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‘Foreword

HISSTUDY was undertaken as a report on a relatively new kind

.of graduate program. It is intended to present the character-
istics of existing general education frograms in the humanities for
comparison and appraisal. :

Both graduate education and general educat.xon have for some time
been the subjects of fmquent criticism and periodic reappraisal. The
programs reported in this study ‘form an interesting chapter in the
history of both—a chapter only recently begun and apparently ex-
periencing rapid growth. It is too early as yet to say whether these
programs constitute a new direction capable of sustaining and ex-
tending itself, sinoce most of the programs have either just begun to
turn out their first products or—in several caaee—-—only recently re-
ceived their first students.

Certain implications can be found, however, for both graduate edu-
cation and general education. These do not apply uniformly to all
pmgnmsstudxed,mdtheymdmmedmaomedmﬂ and with
appropriate reservations in the Introduction to this study. Some of
the more noteworthy implications are the stress laid on interdepart-
mental and interdisciplinary areas; the prominence given, especially
in doctoral programs, to directed or independent study; the effect of
such programs on institutional costs; the stimulation which they
appe;rtopmdot'ohculty research and teaching effort; and the
attention which they give to the preparation of teachers. Significant

'~ also are their unusual administrative patterns, usually divisional

rather than departmental; the degree of cooperation which they ap- .

pearwen]oynotmlymthmuchmmmuon,but,mombmgmm,
among several institutions; the wide base of faculty support which

sppears to indicaté faculty receptiveness to novel procedures; and
the degree of interest which the programs have shown in the Graduate
Fellowship Program of the National Defense Education Act.

Since this study deals with a relatively new and still experimental
field, it should be regarded as a status report, or perhaps even an in-
terim report. It may also be considered a companion piece to papers
m the series “New Dimensions in Higher Education,” published by
the Programs Branch of the Division of Higher Education, msofar
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‘as it points to_the newer conoepts of curriculum, organu,atmn, and
pmcedum

*It is hoped that this report will be useful to all those who are con-
cerned with graduate education, with the stafling of undergraduate
general education programs, with the maturation of the humanities as
a major discipline, or with other current -problems in the changing
field of higher education. .

. ‘ Houmer D. Banpincr, Jr.,
Assistant Commussioner for Higher Education.

Harorp A. HasweLy,

Director, Higher Education Programs Branch,
Division of Higher Education. A ‘
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Gndm'ue Gengeral Hummanities Progiams
’ Introduction

HE GENERAL ESUCATION MOVEMENT is now a familiar

- part of the educational scene in the United States. Its'eaglier his-
tory, its rapid extension in recent years, and its present status have
been studied and documented.! Whether it is undemtood A8 a par-
ticular key to some of our educational problems er 4s a symptom of
more basic changes in the higher educational system, it does exemplify
the continuing and perhaps i increasing pace of study and experimenta-

‘tion designed to brmg American education more closely to bear upon
. its present and coming responsibilities.

The newer forms of undergraduate educatlon pmoeodmg from this
‘kmd of mqmry have stimulated a demand for new kinds of teacheré
qualified both in competence and interest to deal with diverse com-
binations of material and to facilitate the synt.homo process. At the
same time, graduate education has been going through one of its.:
pariods of reexamination in & search for r greater breadth and for free-
dom to cross departmental boupdaries in pummt of an idea.?

. One effact of these two parallel lines of inquiry has been a growing
interest in graduste programs of mtardopurunenui or interdiscjpli-

- nary types. Thé spread of such programs'in area studies and cultural

.anthropology, for example, is‘a pattern now accepted in many grud

uate schools. ‘A newer manifestation of this pattern, howevey, is the.
graduate general education program in the humanities. Under dif-
ferept names and with ssmewhat different approaches, these programs
provide a curriculum, leading to the master’s or dootor’s degree, which

5 8ee, for example, K. T. Morse (o4), Genersl Béucstion én Tremsition (Mlnneapolis:
Onlversity of Minnesota Press, 1981) ; hnyt Trowbdridge, Forty Years of General Bduca-
tion, Journe! of General Hducation, 11:161-89, 1058 ; Lewis B. Mayhew, General Bduea-

80 0g. R V. mm:mnn mmm American
Council on Bducation, 1943) ; Theodore C. Blegen and Rupsell Croper (eds.), Ths Prepore-
tion of Odlonhulm(‘nlw American Council on Bducation Studies, 1050); -
The Committee of Fifteen, The Gredusie Sohoel Todcy end Temorrew (New York: Fund
for the Advancement of Education, 1088) ; ‘Joseph Axelrod (ed.), Gredusts Siudy for
Futere Oolloge Teschers. Report of the Conference sa College Teacher Prepargtion Pro-
grama, April 30 and May 1, 1958 (w’uun-rmc-uwummum.

-

-
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2 . GRADUATE GENERAL ‘HUMANITIES PROGRAMS '

. 'S . .

includeés all or most of the departmental fields in one of the major
' -divisions of learning. : ‘

- The purposes in undertaking this study were to present such pro-
grams in the humanities in terms which would permit obsegvation of
comparable characteristics as well as differences; to provide informa-
tion useful to institutions consjdering such programs; and to furnish
a basis for determining their extent and significance as a phenomenon
in graduate education. Toaccomplish these purposes it was necessary
to arrive at a definition of “graduate general humanities programs®
which would give accurate criteria for their inclusion or exclusion in
this study; to discover the number and kind of programs fitting this
definition; to gather information, in most cases by personal visits to
institutions offering such programs; and to organize this information
for each program around a topical outline which would permit com-
parison and contrast. The form of the study is basically that of

~ Earl J. McGrath's edition of undergraduate general education pro-
grams in the humanities:* a series of parallel descriptive chapters,
each dealing with one of the ifstitutional programs as a unit. All of
the chapters follow a standard outline except for the one dealing with
the Florida State M.A. program, where a synoptic treatment seemed
preferable to repeating much information previously set down in the
chapter on the Florida State Doctoral Humanities Program.

The programs described in the following pages, although there
are great differences among them in content, purpose, and organiza-
tion, have the following characteristics in common: (1) all take the

. whole range of humanistic study for their domain; (2) all aim to pro-
vide either a broad background perspective of humanistic studies, or
cross-departmental avenues of study in the humanities, or both; and
(3) all have administrative identity and formal curricular require-
ments, and lead to a degree in Humanities. Interdepartmental pro-
grams whichelimit their scope (for example, Comparative Literature
or American Civilization programs ¢) are not included, nor are “Gen-

-eral Studies” programs or other arrangements for ad hoc combinations
of departmental fields. Such programs or other special arrangements
are integrative rather than general in nature and thus lack the first

- characteristic, at least, of the humanities programs.

Applying as a definition the characteristics noted above, an exten-
sive search was made to discover all operative programs of the gradu-
ate general humanities type. The sources used were: (1) 4 Guide to
Graduate Study, edited by Frederick W. Ness (Washington: Asso-

* ciation of American Colleges, 1957, w»th 1958 Supplement); (2)

B

']
 The Humanitics in Genersl Educatton (Dubuque, Iowa: Wm. Brown & Co., 1949).
4ummmg¢eoummstwumnm«uumduu
programs, has been published : Robert H. Walker, Amerioon Studiss in the United Stetes
(Baton Rouge: Louisiana State University Press, 1988). ‘
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Earned Degrees Conferred by Higher Educational Institutions, an-
‘nugl reports of the<U.S. Office of Education, 1947-1958; (8) selected
catalogues and bulletins of ‘graduate schools; (4) professional jour-
nals, reports of conferences, and other literature concerned with gen.
eral education arid gradusate study; (5) inquiry among educators in the
field, including directors or chairmen of known programs; and (8)
announcement of the project and its area of interest in the September
1959 issue of Higher Education, published by the Division of Higher
. % Education, U.S. Office of Education.
. The criteria used for identifying and including programs resulted
° in exclusion of some graduate programs. which appeared closely »e-
lated to those studied. KFor example, there were programs covering
cultural epochs in a general way, or dealing with the history of ideas
primarily from a social science viewpoint. In other cases, programs
were not yet fully operational, or had no firm organized basis. - --
"After the programs to be included had been identified, their chair-
men were asked to list the committee in charge and to provide detailed
information under the following topics: (1) general and comparative
remarks; (2) establishment, enrollments, degrees; (3) admission pro-
cedures and requirements; student characteristics; (4) curriculum;
(5) teaching preparation and placement; (6) organization, adminis-
tration, costs; (7) faculty; and (8) strerigths, weaknesses, changes
and developments. In nearly every case this information was secured
through personal visits to the institutions and discugsion with the
chairmen of the programs. The information was compiled into a
descriptive chapter dealing with each program, which was then re-
turned to the chairman for correction and approval. For the de-
scriptive material of this study, and for their generous assistance in
many ways, we are happy to acknowledge great indebtedness to the
program chairmen whose names will be found in the following chap-
ters, and to others, whose assistance should also not go ized :
Professor Edwin H. Cady, former Coordinator for the Humanities
Program at Syracuse University; Professor John W. Dodds, Edecu-
tive Head of Special Programs in Humanities at Stanford Uniyer-
sity ; Professor Matthew B. Evans, Chairman of the Humanities De-
partment at San Francisco State College; and Professor Kenneth
Oliver, Chairman of the Department of English and Comparative
Literature at Oceidental College. -
: Thirtaenprograms—sixdootonlandmmmwter’sprognms——m
described in the following pages. Within these two groups, the pro-
1 grams are arranged in alphabetic order by the full name of the institu-
tion involved. An attempt to provide a general charasterization of
thess programs must be prefaced by the warning that. it is general,
thatindividualprogmmsnryimmmulyfromtuygma\lutammt
upon s given point, and that no generslisation should be taken to
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4 GRADUATE GENERAL HUMANITIES PROGRAMS

apply without qualification to every program. Each chapter is pref-
aced by an overview of the program to which it is devoted, and the
reader is referred to these sections for an accurate introduction to the
peculiar scope and approach of indiwidual programs, With these res-
ervations, a few important and distinctive characteristics of this new
type of graduate program can be identified. T ,

Unlike regular departmental programs, general humanities M.A.
and Ph. D. programs are not intended to articulate with one-another:
the M.A. programs are all terminal and the Ph. D programs, with one
exception, require previous or concomitant completion of a regular de-
partmental M.A. program or the equivalent. The exception is the
University of Chicago Committee on History of Culture, which offers
its own doctoral-preparatory M.A. program but now prefers that stu-
dents complete regular departmental M.A.’s before entering the doc-
toral program. » -

There are two major reasons why general humanities master’s pro-
grams usually do not attempt to serve as induction to or proving
ground for doctoral work. First, students with doctoral intentions'
rarely enter them, since these students, even if interested in general
or ‘cross-departmental study, prefer to establish a departmental base
and competence equal to that of their colleagues before turning to out-
side fields. The M.A. programs admittedly do not have time to
achieve this. They aim at generalized understanding based op more
limited investigafion rather than more thorough study of narrower
scope. Second, most students who do enter the M.A. programs do not
have doctoral intentions. A few seek simply to continue their general
education for one or two more years before turning to their chosen
vocations; but most are planning to teach in liberal arts or junior
colleges and high schools, or are already doing so, and seek a broad
acquaintance with the humanities rather than advanced mastery of a
single field. For the most part, the latter are students whose interests
lie in the central fields of literature, philosophy, and history, and who
are interested, for one reason or another, in enlarging the scope of
their learning. But many are primarily interested in fields less rele-
vant to normal teaching requirements, and find in the general humani-
ties programs a means of pursuing their special interests as well as
getting an appropriate backround for teaching general education
ocourses. This circumstance, incidentally, gives new: importance, at
the M.A. level, to the minor departmental fields. . -

The doctoral programs, on the other hand, retain the traditional
doctoraloommitmenttomduyin'ddlﬂofomnagubloumot
oconcentration. Genuﬂinedknowhdgumdinugnud-tudymno-
where construéd as compromising that requirement. in these
pmgrmltudmtsmpmfenodwhohanbmmim%m
mhlpmdomdupmm,whe?thoyvinhsubmm
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R &
more familiar with the techniques and standards of specialized schol-
arship and will have gained a fuller knowledge of a single discipline.
This distinction should ot be taken to imply that the M.A. pro-
grams under study are wegker academically than regular departmental
M.A. programs. Their purposes are different but their standards are
not necessarily inferior. The most striking characteristic of the lead- -
- ing faculty participants in.all of the general humanities programs—
‘both M.A. and Ph. D.—is an intolerance of any arrangement which
might have the effect of diminishing the quality or scope of academic
achievement. ‘ .

