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LETTER OF TRANSMITTAL.

DEPARTMENT OF THE INTERIOR,
BUREAU OF EDUCATION,

ashi ngt on, October 31, 1914.
SIR: gOF schools, as for village and country schools, though

perhaiN to a leSS degree for the former than for the latterAhe char-
acter, educatioti, rofessional knowledge, and skill of individual
teachers must b.e riotinted as the most important factors for efficiency
and success. The itgencies and methods through and by which teach-
ers for city school )repnred are second in importance only to the
agencies and m or thst preparation of teachers for rural and
village schools. ough all the States maintain normal schools or
schools of education in connection with State colleges for the prepara-
tion of teachers, and although most of the gi-aduates of these find
place*as teachers in city schools, still all cities but one with a popula-
tion of 300,000 or more, and four-fifths of those having a population
of more'than 100,000, maintain normal or training schools as a part of
their public-school system. Tlre annual enrollment in these schools is
more than 7,000 and the number of graduates each year about 3,000.
Most of the new- teachers in the schools of these cities are taken from
the ranks of these graduates. The character of these city normal or
training schools therefore deterffiines to aI very large extent the char-
acCter of the schools in which the children of the cities are taught.
Recognizing the need of a comprehensive account of the organization,
management, and work of the city normal or training schools, I
gladly accepted the offer of D1. Frank A. Manny, principal of the
Baltimore City Training School and a special collaborator in the
Bureau of Education, to make a careful study of.then . and to prepare
a report of the results obtained. This report is transmitted herewith
for publication as a bulletin of. the Bureau of Education for dis-
tribution among school officers in the larger cities, among principali.
of State and city normal schools, and professors and students of
education.

Respectfully submitted.
P. P. et.ArroN,

Commissioner.
The SECRETARY Off' E INTERIOR.



PREFATORY NOTE.

In organizing the material of this report it has been difficult to
determine what method of treatment would lead to the better service.
Whilethere are many topiCs that are obscure, there are still suffi-
cient data to justify certain positions which seem to the writer to
need emphasis at the present time. The chief function of what has
been brought together seems, however, to afford a basis for further
study and for the 'formulation of specific programs- in particular
localities.

There are usually some errors in work done under the most favor-
able conditions, and when a study is made in the marginal moments
of one's daily Work it is hardly to be hoped that even much care hors
prevented many slips and falls. ofieveral hundred people have -con-
tributed material to this'report, representing mainly the principals
of the city tratning schools and the superintendents of the city
schools. Enough cases of conflicting reports hove been cleared up
to indicate that there are probably others that have escaped detection.

Grateful acknowledgment is due to those w have contributed
material to this report; the compiler owes much their cooperation
add suggestions.

6
FRANK, A. MANN;



CITY YRAINING SCHOOLS FOR TEACHERS:

PRESENT PROBLEMS.

In the training of teachers there is need of`the mass work which,
on the whole, is clone well by many schools in the country. Too little
attention, however, is given in many cases to the need of selecting
individuals who will make good use of further opportunities for
growth- and training. The problem is social, and the selecting and
directing care is needed on the part of dupe who have a margin of

`time for this aspect of the work. We can not get along without
machine-made work, but best results require as well careful hand-
work,to set standards and to keep and develop high art levels. In
many respects the city offers superior opportunities for developing
this machiriesy and for providing for that selection which is"so essen-
thil to progress.

The city training school has grown up under difficult conditions, and
there has been little opportunity for those most seriously concerned
in it to do more than attempt to meet the very urgent demands
made upon it.' At a conference of principals of training schools
and colleges held at St. Louis in February, 1912, the secretary a the
groiip agreed to prepare a report upon. the " Present status of city
training schools." This was presented in a preliminary form at the
conference held in Philadelphia in February, .191$. The United
States Bureau of Education gave-its support to the inquiry,- and the
present report is the outcome of what has been done.

The folloWing list of problems has been selected from the mink
that have arisen in connection with the vort for consideration by
the committee in charge of the national con ence of training-school
teachers:

NEEISS AND POSIBILITIES TO BE STUDIED AND REPORTED UPON.

1. Publication of a list by tlje United States Bureau of EdUcation of standard-
grade normal and training schools, following the precedent established in the
case of universities and colleges. This list to be used as a basis for accrediting

" The agencleeln the control of this bard for the training of teachers were not
studied by the inquiry committee of the board of estimate, I recommend an inquiry tote
our facilities for trainkng teachers at public expense, the number and arrangement of
studies In the training schools, the relation of these studies' to the work lane by the
graduates, the time allotment of the various studies, and the relative value of the
subjects. Is there subject matter outside the course of more vital benefit to the
'oedema than Heat now in the course, Has the service of the normal Ftd city colleges
been fully utilized by this board in securing service for the general system of publio

"high and elementary schools) These and allied questions shoUld be- takes up with in.
tent to improve the method of securing high-class teachers for the scliels." (Rep. of
Pres. Bd. of Ed. N. Y. City, Jae. 28, 1914.)

7



8 CITY TRAINING SCHOOLS FOR TEACHERS.

certificates in various States and cities, also for articulation of courses with
degree-giving, institutions. (See the " accredited " list of secondary schools
issued in 1913 by the Blreau of Education!)

2. Agreement between authorities of city, State, and the United States Bureau
,of Education as to standard forms of reports for normal and training schools,

including rules for determining proportion of salaries of special-subject teachers,
teachers of practice, etc.; also standard menus of determining per capita cost ;
the reporting of libraries so as to distinguish textbooks and classroom sets from
reference books, etc. `le

3. Separate listing in State and National reports of State. county, and city
training schools and classes connected with high schools.

4. Encouragement of printed announcements and curricula of city training
schoolty for purpose4 of Interchange and mutual criticism.

5. Formation of circuits of training schools of similar scope, to members of
which each school belonging will send printed and minieogratilied syllabi. out-

. lines, blanks, forms, etc.
6. Statement of the function of a training-school corps In a city system

(p. 10).
7. Actual requirements of practice teaching (pp. (kl-tt(i).
S. The relation of the high-school course to the preparation of teachers

(pp. 17-23).
9. The best means of passing from the training school into the city service

(pp. 60-691.
10. Substituting in the city schools (PP. Ot-i-73)
11. A seines of tests similar In purpose tot the Courtis arithmetic and English

tests, the Ilillegss composition scale, and the Thornlike and Ayres penmanship
scales, In qrdelr to secure material for a comparative report upon the qualifica-
tions of students entering upon training work. Possibly this could be extended
to include a comparison of the students with others in the senior classes of the

iVIWOUS 'high schools.
12. The possibilities of advanced work for selected students in higher institu-

tions, as is done in England.
13. The Interchange of training-school students as recommended by Supt.

Phillips, of Birmingham, Ala.
14. The establishment of funds similar to the Gregg Fund in Indianapolis

A (p. 81), to be used as incentives for strong students to Ater upon teaching.
15. The interchange among training and normal schools of members of the

faculties- for a semester's residence.
16. The encouragement of the publication ,in nnnunl 'reports of the titles.

books, editings, researches, etc., by members of the corps, as has been done for
some years in Boston.

17. More adequate means of securing And circulating material upon the trjt in-
ing of teachers in America and elsewhere. There Is need of an educalnal
Journal whose major concern is the training of teachers.

18. A comparison of the cost and results of small training schools and of tie
. maintenance of scholarships In larger city and State schools (pp. 145-149).

19. The relationship of the State to the. training of teachers for service in
cities (pp. 94-100).

20. The siSectal problems involved in Lie trillningioitenchers for graded VII
and VIII and their relations to the training of secon ary school tenellers.

21. The relationship of the training of teachers to that of other municipal
emroyees (pp g9-94).

'Education bulletin, 1913, No. 211.



PRESENT PROBLEMS. 9

To the State has fallen the chief care of public higher education.
The only section of schooling beyond .the se tondary period which
any considerable number of municipalities has entered is that of the
training of teachers. In so far as this has been done, it has been
due largely to the necessities of the case. Teachers must be pro-
vided in large numbers for city schools, and any influences which lead
to higher standards in qt3firiEtwtions are felt first in cities. Nat-
urally, under the circumstances, the development of these schools
has been opportunistic. They have had a more definite program,
than that required of State normal schools, amt, what has been of
even greater influence, they have been more subject to the immedi-
ate reaction of the communities they serve.

The supply of teachers for a city system depends upon those who
have had training and experience elsewhere and those in the city who

wish to enter the service; In days of a spoils system school- posi:
tions 'made excellent pawns in playing the game. 'This fact, among
others, has had its part in tending to hold these positions as local
po'sses'sions from which the foreign teacher is to be excluded as far
as possible.

When one reads the naive note made in one report, "We like our
system; it makes such excellent teachers," and, in another, -that mem-
bership is restricted " simply by accommodations," he realize4 to some
extent certain of the difficulties in the situations which are not in the
consciousness of the principals involved.

On the other hand, when, amid the common complaint that there,
are not enotigi, candidates of the quality desired for to Ching, Cin-
cinnati is able to secure its elementary teachersfrom t e upptr end
of the scale of university graduates, it is apparent at there are
means of meeting difficulties which have not yet b ome 'apparent
to the educational authorities of many large cities This city has
a lower salary maximum than that of 'several other cities, yet it can
require a course of twice the length given elsewhe

Material is not available upon the religious p
training schools. It is possible that, where th
them are not so muchque,stions of religion as
gation. Thus, in a large city a speaker who
the teachers of the secondary schools which se
in school fotuid that half of his audience
teaching orders ota particular churl. Inq
large part of the nrterubene of the training sc
bers of the Public-school system Until, th
years' course of training. Apart from an
situation must offer many .ctifficulties in
eervree;.

blems in the city
appear, many of

the results of segre-
s invited' to address

students to the train-
ere representatives of

iry showed that a very
1 had never been mem-
entered upon the two

question of religion, this,.
e school and to the later



CITY TRAINING SCHOOLS FOR TEACHERS.

41wStandard Works on education do not give much space to the cify
training school. Dutton and Snetlden, in theirs Administration of
public education, give two lines. Dr. Chancellor gives some space
in two of his books. He sees cleathe dangers of the system, which
he states to be :
4 First. it not merely promotes; it is the Instrumentality of inbreeding.

Second. it means low salaries for the teachers, because it insures a large and
therefore cheep supply of young teachers.

FUNCTION OF THE CITY TRAINING SCHOOL.

In the twelfth 'yearbook of the National Society for the Study of
Education, Dr. Bobbitt, of the University of Chicago, discusses "Sci-
entific management applied to city schools." In this is shown clearly
the important function of a city training school when it shall become

progressive indicator and worker out of tive real needs of the
system.-

This appears to be best accomplished In those ernes where the directive
faculty of the school are at the same time portioNs of the general supervisory
force of the city. Most progressive cities show this in the practice- teaching
work, and some are coining to employ it on the side of the instruction.

This means conscious planning and not mere .growth coming
largely through necessities and chance. It is suggestive of much
that has not been dope and needs to be done.

The following quotation from Dr. Bobbitt's report gives his gen-
eral position:

PRFLIMINARY TRAINItio OF TF:ACIIERS.

PunictPLa V.The management must train its workers previous to service in
the measure demanded by its standard qualifications,' or it must set up entrance
requirements of so specific and detailed a stature as to enforce upon training
institution* the output of a supply of workers possessing the desirable qualifica
HOW In the degree necessary for entrance into serriee.
' Although much neglected in actual practice, this principle appears to Indi-

cate one of the major superviserp-functions. Since the function is so com-
pletely neglected at times at; to indicate no recognition, the statement will
perhaps require some justification. The first justification lies in the fact
that the nature of the work thht Is performed by the supervisory staff in In
large measure deterthlned by the entrance cinettncation.s which new workers
bring with them when they enter the service. If these, entering teachers hale
been trained in low degree, or if they have been trained to Improper methods
of work then jbe supervisory members mutt expend a large excess of labor/f-
in givingtralqing to yoqg teachers which ought, to have been accomplished
in the preliminary course. If, however, the younger teachers have been
Mined In a superior manner, then the amount of supervisory energy required
fee each teacher Is very mpch lee td it4cea be Expended of a much higher



FUNCTION OF THE CITY TRAINING SCHOOL. 11

professional plane and look toward very much higher attainment. Any form
of labor that will reduce the work of the supervisory staff to one-half in
amount and at the same time place it upon a higher plane is a legitimate
portion of the work of the supervisory members. Unless the function is per-
formed by one or other of several methods, the organization can not hope to
attain anything like maximum efficiency.,

Looking at the matter from another viewpoint, it is clear that the responid-
Witty stated in the principle rests upon the management of city school systems
because of the relation existing between the city organization and the teachers'
training institutions. These institutitons are preparing a product for use in
the city school systems. It is for the school system that uses the product to
gay what the nature of the product is to be in all necessary details which is
turned out for their use by the training institutions that-are engaged in minis-
leVug to their necessitles.

This relation is perfectly clear in the case of training institutions within our
Purge cities which are integral portions of the city school systetu and in which
the major portion of the entering teachers are trained. If our principle states
the relatinhip correctly, the city training school can not be an autonomous
institutiniCwith the general nature of the-work left to the principal of the
school and the details of it left to the heads of departments. It appears to be
clearly the function of the management of the city school system, the super-
visory staff. to say in minute detallwhat shall be the qualifications of- the
output of the training school; and this Menus the determination of the elements
that inter into the training curriculum. This appears to be best accomplished
In those cities where the directive faculty of the school are at the same time
portions of the general supervisory organization of the city. Most progressive
cities show this in'the practice-tenehing.work, and some are coming to employ
It on the side of the instruction.

The performance of this function is not quite so simple tit the case of smaller
cities, villages, and rural districts that can not have their own training insti-
tutions. At the present time they are more or less at the mercy of relatively
autonomous, and thereforeso far as the cities receiving their product "icon-
vernedrelatively irresponsible institutions. These institutions can turn out
what they will, regardless of the wishes of the cities that are to receive their
product; itud the supervisors must take what they can get. It may he what
they need, and it may fall considerably or even greatly below It. The cities
themselves are relfitively powerless to prescrib4 the product that is to be
turned out for their use by the training institutions.

la practically all cities this is the situation obtaining in secondary educa-
tion. Training institutions turn out what they will; and city school systems,'
in employing high-school teactiers, feel that they must take the product whether
It Is of the kind they need or not. In many quarters they are coming to be
very firmly of the opinion that their particular needs were but little consid-
ered in the shaping of the product that was to go to them.

CLASSF$ OFMISTITVTIONS.

The various city institutions for thg training of teachers may by
grouped as follows:

(1) Degree-giving institutions, including the College for Teachers of the
UniVersty of Cincinnati, New York City College. find Hunter College.

(2) Schools providing practical training for graduates cif entlepta and nor-
mal ach.00laCambridge and Melee. '''-"



11 CITY TRAINING SCHOOLS FOR TEACHERS.

(3) Institutions using the name college, but not conferring degrees: These
are the Einrr Is Teachers College, of St. Louis, and the Teachers College of
the Chicago Normal School, both of which furnish advanced work beyond the
two years' course in summer school and winter extension classes.

(4) City training or normal schools, with two-year courses.
(5) Similar institutions, with courses of one year and one and a half year's

length.
(6) Training classes In connection with the high school or the superin-/ tendent's office.

The names given to the city institutions studied show a preference
for tiwe word "training," which appears 38 times to 29 uses of the
word normal." In six cases both words are used. One city
(Cincinnati) has a "university," one (Philadelphia) a "school of
pedagogy," two (Chicago and St. Louis) have "colleges," and one
(New York City) has both training schools and colleges.

There are a few schools in the smaller cities from which no re-
ports have been available, but there are not enough of theSe ma-
terially to alter the inferences that can be drawn from the following
statements. The larger the city, the more necessity upon it for
providing training within its borders. For our present purpose,
State schools within these cities should be counted with the city
schools. It will be seen that Minneapolis is the only city with a
population of more than 300,000 which makes no provision for
training teachers. In cities above 150,000 four out of five have
schools, and the same proportion holds for cities above 100,000.
For smaller cities account has not been taken of State schools, but
the 59 cities from 50,000 to 100,000 have but 17 city schools; the 117
between 25,000 and 50,000 have but 6, and the 56 between 20,000
and 25,000 have llut 3. In the 232 cities with population between
20,006 and 100,000 there are seven fewer city training schools than
are,found in the 50 cities above 100,000.

'1/
.

CITIES HAVING MORE THAN ONE TRAINING SCHOOL.

Seven of the larger cities have more than one city institution for
training teachers. New York has three institutions of the same kind.
In Philadelphia one school is for women and another is for men.
In St. Louis, Baltimore, Washington, Louisville, and Richmond, a
second school is maintained for the training of colored teachers.

In Chicago there is a feeling in some localities that the opening
of a second school in another part of the city would bring the possi-
bility of training within the reach of many young women who now
find the distance a deciding factor against entering the city service.



FUNCTION OF THE CITY TRAINING SCHOOL.

Clasiplitcation of Mies.

2
3
4
5
6
7

I NumberPopulation.l °iciness.

500.000+
300.000+
150,000+
100,000+
50.000+
25.000+
20.000+

Training schools.

t 8 All have city training schools.
118 Baty schools, 3 State; Minneapolis neither.
132 23 city schools, 5 State; 4 neither
3 SO 33 city schools, 7 State; 10 neither.
109 50 city schools.
228 Welty schools.
2x2 , 59 city schools.

New York has three schools; Philadelphia one fur each sex; St. Louis and Baltimore each two schools,
one for colored students.

3 Washington, Louisville. and It ichmond have separate schools for colored students.

In -11 schools in 33 cities having more than 100.000 inhabitants,
there are enrolled over 7.200 pupils. The proportion of graduates
to membership in schools reporting is 5 to 12; so that it is safe to
estimate 3,000 graduates. These cities report that they require frond
3,600 to 4300 teachers each year, so that the training schools can
furnish nearly three-fourths of the required niimber.

In 26 cities of less than 100,000 inhabitants there are 700 students
enrolled; allowing 300 graduates annually. the schools can fill a
little over one -half of the required 500 to GOO new teachers. .1

Of the 7.200 students in the 33 larger cites, one-half are .in the
three largest cities, which have about half of the population of the
group; one-fourth.. are in the next 5 cities, ranging above 500,000,
and having leis than one-fifth of the population: the remaining'
fourth are in 2E cities below 500.000, having one-third of the popu-
lation.

In the cities above 100,000 p ation there are 17 schOols having
less than 100 students, 9 havin less than 50, and 3 with less than 25.,

In the 26 cities below 100.000, none have an enrollment over 100;
all but one haw lets than 75; 21 have less th4an 50; 12 less than 25,
and 5 less than 20.

Six of the large cities having State schools' have an enrollment
in these schools of nearly 2,500 students, in a city population of
about 1,600,000; so that to have the same number coming from the
State schools into these city systems would take nearly half the pro-
duct of the schools.

The distribution of training schools by cities is shown in the accom-
panying list in the map on- page 4. Twenty-three States and the
District of Columbia have 33 cities over 100,000, and 26 cities under
100,000, which have training schools. Of these, only five States have
territory beyond the Mississippi River. From New Hampshire to
Georgia on the Atlantic coast the only States having nn city train-
ing schools are Rhode Island and North Carolina.

I Ban 'Francisco, Milwaukee, Los Angeles, Providence, Worcester, and Loivellt _

son is excluded train this comparison, as It MS both. State and city ecltoo . IF
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Min and teacher-training

FOR TEACHERS..

8chools. -

Total,
cities.

Total traln-
ing schools.

States. 'over
Cities w ith

103.100
populat ion.

Cities With
Itts than

1°° °()°
population

Alabama
Connecticut
Delaware

1

1

1

1

1

1

IDistrict of Colombia.
1 1 2Georgia ,
1 1 2 1Illinois
I 1 2 2Indiana .1 2 3 3Iowa

2 2 2Kansas
1 1 1Kentucky..,

Louisiana 1 1

I
2
1land

MMaryassachusetts .i
3 1

1

4
2
4Michigan

1 2 3 3Minnesota.
1 I 1Missouri .2 2 3Nebraska .
1 1 1New Hampshire

I 1 1New Jersey
3 3 6 6New York
5 a 10 12Ohio
5 7Pennsylvania
2 3

.

5- 5South Carolina ... 1 1 IVirginia
1 1

Total
33 26 53 67

DEVELOPMENT OF THE CITY TRAINING SCHOOL.
The dates of importance in the history of the training of teachersinclude of the work of Mulcaster in 1581, of La Salle

in 1681, of Franeke in 1697, and ,of Hecker in 1105. The Lancas-
trian system was organized in New York in 1805, but the Philadel-
phia school, from which the present Girls' NormarSchool has come,opened in 1818.

Among other influences which4eould be taken into account aro
those of the movement ,for the higher education of women 'urged
by Mrs. Willard in the second decade of the nineteenth century,
the establishment of girls' high schools in the third, and the opening
o f State normal schools begining in the fourth decade.

The modern movement, however, dates from the form which Dr.
Sheldon's work took at Oswego in 1861. In hiS autobiography
(p. 138) he writes:

In addition to the regular school of practice, we bad one model school, used
exclusively as a school of observation, and one school taught successively by
the members of the training class. This was the first teachers' train-
ing school ever organised in America.

Dr. Gordy, in his Rise-and Growth of the Normal School Idea
in the tnited States, says:

The history of the normal school at Oswego, N. Y., constituted an important
chapter not only in the history of the training of teachers, but in the history
of the public schools of this country.

Progressive school men soon saw the advantages this opportunity
,forded, ,and schools. were organized in several cities. A list is
given showing thole schools which were moat definiteli intuenced
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by the new movement, the names in parentheses being those of
Oswego teachers or graduates who were active in the work of the
schools named Davenport, 1863 (Miss Mary V. Lee add Mrs. Mary
A. McGonegal) ; Boston, 1864 (Miss Jennie H. Stickneyend Miss
Sarah D. Duganne) ; Indianapolis, 1867 (Miss Funnelle); Fort
Wayne, 1867 (Miss Funnelle) ; Cincinnati,. 1868 (Miss Delia A.
Lathrop and Miss Duganne); Dayton, 1868; Pittsburgh, 1870;
Paterson, 1870; Toledo; 1870; Cleveland, 1872; Portland, Oreg.,
1878; Detroit (Miss Funnelle); Worcester (Miss Lathrop) ;,Port-
land; Me.; Lewiston, Me.; Cook County, 111,e(Mr.ana Mrs. Straight,
Mr. George Fitz, Miss Emily J: Rice).

The lines of influence are here very apparent. In the following
table the founding and reorganizatign of some 60 schools still in
operation is shown. A dozen of them were organized during each
of the decades beginning in 1880 and 1900, while the largest sin
group, 17, came into existence between 1890 and 1899. The repe
Lion of the names of- cities,,indicated by parentheses, is caused by
various reorganizations.

1810 1950 1860 1870 1490 1990 1900 1010

Phi el.
a

Washing-
ton,

Davenport
1863

Paterson
1870

Syracuse
1890

Bay City
1890

Kansas City,
Kans., 1900

Evansville
1911ISIS colored, Ft. Wayne (Chicago Detroit Muskegon Kansas City, Charleston(Ptilladel 1951 1867 1871) 1982 1890 Mo., 1900 1911phi)) Baltimore Indian- (Washing- St. Paul Trenton (Baltimore khrncad1848) 1851

Boston
1652

grata
1867

Cincinnati

ton,
colored,

1871)

IRV .r
(Wishing-

ton

1891
(Chicago

1893)

1901)
Harrisburg

1902

1911
Pittsburgh

1912Newark 1868 (Baltimore 1982) (Philadel- Erie Youngs-1955 Day ton 1872) Columbus phis 1905 townCtikago 1869 Washing- 11333 DM) (Cincinnati 1912.185(. (Cook
County

ton, white,
1873

Albany
1384

Toledo
1893

1905)
OmahaNormal Burlingtod Cambridge Camden 1905

School 1973 1884 1994 St Loma
1869) Cleveland Brooklyn Troy 1905

1874
Buffalo

IBM
a Irmingham

1964
Akron

Jamaica
1906

1876 1887 MS Elizabeth
LoutsvUle Fall River Elmira 1907

1876 1998 1996 Reading(Newark
1879)

(Washing
ton, colored,

MI
New Orleans

1895
(Chicago

1908,
Atlanta

1909
Bridgeport Normal Yonkers

1880 College 1909
1896)

Jersey City row
1996

Schenectady
1806

. Louisville,
colored,

1997
Macon

1°97
Chelsea

1898
New York

1808
' Rochester

PIM
Watertown

1990

'Some of the dates here given do not agree with those appearing later. These aretaken from Dr. fibeidon's autobiography.
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Mr. Ford's report states that in 1880 there were 21 city normal
schools and in 1911,80.

The Bureau of Education report for 1889 records 58 schools, with
538 students. Supt. Foos finds that:

More than 80 cities with a population of 25,000, census of 1900, have specific
Instruction for the training of teachers by superintendents' or teachers' classes,
classes In high schools. departments lu high schools. or separate normal training
schools. No doubt a number of cities with less than 25,000 Inhabitants also do
normal work so that it is reasonable to presume that about 100 towns and
cities provide normal Instruction for persons who desire to teach.

His list shows superintendents' classes, 15; high-school normal
classes, 19; normal training schools, 62.

Mr. Ford's list shows the following schools from which neither
data nor notice of discontinuation has been secured for this report,
although efforts have been made to secure this information: Altoona,
Auburn (Me.), Augusta (Ga.), Bloomfield (N. J.), Bloomington
(Ill.), Cohoes, Dubuque, Galesburg, Gloucester, Hoboken, James-
town, 'Joplin. Lewiston, Newburyport, Portland (Me.),. Springfield
(Ill.), Quincy (Ill.), Stoughton. The State departments of West
Virginia and Georgia report schools at Wheeling and Augusta, but
no reports have been secured. The same is true of Cohoes and
Jamestown in New York State.

CLOSING OF CITY TRAINING SCHOOLS.

Some schools have had a periodic existence, closing when the sup:
ply of teachers was large and reopening when there was a scarcity.
It is not profitable to go into this matter to any great extent, but a
few notes may be of historical interest. The reasons given for closing
Auburn's school in 1912 was the proximity of three State schools.
The superintendent at Scranton writes concerning the abolishment :n
1909 of the school in that city:

To qualify under the new school code, our training graduates were compelled
to take a State examination and receive State certificates.

The St. Louis school was discontinued during 1896-97.
Dr. Balliet makes the following statement concerning the city with

which he was connected :

The city training school at Springfield was opened In the autumn of 1888 and
. closed In June, 1900. It was established because a number of the Massachusetts

State normal schools were at that time not giving effective, practical training.
It was abolished because those State normal schools had Improved sald were
very elllete4 .

Cincinnati opened a training school in September, 1868, and closed
it in February, 1901.
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The following letter from the superintendent in a manufacturing
city shows not pnly the vicissitudes in the life of'training schools, but
also the limitations in its city school system which they may be used
to perpetuate:

Two years-So my board voted to abolish the city training school. At the last
election, fall of 1911, the personnel of the board was changed; It was voted to
reconsider the former vote with the result noted above. It Is not yet the time
to abolish the school in this city. I have between SO and 90 young teachers who
are substituting and assisting in rooms containing over 50 pupils.etich, because
we do not have sufficient buildings and as a result not rooms enough. Conse-
quently these assistants must wait for four or five years before they can be
appointed to rooms of their own.

You readily see how handicapped I would be in securing teachers it) assist
In my schools when other cities could give them rooms. In using the graduates
of my own school, this difficulty is obviated.

ENTRANCE INTO TRAINING SCHOOLS.

There has been some progress made in recent years in determining
the suitableness of candidates for entering telephone, street railway,
and some other lines of service. Little has been done in selecting
students for teacher training, beyond some very external examina-
tions. Some of the university department s. of education and psy-
chology now are considering studies which may lead to more effective
means of sifting the applicants. Present salaries keep down the
number of candidates, but it is possible that a more definite standard
would help to raise the scale of salaries.

In cities in whichthe number of candidates is much larger than
the number of students desired; it is not difficult to make restric-
tions by means of which students of low scholarship ate excluded.
There is, however, a tradition that very frequently students who are
low in academic standing make good teachers. While there is at
times a tendency to be dogmatic in this matter by those who call,
point to few casts to prove the point, there has not as yet been a
sufficiently complete study of the question to justify those who op-
pose it in making positive statements. A thorough analysis was

.made in one city of the membership of several classes after enter-
ing service by the-teachers who had trained them in practice and
in theory. The groups were divided into quarters, according to
high-school standing, and it was found (1) there were occasional
dificult cases in the three higher quarters, but (2) alinost all of the
cases which had required extra amounts of time and of exertion on
the part of teachers came from the fourth quarter; (8) in two clones
the loss of the entire fourth quarter would hive caused but one clear

ioter-115---2
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loss to the city. This last exception was that of student of much
power who was sufficiently well known to have been taken account
of. In other classes the representatives of the lowest quarter who
made valuable teachers were in most cases those whose low records
were due to special health conditions or to other .known causes which
adequlitt records would report as a basis for special decision. A
young woman in ill health, under wise direction, may be able to take
such care of hersell a4 to make a better record in later years than
another naturally stronger, but unadvised, because she had no ag-
parent needs.

-Careful 'experimentation shows that many of tbe students who
seem to promise failure as teachers are capable of a high grade of
service if they are given an additional half year or full year of
preparation.

The following table indicates the accessible data with reference
to the proportion of students according to a division into quarters on
the basis of high-school records; also the means used to determine
entrance into the training schools:

Students in the four quartersEntrance to training sehoo18.

City training sclvols.

Divisions according to
school records.

high-

Fourth
quar-
ter.

Training-school entrance
requirements

Percentage
required
on high-
school
work.

First
quar-
ter.

Second
quar-
ter.

Third
quar-
ter.

Albany
Baltimore (whits)

Birmingham ^
. Boston

Cincinnati

Cleveland
Coltimbus
Concord

h:11.1
Elisabeth
Erb

orbHanish
Indianapolis
I ty
Louissrray ville
New Orleans
Macon
Omaha
Philadelphia
Pittsburgh
BeReadbiZe

Bt. Louis
dy

Bt. Paul
Toledo
Washington (white)
Watertown
Talkers

...

