
Modern
foreign
languages
in high school:

Ne-reading Instruction

a

By Patricia O'Connor
Consultant for Foreign Languages

*

et.

a

11-21N
Bulletin 1960, Na 9

U.S. DEPARTMENT OF
HEALTH, EDUCATION, AND WELFARE

. Arthur S. naming. Sankey

Office c Ethication
Lawrence G. perthk*, Osaiesielear-

t



Foreword

ACHIEVERENT apprcLaching rnastary in the use of at least one
r'I modern foreign language on tke part of a large portion of to-
morrow's citizens is an objective which is new in American education.
LaT4,-Tuagre pivgrams in the high whoo-I an therefore andel-going
basic modifications in order to establish learning-conditions that can
develop communication skills. irhe prime eintials of an effective
pmp-Troln of modern foreign language instruction are long wfiquencts
of study end sy-Aeznatie practice in listening and speaking, as well
as it/rding and writing.

ce a hearing-speaking-reading-writing progrion in ianguage
learning brings probluns to teacher' who mie principal approach to
instruction his been a grammar-imrsiation-reading pretle_ntation
MODERN *FOREIG N LA NO LT AO F23 IN HIGH SOH 001, PRE-- R_LA_DI NO I NRTRUC--
MN is offered to high-school teachers as a rvice of the Science,
Mathematics, and Foreign Language Section of the Division of State
and Local Sclool Systeins, under. title III of the National Defense
E-ducation Act of 19&8.

The.teacling techniques icorerlbed in the ballkin are intended for
inning thaws at the secondaey hool level. It is azzumed, how-

ever, that high 96001S will provide for the continued progress of any
pupils who may have entered from the elemmtary,school with con-
siderable proficitmicy already in speaking and under&nding a modern
foreign language.

This bulletin, which gives the rationale of a period of exclusively
aural-oral work along with practical ways of planning and conduct-
ing'pre-reading instruction, waswrittem by Dr. Patricia O'Connor,
now assistant professor of linguistics and education at Brown Uni-
versity.. Many of the principles and formulations were developed
in connection with an English language teathing project in Japan,
1957--58, in which Dr. O'Connor participated. She wishes to acknowl-;
edge her indebtedness to colleagues in the project, particularly to
Professors Ernest, Haden, Einar Hauken, and W. Freeman Twaddell
of the English Language Exploratory Committee, a Japanese study
group aottisteid by American scholars.

The photographs illustrating the bulletin are from four of the 1959
summer language institutee held under provisions of title VI of the
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National Defense Education Act of 19tvS. We are indebted to, the
Languago Dratelopment Serction, Division-of Higher FAiucation of the
Moe of Education. for making them available through the facilities
of the Internationftl Communications Foundation.
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ern Foreign Languages in Hi

Pre-reading Instruction

Introduction

school.

'ERYONE snow retogn zes that a language, any language, con-
sists of a ..._%:et of habits. We know that our ability to understand

and use our native language is simply the possession of the spezific set
of habits which characterize English. This fact about language in
general has its corollary in foreign language study and teaching. If
the foreign language is to be usable, it must consist of a of habits
which are as deep as the opportunities for practice allow.

e all recognize also that when a youngster begins the study of a
foreign language in secondary school, his learning cannot follow the
slow, natural processes by which he learned his native language in
childhood. There is not enough time; nor could any school situation
duplicate the opportunities for constant practice and correction which
the child-learner receives from his parents, his older brothers and
sisters, and his playmates. We know, however, that the mamtial steps
of language learning must be the same foreign language habits, like
those of the_native language, are formed through practice, cormetion,
and more practice.

Steps are being taken to provide foreign language students with
opportunities for this necessary practice. New texts and teachintma-
thrials are being designed to include more oral work with the basic
language patterns, and an increasing number of wazondary schools are
installing language laboratory facilities which will multiply each in-
dividual student's chances for guided practice in hearing and speaking.
And along with the developmiSht of new, scientifically designed teach-
ing materials and equipment, our growing understanding of the nature

I of imign language learning is having another more immediate effect
on foreign language teaching in the secondary schoola change in the
planning of the first-year foreign language course. Many teachers of
beginning classes are planning for a pre-reading, exclusively. aural-

Jib



2 MODERN .FOREIGN LANGUAGES IN TEE HIGH ECTIWL

oral period of instruction before they begin work with the regular
textbook. During this pre-textbook phase, the teachers are attempting
to develop, in their pupils reliabh;, correct, firmly practices habits of
hearing and speaking with a very limited portion of the foreign lan-
guage as a secure foundation for their later more rapid progress.
"Very limited" refers to the strict limitation of the number of different
items Qf foreign language structure and vocabulary introduced duringthe aural-oral phtise. There would, of coum, be complete coverage ofthe sound system.

Quite apart from theoretical arguments based on the nature of lan-
guage, the pedagogical advantages to be derived from a hearingand-
speaking-only phase of the beginning course are obvious to the experi-
enced teacher.

1. A basic phrase or sentence can be imitated and repeated orallyfar oftener than in writing. So can its variations. Under a teacher's
immediate guidance, an entire class of several dozen pupils can imi-
tate, repeat, and vary a basic model many times.

2. Oral cla.wroom practice permits immediate correction of errors.Any mistake (that is, any beginning pf a bad habit) can be correctedat once in oral practice and the appropriate desired habit immediately.
substituted. In written practice, the best the teacher can do is to put
a red mark alongside the mistake after it has been made. The pupil's
correction of his bad-habit performance comma hours or days after theerror itself.

To these advantagesthe far greater intensity olguided practice,and the immediate remedial correctioncan be added another im-
portant consideration. The initial period of instruction will often
establish the pupils' attitude toward the new language which they
are studying and the language learning process in general. It is of
value in itself that our students should early come to view the foreign
language as communication, as something to be used rather than as
something to be studied about or as a code to be deciphered.

The experienmd and practical classroom teacher, however, knows
that shearing-and-speaking -only phase of instruction can present
problems--problems of planning and organization, of materials, of
day-by-day classroom procedure, of homework, of regular evaluation
and testing. Other matters, such as the timing of the transition to
work with printed materials, and the ways in which the etudeite
early acquired oral facility can be maintained and developed through-

.out the course, must be given careful thought.
It is the purpose of this discussion to consider some of thole prao-

tical questions, and to offer some suggestimis which teachers have
found helpful.
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Role of the Teacher During the Pre-reading Period

3

The Classroom Teacher and the Language: Necessary Quail-
fkations for Teaching Without a Book

SOME 'TEACHERS hesitate to try an extended period of exclusively
aural-oral instruction because they distrust their own conversational
fluency in the foreign language. This feeling may be due to over-
modesty, or it may stem from a real lack of opportunity to practice the
foreign language with native speAkers Institutes and workshops are
now being offered in many wets of the country to give teachers of
modern foreign languages a chance to increass) their proficiency.

There is, on the other hand, much misunderstanding, and overesti-
mating; of the special abilities required of a teacher who wishes to
devote the initial weeks of the course to hearing and speaking practice
only and to conduct the entire flat-year course chiefly in the foreign
language.

The notion that only a teacher with a wide range of conversational
fluency can successfully conduct aural-oral practice in the classroom
is a common error and reflects a mistaken impression of the function
of a teacher of a beginning foreign language. His' function is to help
his pupils establish reliable, correct, firmly practiced habits in the
language, habits of hearing and responding, of listening and speaking.
To build them habits, the teacher must guide the pupils to a thorough
control of -a very limited portion of the foreign language as a secure
foundation for their later more rapid progress with grammatical ann-
plexity and vocabulary expansion. The new language habits require
very intensive well-planned practice on a limited body of vocabulary
and sentence pattern. During the pre-textbook phase of instruction it

essential that the timelier limit himself to the use of those phrases,
sentences, and expressions which have been selected and planned as
valuable for the students' systematic progress halm language. Dur-
ing `these initial Aiwa of language habit-development, to introduce
alternative expressions is usually a distraction rather than an enrich-
nvsnt. Of muse, ample* fluency and total accuracy within the limits
of the planned material are necessary. But most tftelielli find that
Um problems in ccouluding an entirely mal portion of the course
arise from the di amity of limiting tikansalves to the material planusd,
mare than frau any lad( of general coivertational fluency.

*That is the classroom teacher's role in the emoly cbrvelvnunit of his
pupils' new foreign language habits He has three key funotions

54$194
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Courtesy Ltuatiume biotite**, Thsteterotty of roes&
EippaBcTBVITe. Teadmir moditis Russian griming.

model for the pupils imitation, judge of the pupils' accuracy, and
manager of the oral practice.

First, the teacher serves as a model for the pupils' imitation. Forthis role he newts an _accurate control of the pronunciation and the
sentence structures ofthe materials his pupils are to learn. He need
not, and in the initial stages he should not, use any additional foreign
language materiels in his pupils' hearing. His knowledge of French?
Italian, German, Spanish, or Rumian, for the purposes of teaching
those particular pupils, is precisely and exclusively the exact French,
Italian, German, Spanish, or Russian sentences which have been
planned for the first phase of the course.

The teacher's second role is that of judge of the pupils' accuracy.In this role of judging, the teacher must draw upon both his own
secure control of the desired habits and his theoretical knowledge. His
knowledge of the points of conflict between the pupils' native language
(the habits which characterize English) and the phonological and
grammatical structure of the foreign language being learned willenable him to forme and understand the pupils' difficultim, as well
as to determine the ropriate kind and intensity of practice to
overcome than.

