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ABSTRACT
In 2016, WCPSS senior leadership determined that students 
were not consistently engaged with content, instruction, 
or tasks that support the specifi c instructional shift s in the 
North Carolina State Standards and 4Cs (communication, 
collaboration, critical thinking, and creativity).  Aft er an 
internal review process, the district decided to adopt the 
EL Education curricula for Grades 3-8, Open Up Resources 
(OUR) for Grades 6-8, and the Mathematics Vision Project 
(MVP) for Math 1, 2, and 3.  This report describes the 
implementation and goal outcomes of these curricula 
based on teacher and student survey data, as well as 
interviews with program staff  across all grade levels.  
Generally speaking, teachers considered the new curricula 
to be of high quality, albeit many had concerns about 
their appropriateness for some students (e.g., struggling 
students, English Learners, etc.).  Teachers consistently 
agreed that the new curricula gave all students ample 
opportunities to develop the 4Cs, and most believed they 
were able to implement their new curriculum with fi delity.  
Over time, teachers became increasingly comfortable in 
their ability to diff erentiate instruction within their new 
curriculum and felt less of a need for additional training 
and support.  Most agreed that the resources provided by 
the district were valuable in supporting student learning, 
and that the implementation of the initiative had a 
mostly positive eff ect on students’ outcomes.  This report 
concludes with a discussion of the lessons Academics staff  
have learned from the curricula rollouts, acknowledges 
how unforeseen challenges were handled, and makes 
recommendations for moving forward with future curricula 
rollouts.  Recommendations include allowing adequate 
time for the rollout, involving all stakeholders, providing 
adequate time for students and staff  to make adjustments, 
developing mindset shift s, providing ample supplementary 
resources to teachers, and developing a comprehensive 
strategy to rebuild and sustain the professional 
development infrastructure. 
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INTRODUCTION
In 2017-18, WCPSS began the rollout of new curricula 
to bolster student engagement with content, 
instruction, and tasks that supported the specifi c 
instructional shift s required by new state standards 
and as the 4Cs (critical thinking, collaboration, 
creativity, and communication).  EL Education’s 3-8 
Language Arts Curriculum was adopted by WCPSS 
for Grades 3 and 6 in 2017-18, with Grades 4, 5, 7, and 
8 added in 2018-19, along with Open Up Resources 
Math for Grades 6 through 8 (hereaft er, OUR 6-8).  
The Mathematics Vision Project (MVP)-Math 1 was 
implemented in all secondary schools during the 
2017-18 school year, followed by MVP Math 2 in 2018-
19.  Approximately half of all WCPSS high schools 
voluntarily implemented MVP Math 3 in 2018-19, with 
the rest of the schools adopting the curriculum the 
following year.      

The purpose of this report is to describe the 
implementation experience for EL Education in 
Grades 3 through 8 (hereaft er, EL 3-8), OUR in Grades 
6 through 8 (hereaft er, OUR 6-8), and MVP Math 1-3.  
The report fi ndings are intended to inform program 
staff  and district leadership decisions for future large-
scale initiative implementation eff orts.  This report 
focuses primarily on the progress of curriculum rollout 
made since 2017-18, based primarily on teacher survey 
data and interviews with Academics staff  members 
who were instrumental in the curricula rollouts.  The 
audience for this study includes program staff , school 
administrators, the Superintendent’s Leadership 
Team, the Board of Education, and the public.  
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BACKGROUND
In the years following a signifi cant shift  in state 
academic content standards (which began in 2012-
13) with Common Core Standards, and based on a 
curriculum review conducted by The New Teacher Project 
(TNTP) in 2016, WCPSS senior leadership determined 
that students were not consistently engaged with 
content, instruction, or tasks that support the specifi c 
instructional shift s in the Common Core State Standards 
and 4Cs (communication, collaboration, critical thinking, 
and creativity). North Carolina (NC) pivoted to its own 
standards in the years aft er Common Core was fi rst 
adopted; however, many of the adopted elements are 
still represented in the NC State Standards. Because 
WCPSS curriculum resources being used at the time were 
not aligned to the newly adopted NC State Standards, 
the Academics department underwent a rigorous vendor 
vett ing process in 2016-17 to explore all viable curriculum 
alternatives and determine the best possible fi t for 
WCPSS. While most, if not all, of the candidate resources 
provided evidence to support their theories of action and 
alignment to NC State Standards, no vendor appeared 
to have causal, unbiased evidence to support its use at 
that point in time in part because the standards were 
so new. A review of existing evidence revealed that only 
Expeditionary Learning (whose name later changed to 
EL Education) was supported by moderately rigorous 
evidence at the middle school level (Nichols-Barrer & 
Haimson, 2013). Aft er a lengthy internal review process, 
the district adopted the EL Education curricula for 
Grades 3-8, MVP Math 1, 2, and 3, followed by OUR 6-8. 
Each of these curricula is briefl y described below.
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EL EDUCATION - 3-8  
EL Education is an open-source English 
Language Arts curriculum developed for 
Grades 3 through 8 and is used—to varying 
extents—in 39 states and the District of 
Columbia.  EL Education focuses on three core 
areas:

• Mastery of Knowledge and Skills:  This 
includes demonstrating profi ciency and 
deeper understanding, applying learning, 
thinking critically, and communicating 
clearly;

• Character:  This includes working to 
become eff ective learners, working to 
become ethical people, and contributing to 
a bett er world; and,

• High-Quality Student Work:  This includes 
demonstrating craft smanship to create 
authentic, complex products.

OUR - 6-8
Open Up Resources is an open-source 
mathematics curriculum developed for grades 
K-12; within WCPSS, only the middle grades 
(6-8) were adopted.  According to the vendor’s 
website describing Core Program Essentials, the 
Open Up Resources 6-8 Math includes:

• Student and Family Materials:  Resources 
are provided via print and the internet.  
Mathematical literacy is fostered via 
Mathematical Language Routines (MLRs) 
that facilitate and assess students’ 
ability to communicate mathematical 
thinking verbally, visually, and in writing.  
Grounded in the belief that discussion-
fi lled classrooms promote deeper 
learning, the resources encourage student 
communication and the development of 
problem-solving and reasoning skills. 

• Teacher Materials:  OUR 6-8 includes 
unit plans, lesson plans, and both digital 
and print assessments.  Every lesson 
plan contains topic-specifi c professional 
learning resources so teachers can enhance 
their practice.  Through the “anticipated 
misconceptions” resources, teachers 
are encouraged to prepare to recognize, 
analyze, and respond to common student 
struggles using the fl exible scaff olding 
provided within each lesson.  

• English Learners Support:  Scope and 
sequence integrated, lesson-specifi c 
supports for English Learners are within 
every lesson via topic- and activity-
specifi c guidance.  A “fi rst instance” of 
every mathematical language routine is 
listed in each course to provide a detailed 
description of the English Learners’ support 
and implementation of the activity.  

• Support for students with disabilities:  
Included resources provide topic-specifi c 
and activity-specifi c diff erentiation for both 
below-benchmark and accelerated learners.  
“Warm-up” and “cool down” activities are 
integrated within the framework.  

MVP MATH 1-3  
The Mathematics Vision Project (MVP) is 
an open-source high school mathematics 
curriculum created to tightly align instruction 
with the North Carolina State Standards.  
MVP requires students to collaborate with a 
partner or work collectively in groups to master 
concepts.  The teacher circulates among the 
students to monitor, and encourages them to 
discuss and explore diff erent possible solutions 
and approaches to solving the problems.  
According to an EdReports review summary 
(2016), the over-arching facets of MVP can be 
classifi ed into three core areas:
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• Focus and Coherence:  ensures materials 
are coherent and consistent with all 
applicable standards in order to prepare 
the students for college and/or career;

• Rigor and Mathematical Practices:  
focuses on deeper conceptual 
understanding, procedural skill and 
fl uency when completing tasks, and the 
ability to connect to the standards;

• Usability:  supports teachers with a 
bett er understanding of the standards, 
instructional structure and pacing guides, 
resources and tools to collect ongoing 
data, and strategies for diff erentiating 
instruction.

PROFESSIONAL LEARNING (PL)  
In 2017-18, a professional learning initiative 
was designed to support the implementation 
of the new curriculum via the formation of 
numerous Instructional Leadership Teams 
(hereaft er, ILTs) throughout the district.  These 
teams were composed of both school-based 
and Central Services staff .  ILTs met on six 
diff erent days throughout the academic 
year to engage in “deep dive” professional 
learning about topics such as the new 
standards, curricula “shift s,” the 4Cs, dynamic 
learning experiences, and others.  The ILTs 
were intended to put allied professionals 
around the table at the same time, giving 
school-based and Central Services leaders 
dedicated time to learn and collaborate 
around the new curriculum resources—as 
well as opportunities to set implementation 
expectations and align and integrate support 
eff orts to maximize teaching and learning.    

The ILT initiative was discontinued by district 
leadership aft er 2017-18 due to the amount 
of time school staff  were required to be out 
of their buildings to att end the professional 
development, so some of its initially stated 
objectives were not att ained.  Toward the end 

of the 2017-18 academic year, Data, Research, 
and Accountability (DRA) department 
staff  conducted focus group interviews of 
principals from all school levels, Instructional 
Resource Teachers (IRTs), and classroom-
based ILT members. The data from those 
interviews were summarized and shared with 
district leadership.  In the absence of the ILT 
structure, in 2018-19 and 2019-20, program 
staff  continued to collaborate in an on-going 
partnership with vendors to receive training 
and coaching.  The vendors provided ongoing 
visits and meetings with Academics staff , 
including assisting with the professional 
development off ered to school staff . 

Following the professional learning sessions 
off ered in Summer 2017, teachers in Grade 
3 and 6 and those teaching Math 1 were 
surveyed. Based on feedback from these 
surveys the majority of teachers reported 
the PL to be high quality. While less than 
half (45.6%) of the Grade 3 teachers agreed 
the training was of high quality, 64.1% of the 
Grade 6 teachers and 72.0% of the MVP Math 
1 teachers expressed agreement.  Additionally, 
by the end of the training, 58.6% of the Grade  
3 teachers agreed they understood how their 
new curriculum aligns to the standards and 
“shift s,” with 81.7% of Grade 6 teachers and 
67.9% of MVP Math 1 teachers expressing 
positive agreement to the same survey item 
(see Appendix B). In 2018-19 and 2019-20, the 
focus of the study shift ed to implementation; 
thus, survey questions specifi c to the 
professional learning were not asked.



8WCPSS Curricula Implementation: EL 3-8, OUR 6-8, and MVP Math 1-3 

Wake County Public School System  |  Data, Research, and Accountability Department

PROGRAM GOALS
The new curricula rollouts had numerous goals, 
as shown in Figure 1.  Implementation goals were 
focused on developing and providing high-
quality professional learning and implementing 
the new curriculum with administrative support. 
Additional implementation targets included 
teachers’ perceptions of the new curricula and 
professional learning that were provided to support 
implementation – which fi rst occurred in the summer 
of 2017, with follow-up training thereaft er. Short-
term goals focused on teachers’ perceptions of the 
learning environment and students’ perceptions 
of their engagement in learning. Long-term goals 
related to increased student achievement and teacher 
outcomes were not observable due to the impact 
of the COVID 19 pandemic on student achievement 
data. The absence of End-of-Grade (EOG) testing 
in 2019-20, the switch to mostly virtual teaching in 
2020-21, and the pandemic’s suppressive eff ect on the 
percentage of students who took EOG assessments 
all impacted the interpretability of the EOG results 
in 2020-21 as compared to prior years, such that 
any measured impact of these new curricula would 
inevitably be contaminated by the myriad impacts of 
the pandemic on any student outcomes.  As a result, 
the focus of this study is focused on lessons learned 
from implementation.
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Figure 1 
Professional Learning and Curricula Implementation Pathway of Change

Need:  Students are not consistently engaged with content, instruction, or tasks that support the specifi c
               instructional shift s in the standards and 4Cs.

