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Acknoviledgment. of Photographs
The photographs of schools and school activities reproduced in this

bulletin (includin the cover picture) were all contributed by resi-
dential schools for handicapped children. The United States Office of
Education is grateful for the cooperation of these schools and is
pleased to acknowledge their courtesy, as follows:
Schools for the blind.Connecticut'Intitute for the Blind, Hartford,

Conn.; Institute Puertorriqueno de Ninos Ciegos, Santurce,
Puerto Rico; Kentucky School for the Blind, Louisville, Ky.;
Michigan School for the Blind, Lansing, Mich. Missouri School
for the Blind, St. Louis, Mo.; New York Institute for the Educa-
tion of the Blind, New York, N. Y.; New York State 'School for
the Blind, Batavia, N. Y.; Ohio State School for the Wind,
Columbus, Ohio; Oregon State School for the Blind, Salem,
Oreg.; Pennsylvania Institution for the Instruction of the Blind,
Overbrook, Philadelphia, Pa.; Perkins Institution and Massa-
chusettg School for the Blind, Watertown, Mass.; Virginia School
for the Deaf and the Blind, Staunton, Va`.; Western Pennsylvania
School for the Blind, Pittsburgh, Pa. and Wisconsin School for
the Blind, Janesville, Wis.

Schools for the deaf.Florida School for the Deal and the Blind, St.
Augustine, Fla. Illinois School for the Deaf, Jacksonville, Ill.;
Indiana State School for the Deaf Indianapolis, Ind.; IcAva
School for the Deaf, Council Bluffs, Iowa; Lexington School for
the Deaf, New York, N. Y. Maryland State School for the
Deaf, Frederick, Md.; New York School for tdo Deaf: New
York, Ñ. Y.; Reinhardt School fo'r Deaf Children, Kensington,Md. St. Joseph's School for the Deaf, New York, N. Y. ; St.
MEirrs School for the Deaf, Buffalo, N. Y.; Territorial School

- for the Deaf and Blind, Honolulu, T. H. ; and Virginia School
for the Deaf and Blind, Staunton, Va.

Schools for the socially makuljusted.Iowa Training School for Boys,
Eldora, Iowa; Preston School of Industry, Waterman, Calif.;State Industrial School for Girls, Tecumseh, Okla. ; State Train-
ing School, Red Wing, Minn.; State Train' Gr'. School for Girls,
Birmingham, Ala. The Children's Village, Dobbs Ferry, N. Y.;
The Glen Mills Schools, Glen Mills, Pa. Training School for
Girls, Mitchellville, Iowa; and Virginia Industrial School for
Colpred Girls, Peaks Turnout, Va.

Schuotsfor the mentally deficient.-:-Elwyn Training School, Elwyn, Pa.;
Iowa State School, Glenwood, Iowa; Lacohia State School,

I With tbe cooperation of the Works Program Admiuist.tatIon.
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Laconia, N. H.; Loch land, Geneva, N. Y.; Mansfield St:, te

Training School and Hospital, Mansfield Depot, Conn. ; North(bm

A Wisconsin Colony and Training School, Chippewa Falls,
st. Coletta School, Jefferson, ..Wis.; Sonoma State School, Eld-
ridge, Calif.; Syracuse SCate School, Syracuse, N. Y.; Vinehr
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Foreword

RESIDENTIAL SCHOOLS for handicapped children are making n

significant contribvition. to the education of those to whom heredity
or environmental influences have not been altogether kind. Some of
these children have been crippled in their capacities even before hirt h.
Others have suffered injury at birth. Still others have in childhood
eNperienced disease or accident, with its dread aftermath. Sonw hi ve
been without constructive guidance at home or school; and some,
even with that guidance, have seemed to persist in ill-aavised behavior.
All such are potential charges of a residevial school, and, if enrolled,
thPimhappy adjustment becomes its challeiiging responsibility.

In August, 1938, the Commissioner of Education extended to every
known residential school ft4 blind, deaf, socially maladjusted, or
mentally deficient children hi the United States an invitation to con-
tribute to the Office of Edi.ication material describing its 4act1v1tiei
for purposes of exhibit, or use in publications. The respQnse was most
generous. From printed reports, typed manuscripts, letters, and
photographs sent by many schools in answer to 134 invitation, the
data were accumulated which constitute the source material of the
major part of this bulle4n. The Office of Education recognizes t he
services rendered by scfiools for handicapped children 'and takes
pleasure in presenting to the educational world this account Of some
of the activities of which they may fustly be proud. It must, of course,
not be assumed that all residential schools are carrying on equally
effective programs, nor, on the other hand, that the schools represented
in the account here given are the only ones in which prqgressive prac-
tices are under way. The effort has been Made, however, to select
from the material contributed examples of such practices for whatever
inforniative and suggestive value tiley may have.

There are in the United States and its outlying parts some 450
residential schools of the types being considered in this bulletin. A
'linage' number of these have shared in furnishing descriptive material
for this specific project, and practically all of them have from time to
time contributed statistical data and annual Or biennial printed
reports of their programs. To all who have cooperated in any way the
Office of Education extends its cordial appreciation. We should like
every superintendent and teacher contributing thought and time and
material to a0,pept a sincere "Thank you" given through this medium.
It is hyped that the publication will arouse in the minds of educators
every*here, as well as of citizens at large whose attention may be
called to it, a new interest in the programs of residential schools not
only in th,tifawn States but in the entire Nation.

.1

BESS GOODYkOONTI,
Asgistant U. S. Commissioner
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Seeing hands'over the Braille page.

A mechanical aid helps this little girl to use all the hearing she has.
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Chapter I: Introduction

SCHOOL TEAN1ERS. could do so imich, particularly inlaf rural districts of the State, to point parents of lit t le blind child
to the educational opportunities available at our School. Most
teachers, however, know nothing of the program we offer, and some
do not even know that such a school exists."

This was the recent comment of Che superintendent of a State4
residential school for the blind. The unawareness' of the exist(4.1Wof
residontial schools which he attributes to some day-school teachers is
happily not a common occurrence. All too often, however, those
whose work is entirely bound up with the public day schools of the
Nation are in danger of overlookgg or underestimating the services
rendered by residential schools for handicapped children, and con-
paratively few take the time to familiarize themselves with the activi-
ties under way in such institutions.

These schools have a vital place in the educational program of the
State, to be recognized, understood, and appreciated by parents and
teachers alike. To be sure, theY vary in the degree of efficiency with
which they carry on their work, in the extent to which they adopt
progressive educational practices, and in the qualifications of the
teaching personnel. Their function is one of a highly specialized
nature, and consideration for the 'of the child mast be given gwr

precedence over certain other items deemed essential in day-school
programs. Yet the same general principles of educational method
and psychology are applicable to residential and daY schools alike,
glnd one is frequently amazed at the results achieved in the livqs of
children so seriously handicapped as are those in our residential
schools.

Types of Residential Schools

There are four groups of handicapped children for whom residential
schools are generally- considéred indispensable. these are the blind,
the deaf, the ikentally deficient, and the socially maladjusted or
juvenile delinquents. While each of these groups presents conditions
and problems quite distinct from those`of the other three, they are all
marked by the common need of specialized guidance and adjusted
educational procedures arising from a serious physical, mental, or
-jmiotional disability. To supply such a need is the function of the

ential school.
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2 RESIDENTIAL SCHOOLS FOR HANDICAPPFID CHILDREN

TWO other groups of handicapped chiktten are found in a type
residelitial institution which has the double function of providiii.:
both hospitalization and education. These are (1) crippled chdr(
who are in- need of hospital care,' and (2) epileptics, for whom
continued treatment is important. Institution's of these types are
much fewer in number than those more properly designated ;1.

"schools" for handicapped children. Nian:y crippled children are
treated in general hospitals or in children's hospitals, all. too oftcn
without educational facilities. Plany epileptics are found in institu-
tions for the mentally deficient, although the tiiend is toward the
establishment of sefmrate facilities for them.

When the handicap is a doubk or a triple one, as, for example, in

tile ease of the deaf-Min*. the crippled-feeble-minde.(I, or the deaf-
hlind-feeble-minded, the problem becoihes increasingly coriiplicated.
Such children are in extreme need of highly specialized care. Unit
for the (leaf-bliud are found in a few of the schools for the deaf and
the blind, notably at Perkins Institution and Massachusetts School
for the Blind and the New York Institute for the EducOion of the
Blind. Childrei) who are seriously defectivd -both mentally and
physically are usually sent to an institution for the feeble-minded,
although some schools for the deaf and the blind nake special provi-
sion for children who are classified mentally as morons or border-line
eases.

Number oF Schools

Ii 936 the Office ofrEducatin received reports froIR 58 residential
schools for the blind, 82 schools for the deaf, 130 schools for the
mentally deficient, and 155 schools for juvenile delinquents. These
included both public and private schools, as well as those adrninis-
tered under private auspices which receive public finahcial support.
They were located in every part of the country and, in the case of

t raining schools for juvenile delinquents, in every State of the Union.
Every State, also, makes some provision for the education of its

blind and dehf children, either in a school of its own or in that of a`
neighboring State, while every State except Arizona, Arkansas, and
Nevada reported at least one publicly supported residential institution
for the mentally deficient. In addition, schools for the blind and the
(leaf are found in Hawaii, Puerto Rico, and the Philippihe Islands,
while Puerto Rico and Hawaii report also schools for delinquents.

Pupils Enrolled

In 19361 there were reported as enrolled in the variotis types of

schools in continental United States 5,851 blind childrerir15,366 deaf
I Waco of Education 'Bulletin 1938, No. 17, la entitled "Hospital Schools the Unlit &ides" and eon-

Aden the educational facilities offered to hospitalised children. :4
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children, 31 ,174 juvenile delinquents, and 21 ,SSU mentlilly deficient
children. Tlw first three of these figures repretAent the total Population
of the respective types of schools, since enrollment is limited to children
of cbilool age, usually up to 21 years.. Institutions for the mentally
deficient, however, admit adults as well as children, and IlM1IN of the
inmates are custodial cases tifiable to profit by school activities.
The number of pupils reported as engaged in regular school work
(21,889) is from 20 to 25 percent of the total number on the roll of such
institutions. A considerable numlker rof these are capable of doing
as 1.editable work as that which one finds in specill day-school "kisses
for the mentally retarded.

Recent trends haye brought into schools for the deaf and the blind
children of kindergarten and even of nursery-school age, on the basis
of the principle that habits established before the age of ti affect
materiAlly the child's later progresé. This is especially important
in the case of the physictilly handicapped. Undesirable mannerisms
can be avoided, group play can he encouraged, and a foundation of
varied experiences can be fitted to the structure of special educational
adjustment which is to be built upon it.

Administration oF Schools

Residential schools for handicapped children began their history as
welfare institutions designed to give care and training to those whose
serious handicaps appeared to make institutional care necessaty.
Long strides, however, have been made since those early days in tite
conception both of what education means and of what the capabilities
of handicapped boys and girls are. More and more, residential schools

3

are coming to be looked upon as constituent parts of the educational
system of the State and not as institutions apart from it.

Of the 82 residential schools for the deaf reporting to the Office of
Education, 30 are administered either by the State (or territorial)
educational authorities or through a cQmbined relationship with State
educational authorities and a private or other State agency. Of 58
schools for the blind, 25 report similar adminikrative arrangements.
Sixteen of the schools for tip deaf and 15 schools for the blind mare
administered exclusively by the State educational authorities. In
eases in which a combined relationship holds, the State educational
authority carries responsibility for giving general supervision to the
educational program, while the other authority concerned handles
problems of institutional management.

Progress in this direction 'has also taken place in the case of schools
a

for delinqiients, although most of these are still administered as wel-
fare agenciessapart from the educational system. Institution§: for
the mentally 'deficient, having a Utrge custodial responsibilitY, are

administered by State boards *of public welfare, of charity, or by
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4 REsIDENTIAL 'SCHOOLS FOR HANDICAPVED CFULDREN

departments with similar functions. Yet many leaders in. the
of delinquency.and 'of mental deficiency are looking toward the tin!e
when residbential schools for children so handieappe(I shall have
intimate relationship to the State educational system.

. .

The Goal

t.

Every child -sent io a residential school is there because rhe 1oc.11

conununity is unable to meet his educational needs or has failed io
make adequate.adjustment for him. It is the aim of the residential
school to send the child back to the community, when he has concluded
his term of study there, (yipped to maintain his self-respect and the
respect of others through an achievement commensurate with his
ability. To help a child to compensate for a serious physical handicap
is a *difficult matter. To guide a boy or a girl who has seriously
violated social standards into an -Attitude of personal adjustment
toward society is frequently even, more difficult. To hiculcate in a
tn:eritally deficient child the habits of thought and action needed to
make him an acceptable citizen requires untold skill and patience.
All of these.things resikntial schools undertake to do. A knowledge
of the nielans which they employ, the successes which they achieve,
and even the failures which tht;y admit should be of inestimable
value to at educators. The unity and effectiveness of the_total State
educational program cannot but be furthered by a mutual acquaint-
anceship on the part of residential and day school workers.

Scope of this Bulletin

It is to promote such acquaintanceship that this bulletin has been
prepared: It presents in a general way the educationpl programs of
residential schools for varipus types of handicapped children. Chap-
ter II tells of a conference called by the Office of E4ucation in 1938
to consider some of the educatiOnal problems encounteied by these
schools. Each succeeding chapter gives a descriptive and pictorial
presentation of educational activities carried on in a particular type
of school. The sCiurce of the data is indicated in. the Foreword.
It is hoped that the material will be illurninAting to day-school
workers who have little opportunity to visit the.I.esidtAntial schools
in their States, as well as to those engaged in residential school work
who would like to know something of the, edilcational problem.s and
practices in types ofinaitutions other than their own.
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Upper.A choral _group iri'a school for the mentally handicapped.
Lower.-1:%, niw cottage at a State training school for socially maladjusted girls.
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Chapter II: A Conference on Educational Problems of
Residential Schools

W1NDICAPPED CHILDREN present widely divergent problems" and 11ee4. depending upon the nature of t be handicap from which
they suffer. For those having visual or auditory defects special
instructional techniques are of utmost importance; environmental
control and clinical education are indispensable for the socially
nlaladjusted; a modified curriculum with a minimum of academic
requirements and an emphasis upon practical values are of special
import to the mentally deficient. Yet all of these groups have certain
needs in common, and many of the problems of administering residen-
tial schools are sinfilar for all. This is particularly true of residential
schools for deaf, for blind, and for socially maladjusted children. The
population in all these institutions is limited to pupils Of school age
and their all-important purpose is to prepare the student to engage in
community life as a respected and a con trihu t ing citizen. Institutions
for the mentally deficient, on the other hand, carry custodial responsi-
bilities for many persons who will never live in any "conununity"
other than the institutional grounds.

In May 1938, fifteen representatives of residential schools for,the
deaf, the blind, and the socially maladjusted came to Washington,
at the invitation of the Office of Education, for a 2-day conference.
The objectives of the conference were stated by the Office of Educa-
tion as follows:

1. To consider some of the general problems of an educational nature
related to the administration and curriculum of residential
schools for handicapped children.

2. To study the possibilities for extending the program of vocational
education in these schools through the use of State and Federal
funds.

3. To determine the spheres in which the Office of Education can hit of
service to such schools.

4. To assist in improving the technique used by the Office of Educa-
tion for gathering statistical and other data furnished by, resi-
dential schools.

ln his opening remarks, as chairman of the opening session of the
conference, the Assistant Secretary of alp Department of the Interior,

ow°
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RESIDENTIAL SCHOOLS FOR HANDICAPPED CHILDREN

the Honorable Oscar L. Chapman, called attention to the fact that
while conservation prograrns,- as ordinarily conceived, are_ planned ill
relation to the natural resources of the country, this conference wa-
directed toward the conservation of human resources. Residential
schools for handicapped children are concerned with programs of
adjustment and' development which will make it possible for handi-
capped boys and girls to take their places in the world of adult citizen-
ready to make a contribution in keeping with their abilities.
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Right to left: Mrs. Roosevelt, Assistant Secretary of the Interior Oscar L. Chapman,
and John W. Studebaker, U. S. Commissioner of Education, at the conference table.
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CONFERENCE ON EDUCATIONAL PRo.m.Ems 9

Members of the conference were unanimous in their conviction that
residential institutions for handicapped children should he recognized
Hs schools, and not as eleembsynary or correctional institutions. It
as emphasized that, whatever the type or source of administrative

control which Inight be exercised over the school, the educational
point of view should be kept uppermost. The history of the move-
ment has been one which to a large extent has kept these institutions
apart from the educational program of the State. Recent develop-
ments, however, have tended to bring many of them more prominently
into the State educational plan.

