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Introduction 
English learners (ELs), students for whom English is not their first or best language, are a 
growing population in U.S. public schools. In the fall of 2010, 9.2% (4.5 million students) of K–12 
students in public schools were identified as English learners, and this number increased to 
10.4% (5.1 million students) in the fall of 2019 (National Center for Education Statistics [NCES], 
2022). Students who are ELs consistently score lower on standardized assessments on 
average than native English speakers (Abedi et al., 2003; Genesee et al., 2005), and English 
proficiency is one important contributor to such test score gaps. When English learners take a 
test of academic content (e.g., math, science) in English, their limited English proficiency can 
interfere with their performance and lead to scores that do not accurately reflect their true 
achievement level (Noble et al., 2014). To help level the playing field for English learners, one 
widely accepted practice is to allow them to test with language supports, also known as 
accommodations (Li & Suen, 2012). Under the Every Student Succeeds Act, students who are 
ELs should be provided with reasonable and appropriate supports on high-stakes assessments 
(U.S. Department of Education, 2016).  

In recent years, schools and large-scale assessment developers across the United States have 
been providing English learners with language supports when they take tests to reduce 
construct-irrelevant variance, or errors in test scores due to factors that are extraneous to the 
construct being assessed (Thorndike et al., 1991). Some of these supports are linguistically 
related, such as word-to-word bilingual dictionaries and translated test directions, whereas other 
supports are linguistically unrelated, such as giving students extra time and testing them in a 
small group (Schissel, 2014). An appropriate support is one that reduces construct-irrelevant 
variance caused by limited language proficiency while producing comparable scores between 
English learners and non-ELs (Rios et al., 2020). Several studies have found that language 
supports are effective for improving English learners’ test performance and reducing test score 
gaps between ELs and non-ELs (Kieffer et al., 2009; Li & Suen, 2012; Pennock‐Roman & 
Rivera, 2011). Other studies have found that although some supports such as extra time could 
benefit both ELs and non-ELs, these supports tend to benefit students who are ELs to a greater 
extent (Sireci et al., 2003). 

However, these language supports benefit only the students who use them (Roohr & Sireci, 
2017). Few studies have investigated which supports English learners actually use during 
assessment and how useful they find them. At ACT, our goal is to provide accessible and 
equitable products and services to all students. Understanding students’ educational 
experiences and hearing their voices are important parts of our mission. In April 2022, we 
surveyed English learners who took the ACT® test on a National test date1 in February or April 
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2022 to learn about their experiences and perceptions when taking tests with language supports 
(see the Appendix for more details on the sample). The purposes of this survey were to (a) 
understand the types of supports English learners used when they took tests at school and 
when they took the ACT; (b) investigate how ELs felt about these supports, whether they 
thought the supports were useful or not; (c) explore whether using these supports when taking 
tests was associated with self-reported confidence on test performance or with test anxiety; and 
(d) learn why some ELs did not use supports when taking tests in school or when taking the 
ACT. In this Insights report, we share what we learned from 1,256 English learners and offer 
insights into what educators can do to better support these students in the future.  

What Language Supports Did English Learners Use When 
Taking Tests at School and When Taking the ACT? 
In-School Testing 
Many language supports have been developed for students who are ELs to use when taking a 
test, including modifications to the test (e.g., test directions or test content written in an EL’s 
native language) or test administration conditions (e.g., extra time, testing in a small group) 
(Moore et al., 2018). To understand which language supports English learners used at school, 
we provided a list of 11 common supports and asked students which ones they used when 
taking tests at school. Of the surveyed students, 62% reported that they used at least one 
support during in-school assessment, with 27% of students reporting that they used one support 
and 35% reporting that they used more than one support. The two most common supports 
during school testing were extra time on the test and small breaks (Figure 1). Over one third 
(35%) of students received extra time when testing at school, and we asked them how much 
extra time they were provided: 15% received time and a quarter, 27% received time and a half, 
13% received double time, 6% received other amounts of extra time, and 45% did not know how 
much time they received.2 Small breaks were the second-ranked support with 31% of students 
indicating that they took small breaks when taking tests at school. In response to a follow-up 
question, these students reported the types of testing breaks they received: 13% took breaks 
during test sessions, 80% took breaks between test sessions, 4% took other types of breaks, 
and 8% were not aware of what type of break they took.3 The remaining supports were used by 
smaller proportions of students (with usage ranging from 1% to 13%). 
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Figure 1. Language Supports English Learners Used When Taking Tests at School (n = 1, 256) 

Which of the following testing supports do you use when taking tests at your school?
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ACT Testing 
Since the fall of 2017, ACT has been providing four language supports to eligible students when 
taking the ACT test: extra time (time and a half), testing in a small group or familiar environment, 
test directions in the student’s native language, and word-to-word bilingual dictionaries with no 
definitions (Moore, 2021). Students who are ELs can request these supports when registering 
for the ACT. To be eligible for the supports, they must attend school in the United States 
(including U.S. territories and Puerto Rico) and be classified as not proficient in English.4 
Although the four supports are available to all eligible students, only 37% of surveyed students 
used one or more supports when taking the ACT (27% used one support, and 10% used two or 
more supports). The most popular support was extra time (Figure 2), provided to 22% of 
students, followed by testing in a small group (15%). The other two supports were less common. 
Among students who used one or more supports on the ACT, 60% received extra time, 41% 
tested in a small group, 17% received test directions in their native language, and 15% had a 
word-to-word bilingual dictionary.  
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These percentages were much lower compared to the percentages of approved supports 
reported in a previous study (Moore, 2021); of the English learners who were approved to use 
one or more supports, 99% were approved for extra time, 57% for testing in a small group, 45% 
for test directions in their native language, and 80% for a word-to-word bilingual dictionary. It is 
possible that there were differences between the samples studied in the Moore (2021) study 
and this study.5 It is also likely that some students might have received approval to use 
language supports but for some reason did not use them when they took the ACT. Further 
research is needed to explore the reasons for the discrepancies. 