.

7
27

75 per
graduates.

41

25

10
75

25

31

50
Large! y
Upper

as.

13
26

cent beat

30

25

17
90
26

26

29

26
from second

two-thirds

33

19
27

half

2s

25

20

25

.23

25
quarter

for 4

SA
20

college

5

25

19

25

17

Few.

years..

Recommendation of high-
school principal.

do
Competitive examination.

Competitive examination.

Examination If necessary
Competitive examination..

Examination
Selected by superintendent
High-school standing
Competitive examination...

Entrance examination from
lower third.

85

76

80

Very good.

80

80
80

70
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Frequently special courses are arranged in the larger high schools
for prospective training-school students. In St. Louis' 9 pet cent
of the students were in a course
preparatory to the Teachers College arranged M give special at-
tention to instruction in penmanship, drawing, and such subjects having im-
mediate professional bearing. It has always been thought that this crowded
out of this course some of the important cultural elements of other courses.
Furthermore; experience has demonstrated that those choosing this courAe
did not supply the numbers to meet our demand for teachers, and graduates
in good standing of any ogler course have consequently been admitted to the
Teachers College! (St. Louis Report, 1912.)

In St. Louis students whose records place them in the lowest third
of the high-school graduating class may, by taking an extnination,
become eligible for admission in case there is not a snfficient number
of candidates having the higher grades. The subjects for this ex-
amination are: English composition and literature; algebra, to quad-
ratics; plane geometry; general 'history; two of the following
sciencesphysics, chemistry, botany, physiology, pHysiography, zo-
ology; and one of the following languagesLatin, Greek. French,
or Spanish: An average of 75 per cent is required, with not less
than 50 per cent in any subject.

In Boston, a special course is provided.. The plan is given here-
with

Cldidntes who hare completed a -four years' course in a Boston high
school, its outlined below, with diploma, will be examined on the second Friday
and the preceding Thursday in June. The amount of work to have been thud
completed is indluted by the number of points placed .opposite each subject.

COURSE OF STUDY.

First Year.
Subjects. Points.

English I 5
Latin I, or German I, or French I 4
Mathematics I (Algebra) 4
History I (ancient or English)
Drawing I 3
Physical training I 2

21

From 1004-5 to 1009-10 the range of percentages of girls in the graduating classes
of the high school entering the teachers' college was from 26 to 48.

In Indianapolis, a competitive examination for all candidates is held in August and
January, in arithmetic; oral reading; English grammar, literature, and composition:
general history, inclilding United States; botany; vocal music; and -drawing.

v-*
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Second Year.

Points.
English I I 4
Latin II, or German II, or French I I 4
Mathematics Ii (geometry) 4
Hygiene_ 1

History II (mediaeval or medheval and modern European) 3
Drawing II 3
Physical training II

1 /car.

English III
Latin I or III, or German I or of French I or III

21

3

4

Mathematics III (arithmetic, one -halt year; algebra and geometry, one-
half year)

Music I _

5

Physics 41 4

Physical training III 4)

20
Fourth pear.

English IV
Latin II or IV, or German II or IV, or French II or IV 4

Music II 3
pnited States history under-the Constitution 3

Chemistry 4

Physical training IV

1s

NOTZ 1.The four years of foreign language study required may be devoted to a
single Pinguage, but must not Include more than two languages.

NOTE 2.Time Is left In the fourth year to make op a failure or to add an addl.
timed study.

Each candidate must present certificates from the head master of the high
school attended showing that she has satisfactorily completed the subjects of
the course in the high school, and has earned not less than the number,of points
Set opposite each subject. Candidates will be excused from examination in each
subject of the first three yearsoin' which they have passed with a grade of A
or B, but will be examined in those subjects in which the grade is C.

hl candidutes will be xamined in the subjects of the' fourth year of the
course.

GRADUATES OF OTHER HIGH SCHOOLS..

Candidates who are not graduates of a Boston high school must have com-
pleted an equivalent four years' course elsewhere, with diploma. They will
be examined on the second Friday and the preceding Thursday In June in each
of the subjects above specified. Certifjcates showing that the subjects of the
first three years of the course have been completed with a grade of A or B, in
high schobls approved by the board of superintendents, may be accepted in
place of examinations in these subjects.

Applications for such certiticatea must be sent'to the board of superintendents
not later than June 1.

All candidates will be examined in the subjects of the fourth year of the
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GRADUATES OF COLLEGES AND NORMAL SCHOOLS.. ,

Women graduates of a university, college, or State normal school, approved
by the board of superintendents, aud men graduates of a university or college
so approved, may be a 'ed to the senior class without examination. Eachfitted
candidate must present the board of superintendents certificates of graduation
from a university, collsge, or normal school, of good health, and of good moral
character. .

In New York City the following course is required :
Recitation
pet-rods.,

English literature, rhtoric and composition, grammar 494
Algebra
Plane geometry_
History, ancient or modern, 1
History, English or modern, 11
American history and civics
Drawing
Botany, zoology, and physiology__
Physics
Latin or German or French

qt.Music

190
190
114 '
114
152
225
190
190
350
152

The English must have been continuous through four years. Vocal
music, one lesson each week, and drawing, one le#-.On each week, for
two years; two lessons each week during the oilier two years. A
high-School standing of 65 is required, but records prior to January,
1911, of 60 for girls and 70

orfor boys are accepted. Physics and
-physiography are required for, training- school entrance,, and special
advanced 'courses in science, mathematics, and foreign language.
Students from outside schools with approved courses must take en-
trance examinations in fourth-year English, a third or fourth year
foreign language; and drawing.

Nninteresting obligation is a certificate signed by the principal
of the high school
to the effect that the candidate is habitually reliable, cheerful, obedient, and
truthful; that he exhibits habits of cleanliness :rad neatness; that his habitual
posture insitting, in standing, and in walking is correct and dignified; that he
speaks 6e English language without foreign accent, and with clear and cor-
rect enunciatior and that his habitual use of language is that which befits a
teacher.

In Philadelphia candidates from either the general or the college
preparatdik course are admitted. In the report of that city for
1910 the following statement was made in connection with new
landardsior admission to the service:

In fact, the .tequirementsfor obtaining certificates were so much
lower than those for graduation from the normal school that It was quite pos-
sible for a student of the high, school to leave that institution long before
graduation, and, by a comparatively short course in the 'reacting of professional

t Not low than 45 minutes.
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literature, prepare himself to pass the examination and thus secure a poskilon
as teacher several years before her classmates who entered the normal school
and secured certificates upon completion of the course In the latter institution.

In the St. Paul report for the same year Tt is stated that five years
ago graduates of the high school were eligible as teachers, three
years ago one year of training was required, and one year, ago
graduation from a normal school or college or university was made
necessary. A basis for increased requirements is shown in a com-
parison of average salaries for all teachers and principals: 1904,
.$641; 1906, $761 ; 1911, $f110.

Entrance examinations ate required in New York, Boston, In-
dianapolis, Pittsburgh, St. Louis, Fall River, and Richmond. In
Baltimore, Philadelphia, Muskegon, Wilmington, Louisville, and
Schenectady high-school records determine clearance.

In many cities the recommendation of the members of the high-
school corps or of the prirpipal is required. Admission in some cases
is in the hands of the principal of the t4tining school, but at times it
lies with the superintendent of schools, and at )east when students
come from the outsile schools there are instances when action is taken
by committees of the board.

The effect of entrance examinations and increased requirements is
often immediately evident. Thus in New York City in 1910-11 there
were admitted to the training school 1,049 students ; 1 in 1911-12, 862
students were admitted.

According to Supt. Maxwell's report:
This decrease is due not to any falling off in the number of applicants, for the

number of women applying was greater than ever before. but to raising the
standard of scholarship required for admission (from (f0 to 65 per cent).

Detroit selects 35 or 40 students from about 100 candidates. St.
Paul receives 30 out of about 50 applicants. Several other cities set
definite numerical limits, as 'Birmingham, 30; Buffalo, 40; Chicago;
250; Cleveland, 100; Concord, 6; Columbus, 30; Elmira, 50; Kansas
City, 40; Newark, 40; Pittsburgh, 60 per cent of new teachers required.

The following schools report no restrictions on numbers: Atlanta,
Albany, Canabridge, Dayton, Fall River, Jersey City, Louisville,
Nev.) Orleans, New York, Paterson, Philadelphia (male), Richmond.
Rochester, Syracuse, Washington.

Brooklyn in the fall of 1912 gave tests of the 8B grammar grade to
all junior students, after they had become acquainted with the school.

New York Ott, Draftily School, liefternba, 1910, and February, 1911.

i From
New York.

From
Brooklyn.

From
Jamaica. Total.

Number !Intents
Number
Numbe Wociatiosksi i a

as
923
657
NO

179
123

66

1,007
14049

7611
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In English a majority of the students were not successful, and volun-
tary after-school Classes were provided. Similar tests were given
twice later in the semester, and all but five cleared the last trial.

Some method of gritding students on the fundamentals of common
school subjects, using means having the objects of the Hillegas Com-
position Scale and the Courtis Arithmetic tests, would be of great
service in training schools. A comparative study of this portion of
the high - school product in various cities would be of value.

rnEoot.:.

There seems to be less inclination, at the present time than for-
merly to require of students entering the training schools any pledge
with reference to teaching a definite number of years. In New York
State a statement is made by the student that it -is his intention
to prepare himself for teaching. The state department comments
upon this:

Our experience has been that where pledges of this kind (to Nth a certain
number of yeats) have been exactbd of students who enter trothing institutions,
the making of such pledges has but little effect.

In Rochester this form is used
We, the subscribers, hereby declare that our object In asking admission to

the training school is to prepare ourselves for teaching, and that It is our pur-
pose to engage titeitching in the public schools of the State of New York at
the completion of such preparation.

In St. Louis' and Washington a iiromise to teach for two years
is required. Some form of pledge is also required in Chelsea, Con-
cord, Elmira, Schenectady. Troy, and Watertown.

._Vame NI. Louis, Mo.,

Harris Teaphers' College. 4
STUDENT'S AGREEMENT.

In consideration of the professional training afforded me by the Board of Educa-
tion at the Barris Teachers College, I hereby agree to teach at least two years 111
the Public Schools of St. Louts after graduating from that Institution if I shall
be appointed and continued in the service of the Board of Education. 1 declare
that I am entering this work in good' faith, fully expecting to complete the course.

I have carefully considered and understand the following regulations concerning
the admission to. and the continuance in, the work as a student, and I agree to
be governed by their conditions:

(1) Continuance in the College or apprentice schools shall be conditioned on .the
student's maintaining a standard of scholarship, Industry, arid general -deportment
which shall be required in those schools and which shall be approved by the
Superintendent of Instruction.

(2) This standard requires
(a) That the first year of the course be satisfactorily completed in not more

than three terms.
(b) That not more than one term be allowed to complete the apprentice work

if it has required three terms to complete the first year of the prescribed coarse,
and that no compensation be given. during a second term of apprenticeship. made
necessary by an unsatisfactory standing during a first term of apprenticeship.

Name.
I
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ENTERING AGE.

There is much variation in the age of entrance. New Jersey and
Indiana require candidates to be 18 before,they can begin teaching.
This would make the age at which training could begin 16, which

Nis the requirement in Akron, Atlanta, Albany, Camden, Cleveland,
Dayton, Detroit, Elizabeth, New Orleans, Paterson, Philadelphia,
Reading, Richmond, Schenectady, Toledo, and Yonkers. New York
City, Columbus, and Rochester require 16k. Birmingham, Erie, Har-'
risburg, Kansas City (Kans.' and Mo.), Macon, Muskegon, Omaha,
and Wilmington require 18, and Cambridge 19.

A study, of students entering several 'classes in the Baltimore
(white) school showed that nearly all were 17, 18, and 19, in the
ratio of 8-12-8. .

NONRESIDENT STUDENTS.

..:
Very few students enter training schools who hold their residence

in other communities. Probably there are a number of adjustments
made in order to avoid paying the tuition which is frequently
chargjd nonresidents. In Chicago the student from outside, at the
end the course, receives a certificate, but does not receive the li-
cense granted to residents of% Chicago. Tuition is usually chirged
students from other communities. In Baltimore the annual rate
is $42; in Newark, $75 i in Boston, $100; in Chicago. $150.

OUTSIDE 87TIDENTS.

Many cities report that they have no outside pupils. Others hasp
a few. Elmira, Akron, Indiri,napolis, Cincinnati, Newaik, and St.
Louis have 10 per cent ; New York and Albany, one-eighth ; Yonkers,.
ope-fourth; Columbus, one - third; and Schenectady, one-half.

MEDICAL EXAMINATIONS.

A large number of the cities recognize the desirability of some
form' of medical examination of candidates for teaching positions,
but in many cases the certificate of the family physician is accepted.
In Rochester the requirement is a physician's certificate ",testifying
that they possess the health and strength to endure the exactions of

teacher's life."
In Bridgeport the forin required states: ,
I have ibis day given Miss a medical examination and find her in

gOod health, with no tendencies toward weakness or disease which should in-
terfere with her pursuit of the course of study and pracUce In the City Nir
mal.School for Teachers or of the vocation of teaching.
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Dr. Edson, in his report on the Bridgeport School, recommends
A thorough physical examination of each candidate should be made by a city
physican employed for the purpose. The heart, lungs, blood, urine, hearing,
and sight should receive close attention by a competent medical expert.

In some cities, as Newark, the health certificate of any physician
must be approved by the supervisor of medical inspection.

Chicago makes the following requirement:
All successful candidates for certificates to teach in the public schools of

Chicago or to enter the Chicago Teachers' College shall pass a physical examina-
tion. This shall be held to apply to all classes of positions for which teachers'
certificates are issued by the board; provided that teachers in the service of the
board who hold certificates awarded upon passing a former required physical
examination may be awarded other certificates for which they have passed the
required academic examination without being required to pass another physical
examination. A holder of a valid certificate who is not employed by the board,
and who applie. for appointment after the lapse Of one year from the time of
the awarding of the certificate, shall be required to pass a physical examina-
tion before beg employed. Any teacher abAit for more than a year, except a
teacher on leave, shall be required to pass a physical examination before being
reemployed. As n result of the physical examination each candidate shall' be
placed in one of two groups, as follows:

Group I includes those app.,cants who are physically sound or whose physical
imperfections are so slight as to have no prejudicial influence on efficiency in
school work. Such imperfections, if detected, shall be set forth fully in the
examiner's report.

Group II includes those applicants whose physical imperfections may have
prejudicial influence on efficiency in school work. Among the physical imper-
fections which might be or which, if sufficiently pronounced, would be prejudi-
cial, are disorders of the excretory. respiratory, and circulatory systems;
chronic tuberculosis; severe protracted dysmenorthen or other serious pelvic dis-
eases; deformities; chorea and other nervous disorders; defects of sight and
hearing.

All applicants falling undroup I shall be accepted.
All applicants falling undiWgroup II shall be rejected.
There shall be four consulting physicianiftwo on general medicine and two

on the eye, ear. nose, and throat.
If a medical examiner is in doubt whether an applicant should be placed in

group I or In group II he may call alternately for consultations one of the
regular consulting physicians. The result of this consultation is final. Any
applicant who has been assigned to group H by the examining physician may,
on application to the superintendent of schools, have a consultation between the
examining physician and one of the regularly appointed consulting physicians.
The result of thiS%examination is final.
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The Baltimore record is fairly simple.

[Baltimore Teachers' Training School.]

Name, Date,
Date of Birth, Vaccin(flon, Revadtination,
Family History,

Personal History,
Remarks,

Form 8. F;.raminitir Ph yvician.
[Reverse.]

Height, Weight, Pulse, Temperature,
Eyes, Ears, Nose, . Throat,
Mouth, Neck, Skin, Teeth,
Heart,
Lungs, Chest Expansion,
Alimentary Tract,
Reproductive System,
Asymmetry, Head, Thorax,

One of the fullest statements requiped is that of Indianapolis,
which is here gislen :

i Date of examination I9.. ,

STATEMENT OF PHYSICAL IIISTORY AND CONDITION OF APPLICANT FOR APPOINT-
MENT AS TEACIiPt.

A.

INDIANAPOLIS PUBLIC SCHOOLS.
(By Act of Board of School Commissioners, July 10, 1E011.)

TOLL NAZI.

RACE WRIT! OR BLACK.

a

I hereby agree to answer all questions correctly to the best of my knowledge, any willful deceit workingas a essfelture of my position.

ROL

MARIUED OR ANGLE.

DATI Or BIRTH.

RIADINCR.

SIXMALE OR FIMA1.1.

WHERE BORN. .

filiation) of applicant. witnessSup't of Schools.

sftea.""-
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APPLICANT Et STATEMENT TO MEDICAL EXADthill.

B. NAME IN TULL. WEITZ ON BLACK. A01.

(YXIJFATION. WEIGHT. HEIGHT.

Lbs. Ft. In.

11171111.

Have you now or ever had any of the following dlseaaec:
Apoplexy .. Disease of heart Jaundices
Asthma Disease of liver
Bronchitis Piles

Paralysis
Pleurisy

Cancer Fistula Pneumonia
Tumors Disease of urinary organs. Rheumatism
Consumption. ... ...I General debility' .. Hysteria
Disease of brain Gout Neurasthenia
Disease of lungs 1 Insanity Scrofula

Have you been vaccinated?

Ulcers ...
Varicose veins
Hemorrhage of lungs
Spinal disease....
Constant tough
Yellow fever ...

Are you Euptured! if so, Ls 'a tniss worn{

Are you subject to head-
ache, vertigo, or any ner-
vous or musonlar disease?

Do you have epilepsy or fits?

Am you subject to dyspep-
sia. dysentery, or diar-
rhea?

Are you now under constant care of a physician?

Have you a cough, ex-
pectoration, palpita-
tion, or illMoWt
breathing? .

Wbo is your physician?

What was the last disease you were treated for and how lung were you Illy

(Physician) Is abc\T history gdod, fair, or bad? (.

C. TABILT BD-
TOBY.

Father

Mother

Llrothers living

Sisters living

AGED CONDITION OF BLUTH. AGE AT
DEATH.

CAUSE Or DLITH.

Do you now sleep or have you ever slept In the same room with one having consumption?

Did any of your grandparents, parents, brothers, or sisters ever have consumption or any fielmonary

or scrofulous diseases?

Have you any kidney dismal If so, the urine should be tested.

Specific gravity Albumen

Reaction Sugar ..
FINALE. Ls menstruation regular or healthy? If not, state conditions and probable mom ...

Menopause. (Over It or not)

How many children have you had? Date of het confinement .

Have you been left In poor health from previous Mora .. .

(Pirpsiders) Ans above arkpregs rod or bed? (....... ...)
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D.
4 REPORT OF EXAM:NINO PHYSICIAN.

Is respiratory murmur clear over both lungs
Respiration per minute
Are there indications of lung disease

A
II
C

Is charwter of heart's action uniform and regular AAre imds normal II
Are there any indications of diseased blood vessels C

Is the pulse regular or irregular
State average rate per minute A

B

Are there any indications of Impaired or diseased vital organs
Hearing
Sight

Girth of chest{ Deep expiration in. Girth of abdomen.
1Fu111 inspiration in.

Have you your average weight

I have this day of 19 examined the above person, and find that the
conditions present are such that the applicant's constitution Is I The application should be I

Appr red:

Sup't. of Schools.
Committee on Manual and Physical Training 1

Remitrks:

Signature of Medical Exyniner.

r State whether fug-class, unfavorable, or bad. a Pill in accepted, rejected, or postponed indefinitely.

No medical examination at entrance is required in Watertown,
Macon, Burlffigton, Evansville, Schenectady, St. Paul, Charleston,
Troy, Elizabeth, Erie, Rochester% and .Columbus. The last four
report a requirement later in the tourse. In Elmira the examina-
tion is recommended. In several cities the answtr to the inquiry is
"In case 'of doubt," "When necessary," etc. In Reading the regular
semiannual examination given to all pupils is extended to members
of the training school.

The reports available do not show that many candidates are re-.
. jected because of the results of the examinations given them. The

supply of applicants is not usually sufficiently large to permit of very
rigid holding to high standards. The corrective work indicated
often fails of accomplishment because of the short school day and
the lack of gymnasium equipment. The most common basis of op-
etation is an examination to determine the applicant's condition,
either on entering the service,*or two years earlier, on entering the
training school. In Baltimore the time of the first examination has
been pushed dov'in until it is now made at the beginning of the
senior year in the high school, so that the student may gain what,-
ever advantage is possible froln the advice and requirements mide
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by the physicians employed by the school board to make the examina-
tions. All the girls are examined by two very able women physi-
cians, and through them special needs are referred to specialists.

In a thoroughly organized system all students would receive this
care, but until this is done, it would seem to be economy to give
special attention as early in their course as possible to those students
who are planning to teach. A school needs for tlA constructive ti.ork
a well-equipped gymnasium under a competent director in close rela-
tion with the ablest physiciaps available as examiners and advisers.
In the cases studied the correlation between the rating received in the
physical examination and high-school and training-school grading is
not evident. In Baltimore a summary of several classes showed the
proportion to be 2 very good to 1 good 5 fair and 1 poor.

101'
COURSES OF STUDY.

Nearly all of the students in teachers' training schools are pre-
paring for work as elementary teachers. The only additional course
found in any number of schools is that preparing for kindergarten
teaching. This course is reported in Akron, Boston. Brooklyn,
Chicago, Cincinnati, Detroit, Newark, New York, Omaha, Peoria,
Philadelphia, Pittsburgh, Rochester, Schenectady, St. Louis, Syra-
cuse, Trenton, Troy, and Washington. Courses in the household
arts and -manual training are given in Washington and Chicago.
Chicago has also a deaf-oral class and one, for teachers of crippled
children. Brooklyn gave in 1912la a course for ungraded teachers.
(See p. 57.) In Omaha a manual training class is permitted by
the rules. In 1908-9, in Dayton, there was a special course for
teachers of German. Cleveland announces a regular course for pre-
paring' teachers in that department. Washington (colored), in its
postgi:aduate course, and the School of Pedagogy. at Philadelphia
(male) lay special emphasis upon training for grammar-school'
classes.

The course for elementary teachers varies in the several institu-
tions, but seldom fails to include about the same range of subjects.
It is difficult to attempt a quantitative comparison of the propor-
tion of time assigned to the various subjects, because the labels in
some Cases are somewhat confuSing and work in two schools und,cr
different tames will be found to be much the same in character.
The most complete announcements are published by the schools in
Chicago and Cleveland. In, these will be found detailed statements
of their respective courses of study.,
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A consideiation of the curriculum' as a social growth shows,
among others, three important factors which..may, for convenience,
be designated as (1) that of apprpticeship, (2) the cultural, and
(3) .the experimental. The first of these has to do mainly with the
present- and the immediate demands made upon the student to pre-
pare himself 'for definite duties. The cultural work represents the
effort to conserve what has proved of value in the past and to assist
the youth to make it a,part of himself. The experimental aspect is
taken here to me the responsible reconstructing of experience,
that side of lifelVhich lies open to the future and in which the in-
dividual may justly feel, that he has some part, even though it be
small, in plannin , gathering, and selecting materials and determin-
ing methods of orking. To use a homely figure, in experimental
work "the dic are not loaded."

Normal school courses, and especially city training school courses,
have been strongly influenced by the apparent necessities of appren-
ticeship. Much of the cultural material which has been used° has
been smuggled in by teachers of history, English, and other method
subjects.

The apprenticeship basis has been the chief difficulty in securing
recognition for the school with reference to its relation to higher in-
stitutions. The present discussion of vocational education ought to
help in making advance in this problem. The apprenticeship needs
are very real. They exist in all branches of education, but in some
departments they have been more definitely placed than they have
been in teaching. We need a careful investigation of minimum
necessities, and on this foundation a frank recognition cif the im-
portance of apprenticeship. It is evident from a study of the
courses of study given below that it is possible to do fairly good
training in several quite different courses. Since this is true, there
must be a number of possible eliminations and substitutions which
could be made the basis for a much more valuable course than any
of those commonly used.

Apprenticeship represents the important principle of early spe-
cialization, without which the individual would be unable to continue
existence, but which, carried too far, leads to certain recognized evils.
The complementary principle of the prolongation of the period'of
growth depends on the opportunities provided for cultural and experi-
mental work.. There is not room here to discuss the needs and possi-
bilities in this curriculum of cultural materials. The elective system

-and many other departures in the so-called new education, with all
the abuses which they have suffered, are indications of the struggle
on' the part of flu; experimental or, one mays well say, the democratic

Bee statement of Baltimore course, pp 103-48.
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tendency. Apprenticeship and culture represent a necessary work,
the adaptation of the individual to an existing environment. Experi-
ment is required in order that he may learn to adapt himself to a
cha:iging environment and that he may have a share, however small,
in making changes in his environment.

Education, from this standpoint, is a cooperative gru -th in ex-
perience, affording to the individual resources of self, soc 'ty, and
nature, and enabling him to participate in the progress rought
about by the interaction of these factors.

in the courses printed in the following pages the material gen-
erally falls into four groups: (1) Education,including logic and
psychology; (2) the common school subjects; (3) the school arts, as
penmanship, music, etc.; (4) observation and practice teaching. It
is very difficult to express quantitatively the proportion of time al-

tted to these, as there is much overlapping; but from the reports
vailabld it is perhaps safe to say that nearly an equal amount of

time is given to groups 1 and 4. Somewhat less time is assigned to
the school arts than to either of these groups, while the common,
school subjects receive from 50 to 100 per cent more time than do
education or practice.

There is a great difference in the work done in the various schools
under the same labels. Thus hygiene in some schools belongs almost
entirely sin the common school subject group. In other schools it
involves a large amount of new subject matter, while in such a course
RS that given in Baltimore there is much of thi' experimental, in-
chiding the hygiene of civic and_social life as well as definite labora-
tory work in assigned responsibilities in the housekeeping of the
training school. . .

An important phase of apprenticeship which has as yet received
,too little attention is in training' to use graphs and other mathe-.
matical tools which render simpler and more adequate important
aspects of classroom work.

The most academic of the courses given is probably that of the
Philadelphia School of Pedagogy. The planning of a -course for
men only naturally leads to a greater emphasis upon collegiate sub-
jects. The latest requirements of this school, however, give greater
recognition to certain apprenticeship necessities than were formerly
provided.

The term " psychology " covers a variety of courses, from-Some that
are very narrowly utilitariin to others as abstract as the situations
will allow. One fortunate result of one philosophical title in the
training-school curriculum has been that it lins been made the cover
in some cases f6r a considerable amount of cultural and experimental
training of a philosophical kind.. In certain directions young 'people
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need much of this material during the time when they are con-
cerned with reconstructing their scheme of life, and with formulat-
ing more or less consciously a system which will serve as a relating
background for the various confusions and perplexities which &V
meet. The French tried to meet this by crowding the cyclopedia
of philosophy into the last year of the lyc4. A frank recognition
of this need and an effort to meet it on a common-sense blsis would
mark a great advance in tire training school curriculum.

No attempt is made to criticize or evaluate the various courses
which have been selected for publication here. It has seemed best
to present them as given, in order that those who are interested
may have a range of material for study and comparison.

Outlines of courses have been received from the schools in Atlanta.
Columbus, Davenport, Elizabeth, Elmira, Erie, Evansville, Fort
Wayne, Harrisburg, Schenectady, St. Paul, Yonkers, and Youngs-
town.

The most definitely standardized State course is that of New York.
The outlines for New York City and Rochester will indicate the
requirements of those cities based on the State standard. Further
selections have been made of Boston, Bridgeport, the School of
Pedagogy in Philadelphia, Baltimore, Reading, Trenton, Washing-
ton (colored), Cleveland, Toledo, Indianapolis, Chicago, St. Paul,
Macon, and Birmingham.

In some cases, as Chicago and Cleveland, ti)e detailed statement of
courses is omitted, because these schools publish announcements which
render the material available to those who send for it.

There seems to be a tendency to combine kindergarten and pri-
mary training. Especial mention of this arrangement is made in
reports from Trenton, Rochester, and Birmingham. In St. Louis
there was a surplus of. kindergartners on the waiting list, and it
was decided to admit no further classes into the -indergarten normal
course. This has been a separate institution, but hen kiralergarten
training is resumed it will become a department of the. Teachers
College.

In Cincinnati the College for Teachers cooperates with the Kin-
dergarten Training School in preparing for positions in the city.
Psychology and the history and principles of education are given
by the college faculty. A home-economics course is given jointly
by the Kindergarten Training. School and the College for Teachers.
Cooperation has alio been .established with the art academy in the
training of art teachers. In .1911 there were 31 kindergarten gradu -.

ates; 12 normal art, and 41 household art. The number of elementary
graduates in the College for. Teachers Was 38.
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NEW YORK STATE EZUCATION DEPARTMENT.

COURSE OF STUDY FOR TRAINING TEACHERS.

Minimum oourse.-=-This course is designated as a minimilm to meet the re-
quirements of the laws of 1895, chapter 1031, and at least 500 hours must be
devoted to its completion.

(a) SUbjects and suggestive time allowance. The number of hours to be
devoted to each subject shall be determined by the local school authorities.
The number of hours placed opposite the several subjects is to be regarded as
suggestive only, and as indicative of their relative value.

(b) Subjects and periods of 60 minutes each:
so, Periods.

Psychology and principles of education SO
History a education 60
Schttol management 20
Methods in mathematics 50
Methods in elementary science, nature studyplants, animals, minerals

and physiology and hygiene 40
Methods in teading, spelling and phonics, and literature for children 50
Methods in language, composition, and grammar_ 51)
Methods in geography 30
Methods in drawing 30
Methods in history and civics 30
PhysiCal culture, with methods r 30
Methods in music 30

(c) Observation- and practice teaching.At least 50 hours shall be spent by
each member of the training sfhool4 observation, and at least 50 ,hours in
practice teaching.

DEPARTNIENT OF EDUCAT ON, CITY OF NEW YORK.

COURSES OF STUDY FOR TRAINING

SCHOOLS FOR TEACHERS.

First YearFirst Term.
Periods.

