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o Foreword
YHIS BULLETIN has been prepared to help teachers, super-
Tvisor& gtudents of education, and others gain information and -
understanding about current practices and developing trends in the »
social studies programs of elementary schools throughout the Nation.
Emphasis is given to ways in which social studies ad)usts to the
cha¥bnges of living in an age of aerospace proportions. A major
objective of the publication is to help readers discover ways in°which -
schools are developing various aspeéls of the social studies; as a
means of improving or moving forward their own programs. __
The information concerning social . studies programs has been
gained (1) from close contact with many State and local school 8ys-
.tems, professional organizations, and.colleges and universities, and
"(2) from significant publications in the field, especially books, bul-
letins, journals, and social studies curriculum guides. .
Appreciation for reading all or sections of the manuscript 18 ex-
tended to members of the Office of Education staff, incfuding Helen
K. Mackintosh, Chief, Elementary Schools Section, Paul E. Black. -
wood, Specialist for Elementary Neience, Lillian Gore, Specialist for
: Early Childhogd Education, Willis (. Brown, Specialiat for Avia-
. tion Education,and Mayo Bryce, Specialiat for Education in the Arts.
: Appreciation is‘dlso extended to Phillip Bacon, Associate Professor,
T gl’;hern College, Columbia University, for reading the sections of
geographic education; to John 1’.‘Michnelis, Profeasar of Education,
University of California, Alice Miel, Professor of Education, Teach-‘
era College, Columbia University, Dorris May Lee, Associate Pro-
feasor of Education, Portland State College, Howard H. Cummings,
Specialist for Social Science and Geography, Office of Education, and
to Dr. Bacon alse for assisting with the bibliography. ‘
Special thanks are given to the many State, city, and county super-
visors, directors of instruction, principals, and teachers who ocon-
tributed photographs for the bulletin and who facilitated the yisiting -
of their schools for first-hand observation of good practices. "The
cover picture was contributed by the United Nations. '

J. Dan Huw, . } * E. GLENN FEATHERSTON, "

_ Director, Instruction, ' .. Assistant Comissioner,
Organization, and. . Division of State and
Services Branch . ] Local School Systems |
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CHAPTER 1

v
- : . . )
Improving the Social Studies
. ’ , * (/

HE STEPPED-UP RATE OF CHANGE in our technological
T world and the implications of man’s attempts to penet rate space
require a living, flexible, on-going type of social studies program.
While coping with these changes, teachers and supervisors also are
trying to keep a good balance in the social studies with mg‘and to the
cultural aspects of our heritage. ’
~ Inthisaerospace age, geographic understandings are more important
. than ever before. It isessential to know about people and their coun-
tries throughout the world. Time and space relationships are of in-
creasing significance. (‘limate and weather information have
heightened interest for traveling Americans, both children and adults.
More i8 known now about our earth—its shape, its polar areas, the
d(!p(ht} of it8 oceans, the nature of its glaciers; and abouit. the sun and
outer space. Although significant additional dis‘kzveries and infor-
mation grew out of the International (Geophysical Year, this seems to
be just the beginning of increased knowledge concerning the earth and
the earth in space. Childfen and tegchers.are ‘inding it. an exciting
adventure to keep informed of these new developments.

The child’s world is becoming wider and wider at'an earliér age for
him than ever. before. He travels, meets traveling Americans and’
foreign visitors, and sees many places-—-often distant—on television."
* Even community study in primary grades is being broadened to the
expanding community. In general it can be said that the development.
- of international understanding.is being carried out lower in the grades
than wasdormerly believed possible.

Does concern for the child become lost, as the impact of the aero:
space age reaches social studies instruction and curricula? The
answer is reassuring. Most of the newer social studies guides describe
children’s characteristics’ at the various developmental levels of
growth and point out implications for social studies instruction.

1
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2 SOCIAL STUDIES IN THE ELEMENTARY SCHOOL

; Public Schosla, Upper Durby, Pe .
Reaching new dimensiens in internatienal understanding.

Teachers and supervisors give considerable attention to pupils’ inter-
ests and problems and to their adjustment to their social and natural
environment. And actually in social studies programs, each child is
himself an important resource. From his home life, community ex-
periences, and travel, and from his own individuality he contributes
to the social studies activities and learning in his school.

Since children learn what they live, efforts are made to make pos-
sible for them many direct learning experiences in the social studies.
These may be in conservation, transportation, community life, world
understanding, and many more areas. , The children may pﬁlnt seeds
or shrubs to provide shelter for wildlife, take a short trip on a bus,
make a clothes care center for their classroom, or write letters to chil-
dren of other countries. Various ways in which suck activities are
often carried out dre indicated in this bulletin.

Leads to other references on the many facets of social studies teach-
ing and curriculum are suggested through the f(mtno&es and bibliog-
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raphy.- &'rom such sources a teacher or supervisor can find additional
ways,of improving a social studies program. It is essential to read,
explore, and develop improvements in every social studies program
continuously to the end that each progrim keep pace with the needs
of children and society in our rapidly changing times.

From g creative frame of reference, Laura Zirbes ® brings us a fresh
look at the dimensions, relat,lonshxp& and possibilities of the social
studies as she writes :

Creative perspectives in the social studies are the mental throughways
to points of arrival in intelligently projected courses of living—the guiding
insights for worthy social aspirations and concerns. They should provide
outlooks, access routes, and ramps which relate them to the sitnational
problems encountered wherever life may lead. .

1 Zirbes, Laura. Spure to Creative Teaching. New York: G. P. Putnam’s Sons, 1859.
p- 113




CHAPTER 2

The Social Studies Program

OCIAL STUDIES holds a key position in the elementary schoot

program. This area of the curriculum helps the child understand

his social and physical environment. It includes the past but gives

emphasis to the present and the foreseeable future, At the same time

it has the responsibility of furthering his social development and
growth toward good citizenship.

Through a planned social studies curriculum, children are provided
learning experiences of ever wrdening and ever deepening extent.
Continuity and sequence are attained in the social studies programs
of most, schools through planning by people in State or local school
systems. The more detailed selection and planning is usually done
in the classroom by pupils and teacher.

Not all the socializing experiences of children come about through
the social studies curriculum as such. Many take place throughout
the school day as the children learn to cooperate, be resourceful, or
accept responsibility as they work together in large or small groups,
plan an excursion, or present an assembl Y program for other children.

Social studies is a unified or itegrated part of the curriculum
which has emerged from teaching history, geography, and civics in
their natural relationships. Increasingly the area includes materials
from such related fields as sociology, political science, and
anthropology.

What is the social studies program in relation to other parts of the
school curriculum? [s it usually taught as a separate subject in
American schools? Social studies is an idegtifiable program in most
elementary schools. It has a definite place in the overall curriculum.
But it is seldom taught entirely as a separate subject. In fact, it is
almost impossible to teach it. separately because of the interlocking
nature of its subject matter and activities which require skills and
understandings in other curriculum areas,

4




- ' THE SOCIAL STUDIES PROGRAM 5

Social studies is integrated in most school systems with language |
arts, science, art, music, arithmetic, and other curriculum fields, as
appropriate and as needed.” In most social studies experiences, chil-
dren must re&d hence a good deal of their work-type reading takes
iflace as a part of social studies. ' Discussion plays an important role
in practically all social studies activities, Children must learn effec-
tive skills in listening to and participating in the discussions related
to planning, sharing, and problem solving.. Written expression in-
volving handwriting, spelling, outlining, and paragraph writing is
important for the letters, reports, and creative writing done i in social
studies situations. . .

In some school systems social studies and science are combined. In
others they are taught separately. But at certain points they must
be combined, for it is impossible to teach such topics as aviation or
conservation effectively without drawing from both fields.

Many social studies activities require content and skills from the
arts. Children paint pictures of social studies subjects. They create
songs, poems, and plays and they engage in constructing, modeling,
and dancing as part of their social studies experiences.

Helen Heffernan points out the relatlonshlp of social studies to the
total school program:

Emphasis on integration of the school program does not imply disregard
for the school subjects. There is need for systematic practice in each useful 7
skill. Deflnite time must be allotted in the school program for mastering &
the skills and for experience in the arts. No worthwhile learning need
be sacrificed in a program which emphasizes helping children see relation-
ships. On the contrary, increased appreciation of the values and improved
command of the techniques of all subjects should result when they are
continually used to further soclally motivated activities. The academic
skills are not ends in themselves but means by which an individual attains
an education. The motivation for mastering the skills should come from
the child’'s desire to use them in carrying on group and social activities.
Teachers should not think of social studies as a subject-matter field but
rather as a broad area of experience which seryes to help children relate
skills, arts, social sciences, and physical and biological sciences into one
unified learning experience which hu. meaning for them.'

How are goals determined for social studies teaching and learning ?
Social studies goals are usually the outgrowth of thought, study, and
‘experience on the part of teachers, supervisors, and others charged
with responsibilities in the elementary curriculum field. They are
determined in terms of the needs of children and the needs of society.
Increasingly such goals are stated in terms of action as well as under

! Heffernan, Helen. *‘Social Studies In Relation to the Total Elementary-8chool Program.”
Nocial Btudies in the Elementary School. Fifty-sixth Yearbook of the National Bociety for
the Study of Education, Part II. Chieago: University of Chicago Press, 1957. p. 128.
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a

Planting trees encourages children te accept respensibility fer conserving
natural reseurces.

standing. An example of this trend is the following list of objectives
from the social studies guide of Fairfax County, Va.?

As the individual progresses:

He grows in capability to recognize and meet his basic needs, and to
realize that these needs &re the same for people everywhere.

He contributes to the family life by assuming responsibilities appropriate

to his age.
He makes worthwhile codtributions to life in ki neighborhood, school and
community. '

He recognizes and respects the dignity and worth of individuals, ﬁ

He recogniges the becespity and worth of useful work and takes pride in
his own work. . '

! Teaching Rocial es. Fairfax (Va.) County Schools. Fairfax : The Courty Behools,
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He develops ang, lives in accordance with high moral, spiritual, and ethical
purposes. ‘

He uses his knowledge of our heritage, such as buii(‘; traditions of freedo
as expressed in our Bill of Rights, to interpret present ways of living

He develops skill in aﬁéeﬁ—ziéndlég how ge&éfspawal factors affect man's

behavior.
He utilizes scientific discovery to develop better ways of personal and group
living.

He understands hew people govern themseives at all levels and he becomes
a responsible and coniributing participant.
He recognises the interdependetce of man &nd cooperates toward survival
&nd progress. -
He recogniges and accepis his responsibility in the comservation and use
of human snd naturs! resources.
He devsiops skill in gathering and interpreting information as an aid to
critical thinking and problem sclving.
He seeks to undersiand curreat affairs and world problems so that he may
assume his responsibilities intelligently.
He understands that the cultures of the world vary greatly and that there
is 2 relationship of those cultures to our own.

Sresing;

1
3

Nesth Oaiine Blate Brportmont of Pobtic Instrustion
Gaining skifls in the use of curvent aflairs materials,
Q ) :
EMC e ————— s R e i ST S E

Aruitoxt provided by Eic:
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In general, social studies objectives in elementary schools come
within the framework developed by the Educational Policies Com-
mission of the NEA® which sets forth the major objectives of °
education within the following areas:

Self-realigation
Human Relationships
Economic Efficiency

- Civic Responsibility

While there is considerable varation from State to State and city
to city as to the way in which the goals of social studies are worded,
the basic objectives for social studies are similar in nature. More or
less typical is the following list of elementary social studies objectives
from the guide on Citizenship E'ducation * of the New York State
Education Department :

1. To provide children with experience and practice in democratic living in
the school. neighborhood, and community, emphasizing the development
of good human relations and social responsibility.

2. To help them understand and appreciate their American heriuxe through
the study of communlity and national backgrounds.

3. To help thein begin to understand the relationship of the United States
to the rest of the workd through a study of the cultures and related
geography of selected communities angd regions of the world.

4. To help them gradually build up' n critical reading and listening.

in the use of maps and the globe, and in abllity to use and evaluate
reference materials of different kinds.

! Educational Policles Commission. Policiea for Fducation in American DNemocracy.
Washington : National Educption Assoclation, 1846. pp. 187-277.

€ Citisenship Eduocation. Btate Education Department (N.Y.). Albany: The Depart-
ment, 1858. p. 18.
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CHAPTER 3

Kinds of Learning Experiences

HILDREN GAIN social studies informuion,"‘(mdersmndings,

skills, appreciations, and attitudes through a wide variety of
experiences. These activities may include discussion, field trips, read-
ing, const rdetion, interviewing, committee work, and many other types
of learning activities. This chapter emphasizes the children and the
kinds of experiences they have in their social studies program, while
Iater chapters deal principally with content and with the methods
employed by teachers.

The characteristics of children in the various developmental’ levels
of growth have strong implications for the kind of learning experi-
ences provided in the social stu”ies. So clear is this trend that it is
reflected in several State and local social studies guides which describe
these characteristics of children and indicate implications for social
studies in kindx of learning experiences as well as appropriate subject
matter content.

An example from the South Carolina guide indicates that six- and
seven-year olds usually “begin to assume responsibilities.” The cor-
responding implication cited for social studies is: “Share housekeeping
responsibilities and serve on committees.” Another illustration from
the same guide indicates that most eight- and nine-year olds “are inter-
ested in firsthand information and in how things get started.” The
implication for social studies is: “Interview, observe, experiment, read,
and use a variety of elementary research.”’

In the Denver social studies guide,? at the beginning of the section for

1 Guide for the Teaching of Boolsl Studies. Grades 1-13. State Department of Bduca-
tion (8.C.). Columbia: The Department, 1956. p. 5-11.

1 The Bocial Studies Progrem of the Denver Public Bcheels. Demver (Colo.) Publie
Schools. Denver : The Public Schools, 1954.

9
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\

each grade, thers js an appropriately worded section, such as: “Who Is
the Third Grader and How Do We Work With Him?"  This is done
for each grade level from kindergarten through grade twelve. Char-
acteristics.of the children are pointed out with suggestions of kinds of
experiences that are likely to be suitable and satisfactory.

Increasingly a ereative approach 1s used in developing social studies
experiences with children. This is dus in part to the fact that the
children participate in the planning of their social studies activities
with their teachers.  And children are creatve.

What makes an experience creativef Creativity is primarily a
point of view, 8 way of fesling alout things, situations, people, the
world, one's school, one's home: and a way of responding to these
things in one’s environment. At the same time, creativeness calls
for & willingness to experiment, to be independent, to express original
ideas without regard to how others may feel about them, In creative
expression, the child attempts to show what he feels about people,
objects, or an experience. He is not concerned with creating a product
that is just like another one, with reproducing what someone else
has done.

When learning about the local community, one third grade may
paint & mural showing Interesting aspects of life where they live.
Another third grade, engaged in the same study, may decide to make
a three-dimensional picture map of their town or city. One group
may wish to record their information about their community in book-
lets for other children to read. Yet another class may shars their
discoveries on a television program. FEach of thess classes uses a
different means of organizing, recording, and sharing what it has
learned about its commumty. Fach is engaged in working towsrd the
same objective but uses a creative approwch to reaching it.

Children need a well-rounded program of social studies experiences
which has adequate balance in the kinds of activities included. Some-
thing is lost when there is too much reading and not enough discus-
sion, too much writing and not, enough action, such as exploring,
Intarviewing, and experimenting.

A good balunos should be maintained between oral and silent, active
and quiet experiences, gaining information and reacting to it, work-
ing in large groups and in small groups, receiving and sharing, and
engaging in out-of-door as well as indoor projects.

No class is likely to carry on all of the types of enterprises just
named, in a single day ; rather, over a period of a week or 80 they should

:HUL Wihelming, Helen & Maekintosh, and Arne Randsll. How Obildrens Cen He
Creative. Washington: U 8. Government Pristiag Ofice, 1864 24 p.  (Bmlletin 1834,
No. 12, U8 Department aof Health, Education, and Welfare, Ofice of Bdacation.)
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eng‘ﬂ;& in each. From such a balance, pupils are most likely to have
an effectivg, well-rounded social studies program. At this point let'
us consider some of those pupil activities most often carried out in
the social studies. )

Poblic Schoale, DuBas, Tes.

Children develop discusssion skills as they review the mews.

Discussien

Pupils frequently engage in discussion as a means.of reaching their
social studies goals. They have opportunities to develop discussion
skills as they plan, carry out, share, and evaluate what they do and
learn. The pupils participate in all these phases of learning with the
guidance of their teacher. They learn to take part in informal, round
table, panel, and forum discussions. They interview people. Thev
speak on radio and television programs.

Kindergarten children at Parkside School in Silver Spring, Md.,
discussed ways of improving their school grounds near their own
room. They decided to plant bulbs. After the bulbs had been se-
cured, they talked about whether the soil was right for them. Was
it too wet! They tried the soil to see whether it would crumble.
Everyone had a turn. They decided it wasn’t too wet. They then
discussed :

How deep shouid the bulbs be plasted?
Which is the best way to plast them?
530711 0—60—3
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TR

Soon the bulbs were all planted outside the kihdergarten window,
As the plants began to show, then flourished and blossomed, the chil-
dren observed, discussed, and enjoyed them. They were able to talk
about how large the tulips grew, their colors, how long it took them to
bloom : thus they evaluated their learning activity with their teacher.
Discussion, a vital part of the children's social studies and science
experience, clarified their ideas. Through their teacher's guidance,
they were learning good techniques of speaking and listening while

e - sonm

gaining social studies and science concepts and skills.

Fleld Trips

This activity provides children with one of the best means of gaining
social studies information and understandings. The information is
usually direct and firsthand, rather than secondary in nature. Skillful
teachers help children prepare for the trip, by leading them to think
through theil;%eclives for taking the trip and to formulate questions
or problems ‘hich they will try to find answers. Certainly there
will be some discussion of the place to be visited and sometimes pre-
paratory reading or viewing of pictures. '

Careful planning must be done by teachers and pupils to secure
permission from the people or organization to be visited and permis-
sion from the parents for going on the trip. Transportation must be
arranged and safety precautions planned. A committee of children
may make a simple map that lists places of interest for the trip. The
map 18 duplicated so that each child has & copy.

While on the trip, the pupils may engage in various meaningful
activities, including observation, interviewing, taking notes, making
sketches, or purchasing something desired by the class, such as books,
animals, or food.- Each child should try
and personal questions.

~ Followup activities are important, that the best use be made of the
information and insights guined on the trip. The children discuss
this information to see whether or not their questions were answered.
They read to find out more about the subject. ‘They may write to other
children or tell another class about their trip. Sometimes another trip
15 taken to clarify, concepts or check on information.

o secure answers to group

P&M.(‘;d&nbﬁ-a‘“m.w.
MMpMpeMldnnmmmmmﬂnm.
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Many worthwhile field trips are simple and are near the school.
: Sometimes the children go on'a walk to observe natural resources, or
to visit a nearby store or fire station. . Other trips requiring transpor-
tation may be to a market, a department store, s railrdad statiop, or a
library. More distant trips may be to & neighboring town or city or
to visit a farm or dairy. Every year numerous children visit the Na-
tion’s capital city, Washington, D.C.¢ o

A Many children in the States not too distant from New York City
’ take a trip there to visit the United Nations and see the tall buildings
and harbor of this great megropolitan center. Among others, a fifth-
grade class from Alexandria, Va,, and a sixth-grade class from Wash.
ington, D.C., have made this trip and written to us sbout it.

A most exciting trip for elementary children is known as “Opera-
tion Airport.”* In cohnection with the study of aviation or the
larger topic of transportation, many questions arise concerning ways of
travel by air. As a direct means of geining such information in n
effective way, the children plan a trip to the airport with their teacher.
They visit the terminal building where they see how tickets, reserva.
‘tions, and luggage are handled. They see the air trafic control tower
and leqin its functions in operating plane flights. At the weather
bureau, they see how weather information s collected and used.

Outside, the children see the runways and the wind tee, lights,

.markers, radar, service trucks, hangars, and other aids for pilots and
planes. They see various types of aircraft come in and depart.

Sometimes, at the invitation of an airline, the children board
plane. They may meet a pilot or hostess. They try out the seats and
learn how to fasten the seat belts They find out how to turn the
lights and air on and off. The guide lets a few at a time come into
the cockpit to see the control board and instruments. '

Each child I8 given some wings to pin on his clothes to show that

. he has been on a plane. The children are ready to return to school

and continue their study of aviation through reading, discussion, see-

mg films, and other activities, Some groups of children, accompa-

nied by teacher and parents, actually take a short flight while on this
field trip.

»
-

¢ Wilicocknon, Mary ond Juaaita Wiss. Knew Your Capital Otsty. Washiagtos : U S
Government Printing Ofce, 1988, 40 p. (Mhﬁl“l.llo.ll.u,!‘wqt‘
! MmmwmmuM)

f S The Abrport ond You Mn‘oau.mouumu-u Chicage: The

988. 13p. Qe

; /-mmmmvw‘. .Department of Elemeatary School Principal, Na-
tional Bédueation Association. 'M:hohu_t,lﬂ.. a3 p.

o
ERIC
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Problem Solving

One of the most valuable experiences children have in social studies
s problem solving. Some of the problems in prinary grades have
to do with clothing. Giroups of children may set up a clothes care
venter in their classroom, where helpful materials and tools—such as
buttons, brushes, sewing kits, and cleansing {issues—are available.
Here the children solve some of their grooming problems.

