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o Foreword
YHIS BULLETIN has been prepared to help teachers, super-
Tvisor& gtudents of education, and others gain information and -
understanding about current practices and developing trends in the »
social studies programs of elementary schools throughout the Nation.
Emphasis is given to ways in which social studies ad)usts to the
cha¥bnges of living in an age of aerospace proportions. A major
objective of the publication is to help readers discover ways in°which -
schools are developing various aspeéls of the social studies; as a
means of improving or moving forward their own programs. __
The information concerning social . studies programs has been
gained (1) from close contact with many State and local school 8ys-
.tems, professional organizations, and.colleges and universities, and
"(2) from significant publications in the field, especially books, bul-
letins, journals, and social studies curriculum guides. .
Appreciation for reading all or sections of the manuscript 18 ex-
tended to members of the Office of Education staff, incfuding Helen
K. Mackintosh, Chief, Elementary Schools Section, Paul E. Black. -
wood, Specialist for Elementary Neience, Lillian Gore, Specialist for
: Early Childhogd Education, Willis (. Brown, Specialiat for Avia-
. tion Education,and Mayo Bryce, Specialiat for Education in the Arts.
: Appreciation is‘dlso extended to Phillip Bacon, Associate Professor,
T gl’;hern College, Columbia University, for reading the sections of
geographic education; to John 1’.‘Michnelis, Profeasar of Education,
University of California, Alice Miel, Professor of Education, Teach-‘
era College, Columbia University, Dorris May Lee, Associate Pro-
feasor of Education, Portland State College, Howard H. Cummings,
Specialist for Social Science and Geography, Office of Education, and
to Dr. Bacon alse for assisting with the bibliography. ‘
Special thanks are given to the many State, city, and county super-
visors, directors of instruction, principals, and teachers who ocon-
tributed photographs for the bulletin and who facilitated the yisiting -
of their schools for first-hand observation of good practices. "The
cover picture was contributed by the United Nations. '

J. Dan Huw, . } * E. GLENN FEATHERSTON, "

_ Director, Instruction, ' .. Assistant Comissioner,
Organization, and. . Division of State and
Services Branch . ] Local School Systems |

i




¢

CHAPTER 1

v
- : . . )
Improving the Social Studies
. ’ , * (/

HE STEPPED-UP RATE OF CHANGE in our technological
T world and the implications of man’s attempts to penet rate space
require a living, flexible, on-going type of social studies program.
While coping with these changes, teachers and supervisors also are
trying to keep a good balance in the social studies with mg‘and to the
cultural aspects of our heritage. ’
~ Inthisaerospace age, geographic understandings are more important
. than ever before. It isessential to know about people and their coun-
tries throughout the world. Time and space relationships are of in-
creasing significance. (‘limate and weather information have
heightened interest for traveling Americans, both children and adults.
More i8 known now about our earth—its shape, its polar areas, the
d(!p(ht} of it8 oceans, the nature of its glaciers; and abouit. the sun and
outer space. Although significant additional dis‘kzveries and infor-
mation grew out of the International (Geophysical Year, this seems to
be just the beginning of increased knowledge concerning the earth and
the earth in space. Childfen and tegchers.are ‘inding it. an exciting
adventure to keep informed of these new developments.

The child’s world is becoming wider and wider at'an earliér age for
him than ever. before. He travels, meets traveling Americans and’
foreign visitors, and sees many places-—-often distant—on television."
* Even community study in primary grades is being broadened to the
expanding community. In general it can be said that the development.
- of international understanding.is being carried out lower in the grades
than wasdormerly believed possible.

Does concern for the child become lost, as the impact of the aero:
space age reaches social studies instruction and curricula? The
answer is reassuring. Most of the newer social studies guides describe
children’s characteristics’ at the various developmental levels of
growth and point out implications for social studies instruction.

1
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2 SOCIAL STUDIES IN THE ELEMENTARY SCHOOL

; Public Schosla, Upper Durby, Pe .
Reaching new dimensiens in internatienal understanding.

Teachers and supervisors give considerable attention to pupils’ inter-
ests and problems and to their adjustment to their social and natural
environment. And actually in social studies programs, each child is
himself an important resource. From his home life, community ex-
periences, and travel, and from his own individuality he contributes
to the social studies activities and learning in his school.

Since children learn what they live, efforts are made to make pos-
sible for them many direct learning experiences in the social studies.
These may be in conservation, transportation, community life, world
understanding, and many more areas. , The children may pﬁlnt seeds
or shrubs to provide shelter for wildlife, take a short trip on a bus,
make a clothes care center for their classroom, or write letters to chil-
dren of other countries. Various ways in which suck activities are
often carried out dre indicated in this bulletin.

Leads to other references on the many facets of social studies teach-
ing and curriculum are suggested through the f(mtno&es and bibliog-
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raphy.- &'rom such sources a teacher or supervisor can find additional
ways,of improving a social studies program. It is essential to read,
explore, and develop improvements in every social studies program
continuously to the end that each progrim keep pace with the needs
of children and society in our rapidly changing times.

From g creative frame of reference, Laura Zirbes ® brings us a fresh
look at the dimensions, relat,lonshxp& and possibilities of the social
studies as she writes :

Creative perspectives in the social studies are the mental throughways
to points of arrival in intelligently projected courses of living—the guiding
insights for worthy social aspirations and concerns. They should provide
outlooks, access routes, and ramps which relate them to the sitnational
problems encountered wherever life may lead. .

1 Zirbes, Laura. Spure to Creative Teaching. New York: G. P. Putnam’s Sons, 1859.
p- 113




CHAPTER 2

The Social Studies Program

OCIAL STUDIES holds a key position in the elementary schoot

program. This area of the curriculum helps the child understand

his social and physical environment. It includes the past but gives

emphasis to the present and the foreseeable future, At the same time

it has the responsibility of furthering his social development and
growth toward good citizenship.

Through a planned social studies curriculum, children are provided
learning experiences of ever wrdening and ever deepening extent.
Continuity and sequence are attained in the social studies programs
of most, schools through planning by people in State or local school
systems. The more detailed selection and planning is usually done
in the classroom by pupils and teacher.

Not all the socializing experiences of children come about through
the social studies curriculum as such. Many take place throughout
the school day as the children learn to cooperate, be resourceful, or
accept responsibility as they work together in large or small groups,
plan an excursion, or present an assembl Y program for other children.

Social studies is a unified or itegrated part of the curriculum
which has emerged from teaching history, geography, and civics in
their natural relationships. Increasingly the area includes materials
from such related fields as sociology, political science, and
anthropology.

