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Abstract. This paper reports on the use of digital storytelling and blog activities to
make CALL classes more dynamic and personalized for both instructors and learners
alike. An empirical research study was carried out to determine if a blended-learning
environment incorporating m-learning could help improve the English listening,
presentation, and blogging skills of native Japanese undergraduate students at a private
university in Tokyo, Japan. The blended-learning activities included three components:
“iUniv” lectures, digital storytelling, and student blog activities. The goal of the study
was to examine the effectiveness of the blended learning activities in improving the
English language proficiency of native Japanese students, including their presentation
skills through the use of blogs and PowerPoint. An assessment of pre-training and posttraining computerized assessment system for English communication (CASEC) scores
revealed that the students had adequately comprehended the iUniv lecture contents and
their overall listening skills improved. A questionnaire administered to students after
their exposure to the activities indicated they were satisfied with and motivated by their
exposure to the blended learning environment incorporating m-learning.
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1. Introduction
Learning today takes place at any time and at any place due to of the swift development
of mobile technologies. E-mobile learning technologies such as the iPhone, iPad,
podcasting, video-casting, and others, are rapidly gaining popularity as an effective
way to improve foreign language skills around the world. Mobile technologies have
also transformed learning methodologies (Vinu, Sherimon, & Krishnan, 2011).
One such type of methodology that has received great attention in recent years is
blended learning (BL). BL combines traditional face-to-face classroom methods
with computer-mediated activities, resulting in a more integrated approach for both
* Contact author: obari119@gmail.com
In L. Bradley & S. Thouësny (Eds.), CALL: Using, Learning, Knowing, EUROCALL Conference, Gothenburg, Sweden,
22-25 August 2012, Proceedings (pp. 223-227). © Research-publishing.net Dublin 2012

223

Hiroyuki Obari & Stephen Lambacher

instructors and learners. BL can increase the options for greater quality and quantity
of interaction in a learning environment (Wilson & Smilanich, 2005).
“Five years from now on the web for free you’ll be able to find the best lectures
in the world” (Gates, 2010). The above quote, uttered by Bill Gates at a conference
in August 2010, was a bold prediction he made of the future state of “open” lectures,
social media, and smartphones, which has helped to usher the world into “the next era”
of the web. Social media and the smartphone have indeed brought about the “the next
era” to the web, and have also created a new relationship between education/learning
and society which current education or e-learning has not realized.
According to social constructionism (Burr, 1995, 2003), people can create new
knowledge and learn most effectively through social interaction and exchanging
information for the benefit of others. Constructionism holds that learning can happen
most effectively when people are active in making tangible objects in the real world. In
this sense, constructionism is connected with experiential learning and builds on some
of the ideas of Jean Piaget (Bandura, 1977).
The present paper reports on the results of a year-long study to ascertain if a blendedlearning environment incorporating m-learning can help improve the English listening,
presentation, and blogging skills of native Japanese undergraduate students. We take
advantage of the cyber community where 1) Learning Management Systems, 2) Blogs,
3) Digital Storytelling, and 4) Mobile Computing are all used to teach language and
communication (Obari, Kojima, & Itahashi, 2010).

