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ABSTRACT 

Open education resources (OER) may be defined as any digital materials designed for use in teaching and learning that 

are openly available for use by educators and students, without an accompanying need to pay royalties or license fees. 

Hitherto, research on students’ use of OER has been mainly limited to those in Western countries, mainly in the USA. 

Research on other students’ use of OER such as those from Asian Pacific countries has been lacking. In this study, we 

attempt to fill this gap by exploring a class of Asian undergraduates’ views about the use and production of OER. A total 

of 25 students who were enrolled in an education course at a university in Singapore completed a questionnaire. Results 

showed that half the respondents used OER to either quite or a great extent. The most common type of OER used was 

Youtube followed by iTunes (e.g., iTunes U). Respondents attributed more weightage to the reputation of an institution 

or organization rather than the individual creator with regard to the production of OER. Results also suggested that 

respondents were generally OER “lurkers” – individuals who tend to take free open education content for their own use 

but are not willing to produce these resources for others to use. The most significant barriers to producing OER were 

“lack of skills”, followed by “lack of subject knowledge”. The least significant barrier reported by the respondents was 

“lack of interest”.  
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1. INTRODUCTION 

An OER may be defined as any resource such as “curriculum maps, course materials, textbooks, streaming 

videos, multimedia applications, podcasts, and any other materials that have been designed for use in 

teaching and learning that are openly available for use by educators and students, without an accompanying 

need to pay royalties or licence fees” (Butcher, 2011, p. 5). OECD (2007 defined OERs as “digitised 

materials offered freely and openly for educators, students and self-learners to use and reuse for teaching, 

learning and research” (p. 30). 

The term “open educational resources” (OER) was first used by UNESCO in 2002 at its Forum on the 

Impact of Open Courseware for Higher Education in Developing countries, and has since then gained 

significant prominence in recent years throughout the world (Brown & Adler, 2008). The OER initiative 

originated in the late 1990s with the first major movement coming from the Massachusetts Institute of 

Technology which released 50 freely available courses through its OpenCourseWare initiative in 2002 

(Goldberg & Lamagna, 2012). Since then there are currently over 300 universities throughout the world that 

engaged in developing open educational resources with more than 3,000 open access courses (OECD, 2007) 

such as MIT’s OpenCourseWare, Open University’s (UK) OpenLearn website, Indira Gandhi National Open 

University’s (India) National Digital Repository of learning resources, Japan’s Dohisha University, the Open 

University of Hong Kong, Carnegie Mellon’s Open Learning Initiative, and Connexions which begun at Rice 

University to name a few. 

Research on students’ use of OER has been mainly limited to those in Western countries, mainly in the 

USA. The Usability, Support and Evaluation Lab at the University of Michigan (2010), for example, reported 

that 24.4% and 22.7% of students at the Ann Arbor campus and Dearborn campus respectively had heard of 

open courseware, looked at an open courseware site, used material from an open courseware site for 
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teaching, and published or help published open courseware material. About 49% and 44% of students at the 

Ann Arbor and Dearborn campuses respectively believed that using an open courseware site would be 

valuable to enhance their own knowledge about certain topics. However, students were less willing to help 

publish materials on an open courseware site (e.g., Open.Michigan). Only about 22% and 32% of students at 

the Ann Arbor and Dearborn campuses respectively reported being willing to do so. 

Research on other students’ use of OER such as those from Asian Pacific countries has been lacking. In 

this study, we attempt to fill this gap by exploring a class of undergraduates’ views towards to use and 

production of OER. Specifically, the following objectives guided our investigation: (a) to explore students’ 

perceptions of using OER and (b) to examine whether students wish to contribute to the development of these 

resources. 

2. METHOD 

A class of 25 undergraduate students majoring in Education at a large university in Singapore participated in 

the study. Prior to the study, ethical approval was first sought and gained from the university’s human ethics 

committee. The undergraduate students’ participation was completely voluntary. The main data collection 

instrument was an end-of-course questionnaire that consisted of both closed- and open-ended items. Some of 

the questionaire items were adapted from the Usability, Support & Evaluation Lab, Digital Media Commons 

at the University of Michigan (2010), and the Organisation for Economic Co-operation and Development 

(OECD, 2007). The following definition of OER was used in the questionnaire in order to minimize student 

confusion about how OER was conceptualized in this study: Open educational resources are digitised 

materials offered freely and openly for educators, students and self-learners to use and reuse for teaching, 

learning and research (OECD, 2007, p. 30). Several examples of OER were also given in the questionnaire 

to help students better understand OER. These examples include: (a) Open course ware and content (e.g., 

MIT’s  OpenCourseWare, Tufts University’s OpenCourseware Repository, MERLOT – multimedia 

educational resources for learning and online teaching), (b) Open access journals that allow an individual to 

read or download publications without charge, (c) Free images, videos or audios for use in teaching and 

learning (e.g., iTunes U, YouTube EDU), (d) Free learning management platforms (e.g., Moodle, SAKAI), 

(e) Interactive mini lessons and simulations about a particular topic, (f) Electronic text books (e.g., Flatworld 

Knowledge, WikiBooks, National Academics Press), and (g) Elementary school and high school (K-12) 

lesson plans, worksheets, assessments, and activities. 