Many groups of children encounter the problem of wutgrowing
their clothes. To assist in solving this problem, some gruups set up -~
« toggery. shop where clothes are labeléd as to size and as to whether -
they are for trade or sale. Other problems at the primary level may
relate to making friends, developing \am library, or planning
n picnie. ‘ ‘ .

In intermediate grades, pupils woirk on many problems in the social 1
*tudies area. These problems may deal with safety hazards, the
water supply, entertaining foreign visitors, selecting & representative &
for the student council, or learning about a different region of the
United States or about some foreign country.

Through these many problem-solving esperiences the children
learn how to identify problems, organize for study, and work toward
their solution. They learn to accept responsibility, at their matunty
level, for meeting their own problems and improving conditions
around them. They grow in the ability to cooperate and also to
think and work independently. Problem solving is an important as- -

. pect of the democratic American way of life.

Direct Learning

By direct leaming axpenenoes children achieve understandings
and skills within themselves that tend to be richer and deeper than
through many other types of learning activities. The child who
plants and cares for pine seedlings is likely to develop more know-
how and appreciation for trees than one who only reads about and
verbulizes about them. The children who visit a food market, buy
some cafrots, return to school, wash and cut up these healthful vege-
tables, and enjoy eating the carrots with their friends, usually have
n more worthwhile and memorable experience than those who only
read or listen to a story about other children having a similar

experience.
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When children study about clothing, they collect, classify, and ex-
periment with many types of materials—cotton, silk, linen, rayon,
nylon, plastics, leather, and others. They may do some spinning ang -
weaving as 8 means of understanding the processes involved in pro-
dueing textiles now and in the past. They learn to use simple looms
and sometimes sewing machines as they begin to produce cloth or
make clothing for themselves or their dolls and puppets.

Such real experiences grow out of pupil needs and interests. They
do not take the place of reading and listening in learning. They are
basic ‘experiences in real life in social studies areas from which chil-
dren gain a great deal of learning. They comprise the difference
‘between a real and a vicarious experience. '

From direct learning, children are hel ped to develop concepts and )
to clarify ideas, such as steps in a process or the construction and
operation of a siinple machine. An important outcome of many such
experiences is improved ability on the part of children to interpret
the past and understand the present.

Direct learning experiences are supplemented by much reading
and discussion, by many kinds of expressional activities, such as writ-
ing, painting, and’greative drama. Because of their value in the
development, of understandings, appreciations, skills, and attitudes,
direct learning experiences should have a firm place in every balanced
social studies program.

s |
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Reading Social Studies Materials

One of the basic means of gaining social studies information and
concepts is through reading. Children read social studies textbooks,
readers, supplementary books, bulletins, and encyclopaedias to find
answers to sheir questions and problems and information for the
units they study. They read magazines, current events weeklies, and
newspapers to learn about current world happenings.

Work-type reading predominates in social studies, but fiction and
poetry also have a‘place. Much social studies materia] for primary
grades is in story form. In intermediate and upper grades, stories
and poetry of the various regions of the United States and of other
countries are often excellent resources for developing understandings
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of other peoples and other cultures,’ and in the case of historical
literature,* understandings of other times.

Many social studies textbooks, as well as histories and geographies,
are available for use in American schools. The newer editions espe-
cially are accurate, readable, and geared to today's social studies
curricula.”  Most of these volumes contain an excellent quality of pic-
tures and maps. They appeal to the interests of the chfldren.

In most elementary school classrooms, the children have available
n wide variety of social studies texts, reference books, and other ma-
terials. They may or may not have a set of textbooks alike for every
child in the room. In some classes all the children read one text for
a common basis of understanding and then read widely in other books
on the same subjects. Information from the wide reading is dis-
cussed and shared with other children of the group. In other classes,
there are several sets, of from 6 to 12 books each, which the various
groups or individual pupils read as they study common problems or
topics. Whichever plan is used for textbooks, wide reading from
other printed materials is also a part of children's reading experi-
ence In the social studies. }

Using Audiovisual Alds

Viewing and listening to audiovisual materials is especially valu-
able to learning in the social studies. Much of the information and
many of the concepts deal with the far away or the long ago. Pic-
tures, maps, films, recordings, and radio bring much clearer under-
standings and more reality to these subjects of study than printed
matter alone.

Today, television viewing brings significant events to children at
the very moment of occurrence. Some of these are seen and heard at
school and some at home. They become the basis for much study
and discussion of current events and other aspects of: social studies.

" Neweomb, Gértrude B. end Alton B. Jomes. Book List Jor Booial Btudies. Beventh
grade. (Eurepe, Asis, Afriea, Aunstralis ) _B8tats Department of Education (idabe).
Bolse : The Department, 1867. i6 p.

¢ E=stman, Gertrude end Others. - Jur imerioon Heritage  Told Through Posiry. State
Depariment of Eduecatios (idaho). Beiss: The Dapartment, 1886. 118 p.

- and Alton B. Jones. Osece Upen 2 Time éa Americe. (Boclal Btudiee Iibrary
Supplement—Grades 4-12.) State Department of Education (Idaho)., HBoise: The Depart-
ment, 1964, &% D. :

Newcomb, Gertrude E. ond Alton B. Jones. Beek List for Secial Studies. Bighth Grade.
State Department of Education (Idako). Bofise: The Depariment, 1957. 14 p.

° Hill, Wilheimina. ‘“‘Soclal Studies Textbooks for Children,” Soolal Eduoation, 18 : 73-76,
February 19064,
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Children view other television programs which have been filmed
and shown later on TV. They see people climbing the mountains of
Asia, axploring the Antarctic regions, or living in Iran,

Presenting and Summarizing Information

When children work in small groups or individually during dif-
ferent phases of  their social studies, it becomes necessary for them
to summarize their learnings and present them to the other children.
In elementary grades children show much originality and creativity
in the way they carry out this aspoct of learning.

Group reporting is especially effective. The children of an interest
group plan together how they may share what ‘they have learned
with the rest of their class. They may present the information and
concepts dramatically or have an exhibit or fair. One group may
show pictures with an opaque projector, accompanied by a tape re-
cording; another may have a panel or symposium discussion with
appropriate illustrations. " , )

Individual means of sharing what is learned is often more difficult
for children to make interesting and effective and more difficult for
the listener. This is especially true when every child of a class is
asked to make a report and all the others are required to listen to
them all. Attention often wanders and learning can diminish rapidly.
Alert teachers give children considerable guidance in speaking in-
terestingly, so that al! will listen and all can hear. Their pupils use
visual aids and original ways to present their subjects. They give
special reports and other presentations as needed by the class for its
study and not as a mass routine assignment for all. |

Critical Thinking

Throughout their study of social studies, children have numerous
and continuing opportunities to learn and practice skills in critical
thinking. This is a most important aspect of learning in a democracy
and in these times. The complexity of modern life and the divergent
forces at work %n&egoﬂdigéaynwkeﬁimwynmyfw
individuals to think critically and intelligently about what they read,
see, hear; about what they and others do; shout problems and con-
ditions around them.

Children in the elementary school learn about a current happening
from several sources: newspapers, magszines, television, radio, and
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other people. They discuss the event with their classmates and
teacher to consider it from many sources and various aspects. They
consider the event seriously and may draw some conclusions, make
some inferences, and pass some judgment upon it, at their maturity
and ability level. Sometimes they are helped to recognize that they
do not have enough evidence either to form a conclusion or pass
judgment. '

When social studies questions and topice are being studied, the
children are not content with the information or point of view of
one book. They study the subjeet from a number of references, films,
and pictures; and often by interviewing people and taking field trips.
During this quest for knowledge, the children are curious and alert:
they are helped to consider the information critically before drawing
conclusions and/or taking action on their problems and projects.

Propaganda Analysis

Children, especially in the middle and upper grades, begin to learn
to recognize and analyze some types of propaganda. Name calling
18 one type which they can learn to recognize and begin to understand.
They learn that calling people certain names, such as “Red” or “for-
eigner,” carries unfavorable implications and can be used against
people unjustly by authors or speakers who wish to deride them.

The band wagon type of propaganda can be understood by children
as they read front-page news in some papers and certain advertise-
ments in publications and on television and radio. They can detect
the propagandists’ technique of implying that everyone is doing the
thing and that the reader or listener should also.

Slanting, the big lie, card stacking (selection and omission), the
glittering generality, the plain-folks appeal, distortion, the testi-
monial, and prejudiced headlines are other types of propaganda
methods about which children can become aware, especially with
teacher and parent guidance,

Socializing Experiences |

During the regular course of learning social studies, children have
numerous opportunities for experiences that contribute to their social

¥ Dale, Bdgar. How to Resd o Newepeper. Chieago: Beott, Porcsman & m,
1845, B 201-144,
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development. As they plan together, go on field trips, work out
projects, and engage in small and large group study and other activi-
ties, they learn to be cooperative, to make friends, to be hospitable,
and to accept responsibility. In many respects the social develop-
ment of children is as important an outcome of social studies as is
knowledge of subject matter. '

Not all socializing experiences for children come about through the
social studies. An equal amount or more of these experiences may
happen throughout. the school day, whenever children do things to-
gether. They may happen in a language arts or arithmetic period,
on the playground, in the cafeteria, or at an assembly program.

Democratic Living

In order that the children and young people of our Nation may
grow up as effective citizens in our democratic society, it is important
for them to have many successful and enjoyable experiences in demo-
cratic living throughout their school life. In the social studies, chil-
dren have daily experiences in democratic leadership and follower-
ship, and in being a participating member of one or more groups.

Much committee and small-group work prevails in the social studies.
Here the children experience many aspects of group processes and
can know and feel what democratic living means. They learn to
take turns, to choose a leader, to plan together, to help each other,
to do their part, to share with others, and to evaluate what has been
accomplished. F

A Texas curriculum guide recommends that :

If we expect children to develop into active useful citizens in a democratic
society, we must provide the opportunity for them to grow n their ability
to use the democratic processes in thelr day-to-day life in the classroom.
Youth will learn democratic citizenship to the extent they live it."

In other parts of the school program, the children learn about rep-
resentative government by such means as the student council and

school-wide committees which have representatives from the various
8 rooms. Opportunities to vote on certain matters, such as school proj-
ects and various kinds of assemblies, give pupils experience in making
community decisions through the vote. Children also vote for club
and class officers or chairmen on a classroom as well as school-wide
basis.

1 Boclel Studies in Tesas Bchools. A Tentative Curriculum Guide. Grades One
Through Twelve. Texas Education Agency. Austin: The Agency, 1858, p. 48,




CHAPTER 4
Content in the Social Studies

broadening and deepening his horizons and understandings is

e plan usually followed in developing social studies curricula for

elementary schools. Both uniformity and diversity may be found

in the way this plan is worked out by various States and cities. The

genernl oblectives and content tend to be similar. The specifics and

the grade placement vary and tend to be set up in terms of regional
and local needs and characteristics.

BE(}INNING where the child is, in time and space, and gradually
t

Scope and Sequence

Grade Level Patterns

At the kindergarten-primary level there is considerable uniformity
in the overall scope for each of the grade levels, with many differences
in the units or topics outlined for each. The most commonly found
pattern of development for these levels is the following :

Kindergarien. Living in the Immediste !‘:-vtmnmt
Grade 1. Living in the Hosme and 8chool
Grade 2. Living in the Neighborhood and Community
Grade 3. Living in the Community
or

Expanding Commusnity Life

Kindergarten programs provide many opportunities for young
children to learn about people, places, things, and events in their im-
mediate environment. Much attention is give?to their social develop-
ment, so that they learn to make friends, work and play cooperatively,

¢ 1
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and take responsibility for their own actions and for some of the
duties which make for successful group living in the kindergarten.

Some of the people about whom and from whom children learn
are in the home, the neighborhood, the school, and the community.
The places about which they learn are their homes, other people's
homes, the school, the community (streets, markets, parks, zoo, library,
churches), and the country (farms, fields, woods, streams, ponds,
ravines),

Things in the immediate environment which interest children and
about which they learn often include clothes, toys, pets, picture books,
foods, television, movies, drums, musical toys, building blocks, play-
house furniture, tricycles, cars, and airplanes.

Events which provide much joy and learning to kindergarten
children are birthdays, holidays, trips, entertaining or being enter-
tained by other classes, and visits by the principal, paren.s, foreign
visitors, and others. : '

Participation with other children in learning about the many
people, places, things, and events in their local environmnty( 1)belps
to broaden the child’s world, and (2) provides those-sdeializing ex-
periences needed by the young child in his early experiences outside
the home. :

¥
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Some of the most frequent!y taught units or topics in the first grade
desl with animals, the family, helping at home, safety, family fun,
food, the home, working and playing with boys and girls, holidays,
and vacstion activities.

Necond grade units tend to emphasize learning about peo;;le who
help us in the neighborhood. They are concerned with people who
protect us, such as the police and firemen; people who help us be
healthy, such as the dootor, dentist, and nurse; people who help sup-
ply us with food, such as farmers, storekeepers, and the milkman;
and people who help us learn, such as the librarian, authors, artists,
and teachers

In the ¢Aird grade, children learn about those aspects of community
life appropriate for their age level. Interdependence is usually the
theme, with emphasis on how we secure life necesities in our com-
munity and on those people who have a part in supplying these needs.
The most commonly taught units of this type relate to transportation,
food, clothing, homes, and communication.

Increasingly, third graders are learning more about far-away peo-
ple, happenings, and places because of new developments in travel
and communication. Television, radio, and airnail have done much
to broaden the child's world. Awviation, automobiles, trains, and ships
are conveying people and goods to most parts of the world in ever
increasing numbers and at ever increasing speeds. Traveling Ameri-
cans with their children are found everywhere, as tourists, vaca-
tioners, technological specialists, educators, diplomats; or in the armed
forces. In recent years one-third of the American population moved;
that is, changed pesidence. We are a very mobile people.

Because of these many developments and changes in the child's
world and in his life experiences, there is a trend toward using the
expanding community or expanding community life as the theme or
center of interest for third grade social studies. This means that the
third grader’s world is a more rapidly expanding one than was true
in the past.

Third-grade units, such as those on transportation, communication,
food, cloLhmg. and homes, tend to include methsrg about these life
necessities in other communities and even in other lands, and they
indicate the source of some of our supplies from these more distant
places. This is in keeping with the interdependence theme which is
usually found in third grade courses and units.

Most schools include some local history and touch upon such histori-
cal people as the Pilgrims, the pioneers, George Washington, and
Abrsham Lincoln, usually in connection with holidays. Other than
this, the trend is definitely toward learning mainly about the com-

1
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munity or expanding community here and now, at this grade level,
and leaving most of the historical study to later grades. Children at
this age are not ready to grasp time sequences and relationships.

In the case of large cities, which may be too complex for third grad-
ers to understand in their entirety, the children learn about that part
of the city which is most important for them to know. This includes
their own neighborhood, the downtown area, and special points of in-
terest which have particular appeal to children.

Ome aspect of history and often of contemporary life that continues
to have widespread interest and study in the third grade is the Indian.
In some State and local school systems, Indians are ingluded mainly
As a part of history and as examples of primitive cultures. In_other
places the Indian units deal primarily with the Indian tribes of the
local vicinity as a part of the local history. . In many_other schools
children learn about Indians as an integral part of American life, with
modern Indians as well as those of long ago included in the study.

There is no break bet ween social studies in primary and intermediate
grades. In well-planned social studies programs, there is a continuous
flow from kindergarten through the twelfth grade and even into the
Junior college and higher levels. Intermediate grades are character-
1zed by greater opportunities and interests on the part of pupils to
learn about the world beyond their own communities.

At the intermediate levels, there is greater variation in social studies
content than in primary grades. In general the following plans are

followed,:

Grade §. Life in Other Communities
and/or
_Life in Our State

(?rade 5. Idving in the United States
or
Living in the Americas

Gradr 6. Our American Neighbors
or
Life on Other Continents

Most fourth gradex begin their study by learning about various
types of communities in their own State. This provides a basis for
comparison with communities in other places. Then the fourth grad-
ers study type lands and peoples in other regions of the world with the
focus on community life in most instances. How geographic factors,
including climate, affect people and how people control or adjust to
these factors is emphasized.

In some schools, the first fourth-grade unit is about our global
world, with considerable attention to physical geography and globe
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and map study. Then type lands and communities are studied for
the remainder of the year.

A few States devote part or all of the fourth-grade social studies ;
to Ist%r'ﬁing about the State, its history and its geography. This may 3
consist of a 6- or 9-week urit, a semester, or an entire year.

In almost all AftA grades, the United States is the center of study.
Usually geography and history are combined. This can readily be
done, as most of the unit plans begin with the Eastern States and
for the most part follow the Westward Movement in the settlement
of the country.

Usually, these units are regional in nature and place emphasis on
the present. Then sufficient history 1s included to give understanding
of the present. At this grade level the history deals primarily with
the dicovery, exploration, settlement, and development of the country.
less emphasis is given to the various wars and conflicts in which our
Nation has been engaged. Such study 18 allocated to eighth grade
and other phaces in the social studies curriculum when the pupils are
more mature and can better understand the concepts invol ved.

A major difference from the above fifth-grade plan found in some
places 18 to include the study of the entire Western Hemisphere in
this grade. It can be said, however, that the trend is away from
overcrowding the fifth- and sixth-grade programs and toward mov-
ing some of these content areas upward in the grades. More thorough
knowledge and skills and deeper understandings are believed to be
needed rather than a superficial study of too much territory.

In the siztA grade, something like half of the States recommend
a study of our American neighbors, including Canada, Latin Amer-
ica, our territorial islands, and the Commonwealth of Puerto Rioo.
This is especially true in those States where the United States is
studied in the fifth grade.

Other States suggest or require the study of the Kastern Hemi-
sphere in the sixth grade. Thli is generally true in those States where
the entire Western Hemisphere s studied in the fifth grade. In many
such sixth grades, the emphasis is on “old world backgrounds” with
considerable sttention to historic periods as far back as antiquity.
A major problem in this respect is to find curricular and instructional
materials which present mch areas a8 the Mediterranean and the
Middle East with sufficient coverage of modern times. In the light
of today's world and its tensions, it is important that more adequate
information and understanding be gained of such parts of the world
as they are today. .

This bulletin does not purport to discuss the social studies program
in secondary schools. However, it must be mentioned here that wher-

Qo ‘
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ever sixth-grade programs deal mainly with the Americas, the
seventh-grade program is likely to be concerned with the Eastern
Hemisphere.

The above patterns of social studies programs for intermedinte
grades are mainly regional in nature. Some have strong historical
emphases at certain points and usually in relation to certain regions,

Other plans for developing social studies understandings and skills
have been developed by varous cities, countries, and individua]
schools. These do not follow a regional approach. Some may have
A strong historical emphasis Others are planned around A group
of basic units, themes, or understandings. The units tend to be based
on such broad areas as Aviation, conservation, or transportation.
Some of the sixth-grade units in such plans may cover & depth study
providing comprehensive treatment of a carefully chosen foreign
country, such as Pakistan, China, Japan, or Brazi]. With such plans
as the above there is usually a scope and sequence framework, with
Some units required and others left to be selected through pupil-
teacher planning. .

WMQAM

In addition to grade allocations which indicate scope and sequence,
the framework of most social studies programs also includes a listing
of persistent problema, areas of living, oc atrands which rup thréugh
the entirs program from beginning to and. - They provide a unifying
factor and give direction, purpose, and continuity to the socia] studies
curriculum plan.

The persistent probdlems identified by the statewide commmutee which
prepared the Maryland social studies guide are interrelated and run
through the entire social studies program as follows : !

1. How does man adjost to, Mi!? and Improve his changing soctal and
physical environment?

2 Bewmm'ﬁenmehm mmhﬁﬂuh&MHﬂa?

3 chfasasuwis&f mehhnmwmm&vmmm?

