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Abstract
 
Science education objectives in Brazil have evolved over time. Initially, the focus was on creating 
scientifically literate citizens who could relate scientific concepts to their daily lives. In 2017, 
the São Paulo City Curriculum for Natural Sciences was introduced to teach students scientific 
literacy through inquiry-based teaching methods. This study focused on the perceptions of 
teachers from an primary school in São Paulo who participated by filling out a Google Forms 
questionnaire. The findings revealed that the majority of participating teachers had undergone 
curriculum implementation training. While they considered the organization of disciplinary 
content to be similar to their previous teaching methods, they struggled with implementing 
inquiry-based teaching strategies and linking scientific content to the United Nation Foundation 
2030 sustainable development goals.
Keywords: qualitative research, primary school, science curriculum, scientific literacy, teachers' 
conceptions
 
Introduction

The curriculum is a dynamic and complex process that encompasses the selection, 
organization, and articulation of information, skills, and values that are taught and 
learned in school and in life rather than merely a set of content or subjects (Sacristán, 
2013). The curriculum is not a neutral and objective reality but a social and cultural 
construction reflecting the power relations and dominant worldviews in society. 
Furthermore, Sacristán (2013) has emphasized the importance of a critical and reflective 
approach to the curriculum, which considers the needs and interests of students, the 
demands and challenges of contemporary society, and the democratic and humanistic 
values that should guide education. He has argued that the curriculum should not be an 
instrument for reproducing social inequalities, but rather a means of transformation and 
emancipation for individuals and society as a whole.

Specifically in the field of Natural Sciences Education, in the Brazilian context, 
there have been different curricula over the years, mainly based on the policies of the 
current government of the time (Krasilchik, 2000). At the beginning of the twentieth 
century, the teaching of science aimed primarily at the transmission of information about 
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scientific facts, theories, and laws. The emphasis was on the memorization of concepts 
and the understanding of the fundamental principles of natural sciences. From the 1930s 
onwards, the teaching of science focused on preparing students for technical work 
and practical life in general. The objectives included the development of observation, 
analysis, and problem-solving skills. Official documents on the teaching of science only 
became concerned with the formation of a scientifically literate and critical citizens, 
capable of linking science to their daily life to position themselves regarding socio-
scientific issues, from the 1990s onwards (Machado & Meirelles, 2020).

The Natural Sciences curriculum of the city of São Paulo (São Paulo, 2017) has 
been a document published in 2017, structured to meet the objectives of basic education, 
which include the formation of critical and conscious citizens of their role in society. The 
teaching of Natural Sciences in the city of São Paulo focuses on understanding natural 
phenomena, and promoting the development of scientific skills and competencies such 
as observation, critical analysis, and experimentation.

The document is organized around three major themes: a) cosmos, space, and 
time; b) life, health, and the environment; c) matter, energy, and their transformations. 
Each theme is approached in an interdisciplinary way, connecting natural sciences with 
other areas of knowledge, such as mathematics, history, and geography. Additionally, the 
curriculum seeks to promote environmental education, encouraging students to reflect on 
their relationship with the environment and to adopt sustainable practices.

According to the curriculum guidelines, Natural Sciences classes should be 
developed using active methodologies that value the active participation of students in 
the learning process. In this way, students are encouraged to construct their knowledge 
based on their own experiences, making observations, investigating problems, and 
proposing solutions. Therefore, the curriculum indicates that teaching science by inquiry 
is a coherent approach to these principles.

The promotion of scientific literacy has also been proposed as an ideal formation 
for students, as it "enables the construction of meaning about the world and allows for 
the development of critical sense for evaluating and making conscious decisions about 
situations in their surroundings, whether they are local or global" (São Paulo, 2017, 
p. 64). The promotion of scientific literacy is indicated as essential for all citizens in 
modern society, as it enables a critical stance based on scientific knowledge (Özdem 
et al., 2010). Thus, this is a key concept in the document, explored at various points 
throughout its writing.

The Natural Science curriculum of the city of São Paulo also provides for the 
implementation of extracurricular activities such as science fairs, visits to museums 
and research centers, and scientific research projects. These activities aim to broaden 
students' repertoire and encourage interest in Natural Sciences.

Thus, the Natural Science curriculum of the city of São Paulo seeks to educate 
students capable of understanding science as an ever-evolving process that contributes 
to understanding and transforming reality. Students are encouraged to adopt a critical 
stance toward scientific knowledge.