The basic objective of all the doctoral programs is the traditional
one of training students to do advanced research in the areas of their
special interests. Given tlfis foundation, each program aims at one
or more of three further objectives: (1) to provide a background of -
broad humanistic perspective; (2) to lead a student to concentrated
study of his special subject from a perspective combining two or
more humanistic disciplines; and (3) to prepare for teaching general
courses in the area of the humanities. These objectives are pursued
within wide variations of scope. The Emory University and Inter-
collegiste Group programs actively include the humanistic
of social and political studies within the compass of their central Y
interests. The Committes on History of Cultare at the University of
Chicago does not restrict itself to the arts or to Western Civilization,
but takes whatever is relevant to the study of culture for its province.
The other three doctoral programs center their attention principally
upon the fields commonly included in the division of the humanitjes.
However, there is considerable variation among all six programs as to
the humanistic fields included and the relative weight and activity
of each field. '

The first objective, broad humanistic perspective, has two dimen-
sions: a broad “vertical” knowledge of the history of ideas, and a
broad “horizontal” acquaintance with all the humanistic disciplines.
Most programs aim at some breadth in both dimensions. However,
the program at Stanford University is conceived primarily in terms
ofverﬁcdbmdth,andthoCommitteoonH&oryoanlmnofthe
University of Chicago has no special interest at all in providing a
broad humanistic perspective. . ,

The d objective, study and research involving two or more
hqmnﬁndisdplinqinhmd’tmdﬂnmmimdmm&
tory of Culture, The other programs sttath varying degrees of
importance to this means of achieving breadth of learning. The pro-
gram at Syracuse University is much more concerned about. the in-

“tegration of disciplines than the achievement of broad background
Meeﬁm;tbenhﬁnmo{tbomut%fordm
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6 GRADUATE GENERAL HUMANITIES PROGRAMS

The third objective, preparation for teaching, is given strongest
emphasis at Syracuse, where the program originally took the training
of oollege teachers asits central purpose. The other. Pprograms attend
in various ways to the problems of higher education in general and
to teaching in particular. Some make apprentice teaching a reqmre—
ment. Only the Chicago Committee on History of Culture gives no
formal attention to the matter of college teaching.

With respect to each of the three ob]ectlves, the program at Florida
State University takes a middle path. It is an interesting balancing
and synthesis of the possible elements in a doctoral general humani-
ties program. Thus it may serve as a point of -departure for recog-
nizing the peculiar emphases and directions of the other doctoral
programs. ,

‘The master’s programs here studied have two main purposes:
(1) to provide terminal broad study of the arts, and (2) to prepare
prospective college or high school teachers or further the education of
teachers already in service. Preparation for subsequent doctoral
work is & minor purpose of two of the seven programs: the State
University of Iowa program and the University of Chicago Com-
mittee on General Studies in the Humanities. As for scope, the
M.A. programs all restrict themselves to the fields commonly included
in the humanities.

In pursuing their first objective, breadth of study in the humznities,'
the M.A. programs rely upon special integrative courses and distribu-
tion requirements. The special courses are designed to provide broad
perspective of a generally horizontal dimension. The Florida State
program, however, includes a complete historical survey of Western
culture, and other programs make a similar undergraduate course a
prerequisite.. Usually about three broad courses are required, or
about one-third of the normal minimum course requirements. The'
ramsmderonhetypmlM.A.prognmndeyoudwhollyormhrge
part to concentrated study of a subject of special interest to the
student. This work usually must be distributed across two or more
fields, thus ensuring additional horizontal coverage. Students at the
thdgenenﬂynmdwdeﬁmmdfocmntherthmwupmd
the horizons of their interests; thus the problem is to narrow down

~ this elective work rather than tobrooden its scope. The quantitative

: relationship between the integrative capstone courses and the distrib-

uudelwvesutbatof;mmortosmqor,ht&oquhtyofthe
relationship is different.

In support ofthouoondobjoctxvo,pnpnnuonforooll’p (prims-

~ iy junior ocollege) orhighlnhoolmnhmg,lrmmhvcy
greatly.. Courses in the School of Educstion are s formal require-
ment in thé program State University and in the Minx
Gdhpﬂmmmw. WomMUmnuity The pro-
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grams at Hofstra College, the State University of Iowa, and the Uni-
versity of Louisville permif, some substitution of courses in Education
for the elective liberal courses. The regular program of the
Wayne State University Department of Humanities makes no allow-
ance for work in Education, nor does the University of Chicago
Committee on General Studies in the Humsnities. The program at
San Francisco State College includes & required course in teaching
college humanities courses, as do the Florids State program and the
Wayne State Teaching College Humanities program. The Chicago
program offers a course in “Teaching Methods in the Humanities” ,
which is open only to students who intend te teach in college general T
humanities courses. .
Beyond these general considerations of scope and approach, a few
more specific salient charcteristics should be mentioned. With two !
exceptions, the graduate general humanities programs have come into |
bemg since 1049, when the doctoral program at Syracuse University '
was insugurated. The most recently established doctoral program is
the one at Florida State University, which became operative in 1956,
except for a tentative, experimental program in “Humanistic Studies”
begun in 1959-60 at Tufts University. A few other doctoral general
humanities programs are presently in a formulative stage, 80 that
their spread seems at least not to have lost inertia. , ,
The MLA. programs have clearly gained great impetus in recent
years. Five have been established since 1956, two during the present
academic year. These programs are s means of providing advanced
academic work of a nonspecialized nature for inservice or prospective
secondary and junior college te Thus the program at Hofstra
College is a response to local unity needs, and the programs at
San Francisco State College and Florida State University are in-
tended especially to meet the burgeoning needs of the California
and Florida junior eollege systems. o
Requirements for admission to the M.A. programs (particularly
quantitative requirements) are in most cases quits rigorous. Most
chairmen and committees scrutinize the undergraduate records of
applicants closely, and frequently require some prerequisite work be-
fore granting unconditional admission to candidacy. Unlike doctoral *
programs (wmmmh.dm;wdmdwork),
these programs cannot be tolerant of gaps in undergraduste prepara-
tion, Mm@uﬁﬂh&lﬁhmwmhupm gaps, nor
gwmﬁthyhnmw‘M‘wmmuﬂu ability
to compensate for inadequate preparstion. In sddition, since they
seek to cover & vast amount of ground with s minimum loss of atten-
tion to ml[.A.pmpmmmim-tmrsﬂmponthn

i
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8. GRADUATE GENERAL HUMANITIES PROGRAMS

programs seem prima facie to have lost is generally compensated for
in practice. The doctoral programs are in a better position to take
preparation for granted at the point of admission, since there will be
time for students to catch up or occasions to fall out along the way.

Curricular scope, purpose, and approach have been discussed above.
One additional point is worth noting: that language, examination,
and thesis requirements in every program are at least as rigorous as
those of regular departments in the same institution. In many in-
stances they are more rigorous. For example, the Emory Institute
of the Liberal Arts requires that dissertations be read by two scholars
outside of the University. The directors of these programs are gen-
erally extremely sensitive to misgivings about their standards of qual-
ity, and they are particularly careful to avoid giving grounds for any
suspicion of weakness on this score.

In organization and sdministration, the programs are essentially
coordinative. Students make use of the regular departments for the
bulk of their course work and research guidance. The programs them-
selves simply provide the framework and guidance by which coherence
ormupemmmsupenmpoaoduponsbodyo!lumnggtmnd
from contributing departments. Activity of a program is adminis-
tered in every instance by a chairman or director, assisted sometimes
by a principal student adviser. The chairman is supported by a policy
committee, often composed of the chairmen of the departments most
intimately involved in the program. These represent the depart-
mental and faculty support which each progg must have

The teaching stafls of the programs nsely : some pro-
gmms have substantial staffs of their own; others have none. The
size of staff depends upon the extent of a pmgrun’u activity. Some
programs offer a rich schedule of Humanities courses, others only one
or two key courses. The programs at Wayne State University and at
San Francisco State College are organized and administered as regu-
lar departments, an advantageous arrangement for a program having
8 heavy-teaching load of its own, insofar as it can relieve closely
related departments and their faculties of a, variety of possible incon-
veniencss. An sutonomous staff also has the advantage of giving
students a “home,” especially if their work is so dispersed depart-
mentally that they cannot otherwise establish the intimate profes-
sional attachments which depcrtmonul concentricities inspire. But a
sense of security for the student is never really achieved until a pro-
gram itself establishes close attachments vnth the academic world
at large.

Inmwms,tbedxmmdspduhpneul humani-
ties program include the services of the chairman plus the several
program courses, which often require double or triple stafing and
Mmtudtoboupm These services can, howsver, be drawn

Q.
L1




INTRODUCTION 9

out of existing capacity without increasing 'ftculty course loads or
employing additional instructors. The relatively time-consuming ad-
visory duties in the program, and the many individual “directed
reading” courses which the doctoral programs particularly require

‘are taken on as a labor of love and seldom receive direct remuneration.