Notes: 1. The switch to mostly virtual teaching in 2020-21 and the pandemic’s suppressive eff ect on the
                 percentage of students who took the end of year assessments impacted the interpretability of 
                 the data compared to prior years.
             2. Instructional Leadership Teams (ILT)
             3. School Improvement Plan (SIP)
             4. College and Work Readiness Assessment (CWRA+) 

Before 2017-18 
(Summer 2017)

• Provide new 
curricular 
resources/  
materials and 
related support 
(Summer 2017)

• Provide face to 
face professional 
learning sessions 
for aff ected 
teachers (Summer 
2017)

• Set expectations 
for implementation 
(Summer/Fall 2017)

_________________
During 2017-18 
School Year:

• Provide coaching 
and support 
through District ILT 
process related to 
Core Actions

• Monitor 
implementation 
of Core Actions 
centrally via 
a districtwide 
process (Spring 
2018)

• Implementation 
of practices is 
monitored in 
schools to meet 
established targets 

• Teachers’ 
implementation 
of new learning 
and skills creates 
richer learning 
environments for 
students, refl ecting 
4Cs, dynamic 
learning, and 
social-emotional 
learning

• Teachers’ 
satisfaction with 
school climate and 
culture improves

• High level 
of student 
engagement 
in learning and 
connections to 
school

• Students’ 4Cs 
skills improve 
as evidenced 
by teacher and 
student survey 
results, as well 
as EL and MVP 
Performance Tasks

• High quality professional learning 
developed for face-to-face format 
(Spring/Summer 2017)

• Face to face professional learning 
sessions provided to aff ected 
teachers (Summer 2017/2018)

• Expectations for implementation 
established

• Schools develop a clear plan for 
building-level implementation 
as evidenced by Core Actions 
integrated into SIP and ILT work 
(Spring/Summer 2018)

• Principals and other leaders 
support implementation via 
consistent messaging and support 
(Fall/Spring 2018)

• Target groups receive new 
curriculum materials

• Curriculum is considered to be high 
in quality (Summer 2017)

• Target groups report understanding 
of new curriculum (the “shift s”/
Core Actions) and feel reasonably 
confi dent in their ability to apply 
them (Fall 2017)

• School staff  begins to apply 
professional learning appropriately 
(Fall/Spring 2017-18)

• Continued 
improvement 
in student 
engagement 
compared to 
prior years’ data 
(teacher and 
student self-
reports)

• Continued 
improvement in 
4Cs skills. Higher 
percentage of 
students showing 
critical thinking/
problem solving/ 
communication 
skills (CWRA+, etc.) 
compared to prior 
years data

• Higher student 
perseverance and 
grit compared to 
prior years’ data

• Increased student 
achievement 
compared to prior 
years’ data 

• Teacher outcomes 
related to 
provision of high-
quality curriculum 
resources

LONG-TERMLONG-TERM  
OUTCOMESOUTCOMES

2020-21

SHORT-TERMSHORT-TERM  
OUTCOMESOUTCOMES

2019-20

IMPLEMENTATIONIMPLEMENTATION

2017-18 & 2018-19

STRATEGIESSTRATEGIES

Before/During 2017-18
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Table 1 shows the status of implementation goal accomplishment in key areas.  Except for some 
long-term goals for the ILTs (e.g., develop a districtwide process for monitoring the implementation 
of Core Actions), most of the goals were either fully or mostly met.  Conclusions were drawn based 
on the data collected via teacher surveys and data reported by Academics staff .  

Based on teachers’ responses on the WCPSS Professional Development Initiative 2017-18 survey, the 
professional learning provided by the Academics Department to teachers implementing the new 
curricula was perceived to be of high quality by its recipients.  Resources were delivered to schools 

Notes:   1.  Implementation eff orts in 2019-20 were complicated by the COVID-19 pandemic.
                2.  Implementation data were not collected due to the discontinuation of the ILT process.
                3.  While Academics staff  provided professional learning in 2018-19, data on the quality of the 
                    professional learning needed to assess Goal 1 (high quality professional learning developed for
                    aff ected teachers by Academics staff ) were not collected.
               4.  See the Methods/Data Collection section for additional information on the data sources. 

Table 1
Implementation Goal Status Ratings 

Goal StatusGoal Status

Pathway of Change Goal AreasPathway of Change Goal Areas Data SourcesData Sources 2017-182017-18 2018-192018-19

High quality professional learning developed for 
aff ected teachers by Academics staff  

Teacher Survey No data 
available

Face-to-face professional learning sessions provided 
to aff ected groups

Teacher Survey & 
Academics Staff  

Interviews

Expectations for implementation established Academics Staff  
Interviews

Schools develop a clear plan for building-level 
implementation as evidenced by Core Actions 
integrated into SIP and ILT work

Implementation Data Unknown Unknown

Principals and leadership support implementation via 
consistent messaging and support

Implementation Data Unknown Unknown

Target groups receive new curricula resources/
materials and related support

Academics Staff  
Interviews

Curriculum is considered to be of high quality Teacher Survey

Target groups report understanding of their 
curriculum and “shift s”/core actions

Teacher Survey No data 
available

School staff  begin to apply professional learning 
appropriately

Teacher Survey

Not Met

.....
Fully Met

..........
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Table 2
Outcome Goal Status Ratings 

Notes:   1.  Implementation eff orts in 2019-20 were complicated by the COVID-19 pandemic.
         2.  EL and MVP performance tasks were not administered in 2020-21 due to the switch to remote 

                     learning.
      3.  Goal att ainment of 4Cs skills is based on three of the 4Cs skills in 2019-20 and only one (creativity) in

                     2020-21 due to unavailable data.
               4.  See the Methods/Data Collection section for additional information on the data sources. 
               5.  Education Visualization and Analytics Solution (EVAAS)

as planned, and teachers taught the new curricula to students as intended.  Additional detail about 
how teachers perceived the resources they were provided can be found in Appendix A. 

Table 2 shows the status of short-term and long-term outcome goal accomplishment in 2019-20 
and 2020-21. The majority of short-term and long-term goals focused on teacher and student 
perceptions were met. The long-term goal related to increased student perseverance and grit 
based on self-reported survey data were met; however, goals related to student achievement and 
teacher outcome data were not evaluable due to the impact of the COVID 19 pandemic on student 
achievement data.

Not Met
.....

Fully Met
..........

Goal StatusGoal Status

Pathway of Change Goal AreasPathway of Change Goal Areas Data SourcesData Sources 2019-202019-20 2020-212020-21

Implementation of practices is monitored in schools to 
meet established targets

Implementation Data No data 
available

No data 
available

Teachers’ implementation of new learning and skills 
creates richer learning environments for students, 
refl ecting 4Cs, dynamic learning, and social-emotional 
learning

Teacher Survey 

Teachers’ satisfaction with school climate and culture 
improves

Teacher Survey

High level of student engagement in learning and 
connections to school

Student Survey

Students 4Cs skills improve as evidenced by teacher 
and student survey results, as well as EL and MVP 
performance tasks

Teacher Survey and 
Student Survey

Higher student perseverance and grit compared to 
prior years’ data

Student Survey

Increased student achievement compared to prior 
years’ data

EOG Data N/A N/A

Teacher outcomes related to provision of high-quality 
curriculum resources

EVAAS Data N/A N/A
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METHODS/DATA COLLECTION
DRA department staff  began to administer and summarize 
survey results to monitor implementation beginning in 2017-
18, and we have shared those data summaries with WCPSS 
Academics staff  as they became available.  Data collected were 
descriptive in nature, and appropriate conclusions that can be 
drawn are shown in Table 3.  

Table 3
Conclusions in this study were supported by a descriptive 
research design

Data Sources: List, Sadoff , & Wagner (2011); What Works Clearinghouse
(2014)

To help monitor implementation, annual surveys of teachers were 
administered and summarized beginning in 2017-18.  Due to the 
staggered rollout of these resources, it is important to note that data 
pertaining to curricula implementation were collected on diff erent 
timelines; hence, the baseline year varies across the curricula.  
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DRA began collecting data on this initiative 
at the beginning of the 2017-18 academic year 
and continued through 2020-21.  Data were 
gathered from teacher surveys that explored 
teachers’ perceptions of the new curricula 
and the associated training, as well as the 
level of support provided by Central Services 
(see Appendix D).  The survey administrations 
followed the curricular rollout schedule. A 
description of the timeline associated with the 
teacher survey data collected is provided below.

Spring 2021 teacher survey data were collected 
at the height of the pandemic, aft er the district 
had shift ed to remote instruction.  Spring 2021 
results in some cases varied greatly from data 
collected in previous years.  For example, EL 
6-8 teachers were always asked if they had 
adequate time to diff erentiate instruction.  
Historically, the percentage of positive 
agreement hovered around 20%; in 2021, those 
percentages were closer to 80%. 

All Spring 2021 data are included in this 
document, but given that they represent 
teachers’ perceptions during remote, blended, 
and face-to-face instruction, we also report 
changes between the baseline year and Spring 
2020,  which represented teachers’ pre-
pandemic perceptions. 

FALL 2017 DATA:  COLLECTED FOR 
EL 3, EL 6, AND MVP MATH 1
At the beginning of the 2017-18 academic year, 
DRA solicited feedback from all staff  members 
who att ended the initial summer training 
sessions for EL 3, EL 6, and MVP Math 1.  

Teachers working on the traditional academic 
calendar were invited to complete the survey 
between October 25, 2017, and December 
15, 2017.  Teachers working on a year-round 
academic calendar were invited to complete the 
survey between November 13, 2017 and January 
2, 2018.

Prior to teachers using the new resources, two 
days of training were provided between June 
20, 2017, and August 25, 2017.  Thus, staff  had 
approximately two to three months experience 
using the new curriculum at their schools 
before being asked to take the Fall 2017 survey.

SPRING 2018 DATA:  COLLECTED 
FOR EL 3, EL 6, AND MVP MATH 1
All Spring 2018 data were collected via survey 
between May 7, 2018, and June 30, 2018.  
Districtwide, the overall response rate for this 
survey was 79.3%. 

FALL 2018 DATA:  COLLECTED FOR 
OUR 6-8
Feedback was solicited from all staff  members 
who att ended the 2018 summer training 
sessions for OUR 6-8.  Teachers working on all 
academic calendars were invited to complete 
the Fall 2018 survey between October 15, 2018, 
and November 26, 2018.  Aft er receiving an 
initial request to complete the survey, all staff  
members who had not responded were sent 
a reminder every week for the duration of the 
survey window.   

The aforementioned training was provided in 
Summer 2018.  Thus, staff  had approximately 
three to four months experience delivering the 
new curriculum at their schools before being 
asked to provide feedback via the Fall 2018 
survey. 

SPRING 2019 DATA:  COLLECTED 
FOR EL 4-5, EL 7-8, OUR 6-8, MVP 
MATH 1-3 
All Spring 2019 data were collected via survey 
between April 30, 2019 and July 2, 2019.  The 
focus of the survey data collection was on 
newly implemented curricula; thus, data 
were not collected from Grade 3 and Grade 
6 teachers in Spring 2019.  Districtwide, the 
overall response rate for this survey was 89.3%. 
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SPRING 2020 DATA:  COLLECTED 
FOR EL 3-8, OUR 6-8, AND MVP 
MATH 1-3
All Spring 2020 data were collected via survey 
between June 12, 2020, and June 22, 2020.  
Due to the COVID-19 pandemic, the survey 
occurred much later in the year than usual 
and was only open for ten days.  The survey’s 
directions clarifi ed that the questions being 
asked referred to the pre-pandemic portion 
of the 2019-20 academic year, rather than 
soliciting teachers’ opinions about how the 
curriculum was faring during remote learning.  
Districtwide, the overall response rate for this 
survey was 53.9%. 

SPRING 2021 DATA:  COLLECTED 
FOR EL 3-8, OUR 6-8, AND MVP 
MATH 1-3   
All Spring 2021 data were collected via survey 
between May 19, 2021, and July 1, 2021.  Spring 
2021 teacher survey data collected refl ected 
teacher perceptions following the shift  to 
remote instruction.  Therefore, the survey 
responses represent a unique teaching 
experience in which teachers instructed 
students in a variety of learning environments 
(e.g., remotely, in a blended environment, and 
in-person). All students began the school year 
with remote instruction and then were brought 
back to campus on a rotating schedule (varying 
by grade level) before returning to in-person 
learning.  Approximately, 56,530 students 
att ended school remotely via the Virtual 
Academy for all of 2020-21.  The response 
rate in Spring 2021 was 56.2% which was 2.3 
percentage points above the Spring 2020 
response rate.   

SPRING 2018-SPRING 2020 DATA:  
COLLECTED FOR STUDENTS IN 
GRADES 3-8
Student survey data collected in the spring 
of 2018, 2019, and 2020 were used to measure 

short-term and long-term goals related to 
student engagement, creativity (as a measure 
of one of the 4Cs), and student perseverance 
and grit.   