In his third role, the her serves, as a manager, a stage director,
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an orchestra conductor of die oral practice. The plan for the initial
weeks of the course furnishes the text for the basic sentences to be
introduced and practicetl, and gives general directions for developing
the pupils' control and versatility. But no two groups of students
require the same amount of practice, and it is the classroom teacher's
task to continue the various activities to that point _which reprewnts
the balance between insufficiency and fatigue, and to give to the foreizn
language practice a tone of well-planned effective performance.

The Classroom Teacher and the Machine: A Division of Labor

Since audio aids are recognized as an eintial part of the foreign
language classroom equipment, it is becoming clear how tapes and
discs carefully prepared for use in the classroom can supplement the
teacher in certain asts of his thre roles. No combination of equip-
ment, however, can replace the teacher : there must be an intelligent
division of labor between the human teacher and the machine.

What can'the machine do in the foreign language cla,%room that
the teacher cannot do

1. The machine provides a consistent model. It can reproduce a
sentence for imitation in precisely the same form, over and over again.

will not be enticed by a pupil's error to over-
phasize one part of a sentence: it is free from the human tendency

to vary a st.rcw or melody pattern through overcorrection of a pupil's
mistake. The machine will not become bored with repeating a model
wntence, nor will its voice betriy irritation or fatigue. It is not dis-
tracteti by the nevi to notice the pupils' production. The machine does
not get tired.

2. Recording can provide a variety of voices those of men and
wmnen, children and adults --for the students' recognition and imita-
tion. These recordings inspire confidence because unquestionably they
are genuine foreign language.

8. By taking over part of the burden of supplying sufficient repeti-
tions to provide ample listening experience, the machine can free the
teacher for the iliportant job of noting the programs of individual
pupils and determining points of difficulty which will require addi-
tional practice.

The recording as a model for the pupils' imitation, however, has
'certain limitations which should be recognizai. Particularly in the

early weeks of the beginning foreign language course, the live voice is
still au indispensible fifes model. Since a recording has no

ace, it provi& maim the important facial gettures and patures
which accompany veech nor tixt help via lipreading, which all of us
conseiothdy or unconsciously practice.
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Tapes and discs can aid the teacher in second function, as
judge of the pupils' acturacy, by witting a standard against which the
class performance is me urn. The machine's role here is an auxiliary
one, however, for only the teacher can likten and comment upon the
student's deviation from the desired aandard. During the early weeks
of the foreign language course the teacher's function as judge of the
pupils' performance is a particularly critical one. It is only after a
number of hours of guided practice that the students can begin to hear
their own mistakes or to notice the ways in which their performance
differs from the model utterance. The beginning foreign language
student, left on his own to imitate a recording and monitor his own
production, will continue to mispronounce bevause (=thaws to her
the model in terms of his native English habits of sound dcrimination
During the initial stages of practice with unfamiliar sounds and pat.
terns of rhythm and melody; the pupil is dependent upon corredion
by the sympathetic and informed teacimr, alerted to certain predictable
points of difficulty. Once a pupil's mistake has been noticed by the
teacher, the recordin serves as the criterion to wnvinee the pupil that
there really was a differewe between the =del sentence aml his
imitation.
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The majority of the class will be unreliable judg of their own
production, because they will continue to hear the foreign language
thodels inaccuratkly-----that is filtered through the wireen of their Eng-
lish habits of discrimination. The length of time, in terms of
hours of instruction during which this inaccurate hearing will pas'
varies according to the foreign language being taught and the degree
of difference between its sound system and that of English. (One
estimate is that beginning students of German acquire reliable habits
of rwscognition and imitation only after some 50 hours of guided prac
tic° with inunNiiate correction.) It is., however, prwisAy during the
initial weeks of instruction that correction and comments of the
tftc_her, acting in his role as judge of the pupils' aecurac. are partic-
ularly etwmtial to the pupils* formation of correct sh halls in
the foreign language,

The Use of English During the Prowmaciing Period

The qumtion always arises concerning the extent to whith Englis_h
may be rised in the beginning foreign language con rqe_..Many tiers
feel that with the pcwible exc*ption of the fira few claw meetings
only the foreign language should be spoken. Thc** supporting this
view st.re the points that the exclusive um of the foreign language
from the very beginning provides the greateA possible motivation for
the pupils, 'develops their powers of aural comprehension mom rapidly,
and establishes a foreign language atmmphere in the clamroom.

Others believe that during the initial stages of instruction English
should be useAd by the tmcler whenever he considers it nectuary.
While they agree that the foreign language should be used as much
as possible, and that as the course progresses the pupils should be
exposed to' an increasing amount of "talk" in the foreign language
which they do not as yet completely understand, they feel that ad-
hering to a rule of "foreign language only" during the early weeks
may frustrate beginning students. They further believe that the
teacher's judicious use of English can assure a more efficieet u of
class time and tins allow for more active language practice by the
pupils. Some teachers prefer to organize the clamwork in such a
way that the first or last few minutes of each period can be saved for
questions and explanations in English. There is gambol agreemeet
that the interweaving of English and the foreign languagethe use
of English words in,a foreign language sentence, or foreign language
words in an English seatenc6---shmild be carefully avoided. But the
Irhok question of the extent to which English can cm* should be used
must be decided by the individual teacher (xi the basis of his best
judgment of the needs of his claw
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Planning an Entirely Aural-Oral Pe'r od of Instruction

As AN CREASI NG numbe f teache in the Sec schools _x-
prIms inter in c--inductin the initial wetts or months of the I
ymir foreiga_ language comw. entirely orally, it is prolmble that the
write,rs and publishers of foreign languagv texts will provide special
materials for the teakther only, with de4ailed plans and su-l.ez4ions for
a pre-reading, pre-textbooli phi Qf ingrvctian. In the meantime,
however, the decision to conduct a inning foreign lanwaao cl
for 3 8, or more weAs without a textbook plattvAs on the cla.%rixan
teacher a considerable burden of planning, organization and prepara-
tion of material.

Although the te-Acher knows that during this ral ral period his
students are gaining the .turkurtion practie* with the basic terns
of &mid and stricture so eiwtintial to their later rapid progrew in ti*
language, it is important that pupils should realize this point too, and
not consider the pre-telabook phase of the course as simpll marking
time. Their study habits, their imps ion of the whole procem of
foreign language learning. along with their habits of prontmci on
are being formed during the initial days and weeks of the course.
Introductory orientation of the students into the nature of language
and language learning will help hare. But- moa important is the
careful planning which will make it evident that the pm-reading
period is not haphazard and that systematic program is being made.

When we think of planning an entirely oral period of foreign lan-
guage instruction for a beginning clam, we tend to think 6rsL of the
selection of materials; that is determining which basic sentencw,
:structures, and vocabulary items are to be introduced, and ways in
which they can be drilled most effectively in class. Three other fae-
tort§ of planning, however, require attention the length of the pre-
textbook phase, the rate of introduction of new material and tiu,
recurrence of materials.

Length of the Pro-textbook Phase

The length of the pre-reading phase of inipoudion may be thought
of as a,question of the optimal timing of the transition from entirely
audio-liiigual practice to the work with reading and writing and the
use of the Iftwons in the regular text. The length of time which indi-
vidual teachers wish to devote to an exclusively oral period of initztm-
tioft varies greatly, frmn several weeks to an entire semester. Many
faders inffueem the decision concerning when, how, and how in-
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e introductory period sthouid allow for tlexibil'
dents react to oral or more fay° --mbly than others, and the teachees
own rwXU -42s are a prime consideration. But one word of caution
but the as-long-as-pcible answer to the question is in onier Tho
overall effect of the pre-= textbook phase of the -_urr--5* must be one of
building up, na running down.

T VA

the plans
stu-

Perhapi
the
a
oral inruc
formgn 1arguage teaching he may well decide to double or even triple
the amountpof time spent exclusively on aural-oral work. Or perhaps
the teacher might decide that some point in the textbook itself. such as
a comprehensive review lson placed at the end of the first 5 or 10

units of work, would wrve as a convenient point of transition. In
this c the teacher would plan to cover, entirely orally and without
the students' looking at the book, all of the materials presented up to
that point. He would also determine, leaving mom for flexibility, the
amount of time necary for aural-oral mastery of the material.

But mgardlem3 of the factors influencing the transition to printed
materials, the transition should be planned. The teacleT's decision to
supplement the oral clam practice with materials from the textbook
should not appear to be due to his running out of resourc es to keep the
oral classwork prwmsing in a lively and systematic fashion.

eacheF who is planning to work without a textbook for
.d who must prepare his own materials should plan for

ort period, perhaps three or four weeks, of exclusively
IL After a suci,---ful hrst ex rienc* with this kind of

Rate of Introduction of New Matricil

A second factor of preliminary planning which will influence the
over-all pattern of the pre-textbook phase of the eAmrse is the rate at
which new material is to be introduced. How often, and in what
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amount, will new items be added to the students' regertory of foreign
language utterances? Here again, there is no single right answer:
The maturity of the studemts their aptitude, and the difficulty of the
material (in terms of the degree of structural difference bet weem the
patterns of English and those of the foreign langruage) will help to
determine an appropriate rate of introduction of new material. The
students' opportunities for outside- of-c1a practice must be considexed
also: whaler or not, in a language laboratory in the whool or with
record players in their hom_-, they have a chance for additional prac-
nee on the material pw4ente51 in cla&s. During the course of the audio-
lingual period of instruction, the teacher will wish to make frequent
quick cheincs of the students' maAery of the material and, if necessa
to modify the rate of introduction accordingly.

