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LETTER OF TRANSMITTAL

DEPARTMENT OF THE INTERIOR,
OFFiCE OF EDUCATION,

Washington, D.C., June 1958;

SIR: Tile National Survey of Secondary ducaticin show
almost unbelievable results in secondary education for
Negroes. This would seem to imply similar results for ele-
mentaDy schools. Our specialist in the education of Negroes,
Dr. Ambrose Ca liver, here takes the opportunity of investi-
gating' those schools which have been under the Jeanes super-
visors. The Jeanes Fund has been a most worth while phi-
lanthropy extending its benign influence over these under-
privileged people in the Southern States.

This study represents 611 schools with a teaching staff of
approximately 1,000 teachers and enrolling 44,785 pupils.
The schools are located in 76 counties in the 12 Southern
States. Some of the schools were almost inaccessible. It
was found that more than a third of the children were in the
kinaergarten and first gride. Only, 2.29 percent were in the
eighth gradesuch is school mortality in these rural schools.
Only about 11 percent oethe teachers ink these schools held
college degrees. The teachers and principals had more expe-
rience however thanyhite teachers. Meetings attended and
reading show great professional interest on their part.

It was found that the Ro'senwald Fund had given great
impetus to better housing. The report closes with 14 prob-
lems listed for further study.

I recommend that this manuscript be published as a bulle-
tin of this office.

Respectfully submitted.

04.

WM. JOHN COOPER,
Commissioner.

The SECRETARY Oir THE INTERIOR.

=1.
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RURAL ELEMENTARY EDUCATIOI1 AMONG
NEGROES UNDER JEANES SUPERVISING

, TEACHERS

CHAPTER I : INTRODUCTION

THE NEGRO A RURAL DWELLER

Despite the fact that the past two de-Ades have witnessed
the greatest exodus of Negroes from rural sections in the
history of the race, the majority still live in the country.
According to the 1930 census, more than two thirds of the
race reside in farming and nonfarming rural areas. In 15
Southern States it was found that of the 9,420,747 Negro
population 67.4 percent were rural dwellers. In 3 of the
States ihe percentages were its high as 79, 81, and 83.

EDUCATION bF RURAL NEGROES

These facts have a real bearing on the education of the
Negro, and show that, 4ccording to the number of persons
involved, the education of colored persons in rural centers is
a problem of great fmportance. That the.millions of citizens
and Potential citizens living in rural -sections should receive
the fundamentals of education is recognized by practically
everyone conversant with the situation.' That this ideal is
not realized by the majority of Americans so situated, and
more particularly for the Negro,2is equally well known.

Although the disparities., between the education óf Negroes
and *tea in rural communities are still griat, reaching
enormous proportions in some places,' constderable progress
has been made in improving conditions during the past 10 or
15 years.

7

Caliver, Ambrose. Secondary education for Negroes. National Survey of Secondary
Education. Washington, Government krinting Office, 1932. (U. S. Office of Education
Bulletift, 1932, No. 17, Monograph No. 7.).

2 Cook, Katherine M. Biennial survey of edtication in the United States, 1928-30. Wash-
ington, Government Printing Office, 1931. (U.S. Office of Education. Bulletin 1931, no.
20, ch. 17, pp. 37, 40, 42, 49.)

I Calvert Ambrose. Some phases of education among Negroes in rural communities,
Washington, National Education Assleiation, 1981. (Bulletin of the Department of Rural
Education, February 1931.)
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2 NEGRO RURAL ELEMENTARY EDUCATION

THE JEANER WORE

Among the agencies most inffuential in advancing education
of Negroes are the Jeanes supei.Vising teachers. Beginning
activities nearly 20 years ago with 1 supervisor, the Jeanes
work has grown until at present there are 339 supervising
teachers. They have promoted many diverse enterprises,
but their most important contributionlas.been in stimulating
and encou'raging the colored people to becomp interested in
better schools, and in soliciting and niaintaining the coopera-
tion of the local white people in a program of educational
development for Negroes.

The Negro Rural Schoel-Funi, Anha T. Jeanes Founda-
tion,' which initiated and ha.4 sponsored the work of the
Jeanes supervisors, was incorporated on November 20, 1907.
The fund is the result of a million-dollar gift by the bite Miss
Anna T. Jean'es, of Philadelphia. Speaking tb a visitor in
regard to making a codtribiltion toward the edil'cation of
colored children in the South, Miss Jeanes remarked, "Others
have given to the large schools; if I could, I should like to
help the little country schools." Not long 'after the expres-
sion of this desire Miss Jeanes conferred with Dr. Hollis B.
Frissell, principal of Hampton Institute,- Dr. Booker T.
Washington, founder and principal of Tuskegee Institute,
and Mr. George F. Peabody, concerning the contemplated
donation. The first regular meeting of the full governing
board, which- was formed as a result of these conferences,
was held on February 29, 1908.1

In 1931-32 the Jeanes Fund cooperated with the public-,
schbol authorities in employing Jeanes supervising teachers in
339 counties of .15 States as shown by table 1. These super-.
visors are appointed by the county superintendent, work
under his direction, and are considered members of his
regular corps of teachers.'

Their work includes a wide range ofactivities, comprising
teaching and supervising elementary industrial work; super-
vision of regular academic instruction; promotion of school
and community clubs, and improvement of health and sani-
tary conditions in schools and homes. Perllaps-the largest

It is generally known simply u the Jeans Fund.
I Dillard, James Hardy. Fourteen Years of the Jeans Fund, 190043, Reprint from the

South Atlantic Quarterly, vol. XXII, no. 3, July 1923.
6 hues fund. Report 1 the president, annual meeting, 1914, Wo.shington, D.C.

a.
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NEGRO RURAL 'ElpEMENTART EDUCATION 3

proportion of supirvisors' time is consumed in raising money
for new schoolhouses, school equipment; and extension of
the school term. From 1913-14 to 1927-28 these supervisors
raised an aggregate gum of approximately $5,000,000.7

The purpose of the Jeanes Fund from the bekinning has
been to stimulate and midst local rural communities to assume
their obligation in the educatiouff colored children. One
measure of success appears in figure 1 which shows the pro-

-nazi 1. nacuitma at warn OF AMOS MOM. PAID sy nays
MD AD DON FaILIO PUBS 111)44 1261.11a
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4

i
,

06.0

r ,
r,

..

,

. .

119

igt /WO/ .

Amoit MAU
INS411

6
e.,

portion of' the salaries of Jeanes supervisors paid u by thci
Jeanes Fund and from public funds in 1913-14 rd 1931-32.
It will be noted that in 1913-.14 'only 16 percen of the sala-
ries was paid from public funds, while in 1931-32, 66 percent
came from this source.

State and county officials and citizens in -an walks of life,
both colored and white, bear testimony to the fine service

dtatement issued tram the °Moe ot the Jeans Fund by J. H. Dillard, Charlottesville, Va.,
. and /

Liston, Hardy. Work ot the James Supervising Teachers far Negro Rural Schools. Mu-
tees thesis. The University. of Chicago, Chesil% E., 1921. 112 p. ms.
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4 NEGRO RURAL ELEMENTARY EDUCAVION

rendered by the Jeanes teachers. Their influencehas been
effective and far reaching acco
with their work.

Cbntrary%' to the general opim n,
emplop:d in all the counties of
the number of colored schools would warrant their services,
This fact is shown by table 1 which lists the number of
counties in the various Southern States and the' number
having Jeanes. teachers. It also reveals the number of
counties in each State without Jeanes teachers according to
the number of NePo teachers emOloyed in the counties. In
observing the table it is seen that 'those countips having 10
Negro .teachers or more are suggested as potkntial fields for
the extension of Jeanes work. There is a total of 478 of
these cininties.

ing to persons most familiar

Jeanes teachers are not
le Southern States where

TAn L F I . Cots nisei with and without .1ea ties teachers. ( Data obta s rstd
from office of Jeanta Fund)

State

Alabama....
Arkansas
Fkirida

Kentucky*

Louisiana
ary land 1

. ississippiM ..

ouj-1
North Carolina

Oklahoma.. ..
South Carolina . .

Tennessee
Texas
Virginia

4 I b11%31_ 32193&-3/1 without Awes Leachers (1430-41).
I coup. ooun. nod according to number of Negro teachers

Total two WS ern PAO Ted
noun- I with u Ith

t b e s ' J a w e s ,J eanes
teach- I Leach-

o 1-9 10-19 20-29
J
3049 40-49 50 Totalen en

AD-

64

23
82

114
100

77
46
96

254
100

18
4 19

27
4

5
16
22
18
61

17
15
79
13

19

27
4

42

6
18

19

1

23
1

5
12

o
1

0
79

1

lb
0
8

147

7
13
14

o
2

28
17

34
0

44
39
16

348 X116 323

4

4

15
13

9
2
8
3
9

13

12
15
12

163

9

1 1

0
9
0

12

4
0
2

15
6

4
2
1

lb
0

o

o
4

11
4

le

o

9
o

6
0
9
0
4

2
1

1

3
1

11 -It

11

5
7

12
o

9
o

21
0

2
26

3

.0
112

31
58

112
107

71
28
71

235
41

1. OV7

Potential field tor further James work, 478. (Shown in columns 7-11.)
I Includes oountlei in which workers are wholly paid from public tunda.Parishes instead of counties,
3 All workers are paid entire', from public funds.

15 colored and 4 whit..
16 colored and 4 white. .
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NEGRO RURAL _ELEMENTARY EDUCATION 5

PURPOSE OF *THE STUDY

Limite0 studies havetfiiken made of certain factors relating
the education-6f Negroes in rural communiti(k4, but few

ivrivestigations have been made Alf suffident scope to warrant:
valid conclusions. It is the. purpose of this study, therefore,
to present ratber detailed facts regarding some of the more
important '''phasas aof Mucation .for Negroes in
rnral communities in a ;.epresentative number of counties in
tbe Southern States, where Oeanes supervising teachers are
employed. V Some of the more important phases considered
are: (1) Accessibility of scho(;Is and transi;ortation or
pu1)ill3; (2) enrollment; (3) pupil mortality; acceleration
and r9tardation; (5) the staff; (6) tidministrative and super-
visory practices; (7) housing* and equipment; and (8)' ex-
tended services and community relationships.

THE DAVA. AND T1V1R SOURCES

Some of tbe data for this ittudy were socurod from priiited

AIM

reports of the Jeanes Fund; part through personal viaits to
elementary rural schools %under the supervision of Je.anes
te.achers, some from material obtained in the office of the
Jeanes 14\ind in Washington; and still others by ieference to a
study of the Jeanes supervising teachers Inaae by Hardy
Liston.° Vie major pvt of the data, however, was gathered
by means of a questionnaire distributed to the schools
through the Jeanes teachers.

In the initial. át,,,Eirk;.. of the study advice .and cooperation
were secured from Dr. J. II. Dillard, tijen president of the
Anna T. Jeanes Fund. Letten were sent to the State direc-
tors of Negro ixiuClation ancifito the county superinteddents
of .the Southern States, apprizing them of the study and so-
kiting their cooperation. Also, a preliminary letter was sent
to q. Jeanes teachers in the winter of 1931 explaining the
natuie of the investigation 'and requesting their assistance
in selecting the schools tto be included and in distributing-the
questionnaires. The following directions' read in part:

rt will be iMpracticable to attempt to study all the elementary
schools under, the suprirision of the Jeanes teachers; therefore, we are
requesting each supervisor to tielect bp-percent of the schools under her
supervision. You are kindly asked to select approximately one third

Liam, Hardy. Op. aft.