The use of the course offerings of regular departments for the most
part simply fills up extra capacity in those departments (extra capac-
ity perhaps caused in part by the magnetism of the program itself).
To the extent that this departmental course work is widely dispersed,
it does not create a need for additional staff in any single department.
Thus, paradoxically, while students in the program receive an educa-

© tion involving a greater than average expenditure of staffl time, the

program itself costs less to establish and maintain than does a com-
parable regular department. But this abstract program has no
counterpart in reality. Actually, the humanities programs _sgtadied
are all operating in environments of expanding enrollments course

. offerings and in unique matrices of circumstances which make any

generalization about costs & nearly useless abstraction.
In their choice of faculty fort.beirowneounaa,thopmgnmsnw

. urally tend to seek instructors who reflect in their personal studies and

interests the generalizing and cross-departmental concerns of the pro-
grams. However, the departmental expert who is fond of his field
and his discipline and who has not attempted to build a professional
competence outside of these is by no means rejected. Such men have
been found to be valuable assets to interdepartmental programs,
politically as well as educationally, as representatives of their dis-
ciplines and of the tradition of departmental scholarship.
Aﬁndmionmuehofthfouowmgnhnpmsdhmmemdn
strengths and weaknesses of the program concerned. The bases of
strength are largely self-evident: the genuine fruitfulness for many
amdqntaofcms&demrtmulltudyandmmh;thedmpemond
rehtionahipﬁmadepoaibhbylowmmﬂmu;thempponofmhted
doplrtmntlmdtholdministntion;highmdﬂnicsttnduds'nd
goodmdants;mdtheeonnqnmtmsinbenmaofmdamiclutam
Givmthmmm;mmnﬁewit;mwiﬂn
equanimity. - &
Programdimetmmmnllyu'oubhdbyomormmofﬁn
major weaknesses. First, some uncertainty usually exists as to the
enctobjoeﬁmofupmgnmwthenomforcowinindividnal
{urriculums. With the several purposes, wide scope, and limited time
ofﬂupanmn,thisnmintyistnbow; but a sense of
proximity to disorder compels frequent reexamination of ends and
means.
Swond,ithdiﬂculttoﬁndenoughﬁmoforbludhnkgmundor
conceptual or methodological courses without meking too great a
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mxﬁaofﬁm{ymdepth Such courses are desirable as the surest |
means of achieving the purposes of & program, and are sorely missed
where they do not exist. But beyond a certain point they must give
way to specialization. Thnxslgannlm(hmyﬁomomtethm
dificulty by expanding prerequisites, recommending extras course
work, or making infrmal reading assignments. \

Third, programs undergoing rapid expansion tend to experience a
loss of cohesion and to feel a need for more formal administrative and
advisory arrangements In any case, there frequently seems to be too
little time for close supervision of students or sufficiently constant
review of their progress to ensure achievement of a program's pur-
poses. This short-handedness, and also the lack in some cases of suf-
ficient or suitable special courses, are closely related to the fourth
major weakness: an insufficient program budget, if the program has
s budget of its own, or inadequate accommodation by participating
departments to the program's needs for released faculty time.

Finally, since programs generally must rely upon existing depart-
mental course offerings and the volutary participation of d¢partmental
faculty mambers, and since they have only limited influence over new
departmental appointments, they inevitably have strong spots and
weak spots and sometimes not much hope of bringing optimum balance
into their total curriculums within a short space of time

Since it seems likely that the many forces at present shaping the
complexion of undergraduste and graduste educstion in the liberal
arts will not abate, the prospect for graduate general humanities pro-
grams is one of continued growth in numbers and enrollments. These
forces include expanding enrollments, involving & growing percent-
age of the Nation's youth; a growing commitment to general educa-
tion, and in the college, to a higher ratio of general to specialized
study; an economizing, and hence a broadening, of nonspecialized
ocourse offerings; an increasing demand for appropriately prepared
college teachers, for advanced work in the liberal arts for high school
teachers, and consequently & greater demand for graduate education
and for more appropriate graduate educsation ; and s lengthening his-
tory and widening scceptance of new programs and techniques of
graduate study. That programs of this type can be created in a

= myriad of patterns will be made evident by the descriptions which
follow. Asmany graduate general humanities programs are possible
as there are graduate humanities divisions—indeed, more; and the
possibilities for organized programs of lesser or greater scope are
nearly infinite. Whether such programs ought to be created in ape-
cifio institutions is & matter which institutions must determine for
themselves. Certainly they should not be established without knmowl-
edge of past experience.

Qo
ERIC






(Claremont Graduste School, Occidental College, University |
of Redlands, Whittier College:

The Intercollegiate Program of Graduate Studies

Evecutive Director: Dean Luther J. Les, Claremont Credmste School
Edscational Councid: W. T. Jones (Chalrman, 1960-10680), Professor of

Philosophy at Claremont Graduate 8chool; Henry G Dittmar, Asmsoclate

Professor of History and Humanities at University of Redlands; Robert W.

O'Brien, Professor, Chairman of the Boclology Depertment at Whittier

College ; Kmyb Oliver, Professor, Chairman of the Department of Engilsh

and Comparutive Literature at Occidental Collége.

1. General amd comparative remarks :

The Intercollegiate Program of Graduate Studies (IPGS) is a
doctoral program available to students in five participating depart-
ments at three of the four cooperating institutions. These depart-
ments are the following : at Claremont Graduate School (which serves
as a graduate center for Claremont Men's College, Harvey Mudd Col-
lege, Pomona College, and Scripps College), the Departments of Eng-
lish, History, and Economics and Government; at Occidental, the
Department of English and Comparative Literature (offering the
Ph. D. in Comparative Literature only) ; and, at Redlands, the Gen-
eral Studies Program (also centered upon Comparative Literature).
Staff for the IPGS seminars is drawn from all four cooperating in-
stitutions and from departments not offering doctoral degrees through
the program, e.g., the departments of Philosophy at Claremont and °
Redlands. '

Degrees are awarded by the individual institutions on the recom-
mendation of the Program's Educational Council. The Council ac-
cspts only doctoral candidates into the Program, aithough M.A. stu-
dents may enroll in the IPGS seminafs if there is room. Since Whit-
tier does not award the Ph. D. degree, it has no students in the Pro-
gram, slthough its faculty participate. Oocidental and Redlands
award no Ph. D. degreees outside of the Program, so that all doctoral
students at these institutions are in the IPGS. ‘

Tlaonntrdpnrpasoftlangnmiﬂqmthvo' college
mofmahmnﬂhmdndd.dmwgdnuhnuundu~
mdingoftheintormhtiomhipaofknowbdgeb]mhrgingthair
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~—
backgrounds and interests. In general, I@S students follow cur-
riculums with a strong humanistic, theorefical orientation, both in the -
Program seminars and in regular departmental courses, weighted
toward either social science or litarsture according to their depart- *
mental affiliations and individual interests. To a great extent, stu-
dents' programs sdhers to fixed departmental formulas, but within
these formulas an appropriately broad and coherent range of specula-
tive and histc rical content is ensured by joint planning, advising, and
revivw on the part of both the IPGS and departmental staffa -

The core of the Program is a group of three full year “intersubject
seminars” and attendant colloquis offered by the IPGS iteelf each
year. All students are requested to taketone of thess seminars, “Stand-
ands of Judgment, Literary and Social,” during their first year in
the Program. Second-year students chooie between the other two,
one of which has a humsnistio mdh“umﬂ%e@l&
ton. Students in the departments of literature generally take the
former; those in Economics and Government, the latter; and students
in the Department of History are divided in their preference. These
saminars are fully creditable toward course requirements for the doo-
torate In participating departments. They amount to about one-
quarter of the average doctoral course load.

The suggestion for the TPGS came from Dr. Ernest C. Colwell,
who was Dean of Faculties and Vice President at Emory University
and who founded and for several years directed the Instituts of Lib.
eral Arts there, Dr.Oolﬂllﬁmdnﬂndlphnfm-mintaghﬁm,
cooperative program at the request of President Coons of Occidental
College. President Coons’ enthusiasm and his activity on behalf of
mmamgmmvwmllegendmmunﬁmmmﬂe
differences over administrative and budgetary arrangements did the
moet to bring the IPGS into being. (There was no difficalty in
bringing the severa! faculties into agreement.) After Dr. Colwells
plan had been reviewed and tentatively approved, during 1950-51,
by various committees, especially a Central Committee, President
Coons approached The Fund for the Advancement of Education for
' support. Withﬂul?md'nuppm-t,phmforthel’mgnm'mtfor-
ward during 1951, 1952, and 1953. The IPGS became operative in
1953-54.

Enmumanhbyyur,ixwtuﬁon,gndmbjecthnbee.n the fol-
loving: ‘ 7 .
nr;md?mmmhwuum.rtm,z

M-munuuummmqmm The ILA s Gescrided
ia the fellowing chapter. q
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There have besn two opposing trends with respect to pnrﬁcjpu ion

in the Program among the departments at the Claremont Gradu e
School. The trend in English ard History has bean for students to
join the IPGS—notably in English, whare participstion has risen
from very few students at first to nearly all at present. In Economics
and Government, however, the trend has been in the opposits
direction. o -

The Claremont Graduate School has not yiet awarded a Ph. D. in
the Program, but two degrees in English have been completed and
will be conferred in 1960. Occidental College has awarded one Ph. D,
in 1958, and the University of Redlands awarded two, in 1957 and
1959. The three institutions anticipate awarding a total of about

eight doctoral degrees in 1960

3. Admlssion procedures and requirements; student characteristics )

Since degrees in the Program sre granted by the participating in-
stitutions rather than by the IPGS itself, each student must apply
for regular graduate standing in the institution at which he wishes
to enroll, He may also apply at the same time to the IPGS Educa-
tional Cotncil for admission to the Program. "With the concurrence
of each institution's committee on graduste standing, the Educational
Council awards credits for previous graduate preparation and later

approves advancement to candidacy. At least 60 percent of appli- -

cants have already earned master'’s degrees elsewhere. The institu-
tional committees and the Eductional Council work closely together,
with overlapping memberships common. Students in the Inter-
collegiate Program may take courses at the other ocolleges without
having to be accepted for admission. Credit is transfarrable.
SMdmtatdmiwodtothaIPGSdonoediﬂartmmmgnhrdepart-
mental students in any noteworthy respect except in width of per-
spective. Those who have and want breadth of humanistic knowledge
find the Program sdvantageons; others do not. At Qocidental and
Redlands, of course, doctoral students have no choics except to enter

the led
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IPGS students are required to take two of the Program intersubject
seminars, each of a year’s duration, and their attendant colloquisa.
These. seminar-colloquia count 5 units per semester, or 10 per year,
and amount to about one-third of the minimum course work required
for the doctorate in participating departments, but about one-quarter
of the average doctoral course load. - ;

Aside from these seminars, students plan their progm@s under

. the guidance of their departmental supervisory committees to prepare
themselves for their respective series of qualifying examinations. At
" Claremont, the Department of Economics and Government leaves it
up to the student and his supervisory committee to define the areas
upon which he is to be examined; the Department of English and
American Literature requires that a student be examined in the six
major literary epochs (or five and ‘a substituted sixth field of corre-
sponding weight and scope), with students in the IPGS held responsi-
ble/ for the same coverage as are regular departmental majors; and the
Department of History requires its regular students to be examined in
five “areas of knowledge,” including three in history and two in Gov-
erfiment (or vice Yersa), but permits IPGS students to offer the two
- intersubject seminars as a basis’fer the examinations in the two sup-
" plementary areas. At Occidental and Redlands, the areas of examina-
tion in Comparative Literature are determined by the student and his
* committeein accordance with a prescribed formula of coverage.
In preparing for their examinations, students take, aside from the
.- IPGS sqg]imm, regular departmental courses. These courses are by
now genetally tailored to the needs of IPGS students, particularly at
Occidental and Redlands, where all doctoral students are participants *
in the Program and where the pfirticipating graduate faculty is wholly
accustomed to integrative ork. Although the Claremont English
Depgitment is alone in férmally requiring coverage of all relevant
m&g¥ literary epochs, the other participating departments and the
Educational Couneil think it important that students have some con-
tact with every major historical period, either in course work or in
independent reading, even though this coverage is not tested spe-
cifically in the qualifying examinations. = : ]

Total minimum Program requirements do not exceed normsl de-
partmental minimum requirements for the doctorate at Claremont,
but in practice most IPGS students probably take larger loads of
coursswork. - . ~ ' - PR

The IPGS intersubject seminars meet weekly for 3 hours, usu-
ally at Claremorit, the geographical center of the cooperating colleges.

m G, & LT | L gl
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The staff of each seminar consists of three faculty members, drawn
from all four institutions. All three staff members attend every meet-
ing. Research papers are required, but no final examinations. The
content of each seminar varies from year to year, and there is a pro-
‘gressive turnover in the staff of each. Jn addition to the seminars, a
series of colloquia is held each year, bringing together all students in
the Program to hear papers delivered by guests or students. There
are about four of these colloquia each year now. Originally there were
more, but frequent full-scale meetings proved impractical.