What is the social studies program in relation to other parts of the
school curriculum? [s it usually taught as a separate subject in
American schools? Social studies is an idegtifiable program in most
elementary schools. It has a definite place in the overall curriculum.
But it is seldom taught entirely as a separate subject. In fact, it is
almost impossible to teach it. separately because of the interlocking
nature of its subject matter and activities which require skills and
understandings in other curriculum areas,

4




- ' THE SOCIAL STUDIES PROGRAM 5

Social studies is integrated in most school systems with language |
arts, science, art, music, arithmetic, and other curriculum fields, as
appropriate and as needed.” In most social studies experiences, chil-
dren must re&d hence a good deal of their work-type reading takes
iflace as a part of social studies. ' Discussion plays an important role
in practically all social studies activities, Children must learn effec-
tive skills in listening to and participating in the discussions related
to planning, sharing, and problem solving.. Written expression in-
volving handwriting, spelling, outlining, and paragraph writing is
important for the letters, reports, and creative writing done i in social
studies situations. . .

In some school systems social studies and science are combined. In
others they are taught separately. But at certain points they must
be combined, for it is impossible to teach such topics as aviation or
conservation effectively without drawing from both fields.

Many social studies activities require content and skills from the
arts. Children paint pictures of social studies subjects. They create
songs, poems, and plays and they engage in constructing, modeling,
and dancing as part of their social studies experiences.

Helen Heffernan points out the relatlonshlp of social studies to the
total school program:

Emphasis on integration of the school program does not imply disregard
for the school subjects. There is need for systematic practice in each useful 7
skill. Deflnite time must be allotted in the school program for mastering &
the skills and for experience in the arts. No worthwhile learning need
be sacrificed in a program which emphasizes helping children see relation-
ships. On the contrary, increased appreciation of the values and improved
command of the techniques of all subjects should result when they are
continually used to further soclally motivated activities. The academic
skills are not ends in themselves but means by which an individual attains
an education. The motivation for mastering the skills should come from
the child’'s desire to use them in carrying on group and social activities.
Teachers should not think of social studies as a subject-matter field but
rather as a broad area of experience which seryes to help children relate
skills, arts, social sciences, and physical and biological sciences into one
unified learning experience which hu. meaning for them.'

How are goals determined for social studies teaching and learning ?
Social studies goals are usually the outgrowth of thought, study, and
‘experience on the part of teachers, supervisors, and others charged
with responsibilities in the elementary curriculum field. They are
determined in terms of the needs of children and the needs of society.
Increasingly such goals are stated in terms of action as well as under

! Heffernan, Helen. *‘Social Studies In Relation to the Total Elementary-8chool Program.”
Nocial Btudies in the Elementary School. Fifty-sixth Yearbook of the National Bociety for
the Study of Education, Part II. Chieago: University of Chicago Press, 1957. p. 128.
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a

Planting trees encourages children te accept respensibility fer conserving
natural reseurces.

standing. An example of this trend is the following list of objectives
from the social studies guide of Fairfax County, Va.?

As the individual progresses:

He grows in capability to recognize and meet his basic needs, and to
realize that these needs &re the same for people everywhere.

He contributes to the family life by assuming responsibilities appropriate

to his age.
He makes worthwhile codtributions to life in ki neighborhood, school and
community. '

He recognizes and respects the dignity and worth of individuals, ﬁ

He recogniges the becespity and worth of useful work and takes pride in
his own work. . '

! Teaching Rocial es. Fairfax (Va.) County Schools. Fairfax : The Courty Behools,
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He develops ang, lives in accordance with high moral, spiritual, and ethical
purposes. ‘

He uses his knowledge of our heritage, such as buii(‘; traditions of freedo
as expressed in our Bill of Rights, to interpret present ways of living

He develops skill in aﬁéeﬁ—ziéndlég how ge&éfspawal factors affect man's

behavior.
He utilizes scientific discovery to develop better ways of personal and group
living.

He understands hew people govern themseives at all levels and he becomes
a responsible and coniributing participant.
He recognises the interdependetce of man &nd cooperates toward survival
&nd progress. -
He recogniges and accepis his responsibility in the comservation and use
of human snd naturs! resources.
He devsiops skill in gathering and interpreting information as an aid to
critical thinking and problem sclving.
He seeks to undersiand curreat affairs and world problems so that he may
assume his responsibilities intelligently.
He understands that the cultures of the world vary greatly and that there
is 2 relationship of those cultures to our own.

Sresing;

1
3

Nesth Oaiine Blate Brportmont of Pobtic Instrustion
Gaining skifls in the use of curvent aflairs materials,
Q ) :
EMC e ————— s R e i ST S E

Aruitoxt provided by Eic:
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In general, social studies objectives in elementary schools come
within the framework developed by the Educational Policies Com-
mission of the NEA® which sets forth the major objectives of °
education within the following areas:

Self-realigation
Human Relationships
Economic Efficiency

- Civic Responsibility

While there is considerable varation from State to State and city
to city as to the way in which the goals of social studies are worded,
the basic objectives for social studies are similar in nature. More or
less typical is the following list of elementary social studies objectives
from the guide on Citizenship E'ducation * of the New York State
Education Department :

1. To provide children with experience and practice in democratic living in
the school. neighborhood, and community, emphasizing the development
of good human relations and social responsibility.

2. To help them understand and appreciate their American heriuxe through
the study of communlity and national backgrounds.

3. To help thein begin to understand the relationship of the United States
to the rest of the workd through a study of the cultures and related
geography of selected communities angd regions of the world.

4. To help them gradually build up' n critical reading and listening.

in the use of maps and the globe, and in abllity to use and evaluate
reference materials of different kinds.

! Educational Policles Commission. Policiea for Fducation in American DNemocracy.
Washington : National Educption Assoclation, 1846. pp. 187-277.

€ Citisenship Eduocation. Btate Education Department (N.Y.). Albany: The Depart-
ment, 1858. p. 18.
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CHAPTER 3

Kinds of Learning Experiences

HILDREN GAIN social studies informuion,"‘(mdersmndings,

skills, appreciations, and attitudes through a wide variety of
experiences. These activities may include discussion, field trips, read-
ing, const rdetion, interviewing, committee work, and many other types
of learning activities. This chapter emphasizes the children and the
kinds of experiences they have in their social studies program, while
Iater chapters deal principally with content and with the methods
employed by teachers.

The characteristics of children in the various developmental’ levels
of growth have strong implications for the kind of learning experi-
ences provided in the social stu”ies. So clear is this trend that it is
reflected in several State and local social studies guides which describe
these characteristics of children and indicate implications for social
studies in kindx of learning experiences as well as appropriate subject
matter content.