_A _
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6 NEGRO RURAL ELEMENTARY EDUCATION

of this number from those schools which are doing v y effective work;
one third which are not doing effective stork; and tiler Ithird which
you 'bonsider to be doing average work. a

Blanks were forwarded to the Jeaves teachers for distribu-
tion io the principals or head teachers of the scipols under
their supervision. They were requested to distiibute the
blanks, to instruct the teachers ho'w.to fill them iv, to collect
them and verify the accuracy of the replies; add to return
them to the United States Office of Education.

SCOPE OF THE STUDY

A limited number of characteristic features of. a repro-
sentative sampling of elementary schools for Negroes under
the supervision of Jeanes teachers will be the extent of the
concern of this report. The investigation,comprises a study

- of 611 schools with a teaching staff of approximately 1;000,
andvenrolling 44,785 pupils. These schools are located in 76
counties of 12 Southern Staies. Seventy-six Jeanes teachers
-cooperated with the Office of Education in securing the data.
Table 2 presents the detailed facts concerning the data Old
their sources.

Assuming that the Jeanes teachers selected the schools in
the manner suggested to them, it may.safely be concluded
that the Picture here shown is a fair representation of the
school situation encountere4 by Jeanes teachers. In the
degree to which they failed to select an aPproximately equal
number of schools according to the three suggested levels,
namely, poor, good, and average, to that extent the findings
fall short of revealing a representative picture.

vC'
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NEGRO RURAL ELEMENTARY EIAJCATION

TABLE 2.--Number .of supervisors participating and qiimber of schoolsand pupils included in the study, by States

State

Number
of super-

vtsòrs
ret -

ing check
list

1 11

Alabama
Arkansas
Florida
(iambi
Louisiana_
M issiasippi
Missouri
North Carolina,
South Carolina_ _

Tennessee
Texas_ _ _ _ _ _ _ _ _

Virginia

Total_ _ _

5
7
5
4
6

3
8 -
4
6
5

17

76

Number Number
of of

schools pupils

3 4

3, 896
3, 918
3, 064
1, 772
2, 341
5,659
2, 434
7, 902
5, 045
1, 906

' 1, 390
5, 558

611 44, 785

V
41.

to'

s

4

.... ..

_ .....

_
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52
32
33
33
es
32
87
48
38
23

105
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CHAPTER II : ACCESSIBILITY OF ELEMENTARY SCHOOLS

Among the many factors influencing the accessibility of
schools the following pay be mentioned as of primary impor-
tance: (1) Number of children of school age per school (2).
proximity of schools to the homes of the children; (3) facili-
ties provided for transportation of pupils tq and from school
and (4) condition of the roads. Only two of these factors

be discussed in this section, namely, proximity of schools
to children of school age mid transportation facilities pro-
vided by public funds. 11,

DISTANCE CHILDREN LIVE FROM SCHOOL

Because of the variability óf the factors involved it has
been difficult to establish standards of accessibility of schools.
How far children should be expected to walk to school with-
out physical injury to themselves and without deleterious
effects on their educational progress is a question that has
not been answered conclusively. However, in several stud-

Jt
ies of accessibility which hive been made, a distance of 1%
miles has been suggested as a reasonable maximum.' Table 3
shows the diitance children live from the school they attend
according to the size of the school, and ihe number of children
who are transported in relation to the distance they live.
According to the suggested criterion it is clear from this table
that the majority of the children comprising the present
study are too far removed from the schools they attend.

a
a

Blankenship, Albert S. Accessibility of Rural Schoolhouses in Texas. New York, 1926,
81 pp. (Teachers College, Columbia University, Contributions to Education, no. 229.)

Cook, Katherine M., and Gaumnitz, W. H. Availability of Schools in Rural Communities.In The Status of Rural Education. Bloomington, Ill., Public School Publishing Co., 1931.
(Thfrtieth Yearbook, National Society for the Study of Education, part I.»

Cooper, Richard W., and Cooper, Herman. Negro School Attendance in Delaware, New-
ark, 1923. (Bureau of Education, Service Citizens of Delaware.)

Drewes, Arnold W. Legal Status of Transportatk, of School Children in 4 States. (Mas-ter's thesis on file in the library at Ohio State University.)
Foote, J. M., and Lewis, A. C. An Administrative and Financial Study ef the Tangipahoa

Parish School System. Baton Rouge,1928., (Bulletin of the State Department of Educa-
tion, Louisiana, no. 133.)

Reavis, George H. Factors Controlling Attendance in Rural Schools. New York, 1930,
89 pp. (Teachers College, Columbia University, Contributions to Education, no. 108.)
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NEGRO RURAL ELEMENTARY EDUCATION

TABLE 3. Number and percent of children living varying distances from
school and number and percent transpérted at public expense by size of
school

Size
Less

than 1
mile

Trans-
ported

1-teacher:
Number
Percent

2-teacher:
Numb&
Percent

3-teacher:
Number
Percent_

4 or mote teachers:
Number
Percent

Total:
Number
Percent

3, 602
34. 6

4, 798
31 9

2, 131
37 3

6, 135
37. 9

1-1.9
miles

2, 894
27 8

3, 317
22. 7

1, 544
27 0

3, 480
25. 7

Trans-
ported

3

miles
Trans-
ported

2, 592
24. 9

3, 598
24. 7

1, Q52
18. 4

2, 375
17 5

13

21

15, 666
I 35. 4 0. 3

11:233
25. 4

3
0. 02

9, 617
21. 7

34
a 3

878
8 4

1, 913
13. 1

4-4.9
miles

50
1. 07

267
2. 5

562
3. 8

253
4. 4

642
4. 7

1, 724
& 9

Size Trans-
Ported

5-6.9
miles

Trans-
Pcitd

4

6-6.9
miles

4

.

Trans-
P"ted

7 °rmore
moos

Trans-
Nrted

Total

Chil-
dren

Trans
ported

1-teacher:
Number ,. 71 ..... ____ _ 23

,

_ as _ 10, 382 13Percent O. 6 O. 2 _ 0. 5 _ 122-teacher:
Number._ _ - - - - 25 263 4 89 7 25 _ _ _ 14, 565 81Percent 1. 8 _ _ _ _ _ _ _ 0. 6

%

___ 0. 1 _ ..... _ . O. 563-teacher: .
Number 63 17 _ _ __.,.._ _ 18 16 5, 706 16Percent 1. 1 0. 2 .._ _ 0. 3 .

4 or more teachers:
Number

, Percent
23 296

2. 1
26 1M

1. 1 :_
88

_ _ __ _ _
246
1. 8

141 13, 534 360

-, t ,Toial .

Number 48 683 30 283 95 344 157 44, 187 471Percent 178 1.5 4.39 0.6 33.5 0.7 45.6 . 1. 06

There are several significant features that should be noted
about the table. Of the 44,187 pupils concerning whom
information was given, 7,669, 9r 17.1 percent, live 3 miles or
more away from the schools they attend. In the 22 counties
of the flip States studied by Gaumnitz,2 comprising 41,200
pupils, only 4.3 percent lived 3 miles air more away from
the schools they attended. Of the Negro children repro--
sented in this study, 39.2 percent live a distance of 2 miles or
more from their schools, which means, according to the
criterion of 1% miles, that less than 60 percent are within
reasonable waliling distance.

Ot.:1 1.1, slits, W. H. Availability of Publio-School Education in Rural Communities.
Washington, Oovernment Printing Office, 1930. (U.S. Office of Education. Bulletin 1930,
no. 34.)
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o NEGRO RURAL ELEMENTARY EDUCATION

CHILDREN TRANSPORTED AT PUBLIC EXPENSE

The distance childien live from schools they attend wouldnot be a matter of such great concern were adequate means
provided to transport them to and from school. In many
States and communities the transportation facilities are
wholly inadequate even for white children, but the disparities
which exist between the whites and Negroes in regard to
transportation reach enormous proportions. The following
figures, taken from one State superintendent's report, illus-
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trate the differences that may be found in many places in
providing transportation facilities. According to this 1929-30 report, there was spent for the transpirtation of white
pupils the sum of $1,053;649, for the transportation of coloredpupils there was spent the sum of $200.

Table, 3 shows facts on transportation of pupils in this
study. Of the 44,187 pupils, only 471, or 1.06 percent, were
transported at public expense. Gaumnitz found 18.8 per-cent of tile pupils in his study to be transported at public
expense.
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NEGRO RURAL ELEMENTARY EDUCATIONA

Of the 17,286 pupils in the present study: who live 2 miles or
more from the shools they attend, only 414, or 2.4 percent,
are transported at public expense. Those who live a distance
of 5 miles number 1,310, or 2.9 percent of the total. Of this
number only 282, or 21.5 percent, are transported at public
expense. How the 97.6 percent of those pupils who live
distance of 2 miles or more, who are not transported at public
expense, travel to and from schdol is a matter of conjecture.
It may safely be said, however, that the majority of them
walk.

Figure 2 shows the percentages pf pupils living varying
distances from school who are transported at public expense.The seriousness of the problem may be appreciated when it
is considered that the lined portion of the bar represents the
percentage of pupils who either walk to school or who travelin conveyances provided by themsel
community.

The percentages of the pupils at ndin

OT the patrons of the

the various sizesof schools who are transported at public expense are as
follows: 14eacher, 0.12; 2-teacher, 0.56 3-teacher, 0.28;
4-or-more teacher, 2.65.

It is probable that inaccessibility of schools is one of the
most important factors causing the nonattendance of the
more ihan 1,600,000 Negro children in the United States whoare not in school. The Florida Educational Survey Com-
mission claims that one of the reasons that more than 50,000of the 133,000 Negro children of school age in Florida are not
in school is inaccessibility of schools.3

In visiting the rtiral school/ of one county writer wastaken to a school which was about as inaccessible as could be
imagined. After leaving the highway we drove About amile over a fairly good gravel road, then about half a mileover an ungraded dirt road which ran alongside a hill andslanted to such an extent that it seemed that the car wouldturn over any minute. We turned off this road abruptly ontoa narrow, steep passageway running between, fallen-down
fences, which seemed more like a series of gullies and wash-outs than a road fór automobile traffic. At the top of the hill

s Educational Survey Commission and Survey Staff Report, State of IrloricyK April 1920.p.
17119V-43-3

367.

1 1



12 NEGRO RURAL ELEMENTARY EDUCATION

where the road ended was a clearing in the Apo& where weleft the car, and proceeded on foot several yards down theside of the hill where we found the shack which housed the
school.

This school, which was formerly fairly close to the homes ofthe pupils, was now removed 2 miles from the nearest home,
and as far as 3 miles from many, with no transportation
facilities. The patrons had moved-from the vicinity, but the
school had failed to follow them. It was tied to the acre anda half of land which had been donated to the school trusteesa generation ago. Although land had been offered for aschool site more accessible to the pupils, the trustees arguedthat it was "cheaper" to maintain this 1-room school onthe side of the hill.

t.



CHAPTER HI : NEGRO PUPILS IN RURAL
ELEMEgTARY SCHOOLS

In order to s lp detern'ffne the efficiency of the work donein the schools mprising this investigation, studies of pupil
mortality and : :0-grade distribution were made and are
reportZd in this chapter.

Although certain age-grade studies have heretofore beef"
made of Negro pupils of a local and State-wide nature, few,
if any, have appeared which covered the South as a whole or
any considerable portion of it. The present study, therefore,
was made for the purpose of presenting a picture of the age-
grade distribution of Negro pupils in rural elementary schools
which are under the supervision of Jeanes teachers. A rep-
resentative sampling of pupils is taken from 12 Southern
States. The total group comprises 39,930 pupils from 501
schools. Table 4 shows the pupil enrollment and the num-ber of schools for each size group represented in this phasetf the study.