To ensure the quality of Natural Science education in the city of São Paulo, teachers 
undergo continuous training, including courses and qualifications in various areas such 
as active methodologies, the use of digital technologies, and formative assessment. In 
addition, the curriculum is constantly reviewed and updated, considering changes and 
advances in the field of Natural Sciences.
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The year after its publication, a course was held to implement the Curriculum of 
the City of São Paulo for Natural Sciences (and other curriculum components) to align 
teachers' practices with the theoretical and methodological assumptions proposed in the 
document. This training was promoted by teachers who worked on the development 
and writing of the curriculum. In this way, is relevant to know what these teachers think 
about this new idea of curriculum and how its relation to educational science practices 
in primary classrooms. 

Based on the above, this work has aimed to identify "what are the conceptions 
of primary school teachers in the municipal network of São Paulo who teach Natural 
Sciences about the Curriculum of the City?"

Research Methodology

The research is of a qualitative nature. It is characterized as a research method that 
seeks to understand complex and multifaceted phenomena, often of a subjective nature, 
by exploring the participants’ perspectives in the study. It aims to understand how people 
experience, interpret, and make sense of the world around them. Thus, it is an approach 
especially useful for investigating social, cultural, and behavioral phenomena (Creswell, 
2010).

One of the main advantages of qualitative research is its flexibility and adaptability. 
Unlike quantitative research, which relies on standardized methods of data collection and 
analysis, qualitative research allows researchers to adjust their techniques and strategies 
according to the specific needs of each project. Additionally, qualitative research is 
capable of capturing nuances and complexities that are often lost in the quantitative 
approach. This is especially important when studying subjects such as subjectivity, 
cultural diversity, and interpersonal relationships (Crotty, 1998).

The general context of the data was part of a continuous formation course applied 
in a municipal school of São Paulo city as a part of doctoral research. In this way, the 
selection of the participants was based on the school level they have classes (primary 
school level) and the participation in this course. For this reason, being limited to teachers 
working in one school, there was a methodological limitation of having few participants. 
The school was researched present very experienced teacher, which majority of this 
professionals have more than fifteen years of experience in primary classes. 

The data collection analyzed in this work involved the response to an online 
questionnaire (Google Forms) by primary school teachers from the municipal network 
of São Paulo who work at a school on the outskirts of the city, as shown in Table 1.
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Table 1
Questions to Research Participants about Teachers' Conceptions of the São Paulo 
City Natural Sciences Curriculum

Questions

1. How many years of experience do you have as a teacher?

2. Did you participate in the implementation course for the São Paulo City Natural Sciences Curriculum?

3. If you participated, did the course help your teaching practice?

4. Do you find a discrepancy between the organization of content you used before the City Curriculum and 
the way it proposes now?

5. What difficulties do you face when teaching Natural Sciences?

6. Can you relate the content of Natural Sciences to the Sustainable Development Goals proposed by the 
Agenda 2030?

7. Had you heard of the term "Scientific Literacy" before meeting the São Paulo City Natural Sciences Curric-
ulum?

8. If you answered yes to question 7, where did you first come across this term?

9. What are the main difficulties you face in your teaching practice to promote scientific literacy?

 Due to the relatively recent idea of the São Paulo city Natural Sciences curriculum, 
the literature does not yet have a reported and validated instrument for analyzing and 
understanding teachers' conceptions of this document. Therefore, it was decided to 
develop this questionnaire based on a survey of curriculum conceptions from teachers 
used in other scientific studies with already validated instruments (Ring, 2017). 

The data analysis was carried out according to Bardin's content analysis approach 
(Bardin, 1977), in which the analysis categories emerge from the floating reading of the 
data, seeking to group them according to their similarities and differences.

Research Results  

The participation of these teachers in the courses for implementing the Curriculum 
of the City of São Paulo, which took place throughout the year 2018, the year following 
the publication of the Curriculum of the City of São Paulo, most respondents (62.5%) 
indicated having participated in this implementation course. Most of the teachers who 
participated in this implementation (5 out of 8 respondents) indicated that, to some 
extent, this training helped them in their work in the classroom and to better understand 
the assumptions of the Curriculum of the City of Natural Sciences.

The organization of disciplinary content before and after the Curriculum of the 
City was indicated by only 1 of the 8 teachers as being very different from what was 
practiced before the publication of this document. Therefore, most teachers noted that 
the organization of content still follows a similar logic to what they did throughout their 
careers.