Mrs. Roosevelt, who attended the first session of the conference,
was particularly interested in the fact that one of the things desired
by the school administrators present was a greater personal interest
from the residents of their communities and a better understanding,
on the pArt of legislators and other citizens, of the work *hich the
schools are trying to accomplish. She urged that everything possible
be done to acquaint-the public with the programs of the schools, that
legislators and members of administrative boards be brought in to
see them at work, and that a sympathetic relationship be developed
with the community in which the school is located. The public
must be convinced of the value of the work done in the residential
schools before it will be willing to give them generous sppport.

During the two days of the conference, the discussion seemed to he
4. centered about three general headings, namely (1) attitudes; (2)

administrative problems; and (3) needed studies. The summary
which follows is, therefore, presented under these three topics. While
the exact terminology of the conferees is not in all cases reproduced,
the statements here given represmt, it is believed, the opinions
expressed by the speakers and accepted by the conference as a whole.

Attitudes

The attitude of the public toward the schools has already been
nientioned. Ways and means must be found to make the work of
every school understood and appreciated, first, by its administrative
hoard; second, by the community in which it is located; third, by the
people of the State; and fourth, by the legislators who are responoihle
for it,s appropriations. Specifically, the nature and extent of the
respective handicaps should be made known, the need for special
educational treatment be shown, and, most important of all, the possi-
bilities of the children and their capacity for adjukment he demon-
strated. The public must be convinced that the values of the
residential school are worth the cost. If the objectives of the school
are clarified, its activities interpreted, and its achievements recognized,
its place in the general educational program of the State will he assured.

Accompanying aLl appreciative attitude of the public toward the

:
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lo RESIDENTIAL SCHOOLS FOR HANDICAPPED CHILDREN

residential schools, there must he also a cooperative relationsl ip
between the schools and other. educational agencies of the communi
the State, and the Nation. On the one hand, the educational pi 0-
fession should recognize the part which residential schools have to
play in the guidan\ce of children and youth, and, on the other hand,
the residential schools should look upon general educational agencies
as coworkers in the same cause. Teachers of residential schools niav
well affiliate with the larger professional groups in education, stmlying
in terms of their own specialized problems the principles of progressive
educational philosophy. As one conferee expressed it, we must at
all times "keep the general perspective of the whole educatioilal
program."

Finally, it was heli&ed that the interrelationship between education
and social work should he recognized. Each of these has much to
give the other, and when definition of the respective fields has been
properly made there should be no conflict.

Administrative Problems

Nlany and varied were the administrative problems discussed at the
conference. In this summary of the proceedings only a brief state-
ment is given of those which were emphasized by several or all mein ben;
of the group. Some of them apply to one type of school more than
to others.

Improrement of residential school standards, as applied to quatt'fica-
lions of staff members.Reference was made (a) to the unprogressive
type of teacher who has continued in thesin.stitution through a number
of years without growing professionally (b) to situations in some States
thi-ough which inadequately prepared persons can secure positions on
the teaching staff; (c.) to the lack of standards for cottage mothers and
fathers and other einployees responsible for duties of a social nature;
(d) to the need of developing standards for specialized types of teachers
as in remedial work and vocational subjects. Much of the vocational
instruction now being given is under the guidance of tradesmen or
foremen who have not had preparation for teaching. This situation
should be remedied.

Financial difficultiA.The insufficiency of funds is in part responsi-
ble for the inability on the Part of schools to raise their standards of
service. Teachers' salaries in residential schools do not compare
favorably with those paid to special teachers for handicapped children
in city day schools. The annual per capita co* reported for gie various
schools represented at the conference ranged all the way from $253
to $850. The need for increased appropriatiò.ns seemed to many of
the conferees to be imperative.

4
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CONFERENCE: ON EDUCATIONAL PLIORL EMS 1 1

Further derflopment of .facilitifx .for rocatihmal «Iwation.- Financial
as4stance is sorely *needed in this direction, since existing appropria-tions make it difficult for many State-supported residential schools
to offer opportunities which are comparable to those of day schools
receiving Federal aid for, vocational education. Attention was called
by the Office Of Education to the fact that all federally aided programs
for vocational education are under the direction of the State Board for
Vocational Education in the respective States. Some residential
eliools which meet the oonditions of the law with regard to administra-

tion and supervision of the educational program are participating in
the use of vocational funds granteibby the State in-cooperation with the
Federal Government. In this connection Commissioner Studebaker
emphasized the fact that vocational education is an integral part of
the total educational program, and that a general educational founda-
tion must he considered essential in every well-rounded curriculum.

Vocational guidance,rplacelnent, and follow-up. Exploratory courses
were discussed as a valuable means of guidance toard a suitable
vocation; but there is need for much more comprehensive information
concerning occupational possibilities for the various types of handi-
capped children. The dignity of labor should he upheld and boys
and girls who are fitted only for simple manual tasks should he taughtto recognize the worth of such employment, while at the same time
receiving instruction in the social values of life. Placement problems
are legion, involving, on the one hand, the individual's lack of adjust-
ment or ability, and, on the other hand, the employer's unwillingness to'accept a handicapped person or one. who has been in a training school
for juvenile delinquents. The follow-up of the vocational careers of
former students of the school should accomplish much in pointing to-
ward wise placements. Ont member of the group, referring to follow-
uP work with the deaf: ftid, "We are never through with the.child."

Proper clvssification and assignment qf children to the school. In this
connection was discussed the importance for adequate diagnosis
before sending a handicapped child to a particular type of school and
f6r provision fou'r doubly handicapped children in keeping with their
need. Sheltered workshops for some doubly handicapped groups
could meet an employment situation now almost entirely neglected.

Children's work in and .for the institution.lt was deplored that in
some residential schools unreasonable amands are made upon thechildren's time for carrying on institutional work. Exploitation ofthe pupils to help support the institution should not be permitted.
The use of certain institutional activities to a limited extent, as a
basis for the iristruction of pupils, may be consideted quite legitimate%but no pupil should be allowed to -pontinue regular work in a given
prociiss beyond the point of its instiuctional value to himgelf.

161860°740-a-2
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12 RESbENTIAL SCHOOLS FOR HANDICAPPED CHIL6REN

Means .for participation in the life otthe community. A commit toe
was appointed to draw up a statement of suggestions whirl' might ie
helpful in bringing the work of fhe residential school before the m.0, ie

and in making it a recognized part of community life. Among the
means suggested were the -folowing:

1. Organization of Boy Scout and Girl Scout troops, of Cirl
Reserves, and'of groups with similar purposes.

2. Entertainment of civic and other clubs of the community hv
the pupils of the school: also entertainment of pupils hsv
the clubs.

3. Demonstrations of school activities before legislative nnd
community groups.

4. Visits by selected children in homes of selected citizens of the
community.

5. Radio talks by school officials about the work of the school.
6. Showing of motion-picture films depicting the school activities.
7. Newspaper publicity of .the. right type, with human-intèrest

stories designed to increase the understanding of the public.

8. Active affiliation, on the part of the teachos in the school,
with educational and social groups of the community and
with State and national educational associations.

Admin istrat ire control.Various types of school administrative
control were represented in the conference. The governing bodies
administering residential schools for handicapped children include
State boards or departments of education, State boards of welfare or

institutions, independent boards of directors or trustees, and private
agencies. In commenting upon this matter, one conferee, who repre-
*ented schools for the blind, spoke as follows:

We have passed through the same situation which is now en-
countered by schools for delinquents, namely, that of not being
linked to the educational program. The tendency in the past
Ittko been that when a school has been under a department of
coirection or a department of welfare, the emphasis has been
placed on the institution as a home rather than as a school and
it is almost impossible to gain rank from an educational 'stand-
point. It is very important, so far as schools for the blind are
concerned, that there be a definite tie-up with educational
authorities in the State. In the first place, if associated4with the
State education department, one has a friend at court, someone
primarily interested from the educational point of view; in the
second place, it gives one a touch with education outside of the
special field of work ter the blind.

Similar statements were made by other conferees, and all agreed that
the edutbation of handicapped children in residential schools should
be a part of the total educational program of the State.

I
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Needed Studies

There is great need for research in the education of hflndicapped
children in residential schoolsresearch of a practical nature which
will help in the better organization and further development of the
:chool program. Among the studies suggested as of immediate
importance to one or more types of schools are the following:

1. Development of a uniform system of gathering statistics thatwill make it possible to.compare data furnished by variousinstitutions.
2. Compilation of statistical data concerning the population ofthe, schools.

3. Comparative studies of per capita costs, of teacher prepara-tion, of pupil-teacher ratio, of sah ies, and other items re-lated to the managenwnt of the scho .

4. Exploration of occupational opportunities o en to the varioustypes of handicapped.
5. Development of reading material suited to the mature inter-ests of seriously retarded pupils.
6. Development of other curricular material in specialized fieldsof interest ; for example, in vocational subjects.
7. Compilation of reports on experimental projects carried on inparticular schools, with a view to affording an exchange ofexperience among the schools.
8. Surveys of educational practice desirned to evahiate existingsituations and to point out possibilities for improvement.

ln the furtherance of securing adequate statistical data, the Office
of Education submitted to the conferees the statistical blanks it has
used in gathering information periodically concerning the residential
schools. Suggestions were made by members of the group for im-
provement of the blanks when next they are to he used.

Services Desired ol the Office of Education
When asked what services residential schools desired the Office of

Education to give, the conferees indicated a number of directions in
which the Office might help. These are briefly stated as follows:

1. Take the leadership in helping to equalize educational oppor-tunity for handicapped children, to arouse public opinion tothe need and the value of residential school programs, andto bring about the acceptance of such institutions as schools.
2. Explore the occupational fields in which the various handi-capped groups could serve satisfactorily.
3. Study standards of.. costs in residential schools, teachers'qualifications, pupil populationz experimental projects, andother items included m residential school practices.

;;..
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14 RESIDENTIAL sCHooLs FoR HANDICAPPED CHILDREN

-1. Prepare or compile curricular materials which may be bel )fili
in dealing with handicapped children.

i mi5. Give advisory service in developing the educational, Prog
of the school, and help to make possible an exchange of g,od
practices among the schools.

6. Enc(Airage the further development of Vocational education ii,
residential schools through the use of State and Federal funds_

appropriated forthis purpose.
7. Help to bring together workers in residential and in thiv

schools so that both groups will work in the interests Hf a
common cause with a mina mil ynderstanding and a Itpreciatioh.

Conclusion

The conference seemed to he recognized by everyone present as a
milestone in the progress of education for handicapped children.
Whether blind or deaf or socially maladjusted, handicapped children
in residential schools are no less in need of education than are those in
(lay schools. Both types of institutions exist to serve the children and
only insofar as they realize this purpose can their presence in the com-
munity be justified. There seems to be no reason why, through a
common devotion to a common cause, they should not work side by
side to achieve a common goal, namely, the development, in every
handicapped boy and girl, of those latent abilities and attitudes
through which he or she may be able to face the world unafraid.

The Office of Education, like the residential schools, is limited in
its resources. Through lack of funds and personnel, it cannot dcf41 it
would like to do. Commissioner Studebaker, however, pledged ;Tie

cooperation of the Office to the extent of its facilities in serving the
cause of handicapped children. He expressed his deep appreciation
of the cooperation of those attending the conference and his desire for
a continuing mutually helpful rejlitionship.
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Chapter Ill: Residential Schools fpr the Blind

"THE ORGANIZED EDUCATION of the blind in the United States
I is a development of the past hundred years. The decade from 1 S30

to 1840 saw residential institutions for blind children established in
.0 .Massachusetts, New York, Pennsylvania, and Ohio. Other States

took action in succeeding years until at the present time every State
of the Union makes provision for the education of the blind either in
.a school within its °All boundaries or in a school of 'a neighb6ring
State. There are also such schools in the Hawaiian Islands, Puotti),
Rico, and the Philippine Islands. The total enrollment in all resi-
.dential institutions established .for this handicapped group is approxi-
mately 6,000 pupils. In addition,'ah6ut 500 blind children are being

-educated in day-school c1asses1 organized in some of the larger city
'school systems of the vouptry.

Not All Pupi.ls Totally Blind
Soine people suppose that a residential school for the blind serves

or should serve only totally. blind
.,

children. This is far_ from the case.,
for there are, many children who have some vision, yet insuificient
enable them to participate in regular educational activities .e'ven..witfi
the .aid of sight-saving techniques. These are sometimes classified as
"sAili4floh.ally blind" and include children who have vision of less
than 20/200; that is, they are unable to see at a distance of 20 feet,

;....what a person with normal vision can see at a distance of 200 feet.ret between 20/200 vision ahd total blindness there are degrees (kf
Night which are valuable assets.to the children possessing them. Even
5ho8e who have only light. perception 4p to 2/200 visions) may be.

.`oonskleied as possessing an advantve over those who have no vAtoii
tp all. Every school for the blind, enrolls a large number of pupils
'this low-vision 'group as well as totally blind clkildren.
Visually handicapped children having better than 20/200 vision arb(

or-ally ,considered candidates for sight-saving classes in the Public
ay schools. There are, to be sure, some bprder-line cases and othi4
pecial problems which find their .way into residential siahools. The

ry ioncern of the residential kbhijól, however, is the educalion
-ilildren whose vision is either totally lacking or too limited.for

ihe ordinary type -of sight-saving instruction offered in day schools.
e programs for such children in residential schools are the theme of

chapters
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THE BLIND 19

Unfortunately the establishment of sight-saving classes in day
schools has not yet progressed to the point of reaching the needs of
all children who should he so placed. For this reason schools for the
blind have sometimes been forced to admit pupils whose vision exceeds
the accepted maximum standard. Certain superintendents of resi-
dential schools have voiced their disapproval of such a necessity.
"The partially sighted or sight-aving group," states e superin-
tendent, "wh6 cannot follow the ordinary school curriculum on account
of their defective vision, hut who can see well enough to he auglif
by special methods involving the use of sight, should he taught in
sight-saving classes connected with an ordinary school for sighted
children rather than in a partially blind class attached to a sch(;o1 for
the blind."

Another says: "WE: maintain that it is the responsibility of local
authórities to see that sight-saving facilities are extended so that
partially seem c c rep o not lave to 'men( a school or t blind."
This superinte ent 4eplores the fact that, even where sight-saving
classes do exik they ordinarily carry the pupil only through the
elementary grados. He urges their extension through the high-school
years.

Doubly Handicapped Pupils

To be deprived of vision is tragic enough, hut when tha't loss is
accompanied by an additional serious handicap the lot of the child
beco s increasingly difficult. It_ is estimated that there are about

people (children and adults) in the United States who are
deprived of both sight and hearing. Educational facilities for deaf-.
blnçI children have in the past been exceedingly meager. The life

acflievements of Helen Keller are a well-known example of what
'Agin be accomplished depite such handicaps, and recent developments
4ikave attempted to meet in an organized way the special .needs of
*Wren sö afflicted. Recognized centers for the education of the

*.:.deaf-blind have been etstahlished in connection with two schools for
the blind located in New York and Massac.husetts. At other schools

tC:,

attention is being given to individual cases through the efforts of
°%.teachers specially trained for the work.

Deaf-blind children are taught)to speak and to understand speech
..throtigh vibration. They place their hands oll the lips and throat. of
4he teacher and in this way experience vibrations of the vocal mach-
imism of the speaker, learning gradually to associate each vibration
With its [heaping. They also learn to experience souild thrmigh bone

nduetion apparatus", as in one of the pictures on the opposite page.
es

Frampton, M. IC., and Stein, Vita. The Training of Partially Sighted Children in a School for tbe Blind.
York, The New York Institpte for the Education outhe Mind. Monograph Retie*. No. 4, 1936. p. 3.

PirkIns Institution and Massachusetts School for the Blind, One Hundred and Fifth Annual Report,
P 18.
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1

Upper. A second
grade, with Braille
books ''and other
special equipment,
makes regular school
progress.

Center.--With the aid
of a model, Patsy
is delving into the
intricacies al an aiu
tesian well.

Lower. Map study
&On& upon the
use of relief maps.
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All three children in the pictures there reproduced are totally blind
and (leaf.

The impressions thus mpde upon the sensitive mind of a child who is
without either vision or hearing are far beyond popular expectation--
or even understanding. There is "Tad," for examph a lad who
graduated from a full high-school course at a residential school for
the blind. In the year following his graduation he went to South
Africa and then returned to his home to organize the notes which he'
had taken on his trip. "Tad" converses freely, and his spiritual
development has been just as gratifying as his physical and mental
growth. Ifis keen appreciation Of religious truths is evident from his
statement of "What God Means to Me'': 3

GOd is a great deal of help to me. Ile helps me to breathe,
he very happy, healthy, strong, kind, well, courteous, and good.
He keeps me from being very bad, cross, unkind, and unhappy.
He is the helper and keeper in my body. He also keeps me
lively and active all the time. He sings to me in my heart more
beatitifully than I sing.