FALL 2022 DATA:  COLLECTED 
FOR EL 3-8, OUR 6-8, AND MVP 
MATH 1-3
Finally, DRA conducted a series of focus group 
interviews with Academics staff  members 
who directly support WCPSS elementary, 
middle, and high school levels.  All of the 
interviewees supported the curricula rollouts, 
and their opinions were solicited to see what 
lessons could be learned.  The most relevant 
quotations from interviews conducted by 
school level (elementary, middle, and high 
school) focus groups are shared by subject 
area and grade level to supplement the 
teacher perception data included in this 
report. 

STUDENT SURVEY DATA: 
COLLECTED SPRING 2019, 
SPRING 2020, AND SPRING 2021
Each spring, WCPSS surveys students about 
their perception of various aspects of their 
learning experiences. In Spring 2019 and 2020, 
the WCPSS Student Survey was administered 
online to all students in Grades 5-12. In 
Spring 2021, the survey was made available to 
students in Grades 3 and 4, while continuing 
to be administered to all students in Grades 
5-12. In 2018-19, a total of 69,237 students 
from 187 schools responded to the survey. The 
overall survey response rate in 2018-19 was 
69%. Due to the pandemic and the abrupt 
switch to remote instruction in Spring 2020, 
the number of students participating in the 
survey decreased dramatically. A total of 29,655 
students from 191 schools responded to the 
survey in 2019-20, and 32,321 students from 
162 schools responded in 2020-21 resulting 
in an overall response rate of 29% and 36% 
respectively.
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PROFESSIONAL LEARNING 
FEEDBACK
In 2017-18, professional learning was delivered through 
the ILT professional development sessions. Central 
Services staff  members from various departments, 
including Academics and DRA, were present to 
support school-level teams in their planning for the 
implementation of the new curricular at schools. 
One method of strengthening implementation 
was providing school staff  information and guided 
practice on how to incorporate the shift s required to 
implement the new curricula successfully. Feedback 
was elicited from principals and teachers who had 
participated in the ILT process.  Teachers were asked to 
respond to open-ended items related to the benefi ts 
and challenges of the ILT process on the Spring 2018 
Teacher Survey and in focus group interviews. 

Teachers reported that they appreciated the time to 
collaborate with their school colleagues and benefi ted 
from the shared information (i.e., “being in the know”).  
Additional well-received elements included equity 
training, low inference notetaking, the Instructional 
Practice Guide (IPG), deep dives into the EL curriculum, 
and learning how the EL modules are aligned to 
the Core standards.  Moreover, teachers reported 
they had improved their classroom practices, and 
the tools provided (e.g., the Instruction, Curriculum, 
Environment, and Learner [ICEL] matrix; Review, 
Interview, Observation, and Test [RIOT] matrix; IPG; 
and Team Initiated Problem Solving [TIPS] model, etc.) 
were benefi cial. Teachers mentioned the professional
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learning delivered through the ILT process 
strengthened School Improvement 
Plans (SIPs) by encouraging schools to 
generate more detailed and measurable 
goals.  Teachers also shared the challenges 
associated with receiving professional 
learning via the ILT process.  Among the 
challenges reported, teachers shared that 
there were too many ILT days, too much whole 
group work which limited the amount of 
school level planning, and the implementation 
schedule did not allow time for teachers to 
implement with fi delity. 

Principal focus groups conducted in Spring 
2018 provided additional feedback on the ILT 
process from the principals’ perspectives. 

 Principals reported that they appreciated 
the “team aspect” of the ILT because it 
enabled the work to be shared among staff  
members.  The time allocated for the ILT to 
work collaboratively in small groups was 
valued more than the time spent in the larger 
group sett ing. However, principals felt that the 
ILT process lacked coherence and continuity 
from Day 1 through Day 5, and the expectations 
were not vertically aligned with the work they 
had done previously.  Additionally, principals 
expressed concerns about the amount of time 
they and their staff  were required to be out of 
the school building.  They felt that the 6 days 
of professional learning required by the ILT 
processes created a burden on staff  time.
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EL EDUCATION 3-5
Overall, teacher perceptions of the EL curriculum in 
Grades 3-5 varied over time and across grade levels.  
More than two-thirds of teachers considered their 
new curriculum high-quality (see Appendix C, Table 
C1).  Over time, these teachers became more confi dent 
in their ability to diff erentiate instruction and felt less 
need for additional training and support.  Questions 
asking about the 4Cs consistently returned high levels of 
positive agreement with litt le fl uctuation over time.

EL 3-5 SURVEY RESULTS
How have the Grade 3-5 teachers’ perceptions of 
the EL curriculum changed over time?

Figure 2 and Table 4 summarize the teacher survey data.  
Viewed holistically, it should be noted that:

• The percentage of Grade 3-5 teachers who agreed 
that their curriculum is of high quality remained 
stable over time.  The change from the 2017 baseline 
to Spring 2021 was only one percentage point, landing 
at 70%.

• Encouragingly, the data show that Grades 3-5 
teachers felt increasingly confi dent in their ability to 
diff erentiate instruction.  Starting with a low of 17% in 
2017, the level of positive agreement rose to 69% by 
2021.   

• The EL 3-5 curricula have continued to elicit the 
most positive feedback when teachers were asked if 
their new curriculum supports the 4Cs.  The level of 
positive agreement remained stable across all four 
years, ranging from 81% to 83%.  
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• The percentage of EL Grade 3-5 teachers who felt that they needed additional training and 
support with their new curriculum decreased steadily and markedly across all years; the 
percentage was 62% when the curricula were introduced in 2017, but had fallen to 35% by 2021.  
Part of the decline might be att ributed to teachers’ ability to engage in additional training 
during remote instruction. 

• Consistently, approximately three-quarters of the EL 3-5 teachers reported that they were able 
to deliver their new curriculum with fi delity, with the level of positive agreement ranging from 71 
to 79%.  It is important to note that these data changed litt le during the remote learning period.

Figure 2
Grade 3-5 Teachers’ Perceptions of the EL Curriculum in Spring 2020/2021 and Over Time

Data Source:  WCPSS Spring 2018 through Spring 2021 Teacher Survey Data
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Grades 3-5 teachers were also asked about 
the appropriateness of the EL curriculum 
for meeting the needs of Academically or 
Intellectually Gift ed (AIG) students, English 
Learners, and struggling students (see Table 4).  
Some categories and grade levels showed more 
shift s than others.  The “somewhat” response is 
the greatest for each question and remains so 
over time.  Overall:

• The percentage of teachers responding 
“defi nitely” when asked if the new 
curriculum meets the needs of AIG students 
ranged from 23.2% for EL 4 to 25.6% for 
EL 3 in Spring 2020 and decreased to 
less than 20% in 2021.  The percentage 
of teachers who responded “not at all” 
was approximately 20% and showed no 
improvement.  

• In 2020, some of the largest changes in the 
data occurred when teachers were asked 
if the EL curriculum meets the needs of 
English Learner students.  The number of 
Grade 3-5 teachers responding “defi nitely” 
fell between -10.3 percentage points for 
EL 4 to -17.7 percentage points for EL 3 in 
2020.  These decreases doubled in 2021, 
ranging from -20.8 to -23.9 by grade level.  
On the other end of the scale, in 2020, the 
percentage of teachers who responded 
“not at all” to this survey item increased 
across all grade levels, ranging from +2.7 
for EL 3 to +9.1 percentage points for EL 5.  
These increases doubled in 2021 for EL 3 and 
EL 4 while remaining consistent for EL 5.

• When asked if the new curriculum is 
meeting the needs of struggling students, 
more teachers gravitated towards the 
“somewhat” category for EL 3 and EL 4 in 
2020 and 2021.  The percentage of teachers 
who responded “defi nitely” when asked 
if the new curriculum was appropriate 
ranged between 11.3% and 17.4% in 2020 
and between 11.2% and 14.5% in 2021, with 
a notable increase for EL 5 in 2021.  The 
percentage of teachers responding “not at 
all” showed notable increases for EL 3 and 
EL 5 in 2020, but these changes declined in 
2021. 
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Table 4
Grade 3-5 Teachers’ Perceptions of the EL Curriculum for Selected Students:  Spring 2020/2021 and 
Over Time 

Data Source:  WCPSS Spring 2018 through Spring 2021 Teacher Survey Data
Notes: 1.   The “Change” row reports the diff erence between Spring 2020/Spring 2021 and when the 
                     other data were fi rst collected during the baseline year; implementation timelines varied across
                     content areas.  EL 3 data for these items were fi rst collected in Fall 2017.  EL 4 and EL 5 data for these
                     items were fi rst collected in Fall 2018.
               2.   Changes greater than fi ve percentage points are highlighted in blue. 
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Table 5
Grade 3-5 Teachers’ Perception of Curriculum’s Impact on Student Achievement:  Spring 2020/2021 
and Over Time

What was the Grade 3-5 teachers’ summative assessment of the EL curriculum from 
Spring 2019 to Spring 2020?
In Spring 2020 and Spring 2021, the most common response from the Grade 3-5 teachers was 
“mostly positive.”  Across all three elementary grade levels, approximately 20% of the survey 
respondents felt the new curricula had a negative impact in 2020 with a decrease in 2021 to 
approximately 10% (see Table 5). 

Data Source:  WCPSS Spring 2018 through Spring 2021 Teacher Survey Data
Notes:  1. The “Change” row reports the diff erence between Spring 2020/Spring 2021 and when the other 
                    data were fi rst collected during the baseline year; implementation timelines varied across content
                    areas.  EL 3 data for this item were only collected in Spring 2020.  EL 4 and EL 5 data were fi rst 
                    collected in Spring 2019.
             2. Changes greater than fi ve percentage points are highlighted in blue.
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EL EDUCATION 6-8
The Spring 2020 results show that between 45.9% (EL 7) 
and 55.1% (EL 8) of middle school teachers consider their 
new curriculum to be high-quality, and these percentages 
increased in 2021 (see Appendix C, Table C2).  Over time, 
these teachers became more confi dent in their ability to 
diff erentiate instruction and felt less need for additional 
training and support. The survey item asking about 
students’ opportunities to engage in the 4Cs consistently 
returned moderate levels of positive agreement.  While in 
2020 there were notable declines in Grades 7 and 8, these 
declines reversed in 2021.

EL 6-8 SURVEY RESULTS
How have the Grade 6-8 teachers’ perceptions of the 
EL curriculum changed over time?
Figure 3 and Table 6 summarize the teacher survey data.  
Viewed holistically, it should be noted that:

• When asked if their new curriculum was high in quality, 
the EL 6-8 teachers hovered around 50% for most years.  
However, perceptions did improve from a low of 49% in 
2019 to a high of 64% in 2021.

•  Historically, the lowest level of positive agreement 
(across all data points) pertains to the survey item 
asking teachers if they have time to diff erentiate 
instruction when using the new resources.  While 
starting at only 13% in 2017, the level of positive 
agreement increased steadily from year-to-year, 
soaring to 77% in 2021.  As discussed later in the report, 
this may be due to more pacing fl exibility that teachers 
were given during remote instruction. 
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• In 2017, about two-thirds (69%) of the 
EL 6-8 teachers consistently agreed that 
their new curriculum allows students 
opportunities to engage in the 4Cs.  These 
data have remained relatively stable across 
all fi ve years.  In 2020 the level of positive 
agreement did dip to 63%, but rebounded 
to 71% in 2021.

• Consistent with other data patt erns for 
this survey item, the number of teachers 
agreeing that they need additional training 
and support showed a steady decrease 
over time.  Beginning at 47% in 2017, the 
percentage had fallen to 14% by 2021 as 
teachers gained familiarity with their new 
curriculum.  

• As shown in Figure 3, the percentage 
of teachers who agreed they were 
implementing their new curriculum 
with fi delity hovered around 80% from 
2018 through 2020 (additional detail is 
in Appendix C, Table C2).  The 2021 data 
showed a drop to 69%, but that is likely 
related to the need to provide remote or 
blended instruction during the pandemic.
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Figure 3 
Grade 6-8 Teachers’ Perceptions of the EL Curriculum in Spring 2020/2021 and Over Time

Data Source:  WCPSS Spring 2018 through Spring 2021 Teacher Survey Data

• When asked if the new curriculum meets 
the needs of English Learner students, the 
results were mixed in 2020.  For example, 
the percentage of teachers responding 
that their curriculum was “not at all” 
appropriate showed no change for EL 
8 since data collection began, whereas 
the positive agreement for EL 6 declined 
by -4.7 percentage points.  Meanwhile, 
the level of agreement for EL 7 increased 
by +5 percentage points since Fall 2018.  
There were notable improvements in 
2021, dropping from approximately half 
of teachers to between one third to 
one quarter of teachers reporting the 
curriculum was “not at all” appropriate for 
English Learner students.

