,
including universities abroad (63 %), foreign governments
(16%), non-governmental organizations (16%), and
companies (5%).

Based on the research findings, it can be inferred that all
universities (100%) have designated staff responsible for
establishing international partnerships. Most universities
(30%) have partnerships in diverse regions and countries
without a particular emphasis on any specific location.
Notably, universities have established partnerships with
various countries, including China (10%), Azerbaijan
(10%), Turkic Republics (10%), Arab Countries (10%),
Russia (7%), Iran (15.4%), Germany (7%), England
(3%), Japan (3%), and African Countries (3%).

The research findings reveal that 33% of universities
provide dual degree programs in collaboration with
foreign universities, while 42% are currently engaged in
establishing partnerships for this purpose. A quarter of
the universities offer joint degree programs with foreign
institutions, and 17% are in the process of developing
such programs. However, 33% of the universities do not
offer any joint degree programs. Furthermore, it is worth
noting that only one university has a branch campus, and
the remaining universities do not have any such campus
or office.

Senay et al. (2020) noted that internationalization has
emerged as a prominent theme in higher education
research in Tirkiye. Consistent with this trend, Chang
and Lin (2018) conducted a study to analyze indicators
for implementing internationalization in universities,
as perceived by students and faculty members. The
study found that international learning activities and
partnerships were among the mostsignificantand practical
indicators. In another study, Gao (2019) aimed to identify
indicators for evaluating the internationalization levels of
universities and making comparisons. He categorized the
indicators under six themes, namely research, student,
faculty, curriculum, participation, and management. It
is noteworthy that the themes of these two studies are
similar to those explored in the current research.
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Conclusion and Recommendations

In conclusion, the findings of this study suggest that the
level of internationalization in Turkish universities is
high, as reported by the participants in response to the
first research question. The primary reasons for pursuing
internationalization include improving the university’s
reputation, attracting talented faculty and researchers,
preparing students for the global era, and increasing the
attractiveness of the university to prospective students.
Furthermore, the pace of internationalization efforts is
rapid, with a particular focus on recruiting international
students. The study also found that the International
Relations Office, rector, and vice-rector play critical roles in
driving internationalization efforts forward. Overall, these
results demonstrate the importance of internationalization
as a strategic priority for Turkish universities.

The second part of the research question (1b:
Articulated Institutional Commitment) examined the
degree of institutional commitment of universities to
internationalization. This section of the research analysed
the presence of internationalization in the universities’
mission-vision documents and strategic plans, the existence
of internationalization-oriented institutional documents,
the study team for internationalization, and the evaluation
of internationalization studies. The research revealed that
participant universities included their internationalization
practices and objectives in their institutional documents
and subjected their internationalization practices to internal
or external evaluation. Consequently, the research findings
showed that the institutional commitment of universities
towards internationalization is high.

In the third part of the research question (1¢: Administrative
Leadership, Structure, and Staffing), the study investigated
the leadership, structure, and staffing of universities
for internationalization. The research revealed that
participant universities have at least one unit responsible
for internationalization practices, and a full-time senior
manager who reports to the rector is responsible for
overseeing these activities. In addition, administrative sub-
units are formed in participant universities based on the type
of internationalization activities, and senior management
takes ownership of and closely monitors these initiatives.
Based on these findings, it can be concluded that universities
in Tirkiye have a well-defined administrative structure and
staffing for internationalization activities.

In the fourth part of the research question (1d: Curriculum,
Co-curriculum, and Learning Outcomes), the focus was
on investigating the internationalization curricula and
learning outcomes of universities. Based on the findings,
it can be concluded that the participant universities are
committed to providing their students with an international
curriculum, which includes compulsory or elective courses
and foreign language instruction. However, the study
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also revealed that the managers and experts responsible
for internationalization practices in these universities lack
certain information regarding curriculum and learning
outcomes. Overall, this research highlights the importance
of continued efforts to ensure that internationalization
efforts are aligned with curriculum and learning outcomes
for the benefit of students.

In the fifth part of the research question (le: Faculty
Policies and Practices), the faculty policies and practices
of universities towards internationalization were explored.
The findings indicate that participant universities provide
financial support to faculties for hosting international
events, student mobility, overseas activities, research, and
foreign language studies. However, it was also found that the
managers and experts responsible for internationalization
practices in participant universities may lack information
on the internationalization practices and learning outcomes
of courses and curricula. These results highlight the need
for better communication and coordination between faculty
and internationalization managers in order to ensure the
effective implementation of internationalization policies
and practices.

The sixth part of the research question (1f: International
Students) investigated the situation of international students
regarding the internationalization of universities. The
findings reveal that participant universities have set specific
numerical and geographical targets to increase the number
of international students. However, some universities aim to
increase the number of international students without such
targets. Despite the efforts to attract more international
students, participant universities face several difficulties in
achieving their goals. Consequently, the findings suggest
that increasing the number of international students is
a complex and challenging process that requires careful
planning and effective strategies.