He knows many things which no one else knows about ancient
history before the beginning of time. He makes me fie) very
happy because He knows everything I think and do. He will
take care of me forever.

He sometimes sings to me in my heart when I am quiet and
asleep. My spirit will never die because it is God's spirit.
God was in existence long before the beginning of time, before
the earth, sun, and heavens were formed. Nobody knows where
He lived before the beginning of time but I think it was light and
happy wherever He was. Now He is living in the hearts of
cluidr.en.

There are also blind crippled children, blind subnormal children,
and some deaf-blind-feeble-minded. Modern schools for the blind
attempt to serve the needs of mentally retarded blind children if the
intellectual deficiency is not extreme. In that case, however, the
child becomes a problem of the school for the mentally deficient.

In short, the school for the blind must meet ribt only the problems
of visual deficiency common to all its charges, but also the wide arra:V

of pupil differences found in any school for the seeing. There are
physical abnormalities, emotional disturbances, pemonality difficul-
ties, and intellectual deviations. All of these the residential school
must recognize, and its guidance program must serve the individual
needs of every pupil entrusted to its care.

The Curriculum

The en rvAssociatiorl of, Instructors of the Blind has called
ftttfltiOfltO tie fourfold aim in the education of the blind: Physical
efficiency, soia1 adjustment, academic achievement, and vocational

* Raprodueed by courtesy 4 Perkins Institution sad Maissebusetts School for the
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Upper.A group of beginners in handicraft.
Center.A class in geography is exploring the continents.

Lower.These are some of the results of a unit on cotton carried on by a sixth grade.
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preparation. It has emphasized the fact that the course of study in
residential schools should be comparable to that of the public-school
system of the State, with the necessary adjustments in emphasis and
in methods. The high-school course is expected to he ttle equivalent
of the 4-year CO1INC of day high schools. This frequently makes it
1)ossible for the high-gchool student of advanced standing to take his
work in the local high school with seèing boys and girls, with nwision
for assistance in reading assignments. In general, the course of study
in the elementary and secondary grades includes the regular academic
subjects, health and physical education, musical activities, a variety
of manual arts, And some types of Vocational or prevocational training.

The progressive residential school for the blind is just as keenly
alert to modern advances in education as is the regular day school for
the seeing. Instructional units of activity, field trips, recreational
programs, dramatic organizations and other "extracurricular" activi-
ties, the use of cumulative records, psychological and achievement
tests, and a guitlance procedure that expllig each child's capacities,
interests, and difficulties are elements of an educational program no
less applicable to schools for the blind than to schools for the seeing.

In one school an experience unit centered about community life was
used in the first grade: "The second semester found the students
members of a real community. Farmers, store salesmen, gas-station
attendants, garagemen, policemen, zoo keepers, school teachers,
mothers, and children were the members of the community. Milk
obtained from the farmer was delivered to customers and to the store-
keeper in tracks made of monkey blocks, which stopped at the gas
station for fuel, and at the garage for repairs, through a maze of

traffic kept orcierly by the policeman. Real money was used in the
community in all the trading. It was drawn out of the .bank and
accounted for at the end of the project. hour. Practical application
was made to arithmetic problems." 4

"Extracurricular" activities are many and varied, including clubs,
hobbies, Scout troops, Girl Reserves, athletic associations, school
newspapers, plays, and concerts. Religious services and related ac-
tivities also constitute an important phase of the boarding-school life
in these institutions. .Throughout his educational career, the blind
student is encouraged to participate in experiences common to seeing
pupils and thus to prepare himself for adult living in a seeing world.
It is not unusual to see blind children actively engaged in the home-
making laboratory, at the woodworker's or cobbler's bench, at the
sewing machine, at the typewriter or the switchboard, on the farm:
in the garden and the greenhouse, on the athletic field and the dance
floor, in the swimming pool, in bands and orchestras. One cannot
help but marvel at the skill with which a blind student can take the

Western Pennsylvania School for the Blind,. Pittsburgh, Pa. Forty-ninth Annual Report, 1016, p. U.
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Use of a manikin permits the high-school student to "see" some of the things he reat
about in physiology.

Blind students Find interesting work in a high-school physics laboratory.
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THE BLIND 25

iligh jump, or weed the vegetable garden, or turn out a piece of
furniture, or prepare and serve a meal. Every activity of the suc-
cessful school is directed toward the developnwnt of well-adjusted
individuals who can enjoy wholesome social relationships and take
their places unafraid in community life.

As in all boarding schools, the health of the children must be
watched and health education is given a prominent place. Ophthal-
mological examinations are extremely important, in order that each
child may be assured of desirable treatment and the maximum
amount of correction by glasses of which his eyes are capable. Con-
tacts with parents must be maintained in matters of health and other
items relating to the welfare of the child. These contacts are usually
the responsibility of a home visitor or medical social worker. At
least one school has inaugurated a summer-school clinic for paients
9f blind babies, in which they learn how to give at home the proper
early care so essential in the physical and social development of
blind children.

Tactile Methods

Without sufficient sight to employ the ordinary tools of learning,
the blind child must depend upon other senses to make contact with
his environment. The use of methods involving the senses of touch
and of hearing are important features in his education. The teach-
ing of Braille reading and writing is one example of tactile methods;
the use of dissected wooden relief maps in teaching geography is
another example. Miniature and life-sized models constitute the
basis for studying the character of buildings, bridges, dams, animals,
natural phenomena, and a wide variety of other experiences. The
Works Progress Administration of the Federal Governmert has
recently made possible extensive projects for the conAtruction of such
models in several schools.

A lighthouse model built accurately to scale was used in the fourth
grade of one residential school 5 to teach a better understanding of
the functions of lighthouses and the responsibilities of lighthouse
keepers. Their relationship to the whole field of navigation and
human safety was explored, and the topic became the absorbing
center about which an entire activity unit was built. No descrip-
tion, however vivid, could have taken the place of the opportunity
to feel this model from top to bottom in all its parts. In the same
ichoOl pupils have found out how their school building "looks" and
no longer need to say, as one child did before the model was made,
"All we know about our school is as high to we can reach with our
finger tips." Some pupils wanted to kn6ow what a modern house

I The Ohio Rate School for the Blind, Columbus, Ohio, furnished a report on the construction and use
models,el from which the data here given were taken.
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As Shakespeare's "Ham; t"
looks in the form of--

(1) Talking book record,.

(2) Braille volumes.
(3) A gilt-edge edition in -)r-

dinary print.

A high-school group enjoys supplementaryAlading with the aid of the talking book.
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looked like as compared with a colonial or Cape (t)d home. Models
brought them their information. Others were interested in the birds
on the school campus, and, in studying these, units of activity coordi-
nating various fields of subject matter were developed with the aid
of models. As a result the interists of the children grew and their
experiences broadened. Thus (1A the blind child's fingers serve as
both fingers and eyes, and sensitive indeed (lo titey become with
Continued practice.

Tactile training in schools for the blind is also evident in the manual
activities carried on. Weaving, wicker work, knitting, aml crochet-
ing are among the handicrafts to which the elementary pupil is intro-
duced and in which he learns to he proficient through the sense of
touch. They in turn lead to other more complicated processes which
have a vocational or prevocational function.

Aural Emphasis

His ears, too, serve the blind child well, and he learns to make the
most of them on the playground and on the street as well as in the
classroom. "Advanced studenteinay work with the dictaphone, which
makes it possible to transcribe material on the typewriter without
the use of shorthand and hence withQut the need of vision if the
student has mastered the touch sy§tem and the mechanics of his
typewriter. Braille switchboards.are in operation in some schools,
through which, with the use of Braille numbers and a buzzing sound
whenever a call is made, a blind person can successfuW take care of
telephone service.

Braille reading is supplemented by the use of the talking book. a
machine equivalent to a phonograph on which specially constructed
records are played bringing to the listener an entirti story or other
piece of literature. The use of the talking book is limited, however,
by the comparatively small number of records as yet, availiple.
Most of the classroom materials needed are not thus prepared, and
hence Biaille books still constitute the blind child's major source of
written information. An interesting comparison is shown in one of
the pictures on page 26, indicating the relative space occupied by a
given volume produced in ordinary print, in Braille, and in talking-
book records. Obviously a Braille library must be given plenty of
room.

The radio, also, is a boon to blind persons, and blind students in
our schools take the roles of both listeners and performers. Sonic
have studied the operation of radio stations and have given distinc-
five service. At the time of the flood emergency in 1937, a New
York newspaper reported the- achievement of an 18-year-old blind
itudent "as the operator of a short-wave set with which he has been
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A play is given by the dramatics department.

A piano lesson, with the use of a musical score in Braille.

Orchestral work is of special value for curriculum Anrichment.
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"instrumeptal in transmitting and relaying hundreds of urgent radio
cinninunications from flood areas to the States of New l'og and
New Jersey." 6

Another sehool says of its radio workshop activities: "I hiring the
past 2 years part of our speech class has participated in six broadcasts,
scripts being supplied by the Office of Education, Washington,
D. C. . . . Two broadcasts _consisted of original scripts and music.

. . During the fall of 1937 and the spring Of 1938 thirteen programs
of poetry, music, monologues, and talks about the school were broad-
cast. The school chorus sang in two of these broadcasts. . . .
public appearances of our pupils have foste*red a much better under-
standing on the part of the public of their abilities and (tapncities.and
have created a very earliest desire to give them suitable 7

Another applicati()n of the use ( f the aural capacities of blind
students in residential schools is the )1ace that is accorded to music in
the curriculum. This is not a,. fiel( m which the blind as a group are
peculiarly gifted, as some may s ppose, but in which they can
generally approximate the achiev ments of seeing pupils. The use of
musical notations in Braille ta s the place of the ordinary musical
score known to most oPus. Stlidents who are capable of specializing
in this field are given the opPlYriunity to develop their talents. Among
the offerings included in the music curriculum are: Piano, voice, organ,
chorus, harmony, music history, orchestra, and band-, with individual
instruction on various instruments. Recitals given by the students
are a frequent occurrence and help to instill poise and confidence in the
young performers.

A fascinating activity, as reported by one school, was the making of
musical instruments by the. pupils. Drums, htmting horns,. find
shepherd's pipes were amofig the products turned out. "Disciplinary
problems during 'chorus hour were instantly solved by the mere men-
tion of pipe making, and the pupils' hard work was repaid by their
pride when they were able to take part in the asgembly programs. All
who heard him shared the thrill of the boy who played 'Silent Night' on

Alit) shepherd's pipe, and a demonstration of.this work was one of the
'most popular items on the program."

A very practical element of training in the music department of most
hools is the work in piano tuning. This is 9ne of the vocatio)tal
tivities which have proved suitable to blind itersons who have an
urate 'ear for pitch, and a number have been very successful in pur-

it both in piano factories and in private practice.
The New York Institute for the Education of the Blind, Annual Report, 1937. p. 35.4bity4rst Biennial Report of the Missouri School for the Blind, 1939, pp. 91.10.

*ffierkins Institution and Massachusetts School for the Mind, One Hundred and Fifth Annual Report,
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THE BLIND 31

Physical Education and Sports,

Children who have been blind from birth or early infancy ha ve never
hadthe opportunity to appreciate the appearaiTeA good post I I re, easy
gait, and other.forms of muscular coordination: For this reason they
are likely to develop peculiarities of physical behavior unless early and
constant attention is given by the school to the development of poise
and control. This is done through fooial exercises as well as t brour-h4
games and sports. Athletic contests further 'the .'program and show
tlw surprising ability of blind students to perform. Swimming pools
and bowling alleys afford both pleasure and physical exercise. Folk
dancing, tap dancing, social dancing. heavy apparatus work, track
and wrestling are among the activities which help to develop initiati
and independence of movement. Even football in If modified form
included in the schedule oieorts in certain schools.

4

Occupational Experiences

There has been some differentie of opinion as to the place which.
specific vocational training should have in the high-school division
of institutions for the blind. Some claim that it should be given',
predominance; othersprobably a much larger groupbelieve that
the purpose of the secondary school is not so much../a offer specific
trade training as to furnish a rich educational backgroulid apd an op-
portunity for occupational exploration and analysis Preliminary to
trade training. Many administrators of residential schools for the
blind, as well as supervisors of the education of physically handicapped
children in day schools, hold the latter point of view. One superin-
tendent says:

There is an unwarranted amount of adverse criticism of the
education of the blind dije to the fa-ct that schools fcir the blind
are not primarily trainifig their pupils for some specific. trade.
Are these schools, vested with supernatural powers- that exceed
the possibilities of Miler elementary and secondary schools? All
of the habits and skills acquired at sChool tend to fit the child for
some specific work lateç in life, but not imtil t6 pupil is more ma-
ture than the average high-school graduate can he master a trade
or other vocation. . . . Many oLour graduates are encouraged
to attend university .'or to return to the Schad1 for the Blinn for
special training along specific lines.9

Other leaders in the education of the blind havé expressed themselves
similarly. gut such comments are not ,toz? be interpreted as leaving no
room at all for specific trade training in schools for, kbe blind. Some
pupils must for finanCiill teaAons seek to earn a livelihood at the earliest
possible date; othérs are more fitted to work with their hands than to
wr2y on extensiye academic study in school c011ege. For some of*se such time-honored trades as broom and mop making, chair cap-
tioraitisisias Nate &boater tbe Blind, Biennial Rebort, 105. p. 22.
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basketmakiiig and various forms of weaving may offer pecuniary
opportunities, hut unfortunately sucht activities are in schools
still unduly emphasized. The modern residenjial school with a pro-
gressive outlook and adequate equipment has gone far beyond the

.-..narrow scope of occupational offerings so long considered adequate,
although it still uses them for exploratory purposes and manual t rain-
mg. Selling has come to be a promising line of endeavor for blind per-
sons, and as a result courses in salesmanship have taken a rightful

,
-;: pace in the cprriculum. Carpentry, furniture making, mattress
:v'.inaking, poultry husbandry, agriculture, shoe repair, leather work,

radio pperating, automobile mechanics, metal spinning, iron work, and
clay modeling are among the many fields which have been introduced
in the effort to give the student a variety of experiences with manual
processes.

Homemaking departments give not only to girls but, in some
schools, to boys the experiences essential to the successful maintenance
of a home. The preparaiion and serving of meals, food preservation,
home hygiene and nursing, shild care, household mechanics, the care
of living and sleeping rooms, interior decoration, textiles, plain and
tancy sewing, budgeting, and family relations till ail of value in prep-
aitition for a happy home life, and some of these fields are of as much

interest ti) boys as to girls. Moreover, they hive a yocational value
for those girls who can take positions as mothers' helpers or in other
domestic service.

One school says of its course in sewing:

Sewing is taught by individual insfruction. Starting in the
fourth grade with canvas squares and a blunt needle, the child
is tauOit tbe various practical and decorative stitekes. When a
pupil is thoroughly familiar with all the stitclies and does hand-
sewing well, she is taught how to use the machine. This instruc-
tion is preliminary to the prescribed course which includes the
making of sheets, pillowcases, towels, ironingboard eiwers, cot ton,
silk, or wool dresses, and other articles of wearing apparel. Upon
completion of this course the girl is presented with a certificate,")

In general answer to the question "What can the blind do?" it
might be said that, while the difficulties of placement are still tremen-
dous, artificial restrictions are gradually being removed both by the-
blind themselves and by educators of the blind, so that vocational
activities once thought.utterly impossible for them are being under-
taken with optimism and success. For those fittilwly endowed, the
university or professional school offers specialized training in intellec-

, tual or artistic pursuits beyond the secondary level. One superin tend-
ent reports: s.

The modern trend in the education of the blind looks constantly
.to the development of new lino; of employment which it is helieveil

is W18610116 School for tbe Blind, Janesville, Wis. (Brochure describing the wort of the schook
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The woodworking and machine
shops provide opportunity for
creative work.

The operation of the jigsaw proves
a practical occupation.
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THE BLIND 35

'the blind can follow successfully. Among the various professions
and lines of employment in which the blind tire known to be suc-
cessfully employed are these: Hand assembling in factories lind
ware rooms, ticketing, wrapping, inspecting, selling, office type-
writing, making household articles, serving as mothers' helPers,
poultry husbandry, lecturing, writing, entertaining, investigating
social conditions, hvame teaching among the adult blind, operating
telephone exchanges, teaching school, giving music lessons,
church organ playing, singing, playing for dances, composing
music, piano-t uning, practicing. massage, osteopa t hy, lii w ,

polities, and preaching."

Guidance .

The entire program of a school for the blind, if it is to be effective in
serving. the needs of individual pupils,, must give to the personal
guidance of those pupils the same place of dominance that is being
sought for it in day schools for seeing children. Instruction
special technique of instructionis not enough. frhis is only one of
the elements in a total guidance program. Throughout the years of
the child's attendance, the progressive residential school studies him
as an individual differhm from every other individual in the school.
Physical examinations, psychological tests, achievement tests, per-
sonality inventories, aptitude and interest analyses are all finding an
important place in the progPam of the blind pupil's guidance toward
personal, social, and vocational adjustment.