Middle grade teachers were also asked about 
the appropriateness of the EL curriculum 
for meeting the needs of Academically 
Gift ed (AIG) students, English Learners, and 
struggling students (Table 6).  In most cases, 
the shift s between the baseline year when 
data collection began and Spring 2020 were 
not dramatic, but more notable changes were 
present in Spring 2021.  As Table 6 documents:

• In Spring 2020, the percentage of teachers 
responding “not at all” when asked if 
the new curriculum meets the needs of 
AIG students ranged from 32.7% (EL 6) 
to 49.4% (EL 7).  These percentages were 
approximately cut in half in 2021 for EL 7 
and EL 8 while remaining constant in EL 6.
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• When asked about the appropriateness of 
the new curricula for struggling students, 
overall Spring 2020 data showed litt le 
change since Fall 2017 and/or Fall 2018.  In 
Spring 2020, between 31.8% (EL 8) to 42.2% 
(EL 6) of the teachers felt that their new 
curriculum was “not at all” appropriate 
for struggling students. Again, there 
were notable improvements in these 
percentages in 2021.

• The data from Spring 2020 also show that 
about one-half of all Grade 6-8 teachers 
responded “somewhat” when asked if the 
new curriculum meets the needs of AIG, 
English Learner, and struggling students; 
these fi ndings were only slightly higher in 
2021.  The remaining teachers expressed 
stronger positive and negative opinions 
about the appropriateness of the resources 
for selected students. 
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Table 6 
Grade 6-8 Teachers’ Perceptions of the EL Curriculum for Selected Students: Spring 2020/2021 and 
Over Time

Data Source:  WCPSS Spring 2018 through Spring 2021 Teacher Survey Data
Notes: 1. The “Change” row reports the diff erence between Spring 2020/Spring 2021 and when the other 
                    data were fi rst collected during the baseline year; implementation timelines varied across content
                    areas.  EL 6 data for these items were fi rst collected in Fall 2017.  EL 7 and EL 8 data for these items
                    were fi rst collected in Fall 2018.
                2. Diff erences greater than fi ve percentage points are highlighted in blue.
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What was the Grade 6-8 teachers’ summative assessment of the EL curriculum from Spring 
2019 to Spring 2021?
As shown in Table 7, in 2020, almost one-third of the Grade 6-8 teachers believed the new curriculum 
has had a “mostly positive” impact on student achievement.  Conversely, in 2020 about one-third 
believed the changes were mostly negative, and between 38.6% (EL 6) and 44.2% (EL 8) believed 
that the new curricula made no diff erence.  In 2021, teachers’ assessment of the impact of the new 
curriculum on student achievement became more positive across all middle school grade levels. 

Table 7 
Grade 6-8 Teachers’ Perception of Curriculum’s impact on Student Achievement: Spring 2020/21  
and Over Time

Data Source:  WCPSS Spring 2018 through Spring 2021 Teacher Survey Data
Notes:  1. The “Change” rows report the diff erence between Spring 2020/Spring 2021 and when the other
                    data were fi rst collected during the baseline year; implementation timelines varied across
                    content areas.  EL 6 data for this item were fi rst collected in Spring 2020.  EL 7 and EL 8 data
                    were fi rst collected in Spring 2019.
               2.  Diff erences greater than fi ve percentage points are highlighted in blue.
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OPEN UP RESOURCES (OUR) 6-8 
Similar to EL, survey data were collected from middle 
school teachers implanting Open Up Resources (OUR) for 
mathematics. Over time, there was litt le variance by grade 
level, with ratings of curriculum quality, appropriateness 
for special needs students, fi delity of implementation, 
and impact on student achievement rarely deviating more 
than a few percentage points.  There were two exceptions: 
1) more OUR 8 teachers reported a need for additional 
training and support (40.4% versus 20% for OUR 6) in Spring 
2020, and 2) fewer OUR 6 teachers reported the curriculum 
was of high quality (61.8% for OUR 6 versus 79.4% for OUR 
8) in Spring 2021 (see Appendix C, Table C3). Consistent with 
teacher feedback on the EL curriculum, there were notable 
declines in teachers reporting that they could implement 
the OUR curriculum with fi delity in 2020-21.  These fi ndings 
were likely a result of the pandemic, given that for much or 
all of 2020-21, teachers were asked to provide remote and/or 
blended instruction. 

OUR 6-8 SURVEY RESULTS
How have OUR 6-8 teacher’s perceptions of their new 
curriculum changed over time?
As shown in Figure 4 and Table 8, most of the survey items 
showed litt le variance across grades in Spring 2020 and 
Spring 2021.  More specifi cally:

• The percentage of OUR 6-8 mathematics teachers who 
agreed that their new curriculum was of high quality 
began at 71% during the 2018 rollout.  It did drop to 
52% in 2019 and rose slightly to 58% in 2020.  However, 
by 2021 teachers’ level of positive agreement had 
rebounded to pre-pandemic levels, resting at 72%.
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• When asked if they had adequate time 
to diff erentiate instruction, the level of 
positive agreement was stagnant from 2018 
(22%) through 2020 (23%).  Yet, in 2021, 
the data show that teachers’ confi dence 
in their ability to diff erentiate increased 
substantially to 64%.

• As with the EL data patt erns, nearly all 
OUR 6-8 teachers agreed that their 
new curriculum gives students ample 
opportunities to practice the 4Cs; the 
level of positive agreement began with 
a baseline of 87% in 2018, and remained 
strong.  In 2021, the level of positive 
agreement was 84%.

• When the OUR 6-8 teachers were asked 
if they needed additional training and 
support, their responses were more 
consistent than the data patt erns 
previously discussed for EL.  More 

Figure 4
Spring 2020/2021:  Grade 6-8 Teachers’ Impressions of the OUR Curriculum

Data Source:  WCPSS Spring 2019 through Spring 2021 Teacher Survey Data

specifi cally, the baseline data from 2018 
returned a level of positive agreement 
of 30%, which held steady for the 
following two academic years.  By 2021 the 
percentage had dropped to 21%.  While 
this is encouraging, the drop in teachers 
feeling they needed additional training 
and support was not as dramatic as other 
curricula. 

• Most OUR 6-8 teachers have consistently 
reported that they can deliver their 
curriculum with fi delity.  Yet, as shown 
in Figure 4, these data have fl uctuations 
greater than the other survey items.  The 
level of positive agreement returned a 
63% baseline in 2019, then rose to 73% in 
2020, before dropping to 56% in 2021.
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Grade 6-8 teachers were also asked about 
the appropriateness of the new curriculum 
for meeting the needs of Academically 
Gift ed (AIG) students, English Learners, and 
struggling students (Table 8).  In most cases, 
the shift s between the baseline year when 
data collection began and Spring 2020 and 
2021 were not dramatic.  As Table 8 documents:

• Only 23.3% of Grade 6 teachers agreed the 
OUR curriculum “defi nitely” helps them 
plan for the needs of Academically Gift ed 
(AIG) students.  For comparison, 38.6% 
of Grade 8 teachers agreed that this was 
“defi nitely” the case.  The percentage of 
teachers responding “defi nitely” declined 
over time ranging from a decline of 5.1% 
for Grade 8 to 17.8% for Grade 6 in 2021.  
On the other end of the spectrum, 9.1% 
of the Grade 8 teachers reported the 
scaff olds and extensions for AIG students 
in the curriculum were “not at all” helpful, 
compared to 14.3% for Grade 7 teachers. 
These percentages were consistent from 
baseline to 2021 for Grades 6 and 7, but 
decreased for Grade 8.

• The percentage of teachers who felt that 
the scaff olds and extensions within the 
OUR curriculum was “not at all” helpful 
for EL students showed litt le variation 
across grades – only 3.9 percentage points 
(ranging from 43.2% for OUR 8 to 47.1% 
for OUR 6) in 2020.  In Grades 6 and 7 the 
percentage of teachers responding “not 
at all” increased across time while for 
Grade 8 there was a 25 percentage points 
decrease.  The percentage of teachers who 
felt they were “defi nitely” helpful ranged 
from 4.3% for OUR 6 to 11.4% for OUR 8 
and remained consistent over time. 

• When asked if the scaff olds and extensions 
provided within the resource help a 
teacher plan for the needs of struggling 
students, the percentage of teachers 
responding “defi nitely” ranged from 5.5% 
for OUR 6 to 9.1% for OUR 8 – a diff erence 
of 3.6 percentage points.  Changes 
across time in the percentage of teachers 
responding “not at all” varied by grade 
level from a 6.4 percentage point increase 
in Grade 7 to a -12.3 percentage point 
decrease in Grade 8.  Between 35.4% 
(OUR 8) and 49.3% (OUR 6) of teachers 
reported that these resources were “not at 
all” helpful for struggling students.  These 
percentages remained consistent across 
time.
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Table 8
Grade 6-8 Teachers’ Impressions of the OUR Curriculum for Selected Students: Spring 2020/2021  

Data Source:  WCPSS Spring 2019 through Spring 2021 Teacher Survey Data
Notes:   1.  The “2020 Change” and “2021 Change” rows report the percentage point diff erence in positive 
                     agreement between Spring 2020/Spring 2021 and when the data were fi rst collected in Fall 2018. 
                2.  Changes greater than fi ve percentage points are highlighted in blue. 
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As shown in Table 9, teacher perceptions of the impact on student achievement were mixed across 
all three grade levels; approximately one fourth (27.5% for OUR 7) to one-third (36.4% for OUR 8) 
felt that the new curricula had a “mostly positive” impact on student achievement.  Yet, a similar 
percentage of teachers–ranging from 30.4% for OUR 7 to 34.1% for OUR 8–responded their new 
curriculum had a “mostly negative” eff ect on their students.  Teachers were considerably more 
positive in Spring 2021, with approximately 50% of teachers reporting that the new curricula have 
had a “mostly positive” impact on student achievement.

Table 9
Grade 6-8 Teachers’ Perception of Curriculum’s Impact on Student Achievement: Spring 2020/2021 
and Over Time    

Data Source:  WCPSS Spring 2019 through Spring 2021 Teacher Survey Data
Notes:   1.  The “Change in % agreement from Baseline Year” row reports the diff erence in positive 
                     agreement between Spring 2020/Spring 2021 and when the data were fi rst collected in Fall 2018.  
               2.  Changes greater than fi ve percentage points are highlighted in blue.
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MATHEMATICS VISION PROJECT 
(MVP) MATH 1-3  
Survey data were collected from teachers implementing the 
MVP Math curriculum.  The data presented in this section 
were similar to data collected on the EL and OUR curricular. 
There was also an external evaluation of MVP, Mathematics 
Vision Project (MVP) High School Curriculum Evaluation, 
conducted by MGT Consulting Group in December 2019. 
The current study was conducted independently of MGT’s 
evaluation; therefore, the fi ndings from the MGT study are 
not included in this evaluation. In most cases, the percentage 
of teachers implementing MVP Math who agreed that their 
new curriculum is of high quality declined steadily as the 
curriculum became more advanced, falling from MVP Math 
1 to MVP Math 3 (see Appendix C, Table C4).  When asked 
about the students’ opportunities to engage in the 4Cs, 
the MVP Math 1-3 curricula showed more consistency, with 
higher levels of positive agreement.  Over time, MVP Math 
1-3 teachers became increasingly confi dent in their ability to 
diff erentiate instruction.  By Spring 2020, less than 30% of the 
MVP Math 1-3 teachers reported that they needed additional 
training and support, and this percentage further declined 
to 14% in 2021.  While overall Spring 2021 results were more 
positive than Spring 2020, the patt erns were consistent across 
both years. 
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• Consistent with other data patt erns 
seen in EL, the percentage of MVP Math 
1-3 teachers who felt that they needed 
additional training and support continued to 
decrease as teachers gained experience with 
the new curricula.  When fi rst introduced in 
2017, 46% of the teachers felt they needed 
additional training and support; by 2021 that 
percentage had decreased to 14%.

• When asked if they could deliver their 
curriculum with fi delity, the MVP Math 
1-3 teachers returned a level of positive 
agreement between 61% and 66% 
across all data points.  There were some 
minor fl uctuations across the years.  Yet, 
approximately two-thirds of the teachers 
reported that they could still deliver their 
MVP curriculum with fi delity despite the 
challenges of the pandemic and remote 
instruction.