The study identifies several challenges that participant
universities in Tiirkiye encounter in attracting international
students, including negative perceptions of the region,
conflicts in neighboring countries, and biases against
Tiirkiye held by other countries. These difficulties have
impacted Tirkiye’s image in the international arena and
hindered the efforts of universities to attract international
students. However, the research also highlights various
advantages that universities possess in increasing the number
of international students. Despite the challenges, the
commitment of institutions towards internationalization,
the inclusion of internationalization practices in institutional
documents, and the availability of resources for international
events, student mobility, overseas activities, research, and
foreign language studies are promising factors for future
growth in this area.

In conclusion, the participant universities have several
advantages in their efforts to increase the number of
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international students. Firstly, they have established
clear internationalization goals and possess robust
internationalization infrastructures. Additionally, the
historical and cultural ties between Tirkiye and the
home countries of international students provide a
conducive environment for their recruitment. This
indicates that the universities are purposefully pursuing
their internationalization objectives. Furthermore, the
universities have incorporated countries with historical
and cultural ties into their internationalization plans. The
findingsoftheresearchindicate thatparticipantuniversities
prioritize the academic and social growth of international
students. These universities offer various programs to
support the development of language skills in Turkish and
English, counselling services, and scholarships. However,
the research also revealed that participant universities
lack specific studies on the post-graduation status,
family needs, and housing requirements of international
students. Nonetheless, the results suggest that the level
of internationalization among the students of participant
universities hasincreased, as seen in the rise of international
student involvement in studying abroad, internships, and
research activities. After investigating the cooperation
and partnerships of universities for internationalization
within the seventh part of the research question (1g:
Collaboration and partnerships), it can be concluded
that the internationalization situation of participant
universities in this aspect is constantly expanding to cover
the entire world. The research revealed that participant
universities are carrying out internationalization practices
in cooperation and partnerships in line with a certain
strategy and management approach. Furthermore, the
partnerships of the universities vary and include various
regions without a specific focus. However, it was found
that participant universities have limited availability of
branch campuses abroad.

Recommendations

Based on the findings of this research, several
recommendations can be made to improve the
internationalization efforts of universities. Firstly, it is
recommended that internationalization studies should
be spread throughout the university to ensure a more
comprehensive approach. Second, the job descriptions of the
units responsible for internationalization should be clarified,
and the role of faculty members in internationalization
should be strengthened and encouraged. Third, universities
should periodically review their internationalization targets
and evaluate the realization of these targets. Fourth, a
system, database, or software should be developed to
monitor international education or research activities more
effectively. Fifth, universities should consider establishing
alumni units to create a strong network of international
students and provide career and networking opportunities.
Additionally, the availability of support services for
international students, especially for those coming with

their families, should be increased, and studies should be
carried out for the needs of international students and
their families. Moreover, international collaborations and
partnerships of universities should be diversified. Programs
to help international students integrate into the university
community and the local culture, such as language
courses and cultural events, should be developed. It is also
recommended that the administrators, experts, and faculty
members who handle the curriculum and learning outcomes
should continue their studies on the internationalization of
universities in a more coordinated and interactive manner.
Universities should work to improve communication
between the international relations office staff and academic
departments. Lastly, researchers should conduct studies
to evaluate the effectiveness of support services and to
identify areas where improvements can be made. These
recommendations can help universities to enhance their
internationalization efforts and provide a better educational
experience for international students.

The universities for which data were collected within
this research are limited to 12 state universities, which
are among the top 20 universities with the highest
number of international students in the report named
Internationalization ~Strategy Document in Higher
Education (2018-2022) (CoHE, 2017).
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Appendix:

The Turkish version of the American Council on Education’s [ACE] Mapping Survey.

Kurumsal Baghhk

Liderlik, Yapi ve istihdam

Miifredat, Es-miifredat ve Ogrenme
Ciktilan

Kapsamli Uluslararasilagsma Modeli

Fakiilte Politikalari ve Uygulamalari

Ogrenci Hareketliligi

isbirligi ve Ortakliklar

Genel Durum ve Degerlendirme

1-Universitenizin uluslararasilasma durumu su an sizce
nasildir?
O Cok Yiiksek O Yiiksek O Orta O Diisilk O Cok Diisiik

2-Universitenizin son ii¢ yildaki uluslararasilasma hizi icin
sizce agsagidakilerden hangisi uygundur?
O Onemli 6l¢iide hizland:
O Biraz hizlands
0O Hizlanmadi
0O Hizlanmadi. Kurumum zaten uluslararasilasma konusunda
bagarilidir