An example from the South Carolina guide indicates that six- and
seven-year olds usually “begin to assume responsibilities.” The cor-
responding implication cited for social studies is: “Share housekeeping
responsibilities and serve on committees.” Another illustration from
the same guide indicates that most eight- and nine-year olds “are inter-
ested in firsthand information and in how things get started.” The
implication for social studies is: “Interview, observe, experiment, read,
and use a variety of elementary research.”’

In the Denver social studies guide,? at the beginning of the section for

1 Guide for the Teaching of Boolsl Studies. Grades 1-13. State Department of Bduca-
tion (8.C.). Columbia: The Department, 1956. p. 5-11.

1 The Bocial Studies Progrem of the Denver Public Bcheels. Demver (Colo.) Publie
Schools. Denver : The Public Schools, 1954.

9
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\

each grade, thers js an appropriately worded section, such as: “Who Is
the Third Grader and How Do We Work With Him?"  This is done
for each grade level from kindergarten through grade twelve. Char-
acteristics.of the children are pointed out with suggestions of kinds of
experiences that are likely to be suitable and satisfactory.

Increasingly a ereative approach 1s used in developing social studies
experiences with children. This is dus in part to the fact that the
children participate in the planning of their social studies activities
with their teachers.  And children are creatve.

What makes an experience creativef Creativity is primarily a
point of view, 8 way of fesling alout things, situations, people, the
world, one's school, one's home: and a way of responding to these
things in one’s environment. At the same time, creativeness calls
for & willingness to experiment, to be independent, to express original
ideas without regard to how others may feel about them, In creative
expression, the child attempts to show what he feels about people,
objects, or an experience. He is not concerned with creating a product
that is just like another one, with reproducing what someone else
has done.

When learning about the local community, one third grade may
paint & mural showing Interesting aspects of life where they live.
Another third grade, engaged in the same study, may decide to make
a three-dimensional picture map of their town or city. One group
may wish to record their information about their community in book-
lets for other children to read. Yet another class may shars their
discoveries on a television program. FEach of thess classes uses a
different means of organizing, recording, and sharing what it has
learned about its commumty. Fach is engaged in working towsrd the
same objective but uses a creative approwch to reaching it.

Children need a well-rounded program of social studies experiences
which has adequate balance in the kinds of activities included. Some-
thing is lost when there is too much reading and not enough discus-
sion, too much writing and not, enough action, such as exploring,
Intarviewing, and experimenting.

A good balunos should be maintained between oral and silent, active
and quiet experiences, gaining information and reacting to it, work-
ing in large groups and in small groups, receiving and sharing, and
engaging in out-of-door as well as indoor projects.

No class is likely to carry on all of the types of enterprises just
named, in a single day ; rather, over a period of a week or 80 they should

:HUL Wihelming, Helen & Maekintosh, and Arne Randsll. How Obildrens Cen He
Creative. Washington: U 8. Government Pristiag Ofice, 1864 24 p.  (Bmlletin 1834,
No. 12, U8 Department aof Health, Education, and Welfare, Ofice of Bdacation.)
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eng‘ﬂ;& in each. From such a balance, pupils are most likely to have
an effectivg, well-rounded social studies program. At this point let'
us consider some of those pupil activities most often carried out in
the social studies. )

Poblic Schoale, DuBas, Tes.

Children develop discusssion skills as they review the mews.

Discussien

Pupils frequently engage in discussion as a means.of reaching their
social studies goals. They have opportunities to develop discussion
skills as they plan, carry out, share, and evaluate what they do and
learn. The pupils participate in all these phases of learning with the
guidance of their teacher. They learn to take part in informal, round
table, panel, and forum discussions. They interview people. Thev
speak on radio and television programs.

Kindergarten children at Parkside School in Silver Spring, Md.,
discussed ways of improving their school grounds near their own
room. They decided to plant bulbs. After the bulbs had been se-
cured, they talked about whether the soil was right for them. Was
it too wet! They tried the soil to see whether it would crumble.
Everyone had a turn. They decided it wasn’t too wet. They then
discussed :

How deep shouid the bulbs be plasted?
Which is the best way to plast them?
530711 0—60—3
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TR

Soon the bulbs were all planted outside the kihdergarten window,
As the plants began to show, then flourished and blossomed, the chil-
dren observed, discussed, and enjoyed them. They were able to talk
about how large the tulips grew, their colors, how long it took them to
bloom : thus they evaluated their learning activity with their teacher.
Discussion, a vital part of the children's social studies and science
experience, clarified their ideas. Through their teacher's guidance,
they were learning good techniques of speaking and listening while

e - sonm

gaining social studies and science concepts and skills.

Fleld Trips

This activity provides children with one of the best means of gaining
social studies information and understandings. The information is
usually direct and firsthand, rather than secondary in nature. Skillful
teachers help children prepare for the trip, by leading them to think
through theil;%eclives for taking the trip and to formulate questions
or problems ‘hich they will try to find answers. Certainly there
will be some discussion of the place to be visited and sometimes pre-
paratory reading or viewing of pictures. '

Careful planning must be done by teachers and pupils to secure
permission from the people or organization to be visited and permis-
sion from the parents for going on the trip. Transportation must be
arranged and safety precautions planned. A committee of children
may make a simple map that lists places of interest for the trip. The
map 18 duplicated so that each child has & copy.

While on the trip, the pupils may engage in various meaningful
activities, including observation, interviewing, taking notes, making
sketches, or purchasing something desired by the class, such as books,
animals, or food.- Each child should try
and personal questions.

~ Followup activities are important, that the best use be made of the
information and insights guined on the trip. The children discuss
this information to see whether or not their questions were answered.
They read to find out more about the subject. ‘They may write to other
children or tell another class about their trip. Sometimes another trip
15 taken to clarify, concepts or check on information.

o secure answers to group

P&M.(‘;d&nbﬁ-a‘“m.w.
MMpMpeMldnnmmmmmﬂnm.
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Many worthwhile field trips are simple and are near the school.
: Sometimes the children go on'a walk to observe natural resources, or
to visit a nearby store or fire station. . Other trips requiring transpor-
tation may be to a market, a department store, s railrdad statiop, or a
library. More distant trips may be to & neighboring town or city or
to visit a farm or dairy. Every year numerous children visit the Na-
tion’s capital city, Washington, D.C.¢ o

A Many children in the States not too distant from New York City
’ take a trip there to visit the United Nations and see the tall buildings
and harbor of this great megropolitan center. Among others, a fifth-
grade class from Alexandria, Va,, and a sixth-grade class from Wash.
ington, D.C., have made this trip and written to us sbout it.

