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Abstract. Recent investments in schools in Sweden focus on increased availability of 
technology and ways to incorporate digital media in the classroom. Via the computer 
screen, students are involved in a new type of writing and communication culture that 
allows for new approaches in literacy instruction and learning (Lorentzen & Smidt, 
2010). The purpose of the present study was to investigate how the availability and 
every day access to technology in a one-to-one laptop programme in primary school 
impact on text and language practices. The objective was to explore what text genres 
the students meet and what artefacts they use to facilitate their work, the modalities they 
engage in and if they work on their own or in collaboration. Also, what new demands 
are put on the instruction. The empirical results are based on classroom observations of 
a sample of lectures in two classes in year three and two classes in year five where the 
students had been using computers for about 2.5 years. In both year three and five the 
students expressed great enthusiasm for the work on computers. Narrative and expository 
strategies were prominent in the development of text and language competencies. New 
practices facilitating multimodal and digital expression occurred more on the students’ 
own initiative. The activities in year three provided opportunities for both individual 
and collaborative work, whereas year five mainly did individual work. The assignments 
in both years were mostly designed to result in products of the same type and were 
published on their computers for a restricted audience. We interpret these practices as 
being mainly teacher-controlled and for the benefit of the teacher and fellow classmates. 
This stands in contrast to previous analyses on changes in literacy processes in laptop 
classes that report on more student autonomous and public uses (e.g., Warschauer, 2008).
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1.	 Introduction

Investments in laptop computers in schools are increasing, despite the high costs, raising 
questions about the best ways to incorporate technology into the curriculum (Devaney, 
2009). The largest and earliest initiatives have been reported from the U.S., where 
whole states were equipped with laptop computers (Silvernail, 2004). The research 
results are generally positive and several studies report on significant gains in student 
engagement and motivation for learning, writing competency, and critical thinking 
(Suhr, Hernandez, Grimes, & Warschauer, 2010). An increased use of technology in 
the classroom and in the home has also been reported (Keengwe, Schnellert, & Mills, 
2012; Zucker & McGhee, 2005). Students participate in more authentic and diverse 
literacy activities with increased opportunities for scaffolding and feedback (Penuel 
et al., 2001; Warschauer, 2008). Some of the holdbacks are the preparation time for 
learning new technology, poor administrative support and perceiving computers as a 
competitive or disruptive distraction (Dunleavy, Dexter, & Heinecke, 2007; Zucker & 
McGhee, 2005). In Sweden, similar results have been reported regarding motivation 
for schoolwork and changes towards thematic, subject-integrated and more learner-
centered instruction (Tallvid, 2010). Initial results from the ongoing study Unosuno 
of several laptop programmes in Sweden show evidence of more individualized work 
and also a focus on presentation rather than content (Grönlund et al., 2011). There is 
also an on-going discussion on the relationship between the knowledge required for 
standardized tests and what is taught in laptop-enhanced instruction (OECD, 2010; 
Pedró, 2007; Warschauer, 2008). 

Our study complements this research investigating long-term impact (i.e., not 
implementation) of a one-to-one laptop programme on text and language practices for 
primary level students. At the time of our study, the two classes in year three and two 
classes in year five had been using the computers for about 2.5 years. The objective of 
the study was to explore and map the text genres the students meet, the modalities they 
engage in and the artefacts (digital or not) they use. The instructional approaches and 
collaborative impacts are also reported upon. 

In the following, the method will be presented and then followed by analyses of 
teaching design, text genre and modes, resources and artefacts and collaborative impact.

2.	 Method

The empirical results are based on a sample of 11 classroom observations (10 hours) 
in year 3 and on 10 occasions (13 hours) in year 5 during a term. For year 3, the 
sample includes lessons on Writers Workshop, ancient times, dinosaurs, formal training 
of spelling, reading comprehension, note-taking in a school diary and free work. The 
sample from year 5 concerns lessons on activities related to The Famous Person Project, 
textbook work and World Spelling Day. 
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The analyses of text and language practices are based on theories of school genres 
(Knapp & Watkins, 1994; Liberg, af Geijerstam, & Wiksten Folkeryd, 2011) and a 
multimodal analysis in a socio-cultural context (Jewitt, 2008; Purcell-Gates, Perry, & 
Briseño, 2008). The variables include text genre defined as the purpose of the text, 
text form as how the text is realized, resources used and collaborative impact. The 
instructional design is also reflected upon based on the observations.