3-Universitenizin uluslararasilasmasinin temel gerekgeleri
sizce nelerdir? En fazla 5 secenek isaretleyiniz.
O Kiiresellesen diinyaya hazir 6grenciler yetistirmek
O Universite 6grencilerini, 6gretim elemanlarmi ve diger
caligsanlart gesitlendirmek
O Yurti¢i ve yurtdigindaki potansiyel 6grenciler icin daha
cekici olmak
O Uluslararasi itibar kazanmak ve siralamalarda yiikselmek
O Kurumsal akreditasyonu desteklemek
O Kuruma yeni maddi gelir imkinlar1 kazandirmak
O Ogretim iiyeleri ve aragtirmacilar baglaminda uluslararasi
yetkinlik kazanmak
O Uluslararas: kalkinma girigimlerine katkida bulunmak
O Turkiye’nin diplomasi ¢abalarina destek olmak
O Turkiye’'nin ekonomik, bilimsel ve teknolojik rekabet
giictinii korumak
O Yiiksekogretim Kurulu istedigi icin
O Rektor istedigi igin
O Diger

4-Son ii¢ yilda tiniversitenizde gerceklestirilen en somut
uluslararasilasma faaliyetleri sizce nelerdir? En fazla 5
secenek seciniz.
O Uluslararas: 6grenci/6gretim tiyesi alimi
O Uluslararas: 6grenci/6gretim iiyesi hareketliligi
O Turk vatandagi 6grenciler i¢in yurtdiginda egitim alma
firsatlarinin arttirilmasi

O Miifredatin uluslararasilagtirilmasi, uluslararast 6grenme
¢iktilarinin belirlenmesi

O Yurt disindaki kurum ve kuruluglarla ortakliklar (ikili
isbirligi protokolleri ya da ortak/cift diploma programlari)

O Uluslararasi bilimsel aragtirma igbirlikleri

O Uluslararasilagma Strateji Belgesi olugturma

O Diger

5-Universitenizin  uluslararasilasmasinda en  6nemli
paya sahip kisi(ler) ya da birim(ler) sizce asagidakilerden
hangileridir?

O Rektor

O Rektor Yardimeist

O Senato

O Yiiksekogretim Kurulu

O Akademik birim amiri (Dekan, Miidiir, Boliim Bagkani)
Uluslararast iligkiler/programlar ofisi

Kalite Kurulu

Bolonya esgiidiim komisyonu

Ogrenciler
Mezunlar

Diger

Ooooooad

Boyut 1: Kurumsal Baglilik

1.1.Uluslararasilagma ile ilgili kavramlar iiniversitenizin
misyon/vizyon ifadelerinde yer almakta midir?

O Evet

O Hayir

1.2.Uluslararasilagma ile ilgili kavramlar iiniversitenizin
stratejik planinda yer almakta midir?

O Evet

0O Hayir

O Universitemde bir stratejik plan yoktur.

1.3.Universitenizde ~6zel olarak
yonelik kurumsal bir plan var midir?
O Evet
0O Hayir

uluslararasilasmaya
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1.4.Universiteniz, sadece yerlegke icerisindeki
uluslararasilasma cabalarmi gelistirmeyi hedefleyen bir
calisma ekibine sahip midir?

O Evet

0O Hayir

1.5.Universiteniz son ii¢ yilda uluslararasilagsma ¢abalarinin
etkisini veya ilerleyisini i¢ veya dis degerlendirmeye tabi
tuttu mu?

O Evet

0O Hayir

Boyut 2: Liderlik, Yap1 ve Istihdam
2.1.  Universitenizdeki uluslararasi faaliyetlerin  ve
calismalarmin idari yapisi en iyi hangisi aciklar?
O Uluslararasilagma faaliyet ve programlarina onciiliik eden
tek bir birim vardir.
O Bu birimin adz:
O Belli bir birim yoktur.

2.2.  Universitenizde uluslararasilasma  calismalarint
denetleyen veya koordine eden tam zamanl bir yonetici
var mi?

O Evet

0O Hayir

2.3. Bu tam zamanl bir yonetici kime kars1 sorumludur?
O Rektor
O Rektor Yardimeist
O Senato
O Kalite Kurulu
O Diger (liitfen belirtiniz)

2.4. Universitenizin uluslararast iliskiler ya da programlar
ofisine sahip olma durumunu isaretleyiniz.

O Uluslararas: Tliskiler Ofisi var

O Uluslararast Programlar Ofisi var

O Her ikisi de ayr1 ayr1 var ve sorumluluklar: farkls

O Her ikisi de yok

O Diger (liitfen belirtiniz)

2.5. Universiteniz uluslararas: iliskiler ya da programlar
ofisine calisanlar disindaki idari personel icin asagidaki
uluslararasilasma faaliyetlerde yer almalar1 durumunda
o6zel finansman sagliyor mu?

-Ogrencilerin yurtdiginda egitim programlarina gitmelerini
saglamak.

O Evet

0O Hayir

-Yurtdigindaki toplantilara veya konferanslara katilmak.