A most exciting trip for elementary children is known as “Opera-
tion Airport.”* In cohnection with the study of aviation or the
larger topic of transportation, many questions arise concerning ways of
travel by air. As a direct means of geining such information in n
effective way, the children plan a trip to the airport with their teacher.
They visit the terminal building where they see how tickets, reserva.
‘tions, and luggage are handled. They see the air trafic control tower
and leqin its functions in operating plane flights. At the weather
bureau, they see how weather information s collected and used.

Outside, the children see the runways and the wind tee, lights,

.markers, radar, service trucks, hangars, and other aids for pilots and
planes. They see various types of aircraft come in and depart.

Sometimes, at the invitation of an airline, the children board
plane. They may meet a pilot or hostess. They try out the seats and
learn how to fasten the seat belts They find out how to turn the
lights and air on and off. The guide lets a few at a time come into
the cockpit to see the control board and instruments. '

Each child I8 given some wings to pin on his clothes to show that

. he has been on a plane. The children are ready to return to school

and continue their study of aviation through reading, discussion, see-

mg films, and other activities, Some groups of children, accompa-

nied by teacher and parents, actually take a short flight while on this
field trip.

»
-

¢ Wilicocknon, Mary ond Juaaita Wiss. Knew Your Capital Otsty. Washiagtos : U S
Government Printing Ofce, 1988, 40 p. (Mhﬁl“l.llo.ll.u,!‘wqt‘
! MmmwmmuM)

f S The Abrport ond You Mn‘oau.mouumu-u Chicage: The

988. 13p. Qe

; /-mmmmvw‘. .Department of Elemeatary School Principal, Na-
tional Bédueation Association. 'M:hohu_t,lﬂ.. a3 p.

o
ERIC
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Problem Solving

One of the most valuable experiences children have in social studies
s problem solving. Some of the problems in prinary grades have
to do with clothing. Giroups of children may set up a clothes care
venter in their classroom, where helpful materials and tools—such as
buttons, brushes, sewing kits, and cleansing {issues—are available.
Here the children solve some of their grooming problems.

Many groups of children encounter the problem of wutgrowing
their clothes. To assist in solving this problem, some gruups set up -~
« toggery. shop where clothes are labeléd as to size and as to whether -
they are for trade or sale. Other problems at the primary level may
relate to making friends, developing \am library, or planning
n picnie. ‘ ‘ .

In intermediate grades, pupils woirk on many problems in the social 1
*tudies area. These problems may deal with safety hazards, the
water supply, entertaining foreign visitors, selecting & representative &
for the student council, or learning about a different region of the
United States or about some foreign country.

Through these many problem-solving esperiences the children
learn how to identify problems, organize for study, and work toward
their solution. They learn to accept responsibility, at their matunty
level, for meeting their own problems and improving conditions
around them. They grow in the ability to cooperate and also to
think and work independently. Problem solving is an important as- -

. pect of the democratic American way of life.

Direct Learning

By direct leaming axpenenoes children achieve understandings
and skills within themselves that tend to be richer and deeper than
through many other types of learning activities. The child who
plants and cares for pine seedlings is likely to develop more know-
how and appreciation for trees than one who only reads about and
verbulizes about them. The children who visit a food market, buy
some cafrots, return to school, wash and cut up these healthful vege-
tables, and enjoy eating the carrots with their friends, usually have
n more worthwhile and memorable experience than those who only
read or listen to a story about other children having a similar

experience.
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When children study about clothing, they collect, classify, and ex-
periment with many types of materials—cotton, silk, linen, rayon,
nylon, plastics, leather, and others. They may do some spinning ang -
weaving as 8 means of understanding the processes involved in pro-
dueing textiles now and in the past. They learn to use simple looms
and sometimes sewing machines as they begin to produce cloth or
make clothing for themselves or their dolls and puppets.

Such real experiences grow out of pupil needs and interests. They
do not take the place of reading and listening in learning. They are
basic ‘experiences in real life in social studies areas from which chil-
dren gain a great deal of learning. They comprise the difference
‘between a real and a vicarious experience. '

From direct learning, children are hel ped to develop concepts and )
to clarify ideas, such as steps in a process or the construction and
operation of a siinple machine. An important outcome of many such
experiences is improved ability on the part of children to interpret
the past and understand the present.

Direct learning experiences are supplemented by much reading
and discussion, by many kinds of expressional activities, such as writ-
ing, painting, and’greative drama. Because of their value in the
development, of understandings, appreciations, skills, and attitudes,
direct learning experiences should have a firm place in every balanced
social studies program.

s |
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Reading Social Studies Materials

One of the basic means of gaining social studies information and
concepts is through reading. Children read social studies textbooks,
readers, supplementary books, bulletins, and encyclopaedias to find
answers to sheir questions and problems and information for the
units they study. They read magazines, current events weeklies, and
newspapers to learn about current world happenings.

Work-type reading predominates in social studies, but fiction and
poetry also have a‘place. Much social studies materia] for primary
grades is in story form. In intermediate and upper grades, stories
and poetry of the various regions of the United States and of other
countries are often excellent resources for developing understandings
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of other peoples and other cultures,’ and in the case of historical
literature,* understandings of other times.

Many social studies textbooks, as well as histories and geographies,
are available for use in American schools. The newer editions espe-
cially are accurate, readable, and geared to today's social studies
curricula.”  Most of these volumes contain an excellent quality of pic-
tures and maps. They appeal to the interests of the chfldren.

In most elementary school classrooms, the children have available
n wide variety of social studies texts, reference books, and other ma-
terials. They may or may not have a set of textbooks alike for every
child in the room. In some classes all the children read one text for
a common basis of understanding and then read widely in other books
on the same subjects. Information from the wide reading is dis-
cussed and shared with other children of the group. In other classes,
there are several sets, of from 6 to 12 books each, which the various
groups or individual pupils read as they study common problems or
topics. Whichever plan is used for textbooks, wide reading from
other printed materials is also a part of children's reading experi-
ence In the social studies. }

Using Audiovisual Alds

Viewing and listening to audiovisual materials is especially valu-
able to learning in the social studies. Much of the information and
many of the concepts deal with the far away or the long ago. Pic-
tures, maps, films, recordings, and radio bring much clearer under-
standings and more reality to these subjects of study than printed
matter alone.

Today, television viewing brings significant events to children at
the very moment of occurrence. Some of these are seen and heard at
school and some at home. They become the basis for much study
and discussion of current events and other aspects of: social studies.

" Neweomb, Gértrude B. end Alton B. Jomes. Book List Jor Booial Btudies. Beventh
grade. (Eurepe, Asis, Afriea, Aunstralis ) _B8tats Department of Education (idabe).
Bolse : The Department, 1867. i6 p.