186

Proceedings of the 5th International Baltic Symposium on Science and Technology Education, BalticSTE2023

https://doi.org/10.33225/BalticSTE/2023.182

The main difficulties indicated by the participating teachers during the teaching 
of Natural Sciences were highlighted as material difficulties (books, instruments, 
laboratory) and the possibility of organizing experimental classes.

Regarding the correlation between the UN's Agenda 2030  and the possible 
connections with Natural Science content, the majority of participating teachers (5 out 
of 8) indicated that it was not satisfactory in relation to the 17 Social Development 
Goals outlined by the Agenda 2030. Thus, these teachers indicate facing difficulties in 
observing these relationships during their lessons.

Regarding their knowledge of "Scientific Literacy" prior to encountering the 
Curriculum of the City of São Paulo, most teachers (5 out of 8) indicated that they were 
unfamiliar with the term before coming across the document. Two teachers stated that 
they became familiar with the term through continuing education courses offered by 
the municipal education network, and one teacher indicated that they learned about the 
term while taking a course in a postgraduate education program offered by a state public 
university.

The last question asked the teachers to indicate the main daily difficulties in 
promoting Scientific Literacy during their Natural Science classes. Once again, 6 out 
of 8 teachers indicated material difficulties related to not having a laboratory to conduct 
experimentation activities with their students. Two other teachers cited learning gaps 
resulting from the pandemic and remote classes that occurred in the years 2020 and 2021.

Discussion
 

The group of teachers mostly have more than 15 years of experience in basic 
education. The results also indicate that more than 60% of the participants in this 
research completed the curriculum implementation course provided by the education 
network itself. According to the typology of moments in the teaching career proposed 
by Huberman (2009), these professionals are in the stage of emotional distancing from 
their teaching practice, disconnecting, to some extent, from engagement with their 
professionalization process. Therefore, having a lot of classroom experience, they have 
some crystallized conceptions and are more resistant to changes and interventions in 
their teaching practice.

The organization of the content was considered similar to the structure they 
followed before the publication of the document. Only one participant indicated that 
the changes were significant. Material difficulties were the most indicated obstacles 
to good teaching in natural sciences, followed by difficulties in planning experimental 
classes. This data confirms the conception that part of the teaching staff may have, that 
experimental activities are fundamental to the teaching of science (Munford & Lima, 
2007). This data may also bring the hypothesis of a distorted view of science and 
scientific work brought by these teachers (Cachapuz et al., 2005) regarding an empirical-
inductivist and atheoretical science, where concepts emerge from students' experimental 
work or strictly experimental, with the experiment having the role of confirming the 
theory.

Most of the group of teachers also recognizes difficulties in relating the disciplinary 
content of natural sciences to the sustainable development goals proposed by the UN's 
Agenda 2030. This result is in line with that found by Singhal and Wadhwa (2020), 
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who explored in-service science teachers and found that these professionals still have 
a lot of difficulties understanding sustainable development goals and applying them in 
their teaching practices. Agirreazkuenaga (2020) stated that basic education curricula 
are increasingly in demand to meet the sustainable development goals proposed by 
the Agenda 2030. Since an education based on ethical and moral values for social 
improvement has been shown to be an educational trend.

It is also noteworthy that most participants were unaware of the term "scientific 
literacy" before encountering the Natural Sciences curriculum of the city of São Paulo. 
Paz et al. (2019) investigated a group of teachers working in basic education and found 
very similar results. In addition to the lack of knowledge of the term, the researchers also 
obtained data levels of scientific literacy that were not very developed in this investigated 
group.

The absence of higher levels of scientific literacy among teachers may suggest 
that these professionals may also have greater difficulty in promoting scientific literacy 
in their basic education classes with their students (Listiani et al., 2022). This data also 
reinforces the importance of continuous training courses that assist basic education 
teachers, as it has been shown to be the main disseminator of the concept of scientific 
literacy (Paz et al., 2019).

The difficulties in promoting scientific literacy were pointed out by the participating 
teachers as related to learning gaps due to the pandemic and remote classes in the years 
2020 and 2021, as well as difficulty in conducting experimental classes. This data brings 
to light a major problem: the learning gaps due to remote teaching during the pandemic 
(Engzell et al., 2021). Considering the socioeconomic reality of most students in the 
public education system, these difficulties in accessing education were even greater due 
to the lack of devices that could connect them and even internet services in their homes.