4. Hﬁmwmmuﬂqwmdﬂ&mtmwt
cation of morai, spiritual, and aesthetic values?

B s
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The-South Carolina social studies guide outlines six areas of living
which appear through the entire program as appropriate to the centers
of interest for each grade level. The areasof ivingare:*

Fomily Livimg—the school's responsibility in this area is (0 bhelp the
individual develop understandings and appreciations of hoine and
family, emphasizing :

A_ Child’s role and responsibility in family

B. The worth of the individual

(. Family reistionships apd responsibilities

[} Care and protection of own property and possessions

E. Care and protection of common property and possessions

F. HRespect for rights and property of self and others
(Citigenship—the school's role in this area is to help (he indlyidual real-
ize accept and falfil]l his responsibilities in -

A The relationship of the individual to bome church, school. and
the ever expanded and extended environment (government. civic
enterprises, world effuirs)

B The developusent and conssrvalion of hamas resources

C. Earning a living. budgeting cosstuimer education. elc
Production, Coasumption, (Consevvelion ead Disiridbulion (he school's
reepoasibility in this ares is to help the iadividual understand. appre
clate, and ase the principles invoived in:

A. Counservation preservation utilisation of natural resources

B. The interdependence of people

. Barning a living

I). Broadening the mtq’mg ( more efficient use of our present
resources) ‘ ’

E. Transportstion of goods and people by land, air, and water
Commaunication end Treasportfation—the school’'s responsibility in this
area is to help the individual :

A. Develop discrimination in the use of telephone, television. tele-
graph, postal system, radio, press, motion pictures, recordings
film s{ripa, radiograms, etc.

B. Develop skill and discrimination in the use of communicative
arts

. Recreation—the schooi’s responsibility is to belp (he individual realise

the value of play. and the importanece of planaing for the worthy use of
leisure time through such thing= as: .
A. Hobbles, games (indoors and outdoors), dancing, swimming,
camping, motoring, and fSeld trips
B. Industrial and fine arts (these have an amateur creative aspect
and ap enjoyment aspect)
C. 8mall interest groups (scouts, clubs, athletic teams etc.)

3 Guide for the Tesching of Bocisi Studice. Grades 1-12 Btate Departmesnt of Béuca-
tiea (8.C.). Columbia: The Departmesnt, 1086. p. 18-14.
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V1. Morel, 8piritual and Esthetic Development end Espression—the school's
respoasibility is to help the individual :

A. Develop his taste in art. music, dramatics, and literature, and
to provide oppuortunities for creativity in these areas

B. Develop moral and spiritual valves
C. Accept self improvement as a life process.

To assist them in revising the Florida Social Studies Guide, a Cen-
tral Planning Committee has made an extensive survey of Florida
children’s interests, concerns, questions, and problems relating to
themselves and others and to their expanding lifespace in society. A
synthesis of these findings provides infercoven strands or threads of
continuing aocial ed..cation learnings. These strands have been or-
ganized into twelve large problem areas which will provide direction
and framework for social studies curriculum planning. The areas:®

Themselves

Their families 3
Their friends and age mates

Their school

Their bealth, safety, leisure time activities and recreation
Their moral and spiritual valpes
Their communities

Their country .

Other peoples of the world

Their cultural heritage

The economic system, rhoney values
Communication, transportation, travel

Concepts from the Soclal Studies

As one basis for its program of social studies curriculum building,
the California State Central Committes on Social Studies went directly
to the social sciences—to the literstare, and to social scientists of the
major colleges and universities of the State. Conferences, workshops,
and committee work developed. Out of these studies grew lists. of -
concepts from eight socia! sciences, including geography, history,
psychology and social psychology, philosophy, efonomics, political
science, anthropology, and sociology.* '

S Elementary Sociel Btudies. (A Prelimizary Report) State Departmeat of Educs-
tion (Fla.). Tallabassee: The Department, 19088. p. 9.

‘WGM&WIWM&M&M.}WI&&D&
partment of Education (Caltf.). Sacramento : The Department, 1087. p. 13-49.
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Because the basic concepts from the eight social science fields had
considersble similarity and duplication, the Central Committee at-
tempted to make a synthesis of these concepts which resulted in a list
of eighteen concepts for sociai studies.®

1. Mas’s comprebeasion of the present and his wisdom in planning for the
future depend upon his understanding of the evenis of the past (hat
influence the present.

2 Change is a condition of human society . civilizstions rise and fall
valpe rywtemns Improve or deterforate | the tempo of change veries with
cultares and periods of history.

3 Threugh ail time and in aH regions of the world, men has worked 1o meet
common basic human peeds and to matisfy common buman desires sod
aspirations.

4 Peoples of all races, religions, and cultures have contributad (o the cul-
tural beritage’ Modern society owes a debt to cultural inventors of other
pMeces and times a,%

4 Interdependence I8 a constant factor in human relationanlips The
realization of seif develojw through contact with others. Roctal group-
Ings of all kinds develop as 8 means of group coopers’ion In meeting
individual and societal needs

L € The culture under which an |m‘llvidnui Is rearcd and the social groups
to which he belongr, exert gr=il nfluence on his ways of peeelving,
thinking, feeling, and S ung.

T Demorracy I dependent on the process of free fnquiry ;. this I)POF?O
provides for defining the problem, seeking data, uging the scientific meth-
od In collecting evidence, restzting the problem in terms of its interrela-
tionships, arriving at a prisciple that {s applicable, applying the principle
in the molution of the problem.

K. The basic substance of a civilizsation {8 rooted In its values : the nature
of the values (s the most persistent snd important problem faced by
human belpgn.

? Man most make cholces based on economic knowledge, sclentific com-
pariscos. analytic judgment, and his value system concerning how he
will une the resources of the world.

10. The work of soclety irn done through organized groups : and group
membership involves opportunities, responsibilities, and the development
of leadership.

11. Organised group life of all types must act in accordance with established
rules of socigl relationships and a system’ of social controls.

12. All nations of the modern world are part of a global interdependent
system of econcmic, rocial, cultural, and political life. -

13. Deniocracy is based on belief In the integrity of man, the dignity of the
individual, equality of opportunity, man's rationality, men's goodness, °
man's practicality, n:an's ability to govern himself and to sclve gla
problems cooperativeiy.

CIbid. p. 4641,
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Anthropologists hold that physically man is the p of the same
blological evolution as the rest of the animal kingdom. Man is in many
ways similar to other animals, but a most important difference exists
a8 a result of man's rationality and in the body of knowledge, beliefs,
and values that constitute man's culture.

All human beings are of one biological species within which occur the
variations called races. The differences between races are negligible.

Environment affects man's wav of living. and man. in turn. modifies
his environment. :

{. One of the factors affecting man's mode of life is his natural environ-

ment. Weather and climate that cause regional differences in land
forms, soils, drainage, and natural vegetation determine the relative
density of population in the various regions of the world.

Because man must use natural resources to survive, the distribution and
use of these resources determine where he lives on the earth’s surface

“and to some extent how well he lives. The level of his tecbnology

determines how he produces, exchanges, transports, and consumes his
goods.

These concepts, as well as those developed for each of the eight
social sciences are those considered “essential for competent citizen-
ship in our society,” hence, they provide guidelines to persons de-
veloping curricula, selecting and planning units, or teaching social
studies. In the California program, characteristics of children at
various growth levels and principles of learning have also been studied
and taken into account in relation to the social studies. Then cri-
teria of the type that may be used for the selection of content for the
social studies curriculum were indicated,* as follows:

1.

Content that involves intimate contact with those aspects of social life
that are of fundamental significance today—
Areas of importance in world affairs should be selected for major
emphasis.

2. Content that acquaints individuals with crucial data, relationships, con-

3

ditions, and problems and points up their significance to humnn
welfare— b

This calls for empbasis on that &iich is important in human welfare

and on the continual ‘of sotial understandings by hegin-
ning with the immedia group and theh expanding to include inter-
group and internations!l relatiogs.

Content that is adapted to the physical and intellectual capacities and
developmental needs of individaals—
In social studies this will hecessitate, at each educational level, ma-
terials that have varying levels of dificulty.

¢ Idid. p. 60-83,




Qo
ERIC

4

10.

11.

12.

CONTENT IN THE SOCIAL. STUDIES 31

Content that provides for individuals the actual experiencing of life

about them and abundant contact with firsthand source material—
Centent should broaden and enrich the experience of children and
youth so that their understanding of the social life around them is
continually being deepened.

. Content that provides individuals with ample opportunity for clarifying,

enriching, and expanding their understanding of basic social concepts—
This understanding will develop as individuals accumulate informa-
¢ion and use it.

Content that continually stimmulates analytical thinking on the part of
learners—

Analytical thinking will develop as problems are gtudied and soln-
" tions to the problems are formulated at each successive level

. Conteat that enables teachers to provide opportunity for the continuous

sharing of purposes, activities, and achievements in an atmosphere of
cooperative endeavor—
Individuals should live the democratic life as well as learn about it.

Content that provides, from kindergarten through junior college, for
continuous expansion of world understandings; for growth in civie
literacy and civic concern; and for the development of habits, skills,
and attitudes through cooperative participation in worthy group
enterprises—
Repetition of content at different levels should be justified on the
basis of the purposes which are to be achieved and the appropriate-
ness of the learning experiences for each level, and on the basis of
concepts identified as those to be developed.

. Content that provides £t eich maturity level for intensive study of

problems that are understandable to the participants—
This includes rclating facts from history, geography, and other
social sciences to a central theme.

Content that is organised into units that utilise, as needed, the subject

matter academically classified into separate social sciences—

. Problems of contemporary life can best be understood when the
learner considers the geographic influences, the historical anteced-
ents, and the civic, economic, and social implications that pertain
to it.

Content that stresses the realities of social life—
Realism in the social studies invelves teaching about the actual
functioning of social institutions.

Content that is readily available in usable form—

thﬂeumhlshthfmdmmurym
maps, and audiovisual teaching materials must be available.
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Emphases

Throughout the ‘elementary social studies program, a number of
emphases appear where appropriate and in terms of pupil needs and
social trends. At times these emphases may take the form of a social
studies unit and at other times they are continuing strands which are
included in many units over a period of years. Often they permeate
the entire school day and are not confined to social studies alone. Out
of these emphases are growing forward-looking practices which will
enable the elementary child of today, to assume his responsibilities
with regard to the world in which he lives.

Citizenship

An aspect of social studies and social living considered highly im-

portant for all pupils in a democratic society is citigenship. Boys

and girls learn about the rights and responsibilities of themselves and
others through their daily experiences of working and playing in
groups. Early in theirschool life, children learn that they and others
have property rights that must be respected. Later they learn about
taking turns, hstemng as well as speaking, and about the nature of
our many freedoms in this country.

With the rights and freedoms of the mdxvxdual in our democracy
comse the responsibilities of citizenship. Children learn early to carry
out responsibilities in their classroom, school, and neighborhood.
Under wise teacher guidance they care for bookshelves, flowers, pets,
school supplies, and the natural resources of their school grounds and
in their neighborhoods, as their abilities and skills develop.

Participation in many kinds of democratic processes is constantly
made possible for children so that they can develop skill in this way
of life. They have an active part in planning, carrying out, and
evaluating their social studies and other experiences so that they will
grow up as effective participants in democratic living. Problem
solving on a group or individual basis is a central part of this way of
living and learning.

Children learn many things about government in elementary
schools, both directly and indirectly. As they participate in making
group decisions, setting up standards, and sharing responsibilities
for leadership and followership in their classrooms, they are learning
ways of group governing and control. When they select a representa-
tive for a school committee or a student council, they are having their
'ﬁrst experiences in representative government.

7




Many elementary schools have student councils, which carry on
various responsibilities and activities. These councils make real con-
tributions to the school program in such matters as safety, hospitality,
health, school ground care and beautification, and celebration of hol- "
idays. They provide excellent opportunities for all the children to
participate in the management and government of their school in cer-
tain appropriate areas through representatives, democratically chosen i
by the various classes. Good practice does not imply that the student
council would pass judgment on individual children for their be- 5
havior! It does give opportunity, however, for working toward the
solution of school problems with the wise guidance of the principal
and one or more teachers.
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Economic Education

In recent years, increased recognition has been given to economic
cducation 8s an important area of learning at the elementary school’
level. Children learn a great deal about work and workers. They
learn about various kinds of management. In a housing study at the
third-grade level, for example, they learn not only about the carpen-
ter, the plumber, the contractor, and the architect, but also about the
relationships of these workers with the owner and his family. The
game concern for learning about ownership, management, and other
workers is true in the study of stores, markets, and other types of
business; and of farming and industry.

Through their various school and home experiences children learn
a great deal about saving and banking, budgeting, earning money,
and buying goods and services. They may have a play store or post
office. They purchase tickets for short excursions, often-having A
earned all or part of the necessary money. '

Progress is being made in identifying those economic concepts which
are important for children to understand and which they are capable
of learning at the various levels.” Understanding these concepts
forms the groundwork for understanding our free enterprise economic
system. These understandings, plus the many economic experiences
of children, lead them on the path toward economic efficiency, both
now and in their later lives.

* Darrin, Garney. Boonomics in the Elementary Sohool Owrriculum: A Study of the

District of Oolumbia Laboratory Bohools. (Bd. D. thesis.) University of Maryland.
College Park : The University, 1968. 401 p. .




34 SOCIAL STUDIES IN THE ELEMENTARY SCHOOL 1

Consarvatior Educsation

Since it deals with the wise use and conservation of our natural
resources in their relation to man, conservation eduoation is receiving
widespread attention in elementary schools. Soil, water, forests,
grasslands, and wildlife are some of the resources given special at-
tention. Although one or more of these resources mAay receive par-
ticular emphasis at a given time, on the whole they are taught in their
relationships to each other and to man. Often such study is carried
out in connection with the observation and development of a small
watershed, such as a small ravine or canyon.

In elementary schools an experience approach is frequently used in
learning about conservation. The children do a great deal of outdoor
work as well as reading and other classroom activities.®
~ Some children build check dams and plant cover crops on the school
grounds, at their own homes or farms, or at camp to save the soil.
Someoh;emgoodpnctimmdm&hsigmmdpoatmtopw
our water resources. Others plant trees, care for school forests, and
help with replanting burned over areas. Plants are raised by some
to provide food and cover for wildlife. Bird feeding stations are pre-
pared to help birds when the snow comes. Some schools have de-
veloped excellent nature trails or areas on their own or adjoining
property. Some of these are established in ravines or small canyons,
otherwise difficult to put to use. School ground beautification and
conservation projects are widely found and include such things as
gardens, lily ponds, tree and shrub plantings, erosion control, bird
sanctuaries, and outdoor theaters.

The children who engage in these many activities for conservation
and wise use of our resources grin much skill, understanding, and en-
joyment in their natural environment, For them conservation be-
comes a way of life.

\

Aviation

An excellent means of integration for some of the learning exﬁeri-
ences of children is provided by aviation education. Interest in
airplanes and other aspects of an aerospace age is high. As children
learn about aviation and its increasingly dramatic developments,

*Batburst, Bfie G. ond Wilkelmina Hill. Cowservetion Roperiences for CMidren.

Weashington: U.8. Gevernment Printing Office, 1887, 182 2 (Bulletin 1867, No. 16, U.8.
wamm,gmmmwmu«gmc‘q)
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they can gain many science and social studies understandings. They
can learn much global geography, including knowledge about the
people, lands, oceans, and routes over which planes fly.®

With' the commercial use-of jet planes, flying at high speeds and
high altitudes, the world's distances have been decreased markedly
in terms of travel time. More and more people will be able to travel
to more distant places during their lifetimes than was true in past
decades. Boys and girls need to know about the implications of
such rapid flight to themselves, other people of the world, and the
future of man.

The subject matter of aviation education deals with types of
planes, sirport operations, principles of flight, routes, map study,
languages involved, uses of planes, aviation personnel, and new
developments. It also deals with man’s penetration and study of
space—-with satellites, rockets, and missiles.

Aviation education is frequently taught in units which can be
found at almost any grade level where the children have an interest @
in planes and/or space flight. It is also widely taught as part of °
transportation units, especially at the third-grade lével. New de-
velopments and happenings in aviation and spa;fe flight are con-
tinuously studied as a part of current events.

TM“MM

In this decade, technological and social developments have been
appearing with dramatic and sometimes almost shattering impact on
man. Today’s world is characterized by ripid change and scientific
breakthroughs of tremendous importance. Accompanying these new
developments in automation, space flight, jet planes, atomic energy,
and medical science are changes and transitions in society—in the way
in which men live.

As automation increases, pecple tend to have shorter working hours
and thus more free time. An increase in creative, meaningful, and
constructive ways of using this time is indicated so that people’s lives
may be enriched by this developing opportunity. Machines which
do office work, run elevators, and carry out numerous other detailed
operations, as well as control whole industrial plants—such as oil
refineries—with one or a few men to manage the push buttons and
levers, release much of our manpower for increased leisure time. -

*Mehrens, ¥. B Nduoston—Adviapien—ood the Spece dga (5 Handbeok for the
Madern Teacher.) Civil Alr Patrel, Kllingtoe Air Force Base, Texae 1968, 88 p.
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Atomic energy is giving man such power as was never dreamed
of a few decades ago. How he develops this power for peacetime
uses, rather than for destruction, is of tremendous concern to all.
Currently some effective uses ars being developed in the United States
as well as in other countries. With proper handling this source of
energy can add greatly to man's standard of living and can free
him of much drudgery and toil. Solar energy is also being used
and experimented with for providing our homes, schools, offices, and
factories with heat and light.

Transportation developments duripg the past few years, since
the arrival of avistion, have been enormous. Most recent break-
throughs, such as breaking the sound barrier, launching satellites
and missiles into space, and using jet planes commercially are some
of the new developments in transportation. They havea great impact
on our lives as individuals and as members of nations. They have
brought the distant parts of the earth much closer together in time.

Atomic submarine achievements have also great significance for
transportation. This is especially true of the northwest route voyages
of submarines passing under the polar ice cap.

Communication developments continue to be seen in television,
with color television gradually coming into use. Increasingly, tele-
vision is being used as an aid to education, Sterecphenic sound offers
one of the more exciting experiments in mass media. Several new
techniques ars now in wide use to provide greater depth to the sound
that comes to our homes. High fidelity recond players have been
developed which-play records having a double sound track and pro-
jectthosoundfmtwommompiminzmmdfmmﬁw
appropriate sides of the room where certain parts of an orchestra
would be playing if in a larger space.

Medical science has made numerous breakthroughs in recent years,
such as the attack on polio and other serious illnesses. Many new
developments have appeared in the form of new drugs whose wide
use has been effective in our country and other parts of the world in
stamping out certain types of disease.

Population trends have been developing in a variety of ways which
affect our lives and society. The withdrawal of large numbers of
families, especially those with children, to suburbs has been one of
the big changes. This has caused urban deterioration in many in-
stances and has led to mushrooming suburban developments around
big cities, often with little community or area planning involved.
Satellite cities and shopping centers are also surrounding many large
cities. Finally we have the phenomenon of the continuous metropol-
itan development. This is a stretch of urban areas or cities which

u [ —
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have grown together. It may be already formed, but is often in the
process of development—along the eastern seaboard, the Great Lakes,
and at certain points on the West Coast.

Our population is rapidly growing, with the birth rate higher and
people living longer.”* This is a very mobile population, with about
one-third of our people changing their residence each year. The

many social changes and problems, affecting both children
and @Y [t

During the International Geophysical Year (the main studies, ex-
plorations, and research being carried out between July 1, 1957,
and December 31, 1958) over 50 nations cooperated to learn much
more about ‘the earth and the universe than had ever been known be-
fore. Much of the work dealt with polar explorations, solar activi-
ties, ionosphere, auroras, cosmic rays, weather, ocean depths, outer
spsce, gravity, glaciers, and earthquakes. Although the official year
was to end with 1958, many of the studies are oon?'muing and the
results will be snalyzed, used, snd reported for yesrs to come. It was
during the International Geophysical Year that the first earth satel-
lites were put into orbit and astounded the world as a part of that
year’s scientific achievements,

At the same time that man has been trying to learn more about his
world and universe, he has been attempting to learn better ways of
getting along in person-to-person and nation-to-nation relationships.
There have been many tensions between various nations and various
groups of nations. Concurrently there has been much serious effort
and at times real progress in working toward wholesome and friendly
relations among nations. y

The United Nations has served a useful function as a sounding
board where its member states may come together and discuss their
preblems and plans and those of other nations. It has carried on
much committee work and has assisted when possible in the reduction
of tensions, Its specialized agencies, such as the World Health Or-
ganization, Unesco, and Unicef have carried on many projects to help
children and adults attain health, literacy, and a higher standard of
living. They have worked to help the peoples of the world attain a

better understanding of each other.

The many technological and social developments mentioned here add ’

content to any modern social studies curriculum. Some of these new
‘deyelopnients may be found in the regular school texts and refer-
ence books. Others may not. Publishers and their authors revise
their texts as frequently as they can but it is almost impossible for

* Bducational Policies Commiseion. Maenpower end Fduostion. Washiagton : National
Education Association, 1958. 138 p.
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them to keep up with current developments due to the rapidity of
the rate of change. This means that much social studies content comes

from the news and is an integral part of current affairs as well as of
the regular social studies curriculum. -'

Spiritual and Meral Values

The development of spiritual and moral values 18 a concern of the
entire school curriculum, but it has specia! significance in the socisl
studies program. Much of cur historical and cultural heritage is at
the heart of social studies content. Through meaningful study and
activities, children learn basic elements of American culture. They
learn about esteemed ideals of democracy and about spiritual and
moral values which have made our oountry a leader among nations.