Recurrence of Materials

A third factor which enters into the planning of the aural-oral
phase of instruction Othat of recurrenm In planning the materials
and clam practice for the pre-textbwk period, the teacher must silt to
it that no item of pronunciation, grammatical structure, or vombu-
laryonce introducedis allowe{I to die. Frequency of recurrence
is a critical element in language learning even in the later stag when
the oral practice is supplementeJ with printed materials. It is of
still greater importance when the students' only contact with the new
language is through hearing and speaking. Fortunately, because oral
work allows such intensity of practice, multiple repetitions and fre-
quent reviews are not difficult to provide, but the matter of recurrence
does not happen incidentally. In planning each day's practice, the
teacher must create situations and employ devices which allow each
item previously introduced to be woven into the current materials at
a regular rate. The more difficult points should reappear in each
day's practice; the structdm which differ levik3 radically from the
students' English patterns can recur less frequently. One easy rule
which can be followed in the planning of review materials is that no
item, easy or difficult, should be allowed to lie dotmot for more than
three claw periods.

Choosing the ?Materials
er

It is extremely important that the pre-textbook phase ol initrwe
lion be closely integrated into the work of the firms year aa a whole.any of the advantages to be gained from such a period of excluairay
aural-oral language practice will be sacrifwed if the audenta regardit as ire preparation for, rather than an integral, part of, timar foreign

9
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l r uge study. en, after the tuition to printer mmaterials in
the text been made, the students ben to read in the fore g-n

I an-iru4, hey should lima the same sv_ntei-Kw and dialogs which
they have been p :tieing orally. and with which they are already
thorough familiar. The early practic* in writingtopying, in the
initial be bast-1J l on the same material which the\
know well through hearing and speaking practice, The devices for
oral prftvntation and drill which lorrned the core of the clawroom

urn during the early wee are continued throughout the year
and continue to be tie mgt important, if no longer t e,exclusive,
form of practice. The transition to textbook materials, f.lien, mum
reprftv_nt only a slat in focus., not an abrupt break with either famtliar
material or familiar clawroom routines.

In the interest of effecting a anooth tra ion betweem early
and later phams of the course, it is advantageous for the cher to
11E*, during the period of e_xclusivelv aural-onvl work, m al se-
levte41 and adapted from the initial leris in the regular textbook.
The early pt in me PA beginning texts contain material which can
be adapted a mpletely oral method of presvntation. and whicii
can lewd f to oral clams practiceformulas of green leave-
taking and introduction, short dialogs about the fami v. the w

the clawroom, and telling time In mocA instanm the e y limns
and dialogs have been carefully planned to primmit certain LAsic

tructural patterns of the foreign language in a gradual and sy4ematic
fashion. If, in planning the work of the aural-oral phase of the eounv,
the teatime can build on the early lessons in the text, adapting and
Fupplementing them as necedisary, he frees himself of mach of the re-
sponsibility and labor of preparing new material, and greatly simpli-
fies the problems of the transition period. A further advantage to
be gained from Nising the work of the pre-textbook period of instruc-
tion on the initial lestvans of the text itiwif is the possibility of using
for the students' likening practice, the professionally prepared record-
ngs which many publishers of beginning texts now make available.

v radical departure from the materials in the text would make each
recordings unsuitable for use during the early weeks of the 'course.

But in very few if any ITIStalICAV during the aural-oral phase of the
course can the early lessons in a printed textbook be used exaaly
as they stand. The materials which the students are to practice most be
adapted to make the= suitable for aural-oral presentation and practice.
In many cases the teaclex may . wish to "add supplementary magi
either anticipating the vocabulary introduced in som later of
the text, or presenting um* entirely ww material. In othal cases, the
job of adoption will involve the postponement of some of the material,
in the early lessons.
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The ezercities in the tei all supply va hints to devices to
u:sA for oral dims ptact.ioe. But eitemsave supp emelatary e_xer-

cisw---slort dialogs, question and answer ut &kin drills,
games, and activitiets mu be planned for each =p4- rate aural-oral
le _on to a.._urn the mturation practitv of the basic patterns so men-
tial for the establislunemt of the new foreign language habit&

The adaptation of the early lixizionia of a printer teal to an aural-oral
phase of instruction will protAbly involve omitting some of the MR-
ierial in the textbook altogether. Some of the suitences may- n
suitable for oral prftivlitiation or practice. Many, perhaps even the
majority, of the exercises cannot he used at all.' Exerci---7--- of the trans-
lation type, for instance, would net be usAble. If the text includes
introductory section or chapter on pronunciationdrills on the vari-
ous sounds of the foreign language, the alphabet, etc.this entire part
of ti* text should be skipped, so far as tlw etudemts' class work is con-
cerned. Such introductory set.ions on pronunciation are usually in-
eluded in textbooks as a lielp to clas which are to be plunged
immediately into work with the foretgn language in its printed form.
With the extensive and intensive hearing and speaking practice made
possible in an exclusively audio-lingual period of instruction, drill on
isolated sounds is usually neither ne6wary nor advisable. In general,
it is far better for the students to receive their practice in 'manumit-
tie through the imitation and the repetitim of (=plate, meaningful

in situations which are real u plp,usible as possible.-
timber should of"tourse carefully examine any se es of the
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text devote Al to pronunciation; they nay well include valuable rug-
ions for helping pupils imitate foreign unds acA7urately and drills

which can be incorporated into later aumhoral at appl'opriate
points.

Neither can the teachet safely follow pri tell text exactly with
regard to the amount of new materi_al re ntt 3 in any single
With thq pogsible exception of the first one or two chapt rs there will
1__)e much more material in the printed ms than the udents can be
-xpecteA to master orally. Adapting the printed text, to exclusive
aural-oral or will neictitate the prvparation of new prt-i-entation
units. Thew will include topics. 3ituations, and gaups of new twn-
tenms to be intmdumi during the individual clan hours.

Since even the purely median:1 ,a1 fork in v641 in the adiptatibn
of the early Im*-ofs of a printed textbook fpr an aural-oral period of
instruel ion can be time consuming, tet cher within one st-hool or one
whoof system often arrange to work together at the task, pooling their
ideas and the rmilts of their cla-wroom experience for the mutual
ane& of the group.

The Adaptation of a Text

What are the step., in the adaptat on of the early less-or li of a printed,
tort for ust- during the mnpletely aural-oral pha.w of instruction I
One pr ocodure is the following :

1. The planning mImmittee first d e int the extent of th pr
textbook pha-.- of the courw in terms of :

a. The amount of foreign language erisl to be covered. The
teachers decide, for inAance, to pr rit and practice orally the
material in the first 6, 8,10, or more chapters in the book.

b. The length of time (number of clam periods) which the qu-
dents' aural-oral maAvry of this material will require. "Mas-

is the key word here; it demands a very great deal of
practice indeed. We know that habits are not, .establislied
quickly. It it fax better to eiT in the direction of allowing
too much time rather than too little,

2. The teachers make an inventory, a catalog, of the linguistic ma-
terial in the selected chapters of the text. In making this inventory,
they can be guided by the table of contents and the vocabulary listings
in the, chapters under consideration, but they should prepare (for
their own reference only) a deWled list of

a. The veld& points of grammatical structure presented and
their location. (For example: masculine singular definite
articlechapter I, pep 8)

b. V item- ,



14 MODERN FOREIGN LANGUAGES IN THE HIGH SCHOOL

3. The teachers then carefully examine the dialogs, reading selet-
tions, example sentences, and exercises in the textbook, and choose
key sentences which exemplify each of the points of grammatical struc-
ture,listed in heir inventory. They also choose key ,.ntences which
presept in context each of the vocabulary items. Thu!3lhey prepare
a list of basic intences. Since this list of basic sentebees will form
the, core, the nucleus, around which the dialogs, or aura11 -or0
work will be conAructed, the teachers must select them .arefully,
keeping in mind their possibilities for o presentation. In many
cases they may decide to change the se in the text to a greater
or lesser 'degree, or even to compos eir own ; but they must take
great care to work within the limits of the structure and vocabulary
listed in the inventory. Nota bene: From this point on, we work only
with whonces, possible meaningful utterances,. not isolated words.
New vocabulary items are always_--presenteti aiui practiced in context.

4. The teachers may wish to consider adding supplementary ma-
; that is, increasing the list of basic sentences by the addition

of other sentences which do not appear in the early lessons of the text
but which lend themselves well to aural-oral class practice and corre-
sitond to special interests of the group. With the exception of for-

. mula expressions, however (sift as the in greetings, leavetaking,
etc.), the teacher should not add sentences which introduce new points
of grammatical structure. (See the following section, page 16, for
suggeitions about supplementary material.)

Supplemi;iitary items will almost certainly involve the introduction
of vocOulary which does not appear in the inventory, and such vocab-
ulary items must be added with caution. We must not lose sight of the
primary aim of the pre-readi casiodthe establishment of firm, ac-
curate habits through the i :naive practice of a very limited body of
m Vocabulary i particularly the names of objects, may

asier to present and practice than grammatical structures, but
tin introduction of a large number of vocabulary items may result in
the neglect.of the fundamental structures (thwe set by the basic sen-
tences) in favor of the -practice of less versatile patterns such as those
used in naming or identifying things : "This is a ." Students
should not be allowed to think of the proms of language learning in
terms of learning new words.

The supplementary sentences are added to the list of basic fientance&

5. The teaghers now divide the completed list of basic sentences into
appropriate presentation iniits. One unit of new material will be
planned for each claw hour of the aural-offal period; (It is amvenieet
to prepare a note k, allotting a Netion of several pages to each claw
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hour of the pre-textbook phi.) As they are fitted into prewntation
units, the basic sentences taken from the textbook will not necewarily
appear in the same order or relationship to each other as they did in
the original lessons. The supplementary wntences, or some predict-
able special intermit of the students, might make another order prefer-
able. The teacher might decide, for instance, to present dittiogs
dealing with social introductions on the first or second day of clams,
although they appeareti in the fifth or sixth lemon of the textbook.