2. Methodology
2.1. Participants
The participants were 60 first year university students, all native speakers of Japanese,
enrolled in an undergraduate course in English Writing and Communication. Each
class met once per week for 90 minutes in a CALL laboratory during two consecutive
15-week semesters. The following explains the three-phased, blended-learning
environment incorporating m-learning that the student participants were exposed to as
a way of improving their English listening, presentation, and blogging skills.
2.2. iUniv lectures
During the first semester, the students were assigned to listen to at least six iUniv
lectures on YouTube using their mobile devices. The students typically accessed the
lectures out of the classroom using their mobile devices, and practiced listening to the
lectures at their own pace. One of the more popular lectures the students downloaded
was Justice by Harvard University’s Michael Sandel. Students downloaded the
iUniv lectures with scripts onto their mobile devices, listened to and summarized
the lectures, and then broke up into small groups of four or five students to prepare
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PowerPoint presentations based on their summaries. The presentations were delivered
both individually and as a group in front of the class.
2.3. Digital storytelling
Digital storytelling includes the process of story creation with the impact of pictures
and sounds, and it can be transferable, storable, and accessible in order to create
communities where people can share goals, experiences, and teach each other what they
have learned. Digital stories usually contain some mixture of computer-based images,
text, recorded audio narration, video clips and/or music. During the second half of the
first semester, after having summarized the iUniv lectures and given their PowerPoint
presentations, the students created digital storytelling recordings of their summaries for
the purpose of developing their speaking and pronunciation skills.
In addition, the students studied 15 lessons of the DVD series World Adventures.
This DVD series enables students to learn about the main characteristics of 15 different
countries by introducing famous UNESCO World Heritage Sites. Students broke up into
small groups of four or five students and created a total of two PowerPoint presentations
during the class meetings. Windows Movie Maker was used in the production of the
two digital stories.
2.4. Blog activities
Next, the students worked on creating a social network of shared experiences through
writing blogs, which took place during the second semester. The purpose of the blog
writing was to help the students develop their own language skills by reflecting upon
what they had learned during the first semester. Once again, the students broke up
into small groups of four or five students and spent approximately 30 minutes of each
classroom meeting to prepare for their blog presentations, as well as spending extra
time outside of the classroom accessing the materials via their mobile devices. In total,
it took the students approximately eight weeks to prepare their blog presentations before
presenting them in front of the classroom. Finally, an evaluation sheet was uploaded on
the bulletin board of a learning management system (LMS), which enabled the students
to share and evaluate their blogs on the web and to assess their presentations later on for
critical feedback and reflective learning.

3. Assessment
For the purpose of evaluating the effectiveness of the blended learning program using
m-learning, we next present some empirical data that we collected before and after the
students were exposed to the BL activities, including results from the CASEC test and
a post-activity questionnaire that was administered to the students for the purpose of
attaining their feedback on how they felt about their BL experience.
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3.1. Computerized assessment system for English communication
CASEC evaluates English proficiency based on item response theory and consists of
four sections: knowledge of vocabulary; knowledge of phrasal expressions and usage;
listening ability – understanding of main ideas; and listening ability – understanding of
specific information. All of the students were administered by the CASEC before and
after their exposure to the blended learned activities. The results showed that the overall
average score increased from 533 (SD = 94) in April 2011 to 588 (SD = 84) in January
2012. A series of t-tests revealed a significant difference between the pre-test and posttest CASEC scores (p < .01), indicating the blended learning program incorporating
m-learning had a positive effect on the students’ overall English proficiency. In addition,
the pre-test (April 2011) and post-test (January 2012) data results indicated that the
number of students who obtained a score of higher than 600 points (maximum score =
1000) substantially increased from 10 to 32 students out of a total of 60 students.
3.2. Student questionnaire
After their exposure to the blended learning activities, the students were administered
by an on-line questionnaire to determine how motivating and beneficial they felt the
activities were. The first question of the questionnaire dealt with student opinion of the
usefulness of digital storytelling in learning English. Nearly 80% of the respondents
felt that the digital storytelling was “useful” in learning English. The second question
addressed whether the students considered the digital storytelling or the blog activities
more useful in learning English. Overall, students felt that the blog activities (56%) were
more “useful” than the digital storytelling (44%) in learning English. The third question
asked whether the students thought the blog-making and presentations activities were
useful in learning English, with 85% responding favourably. It is clear from the results
of the questionnaire that many of the students felt the digital storytelling, presentation,
and blog activities were all beneficial in learning English.