Logic.: Science and art of think-
Ing.: 4

English: Rending, spelling, phon-
Ica, voice training 4

Science: NaturNstudy 5

Art : Drawing d constructive
work 3

Penmanship and blackpoard writ-
ing 2

Sewing 2
Physical culture 2
Singing 2

24

60457-15---3

COURSES OF STUDY FOR TRAINING
SCHOOLS FOR TFACHERScontInued.

First YorSecond Term.

Psychology
English: Language,

and grammar

Periods.
5

composition,
4'

Mathematics: Arithmetic, elernen-
taryteoinetry, and algebra_ 4

Geography r- 8
Art : Drawing and constructive

work
Sewing
Physical culture
Singing

I

8
1
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DEPARTMENT OF EDUCATION,, CITY OF NEW YORKContinued.

COURSES OF STUDY FOR TaININO
SCHOOLS FOR TEACHERScontinued.

Second Year First Term.

Principles and history of educa-
tion 5

-English: Composition, teaching of
literature, children's literature,
story-telling 3

History and civics 4
Science: Method of teaching ele-

mentary science
Mathematics: Methods 2
School management 2*-
Art: Drawing, constructive work,

blackboard sketching 2
Physical culture
Singing 2

24

Second Year--Second Term.

Practice teaching as substitutes.

GENERAL DIRECTIONS.

1. The time devoted to physical
training, two periods per week, may
be distributed throughout the week at
the discretion of the principal.

2. Not less than 60 minutes per
week during the first, second, and
third terms shall be devoted to the
observation of work in the model
school.

3. Part of the. time set apart for the
study, of methods of teaching a branch
of study may be devoted to giving
lessons In that branch to a group of
pupils selected from the model school.

KINDERGARTEN COURSE FOR TRAINING.
SCHOOLS FOR TEACHERS.'

First YearFirst Term.

(Same as In regular 'course.)

Period..
Logic: Science and art of think-

ing 4
English: Rending, spelling, phon-

ics, voice trainlag 4
41-

KINDERGARTEN COURSE FOR TRAINING
SCHOOLS FOB TEACH kRscontInued.

Periods.
Science: Nature study 5
Art: Drawing and constructive

work
Penmanship and blackboard writ-

ing
Sewing
PINsical culture
Singing -

Observation
2

25

First YearSecond Term. .

Periods.
Psychology and principles of edu-

cation 5
English : Voice training, composi-

tion. including story-telling 3
Nature study 3
Drawing 2
Music: Songs and games 3
Mother play 1

Physical culture
Gifts and occupations
Observation 1

25

t

Second Year First Term.
Periods.

History of education 3
Principles of education with spe-

cial reference to the kindergar-
ten 3

English : Voice training, children's
literature, composition. includ-
ing story-telling 3

Nature study
Drawing
Physical culture
Music: Songs and games
Gifts and occupations
Program: Kindergarten proce-

dure 8
Observation 1

2

2
2

3
3

25
Second YearSecond Term.

Practice teaching as substitutes.
1 Length of course, 2 years.
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BOSTON NORMAL SCHOOL.

(Figures 14:licate number of periods per week.)

JUNIOR YEAR.

First Term-12 weeks.

Oral reading (I' eluding photnws)
8 weeks; story-telling, 4 weeks_

Spelling
Arithmetic

3

1

3
Geography a
Penmanship 1

Physlotgy anti hygiene 2
Drawing and manual training__ .2
Elemehtary science 1

Educationaltional psychology 2
Music 2
Choral practice
Gymnasium work _., 2
Observation in model school
Morals and manners_ t -11

Second Term-12 Meeks.

GramnMr (10 weeks) ; methods
(2 weeks) 4

Arithmetic 3
,Geography 3
Blackboard penmauship 1

Physiology and hygiene 2
Drawing and *manual training 2
Eddcational psychology 2
Music. 2
Choral practice__., 1
Gymnasium work 2

'Observation in model school 2
Morris and manners '

Third Term-12 weeks.
yeriods.

Literature. (10 .weeks.) : meth=
ods (2, weeks)

Composition 2
Arithmetic 3
Geography 3
Physiology and hygiene 2
Drawing and manual t raining_ 2
Elementary science 1

Educational psychology 1
Music 2

JUNIOR YEARcontinued.

85

l'eriods.
Choral practice 1
Gymnasium work 2
ObservatOn in model school -- 2
Morals and manners 1

SENIOR YEAR.

One Term-12 weeks.
Periods.

Literature 1

Composition 2
Constructive geometry
Geodaphy methods 1

U. S. history 3
Theory of physical training 0

Drawing and manual training__
Elementary science 0

Itilistory of education 2
Kindergarten principles 2
Principles of education 2
Choral practice 1

Gymnasium work .2
One Term-12 weeks.

Periods.
Methods In English 3
Methods In arithmetic 2
iethods In geography 1

U. S. history and methods 3
School hygiene 2
Drawing and manual training_ 2
Elementary science and methods_ 2
History of education
Principles or educatioin 2
School administration 1 2
Choral practice 1

Gymnasium° work 2

One Term-12 we&s.

Observing and teaching in public
schools-4i days per week.

Substitute and evening schbol service-
1 period per week (Friday after-
noons).

Conferences- 1 or 2 periods per week
(Friday afternoons).
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BRIDGEPORT COURSE OF STUDY.'

Stud lee. 40-minute !
periods. Hours.

English 200 t33Geography 120 i 80Arithmetic 00 60Principles of teaching 90 60General method 95 64History of education 45 30Psychology
Nature study 70 47

50 34Music 62 41Drawing 62 41Writing 62 IiPhysical training 62 41

I, OM 072Common school subjects 400 307Education and psychology 300 201School arts 248 164

Practice teaching not included In estimate.

ROCHESTER ( N. Y.) PLAN OF COURSES RY SESIF.STERS.

(Number of periods pt week indicated by figures.)

NORMAL.

First year:

First semester.

5
method 2

anagement 2
n method 3

training 3
!dug 5

2
limits' training.

,Second year.

Second semester.

History of education. 4
leading method. 2 I

ith metl,' method 3
Physical tmining 3
Drawing
Music 2
Observation 2

First semester. Second Semester.

Language method 3
Nature study 5
Geography method 4
Manual training and

sewing 5
Physical trahring 3
Music 2
Observation 2

Teaching In the grades.

Music 1

KINDERGARTEN.

5psychology
thod ..... 2

anagement 2
Kindergarten method 3
Physical training. 3
Drawing 3
Music 2.2
Manual training.

Illetoryof education 4
Primary methods 2
Nature study 4
Kindergarten method 4
Physical training 3
Drawing., 2
Music 2
Observation 2

Teaching in the kin-
dergarten and pri-
mary grades, kin-
dergarten method.. 3

Mule 1

Teaching in kindergar.
ten.

Kindergarten method 2
Music 1

Psychology a
History method..., 12
Kindergarten mothwi f 3
Physical training 3
Drawing 2
Music 2
Manual training. 5
PenmanshIp 2

PRIMARY AND KINDERGARTEN.

MomPIspent ieteang f n dr -
garten.

History of education 4
Reading method ... 2
A rithmetic method 4
Physical l training... 3
Drawing 2
Music 1
Kindergarten method 4
Nature study . 4

GcM,_ 3
Kinaerpnen matim4 .3

Morning spent In
teaching grades.

e method 3
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SCHOOL OF PEDAGOGY, PHILADELPHIA; 1911-12.

FIRST YEAR.

I. Technical Courses.

History of Education.First or secondlerni: Orieutal:Greek, Roman, and me-
dbeval education, and the educational movement In Europe since the Ren-
aissance. Outlines of educational theory in the nineteenth century. Three
hours.

,General Pedagogy. First or second term: Two hours.
Special Pedagogy.Principles and methods of instruction in elementary schools:

Two hours.
School LaFirst term: One hour.
School Administration. Second term: One hour.

II. Scho luet!c Coureee.

Required.

Psychology.First or second term : General introductory course: Three hours.
Logic. First or second. term: Two hours.
.Geography.First term: One hour lecture. Two hours laboratory. One hour

recitation.
physiology.Second term: One hour lecture. 'Iswp hours laboratory. One hour

recitation.
Government.First term: American Government. Second term: SlunicIpal

government. Three hours.
English Composition. First term: A theory of English usage. Second term

Exposition and argumentation. Two hours and a conference.
Drawing.Drawing and modeling. Two hours.
MUsic.Vocal music. One hour.
Physical trainingFirst term: One hour. Second term: One hour.
Penumuship.First or second. term: One limn:.

Electives.

10
Mathematics.First term: Advanced algebra. ,Second.term: Plane analytical

geometry. Three hours.
Ilistory.First term: English economic history. Second term: American eco-

nonife history. Three hours.
English Literature.Firat term: The drama before Shakespeal.e. Second terip:.

Six comedies of Shakespeare. Three hours.
Optional Electives. -= Senior advanced courses lu Greek. Latin, German, or

French. Beginners' course In Latin. Two hours. (Omitted in 1912-18.)

SECOND YEAR.

I. technical Courage.

Comparative Pedagogy. First or second term: Two hours.
Special Pedagogy. -7' incipies and methods, practice-teaching knd observation

work. Lectures hour. Teaching in the school of practice. Five
hours, Conflrences. Two hours. Systematic observations in elementary
scl400ls. Special a nts.
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II. Sokoto** Courses.

Required.

Social Science. First or second tern)! Sociology and ethics. Two hours.
Educational Psychology.First or second term: Chad study. Two hours.
Philosophy.--First or second term : History of modern philosophy. Two hours.
Drawing.One hour.
Music.Vocal music. One hour.

Electives:

Mathematics.First and second term : Analytical geometry and calculus. Three
hours.

General Biology.One hour lecture: to hours laboratory.
'Advanced Phyelology.One hour lecture: two hours laboratory.
Botanr One hour lecture; two hours laboratoiy.
Advanced Geography.Three hours.
Economics,First term: Economic theory. Second tetra: American economic

problems. Three hours.
Political Science.Iiirst term: Municipal government. Second term: American

political theory. Three hours.
English Composition."First term : The narrative. Second term: Description

and versification: Two hours and a conference.
English Literature.Spenal aspects of nineteenth century literature. Three

. hours. .

Teachers' Playground CourseSecond term : Theory and practice. Three
periods weekly.

BALTIM0RE,TEACIIE/18' TRAINING SCHOOL.

COURSE OF STUDY.

It is intended that the first semester should be primarily cultural' The
student is sot ready to take the attitude of a teacher.* The first attack upon
work ina new division of the school involves, however, many problems of
apprenticeship and is especially favorable for developing a more experimental
and liberal attitude.

At the beginning of the second semester all members of the corps cooperate'
In assisting the- student to organize material from the standpoint of 'the
learner's.needa The second and third semesters have their major emphasift
upon apprenticeship.

There seems to be good reason to prefer that practice teaching be done during
the third semester. When this Is not possible, the course outlined requires re-
adjustment to its advantage.

In the fourth semester the minors of culture and apprenticeship are of great
Importance, bait Is desired that the chief interest should Ile in the responsibility
of the student for her own health, habits of work, knowledge of conditions and
standards, and attitude toward life.

A convenient' grouping of the courses is under the following heads: L
General coursesAssemblies, etc. II. Educhtion and hyglexr. III. Partici-
pation and practice. IV, 'Elementary- school subjects. V. School arts.

p. SO.
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Division IL Education and Hygiene.

Education 101. irgt term--Junior year.

A Study of the Interests. Activities, and Occupations of Children and Older
Students.

A beginning is made in sonic observation and introspection on the part of
the student with reference to his own methods of studying, taking notes. re-
citing. etc.

The characteristics and needs of children at various stages of development
are studied. as well as the means used to meet these needs. This involves a
consideration of the home and of such institutions as the day nursery, the
kindergarten, the Montessori school, and the elementary school.

'It is desired that the student shall become intimately acquainted with chit-
tfren as individuals and in groups, but shall have toward them other relations
than those of the teacher.

Past and present attitudes toward such matters as instinct. habit, study,
punishment. discipline. etc.. are discussed.

Acquaintance is made with journals, texts. and reference books, and with
the use of graphs and other means of comprehending and stating the material
of most significance at this stage.

Assignment is made of problems In child life, school records, the use of
grapliti. etc, which can be worked out with advantage during the student's
second term's work in the classroom,

BettsThe Recitation.
Colvin and BagleyHuman Behavior.
KirkpatrickIndividual ,in the Making: Fundamentals of Child Study.
McMurryflow to Study.

Reference books:
BurnettThe One I KnoW Best of All, etc.
ColvinThe Learning Process.
DeweySchool 511(1 Society.
BOAdolescence.
JohnsonEducation by Plays and Games.
MontessoriMontessori Method.
RoweThe Physical Nature of Child.
ShinnBiography of a Baby.
TannefThe Child.
VandewalkerKindergarten in the United States,

"Wiggins-Children's Rights.

Education 102. Second term,Junior year.

An Introduction to the Study of Psychology.

Definitions, divisions, methods, and field of psyclIbloKv are presented. A
study of the ?unction of consciousness is made; also,of its aspects antprocessee,
including structure, the divisions of the nervous system, and of the neuron
with the function of its parts. .

Stress is laid upon the study of such topics as attention and interest in-
stinct, and habit in relation to consclousnesg and upon the processes of senate.
don, perception, memory, sad constructive imagination; also upon the definition,
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of>description, characteristics, function, laws, and training of the various activi-
ties.

Textbooks:
Colvin and BagleyHuman Behavior.
Pill§buryEssentials of Psychology.

Reference books:
AngellPsiychology.
DeweyPsychology.
Hall Founders of Modern Psychology'.
James Psychology.
MtinsterbergPsychology and the Teacher.

Edueatiim 103. Third termJuniw- year..

Nbife in the School.

During the third term the' point of view of the teacher 19 emphasized and
the problems studied center in the school. The meaning. motive. .and function
of education, the curriculum Lu the broader and narrower senses of the term,
and the methods used hr learning and teaching are the most important topics.-

A study Is made of the types of lessons and plan making, with especial
stress upon the psychol4icni organization of subject matter, presentation, and
motivation of the lesson and the types and form of questions/

In school administration the most immediate needs are discussed, as the
organization and control of subject matter, class habits and ideals, and physical
conditions.

During this term there is an especial effort, to coordinate all the work on
plan making in the several departments in order that each instructor may make
use of what others are doing and that the net results may be most readily
serviceable during the student's fourth term of preparation for senior practice
teaching.

Textbooks:
Colvin.
StrayerBrief Co u'rse in Teaching Process.

Reference books:
BagleyThe Educative Process.' .

ChartersMethod of Teaching.
HallAspects of Child Life and Education.
MillerPsychology of Thinking.
ThorndikePrinciples of Teaching; Education.

Education 104. Fourth termJunior year.

Experiments In Psychology.

, By the end of the third term the student Is able to use the material in the
works on psychology and child studi, with some degree of econong. Study Is
made of types of imagery and varTrflon In reaction time. Assistance is given
in the understanding and use of some of the tests for measuring penmanship,
theCourtis tests in arithmetic and English. etc. It is not expected that
students can become proficient in the work in so brief a course, but it is
desired to help them to follow intelligently experiments that are carried on
and to read with appreciation such journals as the Journal of Educational
Psychology, the Psychological Clinic, etc.
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Reference books:
Courtis TestsCommon Test.
SeashoreElementary Experiments in Psychology.
Rusklutroductiou to Experimental Psychology.
StarchExperiments in Educational Psychology.
StoneArithmetical Abilities.
TitchenerPrimer of Psychology.

Education 105. Fifth G r screnth term$onior

Principles of Teaching.

41

A further study of plans. especially inductive and deductive analogy; motiva-
tion, with stress upon initiative on part of the student ; presetting( o and use of
subject matter as a means rather than as au end; and the art of iltMstioning
lending to greatest Individual initiative.

In school administration are presented various phases of school relation:*
and obligations; divisions of class which afford the best possibilities for in-
dividual development some study of standards; new tendencies and require-
ments in publie schools.

Textbooks: StrayerBrief Course In the Teaching Process.
Reference books:

BoltonPrinciples of Teaching.
ChartersMethods of Teaching.
DuttonSchool Management.
KingEducation for Social Efficiency.
BettsSocial Principles of Education.
RoweHabit Formation.
SpencerEducation.

q Education 106. Sixth or eighth termSenior Var.

The Reconstruction oft-tkperience.

The course is best given In the last term of the second year. When it is
taken In the sixth term some modifications are necessary.

It is intended that the student be given assistance in rounding up and co-
ordinating the meaning of the various courses and other experiences'of the
two years. andeln formulating an attitude toward some of the more important
school and other social problems. The work done is chiefly in psychology, but
much emphasis Is laid upon ethical considerations.' A study is made of the
relations of mental processes and fatigue; the will as related to other forms of
doing; the significance of interest and einotion; various theories of emotion;
reasoning in its use of judgment, conception, and other process; the selt-and
the development of character. Some attention is given to the (Attica t on life
of various educators of the past and present.

Textbooks : Pillsbury.
Reference books:

Dewey and TuftsEthics.
DeweyInterest as Rioted to the WillMoral Principles Underlying.

- Education; How we Think.
HydeThe Teacher's Philosophy.
PalmerThe Teacher.
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Outlines and Plans.

Each clans teacher Is expected to give instruction in the mat tu.., of repre-
sentative plans for both primary and higher grades. Owe...plan made by a stu-
dent for each of the large divisions of the course of sty g to be filed by the
teacher with the principal during the third term. Early In the fourth term
students will present plans made, together with other evidence of fitness for
undertaking practice teacIdL,;, to the teacher of practice to whose classes they
have been assigned.

During the fourth term each teacher of practice will file with the principal
one representative plan. Further work will be done in the various subjects.
so that by the end of the junior year students will he able to make economi-
cally plans needed in their tenching.

Especial attention should he given in the plan 'making of the second semester
to the necessiti, if planning for real situations involving real children. The
participation Foil of the year should be made to contribute to this end.

Education ill, 112, 113, 114. Principal's conferences---,Juniar year.

These conferences l'ary according to the needs of the various sections.
The object is to afford regular opportunities for a!I students to confer upon

questions, problems, and difficulties, and to attempt to detbrmlne the relation-
ships of the several departments. A study is made by each student of one local
social institution and of a similar institution located outside of the Stag

The conferences are conducted with especial reference to preparation for
participating in teachers' meetings and experience is gained in locating and
using material of-value in such meetings as the reports of the United States
Bureau,of Education, city and State school systems. educational organizations
as the National Education Association, book reviews, the Cyclopedia- of Ethics-

,tion, etc.
Some time is given to stating cases which present concretely problems in

school etiquette and school ethics.
ttNftkh attemion is given to educatAtal mei other periodicals, espe4ly the

Survey.

Education 115, 116, )17, 1f8. Principal's 'conferences--18enior year.

The conferences during the semester of practice teaching are largely indi-
vidual. During the other half of the year the work follows tie general plan of
the earlier courses.

King's Social Aspects of Education Is used as a textbook. and there is much
reedit* in the works of authors who emphasize the social responsibilities of
education. Each student selects some field in which he can be of special service
to the entire class.

Education 123. Fourth ter-toJunior year,

History of Education. . \
During the first and second terms in all departments, but especially in educe-

lion and history and in the,work of the teacher of the history of educatiog,
them is a constant presentation .and discussion of educational problems with
reference to their' historical baCkground

At the waving of the third term this material is coordinated and organised
nolhat the Auden! basoom!tdar of the present-day situation in school: mitten
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and the developments of the ehichteenth and nineteenth centuries most closely
related to the present.

Following this work is a study of primitive education and of the systems of '
Asiatic countries, Creecd, Rome. and the medieval period.

Education 125. Fifth or seventh tertnsRen!or year. p

On the basis of what has been done lu the junior year, a systematic study is
undertaken of the place the school and other educational institutions has had
in history, with especial reference to the period since the Renaissance. Much
time Is given to the study of the writings of the great edueators and to the
social and economic conditions out of wink' the various subjects of the
curriculum have arisen.

Hygiene 101. First term-41000r year.

The work of this term has two main objects: (1) To aid the students to an/0
underistanding of some of the more importantrproblem§ of personal hygiene as
indicated by the reports upon the examinations made upon them by the exam-
ining physicians; (2) to introduce them to the book and-journal material on
school hygiene.

9luch'of the housekeeping in the school, including the haling of water and
the preparation of a simple noonday luncheon, is cared for by the students as a
part of the Work in hygiene.

r

Hygiene 102. Second term--Junior year.
I

The time spent by students during this term in close relations, with children
In the schoolroom is used in the hygiene periods to organize some standard ref-
erence material for present and future use in elevating and bettering conditions
imscicools. Acquaintance is made with the work of the janitor, the school physi-
cian and nurse,ttile district mimes, the health department, and other agencies of
importance in the control of health conditiOns.

Hygiene-103. Third termJunior year.

The dniphasis in all departments this term upon the work of the teacher in
Instruction and .other school work leads to voPeration with the teacher of
physical training In the preparation of plans for exercises lu the classroom.
the gymnasium, the playground, and the home.

Hygiene 10k. Fourth termJuniot year.

The experiments i ychology made nt this time In fatigue and related fields
are made use of. Before the end of the year each student works out a schedule
of 108 hours for I) child and for a teacher.

The work of such organizations as the Boy Scouts and the Camp Fire Girls
is referred to and a brief course given in first aid to the injured.

Hygiene 105 and 108. Fifth and sixth or aerenth and eighth termsSenior year.

The work of the juniorvear is gone over in the light of later experience during
the vacation and In teaching. The material collected is organized into a hand-,
book, which the teacher can have at her desk for reference in the ordinary
course and in the emergencies of her *ork.
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Division III. Participation and Practice.

Participation (0 /. First termJunio year.

Term I. Introduction to a Study of the School.

Observation periods. excursions, conferences. and I't'ports. Observation trips
to high schools, kindergarten. and grade classes; trips to special institutions
within and without the school, such as the dental clinic, dispensary, parental
school, city hall, courthouse, customhouse, etc.

Participation 102. Second feral Junior year.

The Study of a NeighborhoodComm Unity and its School.

The members of the junior clasiare assigned in groups of 6 to 10 for Intimate
work under the direction of the teachers of practice. Suggestive studies are
wade of the resources of the neighborhood in nature, art, recreation. industry.
home life. civic institutions; etc.

Acquaintance is gained with special features of the particular schools, as
cooperation with parents' organizations and the municipal art league, ride (en-
ters. equipment for playgrounds, automatic fire extinguishers, vacuum cleaning
apparatus, etc. °Diagrams drawn of the locality, the school grounds, building.
classroom, -etc. 'Computations made of the play space. air space, and light
available as compare( vith determined standlyds.

Pa pation 103.'7'hird termJunio year,

The Curriculum as a Social Growth.

The aim of thi course is to coordinate the work done In all departments*
during the flrat ba year and to assist the students to organize the larger move-
ments of the eleme ary course of study to serve as a background for the plan-
making which is eta tufted by all teachers at this time.

Participation 104. Fourth termJunior pear.

Preparation for Senior Practice Teaching.

The assignment in groups for Term II is made, as far as possible, to home
neighborhoods in order to give the students the opportunity to work in fields
with which they have at the start some acquaintance.

Participation 105, 106. First and second termsSenior year (for some students
third and fourth terms).

Special Teaching Problems.

During the half year of teaching some time is spent by students Individually
and In.stnall groups In the study of educational situations which will lead to
more thoughtful consideration of their Immediate problems In wider relation-
ships. Visits qte made totclasses In practice salesmanship under criticism In
store schools, to the classes of expert teachers in private and public schools,
to college crosses. working in subject matter of especial significance to the
student, etc.
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Participation 107, 108. Third and fourth termsSenior year (for inme students
first and second terms).

Students are helped to round up what knowledge they have gained of the
city school system, and to determine what studies and visits are needed to
supplement this and to make it more effective.

Practice teaching 111, 112. First and second termsSenior year (third and
fourth terms for some students).

One semester of the senior year is spent In residence in the elementary school.
Regular conferences are held both within and without school hours, in which
there nre-discussions of problems centering in the teaching, but invol,ing obser-
vation, study, invesligatiom. and conference with various persons.

Before completing the course a student must demonstrate her ability to meet%
practically the various situations arising In a classroom and for some period
of time to conduct the work of a class independently.

Division IV. Elementary School Subjects.

COVRSES IN EN(II.1811.

English 101. First termJunior year.

The first problem of instructor and students in the English course is to
determine the working possibilities and actual achievement of the various
students in composition, reading. tilde taking, outlining, reading aloud, 4public
speaking, reciting, spelling. penmanship, etc. To accomplish this end, class
and Individual conferences and tests are used, and a record is made of the
results. in such form that all parties concerned may have the advantage of
knowledge of individual differences.

On the basis of these studies the students are classified ado working groups.
decording to their ability to act independently and their need of instruction and
assistance.

Early in the course a few periods are taken to g11111 acquaintance with the
resources and the organization 4 the school library.

knglish 102. Second termJunior year.

Tlitkwo main objects of the work of this term are to develop a common-sense
view of the use of " Everyday English" and to gain an acquaintance with the
English course of study in the elementary schools of Baltimore. Some attention
is paid to thetcourses given In other city systems, and further use is made of
the organization of the first term, especially as it concerned elementary and
secondary studies.

English 1%3. Third termJtmior year.

The work of this term Is neAsaarily more definitely specialized and stresses
apprenticeship. Much time is given to the transfer from outlines of subject .

matter to the statement of subject matter. Lesson plans are worked out for
both primary and grammar grade classes.
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English 104. Fourth term -- Junior year.

During the second and third terms the students have had some contact with.
a large number of elementary textbooks. In the fourth term some classification
of the various types of readers, language books, etc.. is undertaken. Reviews
and comparisons of books are written from the standpoint of the teacher, who
is culled upon to make recommendation of new texts.

Reading lists are made for children of various ages and Interests; also for
adults. The public and tither libraries are studied from the standpoint of the
needs which they recognize and attempt to meet.

English 105. First or third termSenior year.

The books on the teaching of English used during the jtogior year are gone
through More systematically, in order that each student may have an organized
body of principles of English teaching derived from his experience in the sub-
ject and closely related to it. lie must prove that he Is able to find and use the
reference, periodical, and text material of the department.

Much time is given to the courses of study used in other schools.

English 106. Second or fourth termSenior year.

In the last term the emphasis is upon the individual and his future work in
English. Whatever acquaintance the student hasUlth other languages and with
Anglo-Saxon, and especially middle English, is used to aid him to regard lan-
guage as a changing, growing tool of communication.

Some time is given to the announcements of English courses in nAmal
schools and in universities, and special study is made of the possibilities open
to these students for further growth by the use of libraries, clubs, extension
classes, etc.

(VOW:W.8 IN HISTORY. V
//ittlbry 10/. First terniJunibr year.

As in the other departments much time is given during the first term to de-,
termining the status of individual students in history. A record is made of the
work.that each student has done and also of his command of background essen-
tial&

A beginning is made in local studies centering in laltimore and Maryland. A
sprial. syllabus is provided for this work in local history and geogriphx. Ex-
peditions are made in connection with the course in pnttticipton.

History 102. Second termJunior year.

The work of this term includes n continuation of local studies and an Investi-
gation or the Baltimore course of study ,In history for elementary schools.
History is considered as the center of humanistic studies and as a 'subject re-
quiring acquaintance with simple and fundamental occupations and activities as
well &s with the more highly developed aspects such as politics, art, and re-
ligion,

History 103 and 104. Third 'and fourth-termsJunior year.

During this term the student Is expocted tO reach the point where he can
think through and state the local cola* of study in history.in its various as-
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pects as America, Europe, Iiikrstry, art, religion, war, education, the home, child
life, woman, etc.

In the pine making the aim is to show the necessity of extensive background
knowledge which the particular plain In a sense indexes and adapts to the
needs of a particular group of children known to some extent to the student:
These plans are concerned as well with simple social situations as with more
complex historical material.

During the fourth term the student's control of.socIal material is further
tested by his experience in participation work in the grade assigned.

History 10,5. First or third termSenior year.

Mace's Method in History is used as a central text in assisting the student to
organize a system of principles of history teaching. A number of courses of
study in history are criticized and comparisons are made with referepee to the
proportionate amount of time given In various school systems and the divisions
of history which receive the most consideration.

w

Hie 06. Second or fourth termSenior year.

An attempt is made in this closing term to diticuss history in its relation to .
the individualis needs and development. In a very limited sense the work has
to do with those problems which willorequkre further study in ethics, sociology,
and economics.

Mathematics 101. First termJunior year.

The object of this term's work is to determine the status of the individual
students in their use and control of arithmetical processes and methods. Tests
are given to find out proficiency and special needs. Each student makes a rec-
ord of the reftbits if this diagnosis and of the requirements which 4st be met
in order to-do efficient work.

Some time is spent upon the special mathematics required in ordinary adult
life and especially in the home and school, as the keeping of personal accounts,
the use of graphs. the mathennitical knowledge and practice nedded to use
weather records and other information commonly found in newspapers, maga-
zine articles, institutional reports, almanacs. etc. -

A brief but comprehensive survey is made of the mathematics courses given
in the various secondary schools.

4
dtathematies 102. Second term--Junior year.

The place- of mathematics in the lives of children and those- adults who do
not reach the higher mathematical studies is discussed. The elementary course
of study is gone through in order to determine what mathematical facts and
processes are neetted in the various grades.

The major stress is upon determining and Improving the habits and methods
of students in the fundamental operations and processes of arithmetic.

Mathematics 103. Third 1ermJunior year.'

The child's need Of mathematics al various stages of development and the
best method of assisting him to the control of its processes is the object of
this term's 'work.'
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Mathematics 104. One termSenior year.

Further acquaintance is made with the present status of testing mathematical
work by Amain; of Stone's Arithmetical Abilities, the Court Is Tests. etc. The
most economical methods of.keeping school records, tabulating results of tests,
marking papers, the use of medians and averages, etc., are considered.

Ballimo're Teachers' Training School course of study.

6ub$cets. Junior. Senior. Total.