Through appropriate experiences in social living, boys and girls

learn hiow to live according to spiritua! and mora! values generally
prized in our culture. Experiences in sharing with others, in respect-
ing the ideas and the rights of others,” in assuming responsibilities for
the welfare of others, and in many other aspects of living in accord-
ance with high moral and spiritusl concepts, provide children with
the means to understand and practice these values, Asa central aspect
of their development as individuals in & democracy, each develops a
pattern of values in terms of his own experiences as well as of the
cultural heritage with which he has contact. This is an interactive
process as the individual participates in a dynamic social situation.
His environment s fects him and he a ffects his environment.
Under our Constitution there is a separation of church and state.
Thus, sectarian religion is not taught in our public schools. Social
studies programs usually contain some content about the place of re-
ligion and the church in American life. This is & part of community
study in primary grades. In some places, children may visit one or
more churches as part of becoming acquainted with their comniunity.
In intermediate grades children learn something about the religion
of people in other countries in connection with their study of geo-
graphic areas.

Throughout the Nation, much attention is being given to the de-
velopment of moral snd spiritual values on the part of our children.
Certain responsibilities are left with the church and the home. This
i18 especially true of sectarian religion. Other aspects, such as inform-

”HﬂLMe&imimu Heow Ohildren Learn About Woman
Rights. Washington: U.5. Government Frinting Ofice, 1958, 16 p. (Bulietis 1061, Ne.
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ing children about the place of religion in their lives and the lives
of people in other countries, are usually a matter for the schools.
Practices vary from State to State as to the way in which religious
education, as such, is available to children; but the development of
spiritual and moral values by our cluldmn 18 & concern of schools
every where.'?

Our American Heritage

With our American Aeritage being such an important aspect of
elementary social studies, teachers help boys and girls learn as much
about it as possible. In these days of tremendous scientific and tech-
nological developments in which our people are gaining increased
control over matter, it is easy to become materialistic in our thinking
and to forget those things which have made America great.

Most elementary schools give a good deal of atiention to teaching
about the history of our Nation, both in social studies and schoolwide
programs. The greatest emphasis on American history is usually
found in the fifth grade, where it is taught in an integrated manner
with geography. Fourth graders often learn about the history of
their State. Sixth grade children often learn about our old world
backgrounds, though the trend is toward moving this study to the
ssventh grade.

In addition to actual instruction in history, children learn about
their historical and cultural heritsge through poetry, biognphies,
stories, films, recordmg!;, pictures, and many other media. One im-
portant way in which all children learn many things about our
haﬁuge is through activities related to holidays. Christmas, Thanks-
gmng, and the birthdays of great men provide excellent opportu-
nities for reading, art, music, and dramatic activities which enhance
the understanding of our history and culture.

Since children and young people, as well as older citisens, travel
abroad or meet foreign visitors in this age of rapid transit, it is
increasingly important that they understand and respect their own
cultural and historical background if they are to interpret it well to
others. Americans have one of the richest and most varied cultursl
backgrounds in the world because of the melting pot from which our
population is formed. Schools are placing much emphasis on helping
children know and understand this heritage which nthemltoenjoy
and pmeeet and which makes our Nation great.

 %Gasmaits, Waltsr and Wilhelmina HIIL Daveloping Mors! and Spirituci Valses i

the Public Scheols. (Circalar No. 888.) Washingten: U.S. Department of Health Bde-
cation, and Weifare, Ofice of Héucation, 1068 8p.
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Geographic Understandings

More important than ever before are geographic understandings in
this age of aviation and space flight.  To be able to understand the
news on television and radio and in newspapers and magasines, it is
imperative to have a good background in geography.

As the United States carries out its responsibilities in its position of
leadership in the world. its citizens are traveling and living abroad in
increasing numbers. M ANy are sent overseas on technological and dip-
lomatic missions. Others go forth in the interest of defense. Those
who will be stationed in one place for a year or more usuaily take their
families with them. Tremendous numbers of Americans are now going
abroad as tourists due to the ease and speed of air travel (including the
new jet flights) and of other means of travel. Americans who stay at
home, including children, have Increasing contact with’ people of other
countries who visit the United States to study our schools, agriculturs,
technological and scientific developments, and the American way of
fife, as well as those visitors who are tourists and sightseers.

(Geographic understandings are developed in the primary grades in
relation to learning about neighborhood and community, seasons and
weather, where life necessitios come from, and who the people are who
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“agssist in the processes involved. Children learn a great deal about the

#%orld around them, both the natural and the human aspects. Map
study begins as neighborhood, community, and nearby communities be-
come the center of study. :

In the intermediate gradas, geography receives a very strong em-
phasis.  Children learn about man's relationships to his environment
i various type regions of the world. They gain geographic under-
standings and concepts about their State, Nation, and world. They
learn geographic principles which have applications to similar geo-
&raphic conditions in similar regions.

Time-space relationships are being given increasing emphasis in
these grades.* Not only is it important to learn about distances, but
also about length of time involved in reaching various points with cer-
tain types of transportation or communication.

Learning about the peoples of the world and their relation to their
environments 18 an important focus of learning. That geography
related to current happenings in the world has a high priority for
attention. This type of geography often requires considerable research
activity on the part of pupils and teacher to secure adequate informa-
tion about the gmgraphic)dor—g needed for fully understanding
various items in the news. »

Current Affairs

Social studies can be made interesting and up to date through
current affairs.  What children see on television and scrasn, hear on
radio, read in newspapers and magezines, and observe in their travels
and communty life is usually tied in with their social studies program.

Such events as the first commercial jet flights across the Atlantic,
the voyage of the ¥autilus from Hawaii, under the Arctic ice cap, to
England, or a visiting group of foreign dancers or singers, provide
excellent material for social studies. They may give leads to units,
area studies, or depth stodi & particular country.® They enrich
social studies learnings and ‘€xperiences from day to day.

The Louisiana social studies guide indicates significant social studies
purposes that are served by studying current events. Those listed
are found on the next page:

¥ Baton, Philllp. “Geography Today.” Grode Tescher, 78 : é14, April 1988
¥ MeAulay, J. D, “ﬁmtmm&GWM"WM”:
21-38, Janvary 184§,
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1. To create and promote pupl] interest in community, State, National, and
world affairs

2 To develop an actively desmocratic oitisen eble to interpret current, social,
economic, and politicsl problems

3 To provide training in critical reading end thinking s order to assem ble
facts accurately and to arrive at conciusions wisely

4. To develop the ability to select the importsnt issoes and problems from
the great mass of daily events

& To develop aa awareness of the interdependence of psople =nd nations tn
the worid

6 To undecrstand the relstionship betwees the past and the Mt.'

Tg——

During elementary school years, Auman relations has become an
important aspect of social learning and living. At the same time that
children are learning about social studies subject matter, they are also
having experiences in particYpation, cooperation, leadership, and re-
sponsibility, which help them grow into effective citisenship. They |
learn how to get along well with other children and with adul

In addition to learning how to participate effectively in gpdup situs-
tions, children sre learning about the history Jf their rights and re- -
sponsibilities. They learn about the Constitution, the Bi-of Rights,
and the Universal Declaration of Human Rights at their maturity
levels and as their experiences in group living relste to (these
documents. )

)

internationsl Understanding = ¥

Because of our Nation's position in world affairs and the impact of
.ﬁ.ﬁmmmmmmm&qmm
increasingly significant for our boys and girls. Emphasis on under-
standing the peoples of the world, international relations, and inter-
national organizations is widespread in our schools.

The development of international understanding is being carried
on at appropriate places lower in the grades than was formerly the
case, Primqehildmunllutbwinkindugtmund nursery

* Landry, Thomas R. end Mabel Collette. rm.mmmumrmm
Gredes ummmmmmmaumum.hudm-

Schools). BState Department of Edueation (La.). Bates M:NWI'\‘)
p. 33
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schools are having initial experiences and contact with people of
other countries through travel, television, books, foreign visitors,
and other means. At school and in their communities they may often
see and hear visiting teachers and play with children from other lands.
They meet parents with foreign backgrounds or interests. They begin _
to learn about international organizations through the uctivities of the
Junior Red Cross, UNICEF, and UNESCO. They attend or partici-
pate in observances of an international nature, such as Columbus Day,
United Nations Day, Human Rights Day, Christmas, and Pan-Amer-
ican Day. Kenworthy points out that : **

Actually, any careful examination of the lives of young children will
reveal that the wordd impinges upon them eéven before they go to school
and certainly in the premchool years. Some children have boets born abroad
or have lived In other countries in theme early yeara Bome of them have
relatives who are abroad in business, government, or military service The
adulis around them sre reading newspapers, looking at television programs
which inclode the wurid, and discussing world affaire. Many children
Mtthlim There are celebrations of UN. Day or Week
in the school or community. Often there sre people from abroad in thelr

neighborhood ‘or shops with foreign goods in them. The movies give them
another view of the world—although not always = correct one.

In these and other ways children today are being introduced to the world
early in life. The achools have & responsibility to belp make this (ntrodue
ton a correct ome, carried on (n e stmosphere of respect, understanding,
and interest.

By the time puplln reach the t.hlrd grade, their principal interest
in social studies centers upon community life, but it is extended in
many instances to how people live in communities of other lands. For
instance, when children are learning about transportation, they not
only learn how people travel or transport goods in their community
or region, but how transportation is similar or different in other parts
of the world. In communication units, children begin to learn a
little about foreign languages, including a few expressions and songs.
With food, clothing, and shelter, the children learn how each of these
life necessities is provided in their own communities, and also gain
an introduction todnmtnmoftbeaethmgs in other lands.

In intermediate grades children have many additional opportuni-
ties to develop intemational understanding. They study about type
lands and peoples in the fourth grade, learn about people of other
American nations in ﬁﬁhormxthgndo,md about people of the
’ Eastern Hemisphere in the sixth or seventh grade. While such studies
are usually fairly comprehensive, still they must be considered intro-

» Keawerthy, Lebnard 8. lmomsmvm New York : Harper and
Brothers, 1056 }ll.
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ductory and elementary in nature, and should be followed up by
appropriate studies in junior and senior high school. '

There is a growing trend toward introducing depth studies of one
or more countries at the sixth-grade level. An example of this was
the study of Pakistan undertaken by 28 elementary schools of San
Francisco.” The Pakistani consul spoke to the children and helped
them secure informational materials. This study was connected with
a Share Your Birthday project and many of the children who had
birthdays during the period of study gave one of their birthday gifts
for a child in Pakistan. The Share Your Birthday Foundation, of
Philadelphia, made it possible for a child ambassador and a teacher to
go to Pakistan. Among other responsibilities was taking letters from
San Francisco to Pakistani children. The boy ambassador sent letters
and the teacher sent letters and press releases back to San Francisco
to share their experiences with the children and teachers who had par-
ticipated in the project.

In 1959, India sent a child ambassador to the United States. She
presented letters and toys to American school cldren and mude
friends with all whom she met. Later India sent a baby elephant to
visit the same school systems which the chiff had visited. The ele-
phant now makes her permanent home in the National Zoological
Park in Washington, D.C., where she is a symbol of friendship between
the children of India and the United States. On the day when the
child ambassador arrived, children in the schools observed an India
Culture Day, an outgrowth of their interest and study about this .
country. Among city school systems which participated ig this
project were Washington, New York, Philadelphia, Allentow a.),
and Rock Island (Ill.). Arrangements were made through the Share
Your Birthday Foundation, the People-to-People Committee of the
U.S. Information Agency, the U.S. Office of Education, the National
Education Association, and-other cooperating organizatiog and indi-
. viduals in India and the United States.

Concentrated study of Latin American countries with emphasis on
current economic, political, cultural, and educational problems rather
‘than the quaint and picturesque colonial and Indian traditions is be-
lieved to be of extreme importance in maintaining friendship between

7 Kent, Tennessee. ‘‘Pakistan suuﬁonr-mrtbdu Program.” Oslifornia Journel of
Elementary Education, 26 : 3334, August 1987.
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our people and the other Americas, which can only come about through
mutual knowledge and understanding.'* .

Recently a unit study of “Living in South America in an Air Age” **
has been developed by the San Joaquin Valley Section of the Cali-
fornia Association for Supervision and' Curriculum Development.
‘The greatest depth in this unit is allocated to the study of Brazil,
largest of the South American countries.

Asian studies, which are receiving incredsed emphasis, need as much
attention as possible. Schools are placing much more value on Asian

Celifornia State Department of Edusction
Enjeying a meal in the Japanese manner.

studies as they realize how important it is to secure better East-West

understanding and friendship. A decade or so ago our social studies
courses of study and textbooks often emphasized Europe and our
European backgrounds to the point of inadequate coverage of other

18 Baker, G. Derwood end Franklin K. Patterson. Latin American Studics: A Teachers
Guide to Resource Materials; and Venmessela: A Resource Unit tof:Upper Elementary
Grades. New York: Educational Section, Creole Petroleum Corporation (1230 Avenue of
the Americar), 1957 and 1968. 27 p. and 16 p. .

® Living in South Amerios in on Abr m California Assoclation for Supervision and
_ Curriculum Development. Pasadena: The Assoclation (867 Pasadena Avenue), 10068,
95 p.
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parts of the world. This focus has changed with the war and post-
war years and now increasing attention 18 being given to gaining a
better understanding of Asian peoples and lands. '

Africa, with its several new developing republics, is another area
being given greater attention in social studies programs. As this
continent makes increased progress, it secures more attention in the
news and in the social studies programs of elementary schools.

Many children become interested in the United Nations through
television, radio, magazines,.and newspapers. Increasingly those
who live in nearby States goon field trips to visit UN when they are
in the fifth or sixth grades. These children see the various meeting
rooms where the United Nations sessions are held and other points
of interest in the buildings. ~They listen to their guide and ask ques-
tions for information, 5

After the sixth grade of Randle Highlands School in Washington,
D.C., visited the UN, the chi'dren wrote letters about their trip. Ex-
ocerpts from these letters follow:

I would like to tell you about our trip to the United Nations building on

October 12, 1967. We started studying about it several weeks before we
. left, soourtrlpwuldbelntereoﬂngudedmuml; so we would under-
stand it.

When our group arrived at the United Nations building I thought that it
naoneottbemoatbeautlfnkbuﬂdmplhueevernm,mnyme
Secretariat part. I liked the glass windows.

Our group had a guide who was from Indie. 8he took us to the General
Assembly room first. It was a huge room. I liked the seating of the
translators. After talking about it we went to the next rooms. It has very
modern architecture and art. Aﬂerndngautheroomawewentmthe
store downstairs. Then we went to dinner. I thought the United Nations

. building was very interesting and educational. I thought it was a very
nice trip.
—from Johw’s letter

When we got to the United Nations the first thing I noticed was all the
windows. I later found out there are over 5,000 windows. .

Our guide was from India. She was very nice. She took us to five
divisions of the United Nations. We also saw a bell made of coins from
countries belonging to the United Nations. There are so many things we
dldleoth.tlmuldnotbeclntowlyounboutallotthem. We had a
very nice time and learned a lot about the United Nations.

) ~—from Sharon’s letter

I would like to tell you a little bit about our trip to New York. Our
train ride to and from the United Nations was fun. Once we arrived we
had:nldeutomkemonnwnrofthebnudlu. We saw the General
Assembly and the other councils. Our guide told us the history of each
room.
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I would like to thank you for the information you sent us. I was very
interested in UNICEF. I like the way children go out to collect money for
this organigation on Halloween. In fact, most of our class is going to work
for UNICEF this year. I hope children of the United States collect enough
money for needs of foreign children.

—from Ricky's letter

I have enjoyed my study sbout the United Nations. When we went to

. New York I bought a study kit for one dollar. It had a map of the Trust

Territories. It also had about fifteen other very interesting books.

I've been reading a pamphlet called, The United Nations in Brief. It
is very interesting and I thoroughly enjoyed it. I have been skimming
and I especially enjoyed the part about the United Nations. Here is part
of it: “Millions of the world’'s children are ill, undernourished and ragged.
Many are homeless and orphaned. To help in their care the United Nations
has provided supplies, equipment and technical training for the care of the
millions of children and mothers who need help.”

ot —from Bill's letter

On October 12, 1857, on a Saturday, we went to the United Nations. I
liked ‘the General Assembly best because it was so big. We got to sit in
the chairs and see the earphones with the six different language controis
on the dial. iThe trip back to Washington was very nice.

' —from Mary's letter




CHAPTER 5§
Methods of Instruction

any one method of teaching the social studies in elementary
ools. They tend to be creative and often experimental in their ap-
proach to teaching. Seldom do they teach a given item with one
group of children exactly as they did with another group at another
time. Part of this situation is due to the fact that teachers encournge
pupil participation in all phases of the learning situation, including
Y the planning. And children are creative! . The learning experiences
are developed to meet the needs and interests of the children and of
the society in which they live. This is an interactive process between
-children and their environment, with the wise guidance of teachers,
parents, and others concerned with their education.

The most widely found plan for organizing the learning experi-
ences of children in the social studies is the wnit method. It must
be understood that there are many varieties of unit teaching, extend-
ing all the way from those which are subject-centered to those which
deal primarily with the concerns of children in their environment.
Based upon gestalt, or organismic psychology, this method develops
social studies experiences and learnings in large, related areas of
learning, rather than in small segments. Such units are large enough
to contain much of concern for every child, yet small and definite
enough for each to grasp the more significant aspects.

Since relationships wre important in unit teaching, this method
lends itself to considerable integration of subject matter, such as

geography, history, economics, civics, science, language arts, and the
fine arts. It also provides excellent opportunities for the child to
develop as an individual and to gain a knowledge of his world so
that he feels at home with regard to his surroundings. ‘

48

MODERN TEACHERS seldom follow a theory that there is
8¢
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Unit Teaching

Selection of units is done in various ways, in various places, and at
various times. For the most part, units are suggested in courses of
study or curriculum guides. Increasingly there is opportunity for
teachers to select units within the scope, center of interest, or other
framework recommended for their grade. Usually they do all or
part of this through cooperative planning with their pupils. In
most school systems a few units are likely to be required for each
grade, but with some provision for adding others. In other school
systems a series of units may be required for each grade level.

Preparation for teaching a unit generally involves developing or
locating a resource unit from which ideas and information may be
drawn as the unit is developed. It also involves considerable read-’
ing, studying, and sometimes trwelinghso that the teacher has a
good background for teaching the unit. Finally, most teachers col-
lect a good many materials, including audiovisual aids, before they
begin to develop a unit with the children.

Often teachers set the stage for a unit, by displaying pictures, maps,
posters, realia, and reading materials in the room just before or at the
very beginning of a unit experience. These have the effect of interest-
ing the children in the new unit and then becoming aids to learning.

* Occasionally a teacher varies this procedure by using the bare stage
technique and leads the children to carry a main responsibility for
bringing suitable nfterials to the classroom and displaying them. In
instances where the unit grows out of children’s problems, no stage
setting is needed. In any case, the children are encouraged to bring
materials related to the unit from home, the library, and other sources
of material in the community.

Regardless of how much pupil participation there is in the selection
of units, there is likely to be much pupil activity in the planning.
During the early days of a unit, pupils and teacher plan together for
the best ways of carrying out their study. They usually discuss and
post a record of :

| Problems to be studied or sol ved
| and/or
Information to be found
hlnﬁwec.ndolnthlsnnlt
Where we can find information.

o , )
‘ &
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Since children are usually alert, enthusiastic, curious, and imagina-
tive, the plans in which they participate are often more alive and orig-
ingl than when the teacher works them out alone.

The early days of a unit experience are usually thought of as the
orientation phase. During this initial part of a unit some of the most
common activities are likely to be :

' Examining pictures, maps, globe, and objects related to the unit topic
Seeing a fllm or fllm strip )
Making plans for developing the unit
Forming committees for different parts of the work
Going on an exploratory fleld trip
Collecting study materials
Developing bibliographies
Making charts for keeping track of the progress of Individuals, committees.
and groups (vocabulary, reading, construction, writing, etc.).

After a8 week or two of planning, organizing, and exploring the
unit area, the children are usually ready to concentrate on informa-
tional activities for a few weeks. / They read, discuss, interview, ques-
tion, observe, listen, and experintent to find answers to their questions
and problems. These activities fﬁq\uently include:

Reading for informatfon and to find ans;}No questions and problems

3
i

- Viewing informational illms or film, strips.
\‘_’
Listening to recordings and people
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Carrying out experiments

Taking notes on needed information

Studying maps and globes

Taking field trips to gather informatfon

Making collections

Writing letters for information

Interviewing appropriate people

Studying pictures for information .

Reading the landscape for geographic information
Discussing unit problems and progress

Sharing information in small and large groups
Keeping a record of information each child is gathering
Organising information on charts and graphs.

Children usually need help in learning how to take effective notes
on their reading, listening, experimenting, or observing. When read-
ing it is essential that they learn to distinguish between the important
and thé unimportant, taking notes mainly from the former. They
gain skill in recognizing the central idea of a selection. They write
it down as & main topic or idea. Then they ascertain the significant
details and record them as subtopics. ’

Thus children learn to use simple outlining as an aid in notetaking.
They learn to select and record important and supporting informa-

- tion. They learn to distinguish between the “forest and the trees.”
Children also learn to take notes on things they may wish to re-
member by converting a paragraph to a sentence or phrase, and by
making a list of words that indicate steps in a process.