3.	 Text and language practices in year 3 and 5

3.1.	 Teaching design
In year 3, lessons were in general organized according to a model of mini-lessons 
based on Units of Study for Teaching Writing (Calkins, 1994). A mini-lesson began by 
explaining the aim of the lesson and how to proceed to fulfill that aim. The students 
were then encouraged to try themselves or together with their “writing partner”. Then 
the students were sent off to work on their own or in pairs to be reassembled at the end 
for feedback and further planning. 

The lessons in year 5 usually began with a teacher-led warm-up activity. The agenda 
of the lesson was then explained and instructions written on the board. The teacher 
would move around in the classroom and the other areas where the students were seated 
in order to help them. At the end of the lesson, the teacher would typically reassemble 
the students, sometimes providing them with feedback on their work.

3.2.	 Text genres and modes 
The students in year 3 wrote narrative texts in descriptions and introductions to their 
text. These activities concerned the writing and revising of a text and reading out loud. 
Students compared the number of words in their texts, fonts and backgrounds, added 
links to webpages and sent their texts to the teacher. They also met narratives during 
reading and in reading comprehension exercises. Expository texts appeared in a variety 
of text forms. Students collected facts and images in textbooks and on webpages. They 
organized facts on post-it notes and in mind maps on the computer and reported facts in 
several formats: as a slideshow presentation, a manuscript and an animation. They also 
watched a film about dinosaurs.

Furthermore, they produced lists of words for spelling practice, of facts and contacts 
for their account on the learning platform. They sent instant messages to each other in 
the classroom, uploaded pictures of themselves and communicated via Skype. During 
their free work, many students enjoyed taking pictures of themselves for slideshows 
and desktop backgrounds. Others composed posters, wrote narratives formed as 
presentations, created musical pieces, edited previously created films and slideshows 
or played games on-line.

The students in year 5 encountered narrative texts both in their textbooks and on the 
computer. They also read and listened to narrative texts in easy to read novels. They 
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did exercises both on paper and digitally, e.g., reading comprehension and dictation, 
based on narrative texts. Some also wrote narrative texts on their computers and those 
who did carefully chose fonts and size for their text. Upon finishing, they sent the texts 
to the teacher. 

Some of the texts in the students’ textbooks were expository. They worked with 
them in a similar manner as explained above. When working on the Famous Person 
Project they read expository texts on the Internet and wrote their chosen facts down in 
a word processing program. Then they composed an expository text of their own to be 
presented in a slideshow. To accompany their text they also recorded their own voices 
reading the text. One student filmed herself while talking, thus providing her slideshow 
with a visual narrator.

When working on the Famous Person Project, the students also worked with 
pictures. They watched Youtube clips when gathering information and they collected 
images from the Internet to paste in their slideshows. Many students spent as much, 
or more, time on editing pictures as gathering data and writing. Many students also 
listened to music on Spotify while working.

3.3.	 Resources and artefacts
Concerning digital and non-digital activities, the 3rd graders read, did spelling 
exercises, took notes and collected facts without the use of a computer. Activities that 
occurred with the help of computers concerned writing down facts from textbooks, 
making a faircopy from a handwritten draft and reading text projected on the screen. On 
the Internet, the students collected facts and images, wrote instant messages, watched 
films, played games and communicated via Skype. On the computer they mostly wrote 
in a word editor, created presentations and mind maps.

The students in year 5 did not use their computers when working with the non-
digital workbook, reading dialogues or novels. The remaining work observed during 
lessons was however done with the aid of a computer. This involved collecting facts 
and pictures from the Internet for a slideshow, and doing exercises in their digital 
workbook.