O Evet

0O Hayir

-Yurt diginda egitim gérmek veya arastirma yapmak.

O Evet

0O Hayir

-Yurtdigindaki diger mesleki geligim firsatlarini degerlendirmek.
O Evet

0O Hayir

-Uluslararasilasma ile ilgili kampts ici mesleki gelisim
firsatlarini takip etmek (atolye caligmalari, egitim oturumlar
vb.).

O Evet

O Hayir

-Uluslararas: iligkiler ya da programlar ofisine ¢aliganlar
digindaki idari personelin bu faaliyetlere katilmas: olas: degildir.
O Evet

0O Hayir

-Soru ile ilgili, seceneklerde olmayan ve belirtmek istediginiz
bir husus var ise yaziniz:

Boyut 3: Miifredat, Es-miifredat ve Ogrenme
Cikalart

3.1. Universitenizde belirli uluslararasi 6grenme ¢iktilart
bulunmakta midir?
O Evet, tiim 6grenciler igin var.
O Evet, baz fakiilte, bolim veya programlardaki 6grenciler
icin var.
O Hayur, yok.
O Bu konu ¢alisgim birimin sorumlulugunda olmadig: icin
fikrim yok.
O Soruileilgili, seceneklerde olmayan ve belirtmek istediginiz
bir husus var ise yaziniz.

3.2. Universiteniz lisans egitim programini uluslararasi
hale getirmek i¢cin herhangi bir girisimde bulunuyor mu?
O Evet, bulunuyor.
O Evet, bazi fakiilte, bolim veya programlar birtakim
girisimlerde bulunuyor.
O Hayir, bulunmuyor.
O Bu konu ¢alisigim birimin sorumlulugunda olmadig: igin
fikrim yok.
O Soruileilgili, seceneklerde olmayan ve belirtmek istediginiz
bir husus var ise yaziniz.

3.3.  Universitenizde lisans  egitim  programini
uluslararasilasma cabalar1 hangi seviyede gerceklesiyor?
-Kurumun  tamaminda  bir  komisyon  tarafindan
gergeklestiriliyor.

0O Evet O Hayir

-Her bir akademik birim tarafindan ayr1 gergeklestiriliyor.

0O Evet O Hayir

-Her bir bolim tarafindan gerceklestiriyor.

0O Evet U Hayir

-Her bir ders icin gergeklestiriliyor.

O Evet O Hayir

-Bu konu caligngim birimin sorumlulugunda olmadig: icin
fikrim yok.

O Evet O Hayir

-Soru ile ilgili, seceneklerde olmayan ve belirtmek istediginiz
bir husus var ise yaziniz.
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3.4. Universiteniz programlarinda zorunlu yabanci dil sartt
var mi?

O Hayir, yok.

O Evet, bazi lisans programlari igin var.

O Evet, tiim lisans programlari i¢in var.

O Bu konu ¢alisigim birimin sorumlulugunda olmadig: i¢in

fikrim yok.

3.5. Universitenizde lisans programlari i¢in yabanai dil
sart1 nedir?

O Bir dénem zorunlu yabanc dil dersi

O iki dsnem zorunlu yabanci dil dersi

0 Ug dénem zorunlu yabanci dil dersi

O Dort ve tizeri donem zorunlu yabanci dil dersi

O Zorunlu yabana dil hazirhik sinifi

O Istege bagli yabanci dil hazirhik sinifi

3.6. Universitenizde lisans mezuniyeti icin mutlaka
gerekli uluslararasi konular: iceren zorunlu dersler var
mudir?

O Evet, tim lisans programlari i¢in vardir.

O Evet, baz1 fakiilte, bolim veya programlar icin vardir.

O Hayir, yoktur.

O Bu konu ¢alistgim birimin sorumlulugunda olmadigi icin

tikrim yok.

-Soru ile ilgili, seceneklerde olmayan ve belirtmek istediginiz
bir husus var ise yaziniz.

3.7. Bu zorunlu dersleri en iyi aciklayan sik ya da siklar

seciniz.

O Ogrencilerin saglik, ¢evre veya baris caligmalart gibi
uluslararas: egilimleri iceren ders veya dersler almalar
gerekmektedir.

O Ogrencilerin  Tiirkiye Cumhuriyeti digindaki  belirli
iilkelere veya boélgelere ait bakig acilarini, sorunlari ve
olaylar1 iceren ders veya dersler almak zorundadir.

O C)grencﬂer uluslararast konular1 iceren bir veya birkag
dersi almak zorunda degillerdir ¢iinkii egitim programi
icerisinde yer alan derslerde tinite bazinda bu konulara yer
verilmektedir.

O Bu konu ¢alisngim birimin sorumlulugunda olmadig: i¢in

fikrim yok.

3.8. Universiteniz lisans o6grencileri icin asagidaki

alanlarda uluslararasi ortakliklar veya sertifika secenekleri

sunuyor mu?