3. RESULTS 

Of the 25 students, one failed to complete the questionnaire, resulting in 24 usable data. Figure 1 shows the 

results of the participants’ views about their personal use and production of OER. 

 

Figure 1. Personal use and production of OER 

Half the respondents reported that they used OER to either quite or a great extent. When asked to describe 

the type of OER typically used, many participants (reflected in 33.3% of the comments) indicated that they 

accessed Youtube videos (see Table 1). Other types of OER used included google (e.g., google scholar, 

images), iTunes (e.g., iTunes U), open access journals, and e-books. The most frequently reported goal or 

purpose of using OER was to get more information and better understanding of a particular subject. 
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Table 1. Types of OER typically used 

Type of OER 
Number of  

comments 

% of total 

comments 

Google (e.g., images, scholar) 5 9.8% 

Youtube 17 33.3% 

Lesson plan ideas, activities, worksheets 5 9.8% 

Online writing lab 1 1.9% 

iTunes (e.g., iTunes U) 7 13.7% 

Glogster Edu 1 1.9% 

e-book 4 7.8% 

Educational games 2 3.9% 

Webquests 1 1.9% 

Audio recording tool 1 1.9% 

Open access journals 5 9.8% 

Interactive mini lesson 1 1.9% 

Wiki 1 1.9% 

A majority of respondents (75%) reported that it was either important or very important for them to know 

which institution or organization created the OER contents, as shown in Figure 2. Respondents perceived that 

OER materials created by well-known and reputable institutions to be more trustworthy in their contents, 

compared to unknown or low-status institutions. Interestingly fewer respondents (55%) felt that it was 

important or very important to know the specific individual who created the OER materials. It seems that the 

respondents attributed more weightage to the reputation of an institution or organization rather than the 

individual creator with regard to the production of OER. 

  

Figure 2. Personal use and production of OER 

However, when asked to indicate if they were involved in producing OER on their own, a majority of 

respondents (67%) reported they never had (see Figure 1). In addition, a majority of respondents also 

reported that they were reluctant to help their professors publish materials as OER (see Figure 3). Only 33% 

of respondents agreed or strongly agreed that they would volunteer their time and energy to help theirs 

instructors produce OER contents. On the other hand, a vast majority (83%) agreed or strongly agreed they 

would encourage other students to use OER. 

 

Figure 3. Personal use and production of OER 
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Overall, this suggests that many of the undergraduates in the current sample tend to be consumers of 

resources, rather than producers. They may be labelled OER lurkers or free riders, that is noncontributing, 

resource taking individuals. 

The respondents were further asked why they were not involved in open education content production 

(see Figure 4). 

  

Figure 4. Personal use and production of OER 

Figure 4 shows that the most significant barriers were “lack of skills”, followed by “lack of subject 

knowledge”. The least significant barriers reported by the respondents was “lack of interest”. Our findings 

thus suggest that although respondents were interested to develop OER materials, many were hampered by a 

lack of skills (e.g., web design skills, video editing skills), and having a shallow understanding of the subject 

matter. 

4. CONCLUSION 

In recent years, the notion of open educational resources (OER) is increasingly being proposed as a way to 

allow a much larger percentage of people to learn, particularly in an informal way. Our study finds support 

for this. To sum up, only a minority of the respondents (4%) claimed that they did not use any OER 

materials. The majority of respondents reported using OER either to a small or a great extent. Different types 

of OER were accessed by the respondents of which Youtube video resources were the most frequently 

reported. We also found that a majority of respondents were not producers of OER materials. For future 

research, we intend to expand this research to examine other students’ (e.g., graduate students), as well as 

faculty members’ (e.g., professors, instructors) use of OER. We also plan to survey students’ use of OER 

resources such as free open online courses (e.g., MOOC) that are offered by many reputable universities such 

as Princeton, Brown, Columbia, Duke, Stanford, and Johns Hopkins through online providers such as 

Coursera. Doing this would give us an understanding of how widespread a recognition the notion of MOOC 

has gained among our students in Singapore. 

REFERENCES 

Butcher, N., 2011. A Basic Guide to Open Educational Resources (OER). Commonwealth of Learning and United 
Nations Educational, Scientific and Cultural Organization, British Columbia, Canada. 

OECD., 2007. Giving Knowledge for Free: the Emergence of Open Educational Resources. Organisation for Economic 

Co-operation and Development, Paris, France. 