The findings of such a comprehensive analysis of individual traits
are worth the tifue spent in securing them only if they are put into
usable form and if they actually contribute something in planning the
pupil's educational proFess. A cumulative recdrd giving all pertinent
data from the time of the child's entrance into the school can be of vital
assistance in fulfilling the first of these conditions, and schools for the
blind are making increasing use of such a device. One school,'2 for
example, has on file fore each pupil an 8-page folder called "Guidance
Program," in whichesignificant items are recorded under the following
headings: (1) General eye condition at entrance, amount'of vision,
recommendation of oculist, glasses; (2) psychological findings, with
space to record
mental age at p
er's analysis
parental in

genre quotient, achievement quotient, and
odic testifig dates; (3) personal inventory; (4) teach-

pupil; (5) analysis of home (residvnce, type of home,
rest, vocational opportunities for the blind in the com-

terested service clubs) 6) after aduation plans u il's
ambjtitons, special aptitudes, adviser's recomrnendutions); (7) voca-
406a1 education program; (8) character analysis; (9) character-build-
ing plan (10) summary of accomplishment at discharge.

It The Pennsylvania Institution for the Instruction of the Blind. Overbrook. Philadelphia. School
Announcement, p. 6.

19 Michigan School for tbe Blind, Lansing, Mich. (From report and material contibibuted, 1938.)
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Homemaking a ct i v ti es

offer challenging experi-

ences to both girls and

boys.

, .

.0.

AA!

r.

a

. .
A '4 1:1

44. A.

s. ill. Si

!Ast
.;-% ,e,;, _72

A4-1*
ra2

. A!.
....

-r
,,., .

As?

gi

Lv4

tiaAle:a142 1'-' IMEAt ,d;z,- e a

7.
t

*.

t

1;

V.

'N.

v.

I.

.

Lt. , I ,
_ t

f w-

41.

&

i



..

alm.

.Ip
Fr

a 1

a

. `J's
e .rami

.741;

+2,40 -4Vb

.

ea

Feo

Gil -2
de. C

SI
'TY p

!

3.

-
io "

;

\r%
'11 -: .%, .

.

a

Li

,

.4h.

.ski
4.!L

:

a.

froli

I
0 --- 7 '.-gl...

.01,

-

V
I

.
t . 4r-.. 1

%
f , -1,..4; .

AO 44 44r
411 Pil'c,

" P..%'I, . ._ ii v
wr III

i . /
1.60.- !fr.. .7'

e .
..

.. . 3
: , -LY. go. -- '. , e: --Y6` ,,-.3,.- ,.. isi.. ' ...

i:9 . ., . / -.. i 41 ... . _ .4. sir-.
a 4 4.,.. milk . too '41.

e "... 0'4 4

Agricultural activities offer t9 the blind promising fields of service.

3

These boys are getting ready to operate their own poultry farms.
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Many blind mts learn to use the dictaphone quite satisfactorily.

This girl is learning to operate a switchboard equipped with Braille numbers and other
special appliances.
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THE BLIND 39

The accurate accumulation of data of this kind and the rntelligent
use of them by persons skilled in the counseling of youth cannot help
but mean for the student richer possibilities of finding himself in the
complex situations into which he must go when he leaves the school.
It is assumed, of course, that the school must be able to provide in its
program all the curricular, extracurricular, and other means of
guidance found to be needed in each particular instance.

The school from which the cumulative record not.ed above was
reported has anticipated some of the guidance needs of its prospective
charges in establishing a summer nursery school for preschool blind
children and their mothers. In 1937 (the first year in which the
nursery school functioned) there were eight babies, with their mothers,
ranging in age from 16 months to 5 years. The _teaching staff en-
deavors to give to each mother special help in meeting her particular
problems and thus to lay a sound foundation for later educational
progress.

Administration of Schools

Of ihe 58 residential schools for the hliqid reporting statistical data
to the Office of Education for the year 1935-36, 23 in continental
United States and 2 in the outlying parts are administered either by
the State or Territorial educational authorities or through a cooperative
relationship with such authorities. Fifteen schools are administered
exclusively by State educational agencies, and each State legislative
session sees others added to the group. One school reports: 13

As our school is a part of the public-schogl system of New
York State, its educational activities are subject to the regulation
of the State Department of Education. Our courses, therefore,
both in the grades and the high school are modeled closely after
those recommended by the State Education Department.

I.

There can be no doubt that residential schools for the blind are a
logical part of the public educational program of the State. As such
they are logically, also, the responsibility of the same agency which
administers the rest of the educational program. With such an
arrangement, blind boys and girls are not objects of charity sent to a
"home" or a welfare institution, but they have real place among;
the elementary and secondary pupils of the State. As members of
that group they are entitled to all the benefits that modern education
has to give, and moue- citizens and educators must see that they
pt them.
11110111

IS New ork State School for the Blind, Batavia, N. Y. Sizty-eighth Annual Report, WM. p. 28.
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These little tots,
deaf or seriously
hard of hearing,
are just begin-
ning their edu-
cation.

And here art
three of them
in the nursery

school enjoy-
ing a tea party.
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Chapter IV: Residential Schools For the Deal

r ROM TH E point of view of instruction. deafness from birth or
I infancy presents a more difficult problem than blindness. Unable
to hear speech from those around him, the child cannot learn to talk
through imitation of sounds as most of us do. Ile has no way of
becoming acquainted with the names of objects or with other language
concepts through their association with speech. It is as if a high
wall were built about him cutting him off from the world of language,
s knowledge of which is so essential to an understanding of his environ-
ment and of the people with whom in some wpy 15e must learn to
'communicate. This wall education must scale- or blast through
the application of special methods which substitute the use of other
senses for the hearing of which the child is deprived.

Residential schools for the deaf.wellestablished to fulfill this pur-
pose. To the State of Connecticut bFlongs the credit for the estab-
lishment of the first school of this kind in the United States in 1817.
The State of New York took similar action the following year, and
by 1850 ten other States had established schools of their own. It is
reported by the American Annals of the Deaf that in October 1938
there Nyire 66 public and 20 private residential schools in the United
States, all of these together enrolling approximately 15,000 pupils. in
addition, between nine and ten thousand deaf and hard-of-hearing
children were reported to the Office of Education in 1936 as enrolled
for special instruction in diy schools or classes established in city
school systems. However, recent estimptes indicate that there are
many thousand more children with defective hearing who are struggling
along without special help.

Deal vs. Hard-of-Hearing
There has been considerable discussion regarding the connotation of

ale trins "deaf" and "hard-of-hearing," and efforts have been made
to bring about the acceptance of a uniform terminology on the part
of all who are interested in the education of children handicapped by
def ve hearing. There are in general three groups of such children,

ducational needs are materially affected by the accompanying
teal condition. These are: (1) Children who were born with a

total or alinost total loss of hearing, or who through disease or accident
lost their hearing before they had learned to talk ; (2) children who lost
all or almost all their hearing after speech and language patterns lad

41
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42 RESIDENTIAL SCHOOLS FOR HANDICAPPED CHILDREN

This little girl is completely absorbed with her pegboard.

An individual hearing test helps to determine the extent RI the child's hearing loss.
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THE DEAF 43

been well established; (3) children who, while having a significant
henring loss, are not profoundly (leaf and whose varying degrees (4
residupl hearing can be utilized to great advantage in their eilucation.

Obviously the children in the first of these groups present the most
serious educational problems due to their total lack of experience with
natural speech or language. Children in the second group have a
foundation of languAge usage and of natural speech upon which
education must help them to build, while children in the third group
can with the use of mechanical hearing aids conserve or (ievelop much
of the natural quality of the speaking voice and the ability to use oral
language.

Some Similarities in Schools for Deal and for Blind

ii4ke scliools for the blind, the programs of which were described in
the previous chapter, residential schools for the deaf are primarily
designed for children of school age whose sensory loss is extreme and

.'whose needs cannot be adequately met in the local (lay school system
from which they come. Also like schools for the 'blind, however,
schools for the deaf find it necessary to admit children with less severe
yet serious defects, for whom day-school accommodation4 are nett
available. Only a comparatiely small number of the children in a
residential school for the (leaf are totally without hearing, and increas-
ing emphasis is being placed upon the stimulation for maximum use
of the residual h(Naring which most of them possess fo a greater or less
degree.. i

Residential schools for the deaf must frequently, like schools for
the blind, serve children having double handicaps. Some i;upils are
both deaf and blind, but the recent establighment of well-equipped
centers for such children in schools fins thv blind has decreased the
demand made upon schools for the deaf for their education. Some
pupils are particularly slow in learning and need sivcial consideration
On this basis, but deaf children who are feehle-minckid are not con-
sidered the responsibility of schools for the deaf. Some pupils have
health problems, others emotional or behavior problems which can
be adjusted through a well-directed guidance prograin. In short,
Wtiie the school for the deaf functions for the primary purpos0 of
*eating deaf children, it must give attention to the multitude of
iidividual differences among those deaf children which are bound to

(fbrought to light.
The administrative policies for publicly supported residential schools

the deaf and for the blind within the same State are likely to bev
ly related. In fact, in some cases the same school serves both

d and deaf children 'iv separate departments. In cases in which
Appointed agency is in charge of a separtite school for the blind,
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A group of children work at their seats, while the teacher gives individual attention to
each one in turn.

Beginners in woodwork have an opportunity for creative expression.
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T H E !WA F 45

One finds the slime agency controlling the school for the deaf. Of s2
residential Schools for the deaf reporting to the Office of Education

I 1936, 30 are adihinistered either by the State educational authority
or jointly jky the Suite educational authority and another State or
private agency.

Superintendents of these institutions .are unanimous in their in-
sistence thet.they shoulil. be coyidered schools in every sense of the
word. Repeatedly one hears it emphasized that they are not chari-
table or eleemosynary institutiops. School announcemenis are likely
to contain a statement similar to that which one superintendent used:
"The school is purely an educational institution_ and its one and only
purpose of existence is/ to provide an education for those pupils of
school age who are unable to progress satisfactorily in the public
school due to total deafness or impaired hearing."

Course of Study

It is logical that the course of study in residential schools for the
- deaf shall follow closely, the course offered by elementary and high
schools of the State. During the first 2 or 3 years of the child's
residence in the school the gfeater part of his time must'be spent in
sense training, voice development, the elements of language, and
lip greadizg. Because of the 'need for this extended preparatory work

-his progress through the grades cannot be as rapid as that made by
the normally hearifig

The upper limit of academic work offered differs among the various
schools. Some of the private schools are distinctly elementary in
nature and make every effort to prepare their pupils for secondary
work in high' schools with hearing boys* and girls. The State schools
and other private schools carry their students through .one or more
years of academic high-school work.' One school reports thtit "the

)3ducation of a deaf child requires from 12 tò 14 years and at the end
of that time the child has completed a coursë which corresponds to
junior high school work in it règiflar -public school."

In another school it is announced that "the Iasi 4 years of school will
cover the work from the sixth to the tenth grades as offered in the
public schôols. Children will receive units of credit fof their, ,work,
and when they have earned the required number of creditsAlièy will
be entitled to a diploma'. Other pupils spending more time on
vo,cational work, and not completing all required academic courses,
will receiye' certificates of graduation."

In, still another school "the course of study includes a systematic
development of mathematics, language, social and natural sciences,
composition, reading, and speech and speech-reading. This course of

/Florida School for the Deaf and the Blind, President's Biennial Report, 1146-3/MIN,
s,:;-`; I The Indiana State School for tbe Deaf, General Inforwatkn, p. S.
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46 RESIDENTIAL SCHOOLS FOR HANDICAPPED CHILDREN
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These children arevin the midst of a unit of eiperience on home.

Who doesn't enjoy â circus?
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study is separated after the eighth grade into two divisions: One
leading toward a certificate upon graduation, and one toward a
diploma upon graduation. The last 3 years of instruction in the
latter division are organized under the North Central Association of

.;

- the capacity of the child. Of paramount importance is the pupil's

.,

the children. Among the units reported are those featuring the story

ahd people of the South; a Congo village, built in miniature and de-
of cotton, with its opportunity for getting acquainted with the land

encouragement of a very early entrance age. :Most State schools
cannot legally admit children until the age of 5, 6, or A-en 7 years. A

sarily delayed by the years spent in preparatory work has led to tile

supported school at the age of 3 years, and some privatO schools admit

.

few States, however, now permit a child to he enrolled in a State-

years. Sense training in these early years is designed to capitalize the

even younger children. One private school has had as many as 50
children under instruction at cone time ranging in age from 2': tò 6

use of the child's eyes and fingers, as well as his sense of vibration and

are also emphasized through instruction of an informal type geared to

social adjustment, and the nursery school gives the opportunity for

muscular control: Voice development and the elements of lip reading

serves the purpose of an early preparatory period and thus expedites
and social consciousness. In general, nursery-school attendance
play and work with other children conducive to greater adaptability

not an easy matter to cootdinate the experiences and interests of deaf

the results obtained in the stimulation and eiijoyment experienced by

children intA, a vitalized unit of activity more or less informal in nature.

the beginning of règular first-grade work at a more nearly normal age.

developments in educational method, and they are enthusiastic over

to the development of skills in language, speech, and lip reading, it is

Yet this is being done by teachers who have kept pace with progressive

picting life in hot wet regions; books as one's friendi, with opportimity
8 Tbe Iowa School for the Deaf, p. 17. (Bulletin of information.)

The fact that the progress of deaf pupils through school is neces-

Because of the disproportionate amount of time that must he given

,
.

.

Curriculum Units
,

.

Colleps and Secondary Schools." 3 Deaf students who wish to,. .

their studies beyond the high-school work offered by their
respective schools may, if they have sufficient command of speech
and lipreading, enter any institution of learning for hearing students,
or ,they may take the entran!e examinations for (amulet College,
in Washington, D. C., which is exclusively for (leaf students.

Nursery Schools

IMO
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These little tots are leamins to read words From the lips of the teacher.
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Auricular training with a Wearing aid helps many child;en to improve the quality
of their speech.
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for each child to mpke and to bind a book; the dairy: with a visit to

the school dairy, a churning experience in school, and a stmly of dairy
products and sanitation; and aviation. with activities planned for slow
boys, who, in the course of the unit became acquainted with famous
aviators, types of planes, and historical flights. All of these projects
afford excellent opportunity for the correlation of work in geography,
history, reading, language, and industrial arts.

In one school a preparatory class of little people carried oil a home

project, which is described by the teacher somewhat as follows:

We know that a little (leaf child's vocabulary, even after a yell!. in

school, is very iimited. In carrying out a project on the home we are

afforded the opportunity of teaching the names of the rooms in a house,

the furniture, and other parts, as well as a few articles used in each
room. The children constructed a house of cardboard painted it red
and white to represent bricks; used cellophane for window;; made
furniture for each room of construction paper, the curtains and table-
cloth of lace, and the rugs/of pieces of tapestry. When the house vas
completed, we wrote a story about it in our "daily news" period and
copied it on reading charts. Each child wade a book in the shape of a

'house, wrote the name of a room at the top of each page, cut out
furniture and pasted it on the proper page, and properly labeled each
piece. Before the project was over, speech, lipreading, language,
writing, and handwork were all involved. The children became
acquainted with the fundamental facts of home ami family life. They
learned, too, how to work together and showed a keen interest through-
out the activity.

Speech and Lip Reading

There are several ways in which deaf persons may communicate
with one another or with hearing people. They may use a standard
system of signs known more or less to most other deaf persons; they
may use the manual alphabet in finger spelling, which they have
learned in school; they may use pencil and paper and write what
they have to say; or they may -use speech and lip reading. All resi-
dential schools for the deaf give their pupils an opportunity to learn
to speak and to read lips. Some s*Ols use this method of instruc-
tion exclusively with All pupils. Ninny administrators and teachers
urge "that all schools for the deaf should teach speech and lip reading to
all pupils all the time, not in the nature of propaganda or for the exproi-
tation of any method of instruction, but as the God-given right of
every deaf child to be equipped to meet the world in as normal a

manner as possible. To this end every useful educational device and
mechanical aid should be employed." 6

4 Adapted from a typed amount contributed by the Idaho School for the Deaf and the Blind. 1939.

United States Department of the Interior, Office of Education. Coordination of effort for the educes.
NOR demotions' children. (Bulletin 15, No. p. 21.