TABLE 4. Number of schools and enrollment, by size of school

s Elbe of shwol Number
of schools

Itnnill-
ment

1-teacher ' 200 8, 432
2-I - _weir 164 12 9453-ttacher 30 5, 1024-or-more taacher 47 13, 451

Total 501 39, 930

PUPIL MORTALITY

Figure 3 shows the grade distribution of 39,930 Negropupils in rural elementary schools under Jeanes teachers.
Insofar as enrollment for the year under consideration,
1930-31, is representative of a normal situation, to that,
extent does it show general tendencies.

The accurate way to determine pupil mortality peicent-
ages is to take the number of years covering the span of the
period under consideration, and, beginning with the löwestof the first year, calculate the percentage the enroll-
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14 NEGRO RURAL ELEMENTARY EDUCkl'ION

ment bears to the next highest grade in the succeeding year,
then calculate the percentage the enrollment of the second
year bears to that of the third, and so on until the entire span
is covered. Losses due to emigration will usually be offset
by gains resulting from immigration.

Due to our inability ..to obtain a sufficient quantity of
accurate data over a long enough period, it wiis not possible
to determiile pupil mortality as described above. However,

from the data at hand student mortality trends may be
estimated.

As will be noted from the figure, more than a third of the
pupils are enrolled in the first grade. The abrupt drop in
enrollment from the first to the second grade may be par-
tially accounted for by the large number of older pupils *ho
enter the first grade, then drop out apparently never to
return to school. The decline in the third,qourth, and fifth
grades is fairly regular, but becomes sharp again in the sixth
grade, and continues through the eighth grade. The p*;r-
centages of pupils in each grade as shown here are not greatly

4.0
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fd

different from those shown in Blose's study of 1,398,452
putds in 1928. A comparison of the two studies with the
percentage of grade distribution of 25,179,996' pupils for
the country at large is shown, in table 5.
TABLE 5. Percentage distribution of Negro pupils for the first eight grades,

in rural elementary schools under Jeanes teachers compared with the
percentage distribution of Negro pupils in public elementary schools in
le Southern States, and wit)) all pupils in public elementary schools for
the country at large\

Grade

Negro
chil&m
under
Jeanes

tearagral

Nefro
children

in 12
Southern

States,
1928 I

All chil-
dren,
1928 I

Kindergarten or first grade_ _

2
3
4
5
6
7
8

36. 47
14. 96
13. 30
11. 44
9. 74
7. 01
4. 79
1 29

35.09
15. 78
111.80
11 18
9. M
5.22

b4
1. 49

21 88
13, 94
11 61
12. S7
11. 45
10. 54
9. 60
7. 47

Blase, David T. Statistics ot the Negro Race, 1927-28. Washington, Government Print-ing Office, 1930. (U. 8. Office ot Education Pamphlet No. 14.)Phillips, Frank M. Statistics of State School Syst4ms, 1927-111. Washington, 09vern-meat Printing Moe, 12110. (U. 8, Office of Education Bulletin. 1930, No. 6).

There is a tremendous waste of time, energy, and money
milking* from pupil mortality. Maladjustments of indi-
viduals who leave school prematurely p :.z :nt problems of
serious proportions.

Failure of pupils to remain in school is due to many causes,
some of which are inaccessibility of schools, poverty of parents,
poor health, unattractiveness of the school, indifference of
parents, lack of interest on the part of pupils, and lack of
appeal of the program of studies. Whatever the .cause may
be, pupil mortality is an important consideration in the cost
of education and the success of a iichool, in realizing its ob-
jectives. Moreover, retvntion of pupils in school is absolutely
essential to the raising 'of the general educational level of
society. This latter point is of vital significance to the Negro.
Attention has been called again and again to the enornious
Negro pupil mortility and the great disproportion of numbers
found in the lower grades.

¡lose, David T. Statistics ot the Negro Race, 1927-28. Washington, Government Print-
ing Office, 1930. (V. 8. Office ot Education Pamphlet, No. 14.)
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16 NEGRO RURAL ELEMENTARY EDUCATION

ACCELERATION AND RETARDATION

To what extent do Negro children fall below. the lormalrate in their progress through school? How do tbeiir agesvary? What percent are retarded and accelerated?
These are some of thé questions which this section of thestudy will attempt to answer in terms pf the chronological

ages of, the pupils. Chronological age is recognized to be a
e

coarse measure of prcigress, but the scope of the presentitudy aid not permit the use of the finer measurements ofmental age, educational age, social age, and the special-subject ages.
Data concerning the age-grade distribution of Negro pupilsin rural elementary schools under the supervision of thanes

teachers are presented in table 6 and in figures 44, 5, and 6.Figure 4 shows the percentage of pupils of a given age. Themedian for the entire group is 9.78 years. One-fifth, or 21.8

a
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percent, of the 39,930 pupils enrolled in the, 611 elementary
schools. are 14 years of age or above. The Median age in
years of pupils enrolled in each grade is shown below:

Median ages in eighi grade4

Grades.___ 1 2 3 4 5 6 7 8
Median

(1'9 9. 02 la 39 11. 69 12. 87 13. 83 1 4. SAS 15. 33

rims IL- plICIMMII Of niao MILS El MORAL 1101111miT gams OICIMIMISS MOMS z 111011111L. OMNI. AO MEOWS

Jr,

I.

In table 6 are set forth the ages of pupils in each grade of
the elementary school. It will be noted that the proportion
of pupils who are of iiormal age, the ages within the heavy
lines, is rather small. There is a sudden drop in the percent
who are of normal age in the second grade, and it continues
to decrease until the seyenth grade is reached, when it
beemis an upward movement.
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18 NEGRO RURAL ELEMENTARY EDUCATION

Figure "'shows the pereeptage of the tol.al group who are
normal, over age, and under age. That 66.31 percent are over
age presents a problem of serious proportions. Only 30.10
percent are of normal age, while 3.59 'percent are underage.

6

As the proportion of pupils of normal age increases, the
proportion of pupils who are over age decreases. Time
trends amshown in figure 6, as are the percenta of pupils in
each grade who are under age.
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20 iNEGRO AURAL ELEMENT EDUCATION

In an effort to compare the acceleration and retardation of
Negro pupils with that of white pupils, comparisoni were
made with the white pupils in a wide sampling of schoolA in
Mississippi, Texas, and Tennessee. The results of this study'
are shown in table 7.

Considering the table as a whole it is seen that the differ-
ences in the percentages of Negro pupils under Jeanes
teachers and those in the three States who are normal, over-
age, and underage are very slight. Similarly, the differences
between the corresponding percentages for white pupils of
the three States are also slight. But marked differences are
found between the whites and Negroes in the percentage of
pupils who are normal, overage, and underage.

Tbe differences between Negro pupils in- the present study
and white pupils of the three States under consideration are:
For pupils of normal age, from 21.3 to 22.6 percent; for over-
age ppils, from 25.01 to 44 percent,- And for pupils who are
accelerated, from 3.51 to 22.01 percent, the whites, of course,
havittsi the advantage to thea extent shbwn by the percents
mentioned above.

Observation again of table 6 will indicate that the ages of
pupils in each grade vary markedli. Columns 4 and 7 show
that every age from 4 to 19 years and above is represented in
the first two grades. Not a great many teachers have so
wide a distribution of ages, but for the few who have even a
range of 4 to 12 years in the first and second grades, serious
problèms are presented; problems which would tax the
ingenuity of the best-trained teachers.

TABLE 7 .-Percentage of Negro pupils of normal age, underage, and over-
afie in rural elementary schools utukr Jeanes teachers compared with
Negro and white pupils in Mississippi, Texas, and Tennessee

Pupils

Negro
pupils
under
Jeanes

teachers

'PuPils 1 of ¡MI6'
aissipp`

trig-114121(h000f°°1 dihi;
Wets of Texas 1

p ls
schools °off ruralTen-

none $

White Negro White Negro White Negro
1 2 3 - 4 6 6 7 8

l'Atstuilater 39, 930 14, 475 3, 439 410, 720 91, 484 325, 103 64, 830Normal_____ z..._ _ 30. 10 52. 1 28. 4 52. 7 41.0 51. 4 34. 2
Overage 66. 31 22. 3 62.2 34.0 53.6 41. 3 82.3
Underage 8.59 25. 6 9. 4 16.8 5. 4 7. 1 3. 3

Ò'Shea, M. V. A State Educational SyPtein at Work. The Bernard B. Jones Fund,
1927. p. 63 ff.

s Texas Educational Survey Commission. Texas eclational survey repfft, vol. L'Or-
ganitation and Administration. Austin, Tex., 1925. p. 226 ff. (Data imlude elementary
and high-school pupils for common-school districts only.)

s Tennessee. State Department of Education. Annual report ¡or the scholastic yearending June 40, MO. Nashville, 1930. pp. 78-77.
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J

Every age from 12 to-19 and °above is represented in each
grade of some schoóls. Of the 14,562 pupils enrolled in the e

first grade, -6,980, or 47.93 percent, are retarded. Two thou-
sand six hundred, or 17.7 petcent, are retirded 1 year;
1,748, or 12 kercent, ar're retarded 2 years; 1,162, or 8 per-
cent, are retarded as much as 3 years. Only 766, or 5.26
percent of the pupils in the first grade are accelerated.

Further details for each of the grades and for boys and girl*
separately may be observed by reference to the table.

One State school official maintains that much of the re-
tardation of pupils is due to the erroteous idea of some
teachers that , children should spend 2 years in the first
grade. He is urging teachers not to hold pupils back, but
rather to pass them on to the next grade. That the official
had the support of pupils, at 'least, was evident in a ruTal
school vjsited by the writer, who in an address, attempted to
develop the idea that subjects, teachers, and materials were
merely agencies in the educational process, and that there
niust be responsiveness and self-activity on the part of pupils.
By way of reiteration he asked the question: "What are
teachers for?" Quick as a flash, one 'little, bright-eyed,
Iourth-grade boy, with a broad grin, replied, "To pass you!"

There are many factors which influence the progress of
children through the guides, among the most significant of
which are: (1) Intelligence of pupils, (2), length of term, and
recitation period, (3) attendance, (4) health, () adaptation of
the curriculum to pupils' needs and capacities, (6) methods of
teaching, (7).. preparation of teachers, (8) teaching load of
teachers, (9) educational facilities and equipment, and (10)
the general scholastic tone of the school. Six of these factors
have special pertinence to the education of ,colored children
in the Southern States, namely, length of term and recita-
tions, health of pupils and members of their families, prepara-
tion of teachers, teaching load of teachers, equipnient and
fatalities, and attendance. In each of these criteria Negroes
fall below the aO)pted norms.

As in the cast') of pupil mdtality, the problem of retarda-
tion of Negro children is one which should be given serious
attention and should be considered in light of the various
factors involved.

a
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RATIO BETWEEN ENROLLMENT OF BOYS AND GIRLS

Figure 7 shows the percent the enrollment of Negro girls is
greater or less than that of boys in rural elementary schools
under the Jeanes teachers. Data for the graph were obtained
from the áge-grade table shown in the previous section, and
include 39,930 pupils. It will be noted that the enrollment
of boys exceeds that of girls in the first and second grades, but
beginning with the third grade the enrollment of girls exceeds

MOM ft,a. 11101/111011 IT ISM 1211=11111 01 DM MIA IS 0114112 MSea n W SOTS u RURAL vaT MOLI tam mass MINIS
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that of boys. This excess continues to grow steadily through
the eighth grade.