Brown, J. S., Adler, P., 2008. Minds on Fire: Open Education, the Long Tail, and Learning 2.0. EDUCAUSE Review, 

Vol. 43, pp 16-32. 

Goldberg, E., Lamagna, M., 2012. Open Educational Resources in Higher Education. A Guide to Online Resources. 
College & Research Libraries, Vol. 73,  pp 334-337. 

Usability, Support and Evaluation Lab. University of Michigan, 2010. 

54% 

33% 

38% 

33% 

30% 

33% 

46% 

42% 

38% 

29% 

17% 

50% 

17% 

17% 

25% 

30% 

8% 

8% 

8% 

13% 

22% 

8% 

0% 20% 40% 60% 80% 100% 

Lack of skills 

lack of time 

Lack of hardware 

Lack of software 

Lack of interest 

Lack of subject knowledge 

Strongly agree (5) (4) (3) (2) Strongly disagree (1) 

ISBN: 978-972-8939-99-1 © 2013 

128


	ICEduTech 2013  - Cover
	ICEduTech 2013
	COPYRIGHT
	TABLE OF CONTENTS
	FOREWORD
	PROGRAM COMMITTEE
	KEYNOTE LECTURES
	KEYNOTE PAPER
	FULL PAPERS
	MEDIATING AUTHENTIC LEARNING: THE USE OF WIKI’S AND BLOGS IN AN UNDERGRADUATE CURRICULUM IN SOUTH AFRICA
	PROFESSIONAL LEARNING TO NURTURE ADAPTIVE TEACHERS
	UNDERSTANDING TPACK IN PRACTICE: PRAXIS THROUGH TECHNOLOGICAL PEDAGOGICAL REASONING
	A COMPARISON OF LOWPERFORMING STUDENTS’ ACHIEVEMENTS IN FACTORING CUBIC POLYNOMIALS USING THREE DIFFERENT STRATEGIES
	FACTORS INFLUENCING THE ACCEPTANCE OF COLLABORATION TECHNOLOGY WITHIN THECONTEXT OF VIRTUAL TEAMWORK TRAINING
	SURVEILLANCE IN PROGRAMMING PLAGIARISM BEYOND TECHNIQUES: AN INCENTIVE-BASED FISHBONE MODEL
	ELEARNING STRATEGIC PLANNING 2020: THE VOICE OF FUTURE STUDENTS AS STAKEHOLDERS IN HIGHER EDUCATION
	LAPTOPS IN CLASSROOM INTERACTION: THE DYNAMIC REACH OF THE LAPTOPED SITUATION
	SALAPIGGY: USABILITY TEST OF THE SIFTEO CUBES AS A GAME INTERFACE FOR THE MONEY COUNTING GAME FOR PRESCHOOLERS
	AN ONTOLOGY FOR SOFTWARE ENGINEERING EDUCATION
	TECHNOLOGY ENHANCED ANALYTICS (TEA) IN HIGHER EDUCATION
	TEACHERS’ LEARNING IN ONLINE COMMUNITIES OF PRACTICE: TWO CASE STUDIES FROM AUSTRALIA
	TEACHING TEACHERS FOR THE FUTURE PROJECT: BUILDING TPACK CONFIDENCE AND CAPABILITIES FOR ELEARNING

	SHORT PAPERS
	THE COMPARISON OF INDUCTIVE REASONING UNDER RISK CONDITIONS BETWEEN CHINESE AND JAPANESE BASED ON COMPUTATIONAL MODELS: TOWARD THE APPLICATION TO CAE FOR FOREIGN LANGUAGE
	USE AND PRODUCTION OF OPEN EDUCATIONAL RESOURCES (OER): A PILOT STUDY OF UNDERGRADUATE STUDENTS’ PERCEPTIONS
	TEACHING 21ST CENTURY COMPETENCIES: LESSONS FROM CRESCENT GIRLS’ SCHOOL IN SINGAPORE
	RESEARCH ON DEMAND ANALYSIS OF THE USERS OF THE SENIOR ENGLISH DIAGNOSTIC SYSTEM
	USING SELF-REFLECTION AND BADGES IN MOODLE-BASEDMEDICAL ENGLISH REVIEW COURSES FOR ENHANCING LEARNERS’ AUTONOMY
	INVESTIGATING THE USE OF SOCIAL MEDIA BY UNIVERSITY UNDERGRADUATE INFORMATICS PROGRAMS IN MALAYSIA

	REFLECTION PAPER
	EDUCATIONAL ONLINE TECHNOLOGIES IN BLENDED TERTIARY ENVIRONMENTS: A REVIEW OF LITERATURE

	POSTER
	HOW TEACHERS USE AND MANAGE THEIR BLOGS? A CLUSTER ANALYSIS OF TEACHERS’ BLOGS IN TAIWAN

	AUTHOR INDEX