3.4.	 Collaborative impact
While the activities in year 3 were both individual and collaborative, the activities in 
year 5 were mainly individual. However, assignments involving computer work tended 
to be individual in both years. 

4.	 Discussion and conclusions

The study demonstrates that the narrative and expository texts dominated in both years 
with the latter including more diverse text formats and modes. In year 3, lists and instant 
messaging also occurred. Genres and modes varied more on the students’ initiative 
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in both years. The activities in year 3 provided opportunities for both individual and 
collaborative work supported both by digital and non-digital resources. The activities 
in year 5 were mainly individual, especially concerning digital work. Concerning the 
instructional approach, explicit modelling was the main objective in the development 
of text and language competencies while in year 3 and in year 5 it was more project-
based. 

In conclusion, the traditional genres were in these classes accompanied by some 
new practices facilitating multimodal and digital expression with more individualized 
work for the older students in year 5. Assignments in both years were mostly designed 
to result in products of the same type and published on computers for a restricted 
audience. We interpret these practices as being mainly teacher-controlled and for the 
benefit of the teacher and fellow classmates. This is in contrast to previous analysis on 
changes in literacy processes in laptop classes that report on more student autonomous 
and public uses (e.g., Warschauer, 2008). 

Acknowledgements. We would like to thank the students and teachers who participated 
in this study and University West for funding it.

References
Calkins, L. (1994). The Art of Teaching Writing. Portsmouth: Heinemann.
Devaney, L. (2009). Study: Ed tech leads to significant gains. Benton Foundation. eSchool News. 

Retrieved from http://www.eschoolnews.com/2009/04/22/study-ed-tech-leads-to-significant-gains
Dunleavy, M., Dexter, S., & Heinecke, W. F. (2007). What added value does a 1:1 student laptop ratio 

bring to technology supported teaching and learning? Journal of Computer Assisted Learning, 
23(5), 440–452. doi: 10.1111/j.1365-2729.2007.00227.x

Grönlund, H., Englund, T., Andersson, A., Wiklund, M., Norén, I., & Hatakka, M. (2011). Årsrapport 
Unosuno 2011 vuxenutbildning [Annual report Unosuno 2011]. Örebro university. Retrieved 
from http://www.hyperfinder.se/wp-content/uploads/2012/05/arsrapport_unosuno_2011.pdf

Jewitt, C. (2008). Multimodality and Literacy in School Classrooms. Review of Research in Education, 
32(1), 241-267. doi:10.3102/0091732X07310586

Keengwe, J., Schnellert, G., & Mills, C. (2012). Laptop initiative: Impact on instructional technology 
integration and student learning. Education and Information Technologies, 17(2), 137-146. 
doi:10.1007/s10639-010-9150-8

Knapp, P., & Watkins, M. (1994). Context, text, grammar: Teaching the genres of grammar of social 
writing in infants and primary classrooms. Sydney: Text Productions.

Liberg, C., af Geijerstam, Å., & Wiksten Folkeryd, J. (2011). Utmana, utforska, utveckla! Om läs- och 
skrivprocessen i skolan. Studentlitteratur, Lund.

Lorentzen, R. T., & Smidt, J. (2010). Det nödvändiga skrivandet: om att skriva i förskolan och skolans 
alla ämnen. [Necessary writing: writing in pre-school and all subjects in school.] Liber. 

http://www.eschoolnews.com/2009/04/22/study-ed-tech-leads-to-significant-gains
http://dx.doi.org/10.1111/j.1365-2729.2007.00227.x
http://www.hyperfinder.se/wp-content/uploads/2012/05/arsrapport_unosuno_2011.pdf
http://dx.doi.org/10.3102/0091732X07310586
http://dx.doi.org/10.1007/s10639-010-9150-8


279

Text and Language Practices in One-to-one Environments in a Swedish Primary School

OECD (2010). Are the New Millennium Learners Making the Grade? Technology Use and Educational 
Performance in PISA 2006. Educational Research and Innovation, OECD Publishing.