Credits. Credits. Credits.Education 20 11 I 31

Child study and psychology 12Principles of teaching 0History of education 7
Principal's conferences and social education 6

Hygiene 4 2 6Participation and practice.

imGetout inn

1 13 49

9Practice 40

8 4 11
English 12 6 1 4Geography 6 3 0History 6 3 9Nature study 4 1 6Art 4 2 6
Manual and household arts 2 1 3Mick 4 2 6Physical trainbtg 4 2 6

Total I 80 60 ISO

NORMAL TRA I NI NO SC 11001,1001,

JUNIOR.

A..
. Periods

a week.

FOR ( UIRI.S, READIN, PA.

M.
Periods

week.
Ethics 2 Child literature and English 4
Child literature 4, Child study
Psychology 4 Principles of school management__ 2
English grammar 2 Nature study 2
Nature study 2 History 9f education 4
General principles of method 2 Geography with special, tuethoci_.. 2
Arithmetic, review 4 U. S. history with special method_ 2

- Music 1* Music 1
Drawing a 1 Drawing 1
Penmanship 1 Penmanship 1

Physical culture 1 Physical culture 1

Manual training___,. 1 Manual training 1

25 25
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NORMAL TRAINING SCLIOOL FOR GIRLS, READING, PA.Continued.

SENIOR.

A.
Periods
a week.

B.
Periods
a week.

Rhetoric and English composition_ 1 Rhetoric and English composition_ 1

Zoology 2 Botany 2
Observation 8 Observation 3
Practice 4 Practice
Critique 2 Critique 1

Special problems in management__ 1 Special problems in management 1

Special methods in principles, read-
ing, and language

Special method in primary read-
ing, language, and number 1

Special pet had in it t c__ _ 1 Special aiethoil in arithmetic and
Music 1 mensuration 2
Drawing 1 Professional rending and book re-
Penmanship 1 view 1

Physical culture 1 Music 1

Manual training 1 DraVing 1
Penmanship 1

25 Physical culture 1
Manual training_ 1

25

CARROLL ROBBINS TRAINING SC11.00L,,TRENTON, N. J.

Rcuular course.
FIRST YEAR..

First term.

Subjects. Recita-
tions.

Outside
study.

Second term.

S'ubjects.\
Recita-
tions.

Outside
study.

Hours per Hours per
week. week.

Log.Englii csh 3t
3
19

Science 2 2 '
Primary methods 39 29
Drawing 1 1

Music i 1

General geography
i

. 2 29
Penmanship I; 1

Manual arts 1 1 It
Physical training I

eadR ing and voice training :

Games 111

2
1

Total 209 159

Psychology
English
Reading.
Science
Methods In geography.... -...
Music .
Drawing
Methods In mathematics
Manual arts
Observation and teaching__
Critic class

Total

Hours per Hours per
week. week.

39 3
2 19

1

2
2 2

29
1

f
1

9
2

1 19
5 3-6

is-sa

SECO:44) YEAR. -

Child study

'English
History of education
General history
Drawing '
Mimic
Domestic art
Physical training
Observation and teaching
Critic class

Total

33

3 19
2 ' 3

r 2 3t
*

1
1
1

11

51 6-7

229 18-20

Philosophy of eillicat ion
Professional reading .
Methods in history
Music
Educational sociology (10

weeks)
School management and

school law (10 weeks)
Drawing
Methods in mathernatIM...
Games
Observation and teaching.--
GIME. class
Clinic

Total

2

a

39

2
2
6

1

3

8

239 18-20

60457°-167--4
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Cuaou. Romme TRAINING SCHOOL, XRENTorr, N. J.Continued.

Kindergarten.
FIJ1ST YEAR.

C

First term. Second term.

Subjects.
I

Recite- ; Outside
1.1(0. I study. Subjects.

1

Recita-
lions.

Outside
study.

(Same al regular course,

I

peen above.)

Psychology
English
Science
Methods In geography (10

weeks)....
Music
Drawing
Methods in mathematics
Manual arts
Mammal work (kindergarten)

(10 weeks)
Gifts and occupations
Observation and teaching
Critic class

Total

31

21

11
1

11

2
1

31i
2

-4

3
14
2

21

2
If

2
3

721 Is

Child study
Clinic
English
History of education
Drawing
Music
Domestic art
Physical training
Gifts and occupations ...
Kindergarten theory
Observation and teaching
Critic class

Total

SECOND YEAR.

3

3
2
1

1

,

3

li
3
, 4

i

i Philosophy of education
Professional reading
Educational sociology (10

weeks)
School management and

school law (10 weeks)
Drawing
Clinic

21

34

3
141

3

.
2

2
14

If Mother play and kindergarter.
34 21 program 31 21
51 5-7 Games 2 1

Observation and teaching 6 5-4
Critic class

211 17-19 -Methods in history (1.6 writs) 31 3
Musk 1

Total 251 18
...

$ABIIINOTON NORMAL SCMOOL No. 2 (CouoRED).

Proposed distribution of time in rcgular course, 191E-13.

Subjects Hours.
Per cent
of whole

time.
_.......

Psychology
History and principles of education

IRS
Ira

Child study 51 2
Principles of teaching 90Englishin toto 324 15
Logic 36
School management and school hygiene 36
Physiology and personal hygiene 36
Gardening and nature Rudy.. 36
Penmanship 36
Primary methods: Number, leading, geography, spelling, nature study, language,

phonics .w-
252 1 1

Proittice and observation 25
Specials: Drawing,'music, pleysical training

r264

15
Lectures by authorities and study under faculty guldens,. 100 84

Total 2,160 100
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CLEVELAND Nosui AL

JUNIOR . YEAR.

TRAIN INO

Fait term.
Periods.

Psychology -P 3
Reading and phonics_ _ 3
American literature 3
Composition _

United States history 3
Blementary school science, '3
Music 2
Drawing '1
Physical training 2

21
Wolter term.

Psychology 3
Method of the recitation 3
Juvenile literature 3

conityosi ti on

United States history 3
Elementary school science
Music
Drawing '1
.Physical training 2

'3

spring term.

PsyVtology (child study)_.
Meth d of the recitation
lrithu tic
Reading nd methods
Compositio
Geograph? 3
Elementary school 13

Mtisic 1

Drawing 1

Physical training_ 2

21
NOTE. Observation (Informal) in each term', once a week.

20

0

3
3
2
1

science_

Smoot.. 1910-11.

sElylos YEAR

Fall term.
Periods.

Arithmetic and methods 3
Classroom management 3
Literature 3
Geography
History methods primary

methods
Penmanship
Civics 3
Music 1
Drawing
Physical training 2

22
iViafer term.

Ilistory apd principles of educa-
tion 3

Grammar 3
Geography methods or langtmee
methods 113%.

Physiology 3
Music 1
Drawing
Physical training 2
Observation 2

19

Spring term.

Practice at Case-Woodland and Wil-
son schools.

Exercises in spelling and pronuncla-
tlion under the,directiou of the superin-
tendent.

Chorus singing (unprepared) by all
students, one hour a week in the spring
term.

IOne (double) laboratory period not prepared.
Primary methods and language methods for those preparing for drat and second

grade work. History methods and geography methods for those preparing for work above
mound grade.

'One period not prepared; one period of reports prepared.
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%TOLEDO (OHIO) NORMAL SCHOOL COMM

JUNIORS.

Pirst semester.

Psychology 20 weeks, 1 hour daily.
Methods in reading and spelling 10 weeks, 1 hour daily.
Methods in language and grammar 10 weeks. 1 hour daily.
General methods: 4/111

Principles df teaching..
Principles of questioning
The lesson and its parts

I weeks.

Illustrative lessons Throughout- the year.
Methods in geography, and fall nature study 15 weeks, 1 hour daily.

Second IteMester.

History of education 20 weeks, 1 hour daily.
Methods in arithmetic 20 weeks. 1 hour daily.
Methods in history with story telling 10 weeks. 1 hour daily.
Methods in spring naturestudy 10 weeks. 3 hours weekly.
Special branches: Physiology, physical training,

drawing, music, and woodwork 1 hour weekly throughout
the year.

SENIORS.

Practice in teaching:
First division

Substitute first 10 weeks of each semester.
Trainsecond 10 weeks of each semestei;

Second dixision
Train first 10 weeks of each semester.
Substitute second 10 weeks of each semester.

Students who can not train in practice room will. if possible, be placed with
teachers In other buildings the second five' weeks of the term.

Each division at Jefferson School will have one recitation in the morning
and one in the afternoon. woo..
Theory : Philosophy of teaching, with methods of

ethical training 20 weeks. 4 hours weekly
School management 12 weeks. 4 hours Weekly.

All substitutes not on duty lire required to be present at recitation. Each
senior to read and review five books from a specified list, one each
on Pedu BY, history, literature, nature, and art.

General criticisms and analysis of lessons one hoar weekly. Observation as
assigned. Drawing one hour weekly throughout the year. Music one hour
weekly throughout the year. Sewing and wood carving' one hour weekly
throughout the year.

OUTLINE OF WORK OF THE INDIANAPOLIS NORMAL SCHOOL.

The course of study or work is a two years course. The first year Is given
to the work of the normal eckoo1 proper. Here the course is in the theory
and practice of education. The second year Is given to teaching under the
direction of a director of practice. At the end of the second year the yoturg
woman may receive bar &Nom,.
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FIRST TELIL

68

In the first year the course of study is substantially as follows:

Textbook; Quick's Educational Reformers.,

week (40 weeks). This is prepared work. The textbooks are James' Shorter

Think; Bagle,y's Educative Process; Thorndike's Psychology and Principles, of
Course, Talks to Teachers; Judd's Genetic Psychology: Dewey's How We

Teaching.

used: Shaw's School Hygiene.

Psychology and principles of education.Five hours of 45 minutes each per .

Studies in general method.Four hours per week for 20 weeks. This work
Is prepared. Texts: Hinsdale, Mc Murry, De Gann°. Strayer, Bagley, and

History of education.Twice a week for 6 weeks. preparedThis is p work.

School hygiene.Two hours a week for 16 weeks. Prepared work. Text

Thorndike.
Reading and itteraturc.Two hours per week for 20 weeks. This work in

general is prepared. Texts: Huey's Psychology and Pedagogy of Reading and
material used In elementary city schools.

Geography.Four hours per week for 20 weeks. This is prepared work.
Texts: Dryer's Bbysical Geography; Dodge's Ser(es of Geographies; Robin-
son's Commercial Geography, supplemented by 'other geographical material'

Physiology and hygiene. One hour per week for 40 weeks. Prepared work.
Text: Hough and Sedgwick. Observation and lectures also given.

The texts listed are supplemented by educational monographs and magazine
articles. All of the texts are used as sources of material rather than as text:
books.

You>2g women in the first year also receive training in what we call the
"school arts." None of this work is prepared. This work covers the fol-

.
lowing:

Drawing. Three hours a week, for the entire year of 40 weeks, under the
direction of the supervisor of drawing. This work is done In the drawing
room of the director at Shortridge High School, one block from normal schooL

Manual /raining. Chiefly in woodwork, two hours a week the entire year,
under the direction of the supervisor of manual tral,ling. Work is done in
shop of No. 11, eight blocks from normal school.

Sewing. Two hours per week, for 40 weeks, under the direction of the
supervisor' of sewing.

Music.One hour per week, for 40 weeks, under the direction of the super -'
visor of music.

Pcnmanship.Ong hour per week, for 40 weeks, under the direction of the
supervisor of penmanship.

Physical traini99.One hour per week, for 40 weeks, under the direction of
the supervisor of physical training.

klementpry botchty' or nature atudy.An hour and a half per week for 40
weeks. Sometimes field excursions take the place of the clasaroomrecitntions,
when the time is extended to two hours or two hours and a half. Thesis field
excursions number probably 20 during the year. This work is under the dirge-1
Hon of the director of elementary science or nature stUty. Work is done in
laboratory of nature study. at Shortridge.

sTares Phy. Geog.; Gilbert t Brigham thy. Geog.; Mills International Geog.; Chia-
bolm's Com. (hog.; Adams's Com.`Geog.; Gannett'. Com. Goof.; FTyo's Geog., Which le
used in city idols.
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SECOND YEAR,

During the first half of the second year each young woman teaches a room
where she is under the immediate direction of the director of practice. This
room is a room normal in size, with the regulation number of children, and the
young woman teaches all of the subjects after some obserVation of the di-
rector.

Each director of practice has. two of these young women under her immedi-
ate charge, the two, as a rule, being in adjacent rooms. At the expiration
of the five months, or first half of the year, the young woman takes charge of
a school in a building as a rule remote from her director of practice. She
is still, however, under the direction of the director. At the end of this
second year's work, if successful, the candidate receives her diploma.' Some-
times the diploma Is deferred a half yearif a candidate is unsuccessful but
gives promise of making good in a. longer period of practice.

, CHICAGO TEACHERS COLLEGE.

ELEMENTARY TRAINING COMISE.

Undergraduate courses: Elementary
training course ; kindergarten, train-
ing course; industrial arts training
course; household artscookery, sew-
ing.

Graduate courses: Oral instruction
of the deaf ; instruction of crippled
children.

Necessary for graduation : 1 t majors. 18 minors.

A Major represents 100 hours of recitation.
A Minor represents 20 hours of singing, of 'gymnastics, or of general, shop, or

laboratory work.

FIRST YEAR:
Required: Majors.

Psychology 1

English 1
Geography 1

Mathematics__;__ _________ 1

Science, physical and biologtes.. 1
Arts, graphic and industrial_ 1

Minors.
Ethics_
Oral expression_
Music
Gymnastics_
General exercises and chorus_

1
1
2
4
2

hit

SECOND YEAR:
Required: Majors.

Education 1

Ijistory 1
Special method 0. 4
Physiology and

cation 0. 6
physical edu

Practice teaching 3
Elective in any department or depart.

merits 0

Required: Minors
Music_ 3
General exercises and chorus_

Stective is any department____
2
1



r
FIRST YEAR:

Required: Majors.
Psychology 1

Kindergarten
English 1

Graphic arts 1

Physical education and physi-
ology.and hygiene 0.6

Minors.

- Gymnastics 4

Music 2

Kindergarten music 2

General exercises and chorus_ 2

COURSES OF STUDY.

KINDERGARTEN TRAINING COURSE.

Necessiry for graduation : 11 majors. 16 minors.

55

SECOND YEAR :
Required:' Majors.

Education
Kindergarten
Special method 0.4
Science 1
Mathematics and geography_ 1
Practice teaching 3

Minors.

General exercises and chorus_ 2
Field science

Elective:

INDESTRIAL ARTS TRAINING comm.

Necessary for graduation : 14 majors, 16 minors.

FIRST YEAR:
Required: Minors.

Psychology
Graphic arts_ 1.5
Industrial arts 1.5
English 1

Science and geography__...___ 1

General exercises and chorus_ 2

Shop work
Elective:

2

SECOND YEAR :
Required:

Education

3

Majors.
1

Industrial arts 1.5

Minors.
History 1

Mathematics and science__ 1

Practice teaching 3
General exercises and chorus_ 2

Shop work 4

HOUSEHOLD ARTS TRAINING COURSE.

Necessary for graduation : 14 majors, 16 minors.

FIRST YEAR: SECOND YIAII:
Required: Majors. Required: Majors.

Psycpology 1 Education 1

English 1 History 1

Science 1 Scletice __ 1

Art 1 Ifousehold arts 2

Household arts 0 Practice teaching 8
Minors. Minors.

General exercises and chorus* 2 General .exercises and chorus 2

Gymnastics 4 Household arts 6

ScienCe 3

Art 1

ORAL INSTRUCTION OF THE DEAF.

ONE YEAR :
Retsina: Majors. Special

Special 4 Elective its ose departsesty,
Psychology 1

Practice teaching
. ;

Minors.
4

Majors.
1
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ST. PA17L TEACHERS' TRAINING SCHOOL.

The regular', professional course of.study,
following subjects:

two years in length, includes the

Hours. Hours.
Psychology 90 History and civics, review and
Pedagogy 90 methods 125
History of education 90 Physiology and hygiene 65
School management 40
Sociology 65

Nature studs,
Kindergarten theory 7(1

Reading, review and methods_____ 190 Music 100
Grammar and langauge, review Drawing 100

and methods_ 190 Penmanship 76
Geography, review and methods__ 190 Industrial training
Arithmetic, review and methods__ 125 Physical training 1;5

Observation and practice 400

THE BIRMINGHAM (ALA.) TRAINING SCHOOL FOR TEACHERS.

(Figures indicate number of periods per week.)

JUNIOR YEAR ELEMENTARY

First Semester.

SECTION,.

Second Semkster.

Psychology and child study 4 General theory of education 3
History of education 4 Kindergarten theory 4
Reading, literature, and expres- Geography and history 4

sion 2 Arithmetic 4
Physiology and hygiene 3 Nature study
.Language and grammar 4 Vocal music 2
Vocal music 2 Drawing and indukrial art 2
Drawing and industrial art 2 PhysicS1 culture 2
Physical culture 2 Primary work and observation__
Primary work and observation 2

SENIOR YEAR.

First Semester. Second Semester.

School management 4 School management 3
Social science 4 The school arts 4
Primary and intermediate methods_ 4 General method 4
Vocal music 2 Vocal music 2
Elementary art and design 2 Elementary art and design 2
Physical culture 2 Physical culture 2
Practice teaching. Practice teaching.

THE KINDERGARTEN SECTION.

For students electing to take the kindergarten course, kindergarten technicsw
including efts, games, songs, stories, and occupations, will be substituted for
such subjects as are taught especially in the intermediate and advanced grades

of the elementary schools. Members of the senior class will be assigned to daily
practice work under the direction of the supervisor of kindergartens.

r



COURSES OF STUDY.

SPECIAL COURSES. '

bfi

The report of the superintendent of the New York schools for
1910-11 urges the establishment in both the New York and Brooklyn
schools Of departments for the training of teachers to cure speech
defects.

.

The plan should be to select teachers in the regular corgis who have had n few
years of experience and who have shown talent and willingness to do special
work with mentally defective children or with children suffering from speech
defects and te, give them for three mouths the special training which they
require.

In 1912-13 the fotlowing course was given to 15 experienced teach-
ers at Brooklyn, who received their regular salaries during the time
of training:

BROOKLYN (N. 17.) COURSE FOR THE TRAINING OF TEACHERS OF UNGRADED C BBES.

(Time, 3 months.)
Hours.

Psychologywith special reference to mental deficiency 00

Physiologywith special reference to pathological conditions found in
school children 30

General lectures 10

Speechstudy of the curative treatment of defects and disturbances of
speech 30

Methods of teaching the beginnings of reading. spelling. language, writing,
and number i # 30

Story telltng 20

Class manngementIncluding observation In ungraded classes 80

Physical training eo

300

Manual training, after school hours, to suit individual needs of teachers. g

There is room for valuable'7,experimental work in the training
schools in the teaching of sex hygiene. However one may fees about
the.difficulties of presenting this subject to young childfen, or even
to high-school students, ,here would seem to be no excuse for per-
mitting young women to go into the school conditions and encounter
the dangers which they frequently meet there with no preparation
in this field.

RECITATION PERIODS.

ome city trebling schools have had the reputation of devoting
so much time to recitation periods that there was little opportunity
to students for developing in,-independent study and initiative.
There is a great temptation to yield to the immedieteiemands
.made by the Tiowded elementary curriculum and to meet the criti-
eisine the dower schoOlEi by more time in the training school upon
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the subjects under fire. In a large school, in which the students
recited nearly 30 periods a week, almost every teacher when asked
apart from the others what .was most needed in the school replied:
"More time for my subjects."

Dr. Brandon, in his report on Latin American normal schbols,1
notes this problem in Chile, where 16 to 18 studies are carried at
once, involving at times 45 recitation periods a week. In these
schools the teacher develops or dictates the lesson and the pupils
take notes or copy the dictation. The Chilean schools were formed
under European influenqe. Those of Argentina were established by
North Americans, and in them textbooks are used to a much greater
extent. The following quotation from Dr. Brandon suggests an
interesting interpretation of the number of schedule periods: "The
two methods can be traced pretty accurately by the greater or less
number of class hours per week."

The following table shows the number of schedule and study
periods-, also the number during which the teachers are occupied
with classwork in 30 schools.

Schedule and study periods in certain cities.

Cities' Schedule: Study
periods. periods.

Peridlls
teachers

occupied.

Akron
Albany
Atlanta
Baltimore:

White
Colored

Boston

Charleston
Bu
Charleston

20
24
25

30
30
30
N
30

2
6
5

4-8
5

2-4

20
24
25

17
17
16
10
25

Cleveland 35 10 15-18
Columbus 25 20
Concord 12 (All
Dayton 25 3

15Elmira 27 15
Evansville 24 10 20
Fall River 30 4 20-24
Fort Wayne btk 2.5 5 20
Indianapolis 30 7 12
Jamaica 30 5 17
New Orleans 30 2 22-24
Newark 25 3 20
New York 25 0 15-20

elphia 25 0 16-22
R oad 30 10 30
Rochester
Bt. Louis (colored)

25
as

2
5-6

15-20
25

Washington:
White
Colored

30
30

5
3

25
20

Watertown 24 0 ......
Yonkers 30 2
Youngstown (45) 20 (r) 22

1 Four afternoons tree.

COLLEGE ORADUAT1$ AND NORMAL "TRAINING.

It is hoped by many who have a wide knowledge of the elementary
situation that there may soon be possible such conditions as will place

120110fin 1.4nestlos. 1912, No. 130.



elementary schools in charge of teachers with preparation equi,v;-
.lent to a college course. Cincinnati is the only city which has reaChe-d '-
this standard. Cleveland provides a college section in which gradu-
ates of approved colleges spend one term of 13 weeks in practice
teaching preceded by a term given to the following schedule: Class-
room management, geography, general methods of the recitation,
history and principles of education, biologyeach three hours a
week ; music and physical trainingLe' ach two hours a week, and
art one hour a week.

In Indianapolis a liberal arrangement is made : "Young women
who have diplomas from standard colleges may be:given two years'
credit for such college work, provided they have had successful ex-
perience lirteaching in schools under supervision." A third year's
credit is added for graduation from the practice school.

In the section under colored schools an account is given of the
advanced course in- the Washington Training School (colored).

Two cities receive only advanced students, and the course given
is in the practice school. Cambridge, Mass., in 1884 opened the
Wellington Training 'School for Teachers, with a year's term of
service; 596 students have been enrolled, of whom 176.are teach-
ing in the Cambridge schools. They are paid at the rate of $300
per year for the first half year, and'.$400 for the second. half. Two
critic teachers and a principal have charge of the work. The sev-
enth and eighth gradesaie taught by experienced teachers. In 1911
there were 7 college, 13 normal-school, and 8 kindergarten gradu-
ates. Preference is given to graduates of the Cambridge High and /
Latin School who have also graduated from one of the Massachu-
setts State normal schools. There are about a thousiind ptipils in all
the grades and the kindergartens. Extra substitutes are assigned to
the school in order to make visiting possible.

Chelsea; Mass., has se, similar plan. Six students are received each
year. They are paid at the rate of $300 for the year's course. If
successful they receive a diploma, which makes them eligible for
regular positions when vacancies occur. The supervision of the prin-
cipal and of a critic teacher extends over their probationary period .
of one year, in which the salary is $500. In the training school the
grades one, five,"seven, and eight are taughfr by regular teachers.

A well-known experiment was made in. Brookline in 1895. The
following statement is made by Prof. Dutton:

I was permitted by the board of education to start a class In 1805. I con-
tinued It for five years, until I came to New Tort The that year I had%10
college graduates and the last year about 40. They were nil young women
but 2 or 8, and came from Radcliffe, Smith, Wellesley, and Vassar. The last
year they paid a tultitlai of $50 and gave their whole time to work in the sohoola
to which they were assigned. TWo afternoons a week they assembled for
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instruction in theory. As this was a private venture, it did not continue after
I left Brookline. I think there were not as many college graduates in the
Teachers College when I came here as I had that Ihst year. I have kept no
record of the class, and the members are scattered. A good (lumber are teach-
ing; some are married. It was interesting .because we were able to do as we
pleased. Some of those who were in the class have done brilliant work. I do.
-not know that there, has been any similar experiment, and at the time we
began few college graduates in New England were taking training, although
willing to consider priMary work.

PRACTICE TEACHING AND OBSERVATION WORK.

The work in observation and in practice teaching is one of the
most distinctive features of the training school. It is on the basis
of the work of this department that Dr. Sheldon used the term
"training school " to designate the institution which he founded at
Oswego, in order to distinguish it from the -earlier normal schools;'
which did not attempt the training of teachers in the actual practice .*,

. of their profession.
There are two strong tendencies in the schools: One is toward

apprenticeship and the other toward reducing apprenticeship to a
minimum. The pupil-teacher system in England placed the young
adolescent in a classroom and expected him by. imitation and learn-
ing by doing to become a teacher. The limitations and dangers of
this plan have led to various modifications. In ,State Vhools- the
large number of students requiring practice teaching and the limited
number of elementary pupils qvailable tend to red,ure ilie amount

," of practice teaching. In city schools practi3O teaching is often a
means of saving money, and so is less limkelt.';.'In the mater num-
ber of the city schools at least one-fourth the-two:Yeti& course is
given to this phase of training.

There are two types of work. gliPon case students are assigned
to the charge of critic teadherOinder iVhose 'direction they

into the .problems of tette:fa-Mg. the. more common
method. !Miler the other plioVach.'stitslept-ii.AsSigneci to work
with the principal. of -a-bui
quaintance with a varied type-Of n'
absent teachers and helper I
Naturally the latter plan
the principals are
supervision. New 'York Clik:and St. Louis are tl e mostlicttewoitly,
examples of cities Using this means of training. Principals '64 ele-
mentary schools sometimes prefer this plan because' by it they are'

111-, able to enter at an early stage into the training of teachers whNoin
later they secure vacaecies14thieir schools.

sa

dppotctunity to gain tic-
*ler *Orli ss'sul4itute for

nAl theVarious .classroomt.
ctoryin,a, large city in ;vhich

hly trii4ned amt. mi ilt of



PRACTICE TEACHING AND OBSERVATION WORK.

In schools in which the principals spend the greater part-of their
time in teaching this system has little to commend it, and,, even
under more favorable conditions, it is hard to see how it .can be
accounted equal to the plan which calls for specially trained teachers
who act as critics and guides. . The danger is that in many cities
the advance is not made Wjlidi one superintendent reports: "Here-
tofore the question has always been, 'Where do they need a cadet ?'
Now it is, 'Where will the cadet get the best r'aining? 'Z'

The main difficulty in this more common method comes from
the lack of higher training given to these critic teachers. It is
shown elsewhere (p. 83) that the requirements' in preparation and
the remuneration of these teachers are almost "without exception less
than those of "theory" teachers. A teacher in this work needs thor-
ough knowledge of children and all other qualifications demanded
of a successful elementary school-teacher; but without special highF
training it is very difficult for her to organize the situation so that
the inexperienced student will have opportunities for taking real.
responsibilities and for using her best forces in ways which are most
economical and effective frdin the standpoint of her own possi-
bilities.

In order to overcome the tendency on the part of the director of
practice to do too much for her students, it js freqtiently customary
to give each director cliarge of two rodfns, so that for at least half
the time each student is alone. This has many advantages, but in a
situation.offeriwg special difficulties the strain of seeing that children
do not suffer is very heavy. In a report made recently by an expert
upon the work of a city training school, a recommendation was made

*that each critic have charge of three rooms taught by three seniors.
' "By this arrangement there will be a saving of 15 to 18 teachers."

It is difficult to see what argument beyond immediate financial
economy could,be urged for this plan.

In a city which has recently changed from the one-room to the
.twi.i.-room basis the superintendent reports: "As a result the gradu-
ates of 1911 have assumed regular places in our system without the
usual suspense and hesitation."

A question of much importance is that of the advantages, respec-
tiYely, of a centralized and of a decentralized system' of practice

1ln the proposed plans only *tour classrooms for children and one kindergarten room
are contemplated. This will require much of the model work and Sall of the practice
itork to be done In'buttide Reboots. The mortel classes should cqnsist of all grades and
should be scattered throughout the entire 'cityall under the epeeist supervIsibn of the
norpal school. The advantage of tpus scattering the model classes will he to afford ex-
amples in several schools of what Ideally perfect work should beor, at least, how far
it possible to secure ideally perfect work under.existing conditisms. 'So, also, the pric-
tice teaching will need 'to be scattered among several different. schools. This work, also,
ahould'be appeivised by someone connected with the normal and training school. Wash

',leers it)ro...tchten practice work was thus scattered, It proved unsatisfactory. The result
*is du0agag,litdpiett. dot to the fact that thg classes were saitterebut nether to
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rooms. In the former case the practice teaching is done in a central
school having close relations to Cie training school. In the latter
the classes are scattered throughout, the city. Albany, Akron, At-
lanta, Bridgeport, Cambridge, Cleveland, COlumbus, Elmira, Fall
Rigier, Fort Wayne, Louisville, Muskegon, New Orleans, Paterson,
§chenectady, and Syracuse prefer the centralized systems. The
scattered plan is advocated by Davenport, Evansville, Erie, Jersey
City, Kansas City (Kans.), and Yonkers.

The difficulties of the necessary sharing of control with other's than
members of the training-school administration are urged ngcinst
the decentralized organization. On the other hand, it is urged that
the training-school authorities need contact with situations repre-
senting the entire school system and that by this means the school
keeps in touch with the problems it needs to know about, and its
students make their beginnings in teaching in situations more like
those which they will meet after appointMent than is possible in
a central school planned especially for the use of the trai,ping school.
A further argument is based upon the value to the various schools
of regular contact with some part of the training school. The
greater number of training schools have endeavored to gain the
advantages of both plans by combining them. Among the cities
which have done so are Boston, Buffalo, Camden, Charleston, Chet-

-sea, Chicago, Concord, Dayton, Detroit, Elizabeth, Indianapolis, New
York, Pittsburgh, Philadelphid Rochester, St. Louis, Troy, and
Washington,

A corollary of this discussion has reference to the advantages and
disadvantages arising from having practice rooms specially equipped,
or keeping them as near the condition of ordinary classiooms as
possible. There is a tendency in some cities to reduce the size of
classes and to give the practice teacher some experience under more
favorable conditions before entering upon the usual routine.