The intent of the “Standards-of Judgment” seminar is to examine
the nature and validity of standards of judgment commonly em-
ployed in literary criticism and in the social sciences. Representative
- norms are studied itiattention to the historical origins and con-
. sequences as well as to the basic value-assumptions and symbol-con-
structions upon which they depend. Inconsistencies and conflicts be-
tween existing standards are examined, and an attempt is made to
determine the meaning or meanings of “validity” in judgments of
“truth” or “significance.” Of the three staff members, one is always
drawn from the field of Literature and one from Philosophy; the
third has been drawn thus far from the fields of History, Economics,
and Psychology. ;

'Titles of recent literary seminars include “Society and Ideas: The
Sixteenth Century,” “Society and Ideas: 1770-1860,” “Society and
Ideas: ,1860-1914,” “Sdciety and Ideas: 1914 to the Present.” In
1958-59, for example, the seminar attempted to discover the basic
causes and probe the major changes in the relationship of the indi-
vidual to his society during the period 1770-1860. It endeavored to
analyze the nature of the various revolutions of the time and to ..
arrive at some conclusions about the essential meaning of change. Its
focus was the major figures.and forms of expression in philosophy,
religion, literature, the fine arts, politics and economics. The literary
seminar’s staff usually represents the fields of Litergture, Philosophy,
and History. Students sometimes seek to take the literary seminar
twice, but gre, with few exceptions, dissuaded from doing so.

‘Titles of recent social science seminars include “Individualism and
Collectivism,” “The Basic Nature of Institutions,” “The Administra-
tive Process,” and “Problems of Authority.” TIn 1958-59, the seminar
dealt with “American Institutions and Ideals Since 1900.” Tt at.
. tempted to illuminate the rapid changes that hisve dccurred in recent
years, bringing to bear the methods and insights ofaelated disciplines.

Congideration was\given to such topics as the underlying causes of
charige in American institutions and ideals; whether the older Ameii-
can faith in the inevitability o progress has now been modified ;
" whether the quest for security has riow replaced the quest for adven-

ture; the way in which institutions have been modified to accommodate
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new societal needs; and the adequacy of modern American education
to meet the requirements of modern America. The Social Science
seminar is usually staffed by an economist, a political gcientist, and a
historian.

e. Examinations B :

Written and oral qualifying (or, at Occidental, “preliminaryY|
examinations are given at the end of a student’s course work, pri¢r
to his concentration on dissertation research, and serve as the basis pf
sdvancement to candidacy. Their purpose is to test the studest’s
competence in the five or six special areas agreed upon between him
and his departmental supervisory committee and, in the subsequent
oral examination, to explore weak points revealed in the wtitten
examinations and to test broad, general competence in social-
humanistic studies. Ten hours are devoted to each of the written
examinations. The student is given his questions at the beginning of
the day and returns his answers at the end. . The oral examination’
lasts 8 or 3 hours. These examinations are usually taken over a
period of several months. .

Examinations are prepared by a student’s supervisory committee
and reviewed and approved by the Educational Council of the IPGS:
The several sections must be appropriately broad, but must have focus
and intercoherence. Breadth per se is not an object, and students are
advised against including far-off interests unless they can justify them
cogently. The content of each section is narrow enough to be manage-
able—e.g., & period, genre, or major figure; and the sections are se-
lected sccording to departmental formulas which ensure breadth of
coverage overall. At Occidental, for example, the examination in-
cludes the following five sections: (1) a specific literary figure; (2) a
limited literery period (e.g., French and German Romanticism) ; (3)
8 limited literary genre (e.g., lyric poetry, tragedy) ; (4) some aspect
of literary criticism; and (5) some ares outside of literature which is
relsted or important to it (e.g., philosophy; history, or art). This
fifth section is limited to some one definable segment of a field (e.g.,
Renaissance Italian Painting), but assumes background and method:
ological familiarity with the general field.
' SundsrbofqulityforIPGSdmmmnoleuatrinEtf

than those of regular departments. Dissertations are interpretative
_but not necessarily interdepartmental in orienéation. The problem or
{ topie must be treated in such a way as to indicste ita relationships to
other areas of kmowledge, even though these ramifications cannot be

explored to any great extent in the dissertation itself. The larger di-
‘mensions can be developed in subsequent research and writing.

('}
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The following dissertations have been completed ;
The Idea of God in the Works of Rainer Maria Rilke (Occidental Col-
lege).
Toynbdee’s Theory of Biherialization (University of Redlands).

A Btudy of Esistentialism én Certain Poems by COherles Baudelaire, R.
M. Rilke, and T. 8. Flot (University of Redlands). .

The Effcot of the New World on Baglish Poetry, 1600-1625 (Claremont
Graduate School ). ‘

m:wrosmxummwmpm A Oritical
Bdition witk Introduction ond Notes (Qlaremont Graduate School).

) . Typical programs

The content of a normal minimum program of courses for a student
at Occidental College is the following: -

. First gear: Intersubject seminar in “Standards of Judgment” * (year

mm);fmnwdmmm:mmammmawbd

or movement, one in a specific literary figufe of world importance, and one

ia some aspect of literary eriticism.
Mw:wmmwmxw (centering

upon some period and approaching it through’the tools of three or more dis-

ciplines) ; four additional semester seminars: one in a second genre, one in ,

a second period, one (which may be tutorial independent study) designed '

to intensify a selected area of concentration, and one in further development ‘

otmw'-moxwm.mdumnmm

A typical two-year program of courses at Oocidental thus includes
(aside from IPGS seminars) study of at least two genres (e.g., drama
and novel), at least two periods or movements (e.g., Romanticism and
the Twentieth Century), at least one important literary figure (e.g
Dostoevski, Mann, Rilke), and literary criticism. But the typical stu-
dent must also round out his general knowledge of important world

literature through independent study or through enrollment in sddi-
~ tional courses,

Students’ programs at the University of Redlands follow & similar
pattern. At the Claremont Graduate School, IPGS students follow
departmental curriculums broadened to provide the competence and
coverage which the Program aims at,

/- Directed study courses

IPGS students generally take between one and three independent
reading courses, which is no more than normal for doctoral students at
Claremont. These coyrses serve two purposes: (1) to enlarge a stu-
dent’s range of reading either across & broad field or around s spe-
cific focus; (2) to contribute to dissertation research or to prepare for
one section of the preliminary examination. i |
5. Teaching preparatis : ren

18 Tequired to serve as a paid

ntor fo o yer. Each tadeit tsdchs  metion of an nrod,
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course, under the guidance of a senior faculty member, in one of the
participating colleges or in a neighboring institution during his sec-
ond or third year. The Department of English at the University of
Redlands offers a 4-unit seminar in “The Teaching of College
English” for students in the IPGS during their internship year. The
Claremont Graduate School requires its IPGS studeats to teach in
undergraduate courses at Pomona, Scripps, Claremont Men’s College,
or Harvey Mudd. At Occidental, IPGS students must either take
charge of a section of freshman English, or conduct the discussion
section (one or two class sessions per week) in the freshman-
sophomore course in the History of Western Civilization. In some
instances a student assists the professor in charge of the upper divi-
sion courses in World Literature by taking charge of the weekly class
session and delivering lectures from time to time.

Many IPGS students are now out teaching, the majority in regular
departments in small liberal arts colleges. Reports on their perform-
ance as teachers and scholars are as yet insufficient to permit general-
izations. Experience in placing students indicates that demand for
doctoral students in integrative programs considerably exceeds the
present supply.

6. Organisation, administration, costs
e Staff coordination
The Program is administered by the Educational Council, which
has a representative at each institution, The Council representatives
at Occidental, Redlands, and Whittier have been permanent ; the rep-
resentatives at Claremont (for the several colleges there) have varied.
The Council annually nominates representatives to the presidents of
the institutions, by whom they are appointed. If-at least one member
of the staff of each intersubject seminar is not already a member of the
Council, one is made a member ex officio. The Council meets half a
dozen times per year to form policy, to name committees which will
review qualifying examinations (both before and after they are
given), and to pass upon candidacy, pass upon dissertations, and rec-
*.  ommend the awarding of degrees. Members also serve as advisers to
IPGS students at their home institutions.

The staff of each of the three intersubject seminars has to plan each
year’s course together, since changes must be made as the course
content and staff members change. This requires considerable coop-
erative work, in planning, preparing, and following through. - Al-
though & few members of the participating departments have not yet
taught in an intersubject-seminar, most eligible members want to par-
tici;;to in the Prognm,mdg:nyhcnhdcchmﬁswdon.

Executive Director of the Program manages the funds, does the
advertising, keeps records for the Executive Council, etc. Dean
IatherJ.InofChumonthddﬂhhpodtionpermmﬂy. :




DOCTORAL DEGRER PROGRAMS 21

b. Advisory system

In planning his program, a student first consults his department
chairman or, at Claremont, the “coordinating committee” in charge
of his field of concentration. These guide him until he arrives at a
, fairly firm idea of the fields he wishes to be examined in prior to
advancement to candidacy. At Claremont, s supervisory committee
of several faculty members is next appointed to assist the student in
developing his program of study and in preparing for the qualifying
examinations. The chairman of this committee, who represents the
student’s principal interest, is responsible for submitting the student’s
degree program to the Committee on Graduate Courses and Degrees.
At Occidental and Redlands a Preliminary Examinations Committee
is next formed, usually in the first half of the student’s second year,
to guide him through the remainder of his course work and the exam-
inations. This committee consists of at least three faculty members,
representing the fields to be covered on the preliminary examinations
and chaired by the professor representing the student’s principal
interest.