4
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Other administrators, while recognizing the importance of speech
and lip reading, believe that many deaf persons are unable to master
these accomplishments and that therefore the method used should
suit the individual case. In one school, for example, "Every child is
given an opportunity to read the lips and acquire speech. If suitable
progress is not made by this method, they are transferred to another
class whereby most of the instruction is given by mitinial spelling
and writing. The objective of the school is to give each child a good
knowledge of English and the abiliV to speak and read the lips, if
possible." 6

In years past the relative importance of instruction through speech
and lip reading, on the one hand, and the manual alphabet, 011 the
other hand, has probably been the greatest cause of disagreement
among educators of the deaf. Today the question is no longer
whether there shall be any attempt to teach speech in the residential
school, but rather how long that attempt. shall be made before the
lack of success justifies one in discontinuing it in favor of the use of

the manual alphabet. To determine whether failure is' due to the
inability to learn or to hitherto imperfect methods of teaching

is not an easy matter. It is hoped that continued research will
bring to light facts which will help to answer this question to ihe
satisfaction of all concerned.

Auricular Training

If a child is born with a serious hearing impairment, no amount of
training will increase the degree of hearing which he possesses. The
ability to use what he has, however, may be developed to an extent
which is sometimes surprising. For this purpose auricular training
has been instituted in schools for the deaf with the aid of mechanical
devices. Since a large number of children in residential schools have
some residual hearing, such devices can be a most effective instru-
ment for instruction in speech. The child may hear and interpret
through the amplifier sounds which are otherwise unintelligible to
him. Thus he learns to imitate in his own speech the sound of the
teacher's voice. Through the same means the conservation of nat-
ural speech is encouraged on the part of hard-of-hearing children or
of children who became apparently deaf after they had learned to ta4k.

Some schools are working toward the objective of making mechanical
hearing aids available to all the children all 'the time, in order that
no stone may be left unturned in the attempt to discover and to stimu-
Late reMnants of hearing hitherto unused. One school reports regard-
ing two entering classes in which a hearing aid was used by every

Florida School foram-130e snit the Blind. President's Biennial Report, 1,46-38. p. 14.
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The grace and poise of these girls are no less than their skill in archery.

Champions of the county junior league.
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child all day or for as much of the day as was logically possible with
sm:111 children:

The majority of the pupils in these two classes have about
50 peicent residual hearing, but none had speech upon entering
school. Their progress, not. only in speech development, but in
general educational acceleration, has been remarkable, and this
experience has proven to our satisfaction that the use of hearing
aids with all deaf children as much of the time as possible (hiring
the first 5 salool years of the child's life is vastly important.
These early years are the important ones for speech development,
for the patterns of speech and voice that are fixed during that
time will mark and probably limit the degree of speech efficiency
any pupil will ultimately 'attain. We dare not take a chance',
the6refore, in denying to any deaf child during that period the
opportunity for acoustic training merely because he may appear
to have no residual hearing. Remarkable use is made by many
children of even only a slight amount of hearing.'

Rhythm

Because he cannot. hear, the deaf child is oblivious to the existence
of rhythmical sequences in the world of sound, and he is therefore
unable to translate them into the rhythmical sequence of speech or
the natural grace of the body. As a result, one often sees in untaught
deaf children a shuffling gait, awkward posture, and clumsy move-
ments of all kinds; and from those who have had a rigorous training
in speech one frequently hears a series of explosive sounds in staccato
measure instead of the smoothness of voice found among hearing
children. Some stimulus other than sound must be utilized to make
them appreciate and imitate the rkvthm of natural speech as well as
the balance and poise of the body. In order to accomplish this, every
school for the deaf makes extensive use of the piano. The vibrating
strings of th jerinstrument can be readily perceived by the deaf child
through tactile experience. This medium, supplemented by the
visual stimulus of his teacher's example, helps him to learn to interpret
time, accent, pitch, and phrasing, and gradually to put into his own
voice the rhythmical flow which he "hears."

The teacher may accompany the exercises in rhythmical speech
with simple rhythmic actions. These in turp constitute the basis for
the development of more complicated movements, such as marching,
skipping, And even dancing. The grace and perfect time demon-
strated by the children are sometimes so remarkable that it is difficult
to convince the audience that they do not actually hear the music
which accompanies their dances.
-When the teaching of rhythm is correlated with auricular training,

*4 already described, the child who has even a small amount of residual
Wiring has the advantage of using a triple approach of sound, touch,

Sy-first Annual Report of tbe tésington School for the Deaf of New York City, I7. p. 15.
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and tifight to te development of rhythmical speech and action.
teacher of rhythm in one school says of such a program: s

Throughout its development, rhythm has had an ever-widening
scope. Beginning with the sense of rhythm in the body, it has
been incorporated in speech training through a tactile tipproach
and more recently it has been correlated 'with speech through ate
auditory approach. . . . Its vital connection with both the physical
development of the child and its correlation in his speech iroves
it may no longer be viewed in the light of a passing fancy, hut it
has E;ecome an essential factor in the education of ev(stry deaf
child.

Toy orchestras, rhythm 6bands, and even a brass band of deaf
pupils are some of the outcomes of an effective rhythm program.
The military training offered in some schools is, among Other things,
a form of expression of rhythmical action. Of its two rhythm bands,
one school writes that "more than 50 children are enrolled in the
organizations. The children learn the symbols of 20 percussiole
instruments. Music is read from simple scores sketched on chart6
for use with piano accompaniment. The hand has 13 pieces in its
repertoire and the instruments include rhythm sticks, jingle clogs,
sleigh bells, cymbals, triangles, tambourines, wood blocks, drums,
bird whistles, xylophories, castanets, and a Chinese gong." 9

The same school writes of its brass hand ttat "the organization is
frequently called upon to play for parades, conventions, and the
dances and athletic functions at the school. Known throughout
the country for their music, they have played at an International
Kiwanis convention; have giveh a serenade ,at the Governor's man-
sion in Springfield; frequently broadmsted over the radio; performed
in the main ring of the Sells-Moto circus at n special Kiwanis day
celebration in Chicago; and toured the East u'ith a Chautauqua."

The

"Extracurricular" Activities

10

As with other types of handicapped pupils, so with the (leaf, every
effort is made in most residential schools to enrich the educational
program with so-called extracurricular activities of a socializing nature.
Membership in the State interscholastic athletic association, organi-
zation of Scout troops and groups with similar functions, literary
societies, dramatics, debating, hobby clubs, trips to points of interest,
parties of various types, and, last but not least, religious and social
service activities are all included in the schedule of the up-to-date
sphool. One superintèndent writes: "Our recreational and social
program has been a full one. 411 of the organizations have (lone

Kent, Margaret S. SuggeMiims for teaching rhythm to the (leaf. Prederkl, Md., Maryland State
lkibool for the Deaf, 1938. p. 14.

fibs Illinois School for the Deaf (Illustrated booklet of information). p.
PAC PP- ii, 15.
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very creditable work. Participation in the many activities has
developed.a better moral and social attit L U IC on the part of the student
body. They have been stimulated by the newly developed interests
and enthusiasms to still jurther activity. These activities, in many
instances, have provided the best possible learning situations." "

Occupational Experiences

Like all residential schools, the school for the deaf keeps ever in
mind the ultimate objective of returning its graduates to normal
community life to take their places as self-supporting and respected
citizens. Some persons with seriously impaired hearing have att ained
marked success in a professional puruit, hut most of them find it
easier to make vocational adjustment through trade or industrial
service, particularly of the types not requiring extensive communi-
cation with fellow workers. Therefore, in those schools which offer
vocational training great stress is laid upon such activities. In some
schools practically all of thé work carried 'on in the vocational depart-
ment is really prevocational and of an exploratory type, with the
expectatioh that the student will receive more intensive training after
he has left school through the vocational rehabilitation service of the
State department of education. In others the vocational offerings
are both intensive and extensive. One school for boys operates at
least 22 different. vocational activities, and it joins 2 other schools
for the deaf in the same city in maintaining an employment service
for graduates. In 1937 this school reported: "In spite of the employ-
ment crisis of the past years it has been possible to secure employment
for practically all graduates of these schools since the eiiiployment
service was inaugurated a little less than 3 years ago. It is quite
evident that the advantages of a superior vocational training are
reflected in this unusual record of employment. ,) 12

Because of the fact that académic progress of most deaf pupils is
necessarily slow, schools which have a vocational or prevoca tional
department pernft-inany students to be knrolled for *such work before
they have reached the academic standard usually required in day
schools. Students who seem to have made all the academic progress
of which they are capable are often *allowed to spend most of their time
in the ¡hops either for exploratory purposes or for intensive prepa-
ration: Among the many occupations for ¡pa training is given in
various sc oo s are: Applied e ectricity, art-meta wor , a bto mee tan-
ks, baking, k4rbering, bookbinding, cabinetmaking, co tnercial art,
farming, floriculture, gardening, géneral carpentry, aundry work,
tinotype operating, painting, photography, poultry raising, power

Indiana State School for the Deaf, General Information, MO. p. 14.
New York School for the Deaf, 119th Annual Report, 1107. p. 21.
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Personal services of the beauty salon and the barber shop are among the occupational
fields for which deaf students prepare.
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Deaf girls may also become proficient in niilliner.Y, tailoring, and dressmaking
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Shoe repairing, linotyping,iabinet work an sheet metal work, are a few of the occupations
for which deaf boys may prepare.
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njachine operating, printing, shoe repairing, sign painting, tailoring.
upholstering, and welding. Particularly for girls thete are various
types of homemaking activities, beauty culture, costume design,

typing, and a variety of art handi.craft.s.

Social Adjustment

Deaf people cannot live in a wòrld of their own, apart from all that
concerns hearing people. Theirs is the privilege, the right, and the
responsibility to find happiness within the world, not away from it.
And the achievement of that happiness depends upon two factors.
The first is the extent to which they have been prepared to take their
places in a hearing world as well-adjusted personalities willing t o accept
without bitterness certain limitations imposed upon them by reason of
their handicap, yet. able to achieve in spite of them. The secr;nd
factor is the extent to which the hearing world in which they live is
taught to appreciate the persons that they can (WI and ,the work that
they can do..

Residential schools have a heavy responsibility in both these areas,
- and many of them are doing their utmost, not only to educate deaf

children, but also to educate a hearing public. Pupils are given every
'opportunity to mingle with hearing children, t,o visit inNthe homes of
hearing people, to perform before a hearing public, and to demonstrate
their occupational efficiency before hearing employers. They are
ileTfird to adjust the persotiality'difficulties that inevitably arise in the
growing-up process, which are sometimes exaggerated because of the
physical handicap, and which wi_thout adjustment are an increasing
menace to satisfactory human relationships. The teachers make their
presenCe felt outside the school, participate in thr work of cominunity
service clubs, affiliate actively with State teachers' organizatThns, and
folltkv the progress of modern educational practices. . The hearing,
public, on the other hand, is informed at. every opportunity of the
work of the school, is invited to see it in operation,is given tangible
evidence of the achievements of its graduates, and is reminded of
its needs.

.

All of these things contribute to the deaf possibilities for
successful living in the days: that are to come. As a member (dour
great American citizenry he should have his opportunity for happiness

'gained through well-rendfred- service. The residential school and
.the day school hive much to give to each other in helping him to
*each that goal.
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In the reception room of a school for unadjusted girls are panels painted by the art class

and draperies tied. and dyed in the sewing room.

An attractive students' dining room in a school for socially malbcljusted boys.
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Chapter V: Residential Sehools For the Socially
Maladjusted

CENTRAL YEARS AG() the superintendent of n State training
school for juvenile delinquents ascribed to three major causes the

tremendous difficulties which such institutions experience in making
programs effective. These causes were: (1) Ignorance of *the

possibilities of training for the young people concerned; (2) failure to
meet the expense of good training programs; (3) persistence Of the
traditional concept that the offender must he punished and that his
sfay in the correctional school must be hard and uncomfortable.

Probably the third of these factors is at the root of the other two;
for if the public were thoroughly committed to the doctrine of sal-
vaging socially maladjusted Or delinquent youth through a program
of reeducation rather than one of peiraliies, it would study the needs
and the possihijj of training in 1111 intensive way, and it would be
willing to spend the money required to realize those possibilities.
The programs of many State training schools are suffering under the
burden of inadequate appropriations and some unfortunately also
under political situations which make the young people committed
to their care the victims of inefficient administration and teaching.
The recognized educational groups within. the State frequently know
little about what is going on in such institutions and even turn away
from them as being entirely outside of their sphere. Yet, if the
objective of the institutions is one of reeducation, certainly they
areor should he schools in every sense of the word, and as such
they should share the interest and support of the State's educational
leaders.

Administration

No doubt one of the elements interfering with such a relationship
has been the separation, in most instances, of the administration of
training schools for delinquents from that of other public schools of
the State. Of the more than 150 institutions of this type in the
United States, some operate under a separate board of trustees
appointed by the Governor or by a private or denominational agency.
Others are administered by the State department of public welfare,
still others by the State Ward of control, the State department of
institutions, or even the department of penal institutions. Some
:Are connected with city or county welfare agencies. A few are an
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These girls are enjoying themselves'in their leisure time.

)nd these boys are engrossed with their reading in the library of the trade, department
of their school.
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THE SOCIALLY MALADJUSTED . 65

intogral *part of the 'State educational system and are administered
entirely by the State or local educational authority, while few others
arc yesponsible jointly to the department or hoard of .education and
to some .other public 'or private ugency.

A. close administrative relationship. to' the recognized State edu-
cation'al agency is Qf course conducive to the acceptance of the
residential instifution as one of the schools .of the State and to its
participation in whatever advantages-- and responsibilities accrue
from such a connection. Many leaders in the field of delinquency, are
looking forward to the time when this relationship vi1I mo're generally
obtain. But, whatever the pre.sont administrative control, there is

. no reason why a cooperative relationship should not exist between
the agency controlling the residential school and the. State educational
authority, in order that the best that the State has to give,education-
ally may be offered to the young:people in residential institutions as
well as to those in the day. Khools. Only as all agencies concerned
can Work together sympathetically for the effective reeducation of
the hoy or girl env we expect the maximum benefit to be derived
from the prograln.

Pupili Enrolled

Th'e 'chief charàcterigtic wpularly kept in mind of the childien
cotnmitted by order of the court -to in institution for juvenile delin-
quents is their antisocial belniVior. This is certainjy significant, but

is only one aspect of the pupil's pioblem. Individual differenc.es
in intelligence are as .great in the residential school as in ttle day
school. One school reports a range of inttilligence ciuotients from 62
to 124; anptther bas a4 range from 45 to 136. The median for most
schools lies somewhere% between 80 and 90. These facts alone indicat6
the types of edudatiomil adjustments that must .be made to meet the
intellectual needs of the pupils enrolled.

Me fact that such inkllectual weds were not tnet in the day school
has probably in many c es been a coptributing cause of commitment,

it training school. ademic demands that exceed capucity and
the persistent failure to challenge superior ability itre botb equally
fatal to the child'gsense of security and self-respect. Then, too, there
is the problem of the pupil with normal intelligence but with a seridus
deficiency in one of the fundamental skills due to a special problem nc;t,
discovered ,in the day 'Achool. All of these conditions the residential
ta;aining school finde among the pupils admitted to it each year.

Similarly, there are *ideldivergences in social background, emotional
attitudes, occupational interests, and mechanical abilities. One
superiritendent 8 years ago called attention to the fact that "boys,
finding their way into correctional schools are.not altogether a group
of underprivileged, low-grade lads of inferior intelli¡ence and witli
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TH E SOCIALLY MALADJ USTED 67

limited education, and without social btickground.'" He holds that
"vorrectional schools (for boys), with fully 6() percent of their material
amenable- to training and with another 30 percent somewhat hopeful
if given proper support and consideration, should he classed as educa-
tional in'st itutions" which will give "opportunity for proper guidance,
supervision, and tmining."

Aims of the School Program

An increasing number of training schools are attempting to meet the
challenge inherent in this superintendent's statement and to put into
their programs a vitality of purpose and of instructional content that
will both appeal to the boys and girls and be of enduring value to them.
The return of the pupil to the commimity as a fairly well-adjusted
individual capable of entering into normal community life is their
recognized objective:

As an examvie of recent efforts in this direction may he cited the
experience of one State school,' the administrators of which in I 936
decide( to revise the educational program in such a way as to meet
better the individual needs of every boy enrolled.. Accordingly, an
assistant in psychology at the State university, who had all educational
background, was selected as director of education. Recent college
graduates who possessed the interest and other qualifications neces-
sary to deal with problem boys were employed as teachers. In their
staff were included a full-time librarian, a director of public-school
music, three college graduates with majors in physical education and
recreation, a teacher of industrial arts, and an instructor in crafts.
Existing organization of the school program, curricular content and
methods, extracurricular activities, and personnel records were all
critically examined, and more progressive practices installed in keeping
with modern educational ideals.