The problem presented by this disproportion, which does
not stop with the elementary school, but continues on into
high school 2 and college,' is one of the most serious with which
persons interested in Negro education must

Since the number of boys and girls of sch I 11 age is about
equally proportioned under normal conditions, one would
éxpect an equal proportion in enrollment. That this is not

s Calvert Ambrose. Seoondari education for Negroes. Op. cit.
s-. A Personnel Study of Negro College Students. New York, 1931, 146 pp. Teach-

ers College, Colum6ia University. (Contributions to education, no. 484.)
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NEGRO RURAL ELE ARY EDUCATION 23
the case, however, may be due to several causes, some of
which are lack of appeal of school work to boys, necessity
for boys to assist on the farm and in the general support of
the fatinily, belief that schooling should lead to an academic
career, and the attitude of many Negro parents that girls
should be educated in preference to boys. Some of these
circumstances are within the power of the individual boy to
correa., others must be attacked by the parents; while still
others must be remedied by employers and leaders of the
community. Certainly the disproportion between enroll-
ments of Negro boys and girls is a deficiency which is vitally
affecting the social and economic future of the Negro.

4i
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CHAPTER IV : STATUS OF TEACHERS OF RURAL SCHOOLS

FOR NEGROES

This chapter presents certain facts regarding the teachers
of rural schools under the Jeanes supervisors. In -all items
except salary the data relate to teachers in 1-teacher schools
and head teachers in 2-, 3-, and 4-or-more teacher schools.
Although in a few i tances the head teachers pay not be
representative of all th: acheri; in the schools having more
than one teacher, in general their status will be about the
same. This is particularly true with refbrence to twci of the
most important factorstraining and experience. A study
òf 5,000 Negro elementary teachers in the open country and
villages revealed a, median in years of teaching experience of
6.70 as compared with a median of 8.78 years for 511 teachers
in the pregent study.

In the matter of training the difference between the head
teachers of schools larger than 1-teacher schools and the
other teachers is very slight. Liston found 4,046 teachers
working under Jeanes supervisors to have a median of 4.56
years of training beyond the elementary school, while 588
teachers in the present study, 322 of whom are head teachers
in 2-, 3-, and 4-or-more teacher schools, have a median of
5.14 years of training beyond elementary school. It may
safely be said, therefore, that the dáta Oresented here are
fairly representative of all the teachers working under Jeanes
supervisors.

The topics to be discussed in this chapter are age, sex and
marital status, training, experience, tenure, professional
adváncement, and salary. v.

AGE

Table 8 indicates that the teacbof schools comprising
this study are relatively mature. e median age for the
entire group is 31.66 years. The lower limit of the ranges
increases gradually with the increase in size of schopl, as will
be noted from the table. The median ages also Diner;,:

Caliver, Ambrose. Secondary education for Negroes. Op. cit.
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NEGRO RURAL ELEMENTARY EDUCATION 25

but the differences are not pirticularly significant. Accord-
ing to the data at hand Negro eieachers in 1-teacher rural
schools appear to be 'older than white teachers of the same
class. Of the 228 Negro teachers replying only 9, or 3.9
percent, are 20 years of age or less; Gaumnitz 2 found that
23.5 per cent of the white teachers in the 14eacher schools
in his study were less than 20 years pf age.

SEX AND MARITAL STATUS

Three fourths of the teachers included in the present study
are women. Half the women are married. Of the men who
replied more than two *thirds are married. Table 9 shows
that the percentage of married teachers of both sexes increases
with the size of school; similarly the proportion of men in
schools under observation increases as the size of school
increases.a

TABLE 8. Age of teachers by size of school

filisktolichoo1
.

,
_

Niedian Range Number
replying

41.-..

i 2 i 4

1-teacher schools 29. 61 17-63 I, 228
2-teacher schools 31. 83 19-60 153
34eschdr schools 32. 11 22-62 46
4- or more teacher schools 35. 00 24-69 67

Total e 31. 66 17-69 494
,

TABLE 9.----Sex and marital status of teachers by size of schooi

Sin of school

1-tescher:
Number

Male

Percent_ 411. ......
2-teacher:

Number
Percent

8-teacher:
Number
Percent

ikr-more teacher
Number
Payout

Total: -
Number
Parma

Single

2

I Mar-
ried Total

4

Female

Single

12
37. 5

10
37. 0

11
45. 8

9
18. 3

20
62. 5

17
63.

54. 2

40
81. 7

90
68.2

32
12. 4

27
19. 4

24
46. 2

49
75. 4

431

118
52. 0

58
1$1. 8

13
46. 4

3
18. 7

Mar-
ried

109
48. 0

48.2

15
541 6

13
81. 3

191
49. 9

Total

227
87. 6

112
80. 6

28
53. 8

16
24. 6

383
74. 3

46-

I Cisumnits, W. IL Op. cit.
s Boson many of the teachers reported here are bead teachers or principals the ratio

between men end women for the 3- and 4-or-more teacher schools will probably not be main-
tained for the teatime in rowel.
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26 NEGRO RURAL ELEMENTARY EDUCATION

TRAINING OF TEACHERS

Of the 611 teachers replying to the question on degreesearned, 67, or 10.9 percent, had college degrees, the percent
holding suih degrees increasing with the size of school.
Nineteen and 41 percent, respectively, of the teachers ofthe 3- and 4-or-more teacher schools hold degrees, as com-
pared with 6 and 3 percent, respectively, of teachers of 1- and2-teacher schools. One teacher holds a master's degree andtwo hold egrees other than bachelor's or master's.

Tabl: 10 shows the percent of teachers in schools underJea i . stipervisors having a given amount of training interms of years of school attendance. Of the 588 teachersreplying 29.41 percent had 4 years or less of high4choo1training, which means that more than two thirds had some
college experience. For the white teachers of the 1-teacher
schools Gaumnitz found 44.2 percent h4ving 4 years ofless of high-school training. He found a corresponding
percent for colored teachers to be 75.3 In the piesént studythe percent of teachers in 1-teacher schools with 4 years orless of high-school training more nearly approximates that ofthe white teachers of the 1-teacher schools in Gaumnitz'sstudy, their respective percentages being:, Whae, 44.2, Ne-gro, 42.1; and their medians in years of training beyond ele(--
mentary school being 4 years and 2 months for both whiteand colored. This close correspondence of- ihe training ofwhite and- colored-leachers in 1-teacher schools is probablyan indication that the coloied teachers constitute a selectedgroup, or that the small number of teachers involved in thepresent study may be a factor tending to make the mediafi
unreliable.

it)

fABLE 10. Highest level of 6aining of teachers

Level of training Number

Less than 4 years of high school
4 years of high school only.t
6-12 weeks of college
ODO half year of college
1 year of college

. 2 years of college
3 years of college
4 years of college
1 year of graduate work
2 yearrof graduate work
3 years or more of graduate work._

Total

Median

.01-^

62
111
84

Percent

I.
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The median years of college training of Negro teachers
who are working under the Jeanes teachers included in this
study according to size of school is shown in figure 8.

Detailed analysis of the d shows that in the 1-teacher
schools, 2 out of 5 of the te: hers have 4 years or less of
training 6f high-school grade. The c9rresponding ratio for
2:teacher schools is 1 out of 4. Of the teachers in the 3-
teacher and 4-or-more teacher sthooli; approximately only
1 out of 10 his 4 rears or less of high-school training. Seven-

teen of the 588 tiachers respopding have some training on
the graduate level.

The probleih of upgradirig and .certification of Negro
teachers commands attention. Aside from the mere amount
of formal training which a teacher has had, there looms the
problem of the actual mastery of the subject matter to be
taught. The seriousness of this problem is illustrated by a
case which came under the observation of the writh: :le
teacher, a woman about 50 years of age, had an attend ce
of approximately 60 pupils distributed over grades 1 to 7.
Upon thepoccasion of,our visit she was teaching sixth-grade
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arithmetic. A boy tvu explaining a problem in decimsfswhich he had worked on the blackboard. He was about tostraighten out an error which he had made when the teacjierinterfered, took up the explanation, and went farther astraythan had the boy, and became inextricably entangled.
. Pupils of this teacher and of others like her will eventually
become teachers with very little more training than pan beobtained in their local schools. This vicious circle is beingperpetuated by the, poor preparation and often lax milli)fication of Negro teachers in rural communities,

The principal of a county training' schoid remarked tothe writer that one of his greatest difficulties is that of secur-ing teachers with a rural point of ,view and a thorough ground-ing in the fundamental!.
a d011P

EXPERiENCE

Facts relating to the median years of experience of.teachers
according to size of school are shown in figure 9.

Both the present study and the .findings of a previous in-vestigation 4 show that Negro teachers and principals have
Caliver, Ambrose. liedondary education for Negroes. Op cit.
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greater amount of educational experience than do white
teachers and principals. While experieice is an important
asset, in considering the apparent favorable position held by
Negroes in this regard, it should not be allowed to assume
disproportionate weight, for educational growth does not
always follow educational experience. One important ele-
ment which should be considered in this connection is the
limited field open to Negroes in the pursuit of a career.
This fact tends to keep in the teaching -prsofession many
Negroes who, if vocational opportunities were less restricted,
might change theii occupation.

TENURE

The constant and high turnover of the teaching Ptersonnel
, found in many school systems is a niatter which gives the
officials much concern. Figure 9 (which also gives data
concerning tenure) reveals a situation which may counteract
the possible good that accrues from _experience. It shows
the median number of years teachers have been in their
present positions by size of school.

While a few teachers have retained their present posi-
tions for a numbZr of years, the majority can claim a tenure
not .e.ceeding 3 tearti. _Two head teachers have been in
their present positions between 31 and 35 .years, while one
remained more than 35 years. on the other hand, 258
or 47.7 percent of the 540 replykg had been in their present
positions 2 years or less. If the facts for the year 1930-31
can be assumed to, indicate tendencies it may be said that
slightly more than h4lf of the Negro teachers of rural schools
under the Jeanes teacheis change their positions every 2
years.

*PROFESSIONAL INTERESTS

In an efforCto secure information concerning the profes-
sional interest of teacluirs they were asked te indicate the
number and kind of meetings they had attended during the
past three years, and the number and kind of journals they
read regularly. Tables 11, 12, and 13 show the results of
thi.s inquiry.
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TABLE 1 1.Number and percent of meetings attended by teachers

Number of meetinp

2
3
4
5

or more

Total

Teachers attending
A

Number Percent '

8
8

13
a

41.5
31.9
1&3
2.2
1 2
& 6

I 1. 9

I A verve.

4. TABLE 12. Kinds of meetings attended by teacAers
7

Kinds of meetings
attended '

Teachers

Number Portent

State
County
N atonal
D !strict
Other ,

Number replying.

223
In
33
$5
b4

(11. 4
U. 6
7. 0

10. 7
ia. 5

,

138

TABLE 13. Kinds of maga sines read by teachers

Kinds of magazines read

Plans and methodsPrimary and elementary.. _M rim having educational *valueJournals and organs of educational associations. _M iscellaneous
School life

Number replying

Number

444
770
127
47
3

98. 0
89. 00

03
lam
O. 68

NUMBER OF MEETINGS ATTENDED
Table 11 shows the number and percent of teachers attend-ing a given number of meetings. Detailed analysis of thefacts from hich this table is drawn shows that the largestpercent ( ,4) of tea.chers who attended only one meetingntr9 from41-teacher schools; the smallest percent (18.7) werefrom 4-or-mere teacher schools. The converse is true withreference to the percent of teachers attending two meetings.For the 14eacher group it is 20.6; and 40.6 for the 4-or-more
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teacher group. According to the analysis here pmented it
is clear that if the number of meetings attnded may be taken
as a criterion, the teachers of the 4-or-more teacher schools
exhibit a more professional attitude than teachers of the
smaller schools.