¢ E=stman, Gertrude end Others. - Jur imerioon Heritage  Told Through Posiry. State
Depariment of Eduecatios (idaho). Beiss: The Dapartment, 1886. 118 p.

- and Alton B. Jones. Osece Upen 2 Time éa Americe. (Boclal Btudiee Iibrary
Supplement—Grades 4-12.) State Department of Education (Idaho)., HBoise: The Depart-
ment, 1964, &% D. :

Newcomb, Gertrude E. ond Alton B. Jones. Beek List for Secial Studies. Bighth Grade.
State Department of Education (Idako). Bofise: The Depariment, 1957. 14 p.

° Hill, Wilheimina. ‘“‘Soclal Studies Textbooks for Children,” Soolal Eduoation, 18 : 73-76,
February 19064,
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Children view other television programs which have been filmed
and shown later on TV. They see people climbing the mountains of
Asia, axploring the Antarctic regions, or living in Iran,

Presenting and Summarizing Information

When children work in small groups or individually during dif-
ferent phases of  their social studies, it becomes necessary for them
to summarize their learnings and present them to the other children.
In elementary grades children show much originality and creativity
in the way they carry out this aspoct of learning.

Group reporting is especially effective. The children of an interest
group plan together how they may share what ‘they have learned
with the rest of their class. They may present the information and
concepts dramatically or have an exhibit or fair. One group may
show pictures with an opaque projector, accompanied by a tape re-
cording; another may have a panel or symposium discussion with
appropriate illustrations. " , )

Individual means of sharing what is learned is often more difficult
for children to make interesting and effective and more difficult for
the listener. This is especially true when every child of a class is
asked to make a report and all the others are required to listen to
them all. Attention often wanders and learning can diminish rapidly.
Alert teachers give children considerable guidance in speaking in-
terestingly, so that al! will listen and all can hear. Their pupils use
visual aids and original ways to present their subjects. They give
special reports and other presentations as needed by the class for its
study and not as a mass routine assignment for all. |

Critical Thinking

Throughout their study of social studies, children have numerous
and continuing opportunities to learn and practice skills in critical
thinking. This is a most important aspect of learning in a democracy
and in these times. The complexity of modern life and the divergent
forces at work %n&egoﬂdigéaynwkeﬁimwynmyfw
individuals to think critically and intelligently about what they read,
see, hear; about what they and others do; shout problems and con-
ditions around them.

Children in the elementary school learn about a current happening
from several sources: newspapers, magszines, television, radio, and
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other people. They discuss the event with their classmates and
teacher to consider it from many sources and various aspects. They
consider the event seriously and may draw some conclusions, make
some inferences, and pass some judgment upon it, at their maturity
and ability level. Sometimes they are helped to recognize that they
do not have enough evidence either to form a conclusion or pass
judgment. '

When social studies questions and topice are being studied, the
children are not content with the information or point of view of
one book. They study the subjeet from a number of references, films,
and pictures; and often by interviewing people and taking field trips.
During this quest for knowledge, the children are curious and alert:
they are helped to consider the information critically before drawing
conclusions and/or taking action on their problems and projects.

Propaganda Analysis

Children, especially in the middle and upper grades, begin to learn
to recognize and analyze some types of propaganda. Name calling
18 one type which they can learn to recognize and begin to understand.
They learn that calling people certain names, such as “Red” or “for-
eigner,” carries unfavorable implications and can be used against
people unjustly by authors or speakers who wish to deride them.

The band wagon type of propaganda can be understood by children
as they read front-page news in some papers and certain advertise-
ments in publications and on television and radio. They can detect
the propagandists’ technique of implying that everyone is doing the
thing and that the reader or listener should also.

Slanting, the big lie, card stacking (selection and omission), the
glittering generality, the plain-folks appeal, distortion, the testi-
monial, and prejudiced headlines are other types of propaganda
methods about which children can become aware, especially with
teacher and parent guidance,

Socializing Experiences |

During the regular course of learning social studies, children have
numerous opportunities for experiences that contribute to their social

¥ Dale, Bdgar. How to Resd o Newepeper. Chieago: Beott, Porcsman & m,
1845, B 201-144,
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development. As they plan together, go on field trips, work out
projects, and engage in small and large group study and other activi-
ties, they learn to be cooperative, to make friends, to be hospitable,
and to accept responsibility. In many respects the social develop-
ment of children is as important an outcome of social studies as is
knowledge of subject matter. '

Not all socializing experiences for children come about through the
social studies. An equal amount or more of these experiences may
happen throughout. the school day, whenever children do things to-
gether. They may happen in a language arts or arithmetic period,
on the playground, in the cafeteria, or at an assembly program.

Democratic Living

In order that the children and young people of our Nation may
grow up as effective citizens in our democratic society, it is important
for them to have many successful and enjoyable experiences in demo-
cratic living throughout their school life. In the social studies, chil-
dren have daily experiences in democratic leadership and follower-
ship, and in being a participating member of one or more groups.

Much committee and small-group work prevails in the social studies.
Here the children experience many aspects of group processes and
can know and feel what democratic living means. They learn to
take turns, to choose a leader, to plan together, to help each other,
to do their part, to share with others, and to evaluate what has been
accomplished. F

A Texas curriculum guide recommends that :

If we expect children to develop into active useful citizens in a democratic
society, we must provide the opportunity for them to grow n their ability
to use the democratic processes in thelr day-to-day life in the classroom.
Youth will learn democratic citizenship to the extent they live it."

In other parts of the school program, the children learn about rep-
resentative government by such means as the student council and

school-wide committees which have representatives from the various
8 rooms. Opportunities to vote on certain matters, such as school proj-
ects and various kinds of assemblies, give pupils experience in making
community decisions through the vote. Children also vote for club
and class officers or chairmen on a classroom as well as school-wide
basis.

1 Boclel Studies in Tesas Bchools. A Tentative Curriculum Guide. Grades One
Through Twelve. Texas Education Agency. Austin: The Agency, 1858, p. 48,




CHAPTER 4
Content in the Social Studies

broadening and deepening his horizons and understandings is

e plan usually followed in developing social studies curricula for

elementary schools. Both uniformity and diversity may be found

in the way this plan is worked out by various States and cities. The

genernl oblectives and content tend to be similar. The specifics and

the grade placement vary and tend to be set up in terms of regional
and local needs and characteristics.