Figure 2. Language Supports English Learners Used When Taking the ACT (n = 1,256) 
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Solano-Flores (2012) proposed four validity and fairness dimensions with which to evaluate a 
given testing support, one of which is usability.6 Providing language supports for the ACT that 
are similar to the supports students use at school helps ensure that students are familiar with 
the supports and able to use them with ease. Previous research has suggested that testing 
supports are more effective if students are familiar with the supports and have experience using 
them in the classroom (Abedi et al., 2020; Acosta et al., 2008). In this study, we asked the 
students who took the ACT with supports to rate how similar or different these supports were 
compared to in-school supports. More than three quarters of students (78%) reported that they 
found the supports to be very or somewhat similar. We also analyzed the ratings of similarity by 
the number (Figure 3) and type (Figure 4) of supports used on the ACT (figures based on the 
same question). Compared to students who used one or two supports when taking the ACT, 
those who used three or four supports were more likely to report that the supports were “very 
similar” to the supports they received in school. In terms of the types of supports used, extra 
time (79%) and testing in a small group (79%) were more likely to be rated as very similar or 
somewhat similar than the other two supports (73% for test directions in native language and 
75% for bilingual dictionary). Students who found the ACT supports different from the supports 
they received in school were asked an open-ended question to explain how the supports were 
different. Major relevant themes7 included the length of extra time provided being different, there 
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being no time limit for in-school testing, different test procedures being used, and students being 
able to ask teachers questions during in-school testing.  

Figure 3. Ratings of Similarity by Number of ACT Supports Used 

Were the supports for the ACT similar to the supports you used when taking tests at school? 
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Figure 4. Ratings of Similarity by Type of ACT Support Used 
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In summary, some English learners used one or more language supports when taking tests at 
school and the ACT. The most popular supports were extra time, small breaks, and testing in a 
small group. Most students who used available supports on the ACT found them similar to those 
used at school. 

How Useful Did English Learners Find the Language 
Supports? 
One goal of this survey was to investigate not only the types of language supports that students 
who are ELs used when taking tests at school and the ACT but also their perceptions of the 
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usefulness of these supports. The surveyed students were asked to rate the level of usefulness 
for each support they used. Most students considered the language supports they used at 
school to be extremely or very useful (ranging from 64% to 83%), and very small percentages of 
students considered any of the supports not useful (Figure 5). The two supports that were 
perceived as the most useful by students were test content written in the students’ native 
language and extra time on the test; over 80% of students rated these two supports as 
extremely or very useful. Small-group and multiple-day testing were also perceived as helpful, 
with 78% of students ranking them as extremely or very useful. Even though having a word-to-
word bilingual dictionary (67%) and test content read in the students’ native language (64%) 
were perceived as the least useful, more than half of the students still rated these supports as 
extremely or very useful. 

Figure 5. Ratings of Usefulness of Language Supports Used at School 
How useful was each support? 
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Similar ratings of usefulness were seen for the language supports on the ACT. Nearly all 
students considered the supports they used to be at least somewhat useful (Figure 6). Extra 
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time was rated as the most useful support with 83% students considering extra time as 
extremely or very useful when taking the ACT. Testing in a small group and test directions in the 
students’ native language were also found to be extremely or very useful (77% and 76%, 
respectively). Although the ratings for the usefulness of a word-to-word bilingual dictionary were 
not as high as those for the other supports, about two thirds of students (66%) who used this 
support considered it to be extremely useful or very useful. 

Figure 6. Ratings of Usefulness of Language Supports Used When Taking the ACT 
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To better understand why some students rated the supports they used when taking the ACT as 
not useful, we asked these students open-ended questions to explain their thoughts. Common 
themes were found for each support.7 Some students thought the extra time provided for the 
ACT was not enough. A few students commented that the number of students in a classroom 
did not matter to them and did not affect their testing experiences, which made testing in a small 
group less useful. Some students commented that the word-to-word bilingual dictionary was too 
time-consuming to use, and they suggested an electronic dictionary be allowed in the future.  

Based on these findings, our two suggestions to make the language supports on the ACT more 
useful to English learners are to bundle supports if necessary (Young & King, 2008) and provide 
new digital supports. While ACT allows students who are ELs to use any combination of the four 
supports, they must be requested to be approved for use. Previous studies (e.g., Abedi, 2002) 
have found that some supports, such as a glossary of key terms, are only useful when extra 
time is provided. Because using a bilingual dictionary requires extra time during a test, 
combining it with extra testing time will make this support more useful. We need to conduct 
more research to examine which combinations of supports could benefit students the most, and 
the combinations will most likely depend on the specific needs of each student. Our second 
suggestion is that digital technologies such as electronic tools and multimedia should be 
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considered when developing new supports. Digital technologies offer new opportunities for 
innovative and flexible support options, which may more effectively remove construct-irrelevant 
variance (Roohr & Sireci, 2017). Adopting a rigorous conceptual and methodological approach 
when developing digital supports will reduce the risk of creating or perpetuating inequalities and 
of increasing students’ cognitive load (Solano-Flores, 2022).  

The survey asked students to rate how likely they would use other language supports when 
taking the ACT if additional options were provided (Figure 7). The two supports that were 
welcomed by most students were (a) extra breaks and (b) extra time and days. More than 
two thirds of students indicated that they would be extremely likely or very likely to use these 
supports when taking the ACT. More than half (59%) of students reported that they would use 
an electronic dictionary if available. Not as many English learners (41%) were interested in 
spoken translation. 

Figure 7. Percentages of English Learners Who Would Use the Supports if Available 
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In general, most students found the language supports they used at school and when taking the 
ACT useful, and they welcomed improvements and other support options. 

Was Using Language Supports Associated With English 
Learners’ Confidence About Performance or With Test 
Anxiety?  
Previous research has often focused on the effect of language supports in removing construct-
irrelevant variance, ensuring test validity, or ensuring measurement comparability (Roohr & 
Sireci, 2017). In this study, we were interested in other benefits that language supports could 
bring to English learners. We investigated whether the use of supports was associated with 
students’ self-reported confidence about their ACT performance or their levels of test anxiety.  
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Confidence, a state of being certain about the success of a particular behavior, is an important 
psychological construct and a predictor of academic performance (Stankov et al., 2012). The 
surveyed students were asked to rate how confident they were about their performance on the 
ACT test (Figure 8). The results8 suggested that students’ confidence was associated with the 
use of language supports. Students who used supports when taking the ACT were more likely 
to report that they were extremely or very confident about their performance on the test (38%) 
than those who did not use supports (26%). Although this result indicates a correlational rather 
than causal relationship between the use of supports and students’ confidence about their 
performance, it is likely that the supports allowed English learners to better demonstrate their 
knowledge and skills to some extent, which in turn increased their confidence about their 
performance.  

Figure 8. English Learners’ Ratings of Confidence About Their Performance on the ACT Test 
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Test anxiety has been reported to negatively correlate with English learners’ test performance 
on high-stakes assessments (Salehi & Marefat, 2014). Their anxiety could come from perceived 
poor performance, insecurity, or fear of negative evaluation (Teemant, 2010). In this study, 
students also rated their level of test anxiety when taking the ACT. They were asked the extent 
to which they agreed with the statement “I felt scared when taking the ACT test.”9 No significant 
difference in test anxiety levels was found between students taking the ACT with and without 
language supports. Overall, 63% students indicated that they somewhat or strongly agreed with 
the statement about test anxiety. 