In deciding upon the length and content of each premntation unit,
the gro.up should keep in mind one very important point : very little
new material should be introduces in any one class period, and there
should be, during the aural-oral phi, wveral dayt; on which no new
material is introduced at all. The teacher may become bored with the

_OM material and wish to introduce wmething new long before the stu-
dents are ready for it But as long as the students-are performing
hearing and speaking meaningful sentences in the foreign language--
they will not become bored,.and they will be receiving the intensive
practice so essential to the formation of their new foreign language
habits.

6. After the basic sentences have been fitted into presentation units,
the working committee turns to the important matter of recurrence
the Odor which a.%utes that every sentence will receive the necessary
repetition and review. Each new sentence, once introduced, must re-
cur in a regular, systematic fashion: the more difficult patterns must
reappear with the reatest frequency, perhaps in every lesson ; no item
should be allowed to "die" for more than three claw period& The
teachers now plot, individually, the life story of each basic sentence,
tracing its history from its first introdmtion in a presentation unit
through all the following units, and writing it down under "recurr-
ence" in the appropriate sections of the notebook. Each section, or
unit, of the notebook should now contain two listsa short list of the
basic seltences to be introduced during the claw hour, and a much
longer recurrence list ofsentences which are due for revival and review.

7. These foundation step havizig been completed, the real and cre-
ative work in the planning begin& The teachers examine each unit
which they have blocked font, and determine the following

a. The dialogs, axiversation topics, and other devices which
will be vprvriate for the presentation and class practice of
the basic sentences introduced during that hour.

b. The devices (cumulative dialogs, activitie3, gams, etc.) ap-
propriat4 for the revival of the review items, and the ways in
which the older material can be woven ht with the new.
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c. Any visual material, recordings, or realia which would be usw-
ful in either the presentation and practice of the new materialor in the review of the old.

d. Supplementary materials and devices for uR) if needed.
8. Finally, the group prepares a teaching wript for each day's

lesson. This script should of course allow a considerable margin of
flexibility; it should be as 'detailed as possible, and every predictableitem of classroom busin&s.4 should be noted. The aural-oral pham
can be successful only if the classroom procedure moves gnoothlyand rapidly. The teacher will have no time in class to think aboutwhat to do next. The detailed teaching script also provides a dailyrecord of the classwork.

*IP

Recapitulation of the Adaptation Procedure

1. Determination of the limits of the aural-oral phase. (Numberof chapters in the book to be covered and number of periods to
be devoted eaclusiTely to aural-oral work.)

2. Preparati6n of the basic content list. (Inventory of the grazn-matical points and vocabulary items introduced in the selected chap-ters of the text.)

3. Selection of the ixsic sentences which illustrate the points.
4. Addition of supplementary mintences, if desired.
5. Division of the total list of basic sentences into pmentationunits. (One unit of new material for each clam period, allowingseveral days for review only. Preparation of a notebook with a

separate section for each unit.)
6. Plotting of the regular recurrence of each bisic sentence follow-ing its introduction in &presentation unit. Listing of the sentenct% ,under "recurrence" in each unit in which they mutt he reviewed.
7. Examination of the units of content (WI new and reviewsentences) and the determination of appropriate dialogs or otherdevices for their presentation and clasp practice.
8. Writing of the tftching script for each day's lesson during thepro-textbook phase.

for Supplommtory Material

In fitting subject areas around which additional basic sentence3may be formed to tnipplenumt, dune selected front early know in the
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ftwsw zotegeso biammr, maws*. oJ now
Abultgete Nacht. German immii-apids Nap th (kiss get

acquakoi.

textbook itself, the planning committee might consider a variety of
subjed arms. If teachers have slides, pictures of an appropriate size,
miniature *Oda, niodels, etc, senteneks based on many subject arms
can easily be included. The following list, which is only suggestive,
includes only them* topics which could be introduced and realistically
talked about in claw without elaborate realia or visual aids:

1. Courtesy p Formulas of greeting and leavetaking. The
introdixtion of one's self and others. The exchange of addretiom and
telephone numbwa.

2. Given names in the foreign language for the members of the
class. This device, particularly appropriate at the junior-high level,
provides excellent pronunciation practice. All of the pupils will take
pride in pronouncing their own name and those of their friends cord
reedy. The device also provides an opportunity for much unful's
pradicO with !maim and answers about identification, and short
dialogs of hArodutkft It is helpful to repute name cards (folded
4 x 6 okra whIth will stand on 0* deas with each pupil's
foreAgn language name iwkted law Wen on WI). sides of the
mid) to help both the teacher and the piqtb rfflrmber the names.

A
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8. Statements, questims, and eximmmds having to do with class-
room businees. The inclusion of such sentences offers many poEsibiii-
ties for valuable and realistic practice with individual studeats briefly
taking the role of teacher and directing the adivitim of their clam-
mak*. Some possibilities:

a. Cheeks of attendance and related inquiries about health.
b. Simple ciwaroom commands: going to mnd wming from var-

ious parts of the room; giving, taking, lending, Etho ing, tell-
ing, drawing on the blackboard, erasing, etc

e. Problems of cla..%-room ventilation tud temperature: opening
and closing windows and doors.

d. Checks on .11o01 supplies: whether the students do or do not
have certain objects.

e. Talk about the daily m weekly schedule, with related talk
about days of the week, dates, time of day.

4. Clanroom "gewraphy." Who sits next to whmn (aim in frmit
of, behind, in the one row with, etc.) ; ti* deocription and location
of objects in the clawroom. This topic is a imxticularly approriate,
one for work with prepositions.

5. Extensive work with numbers through simple problems in azith-
metic. After a little practice individual students can take the role
of teacher and w4. problems for their clasianates.

6. Personal dmcription and articles of elahing,
7. Members of the immediate family, names and ages of brothers

and s1t4er8.

8. -The daily routine.

Teaching Techniques During the Aurakkal Phase
Devices for Presentation and Practice

The kihniarehlowlzkNi Prosettadom

Timoren the mimiery-nvinwrizing presentation of new
the teacher can begin to establish habits of correct prtm
word order, grammatical agreement, and other elements of statane
dnuture. He can at the man tinw keep the pupils' peilasume

=
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his direct control and protect them from problems of premature varia-
tion and selection.

In the first priwntation of material for mimicry-memorizing, the
teacher's role in providing an acoustic model for the pupils is ex-
tremely important. Since wr-training must precede moath-training,
the teacher must be much more active, the pupils much more passive,
during this first stage of exposure to the unfamiliar foreign language
sotmds.

The pupils' imitation of the teacher's model pronunciation is done
chorally rather than individually. The practicing group consists of
either the entire clawfull-choral practice; half of the class half-
choral practice; or a single row or motion of pupilssmall group
practim

This variation in the aim of the practicing groupfrom whole to
half to row or section, progrming from larger to smaller numbers
of practicing pupilsiva variety to the mimicry-memoriring exer-
ciKv and mum; ample 1 ittening ezmience as well as speaking practice
for all the pupils. In the initial styp% of practice the pupils speak
with leas enirramnent as members of a large group, and individual
errors are lm audible. As the pupils gain in confidence and accuracy,
however, the progrwsively smaller size of the performing group en-
ablm them to her themEelvm; and the teacher can locate errors and
correct them immediately, repeating his model pronunciation of the
difficult phrase, and calling for repetition by the entire clam

In diretting the docknts'-performance, the timelier calls for either
single repetition (the students repeat the new phrase or sentence once.
immediately after the teacher's model prpnunciation) or double
repetition (the audents, after hearing the teacher's model, repeit
the phrase or sentence two times in quick an ion). Single repeti-
tion, which allows the students to perform with an immediately re-
cent amtutic stimulw, Med for the first few pronunciations of
any new phrase or'sentence, and later in the practice whenever it is
necessary to correct Etubborn mistakes. After three or four single
repetitions of a wsw phrase, the tftcher calls for double repetition.
This double repetition practice forces the audent to remember, even
if for only a few wands, the nquence of syllables, the phrase aocgmtv
and the melody of the new sentems and to repeat it under the stimulus
of an imprinted =Mil numwry--his own acoustic image. When the
teac* is able to switch Os form of response frbm single to double
raped O, he doldAs OA mount of his pupils' talking experience
!ith am* new Orase or Diatom&

Durim an fultamsal practimi andifor swims of tu
with and eanall-group' practice,

air with the dadeats



20 MODERN FOREIGN LANGUAGES IN THE MGR SCHOOL

order to give them confidence and to set an example of speaking loudclearly, and rapidly. Some teachers find it helpful to work out a svof hand g-eturn to indicate the various types of mimic-memory prac-tice. For instance, one or two fingers can be raised to indicate whethersingle or double repetition is called for: and a hand gesture such asthat used by a music conductor may be employed to have the pupils inthe full chorus, half-chorus, or small group all start speaking kwether.It is ock-%4Isionally helpful to contraa. sharply an incorrect and thecorrect probunciation. But there is obvious danger in the teacher'sproducing a mistake, even for purpt-* -ws of correction. In order tomake it quite clear to all pupils that a particular pronunciation isivrong, some unmistakable signal for "wrongnm" mum be used.'
Whenever this signal is uwl, the correction is always practiced withdouble repetition by the entire cla; if one pupil ha.s actually made amistake other pupils are likely to make the same mistake, and pre-cautionary additional practice is needed.If a new sentence is too long for auditory remembering at firstpr station, it must be broken up and practiced by the technique of"building up." It is important, in breaking up a lcmg sem et forthe first presentation, to build up from the end, by mean' partsof the SPiitence. In this way the parts premnted separately corre-spond to the normal pain points in tiu) mitence, and the importantintonation at the end of the wntence is preserve(' throughout thebuilding-up practice Each of the separate meaningful 'Arts is !Irapronounced by the teachex and then repftte(I by the clam. After theentire sentence has been built up in this way, it is practiced withdouble repetitiona Example:

pretvntation of the ce "We have breakfast at sixthirty in the morning."
1.

in CU morning.9
at six thirty in the morning.8. breakfast at six thirty in the nom.4. We have breakfast at Fax thirty in the morning.