KINDS OF MEETINGS ATTENDED

Frequently the kinds of meetings of educational organiza-
tions which one attends are more valuable than the mere
number attended. It Would be of interest to analyze the

,nature and character of the meetings reported on by teachers
in this study. Since, however, data were not gathered on
these points we shall present here only the kinds of meetings
in terms of the geographical boundaries which they represent.

As shown in table 12, five kinds of organizations are listed,
namely, national, State, district, county, and other. This
inquiry was answered by 326 teachers, the largek number of
whom attended meetings of State-wide organizations, the next
in order of popularity being meetings of county organizations.

Similar 4agx results found in the section just preceding, the
teachers of 4-or-more teacher schools surpass those of the
other size groups in the percent who attend meetings of the
various kinds. This advantage is particularly pronounced
in the matter of n'ational meetings.

NUMBER AND KIND OF MAGAZINES READ

Our data show that for the group as a whole, 1 out of every
4 teachers reads only 1 journal; nearly a third read 2; and 1

out of every 4 reads as many as 3. Only 35 percent of the
teachers of 1-teacher schools read 3 or more magazines as
compared with 60 per cent of those of the 4-or-moie teacher
schools.

Again, as in the case of the meetings, it may be said that
the kind of magaanes read is of infinitely greater importance
than the number. Table 13 lists the journals read by teachers
into five catagories. First, those having to do with methods
and plans in primary and elementary education, including
such journals as The Instructor, Grade Teacher, and Primary
Education; second, journals and organs of educational asso-
ciations; third, School Life, the official organ of the United
States Office of Education, fourth, magazines of a general
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32 NEGRO RURAL ELEMENTARY EDUCATION

nature having some educational bearing, such as CorrectEngfish, Good Housekeeping, The Progressive Farmer, andthe Pathfinder; and finally a miscellaneous group.
As is to be expected, the journals bearing directly on thetechnical work of the school are read by the largest number.Nineti-eight potent of. title teachers read some journal

. belonging to geoup 1. Further details may be observed byreference to the table.
.

Among the many factors entering into the professional
advancement of school teachers and administrators none isof greater importince than the out-of-school interesta asrevealed by the number and kind" meetingsattended and the number and kifids o journals read. Noeducator can hope to grow professionally and find a con-tinuilig appreciation for his vocation year by year unless heelifiches his own thinking through contact with others inter-ested in common problems and informs himself on the newerideas and trench in his work through the liteiature of the

field.
In general, it may be concluded from the evidence herepresentid that Negro teachers under Jeanes supervisors, wentheir circumstances are considered, are endeavoring toadvance themselves iprofessionally.

SALARY OF TRACERS
SID

Table 14 and figure 9 present facts on salaries of 1,157Negro teachers of rural -schools under Jeanes supervisors:
There are.% several important featpres about the tableworthy of note: The extremely low minimum and inaximumsalary range; the large percent of teachers who receive salariegin thelower ranges; and the small percent who receive salariesin the higher ;Panes. One out of every four teachers receivesan annual wary of $300 or less. , Another fourth, approxi-mately, receives between $300 and' $400 a year. More than70 percent tire paid a salary of $500 or less; only 7, percentreceive as much as $700.

Differences between salaries of teachers df schools ofvario4s sizes Are not especially great. Howéver, some in-crease may be noted by reference to table 14, in proceedingfrom the smaller to the larger schools.'
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Of the 304 teachers receiving atinual salaries of $300 or
less, 31 percent belong to the 1-teacher schools and 34 percent
belong to the 24eacher schools. Of those receiving salaries

'in the higher ranges of $700 and above, all except 9 (89
percent) belong to the 3- and 4-or-more teacher schools.

The Negro teachers of the 1- and 24eacher schools in the
present study receive higher salaries than the Negro teachers
in the 1- and 2-tKkacher schools of the Gaumnitz study, the
medians for his 1- and 24earbex schools, respectively, are
$314 and' $352 as compared with $346 and $360 for those in
the present study.
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TABLZ 14. Annual salary of teachers by site of school
-

ito
Salary 1-teacher

1

,

2:teacher 1 3-teacher 4- °r .teacher Total
. i

Percept ,

, .

.

1 11

_

8 11

,
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. ti . H___:______

.. 11 H
1 t I

.11 .11

114700......
I 1 ar nano

4

. 4 ModlanA___

32
66
35
30
17
e

53
52
96
79
22
ao
3

44

-

20
17
30
49
23
14
7

16
51
82
80
80
48

' 66

v

152
152
774
243
155
99
82

11. 1
111

21. 0
18.4
& 6
7. 1

249 335 100 423 1, 157 100. 0

)1346 in() $4 29 $478

Gaumnits, W. H. Op. cit.
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41.

(

Although, according to our evidence, the Negro teachersunder Jeanes supervisors are slightly favored in the matterof salaries when compared with Negro rural teachers for thecountry as a whole, their salaries are still far below those 'ofthe white rural teathers. Gaumnitz found a median salaryof $883 and $881,rrespectively, for white teachers of the'1-teacher and 2-teacher schools. This is more than twicethe Aatary ref,eived by Negro rural teachers of the same sizeof schools. The median. salaries for white teachers of the3-or-more teacher schools in the open country and in villagesor towns, respectively, are $1,022 .and $1,174 (1929-30).The average Negro rural teacher, after paying her roomand board, has a ery small balance out of yehich she mustbuy her clothes, sh .4. books and magazines-, and other inci-
dentals, p--"37 hei railroad fare, and provide for the 6 or 7months in which she is not teaching.
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TYPICAL 1-TEACKER SCHOOL.

ANNEX FOR THE FOURTH AND FIFTH 6RADES.

0 A ROSENWALD SCHOOL
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TYPICAL OF I MPROVED SCHOOLS RESULTING FROM ACTIVITIES OF JEANES
TEACHERS.
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36 NEGRO RURAL ELEMENTARY EDUCATION

The writer found one school in a small village which he
visited that had a personnel record of its pupils from the
first grade thromgh the high tchool. Plans were being made
to install the personnel record card devised by the American
Council on Education.

PROMOTION

In 'addition to scholastic grades there are a number of
factors which determine whether or not a pupil pass** from
one grade .or subject to the next higher. The number and
influence of these factors vary with different teachers and
schools. Among those commonly considered', n e following
were listed by 379 teachers as conditio promotion of
their pupils: Age; general ability or average in all subjects;
time spent in grade; reviews, tests, and monthly examina-
tions, daily recitations, conduct; daily attendance; effort;
and a few miscellaneous factors.

The percentage of teachers reporting each"of the factors
named may be seen by reference to. table 16, Only ,totals
are shown here as the differences between the percent of
schools of the various sizes making use pf tbe several factors
are very slight.

In brder to ascertain the measures provided to assist pupils
in making up the work in which they had failed teachers
were requeited to list such motifs as they use for the purpose.
Table 17_ shows the answers to this question. The means
most frequently m.entioned by the 324 teachers replying was
"extra work outside of sch6o1 hours," *hich was indicated
by 102, or 31.4 percent. The means receiving the next
highest frequency of mention was "repeating subject" (29.3
percent).

TABLE 16. Factors conditioning passing

Factor

Age
General average or ability in all subjects_ _
Time spent in grade_
Reviews, tests, monthly examinations_
Daily recitation
Conduct
Daily attendance
Miscelliumeas
Effort

Number replying

IMP ,w

Number Percent

$4 &
21.6

27 7.1
16.

110

16.6
124 32. 7
56 14. 5

9. 4

OP.

.1;

r.

,r

92

2L 7

as



NEGRO RURAL 1CLÈMENTARY EDUCATION 37 .

TABLZ 17. How pupils make up failures

Method Number I Percent

Rumination_
Summer school
Reviews- and testa
Night school
Individual instruction
Repeating subject
Extra work outside of school hours
Special claims
Other

Number replying

56
35
6

-4
23
96

102
13
28

324

17. 2
10.
1. 8
1. 2
7. 0

20. 3
31. 4
4. 0
8. 6

I.

The only method in which there' is a significant difference
between the percentagp of schools in the various groups usipg
it is in the case of "individual instruction." This method is
used by 15.3 percent of the 4-or-mori teicher schools as
compared with 11.1 for _the 34eacher, i.8 for the 24eacher,
and 7.2 for the 1-teacher schools.
',Perhaps the greatest single waste in oui entire school

sistem is due to pupil failures. It has been estimated that
fpr the country as a whole aPproximately a fourth of the
pupils fail each year. While the money and time lost due to
these failures, and to The consequent repetition (if work are
considerable, amounting to inillions of dollars, and an
aggregate of many years, these are by no means the most
disastrous results. The most Eprious consequences have to
do with the less tangible factors, such as "failure complex"
on the part of the pupils and its concomitant general malad-
justments which diffuse themselves through the whole life
of the pupil and frequently result in repercussions in later
life.

It is heartening to n9te the extent to which new techniques
and procedures of student personnel research and adminis-
tration are gaining recognition among school people. It is
in this innovation that educators hope to find a remedy for
evils entailed in pupil failures.

OBJECTIVE TESTING
4,31

Paychological ezaminationcA total of 88 teachers
reported some use of psychological examinations. Purposes
for vihich results of these examinations are used are shown
in table 18. The greatest number used them for grade
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NEGRO RURAL ELEMENTARY EDUCATION

assignment, the percent being 34; while 25 percent used
them to ascertain the mental ability of pupils. The greatest
difference between the schools of the various size groups in
the use made of the results of psych}21906 examinations is
in the matter of grade a8signment, the two larger sized
groups of schools surpass the two smaller groups in this
regard. Their respective -percentages are for the 1- and 2-
teacher scliools, 25, for the 3-or-more teacher schools, 47.

Standardized tests .The use of standardized tests was
reported by 119 teachers. Uses made of the results of these
tests together with the percent of teachers reporting thém
are shown in table 19, Detailed Oudy of the data from
which this table is made shows that only 15 percent of the
1- and 2-teacher sChools use the results of standardized
tests for remedial work, while this use is employed by 40 per--
cent of the 3-or-morê teacher schools.

TABLE 181Use made of results of psychological tests
r

.

Use

.

.
,

i

.

_.

Teachers using
,

Number
. ,

Percent

#

Guidance
Aatignment of grade
Piomotion
To determine general knowledge
Ascertain weak points
To ascertain mental ability
Other

Number replying

.

-.1

12
30
5
a
8

22
22

13. 6
34.1

6. 6
& 4t 6. 8

. 25. 0
M. 0

,

TABLE 19.- ase made of results of standarxiised testa

,

Use ..

.
.

Teachers using

NUflib& Percent

For placement4.
adaPtation..

...
_

12 10. 0Subject-matter _ 18 15. 1To grade or promote .. ..,.... ao 25. 2Comparative purposes 20 16. 8Remedial work
Individual attention

_ 1 . 8Test general ability or knowledge 16 13. 4Other 20 16. 8

Number replying 119

_

Individual differences. Obje:ctive tests have been most
helpful in discovering individual differences among. pupils.
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Cone hundred and fifty-five teachers responded to the inquiry
concerning individual differences and listed the provisions
they made for them. The extent to which the schools
included in the present study have made ptovision for these
differences is shown in table 20.

Although.the use of quantitative data resulting from objec-
tive testing has incieased at a very rapid rate during the past
decade' there is still room for iniprovemen,t. The lack of
knowledge possessed by a few feáchers concerning some of the
newer educational devices is illustrated by the following
vply: In answer to the question on the inquiry form, " Do
you have any provisions to take care of individual differences
of pupils in your school?" one teacher replied, "Yes; among
the trustees, patrons, and pupils we settle all differences."
It is encouraging, however, to observe _.the intrance, even on a
small scale, of these modern procedures into the list of admin-
istratiie practices in use hy Negro rural school teachers as
shown b.yr our data, It is of particular significance to notkthe
extent to which the larger siz'ed schools stirpass the-smaller
ones in the employment and use of these devices.