The Educational Council joins with the institution of residence in
appointing each committee. . One of the committee members is fre-
quently selected from the faculty of one of the other cooperating col-
leges. The qualifying written and oral examinations cover the areas
of knowledge previously agreed upon and are given and graded
jointly by the IPGS Educational Council and the institutional super-
visory committes. - After a student has passed his qualifying examina-
tions and the general design for his dissertation has been approved by
boththoIPGSEdncatiomlCoqnciludthdhomeinstitnﬁon’ngnd-
Mwmmitha,sdimﬁonmmmiﬁuiasppoinudtognidehim
in his dissertation research and writing. This committee always in-
cludes a member of the Educational Council and a representative of
the graduate committee of the home institution (often the same man),
and is chaired by the principal dissertation adviser.

e Measures which are most effective

The most effective mechanisms for ensuring the syntheses of learn-
ing which the Program aims at are the intersubject seminars and the
Educational Council's involvement in the qualifying examinstions and
the dissertation research. In addition, the Council representative at
Occidental, mdofhn‘tchnmont and Redlands, serves on IPGS
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d. Costs and sources of support

The Intercollegiate Program is slightly more expensive in terms
of staff time contributed per student enrolled than regular depa.rt
mental programs, for two main reasons. First, the IPGS seminars
requu'e of their three staff members a considerable amount of read-
ing and prepa.rnt:on outside of their specialties. Since enrcollment
in the IPGS seminars is double that of average departmental semi-
nars, this extrs time in preparstion serves twice as many students;
but the amount of preparation required by an IPGS seminar is prob-
ably morethanthatwh)channgle professor must devote to two
departmental seminars. In any event, staff members’ departmwtd
course loads are reduced in compensation for their participation in
the intersubject seminars, so that for each seminar the equivalent
of three year-courses is lost to the departments. Second, supervision
of the qualifying examination and dissertation research involves the
active participation of a greater-than-average number of faculty
members. The Program also makes a few additional minor demands
upon staff time: i.e., attending the colloquia, serving on IPGS com-
mittees, and travel, for most seminars and colloquia, to Claremont
and back (which is 85 miles from Qccidental, 40 miles from Redlands,
and 25 miles from Whittier). This travel amounts to a two-hour
mdepe&@we&,bnt&edmowmu&hostpmthwunsding
students. |
Tbundimc(ooutamnotoﬂmtinthemﬂnybymdingmdmh
out to utilize excess capacity in courses offered by participating de-
partments. At Claremont, IPGS students probably do not represent .
a net expansion of doctoral enrollment, since most would have enrolled .
as regular departmental students; thus Claremont's share of the extra
costs of the Program may only be discounted to the extent that this
share is a substitute for regular departmental costs. At Occidental
and Redlands, IPGS stadents constitute totally new doctoral enroll-
ments and are almost wholly responsible for the expansion of graduate
staff and course offerings at these two institutions; thus the costs
attributable to participation in the Intercollegiate Program have
been an inextricable part of the total cost of estahlishing new doctoral
programs. The establishment of doctoral programs would have been
beyondtbomunaotthohttertwoolhprtbybdmtbu‘bh
to use the staff and library resources of all the cooperating institutions.
The several colleges now pay all costs of the Program except fo.
fellowships and a small portidn if the general overhead. Staff time
was originally supported by The Furd for the Advancement of Edu-
mwmwmmmwwdm
themselves. The 1035 Ford Foundation grant, which is ‘
lapee in 1960, has paid for the 15 to 20 scholarships awarded sanualfy,
mmmnnmmﬂmdbwbhwmﬁum
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Five fellowslfips in Comparative Literature (tobeahued by Oecci-
dental College and the University of Redlands) and four in History
(at Claremont Graduate School) have been awarded to the Program
under the National Defense Graduate Fellowship Program for three
years beginning in 1950-60. In addition, tuitions paid by IPGS
students are reserved to the Program on a proportional basis.

7. Faculty

Of the 50 or so faculty members who have participated in the
Program, perhaps five or six have had strictly departmental interests.
Some of these have made valuable contributions to the seminars.
Abontthree—exghthsofthongnmfocnltymbenhuvebew
strongly cross-departmental in background, research, and tuchmg
experience.

The intersubject seminars have usually had a pronounced broaden-

Professor William T. Jones of the Pomona College Philosophy De-
partment found as a result of two years of work in these seminars
that he wanted to write a book which would combine elements of his
History of Western Philosophy and some of the integrative concepts
of the seminars. Thebookisnoﬁiniuﬁndmgm. The IPGS has
several times invited to participate in its seminars faculty members
who seemed to have an undeveloped potential breadth of interests.
These experiments have had varying degrees of success.

In the matter of new faculty appointments, it is generally to the
Program’s advantags for the four cooperating institutions to find men
with appropriately cross-departmental competencies. All the insti-
tutions have agreed in principle to take into account the needs of the
IPGS in making any relevant faculty appointments. The problem
of conflicting intérests here has never arisen. There has never been
any significant opposition to the Program among the participating
departments, although the Claremont Economics Department has
been somewhat of two minds about the value of participation for
particular students. The Claremont English Department was
uhptwdutﬁnt,bntmmnﬂysppmthohognm. A few
professors at each of the collages have opposed taking on graduate
mﬁMﬁﬁ.hMﬁmﬂbMﬂMmﬂe@.

8. Strengths, weaknesses, changes and developments

Several faculty members have remained skeptical of the Program’s
ends and means, fearing that it loses the depth of traditional depart-
mental curriculums, Hom,ﬂuarhinhndo!depthulostm
ﬂummaﬁmmpomnthndngnmod. That is,
it may be that IPGS students expend less than the usual amount of
effort acquiring a detailed, factual knowledge of particular subjects
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works; but they gain a depth of understanding of these same par-
ticular subjects of study, by regarding them in their several (social,
philosophical, literary) dimensions, which regular departmental
students miss, and they are better prepared as teachers for having
concentrated their studies on major or important figures.

A serious weakness in the Program is gradually being overcome.
Many students feel disoriented and uncertain of what they are doing
during their first semester. They need to accustom themselves to
unfamiliar disciplines and to integrative methodology. This problem
has become less troublesome as the faculty has gained experience and
the integrative nature of the Program has become sounder and
clearer in purpose. This change is reflected in students’ increasing
general satisfaction with their work. At first, several students
dropped out because of disappointment with tho Program; now
students rarely do. '

Two minor changes have occurred. First, the Program seminar
staffs have been reduced in number from seven to five to four to three.
The original large staffing was done deliberately, as a means of gaining
wide faculty experience in the new Program. Second, in 1957-58,
the Claremont Graduate School asked and was permitted. to reserve
the right to allow a reduction in the number of IPGS seminars re-
quired from two to one. The feeling was that there might be an
instance in which an IPGS student would profit more by extending his

. study of a particular departmental field than by spending a second
year in intersubject seminars. This option has not yet been exercised.
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mmum James M. Smith (Assoclate Director), Associate

Professor of Romance Languages; George P. Cuttino (Secretary), Pro-
fessor of History; Ja@l@a&nt,mu?mfwo!(}hﬁa.

J. Harvey Ycoung, Professor of History.
I. General and comparative remarks

Like the Intercollegiate Program of Graduate Studies, the Institute
of Liberal Arts (ILLA) actively includes social and political studies in
its purview. Studies in the Institute are humanistic in that they lean
heavily toward the aesthetic, intellectual, moral, and religious aspects
of the subjects and away fromempirical and policy problems, but the
ILA program requires all students to give attention to social problems
of enduring significance. In its apprpach, the aim of the ILA is to
study all subjects reflectively or philosophically, with emphasis upon
the interpretation and appraisal of lmowledge rather than upon
quantitative additions to it.

In organization, the Institute is an autonomous “community of
scholara.” Its students have no regular departmental affiliations, and
its faculty participate as individuals, by invitation, with a limited
amount of rotation. Current staff memban, aside from the Executive
‘Committee, are the following :

Thomas J. J. Altizser, Assistant Professor of Bible and Religion
Francis 8, Benjamin, Associate Professor of History

Roland M. Frye, Associate Professor of English

Richard Hocking, Professor of Philosophy

Charles D. Hounshell, Associate Professor of Political Science
Ronald F. Howell, Associate Professor of Political Science
Lerey B. Loemker, Professor of Philosophy

J. Russell Major, Associate Professor of History

Ward Pafford, Professor of English

Helmut 8chock, Assoclate Professor of Sodology

Robert L. SBcranton, Professor of Classics

Alfred G. am&.wmammumm
WMmemumw
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The composition of the faculty reflects the Institute’s historical-phil-
osophical orientatign. '

The ILA program is a two-year, post-M.A. program leading to a
Ph. D. swarded by the Instituts itself. With few exceptions, studants
are required to have completed a departmental M. A. bafore admission
ILA students devote about one-third of their time (8ix courses) to re-
quired Institute courses, the remainder to studies in the area of their
particular interests. About half of this latter work 18 in formal de
partmental courses, the other half in informal seminars and tutorials
under the direction of the Institute faculty.

The six required 11LA courses provide students with the conceptua!
and historical-philosophical background necessary to carry on their
special studies in sccordance with ILA aims and methods. At least
two of these courses are devoted to the study of the major eras in
Western Civilization. Students are also requested to fill in significant
gaps in their knowledge of the history of Western Civilization, and
are testad for this knowledge in their qualifying or “preliminary”
examination. Two other ILA courses sre required specifically: one,
“Critical Study of Systams of Knowledge,” designed to train students
in the comparison and analysis of orgamized structures of thought:
the second, “The Liberal Arts,” a capstone seminar, attended throngh
out the two years in the In.titute, dealing with the history, organiza-
tion and method of knowledge, and with philosophies of higher educa-
tion. Finally, two courses are elected from among the several other
seminars offered by the Institute or from similar offerings of regular
departments.

Although the Institute has steered away from the idea of set re-
quirements for coverage in any direction, it prefers to have methods
and systems of knowledge covered historically rather than cross-
departmentally insofar as the two sppm,hes compete for a student’s
time. The Institute’s historical orientation is deepened by the social
science dimension of its program, which, while it directs students’
attention to the social and political imtplications of ideas on the one
hand, tends to emphssize historical studies even more strongly on the
other. The absence from the ILA faculty of representatives of Music
and the Fine Arts (in which fields graduate programs are not offered
at Emory) also tilts the balance away from a “horizontal” orientation.
On the other hand, the strong philosophical intevest of several mem-
bers of the faculty has served as an important counterweight to the
concern for strictly historical coverage.