MVP MATH 1-3 SURVEY RESULTS 
How have the MVP Math 1-3 teachers’ 
perceptions of the new curriculum changed 
over time from Fall 2017 to Spring 2020?
Figure 5 and Table 10 summarize the teacher 
survey data.  Viewed holistically, it should be 
noted that:

• Across the fi ve-year period from 2017 to 
2021, the majority of MVP Math 1-3 teachers 
reported that their new curriculum was of 
high quality.  The baseline data collected 
in 2017 returned a 66% level of positive 
agreement, and landed at 73% in 2021.    

• When asked about their ability to 
diff erentiate instruction, the level of positive 
agreement remained steady between 
2017 and 2020.  In 2021 the level of positive 
agreement rose to 71%.  The additional 
fl exibility and resources made available 
during remote/blended/in-person learning 
(discussed later in this report) may have had 
a profound eff ect on teachers responses in 
2021.

• MVP Math 1-3 teachers were positive in their 
opinion that their curriculum supported 
the 4Cs.  Baseline data from 2017 returned a 
level of positive agreement of 69%; by 2021, 
the level of positive agreement increased to 
86%.  
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Math 1-3 teachers were asked about the 
appropriateness of the new curriculum for 
meeting the needs of Academically Gift ed 
(AIG) students, English Learners, and 
struggling students.  As Table 10 reports:

• In 2021, the percentage of teachers 
responding “defi nitely” when asked if the 
new curriculum meets the needs of AIG 
students decreased by -22.9 percentage 
points for MVP Math 1 since Fall 2017.  
Similarly, the percentage of Math 1 teachers 
who responded “somewhat” increased 
by 21.6 percentage points over the same 
period, suggesting some moderation over 
time.  The data shift s for Math 2-3 were 
similar but smaller.  

• When asked if the curriculum was meeting 
the needs of English Learner students, 
in 2021 about one-third of the Math 1-3 
teachers responded, “not at all” (between 
34.6% and 37.1%).  This percentage 
represents a decrease of between 21.8 to 
25.4 percentage points from baseline.  The 
trends seen within the 2021 results were 
consistent with Spring 2020.

• When asked if the new curriculum is 
meeting the needs of struggling students, 
the shift s were generally also positive 
for Math 1-3 teachers.  For example, by 
2021, the percentage of Math 1 teachers 
who felt their curriculum was “defi nitely” 
appropriate for struggling students 
increased by 8.8 percentage points since 
Fall 2017, and the percentage of teachers 
responding “not at all” declined by almost 

Data Source:  WCPSS Spring 2018 through Spring 2021 Teacher Survey Data.

Figure 5
Math 1-3 Teachers’ Perceptions of the MVP Curriculum: Spring 2020/2021 and Over Time
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Table 10
Math 1-3 Teachers’ Perceptions of the MVP Curriculum for Selected Students: Spring 2020/2021 and 
Over Time

Data Source:  WCPSS Spring 2018 through Spring 2021 Teacher Survey Data
Notes:  1. The “Change” row reports the diff erence between Spring 2020/2021 and when the other data were 
                    fi rst collected during the baseline year; implementation timelines varied across content areas.  
                    MVP Math 1 data for these items were fi rst collected in Fall 2017.  MVP Math 2 and MVP Math 3 data
                    for these items were fi rst collected in Spring 2019.
               2.   Diff erences greater than fi ve percentage points are highlighted in blue.

13 percentage points.  For MVP Math 1-3, in Spring 2021 the percentage of teachers who asserted 
that their new curriculum was “not at all” appropriate for struggling students decreased by -12.8, 
-22.7, and -21.2 percentage points, respectively, since data collection began.  Again, the trends 
seen within the 2021 results were consistent with Spring 2020.  Despite these gains, “somewhat” 
was still the most common response over time.    
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What was the Math 1-3 teachers’ summative assessment of the MVP curriculum from 
Spring 2019 to Spring 2020?
When asked how they would describe the new curriculum’s impact on student achievement, the 
most common response was the new curriculum’s infl uence is “mostly positive” for the MVP 
Math 1-3 teachers in 2021.  Less than 14.3 percent of teachers responded that the new curricula 
had a “mostly negative” eff ect.  Like the other data patt erns, Math 3 teachers were less positive in 
their assessment than the Math 1 and Math 2 teachers.  Overall, the 2020 and 2021 data are more 
positive than the baseline year, with more teachers reporting their new curriculum is having a 
“mostly positive” eff ect and fewer saying it had a “mostly negative” eff ect..
Table 11
Math 1-3 Teachers’ Summative MVP Curriculum Assessment: Spring 2020/2021 and Over Time

Data Source:  WCPSS Spring 2018 through Spring 2021 Teacher Survey Data
Notes:  1. The “Change” row reports the diff erence between Spring 2020/2021 and when the other data 
                    were fi rst collected during the baseline year; implementation timelines varied across content 
                    areas.  MVP Math 1 data for these items were fi rst collected in Fall 2017.  
                    MVP Math 2 and MVP Math 3 data for these items were fi rst collected in Spring 2019.     
               2. Diff erences greater than fi ve percentage points are highlighted in blue.
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ACADEMICS STAFF 
FEEDBACK ON CURRICULAR 
IMPLEMENTATION

In Fall 2021, DRA conducted a series of focus group 
interviews with Academics staff  members who directly 
support curriculum implementation in WCPSS schools at 
the elementary, middle, and high school levels.  All of the 
interviewees were instrumental in the curricula rollouts, and 
their opinions were solicited to determine what went well, 
what were their biggest challenges, and what lessons could 
be learned to help the district in the future.  We also asked 
why they thought the 2021 survey results were more positive 
overall than 2020.

INTERVIEWS WITH ACADEMICS STAFF—
ELEMENTARY GRADES EL 3-5
According to Academics staff  members supporting the 
implementation of EL 3-5, the more positive results in 
Spring 2021 may have been due to the greater fl exibility in 
implementing the curriculum and the additional resources 
provided to teachers.  Academic staff  members said a 
strength of the rollout was that they sought feedback from 
multiple stakeholder groups and provided resources to 
assist teachers with instructing students to reach the higher 
standards of the newly adopted curriculum.  The Academics 
staff  also mentioned the challenges faced by a large-
scale curriculum rollout included the rapid pace in which 
it was implemented, lack of focus on teachers’ beliefs and 
mindsets related to students’ ability to master the higher 
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standards of the EL curriculum, and the lack 
of sustained professional development.  To 
address these challenges, staff  suggested 
a larger implementation period when 
adopting a new curriculum to allow teachers 
to acquire the technical skills and develop 
mindsets consistent with the new approach.  
Representative quotes from the elementary 
level staff  are shared for each question posed 
below.  

This Spring’s [2021] teacher survey 
questions were much more positive than in 
the past. Why do you think it was so much 
more positive?  Was there more fl exibility? 

“The teachers have become more familiar 
with the curriculum, and as a result they 
are able to make more accommodations 
for their students.  Plus, we provided more 
resources at the district level, including a 
scaff olding document, pre-assessments, a 
‘bridge’ curriculum to assist teachers due 
to the pandemic, and an adjusted pacing 
guide.  All of these eff orts helped improve 
and change teachers’ perspectives.”

“When we were remote due to the 
pandemic, we knew it would take longer for 
the teachers to get through the curriculum, 
so instead of doing four modules we 
shortened it to three to give them more 
fl exibility.  In certain grade levels the 
teachers got to choose the three modules, 
and in other grade levels it was assigned.  
It depended on the standards that were 
taught in each module.”

“The ‘bridge’ curriculum really tried to 
help connect where the students ended 
the year in 2019-20 and where they were 
starting in 2020-21.  We gave the teachers 
additional resources to help them identify 
the [learning] gaps due to the pandemic, 

and we provided scaff olds aligned to the 
curriculum resources to help overcome 
those defi ciencies.”

“The reason why we see the perception 
data improved [in 2021] is that the teachers 
were at fi rst skeptical of the higher 
expectations, but over time they realized 
that students could meet the higher 
standards and become more positive.  That 
helped build trust with the curriculum.”  

What went well with the curricula rollouts?  
What were the biggest successes?

“For the fi rst time in a long time, we were 
off ering elementary schools curricular 
resources that included texts for students 
and printed student handouts.  That went 
well.  For a long time, they didn’t have 
those materials provided by the district.”

“The curriculum was aligned to the 
shift s we were asked to make with the 
implementation of the [new] standards, 
and it rectifi ed some of the challenges 
that were highlighted by the curriculum 
audit.  For example, some of the biggest 
challenges revolved around the fact that 
the tasks kids were being assigned did not 
exemplify the rigor the standards called for.  
The students were doing what we asked 
them to do, but we needed to raise the bar 
and ask more of them.”

“The process we used to adapt the 
curriculum was very inclusive, not only 
within the departments within Central 
Services, but also with teachers, parents, 
and the community.  We had curriculum 
fairs, sites across the district, where the 
parents and community members could 
see the curriculum and give feedback 
before we narrowed it down to three 
possibilities and made a fi nal choice.”
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What were the biggest challenges you 
faced with the curricula rollouts?  How 
were those challenges addressed?

“The initial rollout with grades 3 and 6 was 
diffi  cult because it happened so quickly.  
Teachers were given a few days of training 
and then were expected to implement.  
They needed more processing time than 
they were given.”

“Beliefs and mindsets were challenging.  
Teachers were skeptical that all kids could 
achieve the rigor that was expected, 
especially because we grouped students 
by their reading level.  So, some students 
were not reading books appropriate for 
their grade level because they didn’t always 
have access to their grade level books.  This 
curriculum allowed everyone access to 
grade level materials.  It was a challenge to 
change that mindset.”

“The challenges were providing sustainable 
ongoing professional development, 
especially during the pandemic.  The 
training can’t be a ‘once and done.’  Right 
now, we can’t require any training that 
requires a substitute because the schools 
are understaff ed, so as a district we’ve had 
to do much less PD.  Finding subs remains 
diffi  cult.”

“When we initially rolled out the EL 
curriculum, we had the vendor provide 
a lot of initial training, but it was hard to 
train the new hires and keep up the same 
energy and momentum.  The district is just 
so big…”

“I really wish that we were not interrupted 
by the pandemic because I am confi dent 
we would have seen increases in the 
student achievement scores.  This was 
defi nitely what the district needed to 
propel us forward.  It aligns to the state 
initiative around the science of reading 
for elementary schools.  We are in a good 
place.  It’s defi nitely worth the time and 
eff ort.  It was a great investment in our 
students.”

What lessons were learned during the 
curricula rollouts?  Any advice for those 
initiating future rollouts?

“A curriculum implementation requires 
a longer ‘runway’ for the rollout to give 
teachers time to really learn the curriculum, 
which was a big piece that we missed.  We 
worked on teaching the mindset shift s 
and the pedagogical shift s that had to 
happen in order to lift  the curriculum.  
What I mean by that is that we went from 
a place where the ELA block was generally 
quiet, but EL Education requires that 60% 
of the discourse is among the students 
themselves.”

“It was a combination of technical skills 
like how to implement the curriculum, but 
we should have also tackled the soft  skills 
pertaining to att itude and mindset.  We 
should have laid the foundation with some 
belief work.  That would have helped initial 
perceptions.  We missed the boat on that.  
We needed to work on beliefs and get 
more people on board.  We couldn’t spend 
enough time on it because the runway was 
so short.”
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INTERVIEWS WITH ACADEMICS 
STAFF—MIDDLE SCHOOL 
GRADES EL 6-8 AND OUR 6-8
Academics staff  members supporting the 
implementation of EL 6-8 and OUR 6-8 shared 
their perceptions regarding the positive survey 
results in Spring 2021, during the focus group 
interviews conducted by DRA staff .  Similar 
to the elementary level, middle school staff  
believed that the more positive survey results 
refl ected the greater fl exibility teachers were 
off ered during remote instruction and the 
additional resources they were provided. 
Academics staff  shared that the professional 
learning off ered to principals along with the 
partnerships between district staff  and vendors 
and between coaches and Instructional 
Facilitators were strengths within the rollout. 
Staff  members supporting middle school 
programs reiterated what their elementary 
level colleagues stated about the challenges 
faced by the fast-paced curricular rollout.  To 
mitigate challenges, Academics staff  members 
recommended involving a multi-stakeholder 
team, developing an implementation team, 
beginning implementation planning early, and 
providing professional learning resources to 
PLTs.  Representative quotes from the middle-
level staff  are shared for each question posed 
below. 

This Spring’s teacher survey questions 
were much more positive than in the past. 
Why do you think it was so much more 
positive?  Was there more fl exibility? 