4. Discussion and conclusions
The results of CASEC revealed that a combination of blended learning activities with
m-learning had a positive effect on improving the Japanese students’ overall English
language proficiency. The results of the questionnaire confirmed that the students
considered the activities to be helpful in developing their English language skills. Also,
the questionnaire feedback revealed the students were satisfied with and motivated by
their exposure to the blended learning environment using m-learning. The students
devoted a significant amount of time and energy in researching and discussing their
topics, in learning how to create their blogs, and finally in planning, developing,
and delivering their group and individual English presentations in front of the class.
Through all of these processes the students could improve their English and acquire
new knowledge about their topics and develop their ICT skills.
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One of the main goals of our blended learning program incorporating m-learning was
to try to motivate our students by offering them a more integrated approach to learning
English, including individualized guidance and support during the learning process.
Through the m-learning activities students were able to work both in and out of the
classroom and to actively explore their learning environment to gain more experience
in collaborating with their classmates, thus making their overall language learning
experience much more fun and enjoyable.

Acknowledgement. A part of this research was supported by the Grant-in-Aid for
Scientific Research (C) of MEXT of Japan under Grant No.23520698 and Aoyama
Gakuin University, Information Science Centre Research Grant.

References
Bandura, A. (1977). Social Learning Theory. New Jersey: Prentice Hall.
Gates, B. (2010). In Five Years The Best Education Will Come From The Web. Retrieved from http://
techcrunch.com/2010/08/06/bill-gates-education
Burr, V. (1995). An Introduction to Social Constructionism. London: Routledge.
Burr, V. (2003). Social Constructionism (2nd ed.). London: Routledge.
Obari, H., Kojima, H., & Itahashi, S. (2010). Empowering EFL learners to interact effectively in a
blended learning environment. Proc. World Conference on Educational Multimedia, Hypermedia
and Telecommunications 2010 (pp. 3438-3447). Chesapeake, VA: AACE.
Vinu, P., Sherimon, P., & Krishnan, R. (2011). Towards pervasive mobile learning – the vision of 21st
century, 3rd World Conference on Educational Sciences 2011, Vol. 15, (pp. 3067-3073).
Wilson, D., & Smilanich, E. (2005). The other blended learning. San Francisco, CA: Pfeiffer
Publishing.

227

Published by Research-publishing.net
Dublin, Ireland; Voillans, France
info@research-publishing.net
© 2012 by Research-publishing.net
Research-publishing.net is a not-for-profit association
CALL: Using, Learning, Knowing
EUROCALL Conference, Gothenburg, Sweden
22-25 August 2012, Proceedings
Edited by Linda Bradley and Sylvie Thouësny
The moral right of the authors has been asserted
All articles in this book are licensed under a Creative Commons Attribution-Noncommercial-No Derivative
Works 3.0 Unported License. You are free to share, copy, distribute and transmit the work under the following
conditions:
• Attribution: You must attribute the work in the manner specified by the publisher.
• Noncommercial: You may not use this work for commercial purposes.
• No Derivative Works: You may not alter, transform, or build upon this work.
Research-publishing.net has no responsibility for the persistence or accuracy of URLs for external or thirdparty Internet websites referred to in this publication, and does not guarantee that any content on such
websites is, or will remain, accurate or appropriate. Moreover, Research-publishing.net does not take any
responsibility for the content of the pages written by the authors of this book. The authors have recognised
that the work described was not published before (except in the form of an abstract or as part of a published
lecture, or thesis), or that it is not under consideration for publication elsewhere. While the advice and
information in this book are believed to be true and accurate on the date of its going to press, neither the
authors, the editors, nor the publisher can accept any legal responsibility for any errors or omissions that
may be made. The publisher makes no warranty, expressed or implied, with respect to the material contained
herein.
Trademark notice: Product or corporate names may be trademarks or registered trademarks, and are used
only for identification and explanation without intent to infringe.

Typeset by Research-publishing.net
Cover design: © Raphaël Savina (raphael@savina.net)
Aquarelle reproduced with kind permission from the illustrator: © Sylvi Vigmo (sylvi.vigmo@ped.gu.se)
Fonts used are licensed under a SIL Open Font License
ISBN13: 978-1-908416-03-2 (paperback)
Print on demand (lulu.com)
British Library Cataloguing-in-Publication Data.
A cataloguing record for this book is available from the British Library.
Bibliothèque Nationale de France - Dépôt légal: décembre 2012.

