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ABSTRACT 

Academic reading circles can be adapted from in class to an online platform where students can work collaboratively.  
This paper outlines how reading circles are used online with Second Language Learners.  A description of the stages and 
necessary roles is provided. 
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1. BACKGROUND INFORMATION 

Government run universities in the UAE are moving away from teaching English for General Purposes and 
moving toward supporting students with academic English at both the pre-sessional and in-sessional levels.  
Faculty who teach content-based courses often give students academic tasks that are beyond their language 
abilities. As a result, students arrive in class without completing the required reading or the coursework.   
In-sessional faculty have reported that instead of facilitating students’ learning, they are spending a large 
amount of time covering the materials students should have studied outside of class. The following paper will 
describe an approach used to encourage students to read outside of class collaboratively through online tools 
and reading circles.   

Collaborative learning is an educational approach to teaching and learning that involves groups of two or 
more students working together to solve a problem, complete a task, or create a product.  While Dillenbourg 
(1999) emphasizes that this definition does not encompass all aspects of collaborative learning; this is the 
most flexible definition for our purpose. Daniels (1994) coined the term “literature circles” as small 

temporary discussion groups who have chosen to read the same poem, story, article or book. The aims of 
these circles are to make reading more manageable and less overwhelming, to expose students to different 
reading strategies and to encourage learner autonomy. Seburn (2016) argues that there are three components 
to the academic reading circles: the text, the group with each member given a responsibility and the group 
discussion. According to this model, the group consists of the following:  (1) the leader (facilitator), (2) the 
contextualiser (explains the who, what, when, where and why - can be recorded), (3) the visualiser (uses and 
develops graphical interpretations), (4) the connector (connects concepts with real-world situations), (5) the 
highlighter (facilitates vocabulary comprehension (Seburn, 2016).   

One way to collaborate in reading circles is through online collaborative tools such as wikis and online 
writing tools These are seen by many educators as a way to enhance collaborative learning (Binbin 2015).  
This aligns with the reflective and collaborative nature of constructivism. Through online collaborative tools, 
learners reflect and build knowledge collectively (Parker & Chao, 2007). Kessler and Bikowski (2010) found 
that second language learners were able to increase learner autonomy and practice their writing through 
online collaborative tools. Collaborative learning online can be assessed using two different methods. For 
one, students can be assessed by their peers.  De Wever, Van Keer, Schellens and Valcke (2011) had success 
with peer assessment using rubrics that targeted contribution, sources, discussion and social behavior.  
Teacher rubrics are another method used to evaluate collaborative work (Lai & Ng, 2011).  
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2. CONSIDERATIONS FOR IMPLEMENTATION   

When implementing reading circles online, there are a number of factors that need to be addressed. The 
overall implementation should be mapped using principles of instructional design such as the ADDIE model. 
(ref) Starting with a clear analysis of the program needs: Why is this needed?  Where are the current gaps that 
this program would address? For our program, the students are second language learners and therefore the 
reading texts (which come from textbooks that are in English) are difficult for students and reading circles 
helps with students better analyze texts.  Also, our students have a limited time on campus. Therefore, an 
online venue is an appropriate choice for our specific population. After the analysis phase, the program needs 
to be designed to outline exactly what will be included based on the program and student needs.  For this 
phase, specific texts will be targeted and chosen and a timeline created. Also, a firm outline of what will be 
included in the online learning reading circles and how it will be assessed is needed. We bypassed this 
important step when developing our program, which is unfortunate because it would have been useful and 
clarified roles and tasks. The next step is developing the materials. We did this but not in a systematic way 
with a clear design. After this step, is the implementation phase, which is self-explanatory. The program 
would be closely monitored to determine and note any issues that arise. When we implemented our program, 
it was not systematic and addressed only ad hoc needs that came up. The final step is evaluation, this could 
be evaluating the program as a whole and/or evaluation of students understanding of the materials.  For our 
program, we sent out a survey to the teachers but we did not include the students and also we did not check 
students’ understanding of the materials to determine if the online reading circles were effective.   

REFERENCES  

Binbin Zheng, Melissa Niiya & Mark Warschauer (2015) Wikis and collaborative learning in higher education, 
Technology, Pedagogy and Education, 24:3, 357-374, DOI: 10.1080/1475939X.2014.948041 

Dillenbourg, P. (1999). Collaborative learning: Cognitive and computational approaches. advances in learning and 
instruction series. Elsevier Science, Inc., PO Box 945, Madison Square Station, New York, NY 10160-0757. 