“This past year was especially more 
positive.  The teachers were in an 
environment where everything changed, 
like delivery structure.  Being able to use 

a core resource and a blueprint platform 
made it easier for them to use the resource, 
but they didn’t have anything else.  It 
was more about the delivery structure 
than the curriculum itself.  We tailored 
our resources to meet the needs of the 
current environment, which involved virtual 
teaching.  Because it was handed to the 
teachers, it was a comfortable transition for 
them.”

“This is more about delivery of instruction 
during the pandemic and not about 
the implementation of core curricula.  A 
blueprint course is literally the course 
materials provided through Canvas.  Grade 
level by grade level course materials were 
made available in Canvas, so everything 
was ready for a teacher to log into a 
learning management system.  Many of 
the resources were available before the 
pandemic.”

“There was a litt le fl exibility.  The way EL 
is taught, there was a reduced amount of 
time we were teaching, limited time, so 
some things were left  out.  We took one 
module out.  All EL teachers had to teach 
Modules 1 and 2, and about three-quarters 
of the teachers had a choice between 
Modules 3 and 4.”

“All curricula are defi ned around the... 
instructional practice[s].  There is always 
room in there for teachers to respond to 
the students in front of them, and teachers 
always have fl exibility around what the 
instruction should look like.”



42WCPSS Curricula Implementation: EL 3-8, OUR 6-8, and MVP Math 1-3

Wake County Public School System  |  Data, Research, and Accountability Department

What went well with the curricula rollouts?  
What were the biggest successes?

“We had 1.5 years with [grades] 3 and 6 
implementation structure, but less with the 
other grades.  We provided PD [professional 
development] for principals so they knew 
what they were looking at.  We had ‘level 
sessions’ where the content specialist 
would speak directly to EL or OUR.  Part of 
the PD was the ‘learning walks’ where the 
principals could go to diff erent schools and 
look at the curriculum being taught, talk 
about what they were seeing, both positive 
and negative.  Content specialists were 
leading those walks.  Principals didn’t get 
as much PD as we wanted, but they learned 
enough to know what to look for in the 
classrooms.”  

“Partnership with the vendors was very 
helpful – training and coaching were 
involved in the process.  It was an ongoing 
partnership.  The vendors provided 
ongoing visits, meetings with Academics 
staff , and assisted with the PD.  ‘One and 
done’ is not eff ective, so they provided us 
with that level of professional learning, and 
we tried to pass that on to the district.  They 
included WCPSS staff  in the planning, and 
collected feedback from both MVP and EL.  
They sat with us to learn about our Strategic 
Plan and district initiatives, so they learned 
context before they started delivering the 
PD.  They understood the landscape.”

“Partnerships with coaches and IFs 
(Instructional Facilitators) that assisted 
with implementation were very helpful.  
We used Implementation Science, the 
PD, the coaching, the support – all were 
part of the decision-making process.  This 
is important when trying to implement 
anything.  The other part is the 3-5 years of 
implementation that are required before 
you can expect outcomes.”  

What were the biggest challenges you 
faced with the curricula rollouts?  How 
were those challenges addressed?

“This happened quickly, but there was 
momentum [to improve curricula] going on 
across the country.  It wasn’t just a WCPSS 
story.  A lot of it came from awareness 
of the Multi-Tiered System of Supports 
(MTSS) structure, with other elements 
coming from equity and becoming aware 
of its importance in schools, and what a 
student had from classroom to classroom 
was totally diff erent.  Those were some of 
those compelling ‘whys,’ and we needed 
to move in the direction of fi nding core 
curricula.  We had some data, but knew we 
had to do more.  The New Teacher Project 
(TNTP) audited multiple classrooms, and 
they looked at the standards and content 
being taught.  We were not teaching the 
standards of the grade level, and content 
was all over the place.”

“No staff  development due to pandemic, a 
teacher shortage, substitute shortage....  No 
[additional training] has been done unless 
it was a state requirement over the past 
two years.  We’ve done some asynchronous 
stuff  for new hires, but nothing face-to-
face.  The training is available, but not 
every new hire has taken advantage of that.  
Virtual courses only.  It’s not what they 
would have provided prior to 2019.”

“Administrators couldn’t focus on what 
was going on in the classroom because 
they were so preoccupied with staff  issues, 
COVID issues, etc., so necessarily there 
was less focus on academics.  A classroom 
teacher doesn’t feel comfortable with 
someone observing curriculum when 
they’re trying to get everything else in 
order.  So, during the curriculum walks 
during the pandemic, either virtually or in 
person, we were told ‘not right now.’  But 
we still can’t say that we know what it looks 
like in the buildings right now.” 
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“We all wish that we had more time for 
PD with teachers, as well as monitoring 
instruction.  That is the key component 
for implementation, and we lost it.  We 
didn’t have it.  My perception right now 
is that we have to start over based on 
what has happened in the past two 
years, plus tremendous turnover from 
teachers and administrators.  Schools have 
infrastructures that help a new teacher 
come on board through mentors, PLTs, 
department meetings, and stuff  that is 
no longer happening.  With nothing to 
bring you into the fold you adopt bad 
habits.  You need the infrastructure to learn 
expectations.”

What lessons were learned during the 
curricula rollouts?  Any advice for those 
initiating future rollouts?

“Provide opportunities for teachers to learn 
together and get PD on the modules, as 
well as structure their PLTs.”

“A lesson that we learned aft er rolling out 
6th grade is that you must start sooner.  We 
started right before the school year, and 
it was a nightmare.  For the other grades 
we started preplanning in January.  The 
sooner you can start with organizing your 
PD, resources, materials, etc., the bett er off  
you’re going to be.”

“We went to the board in May 2017 with 
decisions about EL and MVP, and we 
started training two months later.  We 
were talking about literally training every 
teacher in the district in those grade levels.  
We had to order the texts, make copies, 
fi nd budget codes, deal with logistical 
concerns, etc.  Once you make a decision 
about the resource you need 6-12 months 
of preparation.  We learned that we had to 
start a lot further out.”

“You need a multi-stakeholder team, 
including tech services, HR, fi nance, ELA, 
Area Superintendents, etc.  People all 
throughout the district need to be part of 
the implementation.  There are so many 
people that have to be involved in the 
planning and execution of it.”

“We have implementation teams that 
involve ESL, SPED, Intervention, and a wide 
variety of others.  How do we roll this out, 
monitor it, and keep them going?  We 
have implementation teams at the Central 
Services level with representation from 
school staff , and it remains ongoing.  We’re 
still doing it.  No ‘one and done’ if you 
want full implementation.  We are currently 
discussing more PD for principals.”

INTERVIEWS WITH ACADEMICS 
STAFF – MVP MATH 1-3
Academics staff  members supporting 
the implementation of MVP shared their 
perceptions regarding the positive survey 
results in Spring 2021, during the focus 
group interviews conducted by DRA staff .  
According to Academics staff  members, the 
availability of additional resources and the 
greater fl exibility with using the resources to 
supplement the curriculum may have resulted 
in more positive teacher perceptions. They also 
shared that having a clear timeline, receiving 
support from senior leadership, incorporating 
a multi-department team to review the 
resources and make data-based decisions, 
and off ering quality professional development 
were strengths of the curriculum roll-out.  
Challenges mentioned included implementing 
during the planning phase, shift ing teachers’ 
mindsets to build “buy-in”, transitioning 
student learning to meet new workforce 
expectations, and monitoring implementation 
during remote instruction.  To ensure successful 
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implementation, Academics staff  members 
shared their lessons learned, which included 
making a purposeful eff ort to involve multi-
stakeholders, providing resources from central 
services to support schools prior to rolling 
out the curriculum, communicating why the 
changes are necessary to all stakeholders, and 
aligning the curricula vertically to aid students 
as they transition between school levels.

Representative quotes from the mathematics 
support staff , which encompasses both middle 
and high school grades, are shared for each 
question posed below.  

This Spring’s teacher survey questions 
were much more positive than in the past. 
Why do you think it was so much more 
positive?  Was there more fl exibility? 

“I was kind of curious about that, and I 
don’t know about the diff erence between 
middle and high.  This last year-and-a-
half or so with so much virtual everything.  
We developed lessons for the teachers to 
use, so it was prebuilt for them.  They may 
have been saying positive things because 
they were provided additional resources to 
support remote learning.”

“We advertised it as much as possible as 
a resource that we developed.  There were 
diff erent comfort levels for the technology 
involved – we even went to the level of 
automatically grading a student’s response.  
We had a couple of trainings around 
that.  Teachers can go in and search for an 
activity, then some of them will do that, or 
tweak or change the activity if they want to 
use it.” 

“The other big resource that we developed 
was the ‘vertical bridge.’  That was for the 
fi rst year, so we tried to get them some 
guidance on the key topics to focus on.  
That morphed into a vertical alignment 
document – we set it up with some general 
strands of topics and standards.  The topics 

fl ow across several courses.  The next layer 
we developed for this school year were 
some prerequisite skills documents, and we 
created quizzes aligned to the standards.  
In some cases, it might be a re-teach.  
Several of our standards are the same 
across the course, but the type of function 
they use may change from course to 
course.  We took it as ‘survival mode,’ as we 
were losing people to burnout.  MVP was 
still the core curriculum, but teachers were 
allowed to supplement for their classes.”  

“We met with diff erent PLTs to help with 
implementation from middle and high 
schools month-to-month.  We tried to 
mirror what they were doing to reinforce 
the training, helping them with pacing.  
Once they found out the other schools were 
in the same boat as them, it was a learning 
curve for themselves and their students 
as well because it was a new kind of 
instruction, and the students had to adapt 
diff erent behaviors.”  

What went well with the curricula rollouts?  
What were the biggest successes?

“One of the things that worked well was 
to develop a timeline and set dates for 
tasks to be completed.  One thing that was 
huge was senior leadership.  There were 
many people above me involved.  We made 
decisions based on data, got some training.  
Once we got the resources, we had lots of 
diff erent people reviewing them (AIG, EL, 
etc.).” 
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“We did fi eld testing and saw that teachers 
had seen presentations from the vendors.  
A large group of people in Central Services 
were involved in the decisions.  Once we 
got through everything, we were able to 
discuss the pros and cons of each one 
and made a recommendation.  It was an 
objective and data-based process.”  

“There was a fi ft h day of training where we 
used research to improve mathematical 
discourse and fi tt ed that into the 
instructional model.  Those teaching 
practices were used throughout the 
country and have been around for quite a 
while.  We had practical steps for how to 
manage what a successful discourse looks 
like.  You can’t just walk in cold.  It helps to 
have a practical guide on how to do that, 
for connecting the dots for teachers and 
administrators.”  

“We’ve continued to have trainings every 
year for the new hires, or those new 
to MVP.  There is a virtual training that 
was developed for those teachers to go 
through, and they have people at the 
school to support them.”

“Once we adopted the materials and the 
training wasn’t a ‘one-and-done’ – we 
had four days of training for every teacher 
in the fi rst year – we previewed units and 
discussed how lessons fl owed together.  
We talked about the speedbumps that 
you might come across.  Most teachers 
were lecturing, so the more they could 
see what it was supposed to look like, the 
more it helped to reinforce what was in the 
trainings.”  

“The teachers had to fi gure out how to be 
successful with this instructional model.  
Teachers spent an inordinate amount of 

time planning at the beginning.  They 
developed diff erent tools for att acking 
math problems with critical thinking tools.  
Students became more confi dent and 
braver while att empting to fi nd solutions.”  

What were the biggest challenges you 
faced with the curricula rollouts?  How 
were those challenges addressed?

“We were building the plane as [we] were 
fl ying it.  WCPSS had not done anything like 
this before, but that was one of the biggest 
things that made it work.”  

“Given the process that we were using – I 
don’t think there was much wrong with 
our process – but we made some tweaks 
like mapping out a timeline.  Here’s all the 
things you need to be doing and thinking 
about.  It would have been nice to have 
something like that the fi rst go-around, but 
we were doing something new.”  

“It challenged and changed mindsets 
overall.  There was a teacher at a specifi c 
school who was very resistant.  I worked 
with her, and she tried it, and now she 
is one of our biggest advocates for it.  I 
think that just shift ing the mindset from 
‘students can’t’ to ‘students can.’”

“It was hard to get the buy-in, especially 
during that fi rst year.  It took time for 
teachers to learn the curriculum and 
eventually be amazed at what their 
students were talking about and saying.  I 
would like for the teachers to be able to 
practice modeling some more.” 