O Isletme

O Fizik ve Doga Bilimleri

O Sosyal Bilimler

O Hukuk, ﬂahiyat, Tarih, Antropoloji, Arkeoloji, Dilbilim,
Psikoloji vb

0O Egitim

O Saghk

O Herhangi bir ana dalda 6grencilere sunulan uluslararas:
sertifika

O Bu konu ¢alistgim birimin sorumlulugunda olmadigi icin
tikrim yok.

O Diger (liitfen belirtiniz)
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3.9. Universiteniz son bir yilda asagidaki program veya
etkinliklerden hangilerini 6grencilerine sagladr?
-Uluslararas1 6grencilerin Tiirk 6grencilerle sosyal olarak
biitiinlegmesini saglamak icin tasarlanan eslesme/partner
programlari.

O Evet

0O Hayir

-Uluslararas1 6grencilerin Tirk 6grencilerden faydalanarak
dil 6grenmelerini hizlandirmak icin tasarlanmig eglesme/
partner programi.

O Evet

O Hayir

-Uluslararasi 6grencilerin Tiirk 6grencilerle biitiinlesmesini
kolaylastiracak sekilde tasarlanmug 6zel programli iiniversite
yurtlart.

O Evet

0O Hayir

-Uluslararas1 konulara ilgi duyan &grenciler i¢in bulusma
mekanlari.

O Evet

0O Hayir

-Diizenli ve devam eden uluslararas:
yerleskedeki etkinlikler

O Evet

0O Hayir

-Yurtdiginda egitimini tamamlayan Tirk Ogrencileri ve
Tirkiye’de egitim goren uluslararast 6grencileri ilkokul,
ortaokul ve lise Ogrencileriyle bulusturup deneyimlerini
aktarmalarini saglayan programlar

O Evet

0O Hayir

-Bu konu ¢aligtigim birimin sorumlulugunda olmadig: i¢in
fikrim yok.

O Evet

0O Hayir

-Diger (liitfen belirtiniz)

festivaller veya

3.10. Universiteniz asagida yer alan uluslararasilasma
faaliyetlerini kolaylastirmak icin video konferans,
cevrimici Ogrenme platformlari, sosyal medya gibi
teknolojik araglar1 kullanmakta midir?

-Yurtdigindaki ortaklarla birlikte yiirittigi ortak ve cift
diploma programlarinin derslerini vermek.

O Evet

0O Hayir

-Kitlesel agik ¢evrimigi dersler sunmak.

O Evet

O Hayir

-Uluslararasi 6grenci alimi caligmalar1 (6rnegin iniversite
fuarlarma kaularak ilgilenen 6grenciler igin ¢evrimici
bilgilendirme toplantilar1 yapmak vb.).

O Evet

O Hayir

-Yurtdiginda egitim goren 6grencilerini desteklemek (6rnegin
sanal danigmanlik oturumlari sunmak)

O Evet

0O Hayir
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-Ogretim iiyeleri ve 6grenciler ile yurtdigindaki meslektaglart
arasinda ders diizeyinde is birligi ¢caligmalar1 yapmak

O Evet

0O Hayir

Boyut 4: Fakiilte Politikalar1 ve Uygulamalari

4.1. Universitenizde akademik terfilerde ve akademik
personelin goérev siiresi uzatimi kararlarinda uluslararasi
calismalar ve uluslararasi deneyimler belirleyici bir etkiye
sahip mi?

O Hayir, bir etkiye sahip degildir.

O Evet, baz fakiilte, boliim ve programlar i¢in bir etkiye sahip

sahiptir.
O Evet, tiim akademik personel i¢in bir etkiye sahip sahiptir.
O Bu konu ¢alisigim birimin sorumlulugunda olmadig: i¢in

fikrim yok.

4.2. Uluslararas: nitelik tagimayan akademik alanlarda

akademik personel istihdam ederken, iiniversiteniz

uluslararasi ge¢mise, deneyime veya ilgiye sahip adaylari

tercih ediyor mu?

O Asla

O Nadiren

0O Bazen

O Sik sik

O Bu konu ¢alisgim birimin sorumlulugunda olmadig: i¢in
tikrim yok

4.3. Universiteniz gecen yil agagidaki fakiilte etkinliklerine
ozel finansman sagladi mr?
-Derslerin veya programlarin uluslararasilagmasi
O Evet
0O Hayir
-Uluslararas: fakiilte etkinliklerine ev sahipligi yapma
O Evet
0O Hayir
-Yurtdigindaki tiniversitelerde ders verme
O Evet
0O Hayir
-Ogrencileri yurtdigindaki egitim programlarina gitmeye
yonlendirme
O Evet
0O Hayir
-Yurtdigindaki toplantilara veya konferanslara seyahatler
diizenleme
O Evet
0O Hayir
-Yurt diginda aragtirma yapma veya egitim alma
O Evet
0O Hayir
-Yurtdiginda fakiilte gelistirme seminerlerine katilma
O Evet
0O Hayir