Conclusions and Implications

Based on the research results, it’s possible to reflect that the conceptions of teachers 
in the early years who teach science are closely related to rigorously experimental 
science, where object manipulation is an essential part of sufficient science learning. 
Despite most participating teachers in this research being highly experienced, with over 
half having more than 15 years of classroom experience, they still have difficulties in 
promoting science lessons that can meet the assumption of promoting scientific literacy 
desired by the Curriculum of the City of São Paulo for Natural Sciences.

The results of this study indicate that greater initiatives are needed for primary 
school teachers focusing on science teaching, with a particular emphasis on promoting 
teaching that values students' scientific literacy. The formative gaps obtained because of 
this work are in line with those found in other studies conducted in different countries, 
highlighting the need to investigate with basic education teachers their conceptions and 
difficulties regarding the practice of curricula that focus on the development of skills 
rather than just the more traditional development of content.

In this sense, future studies with a larger number of participants are suggested to 
be conducted as quantitative studies, which evaluate the conceptions of public-school 
teachers about the curriculum and scientific literacy, since this theoretical framework 
is relevant not only in the Brazilian scenario but also on a global scale when related to 
science programs in basic education.



188

Proceedings of the 5th International Baltic Symposium on Science and Technology Education, BalticSTE2023

https://doi.org/10.33225/BalticSTE/2023.182

Declaration of Interest

The authors declare no competing interest.
                     

References

Agirreazkuenaga, L. (2020). Education for agenda 2030: What direction do we want to take going 
forward? Sustainability, 12(5), 2035, https://doi.org/10.3390/su12052035 

Bardin, L. (1977). Análise de conteúdo [Content Analysys] (L. A. Reto & A. Pinheiro, Trads.). 
Edições 70.

Cachapuz, A., Gil-Pérez, D., Carvalho, A. D., Praia, J., & Vilches, A. (2005). A necessária 
renovação do ensino das ciências [The necessary renewal of science education]. Cortez. 

Creswell, J. W. (2010). Projeto de pesquisa – Métodos qualitativo, quantitativo e misto [Research 
Project - qualitative, quantitative, and mixed methods]. Artmed. 

Crotty, M. (1998). The foundation of social research: Meaning and perspective in the research 
process. Sage.

Engzell, P., Frey, A., & Verhagen, M. D. (2021). Learning loss due to school closures during 
the COVID-19 pandemic. Proceedings of the National Academy of Sciences, 118(17), 
https://doi.org/10.1073/pnas.2022376118 

Huberman, M. (2000). O ciclo de vida profissional dos professores [The professional life cycle of 
teachers]. In: NÓVOA, A. (Org.). Vidas de Professores [Teachers lives] (2nd., pp. 33-61). 
Porto.

Krasilchik, M. (2000). Reformas e realidade: O caso do ensino de ciências [Reforms and reality: 
The case of science education]. São Paulo em Perspectiva, 14(1), 85-93, https://www.
scielo.br/j/spp/a/y6BkX9fCmQFDNnj5mtFgzyF/?format=pdf&lang=pt 

Listiani, I., Susilo, H., & Sueb, S. (2022). Relationship between scientific literacy and 
critical thinking of prospective teachers. Al-Ishlah: Jurnal Pendidikan, 14(1), 721-
730, http://dx.doi.org/10.35445/alishlah.v14i1.1355 

Machado, M. H., & Meirelles, R. M. S. (2020). Da “LDB” dos anos 1960 até a BNCC de 2018: 
breve relato histórico do ensino de Biologia no Brasil [From the "DBL" of the 1960s to 
the BNCC of 2018: a brief historical account of Biology teaching in Brazil]. Debates em 
Educação, 12(27), 1-19, https://doi.org/10.28998/2175-6600.2020v12n27p163-181 

Munford, D., & Lima, M. E. C. D. C. (2007). Ensinar ciências por investigação: Em quê 
estamos de acordo? [Teaching science through inquiry: what do we agree on?]. 
Ensaio Pesquisa em Educação em Ciências, 9, 89-111, https://www.scielo.br/j/epec/a/
ZfTN4WwscpKqvwZdxcsT84s/?format=pdf&lang=pt 

Özdem, Y., Çavas, P., Çavas, B., Çakıroğlu, J., & Ertepınar, H. (2010). An Investigation of 
elementary students’ scientific literacy levels, Journal of Baltic Science Education, 9(1), 
6-19, http://oaji.net/articles/2014/987-1404740965.pdf   