In commenting upon the development, of the program during the
ensuing 2 years, the superintendent of the training school writes:

This has been an experimental program. The curriculum and
methods evolved are flexible enough to meet the needs of all the
boys and will further develop as conditions denland. in its ad-
vancement, the spirit of challenge to accept or reject traditional
methods and procedures has been encouraged. That the objec-,
fives outlined are attained to an unusually high degree is evi-
denced by the enthusiastic response with which the program is
accepted by the boys and the sense of accomplishment. which
they feel from a task well (lone, no matter how elementary it be.

a

I Close, O. H. What should he the training progrant a correctional cehoor.' Tbe Journal of Juvenile
Research 15:251-258, October 1931.

I Minnesota State Training school for Boys, Red Wing, Minn. The information here given anti the
quotation Cited are taken from a report of the superintendent entitled "Program of the School 1 )epart ment,"
baled in 1931i.
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THE SOCIALLY MALADJUSTED 69

One private school, receiving State pupils. expresses its threefold
fain thus: "First, social adjustment ; second, training in vocation and
ac2Idemic subjects; and third, desirable work habits."' This school
further states that "social adjustment is of prime consideration in
ihe grouping of children. The factors of age. size, and ability govern
grade placement. Traditimial school grades are disregarded." The
work in this school-- as in most such schools -is divided into two major
fields, academic and vocational. "The instruction at all levels is
shaped around the interest of the children. with enough fixity to mould
general trends, and with enough flexibility to meet the needs of the
individuals.of the group. The Opportunity is provided foi-- each child
to work at an optimum capacity." Remedial procedures in special
subject difficulties are instituted, units of work have an important
place in the progranl, and vocational and senlivocatioffill'i pur§uits
are presented .as "finding fields."

A State s4chool for girls holds that "a program without undue
repression, providing the required academic instructio.n, good voca-
tional training, recreational facilities, sound religious teaching- and
character development-- these provide the only suitable means of
rehabilitating the lives of these girls, who are the victims of broken
homes, 'poor neighborhood surroundings, immoral influences, and
lack of any constructive factors in their lives. The feeling of serurity
which comes with increased ability, with the developnlent of self-
expression, with the development of responsibilit'y through Oil!.

student government councils -this is what enables a girl to take her
place, after training, in the community and function as a desirable
citizen."

In preparing for a satisfactory return to copununity, life, the
modern training school makes it possible for the boy or girl who wishes
to continue a regular high-school program to do so without loss of
credit.. The work done at the training school is evaluated in terms
of units and can be appliOd toward graduation in any high schopl of
the State. The superintendent of a school em'olling 65 girls writes
that, in addition to an elementary teacher, :there are 2 qualified
high-school teachers who follow the "State course of study in order
that students leaving before they have finislied high school will be
able to continue academic work without loss of credit." 5 Courses in
music, German, and French are offered in addition to the more t4sual
ones in English, social studies, mathematics, and science.

A school of more than 200 girls offers a hill _elementary course and
has a high-school comrhercial department thiough which

. .

high-school
s The Children's Village, Dobbs Ferry-onHudson. N. Y. Children who need special training and

education: What can we do for them? p. 7.
A story of progress, State Training School for Girls, Birmingham, Ala., 1939. p. 13.

6 From typed report contributed by the Oregon State Industrial School for Girls, Salem, Oreg., 1938.
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THE SOCIALLY I ALAN l'STED 71

credits can be earned.6 Another ;411001 for both boys and girls, win%
an enrollment of almost 400, has a faculty of 22 teachers, wit h a fully
accredited elementary and high-school curertulmn, includúv both
academic and vocational corkses.7

A school for older boys reports an avenige of 90 students each year
completing correspondence courses furnished by the state university
and State department Of education .8 In this school "regular classroom
wol:k is taught in a modern school building and instruction is given
in elementary and high-school subjects, including 21 class in mechanical
drawing, typing, shorthand, and bookkeeping. Night schools, in
addition to teaching the above subjects, carry on classroom st tidies in
agriculture and the trades. . . Vocationtil books, magazines, or
Correspondence courses are available for the use of any boy in any
trade if he desires to improve himself by evening study. Satisfactory
classroom and vocational work is valued in terms of units and can be
applied toward graduation in Any school."

Units of Experience

the'present-day method of teaching through the use of integrated
units of experience has merit in the (hiy schools, it should be no less
applicable to residential schools, in which the pupils are in special need
of purposeful instruction. A. few training schools have SCCII the possi-
bilities of this !nethod. for creating'desirable learning situations and
are making extensive_ use of it itspecially on the elementary level.
A school for girls reports a project On Mexico, which included 11 stiuly
of the history of Mexico, life among the Mexicans, their habits and
form of dress, and the art of the Aztecs. The girls read stories about
Mexico, learned Mexican songs and dances, decorated the room in
colorful Mexican style, made Mexican pottery, constructed a Mexican
village, and at the end of the project prepare'd a pageant depicting
scenes in Mexico, for which they made their own costumes.9

In another school a group of younger boys enthusiastically carried
on a unit On "Farmyard Neighbors,': in which the teachers of science,
music, speech, recreation, and arts and crafts cooperated with the
homeroom teacher in planning their work so as to stress the study of
farm life. Intermediate groups in the same school studied "Pioneer-
ing," with all of its ramifications and implications. Through its
dynamic activities in all fields of the curriculum this unit became
true medium for character education.'°

From typed report contributted by State Industrial School for (lids. Tecumseh, 193M.

7 From reports contributed by Ormsby Village, Anchorage, Ky.. 1938.
The Preston School of Industry. lone, Calif. (Leaflet of inforhiat ion.)
From typed report contributed by Oaklawn School for (lids, Howard, It. I . !MK.

"P'arrnyard. Neighbors" and "Pioneering" are units of learning which have been put into printed form.
by The Children's Village,pobbs Ferry-on-liudson, N. Y.

Irk

;11. .

-' 0

.

If

a

I 0kb..

.t
:Ws

''4'Itikbed



Result of a

group project
in masonry.

<
A general

shop with
various activ-
ities.

A I
The print shop is a busy place.

Growing things have a charm. ,

i

'411

I.
- 4ala

;IT

j

'9

-r

rIP

.0

16.0..-004;11'

t
4

tri

. -.,
'y !;,b

kfr:,

-txj. g-1
*;,e,. '

< -
1';'ift .

. ji
1

f

IPi..'''...
, 4...,.. - -"! . gr

1

-1Irrirs' i'It ''

.
. rzsL

ei-472velitV].

:,-" frpol».4..i........:. , ..
,0

il". r 74.- '! .:. ..
.11 .i.r i 9. '

4
g b

4g.
-O e

err
f Lfrl.r

- _."5,15t1 '167.45et-%

,46Y15(_f.li

bitss.

.
1041.

.

31.1- it "I:
Is.

.1

6-

re.74"1.

ts e/
i4.

--

;.7,0*
-

6

le
. .

It.

-e:

p

OS.

f

.4.3

L' °

it'swoho

4.

dye

.411Sof .0

.;1)lnor,

1;3_

.t

S

e,

A.:14
io 11/

1

C;L

- T

A4I .11
. " 4,0 ¡yei 1As.

. ,

I
.0,

-t' I.4 : P

II 4. .) ,4 . t
1.
ni" r

Z.S

/ :FréAk
,

- :

" ; .

r

etr":

;
"r 1:

opmr

NA»
I

-Mktg

S. I

.. -

!

41411110P-

.,

.... S..

...-

14%r.4;,10.

;

I.



THE s6CIALLY MALAILl U.SIEL)

Vocational Emphasis

73

Ten or more years ago William Burnham named as three essentials
of mental health a challenging task, a con'structiv.e plan, and well-
directed freedoin. All three of these still apply, and thiily are signiti-
cant in relation to the pupil's personal, social, und vocational future.
Not the least of the needs of the .socially maladjusted young person
is the opporiunity o besuccessful in some form of work, and the
vocational emphasis in almost all training schools is an attempt to
-meet this need. In some schools nminten-ance or.prodlwtion work
still occupies an undue amount of the pupil's time, but in others

I

inslructionalmite units are offered in avariety o,f occupational
fields, and routine mainteuance 1-ork is reserved to a large extent for
those who lack ability to profit from academic or vocational training.
Some schools participate in the State program for vocational educa-
tion, sharing both the benefits and the duties attached thereto. In
these the director of vocotional education- in the State education
department has general supervision of the developnlent of the
progratp..

Agfkbuliure in all of its various phases is a common field of training
but numerous trade cburses are also offered. One school, in stressing
its'ftìitiòn LS lì prevocational and vocational school, coliditions the
length of the boy's stay primarily upon the time he needs to complete
his training in tlw-vocation of his choice, with due consideration given
to conduct,. When he leaves the seflool, it is to start working at his
chosen tra!le. The ,;hops are genuine training centers and not merely
places of industrial. employment for purposes of production in the
interests of° the institution. Among the mits of training offered are
general shop carpentry, masonry. painting. and printing. Related

.
connectionsubjects of an aeademip.- type are taught in, with the

vocational wòrk."
Another school reports "seven shops well-equipped for vocational

and pre'voca tional instructibn. Boys of 1 5 years of age arid above íi
assigned to a shop for at least 3 half days a week. In a case wkre
a desired vocation is not determined, the pupil may have some time
in two ot thive shops as ),nterest-finding or prevocational wark.." 12

The trades taught are printing, plumbing, auto wchanics, electricity,
..carpeAtry, masonry, and painting.

For girls theioccupatio.upri preparation relates chiefly to commercial,
domestic, and personal service._ Shorthand, typing, and bookkeeping
appeal to sowe. Household arts and science, child care, home
nursing 'and hygiene, an'd allied activities are helpful in "I;reparing
girls. either for remunerative employment or for marriage. Poultry

From reports contributed by the glen Mills Schools for Boys. Olen Mills, Pa.
itAnnual Report of The Children's Village, Nbbs Ferri-on-lludsou, N. Y. Vol. do, 1V37.. P. IL
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Artistic temperaments find expression'in sketching; in quiltiitg, and in costuming. t
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hus;)andry. gardening. and certain types of farm work make the tri
plans to go back to a rural community better able to take up the

responsibilities tharwill face her there.
Cosmetology Proves a 'very popular course whew it is available.

$

tawrhtOne- school reports that "a full course in cosmetology is and
eafh student must complete it and have I .000 hours of practice. Then
the student takes the State examination and upon receivin!r her
license 1.nay work in any beauty parl6r. 'The departmlNnt is 3 years
old. There have been 47 graduates. 43 of whom have been placed in
self-supporting positions." 13

"Extracurricular" Activities

sociAl readjustment is accepted as the first aim of training schools,
they must be responsible not only for the academic and vocational
greparation of tivir pupils, hut also for providing social life. recrea-
tiotia-1.. activities, morAI instruction. and religious contactIsuch as
those which are found in normal community experiences. One school..
for example, i.eports that "many activities which, in most schools are
11xtracurricuhir are included here in the curriculum." 14 Among its
offerings it lists football, basketball. hockjy, band. glee club, orchestra..
school paper. school yea.rhook. dramatics, scouting. school pep club,
public speaking. hiking, se-wing, knitting. and bridge clubs.

This school is a pember of the State and regional high school
associations. It participates in athletics, musical festivals. and
debates with other schoMs. The school choir has given a series (If
prograffis at the Sunday evening services of the various churches in
the cit. Frequent .ex'cu*Nions nre 'made into the city to ¡sit model
houses, 'demonstrations. picture shows. manufacturing and other
plants so as to enable the pupils to gain clearerinsight into commercial
and productive enferprises of the community. 'The superintendint
writes: "We are finding an increasing willing-nesA on the part of go;
public to accept our children on the same basis as the pupils of cther
junior and senior highs )ols of the community."

A resident pastor lea( eeligious activities of the school, which
include the weekly church seuvices and Bible schqol and two Chrislitin

. Endeavor organizations. A chapel is also in use on Suvdaysfor chil-
dren of the Catholic faith, with- A. chaplain in attendance.

.Another egthool reports that it accipts "as its lask "to tak4 boys
who have been given up in public sehools and inierest them in the
same activitiS in which they were not interested in th;lir home-
schools. . The extratt,trriculajr cçntsts are especially valuable in*in the.boys rontticts with public-sch9ol.Aftivities, and make it

0

a From report contributed bUtate Industrial School for Girl*. Tecumseh, 9kla., 1939.
*Frotporeports contrit)itted b(yw.Ormsby Village; Anchorage, Ky., 1938.
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eti,ier for them to adjust themselves to school work when they return
to their homes." 15 This school is a member of the State athletic,
music, declamatory, and forensic associations.

Still another school reports that "few of our boys leave the school
Without being proficient in s36mming, diving, and Red Cross life-
saving. The are all taught to know aiul love such gìnìe is hasket-
ball, volleyball-, ba*ehall, and. football. Surprisingly enowrli, they
c1.0 not know these confrnim ..tunes when they come to us." 16

Psychological and Guidance Service

The social adjustment of a socially maladjusted'individual cannot
be achieved without intensixe study of his likes and dislikes: his
abilities and disabilities, his strengths and weaknesses, his emotional
responses, his vocational aptitudes, his efivironmental history, and all
that goes to make up the person that he is. Hence psychological and
guidance service of a specialized type is indispensable in a training
school. In n few schools a well-equipped mental-hygiene clinic has
been installed, with physical, psychological, psychiatric, and social
service. All pupils are carefully examined upon admiss-ion and the
clinical recommendations are carried out by the educational and other
personnel of the institation, subject, to modifica tions as advised througli
continued study.

An evaluation of the mental abilities of the children is deemed of
prime necessity ,Progressive training schools use the findings of both
psychological and educational achievement tests to aid in grade place-
ment, in plans for remedial procedues, and in the choice of aoen-
tional activity in keeping with the pupil's interest ami capacity.
And all of this must be done on an intensely individual basis.

It litN alyemly been indicated that every training school enrolls a
isiderable .numher of pupil; who aregounable to do .what.- nis co-,

Sid ed standard school work, and in some cases even those who must
be cla sed. among the mentally defecti.'e and who 1.!%ally belong in a
sewn t institution for the defectivr. delinquent. As long as these
remain in n institution for the socially 'maladjusted, livwever, the
curriculum ust be modified accordingly, just as it i; adjusted in the
day schools to leet the needs of mentallytdeficient children in special
classes.

Carefully kept imulative records are an important element in the
total guidance pro m These can be a veritable gold mine of in-
ormation to point th way toward prorkex media of adjustment. All
that the physician,' the ychologiAt, the guidance worker, tlie teacher,
itnd the socild worker fin out about the boy or girl contributes smne-

Thirty-fifth Biennial Report of,the S s rintemlent and Fifteenth Biennial Report of the State Agents
4sh. Training School for Boys, Eldora, Io p. 37.

-4$ prom Sped report contributed .by Fiori s Industrial School for Boys, Marianna, Fla., Wit,
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tiiìg t6'llis story of progress. The residential training sc,hool eri-
r its Aarges effe(*stively uses every available device for making its1/4

gnidance program a personally superviseA one.in which Rupil and
counselor work together toward a sotution (f the youth's. !rreatest

.
.

problemthat bf findink a way to make good in tei:ins of his own
personality.

A Letter
4

Institutionalization has its weaknesses. Political control, ineffi-
cient administration, hu:k of adequate buildings and equipm tilt,
unsatisfactory currichlunl, poorly qualified teachers, absence of a er-
sonal guidance 'program. lack of undersjanding of pupils' needs are all
faults whia may be found in some residential schools just as they are
found in some day-school systems. Moreover,. inherent ,in institu-
tionalization there" aire disadvantages that have been weighed care-
fully against its advanfages. Regimentation- is all too easy and
too common. Some leaders in social work are studying the poten-
tinlities of foster-home care and other means.of (longing the environ-
ment of the, offender without institutionalization. SiOificant suc-
cess has been attributed to sonw of the means used in contrast with
the failures of the institution. Such failures must be admitted
too many of them. But there are also successes- -successes coftdi-
tioned to a hirge extent by public attitude and public, support of a

program in keeping with the highest. "'teals of.oducationi. What one
girl said upon the eve of leoving a State training school for a period
of parole is a suggestion (if what one should like evety youth to he
able to say as a result of his stay in such a school:

v
I have learned to work. I 'know that 1 can go to any home

and work and know what. I am doing rather than having to wait
for someone to come to me and tell me what I should do next
and how I should do it. I have, learned ti new meaning of co-
operation-. I know that. unless-I cooperate with the person that

. is next to me I will *hot et my worklione, and if I do get it done
it may not be done as it should be: There are other peOple in

. this world besides me amid they sopiet.inìes. like a little recognition.
I can't expect to get all Iszciin for myself and not give anythiiig
to the other person and still make friends. And above all else I
want to make friends."