Similar skills.can be developed for taking notes when listening.
In this type of situation, pupils must learn to grasp the speaker’s
ideas as he presents them, with little opportunity to go back unless
there is time for questions. Also they must often write faster than
when taking notes on reading.

After informational activities get under way, children begin to
share their findings with each other and to present information in
many different ways. They may engage in creative writing, drama,
painting, or music. They may construct something. These are gen-
erally considered empressional activities. Or, the children may carry
out the work aspects of some problem-solving activity, such as beau-
tifying and conserving the natural resources of the school grounds.

During this expressional or big activity phase of the unit, the chil-
dren are still engaging in study activities, but their attention is often
focused on the big group activities of the unit, be they expressional
in nature or a school or community project to be carried out.

Qo ‘
FRIC e —
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Children censtruct their ewn ‘‘covered wagen.”

It 1s impossible to list the many types of activities found during
this expressional or action phase of the unit because of their great
variety. They may be:

Making a wall or fioor map of the community
Setting up a clothes care center

Building a bird-feeding station

Making sn exhibit

Painting & mural

Having a picnic

Taking a trip on a bus, train, or plane
Taking photographs

Making & book of creative writing and art
Making things to beautify our homes
Preparing a shadow puppet play

Visiting a television station, a museum, or the United Nations

Presenting one or more phases of the unit through a movie or slides. (Tape
recordings may be used to accompany the slides.)

Creating s play or choral speaking program related to the unit
Developing a television or radio program.

Some unit experiences flow smoothly into the next if the subjects
are closely related. However, most units are completed by one or
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l Colifarnis Sisis Dipertment of Bduretion

After a ‘‘ploneer’’ dinner came dancing and singing.

several culminating activities. This 18 in accordance with organismic
psychology inasmuch as the principle of closure, or completeness, is
followed when the experience is evaluated and rounded out.

It is usually important to look back at the unit as a whole, to eval-
uate its outcomes in terms of the objectives agreed upon at the begin-
ning, and to assemble some of its most outstanding developments to
share with other pupils or with parents. Kvaluation types of cul-
minating activities may include:

Writing about most imjortant things lesrned in the unit
Taking teacher-made objective tests

Playing test-type games

Having a quiz-type program In radio or TV farhion

Discussing the best things about the unit experience and how the next unit
can be better.

Sharing types of culminating activities may take the form of :
Giving a program for parents in which unit accomplichments are shown
through exhibits, c rama, and other means
Presenting a play for children of other rooms

Having a parade involving ¢ostumes, posters, apd other things that have
been made

Holding a fair in which many things are shown or demonstrated (commu-
nication, conservation, etc.)

Presenting a children’s fashion show, with child medels or puppets to show
kinde of clothing for different weather and different oceaslons (clothing
unit).
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The remainder of this chapter is concerned with several different
methods used widely m good social studies teaching and learning
They may be part of the unit method of organization for learning,
as 18 moft often the case, or they may be used in a different type of
program where topics are studied as they come in a course of study
or textbook, or as the need arises, without going through all the
phases of & unit experience. !

Teaching Problem Solving

\

A problem solving approach to teaching and learning the social
studies has great value in the development of the child. Becaus the
field of social studies is fraught with problems of men and ,
this study techmique is especially appropriate. As children grow up
and throughout their lives, they will profit by skills and attitudes
they have gained from solving problems. '

Two basic types of problems are usually included in children’s
social studies experiences. One type has to do with real problems
of living, related to social studies, which the children encounter. For
instance, they frequently have clothing problems such as those due
to outgrowing their clothes, rips and tears, changes in styles, changes
in weather. Aguin, children meet problems of social or group living :
how to show hospitality to visitors, how to prepare a luncheon, how
to form committees, how to cooperate with a group, how to secure good
representation on a student council. : ,

Another type of problem is more subject-centered. It is a way. of é
developing an area of learning, important to the children, through
studying the problems involved. Many social studies units are
planned ‘and carried out by “Problems for Developing the Unit."
Such a list of problems presents the content of the unit or study plan
rather than a mere outline of content. It focuses attention on the
problems of the subject matter to be mastered. It leads both children
and teachers to be concerned with the problems and issues of a topic
rather than the acquisition of subject matter alone, important as this
may be.

Illustrative of problems suggested for an entire year are the
following six from a handbook for Kansas teachers' which relate to

—_—

! Btudies in Boolel Léving. A Handboek for Teachers. State of Kansas m-t
of Bducation. Topeka: The Departinent, 1882, p. 19.

L
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Demenstrating pestal services.

P the major area problem for the second grade, namely, “How do
people in our neighborhood live together!” The problems are:

1. How do families work together to make a neighborbood ¥

2 How are neighborhood needs supplied? (Food, drisnking weler, clothing,
homes, elc.)
3. How do workers In our neighborhood help to mske it & good place In
which te Yve? :
a. Thoss who guard our safety (trafic oficer, fireman, westherman,
eto.) s
b. Thoae w@o help to keep us well (dootors, nurse, dentist; efc.)

c. Those who supply some of our dally needs (groceryman, deker,
butoher, farmer)

d. Those who belp us enjoy our free time (fricsds, Hbreries, radio)

¢ How can we help to make our neighborhood a better plece in which to
live, work, and play together?

Q i : |
’ *
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« 5. How do peighborhoods work together In a community? (Ferm neighdor
hoods, dusiness districts, factory districts, residential neighborhooda, ete.)

@& Roads out of the neighborhood.

An t:n.mplé of su;tges(ed‘ problems for developing a unit are the

following for the sixth grade from a New York City curriculum
bulletin : *

1. How con o family use its letsure time eflectively in s 0son community? 4

Invite the director of the neighborbood playground. a sanitation
worker, the librarian, the museum curetor, etc., to discuss how they
serve you and how yop may belp thn. What facilities do they make
available to you? When can you use these facilities?

= How did you and your family spepd last weekend! Do you spend )
. every weekend the same way? What places In the community are
open to you and your family? What can you see or do there? How
many adults use this facility? How is money provided for such
leisure time activities?

2. WAy do we pay teres?

For what articles of dothing have you shopped lately? Besides the
cost,” what was added to the bill? Why was this tax necessary® q
Who decided that it should be collected from us?

Name some tazes that your family has paid recently. Where does
this money go?! Why does our government need so much money ¥

8. Hose cam we set up our clase as a miniature government !

Who should make the lawsr? Why do we need lawa? Who should
be our leader? What kind of person should a leader be? “If diMcul-

ties arise, how shall we molve them?
TN

* How can we arrange our rules to form a constitution? Where can
we find a copy of a constitution? Can we write our constitution to

resemble this one? How will ours differ? :
¢

: <
4. How do the printed page, rddio, and television Aelp wua to understand our
swoorld today? o -

To what news broadcasts do you listen? Have you learned some
stirring news this week? Did you hear any conflicting report of
this same news event? How do you account for that? What shall
we do about conflicting reports?

/ Why do we want to have a clams government® List the reasons

Wbo' decides in our country what is printed or broadcast? Find
out if this is so in other countries. When did our struggle for a
free press start? Where can we find our guarantee of a free presas?

* Soclel Studies Grades 5—6. Board of Education of the City of New York. New York :
The Board, 1982 p. 67-68.

?
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As the children have many experiences with problem solving of the
types described above, they learn this technique as a way of life
They learn how to identify problems and how to gain needed infor-

~mation for solving them. They learn to plan and organize for the
. challenge involved. They try to avoid the pitfalls of prejudice and
upset emotions which sometimes accompany certain types of problems.
They work together in groups and committees. &)meumm they work

alona.

As problem solving progresses, children learn skills of scientific
thinking? They are led to study problems thoroughly before reach-
ing conclusions or solutions. They grow in the ability to discern dif-
ferences, to probe issues, to see relationships, to weigh alternative .
actions, to make decisions and generalizations based on insight and
information, and to evaluate conclusions or solutions through use in
real situations. They learn to take necessary action toward the solu-
tion or reduction of problems. They grow increasingly in the inclina-
tion and ability to assume responsibility for the welfare of others as
well as themsel ves.

The identification and selection of problems by children and teachers
comes about in varied ways. Often a probjem is encountered in the
children’s daily living and learning experiences. This could be a
problem related to safety at school and traveling to and from school,
or it might be a problem of finding and developing leaders for study
groups and comnfittees.

Problems related to an area or unit of study are often set forth in
8 resource unit or curriculum guide. The study of such problems
gives the pupils insight into various aspects of the topic. Sometimes
teachers prepare a list of study problems for their pupils.

Increasingly the trend is toward pupil participation in the identifica-
tion, selection, and organization of the problems to be studied during
a unit, enterprise, or subject study. The teacher plrtl(‘lplttes guide
and leader during this process.

Solution of the problemns is carried out through experimentation,
reading, observation, discussion, oonstructlon, and many other types of
activities. These may or may not be camed on as part of a social
studies unit. N

*Blackwood, Paul B. How OMdren Learn fo Thak, Washington: U.S. Goverament
Printing Office, 1951. 19 p. (Bulletin 1951 No. 10, ;mzamu.m
tion, and Welfare, Ofice of Bducation.) . . ‘

e

Q.
L1




B

58 ~ BOCIAL STUDIES IN THE ELi)M’IN’I‘ARY SCHOOL

Developing Projects or Enterprises

Carrying out projects, or enterprises as they are sometimes called,
1s a very appropriate method for use in social studies because it usually
involves learning through experiences. The project method can be
an important aspect of unit teaching or learhing, or it cam be the
center around whigh social studies experiences and learnings are
organized. ’

Many schools carry out conservation projects, such as school ground
conservation and beautification of school gardens, without these ex-
periences beigg a part of a unit of study. At other times the children
‘carry out projects, such as a pet show, a communication exhibit, or a
play store, as a “big activity” in a social studiesunit.

Projects usually develop from pupils’ interests and creativity as

pupils and teachers plan their study activities together. The proj-
ects often emerge naturally from observation, discussion, reading,
and playing together. They tend to'fill a need for large activities
‘ and enterprises on the part of the children. .In general they fill a
need of the children or give appropriate outlet for expressing their
i 'y  1deas and interests.
' With the guidance of their teachers, the children organize for
carrying out their project. They outline the various parts of the
i project. They divide into committees or work groups.. Each child
1
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participates in some way and assumes his responsibility for the group
enterprise. The teacher plans daily with the children concerning
time for workirig on the project, tools and materials needed, and skills.
to be learned. He acts as consultant and guide as the work period
ges on. After the projéct work has been completed for the day,

children and teacher tgke stock of accomplishments, evaluate achieve-
. ments, and plan for next steps. :
e project is completed, arrangements are made for sharing
) m people. Parents or children from another room gge often
L invited to view the project if it is an exhibit, parade, m@mﬁc
production. Some projects such as a nature trail are shared With the
entire school, others such as a safety plan with the community, and
others such as a collection of children’s drawings with a foreign
b country.

] ; .
WheR the outcomes of a project are evaluated in terms of oppor-
o tunities for pupil growth, the teacher usually finds development in
= such aspects of learnings as: -

@

problem solving

v/ eooperation with others
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acceptance of responsibilities )
ability to locate information
construction skills
use of tools ‘
communication skills

insights and understanding "
creative expression.

3
Teaching Reading in the Social Studieés

L)

Children usually need special help for reading social studies ma-
terials. Vocabulary recognition and development, work-type read-
ing, locating information in books and magazines, and reading graphs
and charts are some of the skills which they need to develop. These
types of reading skills may be learned at the same time the children
are engaged in reading social studies material. In fact, social studies
offérs a splendid opportunity for children to gain mwst of the basic
gkills in work-type reading. } .

Where the unit method is used, the special vocabulary for each
unit usually grows out of the children’s experiences, rather than from
a teacher-prepared list of words made out in advance. As the chil-
dren from their discussions, trips, activities, and exploratory and
later reading begin to use'new words peculiar to the unit, the teacher
or a pupil writes these on a chart or picture dictionary, which is
posted irf the room so that the children can see it or refer to it at all
times in connection with their expressional activities. By such a
technique, children often learn to use (speak, wfite, spell, compre-
hend) s wide variety of words, some of which may be years ahead .
of the usual level for vocabulary for their grade. The children have
less difficulty in understanding the meaning of the words because
these words came from them and their own experiences in the first
place. Sometimes these word lists become the center for word games
of various types, thus providing review through a play activity.

In addition to the above type of vocabulary building, children
often need help i learning to attack new words in their social studies-
reading materials which they may not have encountered in any other
sitiiation. One of the best methods to emphasize in social studies
reading is to get the word h the context clue. Since reading
for meaning is all important in the social studies, children are urged
to get the meaning of words as they occur in sentences and paragraphs
in relation to the other words and in relation to the thought or in-
formation being presented by the author. Such phonics instruction

.a8 will facilitate the mastery of new words can help the children,
830711 0—060——8
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especially if emphasis is put on word beginnings. If a child is read-
ing a paragraph relatively well, understanding the meaning as he
proceeds, he can often tackle a new word successfully if he can silently
sound to himself the first part of the word. Then the rest frequently
comes automatically, if his attention is focused on the meaning,

Because social studies materials are usually crammed with tre-
mendous quantities of information and details, pupils profit by spe-
cific instruction: ifi’ work-type. reading. They are helped to read
primarily to gain’the author’s central thought and secondly the sig-
nificant or supporting details. They learn to select the important
from the less important. They learn to look for the suthor's signals
to the reader about important ideas and concepts, such as center and
side headings, heavy type, italics, topic sentences, and pictures,

Showing the pupil a definite purpose for reading social studies ma-
terials helps him read more effectively than merely giving him a page
assignment. This takes the form of reading to find answers to ques-
tions, solutions to problems, needed information, or the author’s point
of view; or to pursue a special interest.

Soctal studies reading requires many skills in locating information
in books, magazines, and other publications. Children need help
from the teacher in the use of the table of contents and the index. They
need instruction in how to locate information rapidly in encyclo-
pedias, reference books, almanacs, and dictionaries.

Many teachers lead the children to develop their own bibliographies,
including page references, from the materials available to them about
a social studies unit or topic. The bibliographies are sometimes posted
near a reading center or reproduced so each child may have a copy.
They become a valuable study guide for the children in gaining
information from a wide variety of sources for their social studies
problems and interests. In many classes records are kept of each
child’s reading during the study of a unit. Various ways are worked
out, such as informal oral or written reports or creative writing, to
help pupils and teacher keep track of the scope and effectiveness of
the reading.

Skills in reading graphs and charts are needed for many types of
social studies materials, especially in middle and upper grades. When
such items begin to appear in the weekly newspapers, magazines, and
textbooks being used by the class, the teacher helps the children obtain
information and understanding from them. He also leads them to
make simple graphs and charts of their own about such subjects as
foods and resources so that they learn the processes through experi-
ence. Then they can read and interpret better the graphs and charts
prepared by other people.
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’
Helping Children Study Maps and Globes

Increasingly children are having the opportunity in the primary
grades to gain information from maps and globes. Globes are used
early so that the young children will gain the concept of the earth
as a sphere, and are usually simple as to detail so that they are easy
for the children to understand.

At first the children learn to locate the spot on the globe that shows
where they live. Later they learn to locate places mentioned in the
news or in children’s literature or social studies textbooks and sup-
plementary materials. Thps they begin to associate their own home
place with these other places more distant in space.

In kindergarten, children paint representations of their gardens
which show space relationships. They also represent farms and neigh-
borhoods involving such relationships with their blocks.

First graders often have beginning experiences in map making.
Sometimes they draw simple maps of their trips and excursions or of
their school neighborhood, perhaps showing safest places for cross-
- ing the streets on the way to school.
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tremendous importance in intermediate grades. Globes, world maps,

‘the same place. Then they progress to’the use of maps and globes
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In second and third grades, children begin to draw or construct maps
of their own neighborhood or community. By third grade they may
sketch maps showing other communities and the routes to them.

Increasingly wall maps are used in primary grades. The children’s
world is so wide because of television, radio, travel, and reading
that it is helpful for them to have a map available for locating places
of interest. Many third-grade textbooks provide for early map study
by progressing from picture maps to those employing more abstract
symbols to indicate places, routes, and the natural environment. This
progression of map study begins with the local neighborhood and
moves to the community and other communities. In connection with
the study of Indians, Pilgrims, and the discovery of America by Co-
lumbus, maps of the United States and global maps of the world are
often introduced. ’

The social studies guide of New York City for grades three and
four ¢ points out that :

There are many situations in which a map or a globe can clarify and
enrich learnipng. Children who are Investigating the sources of the milk they
drink may profitably consult a map of New York State. Studies of the
bread they eat, or the clothes they wear may lead to a use of & map of the
United States, or a globe of the world. And of course, the use of maps and
globes can clarify and enliven the study of current events.

Understsndi;\g maps and globes and skills in using them are of

and msps of continents are necessary for fourth graders who study
type lands and peoples. Those who study their own State at this grade
level can learn a great deal from various kinds of State maps—histori-
cal, highway, railroad, rainfall, physical, product, resources, and
other types. g ' ‘

Fifth graders use United States and Western Hemisphere maps a
good deal. Sixth graders need maps of the Western Hemisphere, Latin ﬂ
America, sometimes the Eastern Hemisphere, and always the world.

Children can learn to glean much information about an ares from
8 map or maps. Probably they first should have an opportunity to
learn what they can through the less abstract media of pictures.
These may be photographs or drawings in textbooks or other publica-
tions, or on a bulletin board. They may be in the form of filmstrip,
slides, or film.

From a picture of a familiar place, boys and girls move to a map of

to find information about other places. In this way they are able

¢ Boclal Studies Grades 3-§. Board of Bducation of the City of New York. New York:
The Board, 1968. p. 6. . . a
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to move from the readily recognizable to the more abstract in & mean-
ingful manner. From maps and globes pupils can learn a great deal
about the location, size, climate, altitude, relief of the land, popula-
tion, railroads, plants and animals, products, and industries of a re-
gion or country. After children have secured information about a
place through pictures and maps, then they can gain much more
understanding through reading. They have a -readiness for the
printed symbol.

During these intermediate grades, children gradually learn the
meaning of the various map symbols, colors, and lines of latitude and
longitude. They learn about directions and the relationship of maps
to landscapes. They gain many skills in the use of maps and globes
in connection with travel routes, such as those of history, aviation,
and atomic-powered submakrines. This study helps them achieve an
understanding of the global nature of our earth—why great circle
routes are shortest, which seacoasts dre rising and which are settling,
why watches must be moved ahead or back when one is traveling East-
West distances, and why seasons are different in the several climatic
zones of the earth.

Through these many experiences in using maps children learn a
number of basic skills necessary for interpreting and using maps fully
and well. The teacher may wish to use the following * as a check list
to see whether his pupils are gaining skills appropriate to their ma-
turity level :

1. Read directions and orient maps with reference to their own positions.
2. Understand the scale of a map. ‘

3. Compute distances on a map.

4. Find places on maps by using latitude and longitude. '

5. Read symbols and translate them into the realities for which they stand.

68 Discern and describe the location of features with reference to one
another.

7. Discover similarities in patterns of distribution on several maps showing
a variety of cultural and natural features and conditions.

8. Recognise and analyse correlations (relationships) among patterns
of cultural and natural features and conditions as opposed to mere
coincidences.

-}leehr.!!nnl'.moum A Tentative Guida to Using Mape & Glodes. State De-
"umtdlhatln (Fla.). Tallahasses: The Department, 1988. p. 8-9.

. ]
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Developing Other Learning Skills

Observation skills have an important role in social studies. Chil-
dren have many opportunities for developing this skill in connection
with field trips, television programs, filins, and exhibits. They can be
helped to gain skill in seeing similarities and differences, relationships,
degrees of difference, significant things or happenings, interesting de-
tails. Awareness of things about him and their significance has great
value for the individual. Among other things it helps him gain im-
portant inf tion and concepts in the field of social studies. The
teacher helps in"developing skills in observation through: (1) encour-
aging an inquisitive attitude, (2) much listening to children’s accounts
of their observations and reactions, (3) raising questions, and (4) en-
couraging children when they evidence accurate observation with
understanding.

Communication skills—listening, speaking, reading, and writing—
must be used throughout social studies learning and experiences. Of
these, listening ® is the most frequently used. Reading and discussion
skills have been treated earlier in this publication, so will not be in-
cluded here. B '

One cannot ,assume that every child listens well. Most children
need to learn to concentrate on what is being said, to grasp the mean-
ing, to consider itesignificance, to detect slanting or prejudice, to eval-
uate the accuracy, or to analyze the point of view of what is being
said.