4.4. Universiteniz gecen yil 6gretim iiyelerine asagidaki
firsatlardan herhangi birini sundu mu?
-Egitim  programi uluslararasilagmasina
¢alismalar1

O Evet

0O Hayir

-Derslerin uluslararasinda teknolojinin kullanimina yonelik
atolye caligmalar:

O Evet

O Hayir

-Kiiresel 6grenme ile ilgili at6lye ¢aligmalari

O Evet

0O Hayir

-Uluslararas: 6grencilere ders verme ve onlarla biitiinlesme
atolyeleri

O Evet

0O Hayir

-Yabanc dil becerilerini gelistirme firsatlar:

O Evet

O Hayir

-Ozellikle uluslararasi faaliyetler icin odiiller verme

O Evet

0O Hayir

yonelik  atolye

4.5. Universitenizde, akademik personelin uluslararasi
egitim veya arastirma faaliyetleri bir sistem, veri tabani1 ya
da yazilim yoluyla takip ediliyor mu?
O Evet, ediliyor.
O Hayur, edilmiyor.
O Gerektiginde uluslararas: iligkiler/programlar ofisinden,
ofis kanaliyla yapilan faaliyetlere yonelik veri ya da istatistik
talep ediliyor.

Boyut 5: Ogrenci Hareketliligi

5.1. Universitenizin tamami ya da herhangi bir akademik
birimi icin uluslararasi 6grenci alma plani bulunmakta
mudir?

O Evet, bulunmaktadir.

O Hayir, bulunmamaktadir.

O Bu konu ¢alistgim birimin sorumlulugunda olmadig: icin
fikrim yok.

5.2. Bu uluslararasi1 6grenci alma plami belirli sayisal
hedefler iceriyor mu (Ornegin 6grenci sayisi, vb.)?
O Evet, yalnizca lisans programlari i¢in igeriyor.
O Evet, yalnizca lisansiistii programlar icin igeriyor.
O Evet, hem lisans hem de lisansiistii programlar i¢in igeriyor.
O Hayir, icermiyor.

5.3. Bu uluslararas1 6grenci sayisini arttirma plani belirli
cografi hedefler iceriyor mu?

O Evet, igeriyor.

O Hayur, icermiyor.
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5.4. Uluslararas1 6grenci sayisimi arttirma plani cografi
hedefler iceriyorsa bu hedefleri iilke ya da bolge olarak
belirtiniz.

O Belirli bir tilke ya da bolge yoktur.

O Asya

O Avrupa

O Afrika

O Ortadogu

O Tirk Cumhuriyetleri

O Amerika

O Balkanlar

O Arap Ulkeleri

O Diger (liitfen belirtiniz)

5.5. Gegen yil iiniversiteniz tam zamanli, derece
almak isteyen uluslararasi lisans Ogrencisi almak icin
asagidakilerden herhangi birine maddi destek sagladi mi?
-Burslar veya diger finansal yardimlar

O Evet

0O Hayir

-Uluslararast 6grencilerin  sayisinin - arttirilmasinda  gorevli
personelin seyahat islemleri.

O Evet

O Hayir

-Uluslararasi 6grenci sayisini arttirma sozlesmeleri

O Evet

O Hayir

-Diger (liitfen belirtiniz)

5.6. Gegen yil iiniversiteniz tam zamanli, derece almak
isteyen uluslararas: yiiksek lisans 6grencisi almak icin
asagidakilerden herhangi birine maddi destek sagladi mi?
-Burslar veya diger finansal yardimlar

O Evet

0O Hayir

-Uluslararast 6grencilerin  sayisinin - arttrilmasinda  gorevli
personelin seyahat islemleri.

O Evet

0O Hayir

-Uluslararasi 6grenci sayisini arttirma sozlesmeleri

O Evet

O Hayir

O Diger (liitfen belirtiniz)

5.7. Universiteniz, uluslararasi lisans veya lisansiistii
égrencilere Ingilizce 6gretme programina sahip mi?
O Evet, - iniversitenin kendi kaynaklariyla yiiriittigii bir
1ngﬂizce Ogretme programi var.
O Evet, - ti¢lincii taraf bir saglayici ile ortaklasa yiiritiilen bir
Ingilizce dil 6gretme programi var.
O Universite kendi kaynaklartyla béyle bir program gelistirme
agamasinda.
O Universite, iiciincii taraf bir saglayici ile ortaklasa boyle bir
program gelistirme agamasinda.
O Hayir, sahip degil.
O Diger (liitfen belirtiniz)
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5.8. Universiteniz, uluslararasi lisans veya lisansiistii
ogrencilere Tiirkce Ogretme programima sahip mi?
(Ornegin, TOMER gibi uluslararas1 6grencilerin ilk yilda
kayit oluklar1 ve Tiirkce 6grendikleri program, vb.).
O Evet, - iniversitenin kendi kaynaklariyla yiiritittigi bir
Tiirkce 6gretme programi var.
O Evet, - tiglincii taraf bir saglayic ile ortaklasa yiirtitiilen bir
Tiirkce 6gretme programi var.
O Universite kendi kaynaklartyla boyle bir program gelistirme
agsamasinda.
O Universite, ii¢iincii taraf bir saglayic ile ortaklaga boyle bir
program gelistirme agamasinda.
O Hayur, sahip degil.
O Diger (litfen belirtiniz)