It is desirable thatThe student have experience with several grades.
This is accomplished more easily in a central school where the
schedule is based on this need. There is naturally more 'emphasis
placed upon practice in primary grades, but it is possible that .this
is overdone and in ,some cases causes too many young teachers to
be placed in the first grade. In some schools the practice work is
done in the last quarter of the course. There is much to be said in

the fact that the classes so scattered were not supervised In any manner by the normal
school. Supervision by the normal school of practice teaching Is absolutely essential for
two reasons: (a) to see that the principles taught In the normal school are properly
applied; (b) to enable the normal school to keep in close touch with the work of the
pupil-teacher in order to Improve it.

Befotasaiklb.new normal school building is completed and ready for occupancy, there
ghou' be a reorganisation of the corps of model and practice teachers, and an amended
course of study. There are several other vitally Important changes which I shall recom-
mend hereafter In a special report to the board.(Report of Newark School* 1910.)
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favor of the plan used in St. Ltimis, by which the student spends the
first half of the senior year in practice and then comes back to the
training school to reorganize her work on the basis of the problems
teachini ha/opened up. Where students are received in February
as well as in September, this can be adjusted without difficulty.

Reports from the following cities recommend that practice work
should not close the course:. Baltimore, Boston, Indianapolis, Louis-
ille, Macon, Newark, Rochester, St. Louis, Toledo, and Washington.

There is in many places an objection on the part of parents to
the practice class, because it is-supposed that children suffer under
the conditions of its organization. The teacher in charge has much
need of tact and judgment, but with reasonable conditions it has
been demonstrated many times that parent§ can be brodght to prefet
classes under the charge of critic teachers. Brandon in his report
on Normal Schools in Latin American ,countries states: "Every-
where the escuela de aplicacion is considered the best of the pri-
mary school's, and parents are eager to have their children admitted,"

Usually the work is confined to fairly normal situations, but in
Trenton opportunity is given for acquaintance with a class for trou-
blesome pupils and another for .foreign pupils.

The cost of the central elementary school as compared with other
elementary schools Las not been- worked out, but, such reports as
are at hand do not show that there is much difference between them.
In Jersey City .the per capita cost of the model school in 1909-10
was $33.28, as against $29.10 in all elementary schools. In Cain-
bridge (1911) this amounted to $20.74, while in other grammar
schools it was $21.08, and in other primary schools $18.11. In St.
Louis (1910-11) the per capita cost in the Wyman Observation
School of 20 rooms and.887 pupils was $29.41, and in all white. ele-
mentary schools it was $29.88.

The payment for .practice teaching has grown up in part from
the fact that young women who become tencherS are required to '
spend more years in preparation for that work than would be re-
quired in preparing for other occupations. In a sense, what is paid
is rather a subsidy than a salary. The table on pages 145-149 shows
the custom in various schools. No payment is made in Boston,
Chicago, Cleveland, Jersey City, Newark, New Orleans, Pittsburgh,
Philadelphia, and Washington. In those which make.payment the
range is from 75 cents a day in New York City tiro gh $1 in
Baltimore to $2 in Indianapolis. Detroit pays $50 an St. Louis
$100 for the half year. In Saginaw an allowance of a month is
made for car fare during the training-school course. 11-1 Omaha $100
is allowed for each of 20 students each year. When the class con-,
tains a larger number than 20, the added numbers are paid only
during the senior year. Dr. Brandon in his work on Latin:Ameri-

4
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can normal schools tiuotes a distinguished Chilean educator as
follows: "The State begins at the wrong end; it pays its pupils,
but does not remunerate properly its teachers."

The department of observation offers many 'difficulties. The term
"model school" has been used in some places to'designate the ele-
mentary school used for observation purposes. A commonly held,
position on its work has been stated by the superintendent of the
Newark schools (An. Rep., 1910) :

This school. above all else, needs a model department where pupil teachers
may observe the work of the classroom performed in an ideally correct manner.
Under present conditions classes are required to be both model and practice
classes, a combination that is practically iniiiossible. The model class should be
taught all of the time by an experienced and skillful teacher; the practice class
must be tatiglat most of the time by a pupil teacher who often Is anything but a
model teacher..

As practice teaching has become more definite, observation has
gained recognition, particularly in the first year of the Course. This
sometimes leads to waste, through undirected work and to the de-
ferring of this experience. In the Louisville (colored) school the
following arrangement has been made: " Observations of teaching*
do-not enter until the senior year, when the student has a conception
of the teaching process."

In Baltimore' the term " participation" has been added to " ob-
servation," as the need was felt of a word denoting more activity on
the part of the students than has come to be associated with observa-
tion. A general plan is worked out each year by a director which
gives considerable latitude to the teachers of the various subjects
and yet gives an opportunity for a somewhat systematic study of the
school as a whole. Some observation of high-school and normal
classes is planned in order to aid the students in reconstructing their
methods of study and recitation. In groups of.six or seven, the stn-.

dents are assigned' at the end of the first term for participation work
in the various practice centers during the second and third terms.
For about half this time one morning and one afternoon each week
are spent in the center with the children. These sessions are, in
sense, laboratory periods for the work in personal hygiene, pg.
chology, history, and the other school subjects.. Studies are made
of roomfbuildivi, playground, and neighborhood conditions, as com-
pared with other sections of the city, and the requirements in stand-
ard feats, - Special problems are c,tinsideredr-for example, the re-
sources available for the school in the way of nature study, local
history,Ctc. Much interest is.taken in formulating what is fluid
out regarding the interests, activities, and occupations of indi-
vidual children. The amount of actual taking charge of a class in

1Bee Baltimore Course of Study, pi). 38-48..



PRACTICE TEACHING.4ND OBSERVATION WORK.

games, singing, etc., varies with the individuals, both teachers and
pupils. .

No formal lesson. planning is done before the third term, and an
effort is made to head off, rather than toencourage, too definite formu-
lations. This work is summed up at the end of the third term, when
an exhibit is made of data books, illustrative material, handwork, etc.,
as reports of certain phases of the student's activity. A new assign-
ment is now made for definite apprenticeship preparation in the class
in which the student will practice diving half of the senior year.

In the second year the students who are in practice go in small sec-
. tions, with a director, to see work which will have as direct bearing

as possible upon the problems which mean most to them at thy time.
They also visit private and parochial schools, rural schools, college
classes, etc. During the other half year, the "senior partieipdtion"
endeavors to aid toe student in getting an idea of the part played by
her work in the city system. Acquaintance is made of special sittia=
tions, as the parental school, preparatory classes, the kindergarten,
and private schools; and attention is given to the wide range of needs
represented in the various sections of the city and the institutions
besides the school which are working von thege problems.

The following statement indicates certain aspects of the work in
Boston :

BOSTON NORMAL. SCHOOL.

FIRST YEAROBSERVATION OF LESSONS IN VARIOUS' GRADES OF THE MODEL scHoox..

These lessons. are given by the regular,teachers of the model school, who
receive extra compensation for their serices. namely, $8 a month more than the
salary of regular elementary teachers.

The teachers and the director of the model school gather the normal school
'observers together niter these lessons for discussion, conferences, and reports
thereon.

SECOND YEARPRACTICE WORK.

This is carried on under the direction of the director of practice and train-
-lug throughout the elements rz schools of our city. Training teachers chosen by
the superintendent receive the students for n period covering three or four
weeks. Each student spends three months in practice, observing, and in teach-
ing in low, medium, and high grades. Four days a week are spent In the class
rooms throughout the city. On the hut day the students return to the normal
school for work in educational tlattory willethe director of practice and training.

WED YEAR.

During this time the normal school students will have charge of classes
throughout the city for a period ot five mouths, This has not yet been at-
tempted, but we inaugurate the platOpext September.

AMER OSADUATION

The normal school students serve as aubstItutes and temporary teachers for
some time prior to appointment 'During this time their work 15 assigned to

60457.-15-5
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them by director of practice and training, and all of this work Is carefully
supervised and dtveloped by this department.

This temporary work is used ns n factor in the making of the merit list for
permanent appointment, and the substitute service is therefore of a high order,
because of its bearing' on future appointments.

From* the beginning of tile student's practice work in the second year of the
normal school until she reaches permanent appointment she is under the di-
rection of the department of practice and training.
. A director, first assistant director, and three assistant directors do all the

assigning, visiting, and rating of this work.

TRANSITION FROM TRAINING SCHOOL TO CITY SERVICE.

The methOd of entering the service of the city varies. If the re-
sults in large cities in which no extended examination is required are
equal to those in other cities which now have the examinations, the

elaborate machinery used in the latter is scarcely justifiable. On,
the other hand, if the examinations do benefit one class of cities it is
reasonable,to believe that the other class loses something by their
omission. -

In New York State all graduates must satisfy the examinations set
by the State department. It is within the discretion of local authori-
ties to exact a higher New as follows:

The examinations are prepared by the board of examiners of this city. This
board consists of the city superintendent and four examiners, nominated by
the city superintendent and elected by the board of education for terms of six
years. 'All graduates of our city training schools and normal college and other
institutions In and out of the city must take the same etnnihation for a place
upon our eligible list. The graduates of our city training schools must take
this examination at the cloth of the third term and obtain h substitute license
before they are permitted to do substitute work during.the fourth term. If
this substitute service is satisfactory, their names are then entered upon the
eligible list on the.basis of the ratting obtained by them at the examination the
term before.

In answer to the questions in the paper sent to training schools
concerning the method of conducting examinations at the end of the
course, the preparnticiil of qitestions; and the grading of papers, the
reports indicate the pre sence of a board of examiners in Kansas City,
Paterson, agd Dayton. In Cleveland' Rind Ginciatati the city board
of examiners determines rating in theory and praCtice, while other
krubjects are left to the faculty. The matter seems to lie with the
faculty in Bay City, Birmingham, Boston, Burlington, Camden,

,Charleston; Chicago, COlpmbus, Concord,.Davenport, Detroit,- Mira-
belli Erie, Evansville, Fall River; Fort Wayne, Indianapolis, .Jer-

, iThip phi* law peewits boards of educition to exteapt college giidastes ,in other
40bJecisi

'



TRANSITION PROM TRAINING SCHOOL TO SERVICE.

my City, Louisville, Macon, Muskegon,' Newark, New Orleans,
Omaha, Philadelphia, Rqading, Richmond, St. Paul, and Trenton.
The superintendent or board of superintendents is reported as par-
ticipating in the matter or determining it in Akron, Atlanta, Balti-
more, Harrisburg, Kansas City (Kans.), Pittsburgh, Washington,
Wilmington.

St. Louis is an example of a city which does not require the final
examination:

We do not determine the place of our graduates on the appointment list' by
an examination. The method followed is this: The entire record of the stu-
dents at the time of graduation is taken into account. A unit of work con-
sists of one recitation hour per week for 20 weeks in any subject_ A unit of
credit is 1 per cent on a unit of work; so that, if a student has made, say. a
grade of 80 on a subject which carries five hours per week for a whole term, she
is entitled to 400 units of credit for that study. On this basis it is easy to
determine the total number of units of credit which each student Is entitled to
for the two years of the course. When this is ascertained, it becomes merely
a mutter of arranging these numbers according to their size.

In Cincinnati the place on the appointment list is based on
merit as determined by college tacholarship.'damination mark in theory and
practice, and practice mark given by members of the college for teachers in-
struction stnff in theory and practice. Much stress Is laid upon this last item.
No one is appointed so long as he fads to get a satisfactory practice mark.

In Baltimore the place on the substitute list and order of appoint-
ment is determined entirely by the examinatioq given by the board

-of superintendents. The objection urged against making use of the
practice mark is that this would be an unfair discrimination against
teachers from the outside. There are, however, inmost no teachers
appointed in the city from outside schools, and other cities, as Cin-
'cinnati, give outside teachers a pittice mark secured dither by a
visit from 'a Cincinnati supervisor to the teacher's school or a trial
experienh in klitteinnati.

6

ortality results among applicants in. New York City, in 1910.

Applicants from Applicants.

Normal College
New York Training Sato&
Brooklyn rraminz School
Jamaica Training Bchool
Other normal KW*
City College
Other opal's/as
Mato co-Maass
Experianoed tearless

Total

'236
&SO
442
90

175
213
101

2
147

Successful. Refused.

175
377
437
Se
82
60
40

1

so

, 4

106

1

0,916 1,216 SOS

The number of graduates from the 'New York City training
;schools decreased from 904 in 1910-11 to 858 in 1911-18.- The

t.
1t.t6.
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reason for this was the raising of the standard for women from 70
to 72 per cent. Men must pass 76, and it is hoped to require 76 Of
women also at an early date.

In Bridgeport, in 1913, the graduation standard was raised from
70 to 80 per cent, causing nine students to drop out or fail .(total
membprship of school, 55).

Means of reducing the number of students in training schools are
not difficult to find, and they can easily bring about a mortality equal
to that effected in first-year high-school classes- by algebra and Latin.
There, are other considerations, and thego are being studied in cer-
tain. schools. The following citation from the St. Louis report of
1910-11 has bearing on the subject:

THEATUDERT8 AND THEIR' WORK.

'he standards which the Harris Teachers College is endeavoring to main-
tain. the Urge range of subjects Included in the course of study, and the grent
!lumber of hours of recitation required each week .make the work necessarily
heavy for those who come to us poorly prepared and with little natural apti-
tude for the work. To such persons the course is usually a burden so heavy
thpt they fall to find the pleasure in It which should come from easy and
thorough mastery. Consequently, a considerable percentage of eqch class either
become discouraged and drop out or else find it necessary to take nior'e than
the prescribed time to complete the course. The extent to which this is true
is shown-by the following figures:

Number graduating from Harris Teachers College.

N - .

Date of graduatioA.

r''
Number
entered.

Number
dropped.

.

Number
held.

Per cent
dropped.

4IP
Per cent

held.

.Per cent
getting
through
on time.

June, 1906
January, 1907
June; 1907
January, 1908
June, 1908
January, 1909
June, 1900
January, 1910
June, 1910
January, 1911
June, 1911

,...I
....

, -

,..

3S
28
40
42
53
44
94
59
91
54
es

3'
3
8

11
7
6

11
1
8

11
13

%

0
0
0
6
4
6

16
9

14
4
9

si
11 -
90
26
13
14
12
2
9

20
19

0
0

. 0
14
73

14
17
IS
15
7

13

911
m
80
80
793
72
71
83
76
73
68

The table shows that the number lost or held longer titan the prescribed
time Is a considerable fraction of the total enrollment. The figures in the
percentage column are in reality a little too large, because in each clam the
number graduating includes 891ne persons,who have been held over from pre-
ceding classes. We have long been conscious of the condition which this table
reveals and of the fact that it ten*naturally to produce an unhappy and dis-
contented spirit, among those wilom it. directly affects and sometimes even
among those who are abirtelo the work on time. We have tried to meet
the difficulty without lowering the stan&trd.

From 84 schoolis there wee reported records -of 85,000 graduates,
of whom 91,000 are. still in servicovery fe'w of these iu other, than

schools. The .incomplite reoordi of 10 other roboola



using the same persistence basis bring this up to 44,000 graduates,
with 26,000 still in service.

The distribution in the grades of the graduates of 25 schools, to-
gether with the other data on this subject, is shown in the table on
pages 155-156. Unfortunately, records of none of the cities larger
than Cleveland and Baltimore have been made up, so that the ad-
vantages that come from statistics involving large numbers are not
possible at present. 'or the 25 cities investigated, involving some
5,400 teachers still in service, the propoitions for the grades run
about 10, 9, 8, 7, 6, 5, 4,.3, from grades one to eight, except that each
of the last three grades runs a little below the figure.

Two questions arise in this connection:
(1) Is enough attention given in training schools to preparation

for grades seven and eight?
(2) Ought training schools to expect to train for these grades on

the basis of a six yeaFs' course beyond grade eight?
The persistence basis 3 to 5 suggested by the figures given above

holds very well for the schools of large membership, except for
Brooklyn, in which it is 4 to 5. Brooklyn's records go back several
years further than do those of most df the schools.

Little consideration is usually given to the value to the'corrununity
of the training of the young women who have completed the course
but are not now in the service. In 41 cities (44 schOols) it is fair
to estimate that 'there are over 15,000 women who have had two
years' school training beyond what they would have had were there
no training school at hand, and a large proportion of them have
had the experience of serving the community for one or more years
in the public schools.

Very few figures are available regarding the relation of enroll-
ment to graduation,' but there are certainly in these cities 10,000
who have spent from one to several terms in residence and who have
been influenced to some extent by their life in the school.

SUBSTITUTES.

One of the weakest points in the teaching system of many cities
is the substitute work. 'Too often this work is done by graduates of
the training schools while they are waiting for appointment, so that
the first relatively independent teaching by the young teacher is
done under especially unfavorable conditions. Even worse than this
is the arrangement by which students 'in training are sent out to
meet emergencies; °Fres is still the case in some cities, where these

1 di. Louis reports that 89 per cent completed the comma to 1906-8, aa4 113 per smad
the first half aa473 per cent 'the Hound halt to 1909-10. In Baltimore, troae..19011.to
1912. abeat $0 per osat of the earollateat completed' the 0041111%
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are filled by untrained girls just out of the high school who are un-
willing to enter upon a regular course, and take this means of earning

. pin money. In those cities in which the practice work is carried
on without critic teachers, and a student is assigned to a particular
school to work under the direction of the principal, many of the
same disadvantages appear, but there is at least the advantage of
general acquaintance with the school which comes from continuous
residence in it.

In the next zone above these types are the cities which are abl5
to make up a corps of substitutes from experienced teachers who,
in many cases, do not wish full-time employment. The inatjaied
teacher has done large service in this department. In some cities a
woman after marriage, while ineligible for regitltir service, is kept
employed all her time and sometimes in a single school, but usually
at a less salary than she received when single.

Some States, as Pennsylvania and Indiana, do not permit anyone
to take charge of a school as a substitute who has not met the train-
ing requirements for regular appointment.

The highest level is reached in a few cities which employ spe-
cially qualified teachers to deal with the difficulties of classes left by
illness, lailui.e, and other causes without teachers.

In Los Angeles there are six specially selected substitutk, concern-
ing whom the superintendent writers as follows:

These teachers are chosen from the corps of regular grade teachers because
of special efficiency. They substitute in ithe absence of teachers, as. well as
assist weak teachers. Sometimes If a grade has run down, owing to the work
of a poor teacher, the letter is taken out, and an emergency teacher sent to
bring the room up to standard, after which a regular- teacher is assigned. The

4 salary is greater than that of regular teachers, being $1.320 per year, maximum,
as against $1,080 Malian= salary of grade teachers. These emergency teachers
have been employed for the past nine years, and the value of their work Is
unquestioned.

In Houston - "*..
o unassigned teachers are paid $10 a month more than the maximum for

g de teachers. We undertake to secure' for this purpose 'minim-
la ly strong teachers and believe that the results have Justified our expenditure.

leveland reports that substitutes are required to have the same
qua Notions as regular teachers. The same requirement is made in
Sche ectady.. In San Francisco, substituting is done by fully quali-
fied chars who have passed the civil-service examination and are
await' appointment. In Minneapolis, elementary school substi-
tutes ar appointed to two consecutive grades and are required to
attend al meetings for.those grades.

The su vision of substitutes is often. neglected, but in gan Fran-
cisco special supervision is provided. In BoSton a director of sub-
ititfites has :charge of this work is well as of practice teechiwg.



In some cities retired teachers are nominally subject to call for
emergency teaching.

St. Louis makes an especially definite statement concerning this
branch of the service. The following tables are taken from the
report for 1912:

Substitutes in. St. Louis schools in 1912.

0

Grades.

White. Colored.

1
0.

a 3,
c7a

2 4 6 6 7 8

Number in active service, June, 1912 292 70 29 90 15 7
Total Increase during year 311 66 59 98 13 14 14

Assigned to permanent positions 63 13
Called into service 59 . 14
Graduates of Harris Teachers College and

Sumner Norma/ (colored) 92 14
Returned from leave of absence

Total decrease during year 310
3

95 68
6

62
.
is 14 14

Appointments 88 9
Assigned to permanent positions from

temporary service 63 13
Called into service from eligible list 14
Resignations 2 3
Deaths .0..

-

Granted leave of absence 4
Dropped 1 1

Number in active service, June, 1911... 291 99 36 54 12 7
Number on leave of absence, June, 1912 3 ..
Number granted' leave during year
Decreases in number on leave during year

10
16

4
6 6

.
Reassigned to active service 3 6
Deignations 2
Deaaths
Dropped

Number on leave of absence, Juno, 1911 5 6

d.

Kindergarten.

White. Colored.

I

9

.8

a

10 11 11

.
0.

111 14

.

Number of calls for substitutes in.1912.

8
7

1

14
13

1

12

1

4

1

2
1

10 55
8 10

8 .

16

9 14

6

3

11.
3
3

4

53

4
4
4
..

2
7

7

5

4
1

6
6

5

7

....

4' .

Roth
riasse.

.f service.
Grades.

IP

Kinder-

I
,

.
.

I 3 4

NUmber of calls in' year.
.

1,940 1,792 158
First half quarter 274 230 44
Second half quarter 263 191 12
Third half quarter 264 247 17

'Fourth quarter 258 249 9
Fifth halPquurter

%
360 230 20

Sixth half quffrter 282 262 20
Seventh half quarter

,Eighth half quarter ..
168
151

237
136

21
016

Average number of calls daily:
First half quarter 10
Second half quarter 8
Third half quarter , 10
Fourth half quarter 10
Fifth half quarter , 10
Sixth half quarter 11
Seventh half quarter - t... . ........ . 9
Eighth half quarter 6

Highest number of calls any one day 43



The pay given to elementary substitutes varies from the special
maximum at Los Angeles of $240 over that paid to regular teachers
down to $1 a'day for untrained emergencies in Washington and Bal-
timore.. In these litted cities special appointment on the basis of
'successful work brings $1.50 a day' New Orleans pays $1.75. In
Philadelphia, Boston, Milwaukee, Cincinnati, and Newark $2 and
-above is paid. From Detroit, Indianapolis, Rochester, St. Paul,
Portland (Oreg.), and Columbus $2.50 is reported. The $3 group
includes New York, Chicago, St. Louis, San Francisco, and Denver.
Seattle and Kansas City (Mo.) report $3.50 and $4. Louisville pays
75 per cent, and Springfield (Mass.) 80 per cent, of the 'regular
teacher's ialary. Milwaukee meets a common difficulty by allowing
the substitute who reports for work but is not employed 25 cents a
day.

The chief difficulty in the supervision of training school gradu-
ates during their period of substituting arises from the tendency to
segregate the training school from the other sections of the system.
The pressure in this direction is sometimes from one side and 'again
frhm the other; not infrequently it is from both parties. The result
is unfortunate in any case. The most satisfactory adjustment would
seem to be found in an adequate system of supervision involving the
entire city, under the direction of the superintendents, but taking
special account of and encouraging responsibility
rate authority on the part of supervision specialists in the training
school.

In systems in which supervision is inadequate or badly organ-
ized, there is danger that these beginning teachers will be neglected,
unless some plan is devised by t training school to care for them
by means of machinery already overtaxed.

It is easy to forget how much more'efficient good teachers can be
made by training in social cooperation, while those wlio are less able,
if left to,theniselves, are very serious sources of waste.

The following quotation from the Cincinnati report of 1911 shows
the problems in that city:

After appointment the samejnspectors visit them and submit reports of their
progress and suggestions of what can be done to make their work In every way
satisfactory. These inspectors have the most thankless task in our schools.
Every one who is criticized feels wronged, .and yet criticism is sometimes neces-
sary. I beapepk the disinterested support of these critic chera by the princi-
pals and other teachers in the effort that they are mok o.ituprove the work of
a few youn er teachers who have great difficulty in lug how to teach. It is
certai re humane to try to save these teachers than to drop them. The
board expended considerable money to train these teachers, and it is right
that they should show the results of their training in work that Is In harmony

I In Ilainmore recent leglelialon has increased the possible pay of emeraeticy substitutes
4 2 a day.
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with the instruction they have received. Their methods in some respects will be
different from those of teachers who have had different training. This is no
disparagement to either. A school system should have a steady infusion of new
ideas. We don't want it all of one pattern. But we want our teachers to live
up to the best light they have, and to teach up to the best methods they know.

At present in Cincinnati,two months' " cadetting" is required. A
trial year is contemplated during which the ,graduate will be under
inspection.

From Trenton comes this statement:
Now we are convinced that we should have sate kind %of an arrangement

for the extension of the training-school work, so that it can control an appren-
ticeship school or apprenticeship classes for beginning teachers. We believe
thn. we are losing some vary valuable candidates for the profession because in
(.ar trying-out process of beginning teachers, with whatever principals they
chance to be assigned to, some good candidates find it impossible to make good
and give up completely discouraged.

THE PROPORTION 07 TRAINED AND UNTRAINED
TEACHERS.

The table on pages 150-152 shows the division of teachers of 43
cities into three classes:

(1) Those untrained beyond the high-school.
(2) Those trained beyond the high-school and within the city.
(3) Those trained beyond the high-school and outside the city..

A fuither division is made according to color and sex.
There were in all 28,226 cases reported; of these less than .10 per

cent were untrained beyond the 14h-school. Eight of the cities
above 100,000, and the same number below, report none in this class.
Several cities have from 10 to 20 per cent, while Baltimore reports
nearly one-half and Richmond nearly three-fourths kot having been
trained beyond the high-school.

About one-half of the teachers were trained in the loral com-
munity and about two-fifths elsewhere. Of the larger cities having
training schools, Baltimore and Paterson have the smallest propor- .
Lion from outside sources, and Newark, Cleveland, Rochester, Bir-.
mingham,. and Omaha the largest percentage of the products Of
training elsewhere.

Of the various divisions the white en form the largest per-
centage from the outside.. In the divi n of colored teachers thc
number of untrained, above the high-schoo is slightly greater than
the number from other comnities, and the two together are about
equal to the locally trained gailp.

A division of these datisties into three groups--(1) 15 cities
above 100,000,. with training schools (+ 13,000 teachers) ; (2) 9 cities
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,above 100,000, without training schools ( -8,000 teachers) (3)17 cities
below 100,000, with training school (--3,500'teacliers)1slib*s some
interesting comparisons. The smaller cities show's much smaller ,pro -
pQjtion of local untrained teachersabout. one in thirty. In .the
larger cities having schools the ratio is about one in eight, and in the
larger cities having no training schools it is about one in six. The
second group contains several cities which have had training schools,
so that there is still enough of the local product to form nearly
one-sixth of the total.

In the smaller cities the local trained group forms one-half of all,
while in the larger cities having training schools it amounts to nearly
two-thirds of the total number of teachers. One-fourth of the teach-
.ers are trained outside in the larger cities having training schools,
against nearly two-thirds in the larger cities not having schools, and
about three-sevenths in the smaller cities.

Detroit and San Francisco report no. teachers untrained beyond the
high- school. ,Nov York City"Nearly all of our teachers are grad-.
mates of a high, school or college and of some city training or State
normal school." Charleston, S. C."All female teachers except two
colored are graduates of the City Normal School or of a college."

The relative amount of, training in these cities and in other com-
munities is indicated by the following statement : .

The total number of pu1411c-school teachers In the United States last year was
over 523,006; the number of graduates of teacher-training courses iu the univer-
sities, colleges, State normal schools, county training schools, and high schools
was approximately 23,000. The average length of service for a teacher is less
than five years. It Is apparent, therefore. that for not more than one in five po-
sitions is a trained graduate al'ailable.'

The following compariton shows the situation in Massachusetts
and New York City :

Training of teachers in Massachusetts in 1910-11.

I

Cities and tosens. Teach-
ors.

Men. Women.

Normal
school

gradu-

Col ego graduates.

High. Elemen-- atm. Total, school. tary.
4- 1

. .
Ilreton MO 2,495 2,098 415 290 1252,877

33 cities, Class 1 10,019 1,028 8,991 5,586 1,450 1,094 356
Towns of 5,000 or over, Class II 3,303 278 4025 1,646 583 502 81

Towns of 5,000 or loss, Class III 2,657 210 2;447 1,133 433 371 624.--
15,979 1,516 14,463 8,365 2,466 1,967Total 499

Alen are less than 10 per cent of total. 'Normal-school graduates a little over
half of total. College graduates less than one-sixth of total. College graduates
In elementary techools less than one-thirtieth of total.

* Monahan and Wright, " Training Courses for Rival Teachers," 1913.
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New York:" 1910: Total number of teachers, 44,711. State normal graduates,
8,741 ;_e011aTegraduates and professional, total,'3:043: graduates of city normal'
schools and high- school training classes. '

State normal school, one-fifth of total. 'State, city,and high-school training
school less than one-baff'df total. College graduates. one-fifteenth of total.

GC

" HOME "ATEACHERS. AND " OUTSIDE " TEACHERS
"'INBREEDING."

Supt. Watson, of Spokane. in answer to all inquiry into the cause
Of the closing of the training school in that city some years alp,
dates (1) that the training given by a school in a city-At 100,000

scan.not equal that of, a first-rate State school : (2) only the poorest
students from the high,schools enter the training school ; -'(;l)' the
school authorities are embarrassed by the necessity of placing those

. trained in positions, even though they may be inferior. He con-
cludes:

Our teachers are chosenfrom every source, our aim being to obtain -the best
teachers we qan get for the salaries we are able to pay. and we expect them to
have had ntiOpuite\ 'preparation and distinctly successful experience before
receiving appeitdndzuqn Spokane.

Whatevervginneuts arise against the city training school, one is
sure. to meetli:aateMon't of the evils of inbreeding. Dr. Edson, in
his..recommendiitions'girricerning Bridgeport,writes*:

There can be no .0reoter Inisfortune to any schodl system than to have a
stead' inbreeding of. *get. The board of ethication should insist upon
the selection of at lenst.one-thN Of the newfteachers each year frow outside
the city ltmits or from other reklning schools than the Bridgeport City Training
School. .