BE(}INNING where the child is, in time and space, and gradually
t

Scope and Sequence

Grade Level Patterns

At the kindergarten-primary level there is considerable uniformity
in the overall scope for each of the grade levels, with many differences
in the units or topics outlined for each. The most commonly found
pattern of development for these levels is the following :

Kindergarien. Living in the Immediste !‘:-vtmnmt
Grade 1. Living in the Hosme and 8chool
Grade 2. Living in the Neighborhood and Community
Grade 3. Living in the Community
or

Expanding Commusnity Life

Kindergarten programs provide many opportunities for young
children to learn about people, places, things, and events in their im-
mediate environment. Much attention is give?to their social develop-
ment, so that they learn to make friends, work and play cooperatively,

¢ 1
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and take responsibility for their own actions and for some of the
duties which make for successful group living in the kindergarten.

Some of the people about whom and from whom children learn
are in the home, the neighborhood, the school, and the community.
The places about which they learn are their homes, other people's
homes, the school, the community (streets, markets, parks, zoo, library,
churches), and the country (farms, fields, woods, streams, ponds,
ravines),

Things in the immediate environment which interest children and
about which they learn often include clothes, toys, pets, picture books,
foods, television, movies, drums, musical toys, building blocks, play-
house furniture, tricycles, cars, and airplanes.

Events which provide much joy and learning to kindergarten
children are birthdays, holidays, trips, entertaining or being enter-
tained by other classes, and visits by the principal, paren.s, foreign
visitors, and others. : '

Participation with other children in learning about the many
people, places, things, and events in their local environmnty( 1)belps
to broaden the child’s world, and (2) provides those-sdeializing ex-
periences needed by the young child in his early experiences outside
the home. :

¥




CONTENT IN THE BOCIAL STUDIES 23

Some of the most frequent!y taught units or topics in the first grade
desl with animals, the family, helping at home, safety, family fun,
food, the home, working and playing with boys and girls, holidays,
and vacstion activities.

Necond grade units tend to emphasize learning about peo;;le who
help us in the neighborhood. They are concerned with people who
protect us, such as the police and firemen; people who help us be
healthy, such as the dootor, dentist, and nurse; people who help sup-
ply us with food, such as farmers, storekeepers, and the milkman;
and people who help us learn, such as the librarian, authors, artists,
and teachers

In the ¢Aird grade, children learn about those aspects of community
life appropriate for their age level. Interdependence is usually the
theme, with emphasis on how we secure life necesities in our com-
munity and on those people who have a part in supplying these needs.
The most commonly taught units of this type relate to transportation,
food, clothing, homes, and communication.

Increasingly, third graders are learning more about far-away peo-
ple, happenings, and places because of new developments in travel
and communication. Television, radio, and airnail have done much
to broaden the child's world. Awviation, automobiles, trains, and ships
are conveying people and goods to most parts of the world in ever
increasing numbers and at ever increasing speeds. Traveling Ameri-
cans with their children are found everywhere, as tourists, vaca-
tioners, technological specialists, educators, diplomats; or in the armed
forces. In recent years one-third of the American population moved;
that is, changed pesidence. We are a very mobile people.

Because of these many developments and changes in the child's
world and in his life experiences, there is a trend toward using the
expanding community or expanding community life as the theme or
center of interest for third grade social studies. This means that the
third grader’s world is a more rapidly expanding one than was true
in the past.

Third-grade units, such as those on transportation, communication,
food, cloLhmg. and homes, tend to include methsrg about these life
necessities in other communities and even in other lands, and they
indicate the source of some of our supplies from these more distant
places. This is in keeping with the interdependence theme which is
usually found in third grade courses and units.

Most schools include some local history and touch upon such histori-
cal people as the Pilgrims, the pioneers, George Washington, and
Abrsham Lincoln, usually in connection with holidays. Other than
this, the trend is definitely toward learning mainly about the com-

1
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munity or expanding community here and now, at this grade level,
and leaving most of the historical study to later grades. Children at
this age are not ready to grasp time sequences and relationships.

In the case of large cities, which may be too complex for third grad-
ers to understand in their entirety, the children learn about that part
of the city which is most important for them to know. This includes
their own neighborhood, the downtown area, and special points of in-
terest which have particular appeal to children.

Ome aspect of history and often of contemporary life that continues
to have widespread interest and study in the third grade is the Indian.
In some State and local school systems, Indians are ingluded mainly
As a part of history and as examples of primitive cultures. In_other
places the Indian units deal primarily with the Indian tribes of the
local vicinity as a part of the local history. . In many_other schools
children learn about Indians as an integral part of American life, with
modern Indians as well as those of long ago included in the study.

There is no break bet ween social studies in primary and intermediate
grades. In well-planned social studies programs, there is a continuous
flow from kindergarten through the twelfth grade and even into the
Junior college and higher levels. Intermediate grades are character-
1zed by greater opportunities and interests on the part of pupils to
learn about the world beyond their own communities.

At the intermediate levels, there is greater variation in social studies
content than in primary grades. In general the following plans are

followed,:

Grade §. Life in Other Communities
and/or
_Life in Our State

(?rade 5. Idving in the United States
or
Living in the Americas

Gradr 6. Our American Neighbors
or
Life on Other Continents

Most fourth gradex begin their study by learning about various
types of communities in their own State. This provides a basis for
comparison with communities in other places. Then the fourth grad-
ers study type lands and peoples in other regions of the world with the
focus on community life in most instances. How geographic factors,
including climate, affect people and how people control or adjust to
these factors is emphasized.

In some schools, the first fourth-grade unit is about our global
world, with considerable attention to physical geography and globe
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and map study. Then type lands and communities are studied for
the remainder of the year.

A few States devote part or all of the fourth-grade social studies ;
to Ist%r'ﬁing about the State, its history and its geography. This may 3
consist of a 6- or 9-week urit, a semester, or an entire year.

In almost all AftA grades, the United States is the center of study.
Usually geography and history are combined. This can readily be
done, as most of the unit plans begin with the Eastern States and
for the most part follow the Westward Movement in the settlement
of the country.

Usually, these units are regional in nature and place emphasis on
the present. Then sufficient history 1s included to give understanding
of the present. At this grade level the history deals primarily with
the dicovery, exploration, settlement, and development of the country.
less emphasis is given to the various wars and conflicts in which our
Nation has been engaged. Such study 18 allocated to eighth grade
and other phaces in the social studies curriculum when the pupils are
more mature and can better understand the concepts invol ved.

A major difference from the above fifth-grade plan found in some
places 18 to include the study of the entire Western Hemisphere in
this grade. It can be said, however, that the trend is away from
overcrowding the fifth- and sixth-grade programs and toward mov-
ing some of these content areas upward in the grades. More thorough
knowledge and skills and deeper understandings are believed to be
needed rather than a superficial study of too much territory.