Paz, G. S. B., Avila Junior, P. D., & Leal, S. H. B. D. S. (2019). Indicadores de alfabetização 
científica de professores em serviço: a bioquímica como contexto formativo [Indicators of 
scientific literacy among in-service teachers: biochemistry as a formative context]. Linhas 
Críticas, 25, 252-276, https://doi.org/10.26512/lc.v25.2019.21587 

Paz, G. S. B., Molina, E. R., Rovay, R. P., Barbosa, F. F., & Locatelli, S. W. (2019). Atividades 
investigativas de química nos anos iniciais do ensino fundamental: a extensão universitária 
como espaço de formação continuada [Chemistry investigative activities in the early 
years of elementary school: university extension as a space for continuing education]. 
Interfaces-Revista de Extensão da UFMG, 7(1), 192-207, https://periodicos.ufmg.br/
index.php/revistainterfaces/article/view/19059/16133 

https://doi.org/10.3390/su12052035
https://doi.org/10.1073/pnas.2022376118
https://www.scielo.br/j/spp/a/y6BkX9fCmQFDNnj5mtFgzyF/?format=pdf&lang=pt
https://www.scielo.br/j/spp/a/y6BkX9fCmQFDNnj5mtFgzyF/?format=pdf&lang=pt
http://dx.doi.org/10.35445/alishlah.v14i1.1355
https://doi.org/10.28998/2175-6600.2020v12n27p163-181
https://www.scielo.br/j/epec/a/ZfTN4WwscpKqvwZdxcsT84s/?format=pdf&lang=pt
https://www.scielo.br/j/epec/a/ZfTN4WwscpKqvwZdxcsT84s/?format=pdf&lang=pt
http://oaji.net/articles/2014/987-1404740965.pdf
https://doi.org/10.26512/lc.v25.2019.21587
https://periodicos.ufmg.br/index.php/revistainterfaces/article/view/19059/16133
https://periodicos.ufmg.br/index.php/revistainterfaces/article/view/19059/16133


189

Proceedings of the 5th International Baltic Symposium on Science and Technology Education, BalticSTE2023

https://doi.org/10.33225/BalticSTE/2023.182

Ring, E. A. (2017). Teacher conceptions of integrated STEM education and how they are 
reflected in integrated STEM curriculum writing and classroom implementation (Doctoral 
dissertation, University of Minnesota).

Sacristan, J. G. (2013). Saberes e incertezas sobre o currículo [Knowledge and uncertainties 
about the Curriculum]. Penso.

São Paulo. (2017). Currículo da Cidade de São Paulo: Ciências Naturais [Curriculum of the City 
of São Paulo: Natural Sciences]. São Paulo, SP: SME/COPED, https://acervodigital.sme.
prefeitura.sp.gov.br/wp-content/uploads/2021/08/CC-Ciencias.pdf 

Singhal, M., & Wadhwa, M. (2020). Vision of Science Education in National Education Policy-2020. 
Voices of Teachers and Teacher Educators, 9(1), 59-68, https://www.researchgate.net/
profile/Priyamvada-Pandey/publication/366990302_Pre-service_Teachers'_Perceptions_
on_Internship_in_Relation_to_Integrated_and_Specific_Professional_Teaching_
Courses_A_Study/links/63bd7402c3c99660ebe42d8e/Pre-service-Teachers-Perceptions-
on-Internship-in-Relation-to-Integrated-and-Specific-Professional-Teaching-Courses-A-
Study.pdf#page=71 

        

 
Received: April 15, 2023 Accepted: May 17, 2023

Cite as: Paz, G. S. B., & Locatelli, S. W. (2023). The natural sciences curriculum of 
public network of São Paulo: Conceptions of teachers who teach natural sciences in 
the early years of primary school. In V. Lamanauskas (Ed.), Science and technology 
education: New developments and Innovations. Proceedings of the 5th  International 
Baltic Symposium on Science and Technology Education (BalticSTE2023) (pp. 182-
189). Scientia Socialis Press. https://doi.org/10.33225/BalticSTE/2023.182  

https://acervodigital.sme.prefeitura.sp.gov.br/wp-content/uploads/2021/08/CC-Ciencias.pdf
https://acervodigital.sme.prefeitura.sp.gov.br/wp-content/uploads/2021/08/CC-Ciencias.pdf