In a re(;tat, NeWark reptvi the following emphatic statement is
made:

. -
.1 have alwaysregarititlthe rule adopted by the boned many years ago. that

preference in appolntwitlt; rliillever the rehitive excellence of candidates, must
be given to loll araduai.q. as not lu the interests of the school system. Under
this rule a candid:di shy, frlm thf.Montclair State Normal School, although
a resident of the city of Newark,.can,not be appointed until the eligible list of
local normal-school graduates has been. completely exhausted. By what
of reasoningsocial, moral, or economic such a preference can be justified,
have never been able to understand. Thuti,. the Montclair State Normal School
graduate, as I have said, may be a graduate from the Newark high school and
may have stood 'at the head of her clues. She may have attained an equally
high rank in the State Normal School at. Montclair. but because she did not
graduate from the local pornial school, at the expense of the' city of Newark,
she must suffer the penalty of being mounted less deserVIng and must yield
her right of appointment to a possibly inferior candidate. Only upon the
Assumption that the local normal school eh take any material and work it up
into a finished product thaf.1*-auperior tothe beat produced elsewhere cduld
such a preference be morally dr economiedlly justified. it Is analogous to that
old party prejudice derived from. the Jackson period In our national politics
that "to the victors. belong the spoils," or to the "Know-nothing" period in
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our political history, when it was sought to shut out foreign imMigration by
the shibboleth "America for Americans." I am .hoping that a More modern,
rational, and htisinessItke policy will sometime prevail when individual effi-
ciency will becOnte the sole test in selecting teachers. Now a *mai-school
pupil realizes that If she does fair work only =not her bestshe Is sure to
graduate in good time and to get a position when her turn comes, ahead of all
outsiders. Competition with other schools or:with brighter or harder working
pupils Is out of the question. I Oh trying to make this as plata as I can.
unpopular though it may be in some quarters, because I feel that the children
of the city of Newark deserve the best teachers that can be got for the salaries
paid; utterly regardless of their nativity or place of abode or of the particular
normal school wherein they have been educated.

Education in the United States has made Its grepest strides when free inter-
change of teachers has been encouraged by a liberal and enlightened policy on
the part of hoards of education. Inbreeding, to use a term derived from
biology, has been and Is to-day the bane and blight ofa great many school sys-
tems In this country.

City School Circular No. '19, of the United States Bureau of Edu-
ca,tion, dated June 90913, summarizes the chief difficulties reported
by superintendents in cities from 2,000 to 30,000 population. No
responsibility for the training of teachers before entering service is
referred to, but the largest. amount of space is given to " How to
secure nut retain competent teachers and how to prevent the election
of incor*tent ' home teachers' who may be related to some member
of the board or to some prominent citizen."

Supt. Phillips, of Birmingham, discusses the whole problem very
thoroughly in his annual report. Applications in that city are classi-
fied as general,.eligible, and preferred.

Preference is givt*t, naturally, other things being equal, to those who are
graduates of a reputable college or universitya college that requires for en-
trance four years of high-school work. . It is imperative flint not
more than one-third of the new teachers elected from year to year be selected
from the graduates of the local training school. . If it, could be found
practicable, an exchange of trainingschool graduates between two titles woad
be an excellent plan.

Dr. Phillips's propokion of one-third from local supply is less than
that recommended in other cities. Newark places the proportion of
experienced teachers from outside. sources At from one-fourth to
one-third. In Pittsburgh, when the training school was opened, a
rule .was made that not more than 60 per cent be drawn fromqhis
source. Indianapolis has for years limited the number trained in
its own school to not more than four-fifths of the need and has kept
in close touch with some of the leading State normal schools in order
to secure outside teachers. St. Paul, in the ,appointmint of 244 ele-
mentary teachers, took 166 from that city, 37 from other sections of
Minnesota, and 41 from outside the State. In Burlington, Iowa,
every fourth teacher must come from outside the city. Youngstown,
Bay City, Chelsea, and Watertown make. restricts . Akron does

-nob #Ill more than'one-third.4 the vacancies in i schools from the
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city, and Harrisburg secures half its teachers from elsewhere. In
.

1908 Supt. Gorton, of Yonkes, speaking of GO vacancies sayst "It
is not possible to maintain the standard of these schools if we inject
into the force 30 or more inexperienced teachers in any year." There
are cities, however, which take another view of the matter. In St.
Louis, in 1910-11, 24 per cent of the white teachers of the city were
graduates of the teachers college. The year before, when it had be-
come evident that the 'college would soon furnish a sufficient supply
for the schools, the board approved the following recommendation
of the superintendent of instruction:

The annual number of graduates from the teachers college is now about equal
to the annual supply needed for the district schools. It. is therefore recom-
mended that, till further need develops, the examinations for district-school
teachers and the selection of such teachers by certificate or diploma qualifica-
tions be discontinued.

In the New Orleans report for 1911 it is reported that the city
-can now "hold out the prospect of very nearly meeting the demand
for teachers now existing."

In Rochester The number of graduates had doubled between 1908
and 1910. This was explained by these reasons:

(1) Increase of salary in the Rochester schools.
(2) Our principals so markedly prefer training-school graduates over out-of-

town teachers that positions are practically assured to graduates.
From Chicago comes this report:.
For three years previous to 1912 new teachers can't from the Chicago Normal

College, but owing to Ole scarcity of teachers an examination was given nt.the
close of 11)12, In which 135 teachers outside the city were successful. Of this
number 75 are now teaching in Chicago (May 20. 1913). and the other 60 will
go Into the service as soon as their contracts in other places expire.

In New York graduates from normal or training schools located
outside the city were lioensed to teach upon examination as followi: .

In 1900, 133; in 1901, 353; in 1902, 227; in 1903, 1'54; in 1904, 112;
in 1905, 138; in 1906, 178; in 1907, 242; in 1908, 274; in 1909, 121;
in 1910, 82. .

Despite the strong tendency in,some quarters to prefer local teach-
ers, one can scarcely agree with the principal of a large city training
school, who says: " Outside teachers. are rarely taken, except when the

. normal-sch000l list is exhausted. Universal testimony is that they
are not as satisfactory." .

Nearly all cities make some provision for allowing experienced .

teachers from other schools to enter the service at something better
than the minimum salary. A common rule is to allow one-half of
the teacher's experience to count in determining the salary in the new
position. There are, however; limitations of one kind and another

. sufficient in some large cities practically, to keep the 'community en-
tirely dependent upon the annual supply of young women inexpe-

. . *rienood bkond the practice work of the local oehool.
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Some years ago Portland, Oreg., closed its teachers' training
school, but it ha ntinued in the high-school courses for prospective
teachers. A port on the Portland public-school system, made under
they directio of Prof. Cubberly, of Leland Stanford Junior Urhver-
sity, condemns the_policy and recommends that the district should
endeavor to attr I the best teachers from all quarters. Quotations

resentfollow which re sent the position of the investigators:
One great trouble with all such local training schemes is that they are too

easy to get through, and inevitably result in an In-breeding_ process which
\ sooner or later saps the vi or and independence of the school system. Having,

finished t.,1AE inadequqe course oP trifining provided,,the graduates come to ex-
. pect Jobs in the school, and the schools, unome to offer any good reason why

they should not talth what they have graduated, gradually fill up their schools
with sucli-tnaterlal to the exclusion of the better teachers from the outside. The
girls w take the training may be good enough as prospective material. but the
tour of raining usually provided is so absolutelylnadequate that it does not
give t e necessary breadth of view of the proper professional conceptions.

1 - 5 * * *

It is an almost necessary part, too, of a teacher's preparation to go away from
.home for at least part of her training; to come in contact with other schools and
other methods of work ; and to learn to think for herself by rubbing up against
the differing opinions of other people.

TRAINING OF TEACHERS IN SERVICE.

Dr. Ruediger's report on "Agencies for the improvement of
teachers in service"' shows the present status of the training of
teachers after they have entered the service. It would naturally be
expected that the city training schoOls would do a large part of this
work except in the largest cities; however, it is not usual lo find these
schools prepared to offer advanced courses. The corps is small, and
in many cases its members have had little training beyond that of the
other'teachers in the system. Where special teachers .are available,
courses are often given in drawing, music, physical training, and
other.practical arts, theTheed of which is more obvious to a teacher
than is her need of the common-school subjects or.of cultural courses.

Reference is made on gages 113-114 to the salumnae associations con-
nected with training schools. These have in some cases done much
toward affording opportunity for continuance of growth. Other
teachers' organizations have been very effective in accomplishing this
end. The value to their respective cities of the Schoolmen's Ch io of
Philadelphia and of the Schoolmasters' Club'of Cincinnati won' be
hard to estimate. -

The courses given under the direction of the training-school corps
are either after school or Saturday classes or those offered in summer
808810118.

4trt_se.!fse,.":51:11,4,041014 poettitY9s.c :
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Chicago and St. Louis have carried out the fullest programS of
extension work in both winter and summer clpsses. The summer
course in Chicago began in 1910, with two 5-week sessions. The
classes were open to all teachers in public, parochial, and private.
Schools in Chicago, but no teacher could attend more than five weeks
in one year or take more than two subjects during the term. . .

In St. Louis a five-weeks' course was offered in the summer of
1911:

Regular substitute and apprentice teacher4, principals, and supervisors of
the public schools of the city and itt.gdents of the. Harris Teachers' College
may be enrolled in any course without payment of tuition.

The principal reports:
The practice followed of making extension work voluntary rather than

obligatory is, I am sure, the wisest policy and should be continued. No teacher
should feel compelled to take this wor4. 'At the same time I am convinced' that
this work should be much better advertised in the schools than it has been.
Teachers should understand better than they now do Just what the oppor-
tunities are which the board of education is offering them through this depart-
ment

In 1910-11 about 6e per centiitthe grade teachers who were not
graduates of the college, and 44 per cent of those who were, attended
extension courses; 59 per cent 'of the principals took' one or, more
courses.

St. Louis extelmion-courses, winter term.
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Problems of school supervision
History of philosophic thought
Psychology and history of krlthmetic
Child psychology: Control
German literature
Easy German prose reading
General geology
Social and industrial problem of St. Louis
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Geography of North America
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In the winter extension course 668 different persons was entrolled.
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The courses in both. St. Louis and Chicago are given almost -en-
tirely by members' of the beaching force. Special lecturers are called
in to give short courses. Nearly all departments of the colleges are
represented.

The work of the Chicago extension classes is dikitinctly of college grade.
Most of the courses offered are of the characte of senior college work and are
designed to carry the students beyond the normal two years' work of the
teachers' college or normal- school.

The winter courses offer something of the same problem that
appears in evening classes. The question is often raised whether
teachers who do justice to their school and other requirements ought
to sparemlie energy needed for systematic class work aueing the
80)1001 year. There is no doubt that a cereain proportion of the
teachers in any community can do so, but there are many who find it
difficult. In St. Louis, in 1910-11, there were 210 students enrolled
in the summer term in 19 courses, to whom 264 certificates were
issued. In the Winter term, 13 courses were given to 239 students
(284 enrollments) and 165 received certificates. The per capita cost
for instruction in the summer was $13:33, and the winter extension
salaries amounted to $540.

Youngstown, Ohio, is the only smaller city reporting a summer
school. This had a session of four weeks, two hours a day. During
the yeir the principal of the training schtkol offers one hour a week
of general method and one hour of practice teaching.

Cleveland reports that, in the past, extension courses were given and
that they may be resumed. In Philadelphia there are courses in
manual training, gymnastics and folk dancing, dramatic art, and
advanced kindergarten. In Elmira the classes lire in domestic
science,'domestic art, history, pedagogy, Greek art; in Watertown,
=hie, driwing, penmanship, and $anual training; in Schenectady,
child study, educational psychology, sewing, and cooking.

TRAVEL AND ERKA/41E 0 CHER&

The general Rrinciple of orientation, as evidenced in opportunity
for 'travel ,and. ,for exchange teacliershills, ie well established in
universities and has some recognition of late in secondary'schools.
It seems impossible that this will not soda be seen' to be an im-
portant-means of elevating stasile`rds in .01gmentary schools. The
most natural beginning-would be in the normal and training schools,'
for here_influence, can be exerted upon tbe.teachers at th.lir most im-

' presaionable. period. The third-yeaik plan ift 'English training col -
ges includes opportunities for foreign study and travel. 'In this

country the exchange of teachers has been discussed in. Denver and
emit other .
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The schools of Indianapolis haie been noted for excellence . for
many. years. The foundations were laid by Supt.' Shortridge, who
selected superior teachers who went for training to Oswego and the
Concord School of Philosophy, and made use of such other means
of growth as were then available. These teachers brought back new

,life into the schools, but especially into the training school. One of
the most effective moans of raising and maintaining standards 'in
Indianapolis has been by means of a fund which came to the city
from an old teachtr. The following statement is from the superin-
tendent's report, 1908-9:

In 1879 the board of school commis efts came Into possession of a part of
the estate of Thomas D.Gregg, vho at one time wee a teacher in the Indian-
apolis public schools. In Mr..Gregg's will was the followingbequest:

All the rest, residue, and remainder of my estate, of every description, real,
personal, and mixed, I give, devise, and bequeath to the City of Indianapolis,
in the State of Indiana, to pc and remain a perpetual fund for the advance.
ment and promotion of free schodis hi said city, hereby authorizing and direct-
ing the legal authorities of said city to Invest said bequest in productiVe stocks,
or put the same out on interest, and the income or interest ttiereon only to be
expended annually for the benetitand advancement of said free schools.

The fund now amounts to $37.000, the Income of winch is at present about
$1,900 a year. Since the.fund became available, in lAgthe income has been
used chiefly in giving teachers special training at various institutions.

since the fund was established, upward of 150 teachers have received its
benefits. These teachers usually attend summer schools. Several have received
half-year scholarships at various universities. Two recipiebts of the fund
went to Gernmny for study. there.

Only bg means of the fund were some ott these teachers able to continue their
studies. In almost every ingtance the recipients have returned to the schools
with added power and renewed enthusiasm. Many recipients of the fund hare
bbcome leaders in the activities of the schools.

During the lAtst three years a part of the incomehas been used to pay for
lectures before pe entire teachici body of the city.

More recently another bequest has come from the estate of a colored
'teacher:'

In 1896 the board camosinto, possession of $1,500 as a bequest of the late
William T. McCoy, who was at one time a colored teacher In the Indianapolis
schools. By the provisions of the bequest. the Income of this fund is to be used
fbr the benefit of the 'colored schools of the, city. Only a part of the income
has thus far been used, chiefly for scholarships in summer schools, for the pur-
chase of lantern slides for exhibiting the work of colored schools, and for the
purchase oetools for gardening.

In Minneapolis six prinfipals and one eighth-grade teacherwere
sent out by the school authorities to visit and report upon- the schools
bf New York, Omaha, St. Louis, Kansas City, Boston, Newtonville.
and Springfield.' Supt. Jordan writes about this experiment:

Upon their return the -visttorik gave their reports at a meeting of.teachers and
ptincipals called for that purpose. We believe that the study of other school
hyiitetns by principals of, our teaching corps has been very valuable to as air in
many ways. We expect to continue this work whenever possible.
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A printed report was made, but the edition is exhausted.
A recent Boston school report contained au extended account of

the work of the Harris. Teachers' College at St. Louis, as seen by iv
member of the administrative force sent there on a visit.

Boston has worked out a plan for a sabbatical year, which was
taken advantage of by three members of the training school corps in
1912.

Supt. Chadsey, of Detroit, is of work upon a plan whereby teachers
after eight years of service may receive $50 a month for 12 months,
during which time they may visit other systems' as a means of fur-
ther growth.

THE CORPS OF THE TRAINING SCHOOL.

The staff of the training schools includes (1) principals, (2),
"theory" teachers, (3) teachers of the arts, (4) teachers having to
do with practice (see page 60), and (5) office force. The.' tables on
pages 145-149 offer some material for consideratil with reference'
to these various groups.

The principals in the larger schools are mostly men. With the ex-
ception of Brooklyn, no school in the list of large cities has a woman
principal until *New Orleans is reached (1 in 16). The administra-
tion of the Chicago College for a number of years by Dr._Ella Flagg
Young should be recalltetel here. Of -the 24 cities having more than
100,000 population, from New Orleans,down, only 7 have men prin-
cipals. In the 25 schools in cities of less than 100,000.inliabitants, 7
principalsare men.

In 38 schools in the larger' cities, 4 principals have salaries of
$5,000 and over (Chicago pays $5,500.) ; 4 have between $4,000 and
$5,000; 4 between $3,000 and $4.000; 16 between.$2,000 and $3,000; 9

,' between $1,500 and $2,000 and 1 has $1,200.
In 22 cities of less than 100,000 inhabitants, 1 initicipal receives

Stilt00; 3 from $2,000 to$2,20Q; 4 from $1,500 to $2,000; 7 from $1,200
'to f1,5P0;1 from $1,000 to $1,20Q; and 1 receives $900.

The " theory " tekcher has been looked upon its occupying a .posi-
tion superior in requirements and remuneration toTthat of the teacher
of practice. Iii only two of the larger cities, Washington and
Bridgeport, are the salaries of.the two classes equal. In New York,
Chicago, Philadelphia, St. Louis, and Boston the maximum for
" theory " teachers reaches $3,000 and above. (New York,453,250,).
In none of theseCities do-members of the practice department re-
ceive more than $1,850,' and t'he maximum runs EL2 low as $1,400.

,
' I 1 The apparent exceptions in Boston of a maximum of $3,780 for the directof of substI

tutes and practice teaching should not' be counted, as this position is not coniparablc
with the other% under consideration. d ...

._.4
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In the other larger cities, Pittsburgh advances "theory" teachers
/to $2,500; Newark to $2.100; Detroit and Washington to $1,800;
"Buffalo,.Louisville, Rochester, and Columbus to $1,500. The lowest
salaries reported are Baltimore, $700 (in the colored schobl), and
Birmingham; $340. The maxima in these cities are $1,200 and $800.

.Teachers having to do with practice receive in New York a maximum
of $1,850; in Washington, $1,800; sTewark, $1,600; Chicago and
Indianapolis, $1,500 -Jersey City, $1,400; Columbus, $1,300; De-
troit, St. Paul, and Buffalo, $1,300. Those having a maximum below
$1.000 are Baltimore, Louisville (colored), Richmond, Atlanta, and
Dayton..

A report on the proportion of members of the corps having col-
leges degreei shows Dayton, Yonkers, Charleston, Evansville, Ja-
maica, New York, Brooklyn, Fort Waynb, Washington (colored),
Elmira, and Baltimore (white and colored), having 50 'pet cent or
over of the teachers ill the " theory " department who have degrees.
Newark reports that all "theory" teachers have degrees; CleVelaud.
all but the teachers of "sp&iali;: subjects. Youngstown and St:
Louis (colored) report that all have degrees in both "theory"
and practice departments. In the practice department most of the ,

schools 'feport \p college degrees: Newark alone, of the 'larger
schools, has as high a proportion as one4hird.

Per cent of teachers holding degrees.
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Following is a statement of the number of periods each veek in
which "theory" teachers are occupied 'with classes. The varying or-
ganization of schools makes-tittse figures of little conclusive value,
but they are suggestive at least.

Periods each week in which theory teachers are occupied with classes.

2dbany 24 Dayton 25 Ph(ladelphla 10-22
Atlanta 25 Elmira 15 Richmond 30
Baltimore 17 Evansville !MI Rochester 15-20
Boston 16 Fall River 20-24 St. Louis: Colored___ __ 25
Buffalo' \10 Fort Wayne 20 Washington :
Chd rlest on 25 lanapolis 12' White 25
Cleveland 15I8 Jamaica 17 Colored 20
Columbus 20 Neivark 20 Youngstown 22
Concord All New Toil; . 15-20

41111111

The ratio of teachers to student's varies greatly the various
training schools. In one, city a school is overstaffed, while in another
city a larger school has to get" along, with a much smaller force of
teaehers.

No attempt is made to discuss the' work of the teachers of the
arts. In Chicago a special building with a strong staff cares for
theSe departments. At the other extreme are the small cities and
uufortunately some of the large cities in,,which this work is cared
for by the already overworked stipervisoN; of special subjects for
the whole city.

The office Work in city training schools still falls largely upon the ,

principals and teachers. Only two schools in cities having less
than 100,000 population report any provisionfor clerical assistance
and in the cities of over 1003000 inhabitants not more than half are
furnished librarins and clerks. The table op pages 145-449, fur-
nishei detailed inTormation on this subject. It is not uncommon in
large schools. to fintl high-salaried teachers working regdlarly on
rolls and lists and taking' clutrp of thp listing and distributing of
books and supplies.

A new standard is indicated by developments in New York City
following the inquiry made by Dr. Hams and his associalo under
the direction of the board of estimate...

.
PUBLICATIONS AND OTHER CONTRIVTIONS.

. f
When the pity training schopl is tested' from the standpoint of pro-

dudive scholarship, it has little positive evidence, to offer. 'The cOn ?
ditions have been and are in few cases favorable to experimentationZt

'Or research, or publication. Heavy schedules on the part of both stu-
.

dentnand tesnhers, the negatiye results of (he intreesling system, the
00.44497 d 01t7 C4:. 00e .tidy dt,a!lchl;and the lick of 14.trieos
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of view in city school planning have told heavily on these schools in
a department in which they could have rendered valuable service.
They are usually denied even the simple announcement and course of
study circulars, which serve not only to maintain ihe circulation of
State institutions, but also to give to members of a school. corps the
jolt iti thinking that come with the. preparation of copy for the
printer. The connection between the school and its prospective mem-
bers in the high school is so immediate that there is little Occasion for
the circularizing which is utilized elsewhere by large-minded execu-
tives for other purposes.

Whatever record appears is usually confined to a few pages incor-,
porated in the report of the city superintendent, in ts,1Tich there is
little opportunity for any extended statement of issues, needs, and
policies.

Chicago and Cleveland are instances of cities which publish a gen-
eral circular giving A fair amount of information concerning the
schools, but in most cities there is practically no material printed
whereby the training school can be judged and its work compared
with what is done elsewhere. Even syllabi of courses are not easily
accessible. Some of the reports made by special. examiners indicate
that .those which are found are not kept up to date. This is at to
be the case where revision depends upon hand copying, and the lim-
ited amount of clerical assistance reduces the possibilities of mani-
folding, while, without a special appropriation, printed outlines are
less coMmon in schools in which students expect to receive books
and material' free than they are in those in which they are printed
for sale.

Not much editing of texts is done in the city training schools, nor
do many articles appear in the edticational johrnals by members of
their faculties. The Educational Bi-.Monthly, edited by the corps
of the Chicago Tiaining College, is a notable exception, but, unfor-
tunately, the present municipal methods of publication prevent any
subscription arrangement, and there is a consequent lack of influence
upon the other communities' and help from them. A gpeftt service
to the training of teachers would be male at little expense by allow-
ing this journal to have a wider circulation upon the foundation its
use in the city assures.

.

UNIARSITY CREDIT FOR TRAINING SCREOOL

The demands of immediacy upon the training school have given
arituMents to the conservative university authorities against graqt-
Lug credit for work done A few subjects, such as psychology, have
the best academic standing, while those dealing %vitt% the elementary
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school curriculum, and especially with practice teaching, are Most'
definitely discredited. Even the man who has had the good fortune
to sr a course in observation and praCtice teaching made a means of
rare discipline and growth through problem work, realizes the nar-
rowness of apprenticeship required in many situations. Our termi-
nology is lot clear. There is no doubt of the place' of ekrnentary,
secondary, and higher schools in general, but in many cities the ad-
ministration of.the training school offers practical difficulties because
its status as not determined. Preparation fox elementary teaching
keeps it, close to that department, and the shortness and limitation of
its 'course keeps it from recognition as a higher school., Dr. Mac-
Lean, in his report on "Present Standards of Higher Education in
the United States,'" concerns himself with theology, medicine, law,
engineering, dentistry, pharmacy, fine arts, and music, but makes no
reference to normal schools.

The Carnegie Foundation report for 19.12 (pp. 114-115) gives
some data regarding credits given by various universities foist, work
done in normal-schools.

While State normal schools have had difficulty in artithieg adjust-
ment with degree-giving institutions, their relationship to State
universities, where these exist, has led to fairly liberal conditions:'
in general, the entrance standark of city training schools can
more easily he held up to a higher., than can those of some
of the State schools, but the matter of credit in higher schools offers
special problems. The courses of city .normals are probably more
utilitarian even than those of State schools. This is due in part
to the greater evenness of entrance preparation, and in large part
to the limitations arising from. sending the greater numbet' of

-graduates into asingle field.
The authorities of city school:Mb not usually recognize the value

of further training for their tericrers. The acquiring of a degree ai
by an elementary teacher usually means seeking for a position..in
a higher school. This will continue as long as elementary salaries
continue at the hottem of the list. In few cases has any systematic
effort 'been made to articulate the training, course with that of any

. institution.nstitution.

U. S. Bureau of Education, Bull. No. 4, 1913.
'The State of tIr has published an official aeahl of a standard normal school,

as follows:
" By a stand hogmal school is meant a schoOl in g the following, requirements
" (a)' For entrance, four years' work above'tbe els grade is a secondary school.
" (b) Fdi duation, two years' additional work, eluding a thorough review of theme

commou bri and training in p practical school:
(o) The tPnance of a well-e4110ied training school forsobservatton and practice,

such school tokver wok in the velghi:elemeutary gradeii. iv.
"(d) The teal attendance In the'econdiry school and in the normal schonl shall be

216 weeks- above the eighth grade: Provided, That any nordmi school may accept sat.
lidaetory credits covering 20 weeks above the eighth grade."
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At St. Louis this problem has be considered, as the following
quotation from an announcement s41 show:

The board of education at its meting October 12, 1909, provided tuft a part
of the work of the Teachers College shall hereafter be organised and unified
into courses' of"study which shall be equivalent in trainiug and culture value
to the first three years of the customary university courses which lend to the
B.'S., B. A., or Ed. B. degree. The object of the board in making this pro-
vision was to open the way for any ambitious and energetic teacher in the ele-
mentary schools who may desire to do so to obtain a college education and thus
tit, herself for a larger and better work in the public schools. This may Clow
be done at very little expense to the teacher herself.

An inquiry sent to several of the universities to which students go
from the city trainiag schools shows a variety of adjustments. The
University of Mis-Airi allows two years' credit on the three-year
course at Harris. Teachers College. Washington University, at St.
Louis, answers:

ASP
No credit except as a subject of college rank or a fair equivalent for a college

subject is studied in the training school. A secondary school subject taught in
a secondary school manner brings no credits.

There are six students from the college in atttndarice upon Wash-
ington University. A provisional agreement has been made whereby
students having, completed the three years' course are admitted to the
junior class deficient in but six credits. If a.student is earnest and
has reasonable ability, he or slip may complete the course and obtain
the A. B. degree in two years.

In Philadelphia, the University of Pennsyltaniallows to normal-
school graduates from-'9 to 24 units. In 1912, students from the Girls'
Normal School of Philadelphia received 14 units, which was the

number allowed to normal stools whose courses require four years
of secondary- school preparation. The School of Pedagogy' .(for
W'ys) has a more definitely academic course, and for this 22 to 24
nits of credit were allowed. (A unit is one hour orwork

for the academic year.) Temple University has a course rto
the degree-of bachelor of science in education. ,T h i-
gogy receives full credit for two years (30 units). e Girif or- '

mal School receives 17 units' credit and the State normals from 15
to 20 units.'

At Chicago, it is stated:
If courses are well selected and' are such as are nctredited In the curriculum

of t1W University of Chicago toward any of its degrees, credit is allowed at a
ratb not majors for each year spent In the training school.

This only to the better class of schools. Many students are
enrolled in the schools in Chicago, Indianapolis, St. Louis, and
Qleveland. -

At Northwestern IJniversity, 52 to 56 ,semester. hours) credit is
allowed, out of a total requirement for two yeirs of 80 credits.
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semester of satisfactory work in the university is required before any
credit is given.

In New York City, Teachers College has been more liberarthan
many institutions, and care has.been taken to do full justice in'the
matter of "credits, determining each case, however, on its merits.
New York University allows two years' credit to schools approved-by
the New York State department of eddcation. The training schools
in New York City and'in New Jersey receive full credit.

Adelplii College allows to city schools 34 points out of 120 for
' the degree of A. R. This same amount is given to State schools. N

plan is under discussion for a closer articulation of courses, which
will permit one and a half years' credit.

Boston University accredits the normal school of that city with
4 units for psychology and 17 for education.

At Cleveland the Western Reserve University. college foe women
gives one year of credit.

The Pittsburgh Traing,School is a new institution, and its rela-
tions to the University of Pittsburgh have not been fulry determined.
It is hoped that two full years of credit will be given.

George Washington University allows one year of credit to gradu-
ates of the Washington school. Howard. University (colored) gives
no credit. . .

These are official statements and individual cases can be found
which show variation. The least encouragement comes from the old-
line universities and from the women's colleges. The latter .grew
up in the days when the issue between the classical course and others
was tt its height. The desire to be successfully established (lid not
lead. to a liberal attitude toward other than the old courses; so that
the women's colleges have done little to lend normal-school gradu-
ates to degree courses unless they were willing to sacrifice the two
years spent in the training course. Howard University (colored)
at Washington has had similar reaspns for the attitude it has
maintained. , .

It will be seen from the prebeding statement that the graduates of
the schools in most of the tifge Cities are able to make arrangemAtts
whereby in from. two,to three years they are able to secure a uni-
versity degree without going away from home. When, however, this
is not possible, as in Baltimore, there is a constant drain upon the
teaching force caused by the resignation of ielichers who wish to
secure positipns pear cities in which there are more liberal conditions.
In Baltimore there is a first-class *mien's college (Goucher), but no
attdculation of courses is permitted. Extension courses, duplicating
work in the institutions, are given under di% 'joint direction .of
4600,1er College' and .Johns' Hopkins University, but it requires
nitrige4Iresrkof attendance. to obtain: credit toward. kdegree. . he
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aesult is that a graduate of the training school who wishes to take
a degree on the basis of the two years' course must leave the State
to accomplish this end.

MUNICIPAL HIGHER EDUCATION.

The city training school is the most 4finiteoundertaking by Ameri-
can municipalities of educational responsibilities beyond the high-
school period. Chicago and St.-Louis have used the name " teachers'
college" to designate these institutions, and New York has estab-
lished a college of wider scope for each sex. Cincinnati has a
municipal university controlled by a board of trustees appointed by
the mayor.