Pedró, F. (2007). The New Millennium Learners: Challenging our Views on Digital Technologies and 
Learning. Nordic Journal of Digital Literacy, 2(4), 244-264.

Penuel, W. R., Kim, D. Y., Michalchik, V., Lewis, S., Means, B., Murphy, B., Korbak, Ch., Whaley, 
A., & Allen, J. E. (2001). Using technology to enhance connections between home and school: A 
research synthesis. Menlo Park, CA: SRI International.

Purcell-Gates, V., Perry, K. H., & Briseño, A. (2008). Analyzing Literacy Practice: Grounded Theory 
to Model. National Reading Conference, Orlando, Fl, Dec. 3, 2008.

Silvernail, L. (2004). The Impact of Maine’s One-to-One Laptop Program on Middle School Teachers 
and Students. Maine Education Policy Research Institute, University of Southern Maine Office.

Suhr, K. A., Hernandez, D. A., Grimes, D., & Warschauer, M. (2010). Laptops and fourth-grade 
literacy: assisting the jump over the fourth-grade slump. Journal of Technology, Learning and 
Assessment, 9(5), 5-45.

Tallvid, M. (2010). En-till-En Falkenbergs väg till Framtiden? Utvärdering av projektet En-till-En i 
två grundskolor i Falkenberg kommun. Delrapport 3. [One-to-one. Falkenberg’s way to the future? 
Evaluation of the project One-to-one in two comprehensive schools in Falkenberg municipality. 
Partial report 3]. University of Gothenburg. Falkenberg municipality.

Warschauer, M. (2008). Laptops and Literacy: A Multi-Site Case Study. Pedagogies: An International 
Journal, 3(1), 52-67.

Zucker, A., & McGhee, R. (Eds.). (2005). A study of one-to-one computer use in mathematics and 
science instruction at the secondary level in Henrico county public schools. SRI International. 



Published by Research-publishing.net
Dublin, Ireland; Voillans, France
info@research-publishing.net

© 2012 by Research-publishing.net
Research-publishing.net is a not-for-profit association

CALL: Using, Learning, Knowing
EUROCALL Conference, Gothenburg, Sweden
22-25 August 2012, Proceedings
Edited by Linda Bradley and Sylvie Thouësny

The moral right of the authors has been asserted

All articles in this book are licensed under a Creative Commons Attribution-Noncommercial-No Derivative 
Works 3.0 Unported License. You are free to share, copy, distribute and transmit the work under the following 
conditions:

•	 Attribution: You must attribute the work in the manner specified by the publisher.
•	 Noncommercial: You may not use this work for commercial purposes.
•	 No Derivative Works: You may not alter, transform, or build upon this work.

Research-publishing.net has no responsibility for the persistence or accuracy of URLs for external or third-
party Internet websites referred to in this publication, and does not guarantee that any content on such 
websites is, or will remain, accurate or appropriate. Moreover, Research-publishing.net does not take any 
responsibility for the content of the pages written by the authors of this book. The authors have recognised 
that the work described was not published before (except in the form of an abstract or as part of a published 
lecture, or thesis), or that it is not under consideration for publication elsewhere. While the advice and 
information in this book are believed to be true and accurate on the date of its going to press, neither the 
authors, the editors, nor the publisher can accept any legal responsibility for any errors or omissions that 
may be made. The publisher makes no warranty, expressed or implied, with respect to the material contained 
herein.

Trademark notice: Product or corporate names may be trademarks or registered trademarks, and are used 
only for identification and explanation without intent to infringe.

Typeset by Research-publishing.net
Cover design: © Raphaël Savina (raphael@savina.net)
Aquarelle reproduced with kind permission from the illustrator: © Sylvi Vigmo (sylvi.vigmo@ped.gu.se)
Fonts used are licensed under a SIL Open Font License

ISBN13: 978-1-908416-03-2 (paperback)
Print on demand (lulu.com)

British Library Cataloguing-in-Publication Data.
A cataloguing record for this book is available from the British Library.

Bibliothèque Nationale de France - Dépôt légal: décembre 2012.