When children are listening to cldssmates, teacher, resource person,
television, or radio, they may be guided to: (1) listen for a purpose,
(2) take necessary notes, (3) remember most important points, (4)
raise further questions, (5) act on appropriate suggestions. ‘

Social studies experiences offer many opportunities and present
many needs for acquiring skills in writing. As children engage in
social studies they need to write letters for information, and of re-
quest or appreciation. Increasingly they exchange letters with chil-
dren of other countries or other parts of the United States.

Notes:reports, creative writing, outlines, and charts are some of the
other types of written expression used frequently in the social studies.
. As the children engage in these many written experiences, opportuni-
ties arise for appropriate instruction in handwriting, English lan-
guage, and spelling skills. After making a first draft of & written se-

¢ Carpenter, Helen McCracken, (ed.). ORiRs in Bocia! Studies. Tweaty-Fourth Year-
book. National Counmefl for the Soclal Studies, National Bducation Assoelation. Wash-
ington : The Couneil, 1958. Ch. . - : .
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lection, they should be encouraged to polish the piece and correct all
errors before it is submitted as a finished product, whether it is to be
sent as a letter or hecome part of a class booklet. Often children work
in pairs or teams to correct mistakes and thus improve their work.
(Care should be taken during the polishing or editing process that a
child's writing is not spoiled from the creative point of view.

Textbook Use

Textbooks have a very important tole/as far as social studies meth-
ods go. Modern practice usually means using textbooks as a basic
_4reading reference for social studies learning. Many other reading and
““audiovisual materials are used also. This does not mean that pupils
must follow a textbook page by page and from cover to cover to learn
social studies effectively. The text is an aid to learning, to be used
often and whenever helpful. It does not control what must be learned.
This is the province of teachers, curriculum committees, and super-
visors, all working together, and with sonie degree of pupil participa- -
tion in the planning.

In some classrooms there are enough copies of a basic text for each
child to have one. Insuch rooms, many other social studies books are
usually available to supplement the information provided in the basic
volume. With other classrvoms there may be small sets of from 6 to
10 books alike for individualized and small group work. Both of these
methods of using textbooks make possible the consideration of infor-
mation and ideas from more than one author or group of authors,
thereby enriching the learning.

Including Fine Arts ' .

To secure maximum learning, it is desirable to include the fine arts
whenever they can enrich and add depth of understanding in social
studies. While this is true throughout the social studies program,
there are some aspects where the arts have a peculiar and special sig-
nificance. - An example of this is the inclusion of the arts when study-
ing a foreign country or an area of the Unifed States. From the lit- -
erature, the music, the graphic arts and crafts, and from the dance of )
8 country or region we gain increased understanding of the people
and their culture.

Qo
ERIC
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As children engage in a unit or other type of study of a country, the
teacher helps them to enjoy original art of the country or reproduc-
tions of that art. Perhaps an exhibit is arranged of art objects col-
lected by teacher and pupils. This is readily done when the study is
about such countries as Japan, Mexico, or Italy, whose arts and crafts
are reasonably easy to obtain.

Public Sctosls, Sveaten, Po,
Child explains his drawing of Columbus’ ships.

Often the children like to engage in creative art in the style of the
country being studied. When studying Mexico, they make pottery,
weave scarfs or squares, or create objects of tin in ways similar to those
developed by Mexican craftsmen.

In such a study of Mexico the children may also make a mural, a
picture book, or a series of paintings to show the life of the ocountry.
They may also paint scenery for a play, design costumes for a fiesta,
or create table decorations for a Mexican meal.

From these experiences with the arts of a country, children gain
increased understanding of its cultural characteristics. They become
much better acquainted with the unique personality of the people and
the nation. They often feel closer and better acquainted with the
country than from gaining factual information only.
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During the activity or work periods scheduled for a social studies
unit, the children are given opportunities for working in the arts as
individuals or as small groups. Creative expression is encouraged
rather than copying the work of others. At the same time the chil-
dren may study the art work of people of other countries in order
to grasp the characteristics of style, techniques, or design. But the
children's own art production is usually creative in nature.

*

Gulding Soclal Living

Social studies in modern elementary schools helps the child gain
an understanding of his social and physical environment, past and
present. It also provides him with many opportunities for developing
skills in social living. These two aspects of social studies or social
education, as the field is sometimes called, are combined in the learmning
experiences of the children. As they learn about the world in which
they live, they have daily experiences in getting along with and co-
operating with other people—those of their own age and others.

Through the committee and small group experiences, the children
learn to cooperate, to assume leadership, to be a follower, to accept
responsibility. In larger groups, beginning about fifth grade, class
leadership begins to appear. In connection with student councils,
children begin to participate in representative government.

Through the study of child development, group dynamics, and
sociometry, teachers are increasingly aware of each child’s social
adjustment and social relationships. The teacher watches for the
shy child and draws him into small-group activities. He discovers
leadership qualities in children and gives them the opportunity to
develop these qualities. He provides situations in which every child
may lead at some time, in some field in which he can make a
contribution. ’

Not all opportunities for gaining experience and skill in social living
occur during the social studies part of the school program. They may
occur throughout the school day, whenever appropriate opportunities
arise. Such experiences in social living provide an important element
in education for living in a democracy. '
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Improving One’s Teaching

The Nebraska social studies guide presents some helpful suggestions
for teaching the social studies. These may be useful to teachers in

other

1.

10.

11.

States. ‘
Tipe on Doing a Better Job'

Social studies experiences should be definitely planned each day. This
is important at all grade levels. Pupll-teacher planning should be ax
integral part of this process.

Use a variety of instructional materials to meet the various levels of
ability among your pupils

Build from the Interests of the pupils whenever possible. U'se problems
that arise In the local environment occasionally.

Take advantage of every oﬁpmrtuﬁlu to develop papil leadership and
pupil participation.

Provide nfany opportunities for children to work cooperatively through
committees and small group activitiea

Textbooks are sources of information and as such are materials for
use In teaching. They are not substitutes for good teaching nor are
they to be used as courxes study. Pupils will use them to find
‘answers to the questions or lems about which they are thinking

. 8tudy the local community through direct contact with pecple and

places. Children learn best by first hand experiences. Often children
are able to solve or partially solve some community problems—par-
ticularly those having to do with health, safety hasards, or conserva-
tion of natural resources.

Make every effort to bulld in the children an interest in current affairs
and a desire for knowledge and understanding in this area that they
will carry with them when they leave school. Newspapers and magsa-
sines on both the adult and child level are important {mstructional
materials, as are radio and TV, and recordings. '

Properly planned excursions and field trips can coantribute greatly to
social studies learnings.

Dnmathatloh. if carefully planned, can be an effectivgway of teaching .
Important events of history may be dramatized. matization may
also be used to develop ideas and concepts. '

Maps and globes need to be used together for comparison purposes.
These materials should be used with flat pictures, films, and other
resource materials to give understanding.

'awmnctoquo&unuu:mMM. State Depart-

ment of Education (Nebr.). Lincoln: The Department, 1958. p. 18-26.
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12. 8tudy other cultures from the standpoint of their simlilarities to us
and their contributions to our soclety as well as their differenced
Try (o develop such uaderstanding which will promote poise and
dignity when actual meetings with people of other cultures occur.

18 Much of the planning for specific social studies activities In connection’
with a unit may be domne by the children under the guldance of the
teacher. As the unit progresses plans will change Therefore. evalu-
ation should be continuous

14. Cut across subject matter lines &8s much as possible in setting up units
Bocial sudies can be correlated and Integrated with language arts,
fine arts. mathematica and science. Materials should be drawn from
liferature whenever possible.

15. Remember the real test of am effective social studies program is the
beha vior of the pupila

16. Use a variety of materials. Many free of inexpensive materials can
be used in connection with unita of work. However, choose materials
to achieve specific purposes. [)o not use a film or similar material
simply because it happens to be {n your building. .

17. Children should learn about comservation through a planned program
of activities which always extend cnto the school ground and into the
community. k

18 All of the experiencef children have at schoo! are preparation for
living with others. The classroom should be a laboratory for leerning
the ways of democracy. Effective unit teaching involving democratic
experiences cannot go oa in any area unless democracy ls practiced
in the total classroom organisation.

. 10, Help parents to understand the social studies program through parent- /

teacher conferences, P.T.A. meetings, school visitations, and mterhu )
sent into the home.

20. Bach teacher should keep a record of units taught with any group,
ofchudmmpl-osmfolwutetchen Thhavoédnldnpuauﬂn
of experiences for the childrea. s

acm;mmmmofmmmmund the other language arts "
with social studies teaching. For example, in Social studies work will
come practice in the use of the table of contents the index. marginal
and chapter headings, the library card catalog and also In such skills
uhtrnlutoakim,toouwae,tommma{he.lndmedn material.

22. Through the use of various reading materials in social studies, children
should develop skilis such as the following :

Differentiating between those materials written to provide informa-
tion and those written for recreation.

Noting authorships and copyright dates in determining authenticity
of reading materials. .
mummnqdwmgmnmmm:mm

) conflicting statements with reliable sources

28. Effective group work is not achlieved over night The following sug-
gestions should be helpful :

‘Develop group work standards with the children bdorennygmup
" work is attempted.
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MMlmnptndemomntofortheothermbenottbcdl. '
when the need arises for this type of guldance.

several groups or committees are working at one time in the
classroom, the teacher may move from group to group, giving belp or
guidance when needed. . '
Domb«onndbconngedlnduveuplrthemﬂumﬁ ltmnp -
work falls. This shows all the more that children need practijce in
working together. Evaluate the first undertaking and try again, .
using the knowledge gained from the first experience. =
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CHAPTER 6
Evaluation of Outcomes

L3

ECAUSE social studies has so many facets; evaluation of out-
comes is & complex process. Ewvaluation to be effective must be
#n termg of the odjectives of the social studies program. Some of
-these objectives are concerned with mformu,mn, understapdings, be-
liefs, attitudes, and study skills. Others have to do with behavior,
especially that social behavior important in democratic living. Ewval-
uation of these objectives then must be of m-ymgtypesmwoo:d
with the nature of the pbjectives.

Throughout the social studies program evaluntlon is most effective
when continuous. An example of daily evaluation is that of pupils
and teacher appraising outcomes and experiences of a work or activity

- period. Either groups or individuals may show or report what they
have accomplished on projects or study. The way of working is
evaluated in terms of such items as whether all groups were quiet
enough 80 as not to disturb others, or whether supplies and equip-
ment were properly used and stored away. Then this avaluation
experience has a leading-on quality when next steps, nece-sary ma-
terials, ways of improving our procedures, and possible resource
people are considered. |

Illustrative of evaluation on. a weekly basis is a class which has T
been studying rai transportation. ' Each pupil has been reading - |
on an individual from a different book which he has kept at his
desk. At the end of a week pupils and teacher discuse what has been
learned about each of the topics on their chart for the unit. This
ehuthubeaudaulopedthmghpupd teacher planning. It bearsa
list of railroad topics about which the pupils wished to learn, such as

‘uilnyutoty types of cars, kinds of employees, routes, history of
railroading, and present developments. - Now they pool this informa-
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tion about each of the topics. Those topies’about which satisfactory
information has been gained are checked. Those which require
= further,gnvestigation are indicated. This discussion provides a guide
for independent reading and study of maps and models to be carried
on by the pupils the following week.
Where (:.]iildx_'en are working in small interest groups, the knowl-
edge being acquired is usually checked at frequent intervals. A fter
. studying a certain topic or problem for one or several days, each child
may report to his group, write a page for a booklet, or answer ques-
tionson acheck lit. '

. As & unit of study draws to a close, evaluation techpiques are used
 to take stock of the outcomes of the entire unit, to ascertain any
-, weaknesses, and to plan for improvement and growth in the_ follow- ,

ing unit.  Such evaluation experiences include pupil-teacher dis-
cussions, exhibits of accomplishments, tests,.and culminating activi-
ties which involve a review 8% the unit outcomes. | -
When evaluation“is a continuous regular part ‘of the learning
process, teachers and pupils use a variety of evaluation techniques in
the social studies.! Some of the most effective methods are described
briefly here, ) ‘ 7

»

1

0b§orvat!on

. One of the best ways teachers find to evaluate the social develop-.
ment and behavior of childgen is through. direct observation. They
observe them at work, af play, in the school, on the playground, and

© in the community to determine their problems, skills, and growth in \

" s4cial living: They become awa;en,'gga child’s progress or of his
.. problems with regard to cooperation, cceptance of responsibilities,

* getting along with others{ and regard for his own and other people’s
rights. . Through such obsgrvat::)? teachers can- detect progress and
problems in the realm of attitudes and appreciation.- This kind of
observation ' may come about as fhe teacher observes a child being
faced with a sudden situation or'an opportunity to protect another,
working on a committee, or quietly playing with another child.

“ . Michaelis, John U. Soolal Studies for ONildren in o Dmm; 24 od hdnood .
. Clifts, N.J.: Prentice-Hall, Inc., 1966. Ch. 185, ‘ SRR r
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Analysls of ertlnf

Through studying the creative and work-type writing of children,’
a teacher may discover a great deal about their interests, attitudes,
values, and degree of understanding.” Occasionally an illuminating
bit of writing is kept in a child’s cumulative record, when it sheds light
on his problems or his growth. Later, other examples of his writing
may be studied and compared with this as a means of determining
his progress. Again, a teacher studies the creative or free writing
of a group or entire class to discover problems or prejudices which
she and the children should tackle; and to learn of the children’s
interests, abilities, and progress, especmly with regard to social
studies learning.

'
!

\

Ll o : Plorida State Depertment of Bbucotion
WIn chiidren discuss secial stu thulrhne!nr luate
n n mdloptlo.p‘l’e‘. can evalua
" learn
‘ -
WP kT Amml:dsmﬂnz«

When children are :enguged in discussions, work, play or social
situations, the alert teaoher does a great deal of llstemng He listens
—”T.—

-mmnd-xumduum xnomcmt.muwm Wash-

ington : U.8.' Government Printing Ofice, 1988. 34 p. ' (Bulletin 19568, No. 3, U.8. De-
MMNO‘M&.N&O&MW%O‘Q‘M&) ¢
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for many of the same things that he finds in children’s writing. 1In
addition he can discern various aspects of human relationships which
appear through ‘the group process when children speak with one
apother in large or small groups. A tape recorder may sometimes
record children’s discussions for use in evaluation. Through listening
to and analyzing what children say, a teacher may ascertain soeial
growth, insight, understanding, or lack of understanding. From a
social studies point. of view, he keeps the objectives of the social
studies program, a particular unit, a special project, or an important
~ problem in mind as he listens and evaluates what is being said.

Analysis of Art Work

. —

Teachers can learn a good deal about children’s social attitudes,
home and community background, attitudes, and beliefs from analyz-
ing their art work.> For exa mple, attitudes toward work and workers,
minority groups, foreign peoples, religion, and other aspects of social
life are often reflected in children’s drawings, paintings, models, and
dioramas. As children have learning experiences in these fields, their
drawings tend to reflect their changing attitudes and insights; hence,
evaluation becomes possible through this medium of expression.

Use of Tests
®

The use of tests is often an effective aid to evaluation in the social
studies. They are especially helpful in ascertaining the amount and
quality of information and understanding a child has acquired.

The kinds of tests that may be used in the social studies are legion.
The teacher may be as creative as he wishes in developing types of
tests for varying purposes. Teacher-made tests are especially ap-
propriate in the social studies. Since there is no uniform social
studies curriculum throughout the land, the teacher of social studies
usually knows better than anyone else what has been taught and ex-
perienced in his class. He knows the broad objectives of the social
studies field; he also knows the specific objectives of the social studies

2

¢ Hill, Wilheimina, Helen K. Mackintosh, and Arne Randall. ‘How Ohfldren Can Be
Creative. Washington: U.8. Government Printing Office, 1954. 24 p. (Bulletin 19054,
No. 12, U.8. Department of Health, Education, and Welfare, Ofice of Bducation.)
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program being carried out in his classroom. From this intimate
knowledge of the social studies goals and learning experiences of the
children in his class, he can develop tests to aid him and the children
in measuring the outcomes of their study.

The informal, problem-centered, essay-type test has considerable
value. Problem-type questions concerning relatively big ideas are
prepared for the children. This kind of test provides an opportunity
for them to react to problems, indicate relationships, defend points
of view, and display understanding.

Objective tests are prepared by teachers to help them learn what
subject matter, information, and concepts have been gained by the
pupils. These may be completion, matchmg, true-false, or some other
type.

Often pupils participate in developing social studies tests. They
contribute test questions or items for quiz-type games.

Standardized tests are available in social studies. Especially are
they used when they are part of a comprehensive battery of standard-
ized tests covering all of the basic fields of elementary education.
They help teachers learn how their pupils’ scores compare with na-
tional norms. It should be kept in mind that the norms are not
standards as such. They are the point where the average or center
child stands on a nationwide sampling. A difficulty with these tests
in social studies is that with such great curriculum variation in the
social studies throughout the Nation, the social studies test for a
given grade level may not test the subject matter of the curriculum
for some States, some cities, or some local school situations. This
factor must be kept in mind when selecting and using the tests and
mterpretmg their results. .

Summarizing Experiences

While evé‘lﬁation is a continuous activity, the culminating activity
develgped at or near the close of a social studies unit is usually highly
evaluative in nature. As children and teacher organize and pull
together the outcomes of a unit, take a look at it as a whole, and
share it with others, much appraising of what has been learned, ac-
complished, and created, is going on.

These culminating activities may take the form of an exhibit, a
dramatic production, or a social event. During this phase of learn-

“ing many of the outcomes of the unit experiences are being appraised,
530711 0—60— -6
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selected, or accomplished; weaknesses are identified, and plans are
laid for future improvement and growth, #

California Siate Department of Bducation

Teacher and pupll coeperate to evaluate what he has learned from
reading.

Pupil-Teacher Evaluation "

Increasingly, pupils in modern elementary schools participate in
all phases of the learning process, from planning and carrying out
the study through evaluation. As stated earlier in this chapter,
teacher and pupils have evaluation discussions on daily, weekly,
end-of-unit, and other bases. There is a continuous process of pupil-
teacher evaluation going on in many social studies programs.

In such,situations the teacher acts as a guide and leads the children
to gain skill in evaluating their work in large or small groups. He
also works with individual pupils to help them learn to evaluate
their own progress and problems. To learn ways of evaluating one’s
own behavior and one’s problems or progress in social studies, as
well as other subjects, is a valuable skill for every individual.

-




EVALUATION OF OUTCOMES 77

Soclometric Tests

Through study of child growth and development, many teachers
have learned how to use sociometric tests to ascertain the quality and
characteristics of the social structure of their groups of pupils. They
give sociometric tests, make sociograms, and use these as guides for
helping children in their social relationships. From these tests they
find which children have friends, which are isolates, which are in
social groups, and which are more or less leaders of large or small
groups within a class. Sometimes such tests are given near the close
of a year or semester to ascertain what growth the children have at-
tained in this phase of social development.




CHAPTER 7
Materials and Resources

N OUTSTANDING CHARACTERISTIC of the social studies
A field in the United States is the wide variety of materials avail-
able to most schools. American publishers have produced, and are
continually improving, exceptionally fine series of social studies, geog-
raphy, and history textbooks for elementary pupils. Readers, science
texts, supplementary books, and children’s literature (sometimes called
trade books) contain much valuable material for social studies learn-
ing. Periodicals, pictures and posters, maps and globes, films and
slides, television and radio, recordings, and community materials are
among widely-used social studies resources. '

Whatever types of materials are being chosen for social studies, care
should be used in their selection. . Representative Guidelines for the
~ Selection of Social Studies Materials * are presented in the Texassocial
studies guide : b

Adapting material to purposes

“ 1. 1s the material related to the objective and pﬁr;mses of the soclal studig
”  program?

Does it draw attention, to and strengthen significant let-ﬂ‘nlnxs?

Will its use aid in developing an understanding and ac}eptance of
the rights and responsibilities of the individual in American society?

Will the material contribute i‘o the dgvelopment of democratic

citizenship? é
2. Will it strengthen and aid in the evaluation of the objectives and pur-
poses of the program ? ‘
Relating material to learning '

1. Does the material contribute to the solution of problems and the achieve-
ment of the learner? i

! Boolal Btudies in Towss Bchools. Texas Education Agency. Austin: The Ageney,
1988. p. 88-99. . -
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Publec Schools, Costesville, Pa

A variety of materials for learning about a new State.

.

[

. Does it contribute to the improvement of critical thinking on the part
of the individual? .

3. Does it help the learner to focus his attention on key problems?
4. I8 it of such nature ag to contribute to the solution of real-to-the-learner

problems?

5. Will the material stimulate the interest of different individuals in the
class? '

6. Is it adapted to the readiness of the grodp?

7. Is it appropriate to the age of the group? 7

8. Will it provide for further development in the skills and techniques of
using instructional aids?

9. Does its use stimulate the learner to work on creative, self-essential
projects?

10. Does the material motivate learning in terms ofysatlshctlon. success, -4
and growth? ; b

Evaluating content and organization
1. Is the material factually accurate and authentic?

o ‘o :
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2. Does it support the facts and data presented ?
3. Is it titely and significant to the group for which it {8 Intended ?