TABLE 20.Teachers making provisions for individual differences

Provision
Teachers

Number 1 Percent

Grouping and sectioning 38 24. 8Adapting course and methods 24 15. 4Supervised study 1 . 8Increased load 22 14. 1Extra time__ 39 25. 1bdividual help . _ 27 17. 4Social reoognition 3 1. 9Other . 15 9. 6

Number replying 153

SUPERVISION

As has-frequently been said, the most acuteyroblem in the
education of children in rural areas is that(of jipervision.
This problem is accentuated in the case of Negroes. Prac-
tically thé only supervision received by them comes from the
Jeanes supervising teachers. The Florida Educational Sur-
vey Commission, in commenting on Negro éducation, said:

Outstanding among the conclusions at which oqe must arrive regard-
ing Negro education in Florida is the fact that conditions are what can
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40 NEGRO RURAL ELEMENTARY EDUCATION

be best termed ",spotty." In' other , in one county conditionsapproaching a somewhat satisf may be found, while in thenext county the most backward aifd deplorable condition will' exist.Furthermore, even in the same county two neighboring schools may bealmbst is different as ratings of good and bad would jpdicate. One isforoea to the usion that these "spottyo" conditions are in a largemeasure 'du lack of effective supervision, State and local.'
In tab e 21 are contained data for: 76 Jeanes teachers who

co9perat*d in thiá study with regard to the number of visits
made to" the 611 schools. Information is also included on
county superintendents. This table reveals that 326 schools
during the school year 1929-30 received a total of 524 visits

& from Jeanes teachers. It can be* easily understood how
difficult it would be for Jeanes teachers to visit their schools
more frequently whet' it is remembered that each Jeanes
teacher has under her supervision an average of 33 sohools,
49 teichers, and 1,737 pupils.' Some of them have undertheir supervision as many as 75 to 90 schools, enrolling more
than 10,000 pupils.

s,

TABLE 21.Number of visits per month made by Jeanes sepervùors andcounty superintendents

Schools eanes suPwrbor County superigiendent

Size Schools
visitd

3 I 3

1 -teacher
2-teacher
3-teecher _ _ . - - ------ . --
4- or more teacher..

Total
81

Percent
of total

Ntimber
of visits

Schools I Percent Number
visited total\ of visits

4

146 56. 11
97 60. 25
as 61. 01
47 fit 02

611 325 53: 35

198
167
64
95

524

21
11
16

'80

7

1L 50
10.86

11
19. 75 20

II. 09
fr

The average number of visits paid to schools by Jeanesteachers rises as the size of school increases. The most
significant . feature about table 21 is the %fact that only 80
teachers reported any visits from tte county or district supere -
intendent. One teacher claimed that the county superin-
tendent had not visited her school in 9 years, while some in
other counties reported 2 or 3 visits a year from the super-intendent.

I Florida. Educational Survey Commisiou. Official Report. Apr. 2, 1919. Tallahmem.p. 372.
Liston, Hardy. Op. dt.'
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-NEGRO RURAL ELEMENTARY EDUCATION 41

In a recent study of the supervision of high schools for
Negroes 3 it was found that schools in rural are'as- received
fewer visits from supervisory ofgcers than did schools inurban (*biers. Thus, those schools which need thé most
supervision, because of the inadequate preparation of their
teachers and other disadvantages, received the least.

LIBRARY
011 account of recent changes in. educational theory andpractice, schools are beconiing increasingly dependent upon

libraries. Table 22 shows that the library. facilities for Negro
children in rural areas are very meager. However, better
prepared teachers, more modern teaching methods, ahd
stimulation and aid frorii State and other agencies are be-ginning to have an inflikence in improving the school librarysituation for colored children.

4

TALKS/ n.ritioary books

Elise of school
Avenge

1

volumes
per school

I

&boob

rePINTing

2-tasober.:
$-tesobar
4-or-mora teacher

Total

,

1, OD
48 _

56
117'

I _

22
46

74 170

'Table 22 shows the average-number of books per schoolfor each size group. The advantage held by the 4-or-moreteacher sihools over the smaller scho9ls in most of the other
scho.ol factors considered is maintained in the matter of
average number of library books per. school.

Two observations should ber4nade with reference to thistable. First, these schools, being under Jeanes teachers,'
probably tepresent better practices than would be found inthe general run of Negro rural schools. Consequently, theshowing made here, small though it is, is probably not repro-sentative of the general situation. Second, the value of -alibrary lies not so much in the number of books as in thekind and accessibility. A detailed study of these factors,which is beyond the scope of the present study, would yield
valuable information. One ingenious principal, unable to

Calker, Ambrose, Elsoondery education kw Name. Op. cit.
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42 NEGRO RURAL ELEMENTARY EDUCATION

secure a library room for his school, solved his probleffi. In
order to make the books the school possessed accessible to
the pupils, he converted part of the balcony of his auditorium
into a library. This temporary amuigement, with ita-
mezzahine effect, presented a very good. appearance.

In this connection it is encouraging to note the aid to the,
library movement which the Rosenwald Fund has furnished.
In the Annual Report of the Foundation for 1929,4 the presi-
dent outlined the activities of the fund in furnishing library
facilities for rural schools and suggested the type of cgoperá-
tion which would be given. , ..

Faeroe. Edwin R., Julim Rosenwald Fund. Report for Liao year 1169. Chicago,
Julius Rosenwald Fund.
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CHAPTER VI : BUILDINGS AND EQUIPMENT

Few phases of education of Negroes in rural communitieshave made greater progress than schoolhouse planning and
erection-: Receiving impetus from the Rosenwald Fund, themovement has grown until the amount of money spent forthe erection of school buildings, while relatively small incomparison with the need, has reached large proportions.Much space could be devoted to the subject of lack of school:,
irpoms and inadequate' buill and equipment for coloredchildren in niral communities. While quantitative data ofa national scope' bearing on this situation for the presentyear are not available, it is generally known that schoolhousesfor Negro children in most of the rural areas of the Southare in a bad state of repair, to say the least. The extent ofaid by the -Rosenwald Fund in providing more and betterschool buildings for Negroes in rural communities can beseen from table 23.

TABUS 23. School buildings aided by Roienwald Fund, 1913-1930,together with pupil capacity and cost ,c

tio
IIL

'

State
Buildings
aided byfund

...

pu il
capacity

.

Cost

.

Alabama 398 38, OM $1, 177, 636Arkanses 365 43, 650 1, KA ii53Florida 116 20, 835 1, 320, R33Georgia_ 2:1 311 626 1, 112, 404Kentucky 145 14, 700 866, 790

Louisiana_ 427 50,356 1, 665, InMaryland 144 11, 140 717, 230M&IPPI
731 305 2, 670, 103North '790 log, 000 4, 722, 742Oklahoma I 190 16, 920 961, 173

-South Carolina 476 70, 290 2, 744 210Penman 357 42, 075 1, 838, 05Texas 475 49, 590 2, 035, 56Virginia 363 39, 870 1, 703, 885
1

Total_ 5, 075 612, 496 25, 342, 272 1
s

Iltrubrea, Edwin R. Julius Rosenwald Fund. Review for the year. Chicago, 1930.
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BrILDINO8

Jeanes teachers have been especially active in the building,
of these Rosenwald schools to which attention has been
called. Table 24 shows that of the 587 schools concerning
which teachers reported, 230, or 39.1 percent, are Rosenwald.
scbools.

Mcderiais of congtrurtion.--Practimlly all of the teachers'
reporting on the typb 9f construction indicated that their
schools are frame buildings. Out of a total of 589 schools
reported, 567, or 96 percent, are of frame construction, 15
are bricks-, 4 stucco, and 3 are constructed of some other
material.

State of repair of buildings.In an attempt to ascertain the
general 'condition of the buildings which house elementary
rural schoolg for colored children, itechers were asked to
gxpress their opinions regarding the state of repair of the
building. The items about which Iformation was sought
were: OutaideTsaint, inside paint, windowswoodwork, steps,
and' masonry.

It is a4nowledged.that these data lack objectivity, inas-
much as no score card was used in atn attempt to standardize
the judgments of teachers. However, it is believed that the
teacher& answering have a sufficiently dear idea of what- is
iood, fair, -and poor in the matter of the state of repair of
their buildings to give some validity to their opinions.
TABUS 24. Number and percent of Rosenwald schools by site of sciat

P1* Mee al schools Number
replying

1-tescher
3-teacber.
3-teacher
4nialr'. tome taseher

Total

265
187
56

587

Number
of Rosen-

wald
scihook

230

Peevent

Table 25 ws the results of this inquiry.,
The. teach of the 4-or-more teacher schools°are the only

ones writ report the condition of any portion 'of their build-
sing,3 to be in good repair in is many as 50 percent of the cases.
Copsidering all the schools together, there is no pyt of the
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4

buildings whieh is indicated to be in good repair by as small:Cy
as 50 percent of the tfachers; in most cases it approximated
more nearly a third. . About one fourth or the teach
claimed that the various parta of the buildings listed were in
fair condition.

EQUIPMENT

Seatiitg facilitieif; .-Table 26 shows facts Mating to student
desks in the school buildingi under consideration. Of the
532 schools concerning which data on these items were obw
táined, 19, or 3.57 percent, had no desks at. all. Single desks
were possessed by 186 schools (34.9e percent); 308 (57.8 per=
cent) had double desks.-

TABLa 25. mber and percent áf schools whose buildings are in a. ISiaisof repair indicated

it=
State of reiair

Fair Poor

N gaiter Peramifr
a

Numb& Percent i 6er

4

Percent

6

Outside paint__
Inside paint
W Mows
Woodwork
fitegi
NI &diary

164
306
721
217
201

St
3& 1311
411 5 188
$7. 8 180
I& 5 164
12. 8 105

a.

7

a .3& 5
*163

X 6
4 n. o 113 1& 4

. 77 L
29. e

99
$4 e

1& 2
11. 7

3& 8 121 19 8
17. 1 77 11 6

friBLE 26. Types of desks provided by size of school

Types of desks

3-teacher

Num Per- Num-
ber oent ber

Per-
cent

ra 1

No student desks_ _ _

Single desks_
Double desks
Benches with becks

but no desks
Seats with no becks_
Heights verysame

Number replying-

16 & 80 3 L 73 19 '1 5722. 12 61 35. 38 26 47. 30 47 6& 11 18d 34. 96116 no 61 58 S4 61. 80 48 69. 50 308 57. 80
118 30. 21 54 31. 21 21 XL 10 5 2L 70.. 208 39. 0918 7.66 11 6.35 7 1172 4 579 40 7.5118 28.16 17 50. 211 41 74. 50 47 (18. 11 343 ane43 18.29 21 1113 7 1172 6 7-24 76 14. 28

bear i

Per-
er cent

4-or-more
teacher Total

Num
ber lenri

N um Per-
bar cent

II 11

4.

65 5t2

1

t.

-

. .

I N 1

I

1. 32 8 , let2
-46'

: 1 i
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46 NEGRO RURAL ELEMENTARY EDUCATION

In view of progress which has been made in seating pro-
vision for children,' it is unfortunate to find schools still using
ancient seating facilities in the form of beitches, but they may
still be found in many rural schools, and to a considerable
extent in the rural schools for colored children. . Table 26
indicates that 208 schools (39.09 percent) use benches with
backs, but no desks in front, similar to church pews, while
7.5fpercen,t had seats with no backs. Seventy-six (14.28
percent) teachers said that all their seats were the same
height. This fact is significant considering the wide variationin the ages of the pupils, as shown in chapt:er IV. The ad-
vantage of the larger-sized schools over the smaller ones is
again to be noted in their seating4acilities.