Why Did Some English Learners Not Use Supports When 
Taking Tests in School or on the ACT? 
Because language supports benefit students who are ELs, we were interested in why some of 
them did not use these supports when taking the ACT or tests in school. To learn about their 
perceived needs for such supports, we asked the surveyed students to indicate supports that 
they wished they could get but that were not available at school. The results implied that a gap 
exists between the supports students wished to receive and the supports they used at school. 
About two thirds of the surveyed students (66%) reported that there was at least one support 
that they wished for but could not get in school, and 31% of the students who indicated a desire 
for additional supports reported that they did not use any supports when taking tests at school. 
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Of the 11 listed supports, the most popular was extra time on the test (Figure 9): 45% of 
students wished for extra time when taking tests at school. More than 10% of students (ranging 
from 11% to 19%) wished they could test in a small group, test over multiple days, or take small 
breaks when taking tests at school. It is likely that some students did not use supports at school 
because they were unavailable. The lack of classroom implementation may explain why these 
language supports were unavailable. Although English learners were eligible for language 
supports, teachers in classrooms may not be able to adequately implement these supports for 
various reasons, including inadequate funding or shortages of teachers with expertise in 
teaching students who are ELs (Fenner, 2022; Schissel, 2014; Williams, 2020). 

Figure 9. Percentages of English Learners Who Wished to Get Each Support in School but the 
Support Was Not Available (n = 1,216) 
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To further investigate the issue of students’ wanting unavailable supports, we conducted a 
logistic regression analysis predicting whether students reported wanting one or more additional 
supports that were not available, with ACT English scores, race/ethnicity, family income, and 
parent education level as independent variables. After controlling for the other variables, we 
found that students who reported their race/ethnicity as Latinx were 9% more likely than 
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students who reported their race/ethnicity as White to indicate one or more supports that they 
wish they could receive but that were not available.10 Latinx students are one of the largest EL 
groups in public schools in the United States (NCES, 2019). Ensuring access to the supports 
that these students need during in-school testing is critical for them to accurately demonstrate 
their knowledge and skills. 

In addition, only 37% of the surveyed students took the ACT with language supports. We 
wanted to learn more about why some English learners took the ACT without supports. 
Students who tested without supports were asked to select from a list of reasons or provide their 
own reasons for not using the supports. Based on the responses from these students 
(Figure 10), the three most common reasons were “I didn’t think I needed the supports” (48%), 
“I was not aware of the available supports” (41%), and “I didn’t know I was eligible for the 
supports” (24%). These results indicate that while some students felt that they did not have a 
need for supports, others did not understand the availability of the supports and/or their 
eligibility, implying that more efforts should be made to inform students who are ELs about the 
available supports. A few students also responded to an open-ended question, commenting that 
they were afraid of the unknown consequences of using these supports, such as whether it 
would have a negative effect on their college applications. However, their testing with supports 
would not have a negative effect because ACT does not provide any information in score 
reports about whether a student received language supports or any other accommodations. 
These findings indicate that ACT needs to do more to educate English learners, their parents, 
educators, and testing coordinators about the benefits of testing with supports, and ACT also 
needs to address any concerns or misconceptions about using the supports.  

Figure 10. English Learners’ Reasons for Taking the ACT Without Supports (n = 660) 
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One encouraging finding was that very few students indicated “I didn’t know where to go for help 
when I requested the supports” (5%), “The request process was too difficult” (1%), or “I had 
difficulty getting documentation” (1%). This finding was consistent with responses to a separate 
question about the process for requesting testing supports when registering to take the ACT in 
which a majority of students (84%) reported it was very or somewhat easy to request language 
supports for taking the ACT. If students who are ELs better understand the availability and 
benefit of these supports, then requesting the supports should not be a barrier for them.  

In addition, we explored subgroup differences in the reasons for taking the ACT without 
supports. We found that students who are Black, from low-income families, or whose parents 
did not have any college education were less likely to choose “I didn’t think I needed the 
supports” as a reason for testing without them.11 This finding suggests that students from 
traditionally underserved populations took the tests without supports not because there was no 
need but for other reasons (e.g., not being aware of the available supports, not knowing whether 
they are eligible for the supports, etc.). To better serve English learners, we need to first 
understand what challenges they face in obtaining the supports and then address their needs 
properly. 

How Can We Better Support English Learners?  
Because of the language barriers associated with limited English proficiency, taking a test in 
English is a challenge for English learners. Some survey respondents explained it this way: 

Based on my experience, as an ESL student, I had to read each question or sentence 
twice to translate it to my language and process it which took more time. 

Taking the test only in English language has made it difficult to achieve the score I need. 

ESOL [English to speakers of other languages] students’ brains takes double time of 
processing information in other language. That is just how it is. 

Meanwhile, the surveyed students considered the testing supports that they used for in-school 
testing and on the ACT as useful, and using supports was associated with greater confidence 
about their performance on the ACT. Nevertheless, some English learners did not use supports 
when taking tests at school or when taking the ACT. Looking ahead, we offer the following 
recommendations for schools and large-scale assessment developers to better support 
students who are ELs.  

For Schools, We Recommend These Actions 
1. Collect information regularly to understand English learners’ needs for supports. 

Language supports are more useful to English learners when the supports fit their specific 
needs and characteristics. For example, a student who does not read in Spanish would not 
benefit from a word-to-word English-Spanish dictionary. Supports are also more useful if they 
are familiar and if a student has had opportunity to practice using the support prior to test day. 
To provide the most suitable supports to English learners, schools should first understand their 
students and their needs and then use the data as the basis on which to decide which supports 
fit each student the best (Koran & Kopriva, 2017). Examples of potential data sources include 
annually assessing students’ English proficiency, surveying English learners, and interviewing 
teachers and parents about their students’ needs. 
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2. Offer individualized supports for English learners. 

English learners are a diverse, heterogeneous group of students, differing in many 
characteristics, such as native language, race/ethnicity, number of years in the United States, 
number of years of English instruction received, and number of years of being in EL programs 
(Moore et al., 2018). When providing supports, schools should consider students’ individual 
needs and offer appropriate supports. Some examples of factors that need to be considered 
include students’ language proficiency (in both English and in their native language, either of 
which may be at different levels in reading, writing, listening, and speaking), cultural 
background, schooling experience, and grade level (Yang, 2020).  

3. Provide professional development for teachers. 

Classroom teachers are the key to implementing language supports for students who are ELs. 
However, not every teacher is properly trained and prepared to effectively provide supports to 
English learners (Yang, 2020). Schools should regularly provide professional development for 
teachers to increase their knowledge and understanding of EL supports for testing. In this way, 
students who are ELs are more likely to receive the supports they need. Encouraging 
collaboration between teachers and experts (e.g., bilingual teachers, ESL teachers) at school 
could help increase the availability of supports for students. Also, these professional 
development opportunities should include information about how to help students get the 
supports they need on large-scale assessments. 