In breaking up a long sentence preparatory to preemiting it by thistechnique, the, teacher mum be careful to divide it into-maningfulparts only. For inAance, thetplample above, "We have breakfast atsix thirty in the morning," could be divided into parts as short at
10ne device Is the ffIlowing: whts the teattkr Mars a mistake, raki, ItAt first he aecosapaa- this seam* by saying, "I Ward a *Adak* r* Ands ecattalONF toWd up his ldt hand, "I It WoM bs (rahftg bin 'fillsolinThe mils will lairs tMt what Is aeomoapd dm rakedleft hand in to be avoide not imitated. Tim) gmtatiou d a uhrtallw with ths raked kithand is always followed by tU mwreet prouumdatba with the :fit Und rabid. Is thfiiway thet j eau call siltation to tM1 emitisig hetwou lueorreet a one with OSleast &um UN) Mag.
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"morning, the m in
But it wcnild not poftible
as a unit to be practiced separately.

A --ORAL PHASE

morning, au thirty in the
hare simply- "thin-p in

Classroom Prectdu Prnntation by th T
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ing.
ing

t er pronounc new phra or.or tence four or five
times, clearly lyut not too sl ly, walking around the roc-nn s_o that
the pupils in an imrts of the roam eAn hear and see him ply.

If, as will often be the c-Ativ, t mw foreign lan age sentence ie
eharurleTizeki by a pattern of rhythm and melody markedly different
from that of a cormvcniding F lies utterance (if, for ingance a
high -low, falling intonatio=n is twAli in a "yes-no cition as opixxv41

mg ntour chara-detiAic of Engli41), the tmcher may
rk the wlitence melody on the blackbmrd as a guide to the

pupi accurate hearing and itnitation. This mt. be dime quickly
with a 'es of dwAw4s, one dash for Ewell syllable, arranged in

1-* ern. For minple, to repre-smt the
" might twe marks such as

If certain ilab are significantly longer than ahem, this
Own by lcntwr The horizontal spacing of tlw marks can

give an indjcAtim of the rhythmic pattern of tiw utterame. Mmv
prominent dothes_ can represent heavily grelv3e45 syllables. Of coume
mai marks are intended to represent mily the gross features of pitch,

and timing, but they can often be of great help to the eudents
timr imitation of a ww mock] switeiwe.
After the tateiwr has inarked the rhythm and sentence-melody of

the new utterance on the board, lw then pronounces it several times
himself, pointing to tim marking tlw blackboard as he does so
calling the pupils' attention to t=lw overall paiefii. In these wveral
rep , as well as in all later performances by both students and
tom, the of the practiced smtence should be nomial, and
care nnwt be talon) to avoid dktortkm of the phrase accent ind
sentence mekAy. After dw teacher has intiodueed the new 'sentenev

calk for mita/ on by the ciasi

n be

Typim of PupN *sponse

Fa-choral reirpor.e attwk repetition. The teacher repeats his
untiatkm loudly, cleuly, and at normal speed. The entity

possible. This full-choral response
times, and the teacher should move about

to dive all the purls an oppnrtanity to hear and see

imitates it ow samba
should be made aboat eigh
the **mown

SS



le A ftex the cl prae-
tieeki giving a single re n of tlw mcadel pronunciation, teacher
mils for a ivetnid repetition by the claw He may use a hand signal
to indicate that he is calling for double repetition, or may, at first,
um the English "Do it again"; then, without explanation, but with
the same facial expremion and timing, the teAcher uses the foreign

equivalent of "Again". Such double repetition of a new
phrase or sentence is recited about eight tinws. The teacher MOVE%
about the eiamwomn and reminds the practicing pupils of the rateneenutlod aid ail a length.

Half-chord mactim.. One-half of the clam responds to the teacii-
er's model pronunciationn; the her half monithrs. The halves could
be first the right and then the eft halves of the class, with the
teacher first on the right ticks and tUn cm the left, moving from
front to back along the skies of the roan. He calls for four or five
double repetitiozn with eadi half., Tim the performing grou
could be the front half atui the baci half of the clam, th
as before.

practice. The teacher cab; for two
repeitials from each row of pupils, if the seating arrangemen

cm* frame eatl pcation ths clam if

tine double
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vox Who, per hwori TTh.

The tatcler movffi about the clamromi, reminding the
students of e melody and syllable4ength structure from time to
tin*. When he hears a mistake he stops he mall-group practice
to call for *ngle or double repetition of the difficult phrase from the
entire clam

INatog Prod

Id

DuriiiE the aimmirnieryinernorizing practice, the model fo the Etu-
death °maw* is the remit acoustic stimulus of the teacher's
model prmuncuition. Following this mimicry-memory presentation,
however, the prwtice of simple dialogs and question-answer sequences
provides a transition trim the reawnitim and imitation stages of
foreign language experience to that of repetition, wherein tixs stu-
dolts' mimes is stimulated by anIvimprinted mental 1.---mtwry of
previously pita/cod and mmtences.

P In the chat practice of dialogs several forms are ud, bcah to give
to clanroom prUre and to aseaire- =pie monItrIng as well

Ow pupils:
The teacher ash a question;
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her-Put upil-Teacher The gu
an individual pupil; the of the cla% monito

3 Pupil-Claw. One pupil ws a qu--m-timi
silme porti of the

4. Pupil-Pupil An individual pia
pupil ans-weTs t elm*: and the

-wet.

p I qu----e41

lei monitor

L

ducts

Types 1 and T-mil d T-P, slould a1A) be practicf-A
roles; that th or the individual eupil taking
quew,ion order to ee with Lxvil paru
quegion- er-Ntquence, les 3 and 4. bc*ii of hieli

rected, add varietv to -Joni promium and givv
an opportunity to monitor pup and individual c Pte. Type
P-13 pradice may take the form of chain drill : a' pupil in i treaw

row takft the A role in a diak-ig: the pupil at hip Ott i

B role. Them the end pupil becwr- the,
his left the answer, arid w an to the ea-tretm
p r w tic e c a n be dt x w with s t i m e m t al l of t li e s eU of pupa ong
side one another. Chain drill often proviflm thange of pape
to th practice of qtwftAion-answer switwiww% but to be efferti it mu.4
be dog rapidly and only after the questions and answexs hare beim
thoroughly practiced-I with group rez4---pca ring the chain prac-
tice the teacher should limem for mispronu ans. At tiv emd of
eAell series of chain practice he may give icular se_ntence with
doable re ibans to err to break nwnotony, to involve
X11 the pupils in ire p ice and to check for rhythm
and

In the

no

pupil

tile pupil to
row.

I asges of dial- praciim indindeed tout the early
weeis of the foreign language, annwsR, the einph_am is on acvu
rather than vocabulary eipansicm. The teacher should avoid forcing
a pupil to produce a weird or phrase naLyet fully leArned by imitatimi
and repetition. Whenev-er a pupil hesitates, ei to twin or com-
plete seiitemce, t teacher does na go an pupil,
quickly supplke a correct model fxn4 immediate imitation by ti*

pupil. A fumbling, heitant perforn» is bads both for ti*
fumbler hi if and for the (them in the class. When the =Mire
pupils are always requirexl to -produce a correct utterame- in imitatim
of the teatler's model, they som learn that fumbling will not exaniA
them frffln a full performance.

ihmtlistic Exclusion

In both tviclumdirecteti and pupil- directed practice of dialogs
question-amwer sequemees, it (Atm weds to be decided whether tLe
maim= is to be given by the entire class, some portion of the chas,
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they include the flrsl p pronouns,
can be nialiftically practictad qumztion-answe sTquenees only by
individuals. This qtwistim-angwele practice is fir done teacher-
pupil then in the form of pups _pup dialv or thwin pract

the

pH Ch Dialogs

Pil

d start p nor when he is standi d
Witte through #onr or five pupil rent ons.
may start the gain by directing a question to

twl should na include himself in the chain prattie*.
stops the clain practice by saying wrhank you" to

xampk4
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The same technique of reversing the roles in a dialog by ing
upon the students to product the question rather than the answer, is
useful when the teacher wishes to introduce new material for prac-
tice or to combine parts of previously learned sequences into a new,
longer dialog.

After a given question-answer sequence has been well practiced by
different groups of pupils and by individuals, the teacher reverses the
roles in the dialog by saying, "Plea., ask me." The pupil or group
of pupils asks the question as before, but the teacher in replying el-
pands on the original answer, introducing the new word or phrase:
Often the teacher has the pupil or group of pupils keep the role of
questioner through several practices of the expanded dialog, to give
the students ample practice in listening to the new phrase in a real-
istic context before it is prented for group practice. The following
example illustrates the introduction of the new tientence, "I don't
know":

First the teacher reviews questions about ages from the previous
lessons:

T. How old are you ?

P. I'm thirtem
The teacher then questions a pupil about another pupil's age.If necessary, he permits a whispered inquiry:

T. How old is John?
Pl. He's fourteen.

Then the teacher reverses the roles and calls for the question to
be addressed to him

T. Please ask me : How old is Frank ?

P1. How old is Frank?
T. I don't, know. How old are you, Frank ?
P2. I'm thirteen.
T. Frank is thirteen.

This dialog is practiced six to eight times as 1'T, with various
pupils asking the first question and the teacher giving the answer,
before the new sentence "I don't know" is nreflented for choral
practice by the entire class.

