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Pre-service teacher education and the integration 
of mediation, technology, and plurilingualism

Giulia Ciaramita1

Abstract. Although some research has been conducted on the importance of 
mediation in language learning and teaching (Dendrinos, 2006; González-Davies, 
2020; Piccardo, 2012, 2020; Scarino, 2016), there is still scarce research on the 
integration of plurilingualism, mediation, and technology. Through qualitative and 
quantitative methodology, this paper investigates teachers’ abilities in Italy and 
Spain to integrate plurilingualism, mediation, and technology. A survey has been 
distributed in order to explore teachers’ attitudes towards the use of Information 
and Communication Technologies (ICTs) and their awareness of the definition and 
importance of mediation. Furthermore, some mediation tasks performed by teachers 
in which they had to integrate mediation, plurilingualism, and technology were 
analysed.

Keywords: teacher education, mediation, ICTs, language learning, TEMPLATE 
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1. Introduction

Mediation can be considered as the act of language that makes “communication 
possible between persons who are unable […] to communicate with each other 
directly” (Council of Europe, 2020, p. 34). This definition is provided by the 
CV, which also underlines the relationship between mediation and plurilingual 
and pluricultural competences. Mediation was already present in the Common 
European Framework of Reference for languages (CEFR), published in 2001 
(Council of Europe, 2001), but it was not sufficiently developed: the only two 
mediation strategies were translation and interpretation (Piccardo, 2020). The 
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Council of Europe (2015) decided to further develop the topic in the CV since 
nowadays societies are characterised by cultural and linguistic diversity and, 
therefore, the citizens need to be able to mediate.

After the publication of the CV, some research has been conducted on the 
importance of mediation in language learning and teaching. Some academic 
research focuses on the presence and role of mediation in the CEFR (Piccardo, 
2012, 2020), while other studies have been conducted on translation as a mediation 
strategy (González-Davies, 2020; Scarino, 2016). Other research focuses on the 
role of mediation in language certifications (Dendrinos, 2006) and some ICT tools 
for teaching mediation have been identified (Cinganotto, 2020). Nevertheless, 
there is still scarce research on the integration of plurilingualism, mediation, and 
technology. For this reason, this paper aims at investigating the ability of teachers 
in Italy and Spain to integrate plurilingualism, mediation, and technology. It also 
aims at comparing the Italian and Spanish results.

2. Method

In order to investigate teachers’ awareness of mediation and their ability to integrate 
it with plurilingual and pluricultural competences and with ICTs as well, data were 
collected during two occasions:

• 30/11/2021, Universitat Jaume I, Spain (workshop on mediation for pre- 
and in-service teachers, held within the multiplier event of the TEMPLATE 
project, https://templateplurilingualism.eu/);

• 23/02/2022, Università degli Studi di Torino, Italy (workshop for pre-
service teachers proposed within the university course ‘Approaches to 
Language Teaching’).

In Spain, 52 participants took part in the multiplier event. Most of them (71%) were 
pre-service teachers. The remaining participants were mostly in-service teachers 
(19%). On the other hand, all the 23 Italian participants were pre-service teachers. 
The participants are part of the TEMPLATE project and they are mainly pre-service 
language and/or content and language integrated learning teachers.

For these workshops, a survey was designed through Google forms in order to 
explore teachers’ awareness of the definition and importance of mediation, and 
their ability to recognise mediation exercises. Indeed, after some questions about 
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metadata (age, occupation, years of experience), the participants were asked to 
define mediation, to explain its importance, and to recognise some mediation 
exercises.

In order to collect qualitative data, some tasks performed by the participants were 
analysed. In these tasks, they had to integrate mediation, plurilingualism, and 
technology by adapting some mediation exercises to a digital context, through the 
addition of some ICTs and motivating the reason for selecting the tools. Figure 1 
below is an example of a task.

Figure 1. Mediation Task2: Alex and Lara will soon be two new English students 
in your class. You read their description (in English) and you orally 
describe them to your class using Spanish

The exercise is a cross-linguistic mediation task: the students have to mediate 
orally an English written text, using Spanish. In addition to the verbal input, a 
visual input was provided. The teachers participating in the workshop had to adapt 
this task to a digital context, simply by listing some ICTs that could be included and 
explaining the added value of the inclusion of the tools selected.

2. Created for this research, using text and images retrieved from https://www.pinterest.es/pin/who-is-who-language-english-
gradelevel-elemental-school-subject-english-as-a-second-language-esl-mai--452330356328865065/
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3. Results and discussion

The survey results show that most of the Spanish participants (92%) knew the 
definition of mediation, and 96% of them were aware of the necessity to include it 
in the curriculum for educational and social reasons. Nevertheless, most of them 
(63%) did not always recognise mediation exercises. On the other hand, in Italy, a 
smaller number of pre-service teachers (74%) knew the meaning of mediation and 
65% were aware of the importance of including mediation in language courses, 
but 43% of them were not always able to recognise mediation exercises. The 
quantitative data just mentioned are summarised in Table 1.

Table 1. Quantitative results 
Percentage of 
teachers able to 
define mediation 

Percentage of teachers 
aware of the importance 
of mediation 

Percentage of teachers not 
always able to recognise 
mediation exercises

Spain 92% 96% 63%
Italy 73% 65% 43%

Analysing the tasks performed by the Spanish participants, it emerged that they 
were able to include ICT tools in existing tasks. They included ICTs in various 
phases of the task and for different reasons:

• for pre/post-task activities (e.g. hangman to revise vocabulary, interactive 
exercises to learn the vocabulary);

• for the task itself (e.g. Canva to prepare a new infographic, Filmora to 
prepare a video, Pixton to create comics, Twitter to summarise the text, 
Grammarly to correct the text, online dictionaries to check vocabulary); 

• to facilitate collaboration (videoconference, shared documents).

Furthermore, they often motivated the use of technology by referring to factors 
not linked to facilitating mediation, such as: motivation, acquisition of digital 
skills, preparation for the job market and academic studies. Italian participants also 
proved to be able to integrate the use of ICTs. Similarly to the Spanish participants, 
they included ICTs:

• for pre/post-task activities (e.g. Mentimeter to elicit vocabulary, YouTube/
Quizlet/Kahoot/British council website to present/explain vocabulary, 
collocations, and sentence structure);
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• for the task itself (e.g. Instagram/Prezi to make the text more visual, 
Grammarly to correct the text, online dictionaries, programmes for writing 
effective emails); and

• to facilitate collaboration (videoconference, shared documents, Google 
Drive, Google Classroom).

When motivating their choices of ICTs, they never referred to mediation but to other 
aspects such as: using tools closer to younger students, increasing amusement in 
learning, interaction and collaboration, and facilitating the production of correct texts.

4. Conclusions

In both Italy and Spain pre-service teachers are aware of the definition of mediation. 
Nevertheless, Spanish pre-service teachers are more aware of the importance of 
mediation. In both countries, the participants associate the concept of mediation 
with the educational context and language learning. Even though their theoretical 
knowledge about mediation seems of a good level, when it comes to practise some 
of them encounter difficulties. Indeed, many teachers (63% in Spain, 43% in Italy) 
are not always able to identify mediation exercises.

Concerning technology, in both countries the attitude is positive, and pre-service 
teachers consider technology as an added value to the task, demonstrating to be 
able to integrate technology in language teaching, but not always focusing on 
the facilitating role that it can have in mediation tasks. Considering the findings 
mentioned above, it is possible to conclude that teachers still need to be trained to 
be able to recognise mediation exercises and to integrate the use of technology in 
mediation tasks, in order to use these tools to facilitate mediation.
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