“One thing that I keep in the back of my 
mind is the disconnect between what we 
use – handheld calculators – and what 
students will use in college and industry.  
They don’t use handheld graphing 
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calculators in the workforce.  They use 
soft ware and dedicated programs.  They use 
online programs to give them the answers.  
Honest assessment would help them to 
drive a lot of changes.”

“Just seeing trends of how standards are 
changing, and how we can bett er meet 
industry requirements.  There was this 
industry guy who said he didn’t need 
people who could do calculus because 
he had programs to do that.  He said, 
‘we need people who can interpret and 
communicate data.’  Calculus has been a 
keystone course but it’s not going to stay 
that way.  It’s going to shift  to the data 
world, which is much more practical.  More 
focus on statistics and data analysis.  So, 
there’s going to be quite a bit of change in 
what’s in courses in the future, and it will be 
interesting.”  

“Not all schools are using MVP.  The books 
are still sitt ing in the bookroom in some 
cases.  This school year they’ve been back 
face-to-face.  Last year we had more 
remote students because of the Virtual 
Academy, and fewer students this year.”  

“Some teachers have gone back to a much 
more traditional method of lecturing and 
gott en away from the MVP style, so we 
want to readdress that and reboot our 
instructional practices.  We don’t know how 
much administration has been into the 
classrooms to see what is going on.  I know 
what I know from talking to colleagues who 
have been out into the classrooms, so they 
see more than what I have.  We need to 
get in and do some walkthroughs.  We talk 
about it during school leadership meetings, 
what is the model, what should we be 
looking for?”

What lessons were learned during the 
curricula rollouts?  Any advice for those 
initiating future rollouts?

“I’ve learned that you have to involve 
all stakeholders, and part of what was 
new about this was that teachers had 
perceptions about committ ee work.  They 
would off er input, but they didn’t feel like 
they were being heard and we were going 
to do what we wanted anyway.”  

“Hindsight, lessons learned, building 
resources to help them launch the new 
curricula instead of leaving it to school-
based people to fi gure out.  Demonstrate 
for them what it’s going to look like, to 
understand why we are making changes, 
framing things for parents.  By the second 
year we had fi gured that out.  We dropped 
the ball on developing resources to 
communicate ‘The Big Why’ to students 
and parents, but we covered it with 
trainings for teachers.”  

“We have every middle school off ering 
Math 1, and a third of them off er Math 2 
via the Virtual Public School.  We need 
to collaborate selecting materials, the 
trainings, the whole nine yards.  We 
are always going to be in a situation of 
supporting each other because there is 
so much overlap.  The parents are prett y 
much aware of the fact that they may not 
get a face-to-face situation.”  

“OUR and MVP are very much aligned, 
and they used a lot of the processes that 
we used.  The students who did OUR and 
then fl ow into MVP are doing much bett er 
because there is less adjustment and 
shock.  Teachers are fi guring out how to do 
these kinds of instruction.”  
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SHORT AND LONG-TERM 
OUTCOMES
Long-term goals focused on student achievement 
were not evaluated due to many factors including 
the interpretability of the EOG results in 2020-21 as 
compared to prior years, the absence of EOG testing 
in 2019-20, the switch to mostly virtual teaching in 
2020-21, the pandemic’s suppressive eff ect on the 
percentage of students who took EOG assessments, 
and most importantly the impact on learning from the 
pandemic itself.  As such, DRA have focused the report 
on the implementation of the EL, OUR, and MVP 
curricula and lessons learned from the wide-scale 
rollout of these curricula.  Over time the percentage 
of teachers reporting “Mostly Positive” regarding 
the curriculum’s impact on student achievement 
increased and Academics staff  were confi dent 
that we would have seen signifi cant increases in 
student achievement scores if the pandemic had not 
intervened.  

While we were unable to measure academic outcomes 
directly, we were able to capture teacher and student 
perception data to address the goals associated with 
teachers implementing new learning to create richer 
learning environments, teacher satisfaction with their 
school’s climate, student engagement, and student 
improvement in 4Cs skills.  Thus, in the absence of 
standardized achievement data to support the long-
term goals associated with academic outcomes, 
perception data are examined to measure progress 
toward these goals. 
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Teacher outcomes related to short-term goals 
included teachers’ implementation of new 
learning and skills to create a richer learning 
environment for students (e.g., support 4Cs), 
teachers’ satisfaction with the school climate 
and culture, and teachers’ perceptions of 
collaboration and communication (two of the 
4Cs).  The teacher survey data showed that 
most teachers consistently agreed that the new 
curricula (EL, OUR, and MVP) allowed students 
opportunities to engage in the 4Cs. 

Teachers’ perceptions of their school’s climate 
as measured by the Teacher Working Conditions 

Data Source:  WCPSS Spring 2019 through Spring 2021 Teacher Survey Data
Notes: 1.  N/A represents data not collected for the time period.
             2.  *Teacher survey data for “Overall, my school is a good place to work and learn” in 
                  2019-20 refl ects TWC data for the district since the question was not asked on the WCPSS
                  Spring 2020 survey.

To assess the short-term and long-term 
goals associated with student outcomes, 
three indicators of student perceptions were 
examined: student engagement, creativity (one 
of the 4Cs skills), and student perseverance.  
Student perseverance increased dramatically 
while engagement and creativity remained 
fairly stable.  Student engagement was 
measured by student agreement with the 
survey item, “I work hard to meet my teachers’ 
expectations.” The percentage of students 
in Grades 5-8 who agreed they worked hard 
to meet expectations declined slightly from 
94.9% in 2018-19 to 91.7% in 2020-21 (see 
Figure 2). To examine the degree to which 
teachers provided opportunities for creativity 
in the classroom, students were asked to what 
extent they agreed that “my teachers give 

Table 12 
Teachers’ Perceptions:  Spring 2018-19 to Spring 2020-21 

me the opportunity to be creative at school.” 
The percentage of students agreeing with 
this statement remained consistent between 
2018-19 (85.6%) and 2020-21 (85.4%).  Student 
perseverance was measured by students’ 
agreement with the statement, “Setbacks 
(delays and obstacles) don’t discourage me.  I 
bounce back from disappointments faster than 
most people.”  There was a notable increase in 
the percentage of students reporting that they 
maintain perseverance despite setbacks, rising 
from 10.7% in 2018-19 to 42.5% in 2020-21 (see 
Figure 6).  Again, while these trends cannot be 
att ributed specifi cally to the new curricula being 
implemented, they were the best data available 
to help assess the intended outcomes of the 
rollout.

(TWC) survey showed that over time teachers 
responded more positively. Furthermore, 
teachers’ assessment of their students’ ability 
to work eff ectively in pairs and groups (i.e., 
collaborate) and communicate with each 
other in a respectful and productive manner 
was overwhelmingly positive and became 
more so between 2018-19 to 2019-20 (see Table 
12).  It should be noted that these sentiments 
were likely impacted by numerous aspects in 
addition to the curriculum resource, including 
factors related to the school leadership, staff  
retention, student population shift s, etc.
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Figure 6 
Students’ Perceptions:  Spring 2018-19 to Spring 2020-21

Data Source: 2018-19, 2019-20, and 2020-21 Student Survey Results
Notes:  1.  The student survey data are collected beginning at Grade 5 at the elementary level; thus, 
                   student survey data refl ects students in Grades 5-8.  High school students were not included in the
                   fi gure because the new curricula are only being used in three courses at that level.
              2.  The percentages shown in the fi gure refer to students responding “Strongly Agree” or “Agree” on
                   the items measuring engagement and creativity, and “Very much like me” or “Mostly like me” for
                   the item measuring perseverance.

Additionally, the short-term goal related to the implementation of the curricula was not monitored 
as planned in 2019-20, due to the ILT process being disbanded in 2017-18 and the onset of the 
pandemic.  While school administrators may have continued to monitor implementation, the degree 
to which this occurred is not centrally documented.  
As a measure of fi delity of implementation during the pandemic, teachers were asked how the 
pandemic aff ected their ability to deliver the curriculum (see Table 13).  Approximately one-third to 
one-half of the teachers surveyed reported that the remote learning model aff ected their ability to 
deliver their curriculum “a great deal.”  However, it should be noted that despite teachers’ concerns 
related to the impact of the pandemic as cited earlier in the report, most teachers shared they were 
able to implement the curriculum with fi delity despite the challenges.  These fi ndings may represent 
teachers’ resiliency and/or the increased fl exibility off ered to teachers during remote instruction.
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Table 13 
Relationship Between Remote Learning and Fidelity of Implementation

Data Source:  Analysis of WCPSS Spring 2021 Teacher Survey Data
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The data show that, generally, the new EL 3-8, OUR, and 
MVP Math 1-3 curricula have been fairly well received 
overall by the district’s classroom teachers.  Most 
teachers perceived the resources to be of high quality, 
and the associated training/professional learning 
was developed and delivered as planned.  While a 
relatively small percentage of teachers felt they needed 
additional training and support, the majority believe 
they can implement their new curriculum with fi delity.  
There was consistent agreement among teachers that 
the new curricula gave all students ample opportunities 
to develop the 4Cs.  However, concerns remain about 
the appropriateness of the new curriculum for certain 
students, specifi cally AIG, EL, and struggling students.

WCPSS stresses continuous improvement, and in that 
vein, based on feedback from teachers, students, 
and Academics staff , DRA off er the following 
recommendations to consider when new curricula are 
introduced:

• Allow adequate time for the rollout.  There is a 
consensus that the curricula rollouts, especially 
with EL 3, EL 6, and MVP-1, were more diffi  cult to 
deploy due to the speed of the curricula rollout.  
Teachers were only given a few days of training 
and were then expected to implement.  Staff  
reported teachers required more time to process 

DISCUSSION AND 
RECOMMENDATIONS
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the new information.  As one Academics 
staff  member commented, “the runway 
was too short.”  Academics staff  worked 
expeditiously to organize professional 
development, create resources, print 
materials, order texts, fi nd budget codes, 
and deal with logistical concerns.  All staff  
agreed that the sooner planning can begin, 
the smoother the implementation will be; 
allowing 6-12 months for planning and 
preparation was suggested as a minimal  
timeline. 

• Continue to involve all stakeholders.  
Academics staff  used an inclusive strategy 
to plan for the release of the new curricula, 
involving various departments within 
Central Services (AIG, EL, SPED, etc.).  It 
quickly became apparent that it was going 
to take a multi-stakeholder team including 
Tech Services, Human Resources, Area 
Superintendents, and many others for the 
initiative to be successful.  For additional 
outreach, Academics staff  held curriculum 
fairs at sites across the district so parents 
and community members could see the 
new curricula candidates and give feedback.  
While “The Big Why” was communicated 
to teachers, to get buy-in among all 
stakeholder groups, the district must ensure 
“The Big Why” is also fully communicated to 
students and parents ahead of time. 

• Give adequate time for students and staff  
to make adjustments:  Implementation 
Science has determined that it takes 
approximately three to fi ve years of 
sustained eff ort for a signifi cant change to 
“take root,” (Fixsen et al., 2005).  Change 
takes time and staff  need time to adjust 
to new expectations.  The survey results 
showed that the new curricula became 
more accepted over time as teachers gained 
familiarity and experience with a student-
centered instructional model.

• Provide ample supplementary resources 
to teachers – and evaluate their quality 
and utility:  Academics staff  reported 
developing several additional resources 
for teachers, including scaff olding 
documents, pre-assessments, pacing 
guides, vertical alignment documents, 
tests, quizzes, printed student handouts, 
etc.  Additionally, in response to the 
pandemic, Academics staff  went grade-
level-by-grade-level to develop “blueprint 
courses” that could be delivered through 
Canvas.  Teacher survey data indicated that 
more than three-fourths of the teachers 
were satisfi ed with the resources that were 
provided, but in many cases were not 
satisfi ed with how the curricula supported 
learning for specifi c subgroups of students.    
Having these kinds of resources to ensure 
that all students can access the curriculum 
at the beginning of the rollout should help 
avoid that problem.

• Develop mindset shift s. Developing 
a foundation during implementation 
planning that encompasses any necessary 
mindset shift s to address existing beliefs 
which may cause teachers to balk at 
changing practices will likely improve the 
fi delity of implementation. 