Daniels, H. (2002). Literature circles: Voice and choice in book clubs and reading groups. (2nd ed.). Portland, ME: 
Stenhouse. 

Kessler, G., & Bikowski, D. (2010). Developing collaborative autonomous learning abilities in computer mediated 
language learning: Attention to meaning among students in wiki space. Computer Assisted Language Learning, 23, 
41–58. 

Lai, Y. C., & Ng, E. M. W. (2011). Using wikis to develop student teachers’ learning, teaching, and assessment 
capabilities. The Internet and Higher Education, 14, 15–26. 

Parker, K. R., & Chao, J. T. (2007). Wiki as a teaching tool. Interdisciplinary Journal of Knowledge and Learning 
Objects, 3, 57–72. 

Schifter, D and Simon, M. (1992). Assessing teachers' development of a constructivist view of mathematics learning. 
Teaching and Teacher Education, 8(2): 187–197.  

ISBN: 978-989-8533-68-5  © 2017

332


	14th INTERNATIONAL CONFERENCE ON COGNITION AND EXPLORATORY LEARNING IN DIGITAL AGE (CELDA 2017)

	COPYRIGHT  

	TABLE OF CONTENTS
	FOREWORD
	PROGRAM COMMITTEE
	KEYNOTE LECTURE
	FULL PAPERS

	ARE LEARNING LOGS RELATED TO PROCRASTINATION? FROM THE VIEWPOINT OFSELF-REGULATED LEARNING
	ASYMMETRY IN THE PERCEPTION OF FRIENDSHIP IN STUDENTS GROUPS
	EXPLORING TEACHER USE OF AN ONLINE FORUM TO DEVELOP GAME-BASED LEARNING LITERACY

	EDUCATIONAL ASSESSMENT OF STUDENTS  IN PRIMARY SCHOOL IN TUNISIA  

	IMPACT OF EARLY NUMERACY TRAINING ON KINDERGARTENERS FROM MIDDLE-INCOME FAMILIES

	360 DEGREE VIDEOS WITHIN A CLIMBING MOOC 

	CULTIVATING STUDENTS’ READING LITERACY USING   DIGITAL LEXILE-BASED READING  IN A CHINESE PRIMARY SCHOOL

	HOW TO FLIP A CLASSROOM AND IMPROVE STUDENT LEARNING AND ENGAGEMENT: THE CASE OF PSYC1030 

	EARLY NUMERICAL COMPETENCE AND NUMBER LINE TASK PERFORMANCE IN KINDERGARTENERS

	EXPLORING THE IMPACT OF THE INFORMATION
AL VALUE OF FEEDBACK CHOICES ON PERFORMANCE OUTCOMES IN AN ONLINE ASSESSMENT GAME
	REFINING PRESENTATION DOCUMENTS WITH PRESENTATION SCHEMA 
	THE KNOWLEDGE DEVELOPMENT MODEL: RESPONDING TO THE CHANGING LANDSCAPE OF LEARNING IN VIRTUAL ENVIRONMENTS

	MOBILE LEARNING ANALYTICS IN HIGHER EDUCATION: USABILITY TESTING AND  EVALUATION OF AN APP PROTOTYPE 

	DIGITAL COMPETENCE MODEL OF DISTANCE 
LEARNING STUDENTS
	HOW DISPOSITIONAL LEARNING ANALYTICS HELPS UNDERSTANDING THE WORKED-
EXAMPLE PRINCIPLE
	PUSHING BUTTONS: A SOCIOMATERIAL EXPLORATION OF THE DISTRIBUTED LECTURE
	MULTIMODAL TEACHING AND LEARNING WITH THE USE OF TECHNOLOGY: MEANINGS, PRACTICES AND DISCOURSES
	CONTRASTS IN OPENNESS TOWARD MOBILE LEARNING IN THE CLASSROOM: A STUDY OF ELEMENTARY, MIDDLE AND HIGH SCHOOL TEACHERS
	CLASSIFICATION OF LEARNING STYLES IN VIRTUAL LEARNING ENVIRONMENT USING J48 DECISION TREE
	USING SHORT VIDEOS AS TESTING ELEMENTS IN SKILL MATCHING -TEST DESIGN IN THE SMART PROJECT
	I MIGHT NOT BE AS TECH AS YOU THINK: COLLEGIATE PRINT VERSUS DIGITAL PREFERENCES
	A VISUALIZATION SYSTEM FOR PREDICTING LEARNING ACTIVITIES USING STATE TRANSITION GRAPHS
	OCRA, A MOBILE LEARNING PROTOTYPE FOR UNDERSTANDING CHEMISTRY CONCEPTS
	TEACHING STRATEGIES AND METHODS IN MODERN ENVIRONMENTS FOR LEARNING OF PROGRAMMING
	A LECTURE SUPPORTING SYSTEM BASED ON REAL-TIME LEARNING ANALYTICS
	CHARACTERISTICS OF EFFECTIVE PEDAGOGICALSTRATEGIES FOR SELF-REGULATED LEARNING IN TECHNOLOGY-ENHANCED ENVIRONMENTS: TOWARDS IMPROVING LEARNING OUTCOME
	PSEUDO-HAPTIC FEEDBACK FOR PROMOTING NARRATIVE COMPREHENSION