The beginnings of the University of Cinciunati came from a be-
quest. In 1911 the endowtnent had grown to $765,473.44. In the
same year the income from the city amotmted to $140,610.98 from a
tax levy made by the city ouncil, plus $10;200 paid by the board of
educa.tion for the training of teachers. The tuition fee is $75. 'There
are colleges of engineering, medicine, and education; also a graduate
school. Of 696 students in the college of liberal arts, only 141 came
from outside the city, whit' p of the entire membership of 1,331 stu-
dents, 080 were from the dome city. In other Ohio colleges 107
CinCinnati students were registered and 138 in other colleges in the
East and in the'Middle West. The president estimates that at least
1,000 of 1,115, Cincinnati students in the undergraduate college s
could not get a college education if this university-did not exist. A
study of the occupations of fathgrs and of family incomes and rents.
tends to confirm the claims made. .

The college for teachers was formally organized in 1905. It was,
to quote from a statement by Dean Burris '

.*

the first fruits of a general policy formulated by the president for a municipal
unithsity conceived as an instrument of the highest service to every important
phase of the city's welfare.

Abotit half the graduates in. the college of liberal arts fake the
teacher's course; there were 33 who finished this ccurse in 1911.

The following statement is talrn from the report of the superin-
tendent of public schools:

The elementary teachers are' required to take the regular university course
for the first three years, and during the fourteyear do sufficient work in the'

, 'college for teachers to constitute at least+ 24 club of po possible units., They .

alio are required to spend thefr Saturday mornings.viith the supervisors of
the city teilchers.sof the schools hi. getting their training in art, physical train-
ing, an penmanship. Their .total work, therefore, is equivalent to a full year
of training added to the regular bachelor of arts' course of the Aluivenify!
These studesit. are required to teach fer 10 weeks is practice Work' in addition;
to '4etpreliminary practice loam; which are criticised by the bculty of
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college of teachers. The faculty of the college is employed by the board of edu-
cation. The course for she training-of teachers is prescribed also by the board
of education. The candidates for teaching are arranged in the order of their
merit, and after appointment are closely supervised by the same faculty for the
first year, and supervision is continued indefinitely thereafter.

.

Beginning in 1903, a preferred list was established of those who
were college graduates with pedagogical training. These teachers
have an initial salary of $600, an advance of $150 over that paid to
others. The maximum of $1.000 is. reached by annual increments
of $50 each. Very fez' teachers who are jut college graduates are
appointed in the elementary schools. The dean writes:

Graduates of other institutions having our standards are rated and placed
on a merit list with our own graduates. During recent years 71 per cent, on
the average, have been our graduates. Indications are that we, shall soon have
more graduates than vacancies In the local schools. In that evr.nt we contem-
plate loving first and second preferred merit tests, the former to constitute all
those who have had more advanced preparation than that now required for the
preferred list.

The College of the City of New York was organized as a free
academy in 1848. In 1854 it was given authority to confer degrees
and in 1866 became a college.. The city board of education was for-
merly the board of trustees, but in 1900 a separate board of nine
members appointed by the mayor was constituted. The president of
the board of education is ex officio a member.

All the work in the department of education is elective, but courses
are given which prepare -for the college gradtiate professional cerr
tificate of the State of New York and for the city superintendent's
examination for license to teach in elementary schools. Dr. Duggan,
head of the department of education, writes as follows:

The College of the City of New York furnishes the great majority of the'
male teachers to the elementary schoolst and a considerable proportidn of the

'male teachers in the high schools of New York City. For the former it pro-
vides courses in the history of education, principles of education, school-mai-
agement and administration, methods of teachlag and special methods in
music and drawing. Forthe latter. there Is a special course on secondary edu-
cation. In both cases observation of classroom practice makes up part of the
work. In the case of the teachers preparing for secondary schools, practice
teaching in our own high school, here, Townsend Harris Hall, is one pf the
most essential features. This practice is done in the iresence of a critic
teacher who meets the young men in the afternoon and criticites their work.

Extension`courses are given td tutprove the scholarship and efficiency V the
teachers already in the school system. This year there' are about three
thoUsand teathers otteitding the courses. All these courses are registered with
the regents 'at Albany, and receive credit toward higher licenses at the board

Hunter College, formerly callad the Normal College bf the City
of New To*, was established ,February 1, 1870, and received its
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charter from the State in 1888. Thomas Hunter, LL. D., was its
first president: It is a college for women and grants the degree
A. B. upon the satisfactory completion of a-four years' course of
study. It is supported by the city of Uv Tot k, with annual appro.-
priations, that for 1912 being approxiYately $400,000. Tuition and
textbooks are furnished without charge: Students must be residents
of the city.

Admissions and graduations are made twice a year. Candidates
for admission. must present 15 units.. The curriculum is arranged
according to Hie elective group system and provides strong optional

.courses in education for those students who desire to enter the pro-
fession of teaching in either secondary or elementary schools. The
equipment of the college is 'tieing renewed; and new bbildings are
being erected' at a cost of,$2,500,000. The students number about
1,2;0. The teaching staff comprises 13 professors, 14 associate and
assistant professors, and 71 instructors. A high school and an ele-
mentary school, which are distinct and separate organizaiions from
the college, serve as model and practice schools for students intend-
ing to teach.

George Samler Davis, LL. D., is the president.
In the announcement of the college for 1912,4 the following state-

ment shOws the jtidgmept of the institution with reference to its
graduates.:

So successful have our students been in this phase ofintr work, that. although'
the college is organized in all respects as a college of liberal culture, it is
proving itself to be the most efficient source of training for teachers in our city
schools.

Supt. Maxwell furnishes the following statement,* which. shows.
the proportion of teachers appointed from the various municipal ..
institutions tolie city.service during the year ending June 30, 1912:

Number of nominations 1,1568

Graduates, New York City Training, School for Teachers__-__:-.___ 1,009
Graduates, New York City Nominl College 218
graduates, College of the City of New York 140
Graduates of institutions other than the nbove_ 167

.Nominations on experience 34

1,568

The distipction between certain forma} and established curses for
the college period and the newer movements to provide some form of
suitable schooling for those adults who wish it is not maile clear.
We need some term to cover the later developments. A representa
tine of the Carnegie foundation objects to the ttsi of the term" higher,

iNew,,York Normal Colley 11)12.'9. 11.
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education " in referring to the work of training schools. The same
lack of definition is no doubt in part responsible for the tendency
deplored in the foundation's report of 1912--'" the effort of the nor-
mal school in many States to transform itself. into an its college."

New York and Los Angeles are carrying on many orms of pop -
UIaS for adults, which can be included under he somewhat
loose term " municipal higher education." Some speci courses for
municipal employees have been given in New York an Cincinnati.
Boston has done pioneer work in a much needed field by s tablishing
evening classes for school janitors. The courses .given re, to to the

. subject 'of fuel, including its kinds, distribution, the princ: Iles gov- /
erning its combustion, and the operation of various types o heating/
and _power plants with economy and efficiency. The instrii tion isi
given by recognized experts in the employ of the board of hool-
house commissioners and of the school committee, and is beinl Inn.-
sued by some 50 'school janitors. The class meets two evenings. :4ch
week during thebvening K aschool term and will have 29 lessons. '

A plan Is under consideration for the establishment of what will praeticallY,
be a training school for Janitors, In that new men on entering the servi,,, will
be placed under the direction and supervision of experienced men, who will
instruct them in the details of their work, and thke tit them to handle,etliciently
the various types of heating apparatus installed In school buildings.

The late Mayor Gaynor's proposed prograln for New York City,
article 2, read: " Developing a plan for and organizing, a training
.school for probationary pi icemen."

It is surprising how little materiaron the subject of education is
found in the many publications on municipal matters. Consultation
of several of the largest libraries and correspopdene with many of
the leading experts failed to reveal any considerablenumber of refer-
ences.

There is some tendency to charge this defect, in part at least, to the
desire to keep school affairs, as far as possible, in a compartment
separate in control from other municipal. interests. These seem
ro be few exceptions among school men as to the desirability of- this
dualism;but it is possible that the advantagesAtat come from it have.
been dearly pitid for.

In "A Municipal P'rogram," prepared by the National Municipal
League (Ilicmillan, 1900, p..171), the following significant statement
appears:

It Is well to bear' in mind. however
administration bee diverted from the el
of the community. By inking departure
the interest in the general antra of the
of the candidates for the council will be

The Question whether or not elementary
handl of a distinct school government

t the independence of the school
t some of the beet energies

branch of the city government,
cipality and in tee character,

ly increased. -

ucatilin_should be vested in the
unit within the same territorial
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limits as the municipal corporation is one upon which It would not be wise, per-.
baps, to enter in this paper. If the course of our educational history had
not, as e matter of fact, in most parts of the United States, as well as in Eng-
land, differentiated public-school adminiettration In a more or less complete.
fashion, it is probable that the students of municipal and local administration
would think it altogether best for symmetrical local progress if all branches
Of local governmental administration were reduced to a single unified and sym-
metrical system, and-tills is the otinion of the committee (p. 71).

The tendency toward a commission form of municipal govern-
ment '-has been studied to find what consideration is given to educa-
cational readjustment. While undoubtedly, in time, there will be
great pressure here also in favor of change, at present the dualism
tends to leave the schools on one side while the other controls are re-
constructed. This may prove to have disadvantages in the long run.
Dr. Goodnow, in City Government in the UnitairStatem, is one of the
few who sees the problem oP relatiOnship. His objection to the move- -
ment appears as follows: ,

The school board is succumbing to the same influence that destroyed the city
council, and in time there will be a school department-40th a single commis-
sioner at Its head, having toward the school department about the game powers
and,duties that the single commissioner or other etecutlie has toward his de-
partment. Reduced in pumbers, iu some cases composed of salaried members.
,its educational functions lost to the superintendent, 'its executive functions

director; the to do to attract men
who are interested in the schoojs and will soon come to occupy, if the move-
ment keeps on nt the same pace, a position of as little influence as that which
has been accorded to 4ibe (416, council by tte charters of ninny of our cities.

In European countries that form of university 'which looks for sup-
port to a municipality or other local government has had better op-
portunity for development than it has had in America. In Germany,
among the newer universities.of this type, are Hamburg and Frank-
fort. 'Leipzig is an older instance. In England are found the Uni-
versities of London, Birmingham, Liverpool, Bristol, Manchester,
Leeds, and others carried forward or aided by county and municipal
authorities. Other cases are found in Belgium, Russia, and other
countries in which. city grants are an important factor. In such
cities as Melbourne, Sydney, Wellington, and Auckland are universi-
ties supported by private endowments, but receiving assistance from
,the cities and closely connected with the city life. -

The separation of spntrol has tended to affect tie tig,ining of
teachers and possibly to retard municipal responsibility &t, traiieng'
its employees in other departments of the city service. IFL Gersati
there are beginnings of a laiger-inclusion, On October 30, 1911, in

1" Questions relating to the general effieleney of school systems were prerared (in the
10 cities studied), but were not used, except In Houston, for elsewhere the board of edu
dtlon is entirely separate from the city government. In Houston the board is responsible
only to the mayor, and not to the board of commissioners. In the other cities surveyed

. school administration had not been directly Influenced bt the commission movement."
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usseldorf there was opened a college for municipal officers and
those intending to enter municipal service. It may seem Utopian to
look forward to a time when those who plan to be teachers will have
a part of their training al least in the same classes with men and
women who will serve in other city departments, but there would be

, some large gains in suclr a scheme, even though the task of carrying
it out offers many difficulties.

STATE NORMAL SCHOOLS AND STATE DEPARTMENTS OF
EDUCATION.

Special mention should be made of the eight large cities with
city training schools which have State normal schools so acces-

sible that young people preparing to teach in these cities can live at
home and receive their preparation in the State schools. These
cities are San Francisco. Milwaukee, Los Angeles, Providence, Oak-
land, Worcester, New Haven, and Lowell. -Of these cities, San
Francisco, Milwaukee, New Haven, and Lowell at one time had
schools of their own, but, have given them up and thrown the, re-
sponsibility for training their teactre-NJ.upon the State.

In most cases the city has no definite relation to the State school,
except to receive its graiates into teaching positions. In Provi-
dence, however, a close affiliation has been worked out which seems
to meet the interests of both parties. About half the students in the
State school have residence in Providence. The course is practically
two and one-half years. Salary on appointment is $400, rising to a
maximum of $750 to $900. The iaffreement between the tAstees of
the Rhode Island Normal Schoor and the school committee of the
city provides, among other thing:

It is expressly understood and agreed t4at no critic teacher shall be con-
tinued in charge of any such training school if her work is unsatisfactory either
to said trustees or to said superintendent.

It is further understood and agreed thit if the work of any such teacher in
training is unsatisfactory to said trustees they may remove such teacher in train-
ing and substitute some one else in her place, and that if, In the-opinion of said
superintendent, the work of any such teacher in training is so unsatisfactory
as to be injurious to the school, said trustees. will withdraw such teacher in
training at the request of said superintendent.

Such critic teachers shall be chosen by said trustees with the approval of said
superintendent, to serke as such critic teachers for such training schools. Critic
teachers so chosen shall receive. their entire salary and pay from the city of
Providence, the same to be not less than their present salaries.

The said trustees shall allow to the city of Providence for the services of each
such critic teacherns follows:.

For the first year of eervicetin primary or grammar gradee, $200.
Per the seeoRd sear of service In pilwary or pamMar grades, $250.



STATE NORMAL ISCHOOLS. 95

For the third and subsequent years of service in primary grades, $300.
For the third year of service in grammar grades, $300.
For the fo\irth year of service in grammar grades, $350.
For the fifth and subsequent years of service lit grammar grades. $409.
All allowances for.services of such critic teachers shall be made by the said

trustees at the close of each quarter of the school year at the rates aforesaid.
and proportionally for any less period of serice, the amount due and payable
for such service to be credited upon and deducted from the bills or accounts
of the said trustees against the said school committee for the tuition Of pupils
In the Rhode Island Normal School building under that contract between the
parties hereto made and entered into September 5, A. D. 1900.

Said teachers in training_shall not be entitled to receive any salary from saM
city of Providence for their services in said training schools.

All of such training schools so maintained at the Joint expeiNe of city and
State shall at all times be open to the inspection of said trustees and their
authorized agents and of the members of the said school committee end their

i zed agents.

Either party to this agreement may terminate it at the end of any school
year by giving six months' notice in writing of its intention to so terminate the
contract.

This agreement shall take the place of the existing arrangement 'and agree-
ment between said trustees and said school committee for the maintenance of
State training schools in school buildings belonging to the city of Pirovidence,
all of which existing arrangements and agreements shall this day terminate.

The principal reason why the cities have established their own
schools has been that the machinery provided/by the State hasoot
been equal to meeting the needs of the entire State. Thus Penn
sylvania 1,400 teachers were graduated in a year from 13 State nor-
mal schools, yet in 1908 but one-sixth of the teachers of the State
were normal trained, and in one city employing 333 teachers there
was but 1 normal graduate.

Baltimore has both city training schools and a State normal school,
although the latter is now removing to a location outside the city
limits. There has been some discussion of the desirability of merg-
ing the city school for training white teachers into the state institu-
tion. In the report of thii board of scho61 commissioners for 1911
the following statement appears:

Ono of the most important questions to be considered in connection with a
system of education is that of providing a competent body' of teachers. Recog-
nizing this fact, the State of Maryland, In ISM, authorized the establishment
of a training school for teachers, and in 1800 the State Normal School was
opened in Baltimore City. This institution has been with us for more than
40 years, and the greater part of the expenses attending It are borne by the
taxpayers, yet our city schools have received comparatively few teachers from
among its graduates.

As the State. has under consideration the advisability of changing the loca-
tion of the school, which will carry with It the cost of erecting new buildings,
the board, deeming it the proper time, appointed a committee to confer With
the State authorities as to the feasibility of designing and equipping the new
school for the work of training teachers for the public schools of tht entire
State.
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The State of Maryland maintains a small normal school for col-
oreVeachers, but there has been no discussio1 of the advisability
of having the State train the tetchers for Baltimore's colored schgols.

In New Jersey the questiori of turning city 'schools ovr to the
State has been raised in Jersey City and Newark, but in Trenton
there are the two schools, that of the city having ab,,it one-tenth the
membership of the State school.

In the report of the Jersey City school for 1910 there is a strong
argument made for the transfer of the city school to the State. The
following statement by the superintendent at Newark shows the
problem in that city:.

CITY NORMAL SCHOOLS COMPARED WITH STATE. NORMAL IHOOLS-AMANTAOES
AND DISADVANTAGES.

This topic I discussed in one of my reports to the boar( several years ago,
at a time when the establishment of a new normal school In this section of the .
State was being considered. What I stated at that time I still hold to be true,
namely. that each has some advantages and some dismb.antges as compared
with the other. Thus the State normal school has the advantage of larger (It-
look, since it aims to supply teachers for a larger field and to make them
,cceptable to a larger number of superintendents, principals, and employing
boards. The disadvantage that attends this larger purpose is lack of definite-
ness end precision In what is taught. This is seen both In theory and practice.
As a rule, it takes a State normal-school graduate a longer time to " find" her-
self in a city school systemor, for that matter, in a rural :school district; her
knowledge Is too general; it is not specific enough to meet special cases. The
corrective to this Is much practice work befoie being graduated. In case a suf-
ficient Amount of practice work can he had under proper conditionsa difficult
matter for a State normal school without Its independent practice schoolsthe
State normal school need not suffer by comparison with the best city normal
schools.

Again, few State normal schools are able to euforcb rigidly a four years' pre-
liminary high-school education. This is said to be done, I know.

The conditions of successful work In both are:
(a) Thoroughly prepared candidatesalways difficult to secure.
(b) A carefully chosen and well -paid staff of teachers; here the conditions

favor ordinarily the city normal school.
(c) 'A curriculum that is definite anti:not overloaded, with time enough to

oomplete it. -Id) Absence of pressure from any source to graduate the unworthy; or what
Is equally good, power to resist such pressure.

Given these conditions, I see no good reason for preferring a city-trained
'normal-school graduate to a State normal-school graduate, and should, as I
have previous' stated, be glad to see all preferences other than those based
on individua cleney abolished.

WRY MOULD NOT THE PEOPLE OF NEWARK ASK THAT THE CITY NORMAL SCHOOL BE

MADE STATE NORMAL SCHOOL OR DEMAND, AT LEAST, THAT SOME OF THE =-
nut OF MAINTAINING THE NORMAL SCHOOL BE BORNE BY THE STAIR?

The duty of trainiug teachers wds early assumed by the State in pursuance
of the Mabry that the maintenance of .the schools is a State tatictiono That

*.
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sch...lols can not be maintained efficiently without trained teachers is a truism
that nobody now disputes. Owing to tae fact that the supply 'teas not equal to
he demand, the cities of the State, or some of them, at least, felt it incumbent
upon themselves to train their own teachers. Severalas Newark, Jersey ICity, Camden, Paterson, Trenton, and Eliztlbethestabished training schools,
some of them in connection with their high schools. These schools, which were
merely makeshifts at first, have developed into full - fledged normal schools with
elaborate courses of study, a trained corps of teachers, and adequate equipment
for work of the best kind. At the outset the cost of maintenance wail slight,
often the employment merely of one or two specially qualified teachers. At the
present time. however, the cost of maintenance has become so great as to im-
pose no small burden upon local taxpayers. Take the case of Newark, for ex.
ample. It cost for the year 1911-12, to maintain the Newark Normal School,
no inconsiderable Hum to be takeu from the pockets of taxpayers. But, In addi-
tion to this, Newark helped support two Statenot'mal schools, with the prob-
ability that other State normal schools are soon to follow. Whrabouldnot the
cities of the State that support their local normal 'schools receive a rebate of
some amount, either a certain fixed percentage of the amount expended or a per
capita allowance, to be fixed by the legislature, based upon the number of puplis
taught? The State of New York long since recognized this equity and pays an
annual per capita allowance to school districts maintaining teachers' training
classes.

The answer iu.unlly made to this question of allowance Ils that the local nor-
mal schools are not governed and administered by the State. In a sense they
are governed and in a certain sense they are administered by the State. Thus,
the qualifications necessary for a license to teach are fixed by the State. The
course of study requires thkopproval of the State. If it werethought best, as
in New York State,.to hav7 local boards of trustees appointed to assist the
State department in the administration of these schools, legislation to that
effectmight perhaps be secured. ,

The objection might be raised on the part of cities that in alienating control
the advantages now enjoyedof exclusive use for local needs would be lost. But
little weight should be given to this objection. The city of Newark is only
interested in securing a sufficient supply of trained teachers. A full normal
school would fairly imply' an ndequaie number of teachers, provided the 'eateries
paid were kept at a reasonably high figure; A State normal-school diploma
would qualify the holder to teach in any part of the State as well as in Newark.
While this would be an advantage to the holder, it would not in all probability
lessen the proportion of graduates who would prefer to teach in Newark.

What, then, are the objections, if any, to this plan on the part of the city of
Newark? They may be etimuted up briefly as follows:

(1) Local control would be lost.
(2) Exclusive enjoyment and use would be lost.

Both these objections would be fully compensated for by the reduced cost
to the city in the training of its age teachers.

The objection, if any, on the part of the State would be the additional expense
to the State.' Tb this objection it Is urged. that the State is equitably bound
to supply trained teachers to all the schools of the State, cities included.

Very likely the city of Newark is quite willing to go on doing what it hes so
generously done in the past ; that is, pay liberally for the support of State nor-
maltchools while assuming the whole burden of training the majority of its
own teachers. ,

00467*-16-:--7
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What would happen if Newark and the other cities of the State were to cease
maintaining their local normal schools and were to"look for their supply of
trained teachers to the State normal schools? A dearth of teachers would at
once be felt In school districts that could not successfully meet the competition.

Now, the city of Newark 18 supplying its own teachers wholly at its own ex-
pease, and is brought into competition with other school districts only to a rein-

' tively small extent.
The situation is one *at will sooner or later receive the attention of local

taxpayers, and will result, uo doubt, in an effort being made to secure some
kind of remedial legislation. Either the State should- assume control of city
normal schools, as it seems to me. or should contribute an equitable.sum for

Or maintenance.

In 1911 the botird of education of the State of Massachusetts
reported on the desirability of a State normal school in or near
Boston, as the schools nearest Boston (Framinglufin, Salem, and
Bridgewater) are crowded even to a greater extent than, are the
other State schools. The State normal schools are free to residents
of the State, but students from outside Boston must pity $100 tuition

in ord9r to attend the city normal school. In 1910 the Boston finance
commission, in a special report rendered to the mayor relative to the
Boston Normal School, recommended that Boston retain control of
the school and that the State be asked to contribute to its support.

In the opinion of the (State) board the Commonwealth should nut contribute
to, the support of the Boston Normal School unless that school becomes a
State institution, controlled by the State as are the present State normal

schools. Only In this way can General standard be developed and maintained
and the necessary correlation 0/ .11 he schools as to scope. character of work;
and accessibility to residents of Massachusetts be secured. (House Doe. No. 4.

January, 1012.)

In January, 1913 (House Dm. No. 421), the State hoard reported
that it had reason to believe that the school authorities of 'Boston
coincide in the recommendation made by the finance commission.

Undqr the circumstances, therefore, the board does not deem it expedient to
make recommendations regarding the transfer of the Boston' Normal School

to the State. The board will doubtless give consideration to this subject again

when the question of a new location and building for the Eormal Art School
is before it. and in this connection will confer with the Boston school authorities.

In the-State normal school at Worcester there is a three-year course.

About o fth of the students come from that city. In Milwaukee

teach are assigned each half year to city schools for a half
day's teaching for 20 weeks. In Los Angeles four cif , buildings are
need by the State normal, and cadets are placed in other schools of
the city. The critic teachers employed are paid in part by the city.

In other State normal schools. the following relationships are
reported: Bridgewater critics are 'paid in part by the State; New
Britain' and Fitchburg pay per capita rates for the children in the
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practice schools; North Adams assigns one large elementary school
to the State normal; Oswego uses elementary schools for practice;
Ypsilanti Normal uses rooms in the public schools for which the city
pays half; Greeley has a city school including kindergarten, elettken-
tary, and high-school sections assigned to it; St. Cloud sends each
student for six weeks' teaching in the city schools, following the
work in the practice schoolthe normal selects teachers and spays
part of their salaries; San Jose has A city school for its use and the
city furnishes part of the teaching force; Chico Normal has a city
school set apart for it. The city of Chico pays $3,200 a year. The
normal students serve as substitutes in the city-school.

STATE CONTROL.

The large city is usually in advance of the other units of a State
in its requirements and salaries, so that much of the State legislation
concerning schools has little effect upon it.

Returns from a questionnaire and further correspondence indicate
little relation in most of the States between the city training, schools
and the State authorities. In answer to the question, Does your
department exercise any direct control over the work of city traitf-
ing schools as to funds, tee hers, courses of itudy, examinations,
the -issuing or validation of certificates, ett.? " only IndianaNew
Jersey,- New York, and Virginia answered in the affirmative. Yet
in one of the States *inch replied in the negative, a city superintend: '
eat informed me that in his city the training school had been closed
because of the limitations imposed by the State. A more extended
study would need to go into.the limitations imposed by statute as
well us those more immediately in the handh of the State board of
education.

The lack of relationship was further shown by the fact that in
several, States the authorities were unable to report what cities have
training schools, and even in some cases repo(ted schools as still ex-
isting which have been closect. .

It has proved to be somewhat more difficult for graduates of city
. schools to secure credit for their certificates when they desire to

teach in other sections of the''country than it has for graduates of
State schools to do so. This has led at times to anomalous situations.
Thus in one case a graduate of a city school was refused recognition
in one of.bur best organized. States, but was told that her certificate

.would be recognized if it came-from the State normal school, although
it 'ass possible in the latter case to have completed the course in two
years less than the time required in the city.

In the matter of certification, New York exercises the most definite
control over the graduates ofvcity schools, fixing minimum require,
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ments which the cities may increase if they desire to do so. Philadel-
phia and Pittsburgh, under .the clew code, have power -to regulate
certificates. In Illinois cities having a population exceeding 100,000
inhabitants have their own certification. Certificates issued by city ,
training schools are accepted in other schools without further ex-
amination in Delaware, Minnesota, New York, South Carolina, and
Virginia. $issouri issues to graduates of the St. Louis school State
licenses for one year. MassUchusetts reports that probably city
certificates would be accepted elsewhere in the State. Iii That State,
except in the case of Stale-aided high schools, certification is left to
the local authorities.

The State of California publishes an accredited list of schools,
which in 1913 included those in the cities of Washington, Plliladel-
phia, Chicago, Baltimore, Boston, St. Paul, New York City, Colum,
bus, Dayton, Cleveland, and Toledo. The extent of this list indi-
cates that many teachers seek employment in sections f the country
other than the cities in which they were trained. In addition to
California, the Statesreporting that city training school certificates
are accepted by them are Missouri, Wyoming, and Virginia. The
last of these requires formal recognition by the State in which the
school is situated:

The relative standing of city certificates in the city in which they.
V are issued; as compared with those coming from the State-supported

schools:. is reported as follows: HigherAlabama, Gelrgia, Mary-
land, Pennsylvania (this for Philadelphia only, in other cities equal
or lower) ; equalSouth Carolina, Michigan, Minnesota, Missouri,
New Jersey, 'New York; lowerOhio, New Hampshire, Virginia,
Iidiana (except for,Indianapolis). The same question with .refei4A

ence to other schools in the State gives: Higher- Alabama; equal
New York, South Carolina, Pennpylvania (equal or lower) ; lower
Georgia, Indiana, Minnesota, Missouri, New Hampshire, Ohio.

A comparison ofcity certificates from cities in other States with
those 'issued by State -schools shows the following replies: Equal=
Arizona, California; lowerDelaware, Georgia, In'cliana, Maine, Mis-
souri, New Hai 'Alike, Oregon, Rhode Island, South Carolina, South
Dakota. The following States give no recognition: Minnesota, New
Jersey, New York, West Virginia.

In Minnesota the State aids the. city training school by a yearly
grant of $750, for apparatus and supplies. In 1910 this had not beeA
lured for four years, so that.$3,000 had accumulated.
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TRAINING CLASSES.

Frequently a training class' has been the natural forerunner of a
training, school. At present few of the larger cities use this plan.
Memphis reports as follows (December 17,1912):..

We have id regular course for training young teadliers. Our aid teachers for
the patitireiterms have nearly all been taken from this training class; though
some of thpaliave remained In this class only a few weeks. The young ladies
untst'lye grt4ates of a good high school or Its equivalent before they are per-
mitted to take:up this work. While they are In training the strongest are be-
ing sent Mil tintly to do substitute work in the 4Ifferent schools where teachers
ait sick atMil:for some reason. They are paid only for the time they are
doing substitiifeAvork; then they are paid at the rate of $35 per month. First-
year pids rtice14ii,$35; second year. $40; 'third year, $45; fourth-year Aids in
charge, $50,;.04 first-year regular teachers, $55 per month for 12 months.
After this thsirlary increases at the rate of $5 per month each year until a
maximum of. ached in the grades. Our training class now has about
16 members; t 12 have been elected aids since the opening of school.

One of t teachers is placed in each first primary classroom,
and others assist in crowded classes. The training elass work pre-
ceding this aid period is conducted by principals and superintend-
ents. One week is spent with each instructor in turn, and written
reports are required on the work done.

Pittsburgh, until 1912, had a training class in a'high school. In
19Q9 these were 36 graduates, four " with honor" and one "with
great honor." In one of the recent; years the enrollment showed 21
students, while 20 members of the high-school corps were listed for
teaching in the normal department An extended account 1.4 the
situation appears in the report of the Pittsburgh schools for 1909-10.
Many of the graduatep of the normal department were compelled
to go into the suburban service, as the city boards required experi-
enced teachers.. The plan,for 1911 called for an added year with a
cadet organization, but a year later a two-year training course was
opened in a sepa'rate school.

tland, Oreg., has a pupil-teicher training elass, but the estab-
lishmen of a city normal schcfol is under consideration.