In the siztA grade, something like half of the States recommend
a study of our American neighbors, including Canada, Latin Amer-
ica, our territorial islands, and the Commonwealth of Puerto Rioo.
This is especially true in those States where the United States is
studied in the fifth grade.

Other States suggest or require the study of the Kastern Hemi-
sphere in the sixth grade. Thli is generally true in those States where
the entire Western Hemisphere s studied in the fifth grade. In many
such sixth grades, the emphasis is on “old world backgrounds” with
considerable sttention to historic periods as far back as antiquity.
A major problem in this respect is to find curricular and instructional
materials which present mch areas a8 the Mediterranean and the
Middle East with sufficient coverage of modern times. In the light
of today's world and its tensions, it is important that more adequate
information and understanding be gained of such parts of the world
as they are today. .

This bulletin does not purport to discuss the social studies program
in secondary schools. However, it must be mentioned here that wher-

Qo ‘
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ever sixth-grade programs deal mainly with the Americas, the
seventh-grade program is likely to be concerned with the Eastern
Hemisphere.

The above patterns of social studies programs for intermedinte
grades are mainly regional in nature. Some have strong historical
emphases at certain points and usually in relation to certain regions,

Other plans for developing social studies understandings and skills
have been developed by varous cities, countries, and individua]
schools. These do not follow a regional approach. Some may have
A strong historical emphasis Others are planned around A group
of basic units, themes, or understandings. The units tend to be based
on such broad areas as Aviation, conservation, or transportation.
Some of the sixth-grade units in such plans may cover & depth study
providing comprehensive treatment of a carefully chosen foreign
country, such as Pakistan, China, Japan, or Brazi]. With such plans
as the above there is usually a scope and sequence framework, with
Some units required and others left to be selected through pupil-
teacher planning. .

WMQAM

In addition to grade allocations which indicate scope and sequence,
the framework of most social studies programs also includes a listing
of persistent problema, areas of living, oc atrands which rup thréugh
the entirs program from beginning to and. - They provide a unifying
factor and give direction, purpose, and continuity to the socia] studies
curriculum plan.

The persistent probdlems identified by the statewide commmutee which
prepared the Maryland social studies guide are interrelated and run
through the entire social studies program as follows : !

1. How does man adjost to, Mi!? and Improve his changing soctal and
physical environment?

2 Bewmm'ﬁenmehm mmhﬁﬂuh&MHﬂa?

3 chfasasuwis&f mehhnmwmm&vmmm?

4. Hﬁmwmmuﬂqwmdﬂ&mtmwt
cation of morai, spiritual, and aesthetic values?

B s
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The-South Carolina social studies guide outlines six areas of living
which appear through the entire program as appropriate to the centers
of interest for each grade level. The areasof ivingare:*

Fomily Livimg—the school's responsibility in this area is (0 bhelp the
individual develop understandings and appreciations of hoine and
family, emphasizing :

A_ Child’s role and responsibility in family

B. The worth of the individual

(. Family reistionships apd responsibilities

[} Care and protection of own property and possessions

E. Care and protection of common property and possessions

F. HRespect for rights and property of self and others
(Citigenship—the school's role in this area is to help (he indlyidual real-
ize accept and falfil]l his responsibilities in -

A The relationship of the individual to bome church, school. and
the ever expanded and extended environment (government. civic
enterprises, world effuirs)

B The developusent and conssrvalion of hamas resources

C. Earning a living. budgeting cosstuimer education. elc
Production, Coasumption, (Consevvelion ead Disiridbulion (he school's
reepoasibility in this ares is to help the iadividual understand. appre
clate, and ase the principles invoived in:

A. Counservation preservation utilisation of natural resources

B. The interdependence of people

. Barning a living

I). Broadening the mtq’mg ( more efficient use of our present
resources) ‘ ’

E. Transportstion of goods and people by land, air, and water
Commaunication end Treasportfation—the school’'s responsibility in this
area is to help the individual :

A. Develop discrimination in the use of telephone, television. tele-
graph, postal system, radio, press, motion pictures, recordings
film s{ripa, radiograms, etc.

B. Develop skill and discrimination in the use of communicative
arts

. Recreation—the schooi’s responsibility is to belp (he individual realise

the value of play. and the importanece of planaing for the worthy use of
leisure time through such thing= as: .
A. Hobbles, games (indoors and outdoors), dancing, swimming,
camping, motoring, and fSeld trips
B. Industrial and fine arts (these have an amateur creative aspect
and ap enjoyment aspect)
C. 8mall interest groups (scouts, clubs, athletic teams etc.)

3 Guide for the Tesching of Bocisi Studice. Grades 1-12 Btate Departmesnt of Béuca-
tiea (8.C.). Columbia: The Departmesnt, 1086. p. 18-14.
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V1. Morel, 8piritual and Esthetic Development end Espression—the school's
respoasibility is to help the individual :

A. Develop his taste in art. music, dramatics, and literature, and
to provide oppuortunities for creativity in these areas

B. Develop moral and spiritual valves
C. Accept self improvement as a life process.

To assist them in revising the Florida Social Studies Guide, a Cen-
tral Planning Committee has made an extensive survey of Florida
children’s interests, concerns, questions, and problems relating to
themselves and others and to their expanding lifespace in society. A
synthesis of these findings provides infercoven strands or threads of
continuing aocial ed..cation learnings. These strands have been or-
ganized into twelve large problem areas which will provide direction
and framework for social studies curriculum planning. The areas:®

Themselves

Their families 3
Their friends and age mates

Their school

Their bealth, safety, leisure time activities and recreation
Their moral and spiritual valpes
Their communities

Their country .

Other peoples of the world

Their cultural heritage

The economic system, rhoney values
Communication, transportation, travel

Concepts from the Soclal Studies

As one basis for its program of social studies curriculum building,
the California State Central Committes on Social Studies went directly
to the social sciences—to the literstare, and to social scientists of the
major colleges and universities of the State. Conferences, workshops,
and committee work developed. Out of these studies grew lists. of -
concepts from eight socia! sciences, including geography, history,
psychology and social psychology, philosophy, efonomics, political
science, anthropology, and sociology.* '

S Elementary Sociel Btudies. (A Prelimizary Report) State Departmeat of Educs-
tion (Fla.). Tallabassee: The Department, 19088. p. 9.

‘WGM&WIWM&M&M.}WI&&D&
partment of Education (Caltf.). Sacramento : The Department, 1087. p. 13-49.
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Because the basic concepts from the eight social science fields had
considersble similarity and duplication, the Central Committee at-
tempted to make a synthesis of these concepts which resulted in a list
of eighteen concepts for sociai studies.®

1. Mas’s comprebeasion of the present and his wisdom in planning for the
future depend upon his understanding of the evenis of the past (hat
influence the present.