5.9. Universiteniz uluslararast égrenciler icin asagidaki
program ve hizmetleri sunuyor mu?
-Bireysellestirilmis akademik destek hizmeti
O Evet
O Hayir
-Tirkiye’ye ve tiniversitenin bulundugu bélgeye uyum destek
hizmeti
O Evet
O Hayir
-Universiteye uyum destek hizmeti
O Evet
O Hayir
-Konut bulma konusunda yardim
O Evet
O Hayir
-Uluslararas: 6grencilere yonelik kurumsal danigma birimi
O Evet
O Hayir
-Uluslararast mezun 6grenciler birimi
O Evet
O Hayir
-Tiirkce 6grenen uluslararasi 6grenciler igin dil destek hizmeti
O Evet
O Hayir
-Uluslararas: 6grencilerin aile fertleri i¢in destek hizmetleri
O Evet
O Hayir
-Uluslararas: 6grenciler i¢in ev sahibi aile bulma destek hizmeti
O Evet
O Hayir

5.10. Universitenizde son iic yilda, asagidaki tiirde yurtdis:
egitimlere katilan 6grencilerin say1 durumu nasildir?
-Yurt diginda egitim alma

O Arttr

O Azald:

O Degisiklik Yok

O Uygulanamaz
-Yurt disinda staj yapma

O Arttr

O Azaldi

O Degisiklik Yok

O Uygulanamaz
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-Yurtdiginda aragurma yapma
O Artt

O Azaldi

O Degisiklik Yok

O Uygulanamaz

5.11. Universitenizdeki 6grencilerin katildigt yurtdist
egitim programlarii kim yonetiyor?
O Ogrencinin bagh bulundugu fakiilte
O Universitenin uluslararasi iliskiler/programlar ofisi ya da
yurtdist egitim ofisi
O Universite tarafindan ilgili iilkede bulunan yurtdigt egitim
ofisi
O Yiiksekogretim Kurulu
O Uciincii taraf saglayict
O Yurt diginda tiniversitenin ortaklig1 bulunan bir kurum
O Diger (liitfen belirtiniz)

5.12. Lisans o6grencileri asagidaki kurumlar tarafindan
yonetilen yurtdisi egitim programlarmna katilmak icin
maddi destek alabilirler mi?
-Ogrencinin bagh bulundugu fakiilte

O Evet, onaylanan tim programlar i¢in

O Evet, bazi programlar icin

0O Hayir

O Hayir - hicbir 6grenci bu tiir programlara katilmaz
-Universitenin uluslararasi iligkiler/programlar ofisi ya da
yurtdist egitim ofisi

O Evet, onaylanan tim programlar i¢in

O Evet, bazi programlar icin

0O Hayir

O Hayir — hicbir 6grenci bu tiir programlara katilmaz
-Universite tarafindan ilgili iilkede bulunan yurtdigi egitim ofisi

O Evet, onaylanan tiim programlar i¢in

O Evet, bazi programlar icin

O Hayir
O Hayir - hicbir 6grenci bu tiir programlara katilmaz
-Yiiksekogretim Kurulu

O Evet, onaylanan tim programlar i¢in

O Evet, bazi programlar icin

O Hayir

O Hayir - hicbir 6grenci bu tiir programlara katilmaz
-Ugiincii taraf saglayict

O Evet, onaylanan tiim programlar i¢in

O Evet, bazi programlar icin

O Hayir

O Hayir - hicbir 6grenci bu tiir programlara katilmaz
-Yurt diginda tiniversitenin ortakligi bulunan bir kurum

O Evet, onaylanan tim programlar i¢in

O Evet, bazi programlar icin

0O Hayir

O Hayir - hicbir 6grenci bu tiir programlara katilmaz

5.13. Universiteniz yurtdisinda egitim icin zaten verdigi
maddi destege ek olarak ayr1 bir burs veriyor mu?

O Evet, yalnizca lisans 6grencileri igin veriyor

O Evet, yalnizca lisansiistii 6grenciler i¢in veriyor

O Evet, hem lisans hem de lisanstistii 6grenciler i¢in veriyor
O Hayur, vermiyor
O Diger (liitfen belirtiniz)

5.14. Universiteniz, egitimlerinin  bir  bélimiinii

yurtdisinda yapacak olan 6grencileriniz icin yiizdesel bir

hedef belirledi mi?