For Large-Scale Assessment Developers Such as ACT, We 
Recommend These Actions 
1. Advocate for the available language supports. 

The survey results showed that substantial proportions of English learners either were not 
aware of the language supports that they could use when taking the ACT or did not know that 
they were eligible for the supports. This highlights the need for ACT and other large-scale 
assessment developers to do more to advocate for the supports. First, we need to use different 
channels to inform students, their parents, and educators about the available supports and 
eligibility criteria. The best channel for outreach varies in different testing contexts. For example, 
for ACT State and District Testing, a good way to disseminate the information is to hold 
workshops or webinars for district leaders and testing coordinators, particularly those in schools 
and districts that are not utilizing the supports at rates we would expect given the numbers of 
English learners enrolled. For ACT National Testing, the online registration system could be 
used to publicize the available supports to students and school counselors, as well as to 
communicate with students via social media or other channels. Second, we need to educate 
target audiences (e.g., students, their teachers, and parents) about the potential benefits of 
using these supports and address their concerns about the perceived negative consequences of 
using these supports. 

2. Reach out to English learners from underserved populations. 

Some surveyed students from traditionally underserved populations (e.g., students who are 
Black, students from low-income families, and students whose parents did not have any college 
education) did not use supports when taking the ACT—not because they might not need the 
supports but for other reasons such being unaware of the available supports or unaware that 
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they were eligible for them. This finding emphasizes the need to offer additional help to these 
groups. We need to reach out to traditionally underserved populations, learn about their 
challenges in terms of requesting and/or using the supports, help them understand the available 
supports, and guide them through the request process. Large-scale assessment developers 
could target schools and districts with high numbers of students who are ELs, or they could 
calculate utilization rates of EL testing support among underserved populations by school and 
district and then use that data as the basis for outreach.  

3. Add additional language support options in the future. 

The surveyed students showed interest in additional supports such as an electronic dictionary 
and extra breaks, extra time, and extra days. Because these supports were available for in-
school testing for some students who are ELs, it is a challenge if they cannot use the same 
supports when taking a large-scale assessment. More research is needed to investigate the 
feasibility of additional language support options in the future and whether these supports would 
threaten the construct validity12 of tests.  

All these efforts would help ACT achieve its ultimate goal of ensuring that all students have an 
accessible and equitable experience when engaging with ACT’s assessments, tools, services, 
and other solutions in students’ journey toward education and career success.  
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Appendix 
This survey study focused on English learners’ experiences and perceptions of language 
supports when taking tests in school and the ACT. Part of the 30-question survey asked 
students about their experiences during the COVID-19 pandemic, which is summarized and 
released in a separate data byte (available at 
https://www.act.org/content/act/en/research/reports/act-publications/testing-supports-for-
english-learners-taking-the-act.html). This report summarizes findings from the questions 
related to language supports used during tests. 

The target population for this survey was U.S. high school English learners who took the ACT 
test on a National test date in February or April of 2022. These students responded yes to the 
question “Do you receive English language (EL) services at school now?” when they registered 
for the ACT test. The restricted population (n = 21,740) also excluded students who opted out of 
ACT communications. 

All students in the sampling frame were invited to participate in the online survey study after 
they took the ACT test. The survey opened on April 2, 2022, and closed on April 26, 2022. A 
total of 1,684 students responded to the two required questions in the survey, which were about 
the supports they used when taking tests at school and when taking the ACT. Among them, 428 
students reported that their native language was English, they did not use any supports when 
taking tests at school or when taking the ACT, and they never received any English language 
learning (ELL) instruction at school. Because it was likely that these 428 students responded 
yes to the filter question during ACT registration by mistake, they were excluded from the 
respondent data file.13 Therefore, the respondent data file included 1,256 students. Table 1 
shows the demographic information of the respondents.  

  

https://www.act.org/content/act/en/research/reports/act-publications/testing-supports-for-english-learners-taking-the-act.html
https://www.act.org/content/act/en/research/reports/act-publications/testing-supports-for-english-learners-taking-the-act.html
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Table 1. Demographic Information of the Survey Respondents. 

Demographic 
variable 

Demographic 
group Percent 

Gender 
Female 65 
Male 34 
Another gender or did not report gender 1 

Race/ethnicity 

Black 19 
Latinx 28 
White 35 
Asian 10 
American Indian, Hawaiian Native/other Pacific Islander, 

Alaska Native 0.5 

Two or more races/ethnicities 3 
Race/ethnicity unknown 3 

Grade level 

Grade 10 14 
Grade 11 46 
Grade 12 34 
Other grade levels 6 

Annual family 
income (in $) 

Less than 24,000 14 
About 24,000 to 36,000 10 
About 36,000 to 50,000 8 
About 50,000 to 60,000 5 
About 60,000 to 80,000 5 
About 80,000 to 100,000 6 
About 100,000 to 120,000 5 
About 120,000 to 150,000 4 
More than 150,000 8 
Income unknown 34 

Parental 
education level 

No college experience 26 
Some college experience, but less than a bachelor’s degree 

from a four-year institution 21 

Bachelor’s degree from a four-year institution or higher 40 
Unknown 13 

Additionally, we asked the respondents to report how many years they had been in an ELL 
program: 16% reported less than 3 years, 15% reported 3–7 years, 15% reported more than 7 
years, and the rest (55%) did not provide a response. The respondents reported a wide range of 
native languages including Arabic, Chinese (Mandarin), Creole, French, Gujarati, Hindi, Hmong, 
Japanese, Karen, Korean, Navajo, Portuguese, Spanish, and Vietnamese. 
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Notes 
 