The reversed role device is used to devop longerAiilogs by com-
bining in one answer two or more senteRet% preyipusly practicedshort question-answer **(Fences. In the, *lowing kactias the stu-dents are instructed to ask, the teacher iarious questions from pre-
viously learnwl dialogs. When a pupil wiz a question requiring anegative answer, the teacher replies with the expanded ansiver form.Example:
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T. Do you have a French name/
P. No, I don't.
T. Please ask me alitquestion.
P. Do you lift.ve a French name?
T. No, I don't. I don't have a French name, but I have an

English name.

In Mme elementary-school and junior-high classes it is thought wise
to insist on the use of the "familiar" or "intimate" second-person pro-
nouns in all teacher-pupil and pupil-pupil dialog's. In thew special
situations, caution is called for in applying the reversed role device,
since the pronoun and verb forms appropriate in many TP or P-P
question-answer sequences would not be appropriate in pupil-teacher
questions.

Eliciting Long. Answsrs

In some cases, as soon as the teacher is receiving fluent and accurate
responses to a question, he modifies the practice in some way so that
the pupils must give a somewhat longer or more complex answer.
He may elicit a longer statement from a pupil by instructing him to
give both a short and full answer to a question. Or, changing the
pattern of the anger himself by ming the !versed role device, he
may combine into one statement parts or wholes of several previously
practiced dialogs.

Such variations avoid monotony without sacrificing practice, and,
more importntly, they make it possible to keep alive old vocabulary
items and sentence patterns at, the tame time that new ones are being
introduced. The expansion and combination of familiar sentence
parts to form ,new, longer gatements also serves the very useful pur-
pose of gradually ikacreatang the pupils' memory span in the foreign
language as they become amustomed to producing and responding to
increasingly longer stretches of meaningfil, 7.11-understood speech.

Three techniques are the following; The first, applicable particu-
-10y to ti* practice of yes-or-no qmstion-auswer sequences, involves
the teacher's instructing the pupils to i two kinds of answers to
the BIM (motionfirst a full answer, . -.1 a admit answerand
finally to withine both the Blunt and 411 adiron* forms into one longer
astern*. The full form, although halm is esstmtially easier for
the Pupils, bec;atise it uses much the sam vombulary..as the question,
with only one grammatical chanipfrcaninteniogative to declarative.
The short farm, m the otter hamd, oftw. involves sekotion of prom
nouns by gender, and in many idioms. Neverthew.
len, &spite its difficulties, it ht so essential conversation . as
to a place in the eIemntary le:
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The teacher holds up a student's book. He instructs a portion
of the class to give a full answer to the quel4ion.

T. Is Paul's book dirk green?
P. Yes, Paul's book is dark green.

The teacher calls for a shbrt answer.
T. Is Paul's book dark n?
P. Yew, it is

The teacher calls for a combined short and full answer.
T. Is Paul's book dark green?
P. Yes, it is. Paul's book is dark' green.

If the "ye3-or-no" question requires a negative answer, a further
expansion is pmfible. The teacher calls first for a full answer, then
a short answer, then a combined answer with correction. Example:

The teacher holds up a light green book. He first calls for a full
answer.

T. Is M *a book dark green
P. No, Mary's book isn't dark green.

The teacher calls for a short answer.
T. Is Mary's book dark green
P. No, it isn't.

He calls for a combined answer with a correction:
T. Is Mary's book dark green?
P. No, it isn't. Mary's book isn't dark grtpn. It's light green.

A second technique for eliciting longer answers involves the useof the reversed role device. Aftei some teacher-elms and timelier-pupil practice with the original queition-answer E&Iluence, the timcherasks an individual pupil to ask him the quettion. He answers the
question giving an expanded answer and then drills the claw on the
new answer before returning Jo the T-C1, T-P dialog praiticcExample-.

T. At what time dog the English elm* begin?
Cl. It begins at nip o'clock.
T. Please ask me that question.
P. At what time doe; the English cliffs begin?
T. It usually begins at fine o'clock but sometimes it begins at

eleven o'clock.

A third technique for eifeiting longer answ
er's calling for descriptions of persons, *eclat
allow the It udents to amnbilur is orm,
have been previously practical as

volvet the tuck.
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The teacher should of cam* give a model description. At first
the pupils may need prompting; but after a little Pradice, the re
quest "Please tell us about _a...." should elicit a tequence of
three or more descriptive statements.

hetiwn Drill ase

After a rimsic sentence has been practiced through mimicry-mem-
orizing, elicited as the answer to questions, 'and incorporated into a
short dialog, the teacher may wish to give further drill on the ftruc-
ture of the sentence itself by wing it as the bait; for an exercise in

In mit exece4es, often celled pawn mom
ties, the teadwr tdititit
givindt in
to be =

=

--=*_174Wir
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tary language 'analysisthe identification of separate words as such
and the conscious manipulation of the variables in the patternonly
very simple drills in patterned substitution should be used during the
initial Weeks of ftural-oral work. The majority of the practice exer-
pises should involve the repetition of integral utterances in a situational
context.

In conducting pattern drill, the teacher pronounces the model basic
sentence which is repeated chorally by the elass. He then pronouncesthe cues for the successive substitutions, or variations, and the
complete utterancts are pronounced by the class. Example:

Choral exercises to make automatic the pattern "I don't have
any

T. I don't have,any pencils.
Cl. I diet have any ixmcils.
T. Ink.
CL I don't !lave any ink.
T. Notebooks.

CL dot* have any notebooks.
(andsoon)

The conftruction of pattern drills requires considerable care. We
that the early gages of practice on any new

matical structure should be designed to give habit-forming practicein performing mrrectly. Pattern drills which require the pupils to
choose one response film several grammatical formsforms of the
definite article, adjective, of verb, for instance---are, in a sense, infor-
mal tests of the mastery of time point& Such exercises cectainly
have their pleas in the materials, but they should be recognized astests rather than practice exercises. These would be used only after
extensive drill work in which the complete new grammatical struc-ture is either supplied in the cue or embedded in the invariable partof the pattern.

Nonverbal Cues

The teelgkues for conducting oral practice which have been dis-
cussed so far have been chiefly directed dward the formation of the
firm; three kinds of languap kerning habitfrhabits of recognition,

and repetitim 1114 Minuili which elicited the va6=3 AAP
(WA responses have been verbal etas given by the twills*: Orates
or Beaton.s to be imitated, and (wakes to be answered using tin
mune words as those used in the(maim

In bridging the gap between tis *nes of faits** and revidelanon the one hand, and variation an
nwirsebal con plays an im

-

- - 9 - - -= =
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as the glowing of an actual th. t, serves as the stimulus to the pupils'
answer, their riNptnim is dominated more by what they see than by
what they have just heard spoken by the teacher. The thing itself,
rather than its name, serves as a triggering action in the pupil'
Tummy, evoking a realistic selection from a limited number of possi-
ble verbal respoims.

&veral factors govern the we of objects or Wier visual aids as
nonvertal cum Practical considerations demand, for instance, that
any object used in claw should be anal enough to be handled
but large enough to be clearly visible to the students even in the back
of the clasaroom. Moet important, however, is the point that the
sped& use of any teaching aid mug be very carefully planned. If
the exercise is directed toward the imitation, repetition, or variation Ne,

stages of practice, the nonverbal cues should be chosen so that each
will suggest to the students we and only one response. If, on the
(*her hand, flu) exercise is intended to give practice in wiection, the
nffliverbal cue Edmuld be ga Stimulus to a variay of responses within
the limits of the &pile store of well-learned phrases and sentence&

I.

Meaning Wfthold Trtmtdaticm

Perhaps the met obvious use of objects as teaching aids, but one
limited to the retninition gage of practice, which precedes mimicry
memorizing, is as cue; to the meaning of a new lexical item. When a
new word is to be presented for the first time the teacher shows the
object to the class as he introduces its name.

Same the teacher presents the new item in a -slightly more
elaborate framework by building up to its ind*oduction through a
teaelmmlaes or teacher-pupil dialog. Example:

The teacher shows a bookbag to the claw, and, as he has done
in previous lessons, asks them to grafts what he has in the bag.
After pees, pencils, etc., have been named, the teacher asks the

T. What else do I have in the bag?
P. I don't know.
T. I have some paper in the bag. Do you know that word

"ImPer"
if no pupil thinks of saying "Please show us," the teacher asks
if they IsT1. lib to see "paw." If nary, he suggetts that
the pupils afichim to slum them "paper."

P. nesse ilium
(hoidbigierera sheds of paper) This is some paper.
(hdd:IMMO idAtt) Ilk is a piece of paper.

prate of the new 4*gi
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After new material has been introduced and practiced through
mimicryaimemorizing presentation, teaching aids can be used as non-
verbal cues to reinforce the pupils' memory of the .1ready practiced
phrase or sentence. The following examples illustrate the use of
nonverbal cues during the repetition stage of pradice :

Choral exercises for realistk practice of the p.Uem "I have
a and a First the Wean°, and thorn the pupils adu-
ally hold up and display the two objects named in the practice
sentences.

T. I have a book and a notebook.
CL I have a book and a notebodc.
T. I have a notebook and a mica.a I have a notebook and a palcil.
(and so on)
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combinations of objects can provide realistic cues to various student
responses. In the following eiercises, designed to drill the definite
and indefinite articles, the students receive duration practice of the
basic pattern, but their attention is diAracted from the pattern itself
as they must ham for and respond to the variations in the
teacher's di :ions. Example:

The places a French book, an English gook, two notebooks
and aéThon his desk. The pupils are instructe41 to do like-

er choral practice of "I have a French book, an En&lish
book two notebooks, and a pencil," with the pupils actually
touching the named objects on their desks, there is a serim of
teacher-pupil nix.oaks. The teacher walks around the room_ Lsk-
ing individual pupils to give him the various objects. He acpts
and holds each object briefly.