2. Establishment, euroamu, degrees
The Institute was founded by Dr. Emest C. Colwell, who had been

President of the University of Chicago under Chancellor Hutchins
before coming to Emory as Dean of Faculties and Vice President.
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Dr. Colwell’s imagination and his contagious enthusiasm were the
main and leading force behind the establishment of the Instituts, He
envisioned an awtonomous institute with a faculty drawn from several
colleges and universities in the Atlanta area, but this idea was found
to be financially and administratively impracticable,

To brirg the Institute into being st Emory, representatives of the
various departments of the humanities and social sciences met week ]y
and often semiweekly throughout the spring and summer of 1952 to
examine the basic conception and formulate detailed plans. One of
the most difficult problems faced was the samantic one: philosophers,
classicists, political scientists, and economists wrestlad with the fact
that the language of their own specialties would not adequately serve
for communication with one another or with historians, students of
literature, or psychologists. Other problems involved finding agree-
ment upon the purposes, principles governing procedure and selaction
of materials, and the mechanics of organization. In every instance
decisions were reached through the joint efforts of the entire staff in
consultation. The Institute was established and underway in the fall
of 1952. Professor Beardsles succeeded Dr. Colwell as its Director
in 1967. -

Three students enrolled in the first year. Since then the usual
ammual admission has been four or five, the highest number having been
eight. At this rate, the average total enrollment in the Institute has
been about 10. This plateau is sbout right for the funds available.
Some students st&y on for a third year, but most leave to teach and
finish their dissertations away from Emory. Ten or so are doing this

“ut present. About s third fall by the wayside or shift to a regular
department. ,

Four Ph. D. degrees have been awarded so far—two in 1958, one
fn 19487, and one in 1956. Three or four will probably be completed
during 1969-60.

3. Admission procedures and requirements ; student characteristics

In addition to the general requirements for admission to the Grad-
usie School, the Institute has the following requirements:

8. A bachelor’s degree representing an eduecation not marrowly restricted.

b An M.A. degree (or its equivalent). In exceptional cases, the Institute

is prepared to admit on s probationary basis students who wish to pursue

their first year of graduate stedy under the ausmices of the Institute: but

mmurmumumn&mm.w

) department at Emory, even if doing 0 means taking extra time to compiete

the doctorate. The practical reasans for this requirement are that students

need some competence In a diacipline before embarking on interdiscipiinary

studies; most of them will eventusily bave to teach in traditional depart-

ments; and the possession of & departmental M.A. s ap indication of de-

ternfination and stability.
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¢ A reading knowledge of two foreign languages, cne of which must be
modern. In practice, many .stodeats have had to work up one language
after entering, but the Institute does all it can to enforce this regulrement. .

d. A two or three-page paper stating the student’s ressons for wishing to
eater the Institute; what he wants to study; why he wants to stody It:
what he proposes to do after graduation. The student’s undergraduate and
M.A. background is reviewed (n the light of this statement. In each case the
question is asked, "Does this background provide a base for what the student
alms to do in the program?

e An interview with three members of the Institute This attempts to
probe deeply Into the applicant’s ability to cope witd and complete the In- |
stitute cufriculum. Many applicants are turned sway as a result, and some
are nocepted whose qualifications might otherwise be suspect. Interviewing
committees are chosen ob an ad Aoo basis, except that the Associate Director,
who is responsible for admission, serves o most of them. Students who
cannot come (o Emory are intérviewed whepever possible by traveling
Emory faculty membera. Failing this, the Institute will write to somecne
it can rely on, who knows the applicant, for &n Intimate appraisal

It is probably a valid generalization to say that the Institute has
had » high proportion of very guod students and a relatively low pro-
portion of academically steady ones. The high incidence of academic
instability among students admitted to the Institute is perhaps to be
expected, but it is being corrected by improving admission practices as
a result of experience. The personal interview has been found espe-
cially valuable in this respect.

4. Curriculym

a. Course reguirements

The Institute specifically requires that five broad courses be taken.
One is a basic ILA seminar, “The Liberal Arts,” which carries five
hours (or one quarter-course) credit but extends throughout the two
years, meeting biweekly. 'I‘woothnrmqmmdll.&oourdum
“Studies in the Western Tradition” and “Critical Study of Systems of
Knowledge” The former is a 10-hour (2-quarter) seminar taken
during the fall and winter of the first year, and the latter s 5-hour
ocourse taken in the spring. In addition, each student elects two inter-
‘departmental seminars either from the remaining offerings of the
Institute (i.e., “Comparative Literature,” “Impact of Greco-Roman
Culture Upon Early Christianity,” “The Order of Human Values,”
and “Problems in Contemporary American Institutions”) or from
similar offerings of regular departments. One of thess elective
courses often is a third quarter in “Studies in the Western Tradition.”

. This course covers four topics: theClassical period and the 17th cen-
tury in one year, and the High Middle Ages and the 18th century the
next, so that each semester is devoted to a different epoch over any

, 2-year period. A student may thus enroll for a third semesler with-
r out repeating himself. Studenis are asked to reserve st least one
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interdepartmental course for their second year so that the Institute
interest and tie will be carried on through both years,

Thus, at the normal university rate of 45 hours per annum, the
Institute student spends 80 of 90 hours, or sbout one-third of his @
years in the program, in required broad courses. Most of this work is
done during the first year. The Institute is very reluctant to permit a
student to spend any part of the first year on less than a full-time
basis.  Several students have enrolled on a part-time basis during the
second year, particularly teaching assistants, who are generally per-
mitted to take a two-thirds-time achedule during the quarters they
are teaching. A fow students have been permitted to teach during the

During the remainder of his time in the Institute, the student takes
ocourses which interest him or help him prepare for the preliminary
examination. Usually at least half of these courses are directed study
courses. These sometimes involve course papers ; more often a student
simply follows an agreed-upon courss of resding, ocoming in once &

+ week or biweekly to discuss his reading with his instructor. As the i%
Bulletin puts it,
lastruction is not sub-divided Into small formal course units, since the
Institute seeks to minimimse quantitative medasurements as requirements for
S~ the degree. . . . Emphasis is placed on informal seminars and tutorials
.and on other devices calculated to stimulate the student's own investigr-
tions. . . . mamummmm‘mnmdmuumm.m .
mmmm.ugmmmuammvmwmm
knowledge.
Altogether, about 8 half or two-thirds of the second yea: is devoted
to this kind of informal study.

Generally, only a small part of directed study is devoted specifically
to dissertation research. If, us is usual, the studrint takes his pre-
limizary examination in June, he probably will ne.. have enrolled for
more than 5 or 10 units of dissertation research. However, directed
study courses have for the most part a fairly direct bearing upon the
focus of the dissertation.

Even though the third year is devoted primarily to informal study,
the Institute program still erimnarily involves more than two full
M.A. year of iegular departmental work. In addition to the required
broad courses, the student may be asked to take conrses in the Univer-
sity to broaden his knowledge and understanding of one ar more of
the humanistic areas, to serve the immediate needs of the subject of
mmnﬁmummhmmwmﬂmmm
in his previous background or training. Courses of this sort, added to
thanqnindbtmdeounu,mdlyhinguaudmt‘afmmdmm
load above the normal one-year load of nine. Although the Institute
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prefers to direct students’ attention to matters of ammdm
proach rather than specific content, and to lei students fo 1
interests in regard to the latter, it nevertheless has had to insist on
breadth of coverage in the face of students’ natural propensit.ias to
ignore important areas of study which are qnly of remote interest to
them. For example, two or three students have been inte “in
American studies, and have done the bulk of their work in

_ history, philosophy, and literature, complementing these central
studies with relevant European background courses. The Institute

" has asked them to take at least one seminar outside the modern period’
and to study the discipline or concept of their interest in its social and
historical context.

b. ILA courses

All Institute courses are semma.rs, conducted by means of informal

lectures and discussion. All require papers. Normal enrollment is

5 to 10 students, and 8 faculty members are usually present at

each meeting.

The required two-year, five-credit-hour seminar, “The Liberal

Arts” meets fortnightly with all members of the Institute faculty at-

tending. It includes a study of the history and contemporary pattern

of the liberal arts; a consideration of the methods used by the human-

» ist, the social scientist, and the natural scientist in the discovery and

, organization of knowledge; and a consideration of philosophies of

"~ higher education, including such problems as the educability of man

tt and the social objectives of a liberal education. At the end of the

second year each student prepares, presents, and defends s paper set-

tmgfort.hhlsviewofthenatnmmdsigmﬁcmoeofthelihanllm
in terms of the focus of his own intellectual interests,

All students are also required to enroll for at least two quarters in.
the seminar, “Studies in the Western Tradition,” which is conducted
by a small committee of the ILA faculty and meets weekly during
fall and winter quarters. The object of the course is to examine
selected periods within the history of Western Civilization with a

- view to discovering, if possible, the essential characteristics and cli-
ma.teofopmmnofuchpmod. Anattemptmmuletooxplwethe

'nmafthostudy,whlchhbandp- irily.on
monmments, is to train the student to' perbeive the ess

of the culture. In 1058-89, periods wéh bhmiromthnigh
Middle Ages and the 18th century; in 1969-60 the seminars wil
.with Ammtemmdthal'!thahm : B8 et

F:,”- . : i g ) w ‘%(),v
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The final required course, “Critical Study of Systems of Knowl-
edge,” also conducted by & small committee of the Institute faculty,
meets weekly during the spring quarter. It attempts to analyze and
compare specific structures of thought in terms of their logical bases
and intercoherencies. It is thus systematic rather than historical in
.approach. Its faculty'is drawn primarily from the Department of
Philosophy. Lectures and student papers attempt to show how the
presuppositions and procedures of the writers studied are related to
their general outlook and conclusions. The course provides s
sharpening of the student’s ability to analyze logically.

Of the optional ILA courses, “Comparative Literature” has
recently been devoted to the Romantic movement in several 19th
century literatures; “The Order of Human Values” is another gys-
tematic course, which examines the normative character of human
values, and-the interrelationships of such values, in various fields;
and “Problems in Contemporary American Institutions” is concerned
with political, ecoriomic, and religious interrelationships. The only
historically oriented optional course-is “The Impact of Greco-Roman
Culture Upon Early Christianity.” The attention te concept and the
methods and interrelationships of thought, rather than to specific his-
torical periods, reflected in these Institute offerings (particularly in
“The Order of Human Values”) represents an attempt to counter-
balance the period and content specialization of regular departmental
courses. : :

" e, Examinations _
The preliminary examination is the only general examination given.
It consists of two parts: (1) a general examination of the candidate’s
understanding of the liberal arts, of the relevance of his special area
of interest to the problems of education, and of the history of Western
Culture; (2) an examination in the candidate’s specially defined field.
The examination is, in effect, a recapitulation of work done in the
required seminars (especially in “The Liberal Arts” and “Studies in
. the Western Tradition”) and that done in the courses directly related
the student’s central interest. )
written examination lasts for a week, with two days spent on
each part. Students write their answers at home and sabmit them
typed if possible. ‘The Examining Committe# consists of the stu- ;
dent’s 'Advisory Committee and the Director of the ILA, whose

assistance ensures o measure of consistenicy in the general part of the

oral examianation designed to probe t} undness of his understanding
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d. Dissertation

The student’s Advisory Committee continues to supervise his work
on the dissertation, requirements for which are no less stringent than
those of regular departments. The ILA is particularly solicitous of
the quality of its dissertatiens, sending each to two scholars outside
Emory for their evaluations. In the event both outside scholars
should disapprove a dissertation (which has never happened), the
Institute would ask that it be rewritten. )

Completed dissertations include a study of the implications of
Whitehead’s philosophy for educational philosophy, a study of the
Romantic hero in nineteenth century France, “The Judgment of
Literature” from a perspective at the intersection of literary criticisin
and aesthetics, and a study of the sociology of art in America.. Among
-dissertations in process are an ethical analysis of the tragic choice
between two goods as illustrated in Conrad’s novels, a comparison of
the conception of history in the Gospel of John and that in the
philosophy of Hegel, and a study of the concept of the Baruque.

e Typical programs
A typical program, building upon a master’s degree in Romance
Languages, has included regular and elective ILA seminars, regular
and directed-study courses in French lyric poetry, “Topics in Modern
French Literature,” “English Romanticism,” “Literary Criticism,” 20
hours of dissertation research, and a dissertation entitled “The Ro-
mantic Hero in France.” Another, building upon an M.A. in English,
has included ILA seminars, contemporary literature and literary
. criticism in regular and directed-reading courses in the English De-
partment, philosophical aesthetics (mostly directed study), and a dis-
sertation on contemporary criticism.
/. Directed study ¢ &
The Institute’s comparatively great reliance upon informal tutorial
work has been noted sbove, Students normally do a third or more of
their course work in this way.