1 Survey participants were limited to students who took part in ACT National Testing who tend to be 
higher-achieving, college-bound students. In contrast, nearly all students in a given school district—
typically Grade 11 students, including those who otherwise would not have chosen to take the ACT—take 
part in ACT State and District Testing. It is possible that State and District-tested students would have a 
somewhat different experience in obtaining testing supports than National-tested students. In particular, 
students make the initial request for supports for National Testing, whereas schools make the initial 
request for supports for State and District Testing. For these reasons, the findings of this study may not 
be completely generalizable to State and District-tested students, although we expect the findings would 
be similar. 
2 Students were asked to select all options that applied in the question “How much extra time do you 
get?” The n count for this question was 437. 
3 Students were asked to select all options that applied in the question “What kind of testing breaks do 
you get?” The n count for this question was 386. 
4 According to ACT, eligible documentation to show limited English proficiency includes (a) it being 
documented by an English language proficiency assessment, (b) participation in an English language 
acquisition program at school, or (c) a formal EL plan showing supports received because of limited 
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English proficiency (https://www.act.org/content/act/en/products-and-services/the-
act/registration/accommodations/policy-for-el-supports-documentation.html). 
5 The Moore (2021) study included both National Testing and State and District Testing, covered a 2-year 
period, and relied on approved supports rather than self-reported supports. 
6 The four validity and fairness dimensions are safety of untargeted test takers, sensitivity to individual 
test takers’ needs, fidelity of implementation, and usability (Solano-Flores, 2012). 
7 A thematic qualitative data analysis procedure was used to analyze the responses to the open-ended 
questions. All the responses were read, segmented by relevance, and coded independently by two 
research experts. The codes from the two experts were compared, and categories were then constructed. 
8 A non-parametric test (chi-squared test of independence) was conducted, and the difference between 
groups was significant at a .05 alpha level (chi-squared = 16.13; df = 2; p < .01). 
9 Different studies have asked about students’ test anxiety in various ways. Considering English learners’ 
limited English proficiency, we used the word “scared,” which most ELs would understand. 
10 A logistic regression was conducted for whether English learners had some language supports that 
they wish they could get but were not available. The independent variables included race/ethnicity, family 
income, and parental education level. The ACT English section score was also added into the model as a 
covariate. Self-reported Latinx ethnicity was a significant predictor at a .05 alpha level. The odds of 
students wishing for one or more supports that were not available were about 1.09 times higher for Latinx 
students than for their White peers. This table shows the coefficients of the logistic regression.  

Logistic regression Estimate Standard 
error t p 

(Intercept) 0.91 0.06 14.68 < 0.01 
ACT English score –0.01 0.00 –5.58 < 0.01 
Black 0.02 0.04 0.48 0.63 
Latinx 0.08 0.04 2.13 0.03 
Asian 0.08 0.05 1.67 0.10 
Other race/ethnicity 0.07 0.05 1.23 0.22 
Low income 0.05 0.04 1.34 0.18 
Income unknown –0.01 0.04 –0.23 0.82 
Parental education: no college –0.05 0.04 –1.36 0.18 
Parental education: some college –0.06 0.04 –1.62 0.11 
Parental education: unknown –0.06 0.05 –1.30 0.19 

 
11 Three non-parametric tests (chi-squared tests of independence) were conducted to examine whether 
the selection of the reason “I didn’t think I needed the supports” was associated with race/ethnicity, family 
income, or parental education level, respectively. The reported factors were significant at a .05 alpha level 
(test for race/ethnicity: chi-squared = 22.62; df = 4; p <.01; test for family income: chi-squared = 16.34; 
df = 2; p < .01; test for parental education level: chi-squared = 11.18; df = 3; p < .05). 
12 Construct validity is the degree to which a test score corresponds to a meaningful construct, trait, or set 
of behaviors (Thorndike et al., 1991). 
13 The self-reported English language services registration question was used to include/exclude students 
from the restricted population, and some students who were not English learners were included in the 
restricted population if they mistakenly answered yes to this question. Although we removed some 
students who indicated in their survey responses that they were not ELs, it is still possible that there were 
a small number of non-ELs included in the survey. The English language services question has since 
been revised to ensure that students understand that the question is intended to determine whether 
students are learning English as a nonnative language. 

https://www.act.org/content/act/en/products-and-services/the-act/registration/accommodations/policy-for-el-supports-documentation.html
https://www.act.org/content/act/en/products-and-services/the-act/registration/accommodations/policy-for-el-supports-documentation.html
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		8		8		Tags->0->2->16		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "Horizontal stacked bar chart representing percentages of English learners who would use the support if available. The graph is titled with the question: If ACT provides the following supports to English learners, how likely would you be to use them when taking the ACT? The horizontal axis is titled percent and labeled from 0 to 100 percent by units of 20. The graph legend indicates that blue is designated for Extremely likely, yellow for Very likely, orange for Somewhat likely, and green for Not likely at all. For Extra breaks (n = 936), Extremely likely is set to 39, Very likely to 29, Somewhat likely to 21, and Not Likely at all to 11. For Extra time and extra days (n = 900), Extremely likely is set to 42, Very likely to 26,  Somewhat likely to 18, and Not likely et all to 14. For Electronic dictionary (n = 889), Extremely likely is set to 34, Very likely to 25, Somewhat likely to 22, and Not likely at all to 19. For Spoken translation (n = 890), Extremely likely is set to 23, Very likely to 18, Somewhat likely to 21, and Not likely at all to 37." is appropriate for the highlighted element.		Verification result set by user.

		9		9		Tags->0->2->23		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "Stacked horizontal bar graph representing English learners’ ratings of confidence about their performance on the ACT test. The graph is titled with the question: How confident were you about your performance on the ACT test? The graph key indicates that blue is designated for Extremely/very confident, yellow for Somewhat confident, and orange for Not confident at all. The horizontal axis is labeled from 0 percent to 100 percent by units of 20. For Testing with supports (n = 368), Extremely/very confident is set to 38, Somewhat confident to 50, and Not confident at all to 12. For Testing without supports 9N = 568), Extremely/very confident is set to 26, Somewhat confident to 59, and Not confident at all to 16." is appropriate for the highlighted element.		Verification result set by user.

		10		10		Tags->0->2->28		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "Horizontal bar graph representing percentages of English learners who wished to get each support in school but the support was not available (n – 1,216). The graph is titled with the question: Are there any supports that you wish you could get but are not available? (select all that apply). The horizontal axis is titled percent and labeled from 0 to 60 by units of 20. Extra time on the test is set to 45. Small breaks is set to 19. Test over multiple days is set to 17. Testing in a small group is set to 11. Word-to-word bilingual dictionary is et to 10. Test administered by ESL/bilingual teacher is set to 7. Test content read aloud in English is set to 6. Test content written in native language is set to 6. Test direction written in native language is set to 5. Test directions read aloud in native language is set to 3. Test content read aloud in native language is set to 3.\" is appropriate for the highlighted element.		Verification result set by user.

		11		11		Tags->0->2->33		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "Horizontal bar graph representing English learners’ reasons for taking the ACT without supports (n = 660). The graph is titled with the question: Why did you take the ACT without the English learner supports? (select all that apply). The horizontal axis is titled percent and labeled from 0 to 60 by units of 20. I didn’t think I needed the supports is set to 48. I was not aware of the available supports is set to 41. I didn’t know I was eligible for the supports is set to 24. I didn’t know where to go for help when I requested the supports is set to 5. My request was not approved is set to 2. I was not comfortable using the supports is set to 2. The request process was too difficult is set to 1. I had difficulty getting documentation is set to 1. I used the supports in previous ACT testing and found them not helpful is set to 1." is appropriate for the highlighted element.		Verification result set by user.