4. Is the material arranged in such a way as to suggest order and sequence
of factual learnings ? ‘ '

5. Will its use assure continuity {n the development of concepts and skills?
6. Does the material lend itself to correlation within the social studies
program and draw upon skills acquired in other subject areas?

Are {deas presented in such a way as to reflect logical organization and
summarization?

Checking the physical adaptability

-3

1. Does the material excite the curfosity and interegt of the pupils with
whom it {8 to be used ?

2. Do the physical features of the material have Pdlléﬁﬂ(mﬂl value for the
learner?

Readability
Clearness of presentation
VAP i eemee of (de
\ N ‘w() a8
Ease of utilization
/| +  Attractiveness :
Durabifity

‘%ﬁ.\poks

The quality of social studies texts and reference books is steadily
improving to the point where we now have some of the finest instruc-
tional publications for children in the world. Maps and pictures are
generally of excellent quality. Subject matter is constantly being
checked for accuracy and being brought up to date. Readability of
social studies books is still a problem at, certain grade levels, but im-
provements are usually attained with each revised or new book.

Most well-supplied classrooms have either a set. of up-to-date social
studies textbooks or several sets, of from 5 to 10 each, from various
textbook series.? In addition they frequently have a number of single
copies of books related to special aspects of social studies or a unit
being developed. .

Often a set of reference books, usually one of the children’s encyclo-
pedias;’® is available in a classroom. Children are encouraged to refer
to them for information and to check facts found elsewhere. -Single

* Teatdooke in Print: The American Educational Catalog. New Yorx: R R. Bowker
Co., 1968. 238 p.

STh clopedia: A Key to lﬂecﬁve Teaching. New York: American Textbook Pub-
lishers Ifistitute, 1958. A6 p. s
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reference volumes such as the World Almanac are not found so often,
but should be available in every classroom where social siudies is
taught and learned. Dictionaries, including these prepared especially
for children, are helpful with regard to the meaning, spellmg, and .
pronunciation of words peculiar to the social studies.

Many supplementary books are used in social studies instruction.
These are usually related to the scope or theme of the social studies
program for a given grade or to a certain unit being studied. They
might be about airplanes, atomic wbmarines, Alaska, or Indians.
Usually children and teacher work together to collect from school,
community, State, and university libraries, as well as from homes and
other community sources, those publications relating to their social
studies unit or topic. The children themselves arrange the books in
their classroom, make bibliographies, and act as classroom librarians.

Most readers contain considerable material appropriate fer social
studies. Often presented in story form, it is usually accurate and may
capture the pupils’ interest with a dramatic impact. -

Poetry can contribute to the development of social studies under-
standings. It adds richness and depth to many of the concepts im-
portant to this field of learning. This is true especially in matters of
human relationships and of the individual's relations to the world
around him. Poetry is particularly effective when studying the people
and.culture of another land. It%s desirable that children become ac-
quainted with some poems, written by people of the country con-
cerned, that are of good literary quahty and appropriate for the age
level of the chikdren.

Many excellent volumes of children’s verse are available in libraries
and from publishers. Teachers'face a challenge to locate poems for
children by authors of other countries, when these nations are being
studied. Sometimes such poems can be readily found ; sometimes they
require considerable library research. For instance, when studying
Latin America, it is appropriate to use a little of the poetry of Gabriela
Mistral (Chile), Amado Nervo (Mexico), or José Santos Chocano
(Colombia). Some very fine collections of children’s verse, much of
which is applicable to social studies learning, can be obtained in in-
expensive editions. -

Music books contain much material of value in the social studies.*
Songs of other lands, songs about home and community life, and
patriotic songs are among those which can be foumtfor almost any

L 4

social studies unit or topic. * e

‘. -
¢ Tooze, Ruth and Beatrice Perham Krone. Literature and Music as Resources for Social
* Btudies. Buglewood Cliffs, N.J. : Prentice-Hall, Inc., 1965. 4057 p.
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Perilodicals

Because the rate of change is so rapid in today’s world, periodicals
serve & more important function in social studies than ever before.
They enable pupils to learn about ha penings—space flights, for-
eign news, inventions, national events—before most textbooks can be
revised.

Several weekly publications are prepared especially for children of
the various elementary grade levels. Among these are E'xplorer,
NewsT'ime, Junior Scholastic, My Weekly Reader, and the Young
Citizen. Other children's periodicals, which contain much social
studies material, are Junior Red Cross Journal, ¥ oung Wings, Korean

2l 3
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Survey, and Children’s Digest. .

Regular magazines and newspapers which deal with national and
international news #nd with geographic subjects are valuable in the
social studies. Gifted children can read some of the more appropriate
content and all of the children can learn from and enjoy the pictures.
Life, Holiday, Look, and National Geographic are among magazines
of this type. T

Children are encouraged to read the newspapers from the primary
gradesupward. Most children can glean information and events from |
newspaper reading. They probably learn to read pictures and head-
lines first, the columns later. :

A

R T

Pictures, Charts, and Posters

In the field of social studies, graphic materials are of tremendous
importance. Photographs are especially valuable because they are
usually accurate when well selected and up to date. Artists’ drawings
in books and other publications are also of interest and value, but fre-
quently must be checked carefully by. authors, editors, teachers, and
others for accuracy and appropriateness. Increasingly a fine quality
of color photography is being used in social studies textbooks.

Handsome charts and posters are obtainable from airlines, steam-
ship lines, railroads, buslines, travel bureaus, manufacturers and
others. These often bring information and interest to children in a
colorful, yet inexpensive, way. For the most part, such materials
are free of cost. It is important for teachers to know of their sources ®
and to write for them. )

* Bcholastio Teacker edition of Jumior Soholastio, News Time, and Eeplorer annual
special issue on ‘‘Where to Find It” (currently Oct. 7, 1959). New York: Scholastic
‘ Magasines, Inc. ' .
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{

Increasingly, teachers and pupils are taking their own photographs .
of social studies subjects, unit activities, and things observed on field
trips. _Still pictures, slides, and moving pictures are among the types
of photography used.

Works of art or their reproductions have an 1mportant place in the
social studies. This is especnally true with regard to learning about
another country or region and its culture. The paintings or prints
of Candido Portinari (Brazil), Edouard Manet and Vincent van
Gogh (France), and Ando Hiroshige (Japan) ¢ are illpstrative of the
type of.art which can contribute depth and richness to the study of
other%eoples and cultures.

Reproductions of fine art may be obtained from magazines, libraries,
and published volumes. Original works of art may be seen by those
children who are within visiting distance of museums and art galleries.

Maps and Globes

i

Excellent maps and globes are available for elementary grades. 1In
general they have been simplified, to improve use and readability,
and brought up to date in line with world events. World maps and
globes are being used earlier in the grades than Was formerly the
case. This is in keeping with the children’s earlier contact with the
world through television, travel, and other media.

Primary children usually have very simplified globes available so
that they aoquire the concept of the earth as a sphere. Often these
globes are in a cradle, rather than on a metal axis, so that the chlldren
can handle them easily.

Maps of the neighborhood and the local community are frequently
found in primary classrooms. Sometimes these have been made by
the children a.hd sometimes have been acquired from the Chamber of
“Commerce, an oil company, or some other source.

As primary’ children, especially in the third grade, begin to learn
about how people live in other parts of the world—in connection with
their transportation, communication, food, clothing, or homes units—
maps of the world are being used increasingly. These are also used
in connection with television, radio, travel, children’s literature, art,
and music.

During the' intermediate grades, mapsg are a focal point of social
studies materlals World maps and glﬁ:es oontmue to be used, but

* Takahashi, Sel-Ichiro. Ando Hiroshige. Rutland, Vt and Tokyo, Japan: Charies B.
"Tuttle Co., 1956. 62 platea ,
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g they may include more details than was true of those used in primary
grades. :

Fourth graders will need good world' maps and globes for their
study of type lands and peoples or communities of other lands as the
theme for, the year may be called. In & large number of fourth
grades, the home state is studied for a short or long period of time.
This makes necessary good state maps—physical, political, road, his-
toric, picture, product, and other kinds.

In addition to world maps and globes, most fifth grades have maps
of the United States, North America, and the Western Hamisphere.
Types of United Statesrmaps often used are political, physical, relief,
climate, product, railroad, highway, picture, and historical.

Sixth graders use maps similar to those used by fifth graders, but
in some States will also use maps of Latin America or the various
divisions of the Eastern Hemisphere, depending upon the program for
the year.

Several kinds of projections are used for the maps prepared for
elementary school children. Simplicity and accuracy are desirable.
There are great difficulties in showing a global world on a flat surface.
One of the oldest standard projections is the Mercator. It is used
much less now in books.and classrooms than formerly because of its
distortions of areas as to size, especjally as the areas are located farther
away from the equator. On the other hand, the Mercator projection
18 accurnte as to directions’and for this reason is still much used by
navigators of planes and ships. The Lambert conical projection is’
used extensively.in navigating airplanes because of its accuracy for. -

& given section ‘or region.

For the most. part, textbook and wall maps for children are based
on projections which use curved lines to show latitude and longitude.
Such maps represent a_compromise between accuracy of size and ac-
curacy of directions, i an attempt. t& show the world as a curved
; surface on a flat map. ‘ o o
! - 1t is now possible to secure relief globes in a light-weight material
on which the children may write, paint, or trace travel routes. These
globes are washable and placed in a cradle arrangement. so that they
are easy for children to handle. ' :

s i € et P vl St
' .
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Flims and Slides

Such visual aids as films, filmstrips, and slides are especially helpful
in bringing distant places and people to otir children. They are also
very effective in showing processes, such as how clothing or foods are
produced, which may be much more difficalt to describe through the
printed word. Many historical films are also available to help chil-
dren gain an understanding of former times and how they relate to
our hives today.

Many excellent visual aids are available from producers who
specialize in educational films. Teachers usually obtain them through

their school, central materials center, or university film distribution

sarvice. Other films, such as those about aviation or conservation,
may be secured from industrial or governmental sources.

Increasingly teachers are making their own moving pictures or
slide films for their instructional work. Sometimes these are photo-
graphed near school and home for specific purposes, such as demon-
strating safety edncation or showing farm activities. Again they may
ba taken when the teacher is traveling in more distant places which
will interest his pupils.

N%» Television and Radio __

Television is making a remirkable contribution to the social under-
standing of children by bringing to them faraway people, places, and
events. It also brings them local happenings of social significance.
At present. the travel pictures, some of the better programs prepared
especially for children, and some of the newscasts, including the
weather reports, are among those most valuable in the social studies.

Most of the viewing of these programs is done in the home.
Teachers and pupils keep informed of the hour and channel of ap-
" propriate programs, see them where they can, and discuss them and
.otherwise relate them to their work at school.

Some school systems have expenmemed with social studm; pro-
grams for elementary levels as a part of their educational television
schedules. Often these are helpful. Sometimes problems are en-
oountered. This is often the case in a school system where the curricu-
lum is rather decentralized and there is much pupil-teacher planning.
In such instances, it is dnﬂicult to plan social studies television -pro-
* grams needed by all the classrooms of a system at a given time.

Rl
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Films bring India te the classroom.

In apy case, it must be pointed out that television does hold the
promis8 for greatly enhanced social studies learning in the future, if
geographic and historical materials can be presented in effective Ways.

{ Radio makes many contributions to social studies, especially in con-
nection with the news. This is also an excellent source for music of
33 various regions and countries.

/
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Recordings \

Records and tape recordings have a wide variety of uses in social
studies. Children may listen to music, poems, or stories related to their
social studies interests. Upper grade children may hear the voices of

& Presidents and listen to great American speeches by Presidents and
. others.

Children make their own recordings of interviews, songs, plays, or
5 choral speaking. Sometimes they send these to children in other parts

_of the world as part of their exchange activities.
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A card file helps pupils locate social studies references.

\
Free and Inexpensive Materials

The amount of free and inexpensive materials available to teachers
and pupils is amazing. The main thing is to know the sources of this
reservoir of material for social studies te*whing and learning.

One teacher of a two-room rural school in New Hampshire has an
extensive collection of materials for conservation education. Many of
these are free and inexpensive. They are well organized for use of the
class: The teacher has attended a conservation education workshop,
where she learned about numerous sources of free and i Inexpensive ma-
terials in this field.

Aviation, railroads, busses, the trucking industry, ship lines, travel
bureaus, chambers of commerce, embassies, and industries, are some of

the sources of free and inexpensive materials, and there are many
more.” L]

*Free end Imegpensive ¢ Meaterisls. Nashville, Tean. : Division of Snrvm and
Fleld Services, George Pealjody College, 1959. 256 p.
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It is important that teachers acquire such materials in line with the
needs, interests, and maturation levels of their pupils. Also the ma.
terials should be evaluated carefully, as is true of any materials, for
accuracy, ease of use, and significant social studies concepts.

-

Comfnunlty Materlials

All communities are rich in social studies materials of one kind or
another. They have homes and schools, stores and libraries, post
office and railroad station or airport. Many communities have govern-
ment centers, city hall, or court house.

Historical materials abound in most communities, though it is often
necessary for pupils and teachers to bring them to light. They may
consist of pictures or documents, old furniture or clothing, dishes or
other family treasures. ')

Geographic materials or realia surround every school in varying de-
grees. There are hills, valleys, gullies, plains, and often mountains,
canyons, mesas, buttes, coastlines, rivers, streams, forests, fields, and
conservation problems and projects. One has only to look out the
window to observe weather phenomena and signs of easonal change.

Communities are rich in human resources. Primary grade children
learn much from and about the various people in the community who
work to help us—policemen, doctors, nurses, firemen, grocers, librar-
1ans, carpenters, contractors, and many others. They study directly
the local means of transportation, communication, sources of food,
clothing, and how other life necessities are provided in their
‘community.

Chiidren as Resources

Each child is a social studies resource himself. He brings to the
class experiences from his own background of living, his thoughts, his
creative abilities. '

With our increasingly mobile population (of which approximately
L - one-third change place of residence each year), most of our children

have had many experiences in travel and in living in different places.
It is astonishing to discover how many elementary school children huve
* traveled or lived in some other country. Whether studying about

g ) s
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regions of the United States or other countries, these children can con-
tribute imformation, accounts of their own experiences and ‘observa-
tions, and realia and printed materials brought from these places.
They can also assist with valuable contacts when a class wishes to
develop an exchange of letters, albums, art work; or hobbies with chil-
dren of another area or country.

The child many also be considered the central material, as it were,
for learning experiences involving human relations. Here it is the
children themselves, and the ways in which they come. to cooperate,
to work and play”together, to assume responsibilities for group con-#
cerns, and to respect one another, which comprise the basic material of
the soctalizing experiences provided in a social studies program,

’

Materials Developed by Children

In connection with their social studies experiences, children develop
numerous materials which are used by their own class, shared with
other classes, placed in a school library, or sent to children of another
State or country. Many booklets are developed as class projects when
children are carrying out social studies units. Usually every child
of the class has the opportunity to do some of the writing or art work.
-\ great deal of creativity is used in the development of such booklets.
They often contain factual material and stories, poems, and songs cre-
ated by the children. Sometimes the art work is three-dimensional,
and may even pop up when a page is turned.

Some studiesof local history have resulted in such excellent written
accounts as to warrant their being published or mimeographed for
children of other classes and for others in the community. One fourth-
grade class of Smithsburg, Md., did such an excellent piece of work in
“digging up” the history of their Blue Ridge Mountain area, that their
writing on the subject was mimeographed by the county school system
for use,throughout the entire county. These children had visited
historic spots, interviewed many citizens, especially the older ones, who
knew a great deal of the local history handed down in their families,
and had read as many publications dealing with their local history as
could be located. They made a real contribution to their community
and their county through their historical study and their written
report. .

During the Lincoln Sesquicentennial observances of 1958-1960,
children have been encouraged to write or prepare poems, stories,
songs, pictures, plays, or television programs about Abraham Lincoln.

5
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In these forms of creative expression the children have been encour. |
aged to explain “What Lincoln means to me"” or to tell about, some
aspect of his life or ideals which interests them.* The same kind of
creative writing and programs is frequently develope(f by children
in connection with the study of other great Americans.

Classrooin Environment

The way in which a classroom is arranged has a tremendous ef-
fect on the social studies experiences of children. When a new unit
of study is getting under way, the teacher “sets the stage” and ar-
Fanges many interesting pictures, posters, maps, realia, and reading
materials in the room to capture the pupils’ interest and to serve as
resource materials as the children move ahead with their study. At
other times teachers use the “bare stage” technique, beginning a unit
with little or no materials available. Then the collection, display, and
arrangement of the materials becomes a project for the entire class.
Both techniques, or various degrees between the two, are effective
when skilfully used.

The arrangement of seating in a classroom greatly affects the social
studies experiences of children. Modern teachers use different kinds

out. Flexible seating equipment is favored almost universally. The
chairs and tables are so arranged as to facilitate both large and small
group activities. This has considerable effect on children's participa-
tion in the social studies discussions. Much better discussion can be
attained where the children can see the faces of those with whom they
will be communicating. When working in small groups on various
aspects of a social studies unit, children are likely to be seated in small
circle, square, or triangular arrangements. When the whole class is
involved in a discussion of any length, their seats may be moved into
8 circular, fan-shaped, diagonal, or -shaped arrangement.
These kinds of seating arrangements are foynd to be much more ¢on-
ducive to good discussion than having the children seated in rows
where they face only the teacher.

A social studies reading center is very helpful when children are
engaged in a unit or other type of social studies experience. Often
this is arranged in the corner of a room where there are book shelves,

* Hill, Wilhelmina. “Observing the Lincoln Besquicentennfal fm Elementary Schoofs.”
Elementary English, 41 :93-96, February, 1959.
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\
areading table, and some chairs.  Often there is a file or bibliography,
made by the children, where the readings related to the unit or topic
are listed with page references.  Pupil librarians take turns in looking
after this center.

One or more bulletin boards offer wonderful opportunities for dis-
play of social studies materials, children's work, and current affairs
materinls, Pupil committees learn how to arrange and keep the bulle-
tn boards up to date for their social studies interests.

Adequate supplies of maps, globes, and rpference books are needed
n classrooms for effective social studies learning. Pupils should
have a major responsibihity in their care, orderly arrangement, and
s, '

The room where children are encournged to have rich experiences
in the social studies should have flexible furniture and seating arrange-
ment, readily available and orderly care of materials and supphes,
and colorful interesting materials and exhibits which will capture the
mterest of boys and girls. Such a room also makes the hfe of the
teacher more stimulating and enriched.

Using Instructional Materlals

The materials which have value for social studies instruction are
numerous and varied. How they are used détermines whether or
not socigl studies goals are reached. The Texas social studies guide
provides useful Guidelines for Using Inatructional Materials :*

' Materials

The successtul use of materials by teachers and pupils will involve—

1. Belecting a wide variety of reading materials for the classroom—4ext-
books, supplementary readers, encyclopedies and other reference books,
magazines, pamphlets, newspapers

2. Planning subject matter that relates to everyday experiences—Afleld
trips, camping activities, family trips, mmmunity resources—both nat-
ural and human

3. Capitalizing on use of audiovisual alds—objects, models, films, flm-
strips, television, pictures, maps, globes, charts, graphs

4. Letting the ways in which learning takes place help determine the kinds

of instructional materials used
3. Recognizing individual abilities and interests in selecting materials
6. Developing awareness of audience appeal in different kinds of materials

* Texas Education Agency, op. oft., p. 99-101.
530711 0—60—— -7
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10.
11.

12.
13,
14.
15.

16.
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Exhibiting work in a variety of ways inciuding bulletin board displays,
murals, charts

Emphasizing the value derived tmm learning through solving real life
problems

. Acquiring techniques in the use of the ibrary and resource materials

Giving oppurtunities to work on self-initiated projects

Keeping progress charts on work and making frequent reports to total
group o

Working cooperatively with ctlers in sharing and using materials
Including parents in selecting and using {nstructional materials
Providing materials that will encourage creativeness

Adapting inaterials to the learning situation (hrouxhr pupil-teacher
planning which {nvolves :

Deddlng why a certain unit or problem has been selected
Deciding on how to initiate the unit

Clarifying purpose
Planning content
Suggesting activitles and inaterials
Locating {nformation '
Contributing enriching materiala
Using individual injtative in selecion of materinls
Summarizing the activity in light of all materials used

Adafiting materials to an effective physical environment for learning :
Furniture sufficlently flexible to encourage informal discussion
Reading material dn open shelveg or in a setting easily accessible
to children. (If reference books are shared, a wheeled cart
should be supplied for moving materials between nuuon;)
Maps, charts, and giobes on eye level of children
Bulletin boards and flannel boards to care for class needs
Audiovisual equipment accessible with appropriate lighting facili-
ties .
Display space for class prd}etu and pupils’ “show and tell”
Center for arts and handicrgfts with ample space for murals
and friezes .
Storage space for work supplies.