5. Teaching preparation and placement :
One of the requirements for the doctoral degree is the “demonstra- -
tion of interest in and capacity for effective teaching on the college
level.” This requirement is met in several ways. First, the seminar in
“The Liberal Arts,” while purely theoretical, ensures careful consid-
eration of the ends and means of education. Second, every student
attends seesions of a practicum in college teaching during the winter
quarter of his second year. This is s series of about, four lectures and
discussions, sponsored by the Graduate School, in which various ss-
pects of college and university education are treated by suthorities.
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Third, some sort of apprentice teaching is required. This usually
takes the form of an apprenticeship in elementary courses, especially in
the undergraduate Humanities (“great books”) courses, in which the
student works closely with a senior professor and actually

classes for a week or so. Finally, about a third of the students in the
Institute take full charge of courses as teaching assistants. Teaching -
assistants are generally supervised closely. In the Department of
Religion, senior professors usually sudit the student’s first lecture,
attend some of his discussion meetings, and look over the first papers
he grades. The History Department requires prospective assistants to
attend for a year the courses they are going to teach. In all depart-
ments staff meetings are frequent. Work as an apprentice or teaching
assistant is preferably and usually done during the second year in the
Institute.

ILA graduates and candidates who leave to teach have no difficulty
finding appointments. Although many traditional departments are
somewhat reluctant to hire the ILA type of Ph. D., there is a small but
expanding steady current of demand for just such men, particularly
among small liberal arts colleges. The Institute has been cultivating
this current, which also grows on itself.

6. Organisation, administration, costs
a. Staff coordination .

Full staff meetings were much more frequent at the beginning. The
staff now meets a8 a group only when important new business comes
up. The Institute seminar, “The Liberal Arts,” regularly attracts six
or seven members of the faculty. The other seminars bring the staff
together to a lesser extent. Informal contacts keep the Institute
. faculty in close touch with one another. '

b. Advisory System

Student programs are planned under the supervision of a three-
member Advisory Committee, appointed at the beginning of the
student’s work in the Instituts, whose members are representative
of his interests. The Committee may be reconstituted if the student’s
interests change. The Chairman of the Committee, whose interests
correspond inost closely with those of the student, serves as his prin-
cipal adviser. The Committee as a whole meets with the student as
needed, generally about once a quarter; the Chairman consults with
him regularly. - | .

A student’s program depends in large part on his particular in-
terests. However, since the preliminary examination will require a
student to demenstrate an understanding of the major areas of studies
encompessed by the ILA program, individual programs are devised

80 a8 to provide such an understanding.
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¢. Measures which are most effective .

The most valuable mechanism for leading students to grasp the
coherencies among the several fields has been the required ILA semi-
nars. These bring together men of diverse interests in discussions

upon common problems and concepts, broadening the area of
~ consideration.

The Advisory Committee has been of limited value because of the
lack of intellectual encounter. But the Conimittee Chairman and any
other faculty member with whom the student may work closely play
an important role in furthering the objectives of the Institute. Di-
rected study courses are valuable in-leading students to synthesize
diverse bodies of knowledge. This specializing can, however, be
overdone,

d. Costs and sources of support

The Institute program is relatively costly in terms of staff time for
the number of students enrolled. Each student receives a great deal
of tutorixl, individual attention; and the ILA courses, although they
are taught cooperatively by three or four faculty members and thus
require less time of each than regular departmental courses, never-
theless require more preparation, so that each instructor takes on
more than a third or quarter of normal course work. This high direct
expense of staffl time is offset somewhat by the use of regular depart-
mental courses, but ILA students probably take too few of these to
reduce the cost of their education, in terms of staff time, to a normal
or below-normal rate.

The Institute’s impact upon the regular departments concerned is
difficult to measure precisely. It has been only one of several factors
causing an increase in staff in those departments during the past seven
years. The steady growth of graduate enrollments at Emory and the
expansion of course offerings have been others. The impact has been
lightened slightly by the occasional use of visiting faculty or short
periods. )

Normally, one-third of a staff member’s time is devoted to work.
in the Institute, the remainder going to teaching and other duties
within his own department. ‘Departmental course loads are sometimes
fully, sometimes only partly reduced for work contributed to the ILA. '
The extant of such compensation is difficalt to determine exactly.
Several departments have decreased their teaching loads in recent
years as a result of undertaking departmental gradusate programs,
-and compensation for work in the Institute in some cases has not gone
beyond the reduction of course loads of other men-in the same

t ‘ i

Enrollment in the Institute has been equal to its capacity. No sub-

stantial increase in enrollment would be possible without expro- .
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priating additional staff time from regular departments, or else
overcrowding ILA courses and overburdening its advisory system.
Staff time and other expenses have until recently been contributed
without compensation out of departmental budgets. A small grant
from the Ford Foundation helped s little during the second or third
year of the program. A fairly large 3-year grant from the Car-
negie Corporation (1958-61) has now enabled the Institute to com-
pensate some contributing dep partially during some quarters
for releasing staff time to the . The Carnegie funds enable
departrients to hire graduate assistants to teach courses ordinarily
taught by senior faculty members, thus freeing these men without
forcing the departments to make shift to accommodate the extra
students. But this is unequal compensation, since the department
loses in quality if not quantity of instruction, and since it also has to
reduce the frequency with which it offers an important advanced .
. course which the released professor alone can teach.

7. Faculty

Perhaps half of the ILA faculty have published articles or books
which exemplify the breadth of interest which the Institute seeks to
cultivate in its students. Although nothing is done specifically to
broaden the interests and research of the faculty, participation in the
Institute does seem to lead some men to significant scholarship cross-
ing departmental boundaries. '

All departments concerned have cooperated wholeheartedly with
the Institute. Departments not offering the doctorate have especially
welcomed the opportunity afforded their faculty (and students) to
participate in the advanced work of the ILA.

8. Strengths, weaknesses, changes and developments

Both staff and students have been enthusiastic about the objectives
of the Institute. There has beer some skepticism about the effective-
ness of the program in achieving depth of learning equal to that
achieved in regular departmental curriculums, either overall or partic-
ularly in individual TLA courses. The Institute takes great pains to
avoid sacrificing such depth.

Another dilemma has been to find time for broad systematic and
comparative studies focusing on ideas rather than cultural epochs, and
for more attention to the contemporary period and the bearing of past
experience upon present problems. The Ipstitute seeks to advance
this kind of knowledge, yet such breadth and contemporaneousness
cannot be substituted for s good grounding in Western history and
thorough scholarship in a special area. Professor Beardslee feels that
& fundamental reexamination of the ILA curriculum must soon be




36 GRADUATE u&mm HUMANITIES PROGRAMS

There have been two small thanges in curriculum: (1) a course in
methods of research in the humanities has been dropped because
teaching such a course in isolation from specialized content made for
an abstract, arid, futile syllabus; (2) the “Studies in the Wesgern
Tradition” seminars were originally 8 in number required and heavier
in weight (about 20 or 25 hours during the first year), but this was

found to be too severe a curtailment of s student’s freedom to follow
his own interests.




T . Program in Humanities
cmqs-mcmlm.w.mn.mmg
Departanen: of Philosophy

Commities z%esb{rc Chalrmen of participating departments (Art, Clas-
sics, English, History, Modern Languages, Philosophy and Religion, Speech),
aed Mr. John Spratt, Instructor in the School of Music, )

1. General and comparative remarks

The Florida State Humanities Program has grown out of #he as-
sumption that, in the humanities at least, creative research .is likely
to be cross-departmental, that cross-departmental research interests
are valid research interests and should be encouraged, and that an in-
terdepartmental doctoral program can be made a substantial pro-
gram of graduate study. The Program should be thought of as a
comprehensive program running from B.A. to Ph. D. In the future
students will normally enter it directly after taking their B.A. de-
grees, although most have entered, so far, after taking an M.A. in a
particular department. B.A. entrants are required to complete a reg-
ular departmental M.A. or its equivalent along the way. Thus the
Program provides a departmental competence substantially in excess
of the M.A. level. This insistence on departmental competence stems
from a conviction that broad studies must rest on a solid departmental
foundation. '

Other curricular requirements and advisory practices lay relatively
huvystmuponbmdthofpeninotivemdoovemge,bbth in an his-
torical direction and, with distinctive weight, across the fields of the
humanities. Two 2-semester Humanities courses form the core
of the Program : the first an historical survey of the humanistio tradi-
tion in Western Civilization, the second & seminar devoted to various
integrative, conceptual Yopics. In addition, the Supervisory Commit-
tee usually advises a student to take bourse work in at least one human-
istic field .with which he would otherwise remain unfamiliar (most
often Music or Art). A student is also expected to fill in less extensive
gaps in his learning through supplementary reading assigned infor-
mally. Inhisﬁnd,mpnhensinmmimﬁoa,hohmdform

”howhdpduhnmmdhmhgmlyd'ﬂudynhbdto

Florida gc University: Interdepartmental Doctoral
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his central interests. To gain such breadth, a student ordinarily must
sacrifice some work in his field of poncentration during his first two
years in the program, and as a result usually is requested to take a few
additional courses duripg the third year..