		12						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Formulas		Not Applicable		No Formula tags were detected in this document.		

		13		1		Tags->0->0->8->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "footnote 1" is appropriate for the highlighted element.		Verification result set by user.

		14		1		Tags->0->0->8->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "footnote 1" is appropriate for the highlighted element.		Verification result set by user.

		15		2		Tags->0->0->11->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "footnote 2" is appropriate for the highlighted element.		Verification result set by user.

		16		2		Tags->0->0->11->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "footnote 2" is appropriate for the highlighted element.		Verification result set by user.

		17		2		Tags->0->0->11->3		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "footnote 3" is appropriate for the highlighted element.		Verification result set by user.

		18		2		Tags->0->0->11->3->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "footnote 3" is appropriate for the highlighted element.		Verification result set by user.

		19		3		Tags->0->0->16->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "footnote 4" is appropriate for the highlighted element.		Verification result set by user.

		20		3		Tags->0->0->16->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "footnote 4" is appropriate for the highlighted element.		Verification result set by user.

		21		4		Tags->0->0->18->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Footnote 5" is appropriate for the highlighted element.		Verification result set by user.

		22		4		Tags->0->0->18->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Footnote 5" is appropriate for the highlighted element.		Verification result set by user.

		23		4		Tags->0->0->21->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "footnote 6" is appropriate for the highlighted element.		Verification result set by user.

		24		4		Tags->0->0->21->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Footnote 6" is appropriate for the highlighted element.		Verification result set by user.

		25		4,7		Tags->0->0->21->3,Tags->0->2->11->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Footnote 7" is appropriate for the highlighted element.		Verification result set by user.

		26		4,7		Tags->0->0->21->3->1,Tags->0->2->11->0->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Footnote 7" is appropriate for the highlighted element.		Verification result set by user.

		27		20		Tags->0->2->1->0->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Requesting English learner supports" is appropriate for the highlighted element.		Verification result set by user.

		28		20		Tags->0->2->1->0->1->1,Tags->0->2->1->0->1->2		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Requesting English learner supports" is appropriate for the highlighted element.		Verification result set by user.

		29		9		Tags->0->2->21->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Footnote 8" is appropriate for the highlighted element.		Verification result set by user.

		30		9		Tags->0->2->21->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Footnote 8" is appropriate for the highlighted element.		Verification result set by user.

		31		9		Tags->0->2->24->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Footnote 9" is appropriate for the highlighted element.		Verification result set by user.

		32		9		Tags->0->2->24->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Footnote 9" is appropriate for the highlighted element.		Verification result set by user.

		33		11		Tags->0->2->30->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Footnote 10" is appropriate for the highlighted element.		Verification result set by user.

		34		11		Tags->0->2->30->1->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Footnote 10" is appropriate for the highlighted element.		Verification result set by user.

		35		12		Tags->0->2->35->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Footnote 11" is appropriate for the highlighted element.		Verification result set by user.

		36		12		Tags->0->2->35->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Footnote 11" is appropriate for the highlighted element.		Verification result set by user.

		37		14		Tags->0->2->55->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Footnote 12" is appropriate for the highlighted element.		Verification result set by user.

		38		14		Tags->0->2->55->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "footnote 12" is appropriate for the highlighted element.		Verification result set by user.

		39		15		Tags->0->2->58->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Providing Testing Supports to English Learners Taking the ACT, website" is appropriate for the highlighted element.		Verification result set by user.

		40		15		Tags->0->2->58->1->1,Tags->0->2->58->1->2		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Providing Testing Supports to English Learners Taking the ACT, website" is appropriate for the highlighted element.		Verification result set by user.

		41		15		Tags->0->2->60->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "footnote 13" is appropriate for the highlighted element.		Verification result set by user.

		42		15		Tags->0->2->60->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Footnote 13" is appropriate for the highlighted element.		Verification result set by user.

		43		17		Tags->0->2->67->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Examining effectiveness and validity of accommodations for English language learners in mathematics" is appropriate for the highlighted element.		Verification result set by user.

		44		17		Tags->0->2->67->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Examining effectiveness and validity of accommodations for English language learners in mathematics: An evidence-based computer accommodation decision system." is appropriate for the highlighted element.		Verification result set by user.

		45		17		Tags->0->2->68->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Best practices in state assessment policies for accommodating English language learners: A Delphi study" is appropriate for the highlighted element.		Verification result set by user.

		46		17		Tags->0->2->68->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Best practices in state assessment policies for accommodating English language learners: A Delphi study" is appropriate for the highlighted element.		Verification result set by user.

		47		17		Tags->0->2->69->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "The substitute teacher shortage: Impacts onELLS and ELL educators" is appropriate for the highlighted element.		Verification result set by user.

		48		17		Tags->0->2->69->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "The substitute teacher shortage: Impacts on ELLS and ELL educators" is appropriate for the highlighted element.		Verification result set by user.

		49		17		Tags->0->2->71->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Accommodations for English language learners taking large-scale assessments: A meta-analysis on effectiveness and validity" is appropriate for the highlighted element.		Verification result set by user.

		50		17		Tags->0->2->71->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Accommodations for English language learners taking large-scale assessments: A meta-analysis on effectiveness and validity" is appropriate for the highlighted element.		Verification result set by user.

		51		17		Tags->0->2->72->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Framing appropriate accommodations in terms of individual need: Examining the fit of four approaches to selecting test accommodations of English language learners." is appropriate for the highlighted element.		Verification result set by user.

		52		17		Tags->0->2->72->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Framing appropriate accommodations in terms of individual need: Examining the fit of four approaches to selecting test accommodations of English language learners." is appropriate for the highlighted element.		Verification result set by user.

		53		17		Tags->0->2->73->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "The effects of test accommodations for English language learners: A mata-analysis" is appropriate for the highlighted element.		Verification result set by user.

		54		17		Tags->0->2->73->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "The effects of test accommodations for English language learners: A meta-analysis" is appropriate for the highlighted element.		Verification result set by user.

		55		18		Tags->0->2->76->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "English learners in public schools" is appropriate for the highlighted element.		Verification result set by user.

		56		18		Tags->0->2->76->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "English learners in public schools" is appropriate for the highlighted element.		Verification result set by user.

		57		18		Tags->0->2->77->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Status and trends in the education of racial and ethnic groups: Indicator 8: English language learners in public schools" is appropriate for the highlighted element.		Verification result set by user.

		58		18		Tags->0->2->77->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Status and trends in the education of racial and ethnic groups: Indicator 8: English language learners in public schools" is appropriate for the highlighted element.		Verification result set by user.