T. Please give me the French book.
Please give me the pencil.
Please give nn the notebooks.
Please give me the two books.

After considerable practice as teacher-pupil reque3ts, the exercise
is continued as pupil-pupil chain practice.

Mrswoom Owns

Particularly with junior high school groups, games can often be
adaptiKI for use in claw as &vie** for practice and review. A game
which the pupils enjoy provides varafty and a change of pace to the
regular claming= procedure and can, at the same time, give satura-
tion practice of useful language patterns. Only the teacher can judge,
at any givw moment, the odvimbility of introducing a short foreign
language game to disguise or eye variety to the practice. Certainly
the acceptability of such devices varies according to the age and ma-
twity of the pupils, and gams mug be used cautiously, if at all, in
senior high school dames. But if the gams are closely coOrdinated
with the regular claaswork, even younger pupils will realize that they
are not simply wed "ikr fun," and that they are an extension of the
bisinenat hand.

However, many gams which are suitable for foreign language
or awr such informal gstUrhigs are at suitable for we in a

4wit id= the *Auk =pt. cope Toth the Ortikkom of a
crowded chant= waftaelowgied time schedule, and molt games
must be either èdsptsd or ecifIAfly designed to mid the special

aft
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of the day's leftion. The game should be planned so that tilt pupils' re-
sponse is closely ccrrelaitefl to the actual c)asswork, either as further
practice and reinforeenient of material just pre tom, or as review.

Clawroom games, should be as simple as posaible. The inAruc-
tions and directions neceary to start a complicated raa
froth its change-of-pace value and take up time. Another considera-
tion is that the game should be designed w that all the pupils in the
c1 can take pert in it, either as speakersanswexing or asking
q ionsor as monitom with responsibility and maivation to Iken
carefully.

otA clawroom games are effective only if played for a very few
minutes of any single clam hour. And, of wurse, if the game requires
that one or more pupils be c_hof*n to take some special in the
game-, the teacher must, in wlecting the pupils, be careful avoid
favoritism to indiviloal pupils.

Many kinds of gueming gamt*! can easily be adapted for clasarocan
use with younger student& At first the teacher selevis wine objeW.,
word, color, number, etc, to be guemed by the pupils, who guess inturn or when called upon. The teacher specifies the formula for the
guessing sentence si) that it will give pradice in some current or
recently studied quft4ion pattern : "Is it on Warren's desk r or, "Do
you see an old blue notebook!" Or, as a variation, one pupil may be
named to c_hoose an object, concealing his choice from the teachex, but
showing it to the claw so that all the pupils will know the right
answer. As the teacer guemrs the pupils mum liken and answer
in turn or in thong"according to some formula s_pevified by the teacher"No, it isn't Barbara," or "No, Archibald doemet have the science
book," etc,.

Gueming G(nue W ilk Foreign Language Main4s. The following
game provides for practice of patterns "Is it . . .119, "Yes, it is.",
"No, it isn't." The teacher writes the foreign language name of me
of the pupils on a card in -large letters. He explains to the class what
he is doing, but does not tell which name it is or allow it to be sem.
He explains that it is the name of a pupil in a particular row, and
the calls upon various pupils in a neighboring row to guess which
name it is. As soon as the correct guess is made, the pupil who has
guessed correctly comes to the teacher's desk and is allowed to watch
the next round. For the next round, the teacher writes the name of
a pupil in another row., As before, the pupils in a neighboring row
guess, but this time it is the previous round's winner who answers:
"No, it isn't., It isn't XYZ's name" or "Yes, it is. It's ABC's name",
just y the teaclutr had done in the previous round.
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The See S t Game Vernon 1. A pupil is name41 to
select wme object which he sees in the room, without tellingswhat it is.
Other pupils mk him qiiestions and identify the object. The first
pupil mua, answer all their quftAions truthfully, with full answers.
For the first few rounds, the teather asks the questions. after that,
(*hex pupils do the quft4i Exam ple

IsmPupil
Other pupils : Is it something its this room f

Is it something blue?
Is it something dark- blue f
Is it a pemcil I
(and soon)

he 1 Se " G Vernon E. This is the same as
version one, except that one pupil is &mien to be the questioner. He
leaves the room bri y, and the class decides the object to be guested.
The pupil returns to the romn and asks questims to determine which
object wm seledd. Since everyone in the daffi 'knows the answer
the pupils answer the questimez in turn. The teacher instructs the
pupils to give full answe"._ and adds a fuller statement himself when
necessary, well as "No, it ituft a desk. It ifet any disk in this room"

The "I See Sioineth-Mg" Game, Version 3. The teacher selects some
obj the Win, and the pupils try to gum; its But in this
verion of the game the tNiciler gives the pupils short deecriptive
Est is about objet as "clues? Example :

T. I see scenething.
It is in this elusroom.
It is brown.
It is near the blackboard.
It has books cm it.
What is it I

If a pupil thinks that he has gueaied the object, he may voltin-
tear a question

P. Is it your desk I
T. Yes, it is my desk.

What Time ti BPGuessing With a Practice Clock. The
tether turns the fat:* of a practice clock toward him and manipulates
tile hands so that the clam cannot see the time. He the asks ,"What
time is it t" and the pupils guess individually : "Is it nine o'clock I"
"Is it ten thirty t" etc. To each wrong guess, the teacher relies;
"Na, it isn't use o'clock," etc. When a pupil guesses the correct
t im e, t he te a che r sho w s t he fa c e of t he clp ek, s a yin g, "Yes, it's . . ."
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The pupil who etwiv4i correct y y them cixne up and
hands of the practice clock fm. another game. In the Ali
of pr .ice with telling time, the ganie may be limited to even hounor half hour&

an ons of the micealed object games (1-&-qcribeid hem-
d by the teacher to give practice in many different selltenev

games should be tiEwid as review aftex the question-
ems have been well learned by tlw pupils.and-W=MWeX

Do You Ilea kanda neil? The pupils xiv instructed to
have on heir desks four object- sued as a book, a notebook, a pencil,
and a pew. Then pupil is to selek_At and hold out of ht any two
of the four objects. The teaciier individual pupils

T. Do you hare a book and a peril I
If the teacher kappems- to gu corr-ecti the answer is

P. Yes, I do. I have a book and a par
If the gueEs is not corrvict (as will uk-ually be m.bl*
is

P. No. I don't I d
and a notebook

ks he ailt3WWS, the vupil is to display the objects named. After
has teem played wveral times T-P, individual pupils

may take the wacher. role in questioning othex pupils.

Hote Many Penci141 practic* of the foreign language equivalent of
there am, there is") The teacher shows four pencils, them puts both

hands behind his back, out of s t of the c and asks
T. Are there any pencils in my yight 1 ft hand, ABC f

The pupils gu&t%- when called on
P. There are three peacils in your right hand.

After each guees, the teacher displays the)land asked abant and
says:

T. Yes, there are. There are three pencils in my right hand.
The other one is in my left hand.
(or)
No, there aren't, There are only two penciis in my right
hand. The other two are in my left hand.
(and so on)

After some practice with this game, individual pupils may take
the teacher's role while others do the guessing.

Where Is the Book? (practice of lumbers, days of the week, monthsof theyear, etc.) After one of the pupils has seen imml dittinctive

have a book and a puled I have book
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°Not lok o unusual color, for insAance- h leas the roombrig hides his eyes while a wond pupil p1 the objet in me
easy-to-find location. WheAi the clam is ready the first pupil begins to
walk around the n)oin looking fur the hook while the f the
art as time keepers by counting until the book is found. `hi ._ vounti
S done by cA_ untin- pupil in a row one": the se4-
nd, "two"; ta, t_uld be done quickly in or=der to

reach a_s higi= a numberum as p i ble before the object ocate4i
a variation of gam Ile pupil at their can name

of dav in teal of numbers, ping time" by say
o'clocl," "two o °el," etc, After the object has been

acler can repor e tit le that was used to find it

in turn one
te-41, the
hou

welve hours,
the wee

them

art pupils can "keg) t
Sunday, Monday. Tuel4lay

W 0 weeks and three da

me by naming
The wore would hen
A further variation

would he for the pupils at their to "co by naming montly
The time nN:-ery for a pupil to locate an ok_ would be reported
as one year and three months," "two year, etc.

gnment of Homework

IN PLANNING are Jaen pre-textbook, pre-mading phase of for-
eign language itgruction, the teltcler musl face the quftltion of home-
work If the students are n -(.* to reed or write in the foreign age-,what can they be awigned for outside-otcla.% pre on ? it is
obvious that they must be a,%-igned something. Their foreign lan-
guage_ study habits will be formed during the first we of the course,
along with their habits of primunciation. It is important therefore
that the studeas soon come to realize that learning a foreign lan-
guage is a serious business. On the other hand, there is a very real
danger that beginning students will practice mistaki-------develop bad
foreign language habits---if, daring the initial stages, they are prema-
turely enunirageid to practice without a model. During class recita-
tion, any mistake in pronunciation or grammatical structure that
is, any beginning of a bad habit-4*n be detected by the teacher, and
the wrrect foreign language pattern can be immediately substituted.
During home study, however, this immediate remedial correction
not poesible. Throughout the early part of the beginning foreign
language course, the teacher must thake every effort to see that the
students are never encouraged to practice outside the class a foreign
language pattern which has only receitly been introduced, or is yet
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in the foreign language in the interea of intensive oral insetithis has bey done, an appropriate fir
of a series of questions about language learning
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spellings can be a valuable readiness-for-writing exercise through
which the students develop habits of accuracy arid respect for the ac-cents or other diacritical marks which characterize the writing system.rf

Measuring Achievement During the Aural-Oral Phase

AtrRAL-ORAL MASTERY often sums difficult to evaluath. Simple ob-
jective quizzes (for instance, true-false statements in the foreign lan-
guage such as "six and two are nine," "this classroom has two doors,"
"today is Thursday") can be constructed to test the students' aural com-
prehension. Tape recordings of individual student performances can
also be made at regularintervals during the pre-reading and pm-writ-
ing period. Language laboratory facilities can add greatly to the pos-
sibilities for regular, systematic checks on progress during the aural-
oral period. When aural comprehension quizzes are adminisikred in a
language laboratory or laboratory-classroom equipped with individual
earphones, there is no danger of certain students liting penalized
through the poor acoustic conditions of some 'section of the classroom,nor are the students tempted to ask for the repetition of difficult items.
Laboratory equilmnent, even of the "listening post" type, can facilitatethe recording of individual student performances during the regularclass hour. While the class as a whole is kept profitably occupied lis-tening to and repeating their practice materials, individual pupils can
be called upon in turn to make ashort recording at a machine which iskept on the teacher's desk.