Another girl who had left Ihe saini%. training school and bad subser
quently beeil graduated from one of the day high schools of the State
wrote:

My experience at the training schpol bag taught me' that you
just can't ignore all the,niles of natureand God Am! Alan and not
pay the penalty. And it's never worth the penalty. I :lave

- realized more clearly than ever, siatee I have beenAlome, Ito*.
.1111`rom a paper delivered by one of the girls of the Jowls Trajnitig Sehoo) for Obis, Miieht:Iiville, Iowa, at

.4* Quarterly Conference of the Superintendents and Agents of the State Board of Contiut, in&
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The boys have opportunity for sports and music.
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wrong I was. 1, myself, am much happier. I have friends that
never would have accepted ye before, and I have hin without

. being "bad."

Not long ago a radio program brought to the microphone a young
4

man Who HS al boy had been sent by an understanding judge to an
industrial trAining school where he "could learn to be an electrician
as good as his father was." Without hesitation this young man paid
tribute over the radio to the judge who had pointed the way and ti
the Seim& which had changed the course of his life through its pro-
gram of educational and social rehabilitation. Ile now has a home
and children of his own, and he is a trusted employee of a large
electrical pima.. The testimony which he gave constituted a rousing
challenge to the public and to educators everywhere: First, to help
prevent delinqueiwy through a purposeful day-school urogram; and,
second, to Well). correct delinquency through sincere support of a
vitalized training-sclfool progranl allot, other provisions fov those
whose anti:iocial way§ have not yielded to the guidance which the
day school has been able to give.
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82 RESIDENTIAL SCHOOLS FOR HANDICAPPED C HILDREN

A picture book 'look
made just for th-m,

What could be more fun than
finger painting on the lawn?

S.e

The floats of a circus parade bring is thrill to these gbildten. o
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Chapter VI: Residential Schools For the Mentally
Deficient

4r"

\Mil EN A CHILD has been committed by order of the court to :a

State institution for the "feeble-minded," it is popularly su p-.
posed that his intellectual condition is hopeless. In the eyes of the
community he is ostracized-- relegated to institutional life for the rest
of his days- unsuited to live among normal people. The door of
community interest is closed upon him and he becomes "forgotten
man."

It is undoubtedly true that al considerable percentage Of the
approximately 100,000 inmates young and ()hi of instit utions for the
mentally deficient rightfully belong to the category of permanent de-
pendents. But it is equally true that even those who are permanently
dependent because of a serious mental deficiency are not for this reason
hopelessly unAucable. Some indeed are, and they lead a vegetative
existence. But the degrees of mental deficienvy found in an institu-
tion extend Over a wide range. At the bottom of the stride are tla6se
who must he Oassed as idiots. Others are not so far from nomad or
border-line intelligetice, and between the two extremes one finds a
very large number of imbeciles and morons. It is a well-known fact
that numerous inmates of residential institutionsior the feehlill-minded
have an intellectrial ability equal to that of many persons who are at
large.

Why, then, are they there? Because coimplicating situations, such
as antisocial behavior or inadequate home Or community supervision,
have made such placement advisable. Yet society still faces 'the

'resporisibility for their education education which recognizes their
limitations, develops their capacities, and prepares them.either to live
happily and constructively.within the institution or to resume their
activities in the conununity outside the institution.

The Place of Education in the Institution

The degree to which residential institutions for the mentally deficient
discharge their educational responsibility varies widely among the
States. Some institutions ure predominantly custodial in character,
emphasizing the physical care of the iumates and pflysical work by
the inmates a promote institutional industries. Others give to the
educational program the prominence Which it deserves, fulfilling the
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This classroom looks like any primary classroom in a day school.
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This reading and study nook has a fascinating atmosphere.

A poor reader but well versed in
baseball, this boy found an
outlet and incidentally some
recidiim ability in making a
scrapbook.
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Tli MENTALLY DEFRIENT 85

purposes of the earliest schools in the 'United States established in the
middle of the nineteenth century "fm hue/tiny andfruining
eh 11 (1re)) ." '

From one point of view the entire 1100 of the institution may be
considered an educational experience. Work in the fields, in the
cottages, Or in the institutional shops can 1)(1.4 instruc-
tional value if it is carried on as a means to pipil development and
not merely as an end in itself deemed useful to the institutiotl Like-
wise, supervised recreational activities constitute fi potent factor in
gn)wth and are therefore 8 Valid pat:t of the total pro!rram.
Yet within this total structure of in.stitutionai life there is a segment
which corresponds to that which is cuffed "scho.o1"-- an organized
program of work in classroom, gyjnnasium, music room, shops, and
laboratories, carried on for those pupils who can profit by it or by
any part of it. As one superintendent says: 'The schpool Occupies
the same place in the institution that any public day school occupies
in its community." 2 ccording to reports sent t(; t he Office of Educa-
tion in 1936 by 130 institutions for the feeble-minded in the United
States, about one-fourth of the total number Of inmates of these
institutions were engaged in school work.

This proportion varies, of course, with the type of population found
in the institution. Some institutions are reserved for the higher grade
of mentally defective children and young people, and in these the
gercentage of inmates actively enrolled in school is expected to be
higher than in institutions with a population much more unselected as
to both intelligence and age. One public residaential 5(111001, for
example, which is primarily designedfor adolescents with intelligence
quotients of 50 or above, reports an average daily resident population
of almost 700 and an awirage daily attendance in school of approxi-

, inately 400. Those who are not in schoolore boys and girls past the
age of 16, who are engaged in full-time trilde training of the nature of an
apprenticeship. A private school lenrolling about 200 children whose
intelligence is at the imbeae level or higher reports them all as par-
ticipating in school work.

Children at these levels of intelligence are admittedly entitled to an
education within the limits of their capacity. The superintendent of
one State institution says in his annual report: "We feel that all of the
trainable mental defectives should receive some training by Me school
department until they have definitely learned as nmch from an
acaaemic standpoint as iheir intellectual capacity will permit."

From bound volume of documents and reports of the Commonwealth of Massachusetts, 1852.
From typed report .contributed by Northern Wisconsin Colony and Training School, Chippewa Falls.

ip3s.
. Report of the, Mansfield State Training School and Hospital, Mansfield Depot, Conn. State of (!onnee-

fieut Public 1)ocument No. 65, 1936, p. 11.
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'IRE DEFICIVNT

The School Program

"7,

87

The plan of school activities in residential schools can -hest be com-
pared. with the pro'grani of special classes for mentally

\
retarded children

in day schools. There is the saime nee4l for maki'ng the inaterial of
instruction simple and concrete. familiar to the pupil.s kperience and
within his comprehension. There is the same emphasis upon the
development of his sensory and'inotor abilities, the same recognition

,
ot his neat em c 1nitations, le same nee( or consii eration o ''thr
whole child," with all of his idio'syncrasies, defiacts,, interests, and
emotions. i4 fact the residential school has a -distinct advantage
over the day school in that it luis the ?dud( child the whisk day and the
whol pear. It thus has a, it-bater opportunity ti) study every phase of
his life and to unify the enfire institutional`program llbout the child w3

a -center:
The ptogressive residvitial school accepts as its first objective the

maximum physical and mental health of its charges. It eradicates
every pti.ysiral defect yielding to., treatment and makes the general
environme.nt.of tio child contribute to contentment and social adjust-
ment withip the ()onfines of institiitional life. The pupil's education-
begins Nyith sensory training and the development of muscular control,
for which the clasf.rooni, the gymnasium, anti the playground otter
aginuhint opportunities.

In one State institution' with an unselected Ropulation the divisions
of the school program are indicated as: (1) nursery school; (2) kinder-
garten; (3) pr6kimar57. 11) sixth grade.. These reinind one of similar
division$ in many modern elementary school systems. No chiss in
this school numbers nit4e than 15 pupils., iuf(I., each child has the
oprtunity for acadeniic ins.truction, industrial arts or occupational
therapy, physical education and recreation, band; e6rus, dramatics,..,
and speech correction as needed.

From a county institution serving. the higher gnides of mental
defectives comes the statement that "the day school pioper consists
of eight academic rooms, three handivrati rooms, five shops, a cooking
room, and a sewing room. Each of these is considered vital and ini-
portant in the training of ourchildren aria onikis.,not, given precedence
over !Inotier. The children's time is divided about equally between
the academic classes'and a manual assigmhenti There is a constant
striving to keep the two fields closely allied ancreotrelated. At the
age of 16 yews, a boy or girl is given an opportuni67 fòr a full day of
vocational training as it applies to practival situations.' A few months
before his sixteenth birthday apoy or girl may. take adv.tiiiiage of this
4opportuniiy if it is felt by those who know and tinderltan(1 the 'child
that it is for his best interest," 3

)District Training School, Laurel. M'd. (From typed report. 1938.)
/Prom typed report con4Ohuted by Wayne County Training School. Northville, Mich., 1938.
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and here is the completed bird house.

i i
1

} .
, It ; ir- - i

I

l

I
eptie," :"-tt'. I /... 177

i E

- f - --
,.. ..-... , -. llir 27:1 Tr.- --,-7-..,-irk

. ., f 1: - _.. i .-ZtilI , 1 .. V

'. JP.'
VP :r..,1 C.... e .y .

.. , t)41
1 : R .1.,

MI

..
. -'.'s 4 1 Er._.,

ir
, ,.

5 : . . . s'. 41 ' - V, 11d'' - .,' O.
4:

.79 .

i - , : .`
.415 T' r. i ' 054'7411 ,

SC I .. ...t,.lc 41. 4, r ,
kit4.5;f1 9 ' -.I.. .1., V... Ii:k ... '.. .,;:...*: 4 i s ', J if. T. .: Z-..v:.

.7k..' , "... ...-4 -:143?--
d. ,

!A .

-7'ir'..arPs- I

A. dl
:. . 11,61. e*'
.
,-1 .

.-ps "(

1-70

Nige'

N.

t \StAL.4.

*

_.
. .41

71IP ' ***,0.-.. , .. ..1
2 .000

. -. .

f 4 1. .
't i .

0.
4 ...

lt

=1.

.^ r !04
.

). . 4.

Abn 'IC. lial..
A ,..-

. 1r -ii 1 ! . '41Zik
Ltrir; -/11 0

o ..-... . ,,...

-,

`

4

1
4

.
ji r-

I

4. 7 P APt n
...A *

.P44 '
Academic work is correlated with

"s-$ ShOp

;21

C

4,

V

t_i _ y.. 474 sA _

- _



THE MENTALLY DEFICIENT

Experience Units

89

Academic sWIssare tke right of every child, and mastery of even the
simplest. elements of reading, writing, and numbers can bring untold
satisfaction to the mentally deficient. Each pupil in ,the well-con-
ducted residential school is encouraged to go' tis far as he can in
academic accomplishment and not infrequently One finds pupils doing
fifth or sixth giade work, or achieving even higher standards in certain
fields.

But academic skills are valuable only insofar as th(; pupil can apply
them to the experiences of his everyday life. Units of experience,
which integrate the learning of the child, have just as important a
place in the residential school as in the day school. If the experience
and interests of the child can be used as the approach to teaching the
fundamental processes common to every child's education, a learning
situation results which makes his education a meaningful unit instead
of being composed of isolated compartments, no one of which seems
to him to have any connection with any other.

In one schoo1,6 for example, the teacher of an intermediate group
aroused in the pupils an interest in children of other lands, and the
result was a unit of activity relating to Holland, its people, and its
customs. Pictures, stories, and poems constituted the background of
inspiration for study and creative work. A trip from New Jersey to
Holland via the wall map was great fun. Spelling, writing, language,
and arithmetic lessons drew their content, from tile story of Holland.
Freehand crayon drawings, spatter work, cut-outs, and soap carvings
depicted Dutch children, flowers, windmills, boats, and landscapes.
Songs of Holland became the feature of the music hour and original
rhymes were set to music. Dutch folk dances were an excellent
itedium for physical education. The climax came when the children
staged a puppet show for which they constructed 01 the material and
¡gamed the action. Thus the unit provided opportunity for the cor-
¡elation of all the curriculum fields in one colnplete project.

An older group of girls in another State school used the springtime
days for a study of birds and found the haunts of many of them in the
iils.titution grounds and the woods nearby. Each girl wrote her own
gory of the bird as she found it, then. supplemented the story with a
picture of the bird which she drew and colored, and made and painted
atty models of birds. Some construCted bird houses. Bird songs and
firds' calls were played on the phonograph, and the class music hour

itave the opportunity for learning some of these. The joy received
frOm the oppfiStunity of knowing better their little feathered friends
could not help but be reflected in the whole demeanor of these girls.

Vineland State &tool, Vineland, N. J. (From typed report, 1938.)
I &mama State Home, Eklridge, Calif. (From typed report, 1938.)
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Some homemaking activ-
ities to pr e pa r e the
girls for future respon.
sibilities.
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THE MENTALLY DEFICIENT 91

It seemedwas though some of the music of the birds were transferred
into their lives.

In the county school to which reference has already been tmade the
project method of instniction is found to be "a very useful approach
in the training of subnormal children. Sources of projects are abun-
dant in whatever the children are doing in handwork classes, in the
cooking room, the sewing room, and the manual training shop, in
the gymnasium, in their play, or at home.. Frequently several sub-
jecti may be motivated through a single project. For example, a

teacherhas vitalized arithmetic, reading, writing, spelling, and lan-
guage by means of having the girls work up a budget of living require-
ments. The purpose of the activity was to correlate all other school
activities and to carry over to life in the home. The children, imag-
ining themselves paid an hourly rate, were budgeting their earnings
as though they were adults, figuring closely on the necesc require-
ments out of a meager salary, making their own problems., nd not
eveii forgetting to allow for a possible rainy day by depositi g some
of their earnings in the bank." 8

In this same school "a maple-grove project resulted fr a trip to
the maple grove located on the grounds. The children saw 700 maple
trees with 700 pails to receive the sap; they saw how the sap was
boiled and made into maple syrup; and learned that it took about
40 gallons of sap to make a gallon of syrup. In the classroom they
reconstructed the scene. There were ìe trees with the paper pails

Awn'.ging from them, the snow-covered ound. There was the boil-
ing hut, with the miniature tanks filled with real sap from the trees.
Paper men and boys represented thè workers. And how interested
the children were! It had been their project, their choice as a unit
of instruction for nature study, health education, reading, writing,
spelling, and arithmetic." 8

Similarly planned units of work reported from these and other
schools for the mentally deficient deal with the varied and interesting
experiences of communication, transportation, Indian life, flowers,
wild animals, the farm, the store, the home, and numerous other
topics commonly used in regular day schools. Boys and girls of a
given age are interested in many of the same things regardless of
their 1e4t31 of academic intelligence. It is the task of education to
adjust the content of the unit and the standards of expected achievé-
ment in accordance with the capacity Of the students to learn, whether
they are In day schools or in residential schools.

s Haskell, Robert H., An organisation for tbe training of bigb-gtade mental defectives, Proceedings of
Plfty-Sixth Annual Session of the American Association for tbe Study of the Feebleminded, Philadel-

phia, Pa. 1932. pp. 200, 201.
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THE MENTALLY DEFICIENT

Creative Expression

93

Residential schools recognize the need. of eve7 child for some ave-

nue of creAtive expression. To satisfy this need they assign an im-

portant place to music, art, dramatics, handicraft, and other creative

outlets. Orchestras and bands oiganized among the pupils do very

credAable work. Dramatic performances are sometimes of a high

order. The results of hand work are heralded far and wide. In fact,

persons visiting a residential school for the first time are frequently

amazed at what they see being 'accomplished through the educa-
tional program. "If mentally deficient children can do that," one

hears a visitor say, "what should we expect of normal children?"

Another says, "I don't believe these children are feeble-minded. No

feeble-minded child could do that. I couldn't do it myself."

It is true that some routine mechanical skills are mastered by

mentally deficient persons through persistent practice to a degree

seemingly inconsistent with their mental ages. But no one yet

knows what the limits of achievement °for particular mental ages are

in many directiofis other than the academic. And again let it be
said that the members of residential schools for the mentally deficient

are not all of eitremely low intelligence. Many of them approximate

in academic capacity some of the retarded pupils enrolled in day

school. To theseand to allevery opportunity should be given to

develop greative 'ability in whatever direction it can find- expression..
q

Physical Education and Recreation

If the residential school is to realize its objective of maximum

physical and mental health for each person in its care-, it must place its_

program of physical education and wholesome recreation ne.ar the top
of its list of curricular offeringsnot mere formal gymnastics, although

these have their place especially for individual remedial Ivork, but

an organized and supervised program of bodily exercise and outdoor

activities that stimulate interest as well as circulation. Some schools

see this need so vividly' that they have in progress extensive schedules

of spprts, hobbies, and clubs, which fulfill a double function as social-

¡zing influences and means of physical development.
"Basketball has become the popular winter pastime of .the boys,"9

irites one superintendent. "We have two teams that play every

Tuesday night throughout the basketball season. The first team
piays against the teams of junior-high and highwschool boys in the
4unfor League in Chippewa ,Falls, and occasionally against teams
from Eau Claire Y. M. C. A. The other team, made-up of older boys,

ys against the best teams we can find in the surrounding towns.

typed report contribiited by Northern Wisconsin Colony and Training School, Chippewa Falls,
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THE MENTALLY DEFICIENT 05

The Colony boys give these teams stiff competition, winning last
seNson approximately 70 percent of their gaines. To close the season
laq year, we played off a tournament among all the boys who hod
been out for basketball, and the interest and enthusiasm shown by
all who participated were most gratifying."