		59		18		Tags->0->2->78->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Science assessments and English language learners: Validity evidence based on response processes." is appropriate for the highlighted element.		Verification result set by user.

		60		18		Tags->0->2->78->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Science assessments and English language learners: Validity evidence based on response processes." is appropriate for the highlighted element.		Verification result set by user.

		61		18		Tags->0->2->79->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Mean effects of test accommodations for ELLS and non-ELLs: A meta-analysis of experimental studies" is appropriate for the highlighted element.		Verification result set by user.

		62		18		Tags->0->2->79->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Mean effects of test accommodations for ELLS and non-ELLs: A meta-analysis of experimental studies" is appropriate for the highlighted element.		Verification result set by user.

		63		18		Tags->0->2->80->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Are accommodations for English learners on state accountability assessments evidence-based? A multistudy systematic review and meta-analysis." is appropriate for the highlighted element.		Verification result set by user.

		64		18		Tags->0->2->80->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Are accommodations for English learners on state accountability assessments evidence-based? A multistudy systematic review and meta-analysis" is appropriate for the highlighted element.		Verification result set by user.

		65		18		Tags->0->2->86->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Fairness in testing: Designing, using, and evaluating test accommodations for English learners" is appropriate for the highlighted element.		Verification result set by user.

		66		18		Tags->0->2->86->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Fairness in testing: Designing, using and evaluating test accommodations for English learners" is appropriate for the highlighted element.		Verification result set by user.

		67		19		Tags->0->2->87->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Confidence: A better predictor of academic achievement than self-efficacy, self-concept, and anxiety?" is appropriate for the highlighted element.		Verification result set by user.

		68		19		Tags->0->2->87->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Confidence: A better predictor of academic achievement than self-efficacy, self-concept, and anxiety?" is appropriate for the highlighted element.		Verification result set by user.

		69		19		Tags->0->2->90->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Non-regulatory guidance: English learner and Title III of the Elementary and Secondary Education Act (ESEA), as amended by the Every Student Succeeds Act (ESSA)" is appropriate for the highlighted element.		Verification result set by user.

		70		19		Tags->0->2->90->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Non-regulatory guidance: English learner and Title III of the Elementary and Secondary Education Act (ESEA), as amended by the Every Student Succeeds Act (ESSA)" is appropriate for the highlighted element.		Verification result set by user.

		71		19		Tags->0->2->91->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "The case for expanding federal fudning for English learners" is appropriate for the highlighted element.		Verification result set by user.

		72		19		Tags->0->2->91->1->1,Tags->0->2->91->1->2		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "The case for expanding federal funding for English learners" is appropriate for the highlighted element.		Verification result set by user.

		73		19		Tags->0->2->92->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Assessment accommodations for emergent bilinguals in mainstream classroom assessments: A targeted literature review." is appropriate for the highlighted element.		Verification result set by user.

		74		19		Tags->0->2->92->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "Assessment accommodations for emergent bilinguals in mainstream classroom assessments: A targeted literature review." is appropriate for the highlighted element.		Verification result set by user.

		75		21		Tags->0->5->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "act.org" is appropriate for the highlighted element.		Verification result set by user.

		76		21		Tags->0->5->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of " act.org " is appropriate for the highlighted element.		Verification result set by user.

		77						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Forms		Not Applicable		No Form Fields were detected in this document.		

		78						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Other Annotations		Not Applicable		No other annotations were detected in this document.		

		79						Guideline 1.2 Provide synchronized alternatives for multimedia.		Captions 		Not Applicable		No multimedia elements were detected in this document.		

		80						Guideline 1.3 Create content that can be presented in different ways		Form Annotations - Valid Tagging		Not Applicable		No Form Annotations were detected in this document.		

		81						Guideline 1.3 Create content that can be presented in different ways		Lbl - Valid Parent		Not Applicable		No Lbl elements were detected in this document.		

		82						Guideline 1.3 Create content that can be presented in different ways		LBody - Valid Parent		Not Applicable		No LBody elements were detected in this document.		

		83						Guideline 1.3 Create content that can be presented in different ways		Link Annotations		Passed		All tagged Link annotations are tagged in Link tags.		

		84						Guideline 1.3 Create content that can be presented in different ways		Links		Passed		All Link tags contain at least one Link annotation.		

		85						Guideline 1.3 Create content that can be presented in different ways		List Item		Not Applicable		No List Items were detected in this document.		

		86						Guideline 1.3 Create content that can be presented in different ways		List		Not Applicable		No List elements were detected in this document.		

		87						Guideline 1.3 Create content that can be presented in different ways		Other Annotations - Valid Tagging		Not Applicable		No Annotations (other than Links and Widgets) were detected in this document.		

		88						Guideline 1.3 Create content that can be presented in different ways		RP, RT and RB - Valid Parent		Not Applicable		No RP, RB or RT elements were detected in this document.		

		89						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - Ruby		Not Applicable		No Ruby elements were detected in this document.		

		90						Guideline 1.3 Create content that can be presented in different ways		Table Cells		Passed		All Table Data Cells and Header Cells passed		

		91						Guideline 1.3 Create content that can be presented in different ways		THead, TBody and TFoot		Not Applicable		No THead, TFoot, or TBody elements were detected in this document.		

		92						Guideline 1.3 Create content that can be presented in different ways		Table Rows		Passed		All Table Rows passed.		

		93						Guideline 1.3 Create content that can be presented in different ways		Table		Passed		All Table elements passed.		

		94						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - Warichu		Not Applicable		No Warichu elements were detected in this document.		

		95						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - WT and WP		Not Applicable		No WP or WT elements were detected in the document		

		96						Guideline 1.3 Create content that can be presented in different ways		Heading Levels		Passed		All Headings are nested correctly		

		97						Guideline 1.3 Create content that can be presented in different ways		ListNumbering		Not Applicable		No List elements were detected in this document.		

		98						Guideline 1.3 Create content that can be presented in different ways		Header Cells		Passed		All table cells have headers associated with them.		

		99		16,20		Tags->0->2->62,Tags->0->2->1->7		Guideline 1.3 Create content that can be presented in different ways		Summary attribute		Passed		Table doesn't define the Summary attribute.		Verification result set by user.

		100						Guideline 1.3 Create content that can be presented in different ways		Scope attribute		Passed		All TH elements define the Scope attribute.		

		101						Guideline 1.3 Create content that can be presented in different ways		Meaningful Sequence		Passed		CommonLook created 2 artifacts to hold untagged text/graphical elements.		Verification result set by user.