Blackboqrds.Anôther essential for the successful prose-,
cution of school work is adequate blackboard facilities. lloW
well are rural schools for Negnits under Jeanes teacheo thus. provided? Table 27 Answers this .question. It will be ob-
served that 11 (2.42 percent) of the 454 teachers responding
said their schools had no blackboards. Black oilcloth was
used in 46 schools (10.13 percent). Beaverboard wits used# by 69.16 percent. Only 83 (18.28 percent) had slate boards.

TABLE 27.Blackboardlacilities by size ,of school
a

Kind of blackboards
provided

No blackboards
Black oilcloth
Beaverboard
Boards of slate

Total replying__ _

Reacher 2-teacher 1. 3-teacher

Num-
ber

Per-
cent

Num-
ber

4

Per-
cent

Num-
ber

Per-
oent

or more
teacher Total

Num-
ber

Per-
cent

Num-
ber

7

8 4. 21 1 O. 68
28 14. 73 14 9. 45

128 67. 36 103 9.59
26 13. 68 30 20. 27

190 148

1 2. 04
2

38 77. 55
8 16. 32

49

8 10

Per-
cent

11

1 1. 49 11 2. 42
2 2. 99 46 10. 13

45 67. 16 314 69. 16
19 28. 36 83 18. 28

67 454 AP .111.

Other facilities.The use of a variety of teaching aids in
addition to the conventional textbook is rapidly coming into
wide use by forward-looking teachers and administrators.
They are among the first things for %which onekwoks inattempt-
ing to evaluate the ability of a school to do effective, work.

j in order to provide for the more modern teaching methods many school& are beginning touse chairs and tables of varying heights. z
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NEGRO RURAL ELEMENTARY EDUCATION

The manner in which the rural schools under consideration
here measure up in this regard is shown in table 28. From
the picture shown in this table it may be said that there is a
pauciiy of \te.aching aids
and facilities in die rural
elementary schools for
Negroes under considera-
tion. And insofar as this
picture' is representative,
it reveals a situation
having wide echicational
implication.%

SERVICE FACILITIES

Table 29 reveals facts
which have impoitant re-
lationship to the health of
the ruralNegro pópulation.
Data are given on heating
and fire protection facili-
ties, provision for drinking
water, an4 washing and
bathing;lightingand toilet
facilities.

e TABLE 28..-Number and percent of
sch)ols having additional equipment
(teaching aids)

Heating aia fire protec-
tion.-Practically all the
schools are heated by
stoves. In the 611 schools
included in the study, 581
(95 percent) stoves were
used. This is important
when considered in con-
nection with the fact that
67 percent of the schools
haveno fire protectidn facil-
ities, as shown in the table.

Drinki4 wale;.The
percentage of schools pro-
viding drinkingwater from
deep and shalloir wells is 37.
safely assumed that the *ater
not get regular inspectioli and

Type of equipment
provided

Num-
ber of

Ma
Olo
Charts
Illustrative pictures__ _

Sand tray
Stereoscope
Victrola or piano
Bulletin board
Miscellaneous

Number replying_ _ _

256
90
57
21
12

1

6
1

33

314

Percent
of schools
replying

81. 52
2& 66
18. 15
& 69
3. 82
0. 31
1. 91
O. 31

1o. 50

TABLE 29.-Ntimber and percent of
schools having given type of servicefacilities

Type of service facilities Num-ber Percent

Heating system:
iStoves (wood or coal) _ 58I 95. 09Heaters WM 1 . 16Grates (wood or coal)... _ 12 1. 96Other 6 . 81Fire protection:

None 410 07. 10Standpipe 15 2. 45Chemical lire extitiguisher 51 & 34Fireproof building 13 2. 13Other 18 2. 94Drinking provisions:
Shallow well 79 12. 92Deep well 14* 24. 22Common cup 47 7. 69Individual cup 400 65. 46Outdoor fountain 31 5. 07Indoor fountain 34 5. 56Other 116 l& 98Washing facilities:
Hand basins 380 62. 19Common towel 63 10. 31Ipdividual towel, 232 -.1 37. 97Lipting systrn.
None 131 21. 44Lamps 333 54. 50Gaslight 12 1. 96Electricity 64 10. 47Other_ _ft, 2 . 32Toilet facilities:
None 11 1. 80Outdoor -515 84. 28Outdoor flush 11 1. 80Iudoor chemical 3 .49Indoor flush 13 2. 12Protected 442 72. 30Not protected 85 13. 91

From data in hand it may be
from many of these wells does
chemical analysis.
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48 NEGRO RURAL ELEMENTARY EDUCATION

Washing facilities.In view of the importance of clean
hands to health it is encouraging to find that 62 percent of the
schools possessed washbasins and that 38 percent had
individual towels. Doubtless this is a reflection of the influ-
ence of Jeanes teachers. While no information is available
concerning the use of these facilities, from general observation
it is probably correct to say that they are fairly viell used.

Lighting facilities.Of the 611 schools in the study, 131
(21.44 percent) had no artificial lighting facilities, 383 (54.5
percent) had lamps, while electricity was used by 10.5
percent.

Attempt was made to gather information concerning
the natural lighting of the schools, but usable data were
unobtainable.

Toilet faci1itie8.Five hundred and fifteen (84.28 percent)
of the schools had ordinary outdoor toilets; 11 schools had
outdoor flush toilets and 13 had indoor flush toilets.

Two features about this table are worthy of note: First,
there are 11 schools that had no toilet facilities at all; and
secoild, 85 (13.91 percent) teachers said their toilets were not
well protected nor had sufficient privacy.

In many instances there are only slight differences between
schools of various sizes in the percent of their number
possessing the facilities discussed above, but wherever the
differences are significant in practically every case they are
in favor of the larger-sized schools.

SCHOOL GARDEN

Only 61 (10 percent) schools have school gardens, according
to the data in hand. The 4-or-more teacher schools greatly
surpass the others in this regard, the percentage of schools
of this group having school gardens being 27.16 as compared
with 5.75 percent of the 1-teacher schools, 9.84 percent of the
2-teaçher schools, and 6.7 percent of the 3-teacher schools.

If the small number of schools having gardens refi6cts the
tendency of a shift in emphasis from school gardens to home
gardens under the supervision of the school, the small number
is not to be deplored. But it is not known to what extent
this is true. However, it is generally conceded that the school
has an obligation in promoting a greater appreciation for the
finer values of rural life by every possible means, whether
by school gardens, home gardens; or some other agenoy.

tj
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CHAPTER VII : EXTENDED SCHOOL SERVICES

As has been repeatedlrobserved, the bringing of the school
and community into closer relationship is one of the primaryaims of the Jeanes teachers. Considerable activity in this
regard, therefore, should be fouhd, among the schools under
their supervision.

One of the most interesting examples of extended school
service observed by the writer was the case of a school build-
ing project in one of the black-belt counties. Fór more than
17 years the Jeanes supervisor had labored in them county inan effort to stimulate interest and encourage cooperation in
building more and better schools. Thi; most recent project
was to be her crowning achievement. Negro citizens of the
community donated morè than 60,000 feet of lumber fromtheir farms. They also donated their labor and other serv-
ices to build the schoolhouse. Men in the community whowere not skilled mechanics would go out and work on the
farms of men who were skilled, thus releasing the skilled per-
sons for work on the school building. -One old gentlemanwho hauled the first logs from which lumber was obtainedfor the first Rosenwald school in the county and who had
helped on many others was particularly proud of the small
assistance which he gave on what he considered his last school
projilict. Although the school board did not contribute adollar to the erection of this improved 4-room school, all the
citizens, colored and white, rejoiced at its completion and
dedication, and the supervisor was happiest of all, not merely
because her son was made principal, but because of what she
considered to be the triumph of an ideaschool and com-munity cooperation.

Another example of extended school services is the case ofa young agricultural teacher who made a simple social and
economic survey of the Negroes in his county and used the
information obtained in extension classes for the farmers.In an effort to ascertain objective data concerning thismatter, teachers were asked to describe briefly provisions

49
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50 NEGRO RURAL ELEMENTARY EDUCATION

made bk them to promote good relationship between schooland community. A variety of replies was received to thisinquiry. The activities named were classified into eight cate-gories as shown in table 30. The teachers respondingnumbered 482.
There are slight differences between the sizes of schools inthe average number of activities sponsored. For the1-teacher schools the average is 1.6; 2-teacher schools, 1.8,3-teacher schools, 2, and 4-or-more teacher schools, 1.9.In the percentage of schools promoting die various kindsof áctivities listed there are only two activities in which thedifterences are particulaily marked, namely, parent-teacherassociations and visitation of hones. In both cases a greaterpercentage of larger schools promoted them. The percent-ages of schools of various isizes which sponsor parent-teacher

associations are: 1-teacher schools, 50.4, 2-teacher schools,72.7; 34eacher schools, 70; and 4-or-more teacher schools,88.6.
In the matter of home visitation the following percentagesprevail: 14eacher schools, 12.01; 2-teacher schools, 12.33;3-teacher schools, 16; 4-or-more teacher schools, 21.42.

TABLE N.-Number and percent of teachers who named various activitiessponsored by their schools, by size of school

,

Activity
.

1-teacher 2-teacher 3-teacher 4-or-more
teacher

Total Per-centNum-
ber

Per-
cent

Num-
bier

Per-
cent

INum-
ber

_
Per-
cent

Warn-
ber

Per-
cent

1 2 3 4 5 9 7 8 19 11
_._....s._1

Parent-teacher associ-
ation 4 105 50. 40 112 72. 72 35 70 62 88. 57 314 65. 14Community league_ _ _ 16 7. 69 8 5. 19 5 10 _ _ _ _ _ _ _ . 29 & 01Special programs 65 31. 25 29 18. 8a 12 24 13 18. 57

141

119 24. 67,VutoirntgagoitLeschoo1_ _

115 1211 19 1034 8 1:33 1: 271. : 114. 107Cooperation with
church 7 3 36 7, 4. 54 4 8 5 7. 14 23 4. 77School visiting days__ 70 33. 65 50 32. 46 19 38 21 30. 00 180 33. 19Mother's club r. 7 3. 36 4 2. 69 2 4 2 2. 85 15 3. 11Other 43 20. 67 53 34. 40 20 40 16 22. 85 132 27. 39-qx

For the group as a whole the percentages of schools foster-ing the activities listed are: Parent-teacher associations,65.14, school visiting days, 33.19; special programs, 24.67;visiting homes, 13.90; community league, 6.01; ,cooperation
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NEGRO RURAL ELEMENTARY EDUCATION 51

with church, 4.77; opportunity school, 4.7Z, mothers' clubs,
3.11; and other, 27.39.

These extension activities indicate that the supervisors
attempted to attain the gdals set for them by Dr. J. H.
Dillard when he laid down the following four rules for their
guidance (the only specific rules given them) : (1) Keep intouch with the County superintendent; (2) keep in touchwith the minis and churches, (3) get some particular
work done that hitch the school to the life of the com-munity; and (4) you are only a helping visitor; it is notyour school, so do not be bossy.