• Develop a comprehensive strategy to 
rebuild and sustain the professional 
development infrastructure.  The ILT 
process implemented in 2017-18 was 
developed to deliver the professional 
learning in a comprehensive way by 
involving multiple stakeholders—
teachers along with school and district 
administrators. The professional learning 
needed to support the large-scale rollout 
of the curriculum created a substantial 
demand on staff  time, and was not well 
received by staff ; thus, it was not sustained 
beyond 2017-18.  Widespread staff  
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development in WCPSS is challenging due 
to the size of the district, understaffi  ng, 
the shortage of substitute teachers, 
and additional diffi  culties related to the 
unforeseen pandemic.  Consequently, 
Academics staff  were unable to sustain 
ongoing professional learning, monitor 
classroom instruction, or provide feedback.  
Currently, only asynchronous training is 
provided for new hires, but nothing face-
to-face.  As one Academics staff  member 
shared, “my perception right now is that 
we have to start over based on what 
happened over the last two years, plus 
tremendous turnover from teachers and 
administrators.”  Doing so will require 
signifi cant  and sustainable professional 
learning infrastructure beyond what is 
currently available.

• Engage vendors for long-term support.  
When the new curricula were rolled 
out, the vendors provided much of the 
initial training, but it was diffi  cult to train 
new hires with the same energy and 
momentum.  Furthermore, all interviewees 
agreed that “one and done” training would 
be inadequate.  To that end, the vendors 
provided ongoing visits, meetings with 
Academics staff , and helped to organize 
the professional development.  The 
vendors sat with WCPSS staff  to learn 
about our Strategic Plan and other district 
initiatives, so they had some context about 
the scope of our needs before they started 
delivering the professional development.  
They included WCPSS staff  in the planning 
process and collected feedback from the 
teachers.  As one Academics staff  member 
put it, “they understood the landscape.”  
Selecting a vendor(s) that provides 
adequate support over time is crucial.  

• Continue to monitor student 
achievement.  The absence of EOG testing 
in 2019-20, the switch to mostly virtual 
teaching in 2020-21, and the pandemic’s 
suppressive eff ect on the percentage of 
students who took EOG assessments, 
impacted the interpretability of the EOG 
results in 2020-21 as compared to prior 
years.  Going forward achievement data 
should be monitored to assess the degree 
to which the achievement goals have been 
met.  
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APPENDICES

APPENDIX A
Table A1
The majority of teachers perceived the resources they were provided as valuable

Data Source:  Analysis of WCPSS Spring 2021 Teacher Survey Data
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APPENDIX B

Table B1
Teachers’ impressions of EL 3, EL 6, and MVP Math 1 training: 2017-18

Data Source:  WCPSS Analysis of Training Participants’ Survey Data
*Note:  A high level of positive agreement is not necessarily desirable for this survey item. 
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APPENDIX C

Table C1
EL Education 3-5 teachers’ positive agreement with survey items

Data Source:  WCPSS Spring 2018 through Spring 2021 Teacher Survey Data
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Table C2
EL Education 6-8 teachers’ positive agreement with survey items

Data Source:  WCPSS Spring 2018 through Spring 2021 Teacher Survey Data



59WCPSS Curricula Implementation: EL 3-8, OUR 6-8, and MVP Math 1-3

Wake County Public School System  |  Data, Research, and Accountability Department

Table C3
OUR 6-8 teachers’ positive agreement with survey items

Data Source: WCPSS Spring 2019 through Spring 2021 Teacher Survey Data
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Table C4
MVP 1-3 teachers’ positive agreement with survey items

Data Source:  WCPSS Spring 2018 through Spring 2021 Teacher Survey Data
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Did you att end district-sponsored curriculum resource 
training for EL Education (ELA 3 or ELA 6) or the

 Mathematics Vision Project (MVP Math 1) in 2017?
 Yes
 No
 
Which of the following training sessions did you att end?
 EL Education - Grade 3 (ELA 3) - Days 1, 2, and 3 
 EL Education - Grade 3 (ELA 3) - Days 1 and 2 only 

EL Education - Grade 6 (ELA 6) - Days 1, 2, and 3 
EL Education - Grade 6 (ELA 6) - Days 1 and 2 only 
Mathematics Vision Project (MVP Math 1) - Days 1, 

             2, and follow-up training (webinar, face-to-face) 
Mathematics Vision Project (MVP Math 1) - Days 1

             and 2 only (Summer 2017) 
 Mathematics Vision Project (MVP Math 1) - for
            Administrators (in June 2017 or Summer
            Leadership Conference) Other (please specify)

How many total years have you been employed as an 
educator (including this year)?

 First Year
 2-3 Years
 4-6 Years
 7-10 Years
 11-20 Years
 20+ Years

Which of the following is your primary school 
assignment?

 (List of WCPSS schools)

APPENDIX D
WCPSS Professional Development 
Initiative 2017-18 (ELA 3, ELA 6, Math 1)

Background and Demographics

Based on my initial impressions, I believe the new 
curriculum to be of high quality.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
 Unsure

I believe that the new curriculum is an improvement over 
what teachers have been given previously (in 2016-17 
and prior).

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
 Unsure

I believe that the scaff olds and extensions provided 
within the resource help a teacher plan for the needs 
of:

 Academically Gift ed Students (AIG)  
     (Defi nitely    Somewhat    Not at All)
 English Language Learners (ELL)     
     (Defi nitely    Somewhat    Not at All)
 Struggling Students     
         (Defi nitely    Somewhat    Not at All)

I believe that I will have adequate time to diff erentiate 
instruction while using these new resources to meet 
the needs of my students.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
 Unsure

I understand how the new curriculum materials are 
aligned to the rigor of the standards.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
 Unsure

Curriculum
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I believe that the new curriculum allows me to create 
dynamic learning experiences for my students.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
 Unsure

I believe that the new curriculum allows opportunities 
for students to engage in the 4Cs (communication, 
collaboration, creativity, and critical thinking).

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
 Unsure

I believe that the new curriculum resource allows teachers 
to be creative and fl exible when preparing and 
planning their lessons.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
 Unsure

Do you have any comments, questions, or concerns about 
the new curriculum implementation?

 (Open-ended)

What benefi ts or opportunities do you see for students in 
this new curriculum?

 (Open-ended)

What do you see as celebrations in implementing the new 
curriculum?

 (Open-ended)

What do you perceive to be your biggest challenges in 
implementing the new curriculum?

 (Open-ended)

I believe that the training I received was of high quality.
 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
 Unsure

I have received enough initial training to get started 
implementing the new curriculum in my classroom 
this year.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
 Unsure

I feel the need for additional training and support.
 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
 Unsure

By the end of the training, I understood how the new 
curriculum aligns to the shift s in instruction required 
by the standards.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
 Unsure

I am comfortable implementing the protocols and 
resources that have been recommended for 
instruction.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
 Unsure

Training Delivery
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What additional support does your PLT need from Central 
Services staff  to properly implement the new 
curriculum?

 (Open-ended)

Other than changing the time of year for the training and 
the availability of resources, what about the initial 
two-day training would have allowed you to be bett er 
prepared?

 (Open-ended)

2017-18 WCPSS Teacher Survey – Curriculum 
Items Only
Did you att end district-sponsored curriculum resource 

training for EL Education (ELA 3 or ELA 6) or the 
Mathematics Vision Project (MVP Math 1) in 2017-18?  

 Yes
 No

 Based on my initial impressions, I believe the new 
curriculum to be of high quality.  

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
 Unsure

 I believe that the scaff olds and extensions provided within 
the resource help a teacher plan for the needs of:  

 Academically Gift ed Students (AIG)  
     (Defi nitely    Somewhat    Not at All)
 English Language Learners (ELL)     
     (Defi nitely    Somewhat    Not at All)
 Struggling Students     
         (Defi nitely    Somewhat    Not at All)

I believe that I will have adequate time to diff erentiate 
instruction while using these new resources to meet 
the needs of my students.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

I believe that the new curriculum allows opportunities 
for students to engage in the 4Cs (communication, 
collaboration, creativity, and critical thinking).  
quality.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

I feel the need for additional training and support.
 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

2018-19 WCPSS Teacher Survey – Curriculum 
Items Only
Did you att end district-sponsored curriculum resource 

training for ELA 4, 5, 7, 8 / Open Up 6. 7, 8 / MVP 
Math 2, 3?  

 Yes
 No

 Based on my initial impressions, I believe the new 
curriculum to be of high quality.  

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

 I believe that the scaff olds and extensions provided 
within the resource help a teacher plan for the needs 
of:  

 Academically Gift ed Students (AIG)  
     (Defi nitely    Somewhat    Not at All)
 English Language Learners (ELL)     
     (Defi nitely    Somewhat    Not at All)
 Struggling Students     
         (Defi nitely    Somewhat    Not at All)

I have adequate time to diff erentiate instruction while 
using these new resources to meet the needs of my 
students.  

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
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I have been able to implement the ELA 4, 5, 7, 8 / Open 
Up 6. 7, 8 / MVP Math 2, 3 curriculum with fi delity this 
year.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

 I believe that the new curriculum allows opportunities 
for students to engage in the 4Cs (communication, 
collaboration, creativity, and critical thinking).  

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

I feel the need for additional training and support.  
 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

The new curriculum has had a positive impact on student 
achievement.  

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

2019-20 WCPSS Teacher Survey – Curriculum 
Items Only

Do you teach students in any of the following core subject 
areas, and/or do you regularly use any of these 
curricula resource materials to plan instruction?  If 
you provide instruction in more than one of the 
subjects listed below, please choose the subject that 
you teach the most.

 Grade 3 ELA (EL Education)
 Grade 4 ELA (EL Education)
 Grade 5 ELA (EL Education)
 Grade 6 ELA (EL Education)
 Grade 7 ELA (EL Education)
 Grade 8 ELA (EL Education)
 Grade 6 Math (Open Up Resources)
 Grade 7 Math (Open Up Resources)
 Grade 8 Math (Open Up Resources)
 Math I (MVP Math)
 Math II (MVP Math)
 Math III (MVP Math)
 None of the Above - I do not teach in any of these
               content areas.

Based on my impressions, I believe the new curriculum to 
be of high quality.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

 I believe that the new curriculum is an improvement over 
what teachers have been given previously.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

I have adequate time to diff erentiate instruction while 
using these new resources to meet the needs of my 
students.  

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
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I believe that the new curriculum allows opportunities 
for students to engage in the 4Cs (communication, 
collaboration, creativity, and critical thinking).

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

 I believe that the scaff olds and extensions provided 
within the resource help a teacher plan for the 
needs of:   

 Academically Gift ed Students (AIG)  
     (Defi nitely    Somewhat    Not at All)
 English Language Learners (ELL)     
     (Defi nitely    Somewhat    Not at All)
 Struggling Students     
         (Defi nitely    Somewhat    Not at All)

How would you best describe the new curriculum’s 
impact on student achievement?

 Mostly positive
 No diff erence
 Mostly negative

As a result of the new curriculum resource, students: 
(check all that apply)

 Display perseverance with challenging tasks
 Engage in productive struggle
 Are reasoning and problem solving
 Produce high quality work
 Demonstrate positive behaviors
 Engage in discourse
 Are focused on conceptual understanding
               (math only)
 Are focused on citing evidence within complex text
              (ELA only)

I have been able to implement the curriculum with 
fi delity this year.  

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

I feel the need for additional training and 
support. 

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

2020-21 WCPSS Teacher Survey – Curriculum 
Items Only

 During the past year, did you use any of the following 
curriculum resources (check all that apply):

 EL Education – Grade 3
 EL Education – Grade 4
 EL Education – Grade 5
 EL Education – Grade 6
 EL Education – Grade 7
 EL Education – Grade 8
 OUR Math - Grade 6
 OUR Math - Grade 7
 OUR Math - Grade 8
 MVP Math - Math I
 MVP Math - Math II
 MVP Math - Math III
 None of the Above

I am able to diff erentiate instruction while using the 
curriculum resources to meet the needs of my 
students.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

I believe that the curriculum allows opportunities for 
students to engage in the 4Cs (communication, 
collaboration, creativity, and critical thinking).

  Strongly Agree
 Agree
 Disagree
 Strongly Disagree
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 I believe that the scaff olds and extensions provided within 
the resource help a teacher plan for the needs of:   

 Academically Gift ed Students (AIG)  
     (Defi nitely    Somewhat    Not at All)
 English Language Learners (ELL)     
     (Defi nitely    Somewhat    Not at All)
 Struggling Students     
         (Defi nitely    Somewhat    Not at All)

How would you best describe the curriculum’s impact on 
student achievement?

 Mostly positive
 No diff erence
 Mostly negative

I have been able to implement the curriculum with fi delity 
this year. 

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree

To what extent did teaching remotely this year aff ect your 
ability to implement the curriculum with fi delity?

 Not at all
 Somewhat
 A great deal

I feel the need for additional training and support in 
implementing this curriculum.

 Strongly Agree
 Agree
 Disagree
 Strongly Disagree
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