2 Change is a condition of human society . civilizstions rise and fall
valpe rywtemns Improve or deterforate | the tempo of change veries with
cultares and periods of history.

3 Threugh ail time and in aH regions of the world, men has worked 1o meet
common basic human peeds and to matisfy common buman desires sod
aspirations.

4 Peoples of all races, religions, and cultures have contributad (o the cul-
tural beritage’ Modern society owes a debt to cultural inventors of other
pMeces and times a,%

4 Interdependence I8 a constant factor in human relationanlips The
realization of seif develojw through contact with others. Roctal group-
Ings of all kinds develop as 8 means of group coopers’ion In meeting
individual and societal needs

L € The culture under which an |m‘llvidnui Is rearcd and the social groups
to which he belongr, exert gr=il nfluence on his ways of peeelving,
thinking, feeling, and S ung.

T Demorracy I dependent on the process of free fnquiry ;. this I)POF?O
provides for defining the problem, seeking data, uging the scientific meth-
od In collecting evidence, restzting the problem in terms of its interrela-
tionships, arriving at a prisciple that {s applicable, applying the principle
in the molution of the problem.

K. The basic substance of a civilizsation {8 rooted In its values : the nature
of the values (s the most persistent snd important problem faced by
human belpgn.

? Man most make cholces based on economic knowledge, sclentific com-
pariscos. analytic judgment, and his value system concerning how he
will une the resources of the world.

10. The work of soclety irn done through organized groups : and group
membership involves opportunities, responsibilities, and the development
of leadership.

11. Organised group life of all types must act in accordance with established
rules of socigl relationships and a system’ of social controls.

12. All nations of the modern world are part of a global interdependent
system of econcmic, rocial, cultural, and political life. -

13. Deniocracy is based on belief In the integrity of man, the dignity of the
individual, equality of opportunity, man's rationality, men's goodness, °
man's practicality, n:an's ability to govern himself and to sclve gla
problems cooperativeiy.

CIbid. p. 4641,
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Anthropologists hold that physically man is the p of the same
blological evolution as the rest of the animal kingdom. Man is in many
ways similar to other animals, but a most important difference exists
a8 a result of man's rationality and in the body of knowledge, beliefs,
and values that constitute man's culture.

All human beings are of one biological species within which occur the
variations called races. The differences between races are negligible.

Environment affects man's wav of living. and man. in turn. modifies
his environment. :

{. One of the factors affecting man's mode of life is his natural environ-

ment. Weather and climate that cause regional differences in land
forms, soils, drainage, and natural vegetation determine the relative
density of population in the various regions of the world.

Because man must use natural resources to survive, the distribution and
use of these resources determine where he lives on the earth’s surface

“and to some extent how well he lives. The level of his tecbnology

determines how he produces, exchanges, transports, and consumes his
goods.

These concepts, as well as those developed for each of the eight
social sciences are those considered “essential for competent citizen-
ship in our society,” hence, they provide guidelines to persons de-
veloping curricula, selecting and planning units, or teaching social
studies. In the California program, characteristics of children at
various growth levels and principles of learning have also been studied
and taken into account in relation to the social studies. Then cri-
teria of the type that may be used for the selection of content for the
social studies curriculum were indicated,* as follows:

1.

Content that involves intimate contact with those aspects of social life
that are of fundamental significance today—
Areas of importance in world affairs should be selected for major
emphasis.

2. Content that acquaints individuals with crucial data, relationships, con-

3

ditions, and problems and points up their significance to humnn
welfare— b

This calls for empbasis on that &iich is important in human welfare

and on the continual ‘of sotial understandings by hegin-
ning with the immedia group and theh expanding to include inter-
group and internations!l relatiogs.

Content that is adapted to the physical and intellectual capacities and
developmental needs of individaals—
In social studies this will hecessitate, at each educational level, ma-
terials that have varying levels of dificulty.

¢ Idid. p. 60-83,
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12.
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Content that provides for individuals the actual experiencing of life

about them and abundant contact with firsthand source material—
Centent should broaden and enrich the experience of children and
youth so that their understanding of the social life around them is
continually being deepened.

. Content that provides individuals with ample opportunity for clarifying,

enriching, and expanding their understanding of basic social concepts—
This understanding will develop as individuals accumulate informa-
¢ion and use it.

Content that continually stimmulates analytical thinking on the part of
learners—

Analytical thinking will develop as problems are gtudied and soln-
" tions to the problems are formulated at each successive level

. Conteat that enables teachers to provide opportunity for the continuous

sharing of purposes, activities, and achievements in an atmosphere of
cooperative endeavor—
Individuals should live the democratic life as well as learn about it.

Content that provides, from kindergarten through junior college, for
continuous expansion of world understandings; for growth in civie
literacy and civic concern; and for the development of habits, skills,
and attitudes through cooperative participation in worthy group
enterprises—
Repetition of content at different levels should be justified on the
basis of the purposes which are to be achieved and the appropriate-
ness of the learning experiences for each level, and on the basis of
concepts identified as those to be developed.

. Content that provides £t eich maturity level for intensive study of

problems that are understandable to the participants—
This includes rclating facts from history, geography, and other
social sciences to a central theme.

Content that is organised into units that utilise, as needed, the subject

matter academically classified into separate social sciences—

. Problems of contemporary life can best be understood when the
learner considers the geographic influences, the historical anteced-
ents, and the civic, economic, and social implications that pertain
to it.

Content that stresses the realities of social life—
Realism in the social studies invelves teaching about the actual
functioning of social institutions.

Content that is readily available in usable form—

thﬂeumhlshthfmdmmurym
maps, and audiovisual teaching materials must be available.




0 b

i

e

L S

[ A

il

o
o S

32 SOCIAL STUDIES IN THE ELEMENTARY SCHOOL

Emphases

Throughout the ‘elementary social studies program, a number of
emphases appear where appropriate and in terms of pupil needs and
social trends. At times these emphases may take the form of a social
studies unit and at other times they are continuing strands which are
included in many units over a period of years. Often they permeate
the entire school day and are not confined to social studies alone. Out
of these emphases are growing forward-looking practices which will
enable the elementary child of today, to assume his responsibilities
with regard to the world in which he lives.

Citizenship

An aspect of social studies and social living considered highly im-

portant for all pupils in a democratic society is citigenship. Boys

and girls learn about the rights and responsibilities of themselves and
others through their daily experiences of working and playing in
groups. Early in theirschool life, children learn that they and others
have property rights that must be respected. Later they learn about
taking turns, hstemng as<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>