		102						Guideline 1.3 Create content that can be presented in different ways		Article Threads		Not Applicable		No Article threads were detected in the document		

		103						Guideline 1.3 Create content that can be presented in different ways		Tabs Key		Passed		All pages that contain annotations have tabbing order set to follow the logical structure.		

		104						Guideline 1.3 Create content that can be presented in different ways		Orientation		Passed		Document is tagged and content can be rendered in any orientation.		

		105						Guideline 1.3 Create content that can be presented in different ways		Identify Input Purpose		Not Applicable		No Form Annotations were detected in this document.		

		106				Doc		Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Format, layout and color		Passed		Make sure that no information is conveyed by contrast, color, format or layout, or some combination thereof while the content is not tagged to reflect all meaning conveyed by the use of contrast, color, format or layout, or some combination thereof.		Verification result set by user.

		107				Doc		Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Minimum Contrast		Passed		Please ensure that the visual presentation of text and images of text has a contrast ratio of at least 4.5:1, except for Large text and images of large-scale text where it should have a contrast ratio of at least 3:1, or incidental content or logos
		Verification result set by user.

		108						Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Images of text - OCR		Not Applicable		No raster-based images were detected in this document.		

		109						Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Reflow		Passed		Document is tagged and content can be rendered in any device size.		

		110						Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Text Spacing		Passed		Document is tagged and content can be rendered by user agents supporting tagged PDFs in any text spacing.		

		111		1,3,4,5,6,7,8,9,10,11,21		Tags->0->0->2->0,Tags->0->0->2->1,Tags->0->0->2->2,Tags->0->0->2->3,Tags->0->0->2->4,Tags->0->0->13->0,Tags->0->0->13->1,Tags->0->0->13->2,Tags->0->0->20->1,Tags->0->0->20->2,Tags->0->0->20->3,Tags->0->1->3->0->0,Tags->0->1->3->0->2,Tags->0->1->3->0->3,Tags->0->1->3->0->4,Tags->0->1->3->0->5,Tags->0->1->3->0->6,Tags->0->1->3->0->7,Tags->0->1->3->0->9,Tags->0->1->3->0->11,Tags->0->1->3->0->13,Tags->0->1->3->0->15,Tags->0->1->4->0->0,Tags->0->1->4->0->2,Tags->0->1->4->0->3,Tags->0->1->4->0->4,Tags->0->1->4->0->5,Tags->0->1->4->0->6,Tags->0->1->4->0->8,Tags->0->1->4->0->10,Tags->0->1->4->0->12,Tags->0->1->4->0->14,Tags->0->2->4->0,Tags->0->2->4->2,Tags->0->2->4->3,Tags->0->2->4->4,Tags->0->2->4->5,Tags->0->2->4->6,Tags->0->2->4->7,Tags->0->2->4->9,Tags->0->2->4->11,Tags->0->2->4->13,Tags->0->2->4->15,Tags->0->2->8->1,Tags->0->2->8->2,Tags->0->2->8->3,Tags->0->2->8->4,Tags->0->2->8->5,Tags->0->2->8->6,Tags->0->2->8->8,Tags->0->2->8->10,Tags->0->2->8->12,Tags->0->2->8->14,Tags->0->2->16->0,Tags->0->2->16->1,Tags->0->2->16->2,Tags->0->2->16->3,Tags->0->2->16->4,Tags->0->2->16->5,Tags->0->2->16->7,Tags->0->2->16->8,Tags->0->2->16->10,Tags->0->2->16->12,Tags->0->2->16->14,Tags->0->2->23->1,Tags->0->2->23->2,Tags->0->2->23->3,Tags->0->2->23->4,Tags->0->2->23->5,Tags->0->2->23->7,Tags->0->2->23->9,Tags->0->2->23->11,Tags->0->2->28->1,Tags->0->2->28->2,Tags->0->2->28->3,Tags->0->2->28->5,Tags->0->2->33->1,Tags->0->2->33->2,Tags->0->2->33->3,Tags->0->3->0		Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Non-Text Contrast		Passed		Please verify that all graphical elements need to have a contrast ratio of at least 3:1 against adjacent colors.		Verification result set by user.

		112						Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Content on Hover or Focus		Not Applicable		No actions found on hover or focus events.		

		113						Guideline 2.1 Make all functionality operable via a keyboard interface		Server-side image maps		Passed		No Server-side image maps were detected in this document (Links with IsMap set to true).		

		114						Guideline 2.1 Make all functionality operable via a keyboard interface		Character Key Shortcuts		Not Applicable		No character key shortcuts detected in this document.		

		115						Guideline 2.2 Provide users enough time to read and use content		Timing Adjustable		Not Applicable		No elements that could require a timed response found in this document.		

		116						Guideline 2.3 Do not design content in a way that is known to cause seizures		Three Flashes or Below Threshold		Not Applicable		No elements that could cause flicker were detected in this document.		

		117						Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Headings defined		Passed		Headings have been defined for this document.		

		118						Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Outlines (Bookmarks)		Passed		Bookmarks are logical and consistent with Heading Levels.		

		119				MetaData		Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Metadata - Title and Viewer Preferences		Passed		Please verify that a document title of Experiences and Perceptions of English Learners Testing with Language Supports is appropriate for this document.		Verification result set by user.

		120						Guideline 2.5 Input Modalities		Label in Name		Not Applicable		No Form Annotations were detected in this document.		

		121						Guideline 2.5 Input Modalities		Pointer Cancellation		Not Applicable		No mouse down events detected in this document.		

		122						Guideline 2.5 Input Modalities		Motion Actuation		Not Applicable		No elements requiring device or user motion detected in this document.		

		123						Guideline 2.5 Input Modalities		Pointer Gestures		Not Applicable		No RichMedia or FileAtachments have been detected in this document.		

		124				MetaData		Guideline 3.1 Make text content readable and understandable.		Language specified		Passed		Please ensure that the specified language (EN-US) is appropriate for the document.		Verification result set by user.

		125				Pages->0		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 1 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		126				Pages->20		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 21 does not contain footer Artifacts.		Verification result set by user.

		127						Guideline 3.2 Make Web pages appear and operate in predictable ways		Change of context		Passed		No actions are triggered when any element receives focus		

		128						Guideline 3.3 Help users avoid and correct mistakes		Required fields		Not Applicable		No Form Fields were detected in this document.		

		129						Guideline 3.3 Help users avoid and correct mistakes		Form fields value validation		Not Applicable		No form fields that may require validation detected in this document.		

		130						Guideline 4.1 Maximize compatibility with current and future user agents, including assistive technologies		4.1.2 Name, Role, Value		Not Applicable		No user interface components were detected in this document.		

		131						Guideline 4.1 Maximize compatibility with current and future user agents, including assistive technologies		Status Message		Not Applicable		Checkpoint is not applicable in PDF.		
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