	SHORT PAPERS

	DEVELOPMENT OF A SUPPORT APPLICATION AND A TEXTBOOK FOR PRACTICING FACIAL EXPRESSION DETECTION FOR STUDENTS WITH VISUAL IMPAIRMENT
	TEACHING MEDIA DESIGN BY USING SCRUM. A QUALITATIVE STUDY WITHIN A MEDIA INFORMATICS’ ELECTIVE COURSE
	AN ARCHITECTURE TO SUPPORT WEARABLES IN EDUCATION AND WELLBEING
	DIFFERENTIATED LEARNING ENVIRONMENT– A CLASSROOM FOR QUADRATIC EQUATION, FUNCTION AND GRAPHS
	LEVERAGING THE AFFORDANCES OF MOBILE LEARNING FOR VOCABULARY GAINS
	TOWARDS A FRAMEWORK OF USING KNOWLEDGE TOOLS FOR TEACHING BY SOLVING PROBLEMS INTECHNOLOGY-ENHANCED LEARNING ENVIRONMENT
	EXPLORING STUDENTS’ LEARNING JOURNALS WITH WEB-BASED INTERACTIVE REPORT TOOL
	THE FRAMEWORK OF INTERVENTION ENGINE BASED ON LEARNING ANALYTICS
	ON THE USE OF E-TPCK FOR SITUATED TEACHER PROFESSIONAL DEVELOPMENT
	NARB-BASED ANALYSIS OF TWEETS RELATED TO UNITED AIRLINES CONTROVERSY: LEARNING BEYOND THE MEDIA
	LEARNERS’ AND TEACHERS’ PERCEPTIONS OF LEARNING ANALYTICS (LA): A CASE STUDY OF SOUTHAMPTON SOLENT UNIVERSITY (SSU)
	ISSUES OF IT-PROFESSIONALS TRAINING IN TRADITIONAL EDUCATIONAL PROCESS
	THE ISOLATION EMOTION: AN EMOTIONAL POINTOF VIEW ON TEAMING AND GROUP TOOLS IN E-LEARNING ENVIRONMENTS
	DEVELOPMENT OF CRITICAL THINKING WITH METACOGNITIVE REGULATION AND TOULMIN MODEL
	A PRELIMINARY INVESTIGATION INTO PARENTS’ CONCERNS ABOUT PROGRAMMING EDUCATION IN JAPANESE PRIMARY SCHOOLS
	DESIGNING PHILADELPHIA LAND SCIENCE AS A GAME TO PROMOTE IDENTITY EXPLORATION
	JUXTAPOSE: AN EXPLORATION OF MOBILE AUGMENTED REALITY COLLABORATIONS AND PROFESSIONAL PRACTICES IN A CREATIVE LEARNING ENVIRONMENT
	GENDER, GAMES AND SPACE
	THE CONTRIBUTION OF COLLECTIVE INTELLIGENCE FOR THE ANALYSIS OF THE PHENOMENON OF STUDENTS OVERCROWDING
	INTEGRATED COLLABORATIVE E-LEARNING FOR THE GLOBAL MANAGEMENT EDUCATION IN THE 21ST CENTURY
	RELATIONS BETWEEN COGNITIVE RESOURCES AND TWO TYPES OF GERMANE LOAD FOR LEARNING
	A FRAMEWORK FOR PEOPLE RE-IDENTIFICATION IN MULTI-CAMERA SURVEILLANCE SYSTEMS
	CONNECTING THE DOTS: LINKING CREATIVITY, SYNTHESIS SKILLS, AND THE STUDENTS’ ANXIETY ABOUT THE FUTURE

	REFLECTION PAPERS

	LOCALISING CONTENT FOR AN XMOOC IN THE UAE
	ACADEMIC READING ON A COLLABORATIVE, ONLINE PLATFORM

	AUTHOR INDEX 