The following excerpts from letters and reports from Jeanes
teachers illustrate the type and scope of extension workdone by them and the nature of the community relationshipswhicb are promoted:

1. : . . Through the courtesy of the Home Makers Department,it has been possible to demonstrate lessons in domestic science as wellas to acquaint the children with many useful household products.Talks haves( beén made on care of the books, cleanliness, health, andsanitation. All schools are preparing for the Interscholastic Leaguewhich convel:,. at Rocky Mound School in this month.
Negro His s ry Week was well conducted and much interest mani-fested.
Money raised for school purposes, $48.17.
2. . . . Four P.T.A. and one teachers' meeting were held. Quitea few schools observed Negro History Week.
A live-at-home program' was discussed and stressed in each adultMeeting.
$25.25 reported.
3. . . . A very keen interest i being shown in all school activitiesimproving and beautifying grounds. Fences are being repaired andnew ones built, trees and flowers are plknted. Several school gardensdeserve special mention. Sugarland has reported $6.50 as the result 'ofthe sale of garden plants and vegetables.
The Interscholastic League and County Meet ¡rill be held March25-26, at Sugarland. All hands are busy making preparations for thissplendid occasion. Activities of club women and girls will be displayed.and its development and posObilities for the future pointed out. Thedisplay of the work in sewin. Aandieraft, home improvement, and can-.ning will demo a te wi.: has been done.
Rosenwald s . y observed in County generally, butespecially in Rosenwald school buildings. What an opporttinity tohonor the name of one whose liberality has so, benefited the Negro.Visited many hoitnes and in many cases endeavored to relieve thesick. ,

Money reported raised forechool impróvement, C22.34.

,=

11

.
o

-
,



52 NEGRO RURAL ELEMENTARY EDUCATION

4. . . . Negro History Week was observed in several of the schools.
t

I feel that the time devoted to the 'stticly of the Negro during Negro
History Week has done some good toward creating a desire among-
students to read what Negro literature they are able to get.

A large number of programs .were rendered, *also a large number of
trees and shrubs 'were pli91*1, which featured a part of the school
proKrams on February 22.

5. . . . The month of istly has surely proved to be all too shorts
month with so many ideas to be worked out.

The following weeks and special days have been observed by the
schools and communities: National Child Health Day, May 1; Mother's
Day, May 8; World Good-Will nay, May 18; Music Week, May 1.

The May Queen was crowned in New Town arid Central High School.
Park School had a pageant representing eight nations of the world in
costumes, songs, and dances. Hillside's school closing represented
dáily activities. There were 361 graduated from the seventh grades
and 94 graduated from the high schools in the county.

The work of the clubs and communities is progressing nicely. They
have reported 5,000 chickens, 850 turkeys, 500 goslings, 250 pigs;
canned 1,000 *quarts of berries, 600 pinta of jellies and jams, and 975
quarts of vegetables.

The teachers have had an executive toinmittee meeting outlining
plans for the summer. I am urging all of them to attend the Bishop-
Wiley Summer SChool to get the information offered by-the course in
rural school supervisiofi, which is endórsed by our county superintend-
ent. We are proud io have this course taUght in our countr.

6. . , . The Jeanes work in this county closed May 16, with a very
successful year's work. I hope that the work will continue to grow
and the literary and industrial work will keep the same keen interest
in the future as it has in the pást.

During the school year, I have made 169 visits to schools, visited
40ihomes, organized 14 clubs, raised $365, and traveled approximately
1,500 miles.

7. . . . At last we are winding up a large brick Rosenwald school
built entirely by colored, on colored land, by free colored labor, etc.
We purpose dedicating it July 267-28.

We had probleins during the depression, 'but we are through, with
only about $2,500 indebtedness on a $20,000 building. This school

& miles from .three towns and 17 miles from the. Triining School.
Built in a community of 100 square miles of land owned by Negro
farmers whose labor has built the brick school 149 by 66 fe9t4

These liatttiis and reports, are typical of the hundreds
which have been written by athe Jeanes teachers since the
beginning of the work; and indicate the importance which
has been attached to the matter Ibof exdriding the. services
of the schools into the life of the community.
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CHAPTER VIII : SUM.MARY, CONCLUSIONS, AND
RECOMMENDATIONSe

The following are some of the more significant findings 'andconclu-sions resulting from the present study:
1.. Rtiral schools for colored children are, in general, farremoved from the pupils they serve. Of the44,187 pupils under investigation, 17 percent live3 miles or more from the school they attena and39 percen.t live a distance of 2 miles or m9re.2. Despite the inaccessiWity of schools, most Negropupils in rural areas must either walk to schoolor provide their pwn conveyances. Of 44,187pupils it was reported , that only 471, 'or 1.06percent, are transported to and from school atpublic expense.

3. Pupil mortality in Negro rural schools is extremelyhigh. .According to data in the present study,out of 100 Negro pupils who start in the firstgrade only 9 reach the fifth grade, 7 the sixth-grade, 4 the seventh grade, and 2 the eighthgrade. More than76 percent of the pupils areeni011ed in the first four grades. In other words,more than one third of the Negro pupils never gobeyond the first graiie and nearly ,three fourthsnever advance beyond the fourth grade. This isin close agreement with the situation found amongNegroes for the Southern States in general, but isa great déal worse than the situation found amongall the children of the country.'
4. This study shows that Negro pupils are greatly

retarded, the proportion of the pupils who areover pge being approximately two *rds. Theamotint of retardation beems to- be related to thesize of school. Fewer of the pupils of 4-or-moreteacher schools are over age than is true of thesnialler schools. It is believed that much of the
excessive retardation among Negro°pupils is due
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54 NEGRO RURAL ELEMENTARY EDUCATION

to shortness of the school terra, poorly prepared
and overloaded teachers, lack of equipment, poor
health, and inaccessibility of schools.

5. The typical teacher of the 1-, 2-, and 34eacher Negro
elementary rural school THler Jeanes teachers is
a woman and is approximately 30 years of age;
the typical head teacher of the 4- or more-teacher
rural school for Negroes is a married inan of about
35 years of age. The training of the Negro
teachers of rural elementary schools under Jeanes
teachem increases markedly with the size of
school. The average for the entire group is about
one year of- college training. The averages %for

the various sizes of school are: 1-teacher, 0.24,
/2-teacher, 1.16 ; 3-teacher, 2.4 ; and4-or-more teach-
er, 3.5. The typical Negro rural teacher has had
nearly 9 years of eaucational experience, but has
been in his present ppsition only 2 years. He
attends 2 educational meetings a year, Nyithin his

. State or County, and reads an gverage 'of 2 maga-
7ines having to do with plans and metheds in
primary and elementary education. The typical
Negro teacher of rural elementary schools receives
a salary of $400.4 One out of every four receives
less than $300 a year, whilè more than 70 percent'
are'paid a Efalary of $500 or less.

6. Median 'salaries of teachers by size of schools 'are:
1-teacher schools, $346, 2-teacher schools, $360,
3-teacher schools, $429; told 4-or-more teacher
schools, $478. The corresponding median salaries
of white teachers in rural schools are: 1-teachër
schools, $883, 2-teacher schools, $881; 3-or-more
teacher schools, $1,022; and all classes of schools,
$945. Only 1.4 percent of the Negro teachers in
the present study receive salarfes of $880 or more
compared with 72.4 percent for wl#e 'rural
teachers.

7. Aside from the availability of educational facilities,
the training and salary of teachers are the two
most. important problems in the ewle rural
educational situation of Negroes. They are insep-

.



NEGRO RURAL ELEMICNTARY EDUCATION 55
arable and form a sort of vicious circle. Nearlya third cif the tsachers have only four years of/
high-school training or less, while approximatelytwo thirds are below what is considered .t:o be theaccepted standard, two years of collegetraining.
It is generally conceded that there must be an
improvement of the training of Negro rural teach-ers, liut how aa teacher who ieceives only $560 ayear (seven tenths of the Negro rural tetAers
receive $500 or less) can save enough to advance
herself professionally presents a problem 'or serious
proportions.

8. Negro rural teachers are beginning to make use ofsome of the newer devices in the promotion of theeducation of their pupils. Psychological exariiina-iions and standardized objective tests were used,
respectively, by 13 and 19 percent of .the schools.Thenty-four percent of thp teachers made someprovision for individual differences./9. Although considerable impetus has been given bythe R9senwald Fund to the movement for the
improvement of housing conditions of Negroschools, there is still much to be desired. Nearly40 percent of the schools included in this studyare Rosenwali schools. Doubtless the majorityof the remaining 60 percent constitute the schoolsmeniioned by teachers as not being in tt 'goodstate of repair.

10. The equipment of Negro rural schools is, in the main,meager, and inadequate for educational use.Nearly 40 percent of the schools still use bencheswith no desks. .A few schools have no black-boards it all.
11. A large number of the teachers indicated that theyhad handwashing facilities in the school, the per-cent being 62.19. Ordinary stoves are used toheat 67.1 percent of the schools, most of which

still use the ordinary outdoor toilets, several of

have no fire protection fekilities. Only 10.47 per-cent have electric light% Most of the scliools
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56 NEGRO RURAL ELZMICNTART EDUCATION

which were not well protecled or sufficiently
private. Eleven schools had no toilets at all.
Only 10 percent of these rural schools have school
gardens.

Most of the 'supervision received by the rural ele-
mentaiy schools under investigation comes from
the Jeanes teacher, who, in general, is overloaded
and underpaid. Some of them are.risponsible for
as many as 90 schools, enrolling approximately
10,000 püpils,. sea'tiered over an entire county.
The typical Jeanes teacher has under her super-
vision 33 scbools, 49 teachers, and 1,737 pupils.
She has attended school approximately. 5 years
beyond the elementary grades. She has had 10
years of educational experienc4 and is employed
8.7 months of the year. In view of the variefy
of activities in which she engabs, including the
teaching and supervision of industrial subjects;
organization and promotion of school and com-
munity clubs and activities; and raising money for.

,hers' salaries, erection and repair of school
buildings, equipment and other sundry puiposes,
it can hardly be expected that she can devote
much., to the actual supervision of regular
classroom work.

13. In practically every criterion administered, the 3-
and 4-or-more teacher schools hAve the advantage
of the 1- or 24eacher schools.

RECOMMENDATIONS FOR FURTHER.STUDY
t

During the prosecutiop of this atudy severarq con-
tinually anise which for their answer would require further
investigation. Some of them are:

1. How do the educational results achieved in counties
which have Jeanes teachers compare with those
that do not have Jeanes teachers?

2. In view a- the new conditions and the present
development bf Jeanes work, what changes, 'if
'any, shoold be made in the objectives, scope, and
methods of the work of thanes teachers?
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3. What steps should be taken to extend supervision ofNegro schools' into counties which do not havesupervisors?
4. What is the relation between availability of schoolsand the attendance of Negro pupils?5. What relation is there between the ages of Negröpupils, their school atten . w and pupil mor-tality?
6. Does the condition of the ro affect the attendanceof Negro pupils?
7. Is there any relation between the socio-económicstatus, the school attendance, and pupil mortalityof Negro children?
8. Is pupil mortality, as reported by districtA-, counties,and States related to the ,availability of schools toNegroes?
9. What is the relation between the availability andpopularization of secondary education amongNegroes?

10. Is retardation of Negro pupils influenced by lengthof school term, preparation of teachers, !. schoolequipmint, and load which a teacher carries?11. What is the intelligence of Negro elementary ruralpupils as compared with white elementary ruralpupils, similarly situated? 4
12. How do Negro teachers in rural elementary schoolssupplvinent the meager salaries which they receivefor teaChing?
13. To what extent are appointmepts of Negro ruralteachers based on training and certification?14. What happens to Negro elementary rural pupilswhO drop out of school?

Because of the importance of many of these questions tothe further dev4elopment of Negro education it is recom-mended that graduate students, researCh orgailizations, andprofessional associations give them serioufi conlideration intheir effort to find problems for investigation and researchprojects.
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