CNAPTER 8
The Teacher of Social Studies

REPARING for the social studies part of his teaching and being
ready for the daily challenges in this field is an exciting adventure
or the teacher. He travels to places of geographic and historic in-
terest, explores museums and urt gulleries, watches television, listens
to radio and hi-fi, studies the social sciences and child development,
"and reads widely. He becomes skilled in observing, and in com-
municating—even in foreign languages. Many of his leisure time
interests, such as photography, dancing, or writing, not only are en-
Joyable, but can contribute considerably to his competence in social
studies teaching.

-

Educational Experiences for Teachers

The teacher of social studies in elementary grades develops aware-
ness of everything about him. As he goes about his community, he - '
observes closely the basic aspects of living. He pays special attention
to process: how things are done, how they are made, what makes
them go, what makes up their structure and fundamental character-
istics.  He notices how bricks are put together in the walls of a house
and inquires about how the electricity from the trolley of a streetcar
completes the necessary circuit. He looks for relationships—the re-
lation of man to his environment, of clothing to weather, of population
mobility to family life, of water supply to productivity. He observes
the roles of people in the community and many of the ways in which
they cooperate to make their town a good place in which to live. These
things are the “stuff” of social studies, especially in primary and
middle grades.

Q | . LN .
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The stepped-up rate of change in world events—technological, social,
“and otherwise—makes it imperative that the teacher keep as well in. .
formed and up to date as possible.  Often he must reach out ghead of
+  his textbooks and courses of study and teach of recent developments,
0 such as man# attempts to penetrate space, before it is possible for the
books to be written or revised.

How can the busy teacher do all of tﬁhe.thingn implied above?
Need this be a burdep or can it be a way of life?

An enriched way of living can be a reality for the teacher of social
studies. He can venture into some of the most stimulating, adven-
turous, and enjoyable experiences. He can explore aviation and space
age developments; he can fathom the secrets of the sea through skin
diving; he can create some of his own social studies materials through
photography, painting, writing; or making tape recordings. He can
guide children to think critically and to solve problems in various
areas. of social living. ‘ .

No teacher is likely to do all of the things mentioned in this chapter,

- .. but each can have some of the experiences described. Each teacher.
should select those experiences related to social science competency
which will best fit his own experiences, abilities, and skills. He should
aim for balaneced‘living, with some activities that are sheer fun, social
In nature, and creative; that>involve work with the hands, or lead
definitely toward professional advancement. - {

~AS the teacher goes about the business of living, he can constantly

. improve his background for social studies teaching; if he will keep

this interest alive and make himself sensitive to children’s concerns,

if he wilBbe alert for opportunities and will 'see their relationship to

~ his work. When he _plans a summer vacation, begins work for a

- graduate degree, or decides on a TV channel, he often chooses those

things which have social significance and which will enhance his
teaching. ' ’ .

\

Travel : . 5

One of the most enjoyable and rewarding experiencés for teachers
of social studies is that of travel. Elementary teachers can gain a
tremendous amount- of geographic and historical:knowledge from "
travel in the United States and abroad. Of course this means that
they really look for such things as they travel, and do a good deal of
related reading and inquiry both’before and after their trips. Photo-
graphs and pictures, maps, and booklets can be made or collected on
thetours. , : T
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Exchange teacher frem England tells abeut her country.
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Some of these social studies outcomes can come about from travel
that is mainly recreational. When the teacher travels to the beach,
the mountains, or a lake region, he can gain a great-deal of usefuil
understariding and even collect materials while he is enjoying his
leisure time. For example, at the betich, he can observe children’s *
interests and behavior and sea and shore phenomena.. Some ‘can be
photographed or painted. Others-form the basis for stories he will
write or tell his pupils. Mountain trips are most enjoyable, especially
if climbing, camping, bird watching, and nature hikes are included. .
Related hobby interests in observing, photograpliing, and ¢ollecting
provide fine social studies materials to bring to children for enrich- .
ment and ingtructional purposes. ‘ ‘

Foreign travel is increasingly possible for teachers. Neighboring
countries, such as Canada, Mexico, and"the Caribbean lands, depend-
ing on location of the home base, should not be overlooked. Often
travel to such places is léss expensive than making all of one’s vaca-

tion trips in our own country, important and thrilling as this may be.

. The Division of Travel Service of the Natiénal Education Associa-
tion arranges foreign and U.S. travel projects of varying prices and
extent. Increasingly teachers are securing positions for a year or more '
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. in another oountry This is made possible through the Fu}bnght and
other teacher exchanges and grants.
.Much of the travel indicated here is exclt,mg, sdventumome, and
full.of fun. Teachers returning from such experiences are usually
much better equlpped for their social studies teaching.

/ : -
Study - S
oo &

Real professxonal development and advancement can be attained

through study as in no other way. After graduation and the first

. years of teaching, it is important to keep up to date in the fields
of child development, social science, and education, if a teacher is to
become increasingly skillful and grow in the profession.

Summer schools and extension courses are available in most parts
of the country. Special workshops, such as those in conservation,
soclal studies, aviation education, and instructional problems are often
organized to meet speclal needs of educators. A teacher may take most
of these courses and workshop programs for credit toward a degree.
This will give better direction to his study and should ultimately
result in improved professional ability and often advancement.

In order that the teacher’s social studies instruction and curriculum
work may be improved through continued study and advanced degrees,
it is desirable that he do some work in social science. This might in-

. clude courses from such fields as a.nthropology, sociology, geography,
history, political science, economics, and others. It will probably in-
clude basic graduate courses in education and might well include one
or more advanced courses in the teaching of social studies, geography,
or history. Child growth and development courses, institutes, and
workshops are also most valuable to social studies teachers. A good
balance between subject matter and education courses is highly de-
sirable for the well prepared teacher. '

At no time in a teacher’s career should he feel that he has studied
enough. Advanced degrees merely open a multitude of doors to

further knowledge and study. And lest all this seem rather weighty

b to the uninitiated, it may be pointed out that developing an inquiring

i mind and a scholarly way of life can be exciting, enjoyable, and re-

warding. The person eager for knowledge and intellectual pursuits

s seldom grows bored and disinterested with regard to his teaching and

living. He develops a creative approach to learning which continues
with him throughout his life.
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The medm df television and radio provide a teacher with a rich
source of social studies material. From these he keeps up to date with
current affairs. Television brings world leaders and their ideas and
faraway places into his hvmg room. .

Effective scheduling of one’s vmwmg and hstenmg time is of central .
impartance, so that a busy teacher’s time is given mainly to the most -- . -

. significant programs. On Sunday afternoons there ‘are usually tele- . -
vision programs dealing with subjects of social sciénce interest, with ‘
panels and speakers who are often among the leaders in their field or
position. A few programs such as “High Road” present excellent
geographic accounts and pictures.

Many of the better television dramas deal with soclal problems.
Even some of the primarily entertainment or variety programs often
present such performers as Russian dancers, Japanese actors and
dancers, and American folk singers and dancers—all of which pro-
vide background for social studies teachmg

Photography

]

- The teacher with a camera who really enjoys photography may turn
this interest to invaluable account in his social studies teaching. He
can photograph children at home, school, and play in America and
foreign countries. He can take pictures of famous scenes, historic
and geographic, and capture the life of a region or oountry with - 4
his lens.

As a teacher’s slnll and interest in photography grow- throughout
his lifetime, he will gradually- progress from black and white still plc~
tures to colored photographs and slides and finally perhaps to moving
pictutes. This hobby interest can add much to his teaching. The
teacher who develops this art and uses it effectively and engagingly in
his teaching is likely to be one long remembered by his pupils.

oL T R N L

Wﬁm

In order that not ull‘af his experiences will be academic in nature, -
it is well for a teacher to spend some time in other kinds of work,
including work with the hands. This will help him to develop as a
well-rounded person ; it will also give him a better knowledge of work
and workers.
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Some teachers like to use some of their summer vacations to work on
n farm, help ata camp or resort, lead a tour, or do some other work
that will be interesting and at the same time will broaden their under-

 standing"of different ways in which people make a living, This gives

greater insight into social problems, agricultural or business or in-
dustrial processes, and labor-management relations.

Gardening and cooking are two home-type work activities which
provide pleasure, exercise, creativity, and work with the hands. They
help a teacher to lead a life of well-balanced activities. A good deal
of the skills and knowledge gained has value for those who teach
conservation of natural resources and units on food and marketing.

Those teachers skilled in writing sometimes find writing or editorial

‘work with newspapers, magazines, television stations, or with pro-

ducers of educational or other films. This kind of experience can also
be the beginning of continuing experiences in writing and editing
social studies and other matermals throughout a teacher's career.

The Arts

Experiences in a ‘variety of the arts improve a tedcher’s ability to
guide children in this aspect of their social studies program. It will
give him many hours of enriched leisure time activity. A teacher
should not try to do everything at one time in his life. One year he
may be developing his interest and skill in Western or Latin American
dancing. Another year he may be learning and perfecting his skill

" inceramics. Again he may be participating in a little theater project

or a choral group.

- Interior decorating of the teacher’s own home or apartment is a
very rewarding experience. Similarly, good techniques of interior
decorating should be used in the arrangement, use of color, and other
aspects of the room and school where he teaches. ’

Some of the more passive experiences in the arts are thoroughly
enjoyable in a teacher’s life and at the same time contribute greatly.
to his ability to include the cultural aspects of our society and of other
countries in his social studies teaching. Among these are attending
concerts, listening to hi-fi, visiting art galleries, or going to the theatre.

- -

Sports and Outdoor Activities

_ Sports and other active leisure time activities do s great deal for .
teacher personally, and give him added understanding and insight into

-
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this great area of leisure time, which is becoming more and more im-
portant as automation increases. Water sports and related activities
have become increasingly popular in our country—all along our coasts *
and islands, in the lake country, in the South where outdoor pools may
be used throughout the year, and farther North where indoor or out-
door pools are used, depending on the weather. Swimming, beach hik-
ing and sunning are probably the most popular water sports activities.
But each year sees enthusiasm growing rapidly for skindiving, boat-
. ing, and water skiing. Fishing has long been a popular and widely
practiced sport in this country., Observations of what children and
families do at beach or other recreation areas are most helpful to the
socia] studies teacher who deals with units on vacatien fun, conser-
vation, etc. L ‘

Mountain sports and activities are available for those who are for-
tunate enough to live in or near mountain areas. Others reach these
favored spots by car, bus, train, or plane.

Mountain climbing, camping, hunting, fishing, skiing, photography,
nature study, conservation projects, bird watching, and flower iden-
tification are among the most enjoyable recreational activities in the
mountains. Teachers’ workshops are often held in mountain or sea-
shore areas whenever this is possible, and adequate time is scheduled

Tosae Bdusation Agomey
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for a few of the water or mountain area sports and activities. Often
a8 much social studies or science understanding and information can
be obtained in this way as through lectures and discussions. .

There is much to be said for walking, hiking, and picnicking in the
areas near one’s home. Needed exercise and observation of the epviron-
ment result. Weekend trips, long the custom in British life,are be-
coming increasingly popular in the United States. They provide a
teacher, or any other person, with an excellent change or break from
his major work responsibility and bring him back to his classroom on
Monday refreshed and full of new experiences and observations, many
of which are sure to be related to social studies.

Most teachers engage in one or more sports games. Among those

~~ most popular are bowling, tennis, golf, and handball. Participation
in these sports activities gives a teacher necessary exercise and makes
his treatment of sports as a leisure time activity more vivid and dra-
matic in his social studies teaching.

Wide reading is a must for teachers of the social studies. News-
papers, magazines, and books help him keep informed of world
developments and add depth to his understanding of social science.
The availabiljty of excellent reading materials is so great in our time
that a teacher needs to use considerable skill in selecting the important
from the unimportant as he plans his round-the-clock reading pro-
gram. This should not be allowed to develop in a hit-or-miss fashion
else much of the teacher’s available reading time can be lost on trivia.
One type of reading which can add tlfemendously to' the quality of
social studies teaching is background reading on the subject of & unit
being taught or one to be taught later in the year. This gives the -
teacher a wealth of information and understanding upon which to
draw as he develops his social studies units with children.

Wiriting

Writing has been mentioned eatlier in this bulletin in connection
with work experiences. Now it might well be viewed in s broader %
profeesional context. Authoring materials for children or teachers
is 8 most important and rewarding experienge in many ways. - Stories
or otHer social ies reading materials may be prepared for-one's’
own pupils. Ag they may be prepared for the children of one’s

*
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school system." Whep sufficient skill in this type of writing is at-
tained, it is often possible to write for a children’s magazine, for a
newspaper read by children, or for a publisher of children’s books and
textbooks. ' e c ’

Writing for teachers has much value for the ‘prefessional develop-
ment of the author when he shares his ideas, experiments, and experi-
ences in teaching with others, and such writing has much value for
the numbers of teachers.and educators who may read his article,
bulletin, or yearbook section. It is possible to submit articles to a
number of journals which publish writing that deals with the social
studies. Among these are likely to be the education association journal
of a State and such national journals as Social Education, Childhood
Education, Journal of Geography, National Education Association
Jowrnal, Grade Teacher, or Instructor. Before sending an article to
the editor of one of these journals, it would. be necessary to study the
publications at home, school, or the library to learn which one carries
articles of the type M has been written. A letter to the editor to
see whether he is interested in seeing the manuscript is often advisable.
Also it should be kept in mind that editors of most of these journals
have publication plans and schedules and may not be able to include
an article that deals with a divergent subject. Hence, a féw issues
should be examined to see whether each deals with.a special topic or
with a variety of topics.

Professional Organizations

Active membership in professional organizations is an important
aspect of a teacher’s development in education as a career! By
“active” membership is meant attendance at regional or national con-
ferences, committee work, serious study of the organizations’ publica-
tions, contributions of articles or bibliographies to the publications,
participation in programs, arranging exhibits, providing hospitality
- for conferences or foreign educators, and many other kinds of partici-
pation activities. Through these means a teacher becomes better
acquainted with the programs and people of his profeesion. He is
better able to play a significant role in education in his own classroom,
school, city, State, and Nation—and even internatiogally.

R - i
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Distriet. San Francisco: The School District, 104840, a!.nd.

~mm.:. “How to Grow Preféssionally.” Oivic Leader, 37: 84 (Wash-

ingten, D.C.). April 14, 1908,
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tions for the elementary school teacher concerned with the social stud.
ies are general in nature and some more specialized. A few of these.
organirations and the addresses of their headquarters are listed follow-
ing this paragraph. It must be understood that the list is brief and
not inclusive. Of course, few people would wish to become active
members in all these organizations. Rather, most must make selec.
tions in terms of their major interests. However, it is important to be
acquainted with the work and the publications of all these groups.
Membership can be sucured by writing to the organization for member-
ship blanks and brochures and by sending the necessary membership
dues. ‘ .

Some organizations about which teachers of social studies should be
informed or which they may wish to join and become active in are the
following : :

National Education 4ssociation
1201 Sixteenth Street, NW.
Washington 6, D.C.
National Council for the Social Studies
1201 Sixteenth Street, NW.
Washington 6, D.C.
National Council for Geographic Education
450454 Ahnaip Street
Menasha, Wis. ,
Association for Childhood Education' | ational
3615 Wisconsin Avenue, NW. e
Washington 16, D.C. Rz
Conservetion Education Association
c¢/o-Dr. Wilson F. Clark
Eastern Montana College of Education
Billings, Mont.
" Association for Supervision and Curricylum Development
+ . . 1201 Sixteenth Street, NW. :
l Washington 6, D.C. ,
i National Aviation Bducation Counacil

§
{
i_ Some of the most appropriat;a and helpful professional organiza-

e
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2 1025 Oonnecticut Avenue, NW.
Washington 6, D.C.
#4 Your State education-association

Soclal Experiences

The teacher of social studies needs s variety of social experiences
not only for his own well-balanced living, but also for greater insights
and skills in social processes and for acquaintance with many kinds
of people. It is highly desirable that he know people of y walks -
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of life, from various ethnic and socioeconomic groups; and by all
means those from other countries. A great deal about our American
people can be learned by conversing with taxi drivers, salespeople,
builders, doctors, neighbors, professors, authors, and government
workers and officials. All these kinds of people, and many more, can
contribute a great deal of understanding about our American culture
and society. e

We have a tendency to associate with people of our own type, and
even of our own profession, to the exclusion of others. Educators
often like to get together and talk shop.. This is important and
enjoyable, but a well-rounded teacher will have friends and will
socislize with people from various fields of business and professions.

A wonderful opportunity for enriched living and learning arises
when foreign educators or other visitors from  come to our
communities. Not only may we meet them at sch and meetings,
but we may invite them to visit our homes. This is a type of experi-

"ence they appreciate most and one of the most enjoyable and valuable
for us. The entertainment or the home mdy be simple. It is the
good will and hospitality that counts. Such visits, in many instances,
are followed up by long-time exchanges of correspondence, educa-
tional publications, Christmas cards, and, when appropriate, ex-
changés between the pupils of the foreign visitor and the teacher
host or hostess. .

It would seem desirable for & teacher of social studies to have a
balanced social life—to give and go to an occasional dinner, luncheon,
or party; in general to have many friends and to have a good supply
of fun in his lifs. This makes for good teacher personality; it also
helps a teacher understand the importance of these elements in the
social development of his pupils.

Community Projects

To attain the best understanding of community life, to be a really
active participant in community affairs, a teacher of social studies
might well take part in one or more community projects. These may
be projects developed by club, church, professional, or youth groups.
It is well for teachers to become a basic part of community life as
do people from other profeesions and businesses. Teaching itself is
basio and highly important, but the teacher must participate in other
aspects of the social and service part of community life if he is to
understand thoroughly and become identified with these other aspects
of his community.
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From the topics and suggestions mentioned, the teacher of social
studies may draw ideas of ways to imprdve his teaching and to develop
his career #n the educational profession. Repeatedly it has been
pointed out that tAe experiences which make a good teacher of socjal

‘ studlies are enjoyadle and lead to a rich life.

Do not be discouraged by the numbers of suggestions presented in
this chapter for the teacher. No one teacher is likely to do all of these
things. And no one should attempt too many at a given time. A
fine balance of activities is the thing. Don’t leave the major sugges-
tions of this chapter to.chance. Work out a design for living—one
that.m'llhmm/mionalmbwtbudmtlmtwﬂlbapomay
satisfying, stimulating, and enjoyabls. ' ' 3

Pre-Service Education for Soclal Studies Teaching

Most of the suggestions in this chapter apply in one way or another
to the undergradusate student who has chosen elementary education
for a career. Some suggestions which have grown out of developing
trends in teacher education are to have early experiences with children
during the college years (obeervations, child study, club groups, etc.)
and to acquire a good psychologioal and child development back-
ground for working with children.

. Try to gain & broad liberal arts education in the areas of social

science, the humanities, and the sciences. Some students preparing
- for elementary school teaching now choose an area major rather than.
one in a single subject. In such cases they also try to have a few
courses in each of the other areas, since elementary curriculs cover
broad fields Because of the nature of elementary social studies,
courses in geography, history, social science, economics, sociology,
and anth logy-will be especi;“l(liy helpful in one’s teaching.®

Basio education courses, including student teaching, are funda-
mental for all elementary teachers. It is important that the prospec-

4 tintudmrlurnhowtophnmdmchaocid’studieaorinw
. units at some point in his training. Either as an undergraduate or
j.z, | graduate, the student will find that a course in methods of teaching
B the social studies is helpful. And a course in teaching geography

-will supply the teacher with increased understanding of the geo-
graphic part of his teaching responsibilities (map reading, geographic
concepts, instructional techniques) and how to carry it on.

; SHIll, Wilhelmina. Mdhﬂmh‘nhb‘dlﬂﬂn"ﬁo
Journal of Tescher Béuostion, ¢ : ST6-378. December 1963, '
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' Use of This Bulletin

This publwntmn can give teachers, supervisors, and curriculum
. workers (1) information about widespread prwt.loes and trends in
the social studies, and (2) ideas for developing and i lmprovmg social
studies programs from the descriptions or summaries of develop-
ments in various cities and States, as well as from the literature quoted
or cited. Several of the footnotes are included to provnde sources
of additional information on a subjectes well as to give documenta-
tion for it. The bibliography which follows includes many excellent
and most recent publications which can be of value to persons work-
ing to improve social studies programs.

From this bibliography a teacher or student may find titles of vol-
umes to borrow from a library.to to add to his own professional book-
shelf.. College and university professors may wish to use the bibliog-
raphy as an additional source list of references for their library
shelves and for their students. It may aiso serve the staff of an ele-
mentary school as an aid in developing a collection of books to im-
prove its social studies program.

When all is said and done, it is the teacher who determines how all
the wealth of materials and all the good ideas that have been devel-
oped can be used to make the field of social studies live up to its
possibilities and responsibilities in the broadest sense. It is the teacher
who holds a strategic position in guiding the learning experiences of
children. He can accomplish much toward continuous improvement
in social studies programs for children.
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