The center of inte in a typical individual program, as usual,
spans and integrates material from three (sometimes four) depart-
mental fields. However, more importance is attached to interdepart-
mental distribution of course work than in other doctoral programs,
s student typically being advised to take as many as six courses in
fi outside his M.A. major. This policy further reflects the Pro-
gﬁ‘e strong concern for ensuring broad cross-departmental per-

2. Establishment, enrollments, degrees

The Program has its roots in discussions of genera! education at
the undergraduate level going back as far as 1936. Consideration of
the methods and objectives of undergraduate and graduste education
was particularly active at Florida State following its transformation
into a co-educational State university in 1947. In 1952 a committee of
department heads and key professors in the several humanities fields
spent lang hours in discussing the pros and cons of the traditional
departmental doctoral programs. This committee recommended an
interdepartmental doctoral program in the humanities. The recom-
mendation was approved by the Graduate Council and the Program
was authorized in 1956. It was put into operation during the
195657 academic year. '

Five students entered the Program in September 1956, three more
in 1957, and three more in 1958. Eight fellowships, made available
to the Program in 1959 under the National Defense Graduate Fellow-
ship Program, have caused a considerable expansion of enrollment
in tha current academic year. The first doctoral degrees, perhaps
four, should be completed this year. Attrition among the first 11
entrants has been about average: 2 have apparently dropped out
permanently, 2 have become inactive, and 1 completed a depart-
mental doctorate elsewhere. ‘

3. Admission procedures and requirements; student characteristics

The Supervisory Committes receives applications for admission and
admits students provisionally to the Program. Admission to can-
didacy for the Ph. D. is, of course, granted only after the student has
passed the several required examinations described below. In review-
ing applications, the Committee looks for, but does not require, some
breadth in'students’ undergradusate records. These records typically
“ reveal & restlessness with departmental boundaries and a steady (not
maverick) movmntfromonedoputmcntwamtheindie‘mﬁnd

‘ud?mn‘intaresba.




4. Curriculum
a. Course requirements

In its curriculum, the Program permits many different emphases :
comparative literature, the history of ideas, criticism in the arts, and
other broad areas. Concentration will, of course, fall upon some facet
of these larger fields. Aside from completing a departmental M.A_,
including a thesis, requirements for additional course work are s
highly individual matter. Much depends on what a student’s ad-
visory committee thinks he needs, in the light 8f his previous back-
ground snd training, his field of specialization, his particular ares of
concentration and research problem, his performance in the “qualify-
ing” examination which he takes at the end of the first year, and his
future plans and needs. .

Two 2-semester .courses offered by the Program itself are re-
quired. “The Humanistic Tradition” must be taken during the first
year, and a seminar, “Basic Problems in the Humanities,” must be
taken during the second. The former is accepted in fulfillment of
deparfmental M.A. requirements. Four other courses in the M.A.
department are generally taken during the first year, making a total of
six, and at least two more are taken during the second year. These
eight courses are:more than sufficient to meet minimum departmental
M.A. major course requirements. Requirements for additional course
work in the same department are flexible and unspecified. '

Course work outside the M.A. department typically consists of two
oourses in a related field (or fields) during the first year and a maxi-
mum of four such courses during the second. The “Basic Problems
in the Humanities” seminar counts as additional outside work. This
extra-departmental course work is spread across two fields—often
three. Students follow their interests for the most part, but they are
* requested by the Supervisory Committee to fill in gaps in their learn-
ing either through formal course work or hy supplementary reading.
The Supervisory Committee usually advises students to fill in such
gaps during their first year, even by sacrificing a little of the work
in their major department at that stage to do so. This “flling in”
usually means taking one course in Music, and often one in Art. The
School of Music is receptive to the idea of creating an introductory
graduate-level course to meet the needs of the Program in this respect.
The Art Department feels rather that its existing period courses serve
the purpose better. Students also work in ssveral fields in “The
Hunmnistio Tradition” seminar. :

Most students need to exceed the minimum University doctoral
courss requirements substantially. Up to two courses per semester
' The minimam eredit-bour load for the M.A. and Ph. D. has been reduced from 30 and

60, as prescrided ia the 1900-1060 Bullettn, to 31 and 43. The normal minimum load
1a practice is 34 and 48 respectively, or 8 courses for the M.A. aad 16 for the Ph. D,
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during the third year may be required by the Supervisory Committee,
most often in the student’s field of concentration. This additional
load permits students to broaden their studies in the earlier years.
Students taking joint degrees in the Humanities and s regular depart- |
ment, should expect to do a considerable amount of extra work in the
department concerned, although departmental course requirements
may, with the cdnsent of the department, be somewhat reduced to
make room for Program requirements.

b. Progrem courses

The seminar, “The Humanistic Tradition,” is an historical survey
of the humanistic tradition in Western Civilization. It aims at broad-
enmg understanding and filling in the gaps in students’ knowledge,
and at synthesizing the diverse elements of the humanistic tradition.
Students in the Program are enthusiastic about the course. They
find it valuable in that it gives them a chance ta deal with humanistic
areas with which they are unfamiliar. It brings them into cloge con-
tact and extensive discussion with fagulty and other students in all
areas of the humanities, exposing them to diverse manifestations of
similar ideas or attitudes. Thus it opens up vistas and encourages
interfield explorations. Class meetings consist of lectures or papers
and informal discussion. Usually several faculty members are pres-

~ ent. Students prepare between 5 and 10 short, specific papers—e.g.,
a review of Renaissance painters’ techniques, a study of architectural
details, an analysis of a particular work or interpretation of a concept,
etc. 'l‘hoooumludstosoompmhcnlinanmimﬁontasﬁngtbe
depth of students’ understanding in all humanistic fields and historical
periods. This examination is hereafter to be used as the' Program’s
“qualifying” examination.

“Basic Problems in the Humanities” is a seminar devoted to varying
broad integrative topics, selection of which depends upon the interests
of the students. Discussion of broad concepts, such as “The Idea of
Justice in Literature,” “The Role of the Artist in Society,” “Aes-
thetics and Theology,” leads to individual study of specific aspects
of each concept—for “The Idea of Justice,” papers on Greek Tragedy,
Job, Faulkner and others. About five papers are presented by each
student during the first semester, about three during the second.
There is no final inati , . ‘

¢. Examinations o
The Program requires students to take three general examinations.
A“pnlimimryonmiut,iw,”gimurlyinmﬂntm,w
. tempts to discover the breadth of the beginning student’s background
and to locate his weak points. It is & written and oral examination,
the oral part being simply a discussion of the written part between
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student and adviser. On the basis of the results of this examination
the student is advised which courses to take and what supplementary
readi %

The “QMlifying examination” is to be identical with the final ex-
amination in the “Humanistic Traditions” seminar. It tests depth
of comprehension in several fields and epochs.

The “comprehensive examination,” given not later than the end of
the first semester of the third year, is based primarily upon ‘éach stu-
dent’s particular interests. Only three students have taken this ex-
amination, so that it is still in an experimental stage. It lasts for
three days and consista of six parts. The first part is a broad exani-
nation of factual kmowledge, covering the whole humanistic tradition.
The next four parts are intensive examinations of the student’s major
interests: One of these must be departmental and narrowly focused
(e.g, Contemporary American Philosophy), and one must be broadly
interdepartmental (e.g, Romanticism or the Enlightenment) ; the
other two range between these extremes., At least one of these four
parts must be closely related to the student's proposed field of re-
search, and at least one must be fairly far afield. The four parts
should cover quite distinct areas of luming,\ijicluding several major
epochs. However, they must not be chosenat random, but rather
should have some bearing upon the focus of the student’s interest.
The sixth part of this examination is a scholarly essay. ‘

d. Dissersatson - )

Dissertations must be appropriately cross-departmental. Those
in progress deal with Hegelianism and Thomas Wolfe, the influence
of French Symbolists on Joyce's Finmegan’s Wake, and Tillich's
aesthetic theory and “protestant” literary criticism.

& Typical program

In summary, a typical program would consist of half of the work
in & particular department (e.g., French), two-thirds of the rest in
two or three fields related to the program’s focus (e.g., other contem-
porary Continental literature, contemporary art), and one-third in
interdepartmental courses and courses only distantly related to the
center of interest (e.g., Renaissance literature or philosophy). The
center of interest in such = program would span two or thres fields
(e.g-, symbolism in contemporary art and literature), and would be-
come the subject of the dissertation. The final comprehensive exami-

nation would cover not only the whole spectrum of main interests but .

also at least one of the distantly related areas which the student has
“‘ldi‘d .

/. Direcsed stndy courgl _ .
At present, every student takes at least one directed reading course.
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§. Teaching preparation and placement o

Students are strongly advised to participate as observers in the
undergraduate General Humanities course and in introductory de-
partmental courses. As observers, they help the instructor in grading
papers and preparing examinations, and may do some assistant teach-
ing. Except for National Defense Graduate Fellows, it is expected
. that each doctoral candidate will serve as a graduate assistant for at
least one semester. -

It is also recommended that students take or audit the School of
Education course, “Higher Education in America” An elective
Humanities course “Teaching Humanities in General Education,” is
to be offered in 1959-60. It will deal with the “aims and objectives,
organization, teaching methods, and evaluation of & humanities pro-
gram in general education for the junior college, senior college, or
university.”

6. Organisation, edministretion, costs
a. Stef coordination )

Coordination among teaching staff and research advisers has never
been a problem. Professor H of the English Department and
Professor Miller take charge of thé two Program courses, but other
staff members attend often, voluntarily. The few students in the
Program have always been well known to the whole staff. Thus
full stafl meetings are necessary. The Supervisory
on call. The inflix of eight National Defense Grad wil
~ probably necessitate more formal measures of coordination.

b. Adeisory systeim ' :

Students’ programs are planned ccoperatively during the first year
between the Program and the M.A. department. Usually, the only
extra-departmental course taken during the firt year is the two-
semester intardepartmental Humanities course, “The Humanistic Tra-
dition.” The student is advised to take departmental “movement”
or period courses rather than courses of narrower focus.

Students should have discovered the direction of their interests by
the beginning of the second year, and the second-year program should
aim at developing these interests. Students plan their sscond-year
work with Professor Miller, in conjunction with the chairman of the
department of major interest. As soon as the student’s interests are
sharply enough defined—usually some time after the MA.—a Reading
and Examining Committes, consisting generally of five faculty mem-
bers (representing at least three fialds and chaired by the student’s
. major professor) plus & representative of the Supervisory Committee,
is appointed to work directly with the stndent. This Committes pre-
pares and administers the final written and oral comprehensive ex-

A
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amination and advises the student in his preparation for the examina?

tion and in his dissertation research In practios, the student meets

with his Committee as & whole at the time of its formation and once
or twioe thereafter. '
e. Messures which ere moui efoctive
The most effective device for leading students to schieve broad
and coberent perspective is the required cross-departmental course
and seminar which they must tako-successively throughout their two
years of course work. More such courses are contemplated, even
courses, cutling mcross just two fields. In the meantime, the habit of
i perspective is salf-fostering, so that Humanities
students have introduced a broadening element into departmental
courses.

in‘atudn&‘tbzudﬁhﬁfhowbdp,mdth“quﬁfymg”enmin»
tidn, which probes for depth of understanding in several fields at the
end of the first year. : ;

. The device which best ensures a strenuous effort of synthesis is the
dissertation. ¥ e

Luﬂ_mdm

Th'miobatmuﬂtimsdwoudtowmkintbahognmmd
Lbnnmhrdwudunuam&dhmmmhmd-m
and receive more voluniarily. Ideally, the Program would have more

» Such courses. Hm,mv&hmwhhdopuhnn&ﬂmm
students will never do less than about 70 percent of their course
mkhmhrmh;mapmwwbmtbe
cost of educating Program students well below the norm. -
mmumhmmmlm-m.ummot
tgkingonelgh'luﬁmﬂlhﬁmhﬂmisgofmghhuap‘mp-
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ductory course for graduate students primarily because of the Pro-
gram. Inaddition, all participating departments<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>