O Hayur, belirlemedi.

O Evet, lisans oOgrencileri icin belirledi. Litfen yiizdeyi
belirtin:

O Evet, lisansiistii 6grenciler icin belirledi. Liitfen yuzdeyi
belirtin:

Boyut 6: Ts birligi ve Ortakliklar

6.1. Universitenizin uluslararasi ortakliklara olan
yaklagimini en iyi hangisi tarif eder?

O {lk defa uluslararasi ortakliklara baglamistir

O Ortaklik sayisin1 genisletmektedir

O Ortaklik sayisini azaltmaktadir

O Ortaklik sayist ayni kalmistir

O Herhangi bir ortakliga sahip degildir

6.2. Universiteniz uluslararast ortakliklar kurmak icin
resmi bir strateji belirledi mi?

O Evet, belirledi

O Hayur, belirlemedi

O Hayir, ancak belirleme siirecinde

6.3. Universitenizde yeni ortakliklar kurmak ya da mevcut
ortakliklar1 degerlendirmek icin ana ilkeler belirlenmis
midir?

O Evet, belirlenmigtir

O Hayur, belirlenmemistir

6.4. Universiteniz yurtdisinda kimlerle ortaktir?
O Universiteler
O Yabanci hikkiimetler
O Sivil toplum 6rgiitleri
O Sirketler
O Diger (liitfen belirtiniz)

6.5. Universitenizde temel gorevi uluslararasi ortakliklar
kurmak olan bir personel var midir?

(Ornegin, uluslararast ortaklik koordinatorii, uluslararas
iligkiler ofisi koordinatorii)

O Evet, vardir

O Hayir, yoktur

6.6. Universiteniz genel olarak hangi iilkeler ya da
bolgelerde mevcut ortakliklara sahiptir?

O Belirli bir tlke ya da bolge yoktur, farkli bolge ve tilkelerde

ortakliklar bulunmaktadir

O Amerika

O Kanada

O Rusya

O Cin
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O Ingiltere

O Suriye

O Azerbaycan

O fran

O Almanya

O Turk Cumhuriyetleri
O Japonya

O Afrika tilkeleri

O Arap Ulkeleri

O Diger (liitfen belirtiniz)

6.7. Universiteniz uluslararasi ortakliklar kurmak igin
oncelikli iilkeler ya da bolgeler belirledi mi?
O Belirli bir tilke ya da bolge yoktur

O Amerika

O Kanada

O Rusya

O Cin

O Ingiltere

O Suriye

O Azerbaycan

O Iran

O Almanya

O Tirk Cumhuriyetler

0O Japonya

O Afrika tlkeleri

O Arap Ulkeleri

O Diger (liitfen belirtiniz)

6.8. Universiteniz yurt dis1 iiniversiteleriyle ortaklasa cift
diploma programlar yiiriitmekte midir?

O Evet, yiiriitmektedir

O Hayur, yiirtitmemektedir

O Hayir, ancak ortalik i¢cin ¢aligmaktadir

6.9. Universitenizin yiiriittiigii ¢ift diploma programlarmin
kayit durumlarim en iyi hangisi tarif eder?

O Tamamen Tiirk 6grencilerden olusur

O Tamamen Tirkiye disindaki 6grencilerden olugur

O Cogunlukla Tiirk 6grencilerden olugur

O Cogunlukla Tirkiye digindaki 6grencilerden olusur

O Hem Tirk hem de Tirkiye digindaki 6grencilerinden

olugur
O Bu konuda fikrim yok

6.10. Universiteniz yurtdiginda bir iiniversiteyle beraber
tek diploma veren ortak lisans programi yiiriitmekte
midir?

O Evet, yiirtitmektedir

O Hayir, yiiriitmemektedir

O Hayir, ancak bunun i¢in ¢aligmaktadir

6.11. Universitenizin yiiriittiigii tek diploma veren ortak
lisans programi kayit durumunu en iyi hangisi tarif eder?
O Tamamen Tirk 6grencilerden olusur
O Tamamen Tiirkiye digindaki 6grencilerden olugur
O Cogunlukla Tiirk 6grencilerden olugur
O Cogunlukla Tirkiye disindaki 6grencilerden olusur
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O Hem Tirk hem de Tirkiye digindaki 6grencilerinden
olugur

O Bu konu ¢alisugim birimin sorumlulugunda olmadig: icin
fikrim yok.

6.12. Universiteniz, yurtdignda tam zamanli bir
personelinin calistif1 asagidaki birimlerden birine sahip
midir?

O Sube kampiisii

O Idari ofis

O Tirk 6grencileri igin yurtdisinda egitim ofisi

O Tirkiye digindaki 6grenciler i¢in taniim ofisi

O Aragtirma merkezi

O Diger (liitfen belirtiniz)
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