The same school reports that its Boy Scout troop has completed 11
years of registered membership. The troop has taken several hikes
during the year. It put on a pi-9gram at the cemetery on Memorial
Day. Its has directed traffic and guided visitors at the institution,
and its members have gone on searching parties for boys who had
wandered away from the playground. Another school with a more
highly selected population reports approximately 150 children work-
ing under an active Scout program'.

A school in the South télls of a Boy Scout who de.signed and
sketched a table, presented it to the shop instructor for criticism and
acceptance. Then he finished the product as one part of his work for
a merit badge in woodwork. Another Scout wrote a composition on
music, presented it to his academic teacher for aftxritical survey of
techniques, and to \his music teacher for approval of content.° This
boy is working for a merit badge in music.

Basketball and Scouting are only two of the myriad types of out-
door activities encouraged for both boys and girls. Baseball and
softball teams have been organized. Archery, skating, badminton,
swimming, tumbling and pyramid building, volley-13-A, folk dancing,
pageantry, excursions, and various types of outdoor games are all
suitable in their season and they fill a valuable place in the education
of mentally deficiOnt childr4en. To what heights physical skill and
muscular control can attain among them is amply demonstrated in
oue of the pictures shown on the opposite page.

Another phase 'of reci-eational activity emanates from the school
¡wary. It might be- thought by some that recreational readiug
would have no place in die lives of mentally deficient children, and
it is true that it must be carefully guided and supervised if interest

isto be aroused and maintained. Yet in some institutions the school
library is a very active place. One school reports that "the boys and
girls have a period once a week to come to the library, select thi
books they may want to read, and take for a week pr longer, to the

ttages in which they live. Many of the children mak.iir own
elections; others need help from the librarian." "

The librarian in another institution writs:
;1 If you would spend a day in our library, you might see a group
4t of kindergarten boys busy with picture bo4s in the hour theyhave between breakfast and the opening of ichool; at 9 o'clock

Training School, Clinton, B. O. (Prom typed report, 1939.)
report contribbti by Iowa State School, Glenwood, Iowa, 1938.
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RESIDENTIAL SCHOOLS FOR HANDICAPPED CH ILDREN
a

esvk

Boys at work in the manual
training shop.

A seriously retarded girl
learns to weave.

An exhibit of which any'
school may be proud.
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THE MENTALLY DEFICIENT 97

along line of custodial girls arriving with slacks full of books which
they are taking to exchange for those girls in t heir building who
are un.able to come each we/6k. Other periods of the day teach-
ers bring their classes for a half-hour among the books. They
might be browsing that (lax, or they might he hearing hook talks,
or learning 11(4 to locate hooks and use the lools of the library.

A library for the feeble-minded should be, I feel, a placr where
they may relax from tile routine of institution lifo and develop
their awn interestsr; where they may hrowt and discover, with
our guidance, new fields that they will periltps never he able to
explore first. hand. I want that kind of at rnosphere in the library.
I want others to think as the little girl did on her first visit after
the library had been tretited to freshly stippled cream and green
walls-- "Ally, it's just like being out In the world, isn't it?"12

Psychological 'Service and Research

One of the objectives of the American Association on Mental Defi-
ciency is stated as "Mental examination of all backward children.
Early recognition of existing ment0 defects affords the greatest oppor-
tunity for the child." Early recognition of disabilities in learning
may (1)3o lead to the eraaication of those which are remediable; early
recognition of the strengths and weaknesses of the child may 4g ad to
the capitalizatiori of his assets; and early recognition of emotional and
physical difficulties may lead to the removal of inhibitions to lbarning.

It is for these reasons that some residential schools for the mentally
deficient place so much importance- upon the availability of psycho-
logical service, not onli for the institution as a whole hut. in an
intensive way for the children enrolled in school. In addition to
intelligence tests, 'both of verbal and performance type, which are
ordinarily used for the initial diagnosis of niental capacity, some
schools use tesis of manual dexterity, tests of practical judgment,
interest and aptitude tests, and scales of personality and social ma-
turity. Achievement is measured from time to time through stand-
ardized educational tests particularly in reading, arithmetic, and
spelling. Cumulative records and periodic 'reports indicate each
child's progress physically, educationally, and socially.

All these clo,ta serve the same primary purpose in residential schools
os in day schoolsthe guidance of the individtiäl child in the light of
his own needs and possibilities. Unfortunately State appropriations

ade for residential schools for the mehtally deficient are frequently
ufficient to make it possible to develop the school program along

lines of psychological- giliflance for the maximum good of (itch
lleyerdahl, Tor& M. A day in *library for the feeble-minded, Minnesota Library Notes and News,
113, Juacl9311.
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Practical jobs in the
sheet-metal shop.
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THE MENTALLY DEFICIENT 99

pupil; but some schools have been able to make definite contributions
in this phase of their service.

A second use of cumulative psychological data is that of research
in the interests of the best ediicational treatment for all mentally
deficient children. Medical research and treatment have long been
accepted as important functions of tile residential institutioil. Edu-
cational research is coming to be recognized as an equally important
responsibility, bui again meager funds all too often prevent the
inatiguratial of adequate facilities. There are many challenging
problems which can most effectively be attacked under the controlled
conditions of a residential school; and there are a few schools in which
scientific studies are being made, designed to evaluate and to improve
educational procedute.

Occupational Experiences
;6.

One of the important facton in the social adjustment of the mentally
deficient is their occupational training. Residential schools offer a
wide variety of experiences designed to make the individual at least
partially self-supporting, either as a member of the institution or as a
citizen returned to the community. They make persistent efforts to
'prepare for community life all those who are socially and occupationally
equal to the change into a less restricted environmeilt. Those who
must remain-in the instituiion indefinitely are taughit whenever pos-
sible to contribute something of their own labor to iOssmaintenance.
Yet the modern school for the fèeMe-minded ddes not exploit the
pupil for the sake of the institution. It considers of first importance
the pupil's individual guidance and dev.elopineni. To this end
exploratory occupational courses have a distinct place.in the residen-
tial. school. as they have in dip day school for all who can profit by
that.

Among the offerings of prevocational nature in which pppils can
try out their abilities in some residential schools are various forms of
domestic service, needlework, atta.ond crafts, and beauty-parlar
service Nr, the girls; for the boys, woodwork, shoe repairing, general
farm work, poultri raising, baking, cement and plaster work, and
numerous others. It is recognized that most of the pupils in the
school will never become skilled tradesmen or tradeswomen capable
of working independently; but many of them can become able helpers
responsible for routine tasks. And many are placed in such a capacity.

Schools restricting thbir enrollment to the higher grade ,of mental
defectives cony on.organized piograms of vocational training specifi-
tally planned (or the needs of this group and pointed toward the possi-
laity of their later imployment in the community, even though they
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THE MENTALIS DEFICIENT 101

mav be still continuing under the supervision of the institution. One
school " lists among its occupational offerings for girls: (1) Domestic
science (cooking, housekeeping, meal planning and buíying, serving,
use of mechanical and other equipment, home nursing, and personal
appearance an(1 manners) ; (2) laundry (sorting clothes, washing
clothes, starching and hanging of clothes, ironing .clothes. and use of
mechanical equipment) ; (3) sewing (various types of stitches, seams,
and hems, patches, sewing on fasteners, darning, dressmaking, and
ppe of mechanical equipment); (4) beauty-parlor technique (hair

tting, shampooing, scalp treatments. waving and curling hair,
manicuring, personal hygiene, sterilimaion of implements). "Wben
the girls finish their vocational training and have graduated, receiving
a diploma, they are placed in colony houses under supervision and
from there they go out to work in the private homes in the community
as domegtics. These girls are in great demand."

The types of vocational training for boys offered in this same school
include shoe repair, baking, general farm work, produce raising, poul-
try raising, printing, and various types of mantial-arts. The boys, too,
iihen they have completed their school work, incliiding vocational
training, are placed in the parole colony of the institution. From the
colony they go out to the community to work, but during the entire
parole period they are kept under strict supervision.

Relationship to State Educational Program

Residential institutions for the feeble-minded are for the m-ost part
¡administered by State institutional or welfare agencies. The eleemosy-
*try character of the institutions has obviously been the influencing
actor in this relationship. The same situation has in the past applied
to State schools for the blind and the deaf, but these in increasing
number are taking on a relationship to the State educational depart-
ment which points toward the furtherance of an integrated State edu-
cational program.

It is reported -from die school that certificates of completion are
now being granted by the county school authorities to pupils who ,

blive made satisfactory progresis in the residential school. It is not
!mown in how many other cases this is true; but it represents a signifi-

flint step in the direction of recognizing the educational work being
*Oone in residential schools for the mentally deficient and of placing
ihein in a relationship to the county or State school system which
ihould be mutually beneficial.

.6 Syracuse State School, Syracuse, N. Y. (From typed report, MS.)

t

t,

doN0 -1

.

,
htlidK

#111.x . . ,

-e-L-N.- .

o
I

atzZ;0.,.V..tA5-t4.141!9._. : - -211 ..1611r_till'Z)11!..%:,

s



vr,V.47a161.vr,r:WHICI6?
44 1 1 &:, 4T ;

,:1*- y

- .
ng . 4

%

.47,;.i .
It

1- t

t

: yet

'

Ate.

t -ro..* . .-I ,

& ( . .

-t4

4.

:

1.0

- .01400010.61 Odivilies offir many boys, aphoOviaNy tor work..e--
_ . . T

. ..is '_
1.!?..(ir ,,¡,.. ''''t '''. . ..' - .: '.*

_ . .

-: . . 7 -, -. z. ...'' ,-. z. 7- .4 7:::!..s; ...' ,
'.ia_ _

_*.f. ...*** -4.4.4 :. i'_,/'?- -1'-.14-7, ..,* - .;,ew41. .'..:N& 4.!

; -- rt.:- ......,. c, )..;z:: i..4.- ... ....-.. _. 4 , _ ,4 - ...
, . . , ..,.... .w.t

..t , . 4

:Z

%

. I

P

1, e
Not,

6

*.i, , 'r f -"C ''. la ".- -4 - , . -,
.. 7' , . 7: 1 ''..4

t.`"¡,.#
u ,_,

1. ' '-' r FEst.i.ite4 5::::741:. #,:h,,,..

,d Ft47; j, ' 7.: ... ..
. . 'r ;;Q_P.

f. A

o
.), ti . " ci,C......

k AV ' I if .7.r . IF:

4- . " ..,,,. t :, ....*. -4 .W0... _MO ..d,L..

1i0 4: I. : .41 IX . "i '
741.

,14

s.

4f.i.. "
ir

1 #- ", .

yyt** tolk' %,ert t

e.

T.- -°)!..-

"1-°)14...
'44. V- f:

ri;i""ril
.
.

t .e-
,

I

- L

t
'.4%

I -2.
I p

134,1-

.- el

t.

A

r
it

A

:,:j
.

4t.c

o
14 .

Thlits14 1,,v.41 tr.
rbot -4.

.

%.

14.-iotaJ.

- a

tb 66
"r-- 7k.... ' 11

. u. - 4Z. ;

. i.
L.. ..w -'v..-

c
51 ii

-.el.,. .r. P., fre'r, ..r .......11 C.: r -. .

;....*.'" t '.. .. t - i e ".. '

a L.

.., . ,, " .
Il II S ' . /

l . l ,

..il ., . sp. ... . : . .

14....' , .0. .../ . , .

Nr;4.-.)..1. , ,, . : . : . ;

.

..,*{* ;..
.24.1.44,...ei 'i A. -. . .. N .`'. ".
:riirti °led ''''''"

,,, ' . .,
" le 'LP 1.- '' 'i

41 t , ,

fr

1

t-,. -1-,:-=- =

4M.

.
kt.

t t ." ,
t- ..

; s , . , -- .40 e- 1
. : '. "`" ." ;

IS.

. .

.

^

I. 43.7

- .-. i . *-1 1;?1.,1

il, 4/ Iv. s.i L3rii ., .:',1 I !'''
-," .i e 1./:'' - .

'4. -,L=
,,,, lid

.

-
r

0-i

a -

4

, 4 4_ °b.-itt:1731:: r -- lk-tir;; "': 0_,..,. -
:34.1_

, -T
.4!... 10.

r 44

=-4.

. .

4,... , . _ . . . .
.... ,

. , , . , .
.

,.....x.... - ... . 4
4 i,_,. . ., ..:1..

'... ....,;, -II"' Lt... 't"
' ;4 --.14...."? ye: r # i 1 47'1st 7 .

-1 .
-1

I

". .

J.

<-s ,

-r

.4
.71. ,;r4k. .14*- t -

P.:- -

le
.r,

t- ?....1:3 r.
.

ir



THE MENTALLY DEFICIENT 103

In a conference held by the Office of Education in 1934: the following
statement was made by Dr. Edgar A. Doll, of the Training School at
Vineland, a well-known ipstitution for the mentally deficient:

There is a tendency also for the State institutions to fall outside
the usual supervisory* agencies which State departments of edu-
cation may provide. Some State schools or institutions are in
welfare departments; others are in educational departments.
In any case, these public institutions provide school departments
that often operate without State supervi;ion. The experiences
of the public-school system ought to be carried over into the
educational departments of public institutions, and this should be
provided by empowering State departments of education to super-
vise all State institutions, or at least the educational departments
of such institutions."

Residential and day schools for the mentally deficient supplement
etch other. Examples might be cited of successes and failures among
each, of strengths and weaknesses, of advantages and disadvantages in
their method of operation. But to the extent to which each attempts
té serve the educational needs of its cherges, it seems that they have a
common obligation to fulfill to the State's educational objectives and a
common right to epect from the. State all it can give in supervisory
service. Both are dedicated to the gieatest possible development
and happiness of those whose intellectual horizon is at, test seriously
=bided and that through no fault of their own.

NU. 8. Department of the Interior, Office of Education. Coordination of effort for the education of
motional children. (Bulletin 1035, No. 7), p. 68.
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OTHER U. S. OFFICE OF EDUCATION PUBLICATIONS ON

THE EDUCATION OF EXCEPTIONAL CHILDREN

(Available from the Superintendent of Documents, United States Covernment
Printing Office, Washington, I). Ct., at the prices specified.'

re

Organization for Chi4I Guidance within the Schools. ( Bulletin 1939, No. 15.) 20

ccuts.
Hospital Schools in the rnited States. (Bulletin 193S, No. 17.1 1.") cents.

Statistics of Sjwcial Schools and Classes for Exceptional Children. ( Bulletin

1937, No. 2, Volume II, Chapter VI.) 20 cents.
°Occupational Experiences for Handicapped Adohbseents in Day Schools. (Bulk-

tin 1937, No. 30.) 15 cents.
Opportunities for the Preparation of Teachers of Exceptional Children. (Bulle-

tin 1937, No. 17.) 10 cents.
An Annotated Bibliography on the Education and Psychology of Exceptional

Children. (Pamphlet No. 71, 1937.) 10 cents.
The Deaf and the Hard-of-Hearing in the Occupational World. (Bulletin 1936,

No. 13.) 15 cents.
A Guide to Curriculum Adjustment for Mentally Retarded Children. (Bulletin

1936, No. 11.) 30 cents.
yhat Every Teacher Should Know About the Physical Condition of lier

(Pamphlet No. 6S.) 5 cents.
Coordination of Effort for the Education of Exceptional Children. (Bulletin

1935, No. 7.) 10 cents.
Teachers' Problems with Exceptional Children:

Pamphlet No. 40. 1. Blind and Partially Seeing Children. 5 cents.
Pamphlet No. 41. II. Gifted Children. 5 cents.
Pamphlet No. 49. III. Mentally Retarded Children. 10 cents.

Pamphlet iNo. 54. IV. Deaf and Hard-of-Hearing Children. 5 cents.
Pamphlet No. 55. V. Crippled Children. 5 cents.
Pamphlet No. 56. VI. Children of Lowered Vitality. 5 cents.

Organization for ExceptionAl Children Within State Departnwnts Education.
(Pamphlet No. 42.) 5 cents.

Group Activities for Mentally Retarded Children. A Symposium. (Bulletin,
1933, No. 7.) 20 cents.

Adjustment of Behavior Problems of School Children. (Bulletin 1932, No. 1S.)
10 cents.

Parents' Problems Nith Exceptional Children. (Bulletin 1932, .No. 14.) 15

cents.
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