Although it is necessary for the teacher to conduct informal day-to-
day testing of achievement in order to evaluate the progress of studentsand to motivate regular practice among some, it is difficult to tit the

. pupils in a systematic fashion. For one Ming, if the aural-oral classpractice is progressing well, it is moving rapidly, .making it hard forthe teacher to keep a record of individual student rwrformances duringthe class period. Nevertheless, some checking is possible. Duringchain driThand the group recitation of dialogs, the teacher, freed mo-
. mentarily from the responsibility of leading the oral practice, may

move around the room and check on theverformance of individuals.A student may be asked to lead the rest of the class in the practice of
some well-memorized sequence, thus freeing the teachei to monitor the
performance and listen for points that arecausingdifficulty.

One device for recording individual mar c which had proved man-/ ageable even with_large classes is the following. When the teacher
preparesifthe teaching script for each day's lesson, he also prepares a



TRANSITION TO USE OF PRINTED MATERIALS 43

daily list of grading poin --This list, may provide a different set of
three or four points of pr6nuuciation or grammar for each day of the
aural orai phase. These points should be quite specifio---the correct
articulation of a single troublesome sound, the mastery of a certain
intonation *tern; the correct recitation of a particular well-prac-
ticed dialog, the ability to ask a quistion about the location of an
object in the classroom, the successful completion of the homework
assignment, or any other similar item. The teactier then prepares a
simple chart for each day's class (a mimeographed form would be
convenient). Across the top of the chart he writes the three or four
grading points selected for special attention on that particular day.
Down the side*of the chart he writes the names of the students. Dur-
ing the class recitation and practice, he tries to record a mark indicat-
ing the quality of each student's performance on each of the selected
grading points, according to some simple marking system, suth as on
a scale from 1 to 3. Of course, the teacher-will not always be able
to her each point during the course of the hour's practice. But if,
after examining the charts covering several days' recitations, the
teacher notices that the spaces besidi the names of certain students are
consistently blank, he will be alerted to the fact that the particular
students should be given more attention.

If the teacher puts his chart of grading points on a clipboard, along
with his 'copy of the teaching script, he will have it Shand as he
moves about the classroom. The students will almost certainly be
aware that some such record of their performance is'being kept, and
this usually has valuable side effects in encouraging participation.
But the wecific grading points for each day should not be announced
before the end of the class hour, if at all.

The Transition to the Use of Printed Materials

A

WHEN, AT THE END of the exclusively aural-oral phase of the
course, t4e students begin the practice of reading and writing in the
foreign language, they should begin by reading and writing (copy-
ing) those identical sentences with which they are already thoroughly
familiar. If the materials used as the basis of aural-oral practice
during the pre-textbook period have elpsel/ paralleled those in the
text itself, the students may simply begin by reading the dialogs
or other selections provided in the early printed lemons. If, however,
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the sentences presented in th initial leis of the text have notready received intensive a -oral practice, the -teacher must brithe gap of transition by supplying the students with mimeographcopies of their already-learned sentences and dialogs. This earpracticein reading should at first be done chorally in groups of vary-ing sizes such as those suggested for the mimicry-memorizing practice.In some instances, the teacher may feel that it is,wise to introducerftding gradually, perhaps beginning the process well before 003time of transition to the use of the regular textbook, by distributingmimeographed copies of the dialogi orlentences which the studentshave mastered through aural-oral practice. Again, only the teachercan be the judge of the proper time to supplement thwaural-oral workwith printed materials. If the pre-textbook phase of instruction isplanned to extend beyond four weeks, it is probable that older (eighthor ninth grade) pupils will need some printed materials as a memory'aid. As the memory burden increases, students who feel that theyneed, but are not given, printed copies of the practice dialogs mayresort to making their own notes or, to asking for outside help. Suchstudent-made transcriptions, unorthodoxly spelled though they willbe, probably do no real harm to future learning of the writing sys-tem, since they obviously lack authority and official sanction. If stu-dents receive the help of parents or friends, in the form of writtaiversions of the practice dialogs, this can usually be detected at oncein their use of a "spelling pronunciation"--th) pronunciation of silentletters or the obvious anglicizations which result from a prematureexposure to writing. Although such errors can be corrected in oralclass practice-as soon as they are noticed, they may well be indicationsto the teacher that the time has come to supplement the oral work judi-
, ciously with printe4 copies of some of the already learned material.Early practice in writing the foreign language is similarly re-stricted to thoroughly familiar material. To the teacher, the formsof practice su here may seem absurdly simple. But the simplerthe better, since the purpose is to form correct habits, not to developskill in reasoning or guessing or in rem,nbering rules. The simplerthe successive phases whidi constitute a habit, the more readily thathabit can be formed. Writing practice in the elementary stages is thebeginning of habits of associating meanings with foreign languagesentences, not a searching test of the pupil's ability to construct orcreate prose. In writing practice, as in oral practice, it should bemade eisy for the pupil to be right and difioult for him to make amistake.

The simplest, but nevertheless one of the most beneficial, forms ofwriting practice is the exact copying (visual and manual memorising)of well-selected typical sentences of which the student already has
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thorough aural-oral control. Using some reliable model, such as a
printed textbook or die teacher's writing on the blackboani, the pupil
learns thoroughly each day the written form of a small number of
sentences, (one, two, three, but hardly more than five even at the end
of the first year) which, through previous oral practice, he already
speaks and understands well.

Although extensive early practice in mere copying may seem to be
too unintellectual, such early concentration on exact reproduction aims
at making correct writing habits as netuly automatic as possible.
Until a learner can write a familiar word as a single act, not pausing
to wont about its spiffing, the habit is not ytt, well formed. As a
matter of fact, the meaningful word group as a whole, not the single
word, tould become a one-act habit. Making writing automatic, and
not a series of intellectual decisions, is the.aim of elementary writing
practice.

It is advisable to select, for writing-memorizing, sentences learned
in some past lessons rather than from the lesson being practiced. The
temptation to use wri practice as a substitute for complete oral
practice should be avoid Associating the written form of a sen-
tence with: an imperfect control of its correct oral form is likewise
to be avoided. Before a sentence is assigned for writing-memorizing,
the teacher must be sure that it has been thoroughly learned. This
means that a sentence assigned for writing-memorizing is carefully
reviewed and practiced orally to refresh the pupils' Dummies of the
oorrect form and the moaning of the sonteme. A convenient rule of
thumb is to select writing practice mftterial from the third to the fifth
lesson earlier than the lesson being currently pratticed orally.

The pupils can be instructed in writing-memorizing by classroom
demonitrations. Under the teacher's supervision, they should copy
several times the sentence or sentence to be learned. They should
then be required to write the practice material without being able to
see the model. Later, nth writing-memorizing is a proper homework
assignount.

The end of the period allotted to exclusively aural-oral work, how-
ever, by no means signals the end, or even a "marked decrease, in the
amount of audio-lingual practice of the foreign language. Through-
out the course the emphasis on hearing and speaking practice con-
tinues to occupy the .major part of the class tin*, but this practice is
new supplemented by work with printed=tail&

All of the devices used for oral cuss practice during the pre-reading
stage should he ocatintmod situ work in the regular textbook has
begunthe initial presentation of new manila through the mimicry.:
nwnorizing procedures, the drill through different types of questions
AM awful% the predate of &At The reverse of this pke,
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tore, however, is not necessarily true : not all of the material, exer-cb:: etc., in the book will be appropriate for use in a class which hashad the benefit of an extended period of aural-oral instruction. Most
teachers using an aural-oral approach will choose to omit all English-
to-foreign language translation type exercises. Often teachers will
choose to adapt certain exercism Those designed for foreign lan-
guage-to-English translation, for instance, instead of being translated,can often furnish valuable writing practice when used as exercisesfor copying. Example sentences in the grammatical section of in-dividual lessons can become the basis for oral exercises in recombina-tion ; the students can be asked to form as many new sentences as pall-
Bible by recombining the various structural elements of the original
examples.

4% 4
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If the teacher examines each part of each lemon in the textbook to
discover all the possible opportunities for oral practice, the aural-oral
competency achieved during the pre-reading phafe can be strengthened
and increased throughout the year Far from displacing the active
use of the foreign language in the classroom, the introduction of
printed material, wheii pupils have been properly prepared, opens the
possibilities for far more varied and sophisticated forms of listening
and speaking practice. In the initial stages, intensive aural-oril prae-
tice develops the fundamental foreign language habits which provide
a basis for accurate reading; in the later stages of experience with the
foreign language, extensive reading can and should provide the basis
for increasingly free and natural oral expression.
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