Houston reports that the normal work of the high school consists
of courses in school management and psychology for those students
who intend to teach. The superintendent, in his annual report of
1911-12, makes a recommendation that a training course of one year
including some practice teaching be provided.

ltjl

" To furnish a supply of at least pal-Hall: trained teachers for the rural schools,
13 States have organizel^teacher.traintng courses either In or In connection with public
high schools." Besides these schOols authorised by the State departments, "tenintn
courses are reported in one or more high schools in every State except In Arlibna, Idaho,

4dontana, Nevada, New Hampshire; and Rhode Island." (Monahan and Wright...Train-
ing Courses .r Rural Teachers, 1911")
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In Atlanta it is possible tor a teacher to enter the city service
either by means of two years Preparation in the normal school, or
two years' expst4ence, or one year in the normal and one year of
supernumerary teaching, in which no paytis received except for
actual substituting and $2 a month car fare.

In the report of the superintendent of schools in 'Saginaw (E. S.);
Mich., for 1911, the following items concerning a training class

appear :
Item 28. Paid current expenses teachers' training school, $3,525.

117. Average number In daily attendance teachers training school, 10.
57. Number of pupil teachers, 10.
70.. Salaries paid supervisor, manual training teachers, principal of trajn-

lag school, gymnasium teachers, and parochialteachers, per month,
$2.003.50,

70. Salaries paid pupil teachers, $475.
'77. Average salaries paid pupil teachers, per month, $5.

Gloucester, Mass., has a training class. Its membership in 1912-13

was 14. These "have been assigned to schools in various sections of
the city. They are alive with interest and seem impressed with the
importance of the work for which they are preparing."

In the report for 1911-12, of the schools in Canton, Ohio, the fol-
lowing Tefeience is made to a scheme of training:

The assistant teachers have for the most part been greatly interested in the
work, and the teething they have received will be beneficial not only to them
but to the schools. Almost all of the assistant teachers who took up the work
for training were given regular positions before the yeariclosed. These took
the places of the regular teachers who resigned or were given charge of the
additional, rooms opened during the -year. The fact that these had training
relieved the situation considerably, as it is cult to Bectwe good teachers
during the year from other cities.

The plan adopted lnJune, of paying the assistants $1 per day, will make It
necessary to appoint them to 'rooms in which the number of pupils is alcove
the average. However, this will not prohibit the placing of young.teachers wbo
desire to leirn the work and whd show exceptional ability. I aln anticipating
good resnits from this Am;

TRAINING SCHOOLS FOR COLORED TEACHERS.

There are 26 cities in the United States of America which have
from 18,000 to 94,000 negro population.' Solpe of the large grdups,
.as those in ChMago, Philadelphia, and New York, ranging fr
40,000 to more than 41,800, foem a small ptoportion'of the dal
populatioh(inqiew York less than 2 per cent). In these ci the

problem is great, but in many..ways the actuation is more se in

those.cities having a larger percentage. Thus; 'Indianapolis has less

%See details iq table on page 105.



TRAINING SCHOOLS FOR COLORED TEACHERS. .

than 10 per cent of negr9es, yet they Make up a body. of more than
20,000 persons and require a large force of trained teachers.
this city the few new local teachers needed are still trained idith
the white teachers in all but their practice work. 'Farther south,
where there is a rigid, separation not only in the elementary schools
but in secondary schools as Well, the possibilities of training are
limited usually to the high school, ith,at times a cadet or super-
numerary system, and to the denominational colleges.

There is in Washington City a colored Population about equal to
the size of the city of Trenton; that of New York is not far from
equaling Salt Lake City. In Memphis, Birmingham, and Atlanta
the colored groups are about the population of Pawtucket, Saginaw,
and South Bend. Richmond, Chichgo, and St. Louis correspond
very nearly to Haverhill, Mass., and Springfield, Ohio. LouisVille's
colored colony is the size of Kalamazoo, and that of Nashville equals
'Chelsea.

The-lghe,st percentage of colored population is that of Charleston
(52.8), but several other cities have nearly as large a proportion.
The percentne of the negro population in school runs as low. as
8.6 in Charleston .and 9 in New Orleans. Macon reports the very
high rate of 19.2, but the mode of those cities from which records
are available is 11 to 13. This rate will no doubt increase in time
and become more uniform. The total number of negroes also, while
relatively decreasing, is still absolutely on the increase.

Relatire population r,J trhitex anti negroes in certain years.

Tars. White. Colored.
.

White. Colored.

Per cent. Prr rent.
1790 80.7 19.3 3,172,006 757,208
1850 81.3 15.7 19,553,068 3,638,808
1900 87.9 11.6 68,809, 196 8,813.994
1010 . 88.9 10.7 81,731,957 9, 827, 763

For 40 years there was little change,' but from 1860 to 1910 the
whiteincrease was 203.6 per cent, NA1 l'e the colored was 121.3.

Increase, JOAO to 1910: Per cent.
Native white 20.8
ForeIgn.born white 80.7
Colored 11. g

In .every Southern State, except West Virginia, eitahoma, and
Arkansts,The proportion of whites was appreciably higher in 1910
than .in 1900.

'While the church schools' have done an important work in pre-
paring a certain proportions of teachers, .it is posthle that in some*

1.
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case; they havb retarded State and municipal responsibility. Then,
too, as the range of occupation opportunity increases, the teacher
problem will become more acute here, as it has become in the white
schools. Extensive studies and careful planning are needed to meet
this situation in a reasonably adequate manner.

As a large proportion of calored teachers come from the class
having some admixture of blood, it is worth noting (i;. 105)
that this group of mulattoes' makes up at least 20.9 per cent of
the colorqd population, as against 12 in 1870 and 15.2 in 1890.

/ This does not necessarily Mean an-actual increase in mixed unions,
as the children of parents either one or both of whom are mulattoes
are all classed in this group.

In the table below the proportion of negroes in the five cities hav-
ing training schools is compared with that of foreign-born whites
in the same cities. Thus, St. Louis has three times as mnny foreign
immigrants as negroes. In Baltimore the two parties are nearly equal.
In the other cities the negroes are greatly in excess. In none of these
cities is either problem at the extreme pole, for the highest rate of
negroes-36.6 in Richmondis far below that of 52.8 in Charleston,
as i's the highest rate of immigrants, 18.3 in St. Louis, compared to
the maximum, 52 in Passaic.

Negro and foreign-born population of certain rd lies compared.

Citing.
4

Negro.population.
j ,

m411

.,
Per cent.

Foreign-
born
white.

Per cent.

86. Louts 687, 029 43,960 6.4 125,788 18.3
Bel tlinore 558.485 84,749 15.2 77,043 13.8
Washington 331,069 94,446 28.5 24,351 7.4
Louisville..., 223,928 40,622 18.1 17,436 7.7
Richmond 127,628 46,733 36.6 4,085 3.3
Passaic 54.773 28,467 52.6
Charleston 58, &93 31,056 52.8 ......

The two following tables are given in order to bring togethej' some
of the most important data needed in giving consideration to the
situation:

1 " The term ' mulatto,' as used In the census of 1010. Includes all persona not full-
blooded negroes who have come proportion or perceptible trace of negro blood."
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The F6 cities haring the largest negro population, arranged in order of that
;population, and showing number of negro pupils, teachers, and principals.'

('Itiee. Total
ulation

Num-
ber of

groes

Per
cent.

Total
pupils.

Negro
elemm-

tary
pupils.

Washington 531,069 94,446 '28.6 16,714
New York 4, 7e6,883 91,709 1.9 (1)New Orleans..... . ....... 339,075 89,262 26.3 j. 8,105
Baltimore 554, 485 84,749. 15.2 9,276
Pi' iladelphla 1,549,018 84,459'' 5.5 9,928
Memphis 131,105 52441 40.0 5,984
Birmingham 132,685 52,305 39.4 7,320
Atlanta 154,839 61,9(12 33.5 5,924
Richmond 127,628 46, 7:.1 36.6 '5,442
Chicago 2,185,283 44,103 '2.0 2,000
St. Louis 687,029 43,960 , 6.4 83,889 6,096
Louisville 223,928 40,522 18.1 5,153
Neatly Ole 110,364 36,523 33.1 5,103
Savannah $15,064 33,246 51.1 I 8,232
Charleston 58,833 31,056 52.8 2,673
Jacksonville 57,699 29,293 , 50. 8
Pittsburgh 533,905 25,623" 4.8 73,587 (8)Norfolk 67,452 25,839 37.1 3,350
Houston 78,800 23,929 30.0 13,060
Kansas City, Mo 248,391 23,666 9.5 3,344
Mobile 51.521 22,763 44.1
Indiana's,' IS 233,650 21,816 9.0 2,874
Cincinnati' 363,591 19,839 5.4 43,869 (1)
Montgomery . 38,136 19,322 50.7 1,705
Augusta 41,040 18,344 44.7 1 7,625 3,646
Macon 40,665 18,150 44.6 2,041

13,176,118 1 124900 8.0 ............ .. ....
, I

Per cent
of negro
popula-
tion In

elemen-
tary

schools.

Negro
elemen-

tary
teigris.

Negro
princi-
pale.

nof 43
(') ; 1

9.0 195 10
179_

11 7
11.4 III)
13.9 lit
11.4
11.6 Ill

.25
13.9 136
12.7 117
13.9 92

48
8.6

13.4

3
6
9

15
8
0
0
8

13
12
3
0

0 0

14.2 110

13.1 66 10
24 I
35 4

69.2
19.9 1 36 '

57,
6
8

............ .... .... ......
I

I Taken from reports received from super) itendents of public schools In answer to questionnaire sent.
1 No record. ,
8 31 white teachers and 4 white principals in colonsl schools.

..,4 Estimated. .
4 No statistics.

198 Included among teachers.
. I.

7 Cincinnati has one negro school which enrolled 844 pupils in 1912-13. "We have negtra in pract lea
every elementary sch . In the city, but have no statistics showing the number of them. '

Nigro anti foreign-oorn' gopislation of United States' compared.

_ _ _

United States
229 cities having over 25,00) popu-

lation 2

Total
i s

I

Negroes, , Per centpopulatIon.i '''" cent.

I i

91,559,720 j 9,927,763 10.7

28,543,916 i 11,625,640 5.9
i

Foreign-
born NP.er cent.

white.
Mulattoes.

13,343,383

4 7:179,033

14.6 12,050,686

26.2

1 Being 20.9 per cent of negro population.
These 229 cities have 31 per cent of the entire population.
Being 16.0 per cent of total negro population.

4 Being 55 per cent of all foreign-born wham.

Five of the larger Americtin cities have special' training schools
for coloredteachers. These dities are St. Louis, Baltimore, Wash-
ington, LouisVille, and Richmond. Others, as Birmingham, have

-classes in connection with high schools, but definite data have not
been forthcoming.from them.. The schools in St.Leuis, Louisville,
and Richmond are.still connected with high schools, but in these
cities the courses are two years in length,.and in ,generai the stand-
ards are, asfar as possible, the same as those of the schools for white'

1111...._
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teachers. In Baltimore it has been but a few years that the training
school was removed from direct administrative association with' the
high school. -

Washington has the lar t colored population. of the cities of
America. Its school was organized as a private institution in 1851.
Twenty years later it became semipublic and was taken over entirely
by the Governmen,t. in 1888. It is the best--equipped of colored train-
ing schools and pays the highest salaries.'

Washington also has the -only colored school which maintains a
graduate course for the training of college graduates. This course
was established in 1909 and covers one year. Only graduates from
regular and ,accepted four-year-course colleges are registered. Eight-
een weeks ai.e given to theory and the same time to observation and
practice in the grammar grades. The course consists of (1) history
of education; (2) educational psychology; (3) philosophy of educa-
tion; (4) study of the adolescent; (5) research in some educational
problem; (6) school and class management ; (7) psychology of num-
Eer; (8) grammar-grade methods, given in connection with the
teaching of the subject itself by the teacher of the subject in the
respective grade, followed by confrenee between student, teacher,
and normal instructors. in psychology and class management ; (9)
theme on selected problem submitted for graduation.

There were in January, 1913, 12 graduates, of whom were
'teaching in grammar or high schools. The colleges in which the
students had'taken their preparation are Amherst, Brown, Rutgers,
Howard, Cornell, Oberlin, and Syracuse.

Theie are enrolled in these five schools about 250 students, a little
over a third of the number in the corresponding white schools, while
the colored population in these cities is less than one-sixth of the
total. Probably the overenrollment is due in part to the greater
shrinkage among colored students and to the desire to keep down
the average cost per pupil. Naturally the expense of training colored
teachers in a large city is greater proportionally than that of training
the much larger number of white teachers.

The number of 'students enrolled, as shown on page 150, has been :
Washington, 1,200; ,Baltimore, 383; and Louisville, 274. Of these,
there are now in service in the three cities, respectively, 302, 161,
and $1. There are reported in these cities 375, 239, and 117 colored
teachers; so that in the first two a large*proportion of thosd who are
in the city. schools have come through the training course. ,i-

Many.of those trained in the city. schools teach in schools outside
the city in which they were prepared. This is particularly true of
Washington. In the ort of tha principal for 1909 a recommends-.
The Retells of*. reports for tune schools will be found In the table on pages...145-149. ,

,
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tion was made that this wider function of the school be recognized
and extended by the establishment of an employment bureau to place
teachers in neighboring States. An argument for this was based on
the fact that the Nation pen's, half the cost of maintaining the normal -
school. One difficulty that has arisen in this larger field has been
due to the fact that many teachers keep their residence in Washing-
ton and spend as little time as possible outside of school hours in the
communities in which they are teaching. The range of social devel-
opment is wide between the children of "families of most opportunity
in Washington and those at the lower end of the scale in that city
and in other urban and in rural communities. The need of all the
cultural contacts possible by the students naturally tends to draw
them away from the associations which help to prepare them to meet
.the needs of social groups on lower levels.

For ninny years after the colored elementary schools were estab-
lished in various cities the teachers were white. It will be observed
that New Orleans, the .third largest colored community, has still
one-fourth of its colored schools in the care of white teachers. In
some cities the transition was made somewhat abruptly and stand-
ards were lowered, so that a number of inferior teachers secured,
positions. In other cities for a number of years uncertificated substi-
tutes were used until the supply of better trained teachers was
sufficient. Thus, in Baltimore the colored elementary schools were
authorized in 1867; colored teachers began to be appointed in 1889;
white teachers were eliminated from colored schools ii41907; it was
not until 1911 that there were enough qualified teachers to fill all
positions.

In Washington, Baltimore, and St. Louis practically no discrimi-
nation is made in salaries on the basis of colbr. In many of the
cities a considerable difference is made.

One difficulty that arises in many cities is that oT determining
the number of teachers. needed, and so preventing overstocking.
The effect both upon the teaching force and the candidates looking
forward to the work, of an oversupply of teachers, is bad. Probably
this problem has been fully as serious in colored schools, as else -"
where. In St. Louis it is reported that until the reorganization of
the course on a two-year4asis, in 1911 -12, the students, after finish-
ing the single year, remained at home or took work where they could
find it and then were called "in when needed for a half year of
apprenticeship, lading to permanent employment.

The argument for pay during the practice term is usually made
upon the lugs of the need for some remuneration or subsidy by the
students who have usually remained in school longer than other
members of their families. The economic sacrifice? made by many

zs'



108 CITY TRAINING SCHOOLS FOR TEACHERS.

coloied families to enable their children to take the training course
are certainly as great as those in any group, yet in one of our largest
cities no pay is given to colored students for practice teaching, while
the white students are all paid.

Naturally more young colored men than white are available for
teaching. It is interesting to-note that of the five cities, only Balti-
more and Washington take advantage of this possibility and enroll
men as students.
C,St. Louis is the only city which reports extension courses for the
further training of teachers in service. In 1912, 20 courses were
offered in advanced psychology, theory of the practiCe of teaching.
educational classics, physics, nature study, Eiglish grammar, Ger-
man, composition, chemistry, geography, arithmetic, history, litera-
ture, physical training, art, and domestic science. This would seem
an extensive bill of fare for a system of something over 100 teachers.
In another year, when six courses were offered, but three were taken,
enrolling but 27 in all, with an average_attenthince of 17. and certifi-
cates given to but 6.

The following historical notes gie taken from the annual report for
1911-12 of the St. Louis schools :eir

Preparation of teachers for grades.The first mention of provision for col-
orkll schools is on page 7 of the annual report for 1865-66. These schools were
established in 1866 -87. (An. Rept., 186(r-67, p. 10.)

From the opening of these schools to the year 1877-78 they were taught by
white teachers selected through examinations covering grade subjects.

In the year 1877-78 (An. Rept., 1851-78, p. 128) the board began the replace-
ing of white teachers in these schools by colored teachers selected through the

'kind of exams ilation that had been used inthe past. In a short time all white
teachers were replaced.

The Sumner High School was established in 1875, but had no graduates till
1885 (An. Rept., 1801 -92, p. 58). Duibing this interval of 10 years candidates for
teachers' examinations were required to have preparation equivalent to two
years of high-school work; from 1885 1889 they were required tb have the
equivalent of four years.

in 1889-90 an additional year of normal training was -added to the four-year
high-school(course, and graduates 'from this normal course were placed on the
eligible list of teachers. In 1907-8 (An. Rept, p. 286) the number admitted to
the normal courser was restricted to three highest from each of the semiannual
classes graduating, and all graduates from the normal course Were required to
apprentice a year before being called into substitute service.

In September, 1908, all women candidates who had finished successfully the
four-year high- school course were admitted to the yeas; of normal course, but
the board reserved the right to select from them at the completion of the nor-
mal year, only such number as it might need to fill vacancies. In 1911-12 a
course of one-half year was offered to teachers who had finished the apprentice-
ship and were waiting to be called, into service.

,
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TRAINING OF MALE TEACHERS.

A study of the young men who are of the social classes to which
the young women in training schools 1 elong shows many at the age
of 25 to 30 no better off financially than are the teachers of the same
ages. Neither are they certain of advancement beyond that given
by the maximum salary paid to elementary teachers. They have,
however, been self-supporting for a longer-time, and, had they taken,.
the additional years required for entrance into the training school .
and completion of its course for further study, 'they could have pre-
pared themselves in other lines for positions which would be' much
more remunerative than teaching. There is no lack of splendid
young men who would make excellent, teachers and to whom the
work would be fully as satisfying or more satisfying than' is their
present employment.

Our boys and girls at all ages need association with strong men as
well as women, but society has not learned how to make it possible
for these men to enter the school service without sacrifices which do
not seem to be'justified.

According to the report of the committee on teachers' salaries and
cost of living (National Education Association, 1913), the propor-
tion of male teachers in tfie United States in 1908-9 was 21.4. In
the citis studied the rate was : Cincinnati, 30.2; Hamilton, 21); Den-
ver, 10.4; New Haven, 7.8; Atlanta, 4.9. This is not a large propor-
tion, but the percentages shrink rapidly when the returns are taken

ila
irfrom elementary saw() only :. Cincinnati, 6; Hamilton, 9.7 Denver,

1.7; New Haven, 0.9; nta, 0.
The proportion of men teachers in the elementary schoo. is in 12

large cities', in which there were any in 1910, was 5.3. Several cities,
however, report no men in these schools. The largest number given
was 1,093, in New York City, but these were but 7 per cent of the
total number of teachers. Cincinnati had the largeli rate, 18.5.

Only one city maintains a school devoted entirely to the training
of men teachers. This institution is the School of Pedagogy, at '
Philadelphia. The rate in that city in 1910 was 3.8. Of khe. large
cities, only 8 report male pupilsa total of 223 in 11 schools. One
third of these were reported from New York City, and all but. 33
were in New York, Chicago, and Philadelphia. Chicago, through
the contributions of a wealthy citizen, has at times had a subsidy to A

offer men preparing to teach manual arts,'yet it has not succeeded in
securing any considerltble number.

%
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Students in schools for training teachers.

41111111111111

Mks. Male. Female. Mee. 1

, Male. Female.

Brooklyn 26 1,073 Baltimore:
New York 46 831 White 4 150Jamaica 2 214 Colored 7 52Chicago 26 680 Buffalo 1 39Philadelphia 91 674 Newark 7 336Boston. 10 213 Washington (colored) I 4

I

123

223 3,387Total

Elementary teachers in certain cities, in 1910.

Gilles Men
teachers.

Total eta-,
mentary
teachers.

Cities. Men
teachers

Total ele-
mentary
teachers.

Baltimore , s.3 1,612 Newark 3 1,041Boston 94 1,917 New Orleans ...... 0 852Chicago 61 5,003 New York 1,0,43 14, 1'19Cincinnati l97 1,063 Philadelphia 135 3,518Cleveland 1 1,398 -Pittsburgh. 0 1,134Detroit 17 1,037 St. Louis 0 1,380Indianapolis. 1 618 Toledo 14 549Jersey City 0 664 Washington. 59 1,099

1 In Cincinnati, In 1908-9, there'were 271 males in a total of 1,215, a percentage of 22.3; in 1909.10 there were
307 In 1,296, or 2./.6 per cent. September, 1913, there were 234 men in elementary sees ice. " Principalship
and assistantships are made exclusively male positions, with Increased salary as a special concession to
secure men In the service."

It is evident from the following table that the large supply of men
elementary teachers in New York City is decreasing since the reduc-
tion was made in the salaries of men.

Men elementary teachers in Mu° York City.

Year. . Men ap-
plicants.

Men ad-
mitted.

February, 1908 40 26September, 1908 65 31February, 1900 51 29
September, 1909 53Fbruary, 1910e 25
September, 1910 38 17February, 1911 15 igur
fl_sestember, 1911 12 2February, 1912 4 0September, 1912 5 2

This leaves the Philadelphia school as the only significant effort
to influence men to enter elementary service.' A statement of the

Eaims and organization of the school is herewith given.

PHILADELPHIA SCHOOL OF PEDAGOGY.

The School of. Pedagogy of the City of Philadelphia was first organized Oc-
tober 5, 1891. It was reorganized June 1, 1898, as a graduate department of the

The State of liselachtmetts has under coarlderation the establishment at Worcester
of a State normal school to which oaf/ male students will blt admitted, ,
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Central High School, and at this time the course.of instruction was increased
from one to two years. On January 1, 1900, the School of Pedagogy was placed
by the board of public education under the immediate emlnistration of its
committee on normal school and qualification of teachers. On July 12, 1898.
the board authorized the establishment of a school of practice in connection
with the school, to consist of t.vo grammar classes.

The School of Pedagogy admits graduates of the Central High School without
examination. No applicant, however, is admitted unless recommended by the
faculty of the high school and approved by the faculty of the School of Ped-
agogy. Graduates at the manual-training high schools of Philadelphia become
eligible for admission by entering the Central High School and completing
satisfactorily the work of the senior year. Graduates of other Institutions
requiring an equivalent course of study are also admitted, but not without
examination. Satisfactory eviSence must be furnished as to moral character
as well as to fitness to pursue the course.

The primary purpose of the course of instruction Is to afford young men au
opportunity to fit themselves for the work of teaching and supervision in ele-
mentary public schools. The course of study embraces technical and scholastic
studies. The technical courses aim at a thorough training in educational
theory and practice. The scholastic courses aim to advance the scholarship

"and perfect the skill of the student in the subjects that he is planning ulti-
mately to teach, as well as to complete the foundations of a liberal education.
First-year students, besides the required work, must elect one course,.and may
In addition pursue one of the optional electives. Second-year students must
elect two courses in addition to tile required work, and may take, by special
permission, a third optional elective. Students who complete-this course receive
the trial colleghite certijicate.

The school of practice of the School of Pedagogy, located at 1327-1329 Spring
Garden Street, affords ample opportunity for training in the art of teaching.
Resides actual teaching, the practical work Includes observation of good teach-
ing and special training in the principles and methods of organization. discipline,
and instruction in elementary schools. The work of observation Is carried on in
public elementary schools in different sections of the city especially designated
by the 'board of public education for this purpose.

The School of Pedagogy in September, 1913, went into new
quarters containing a demonstration room sufficiently large to hold
a model class and a class of observers. " Supplementary teaching"
is added to the practice scheme.

For a three-weeks' period we send our second-year students to a regular
school for observation and practice under a regular teacher and reFular 'condi.
alms. We have nine selected schools appointed by the department of supertn-
tendence for this purpose. The scheme is working well and rounds out finely
our previous arrangements.

MARRIED WOMEN AND WIDOWS AS TEACHERS.

The young woman who begins to teach is not apt to look forward
to the possibilities that are open to her in case she marries or be-
comes a widow. To the student of the general problem, however,
this is not an unimportant consideration. The general tendency has
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been to look upon school positions. as jobs which should be held by
those who need them most, Thus in smaller cities it is not unusual
to find that the daughter of wealthy parents who wishes to teach is
not permitted by public opinion to do so, although from the stapd-
point of the culture she could bring into the lives of her pupils no
member of the teaching force may have so much as she has to offer.
The same prejudice often applies to married Women as teachers. Not
infrequently it is the unmarried teacher who opposes the continued
service of oth6r teachers who have married.

In the city of Bristol the mover of the resolution opposing married
teachers found his best support in the organization of teachers.

Of the cities having more than 100,000 population. 10 seem to place
no limitation upon the married teacher. These arc Chicago. Newark,
Los Angeles, Minneapolis, Indianapolis, Denver, Toledo, Oakland,
New Haven. and Grand Rapids. In most of the others marriage is
equivalent to resignation. Milwaukee reports occasional exceptions.
Washington has a "few"- married teachers. In Columbus appoint-
ment requires a two-thirds vote. In Nashville appointment is "not
customary." In Bridgeport "married women are continued, but pre-
fer pot."

New York City has had a stormy experience. Article IX (Mar-
ried Women), section (17, subdivision 12, of the by-laws of the board
of education, reads as follows:

No married woman shall be appointed to any teaching or supervising position
in the day public schools unless her husband is incapacitated from physical or
mental disease to earn a livelihood, or has continuously abandoned her for not
less than three years prior to the date of appointment, provided proof satisfac-
tory to the board of superintendents is furnished to establish such ppysical or
mental disability or abandonment.

The failure of the courts to sustain the board effort to pre-
vent the employment of married women as teachers has.been fol-
lowed by dsuccessful appeal to the courts to prevent the discharge of
married women who desire to have leaves of absence in order to bear
children.

In cities of less than 100,000 inhabitants having training schools,
five report "yes" in answer to the question, "Are married women em-
ployed as teachers?" These are Wilmington, Elisabeth, Muskegon,
Macon, and Burlington (Iowa). Cambridge employs women "forced
to support." Yonkers answers "Rarely;" Akron and Bay City, "Not
often ; " Chelsea, "not usual." Most of the others arelinqualifiedly
opposed.

With .deference to the employment of widows, Pittsburgh 'it one
answers the question with an unqualified negative.



TRAINING SCHOOLS FOB TEACHERS. 118

ALUMNI AND ALUMNAE. ASSOCIATIONS.

Thei.e are demands upon the graduates of the training schools, made,
on one hand, by the/ various teachers' organizations and, on the other,
by ctbe alumna' associations of the high schools from which the
students come: This fact accounts in part for the limited number
of training-school alumni and alumnae associations. Only two years
away frOm the high school in the same city the student feels pres-
sure, in some cases from rival societies, for vembership in organiza-
tions which aim to take care of the teachers economic and leisure
needs.

Indianapolis, Rochester, Columbus, and the Sumner School in
St. Louis report no organization. In Jersey City an association is
forming. The New rork Training School for Teachers has an
association of 2,000 members. Its activities are largely social and
literary. in Baltimore the Colored Training School has recently
organized its alumnae; the Teachers' Training School has had an
active society for several years. Two scholarships for summer-school
courses are awarded each year by its executive board. The associa-
tion has aided through prizes and other means in securing for the
schooi designs for a seal and for a pin, school colors, school songs, etc.

The following letter from Headmaster Wallace C. Boyden shows
the movement in Boston:

I received your circular with inquiry concerning our Marmite association, and,
as president of the Boston Normal School Association, I make this reply.
Our association was founded in 1883 and has had one annual meeting ever
since and during the past two years two Meetings per year. These meetings
hive been general, containing an educational address, short after-dinner.
speeches by the aluninte, and sociability. A special bit of work which this
association has done is per,haps worthy of mention. In the year 1907-8, which
was the first year in this new building, the tessoclation got up a splendid dedl
catory exercise in the form of a la? educational pageant which was given on
two days In the courtyard of our group of buildings. It was the first pageant
on educationson this continent and possibly In the world. Six or eightihndred
characters were involved in the performance and ma audience of nearly fifteen
hundred accianmodated each day. It received a great deal of notice at the
time and was the beginning of a movement which has spread 'very widely
Ihrougbout the country.

The membership included all the graduates of the school, numbering now
some 3,400, until three years ago, when we reorganized and asked every gradu
ate to indicate whether she wished to be considered a permanent member of
the association. By this means the number was reduced to about 1,100, which
is approximately, the number at the present time. The constitution of the
association states this as the object: " The object of this association shall be
to promote, by means'of annual meetings, friendship among the graduates and
to keep alive a spirit of progress and mutual interest in their connodn work."
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In Chilago there has arisen, through the Interest of old students,
a celebration called " Chicago Teachers' Day." President Sumner,
of the alumni association, writes:

In answer to your letter of May 10, 1 will say that the alumni association of
Vhe Chicago Normal School has been in existence 45 years. In the beginning it
consisted of alumni from Col. Parker's normal school and met with him and his
faculty annuallty In June, to h great tent on the school campus. That school has
since become the training college for Chicago's teachers. The membership now
consists of. about 5.000 men and women. most of whom are employed in
Chicago's public and private schools. The superintendent, some district super-
intendents, many principals and supervisors are members, while quite a few of
the faculty of the school of education of the Tniversily of Chicago belong to the
association. Other members are scattered from New England to Calfornia,
on%even beingilocated in Australia.

Until five years ago our annual meetings were purely social affairs, consisting
of a bangtiet and an address by some prominent educator. But as the normal
school is now 0 place for training teacher's for this city, we have been develop-
ing along the.line of service to the city schools.

We pate an annual meeting. but now call it Teachers' Day and Invite every
teacher in all the public. parochial, and private schools to attend.. The meeting
Is held at the Chicago Normal College. and we invite certain schools throughout
the city which have done excellent work in certain lines to present that
work on Teachers' Day. The normal school and its practice schools also give
examples of their work. This-with a number of line exhibits given at the same
time is the alumni association's contribution toward the advancement of edu-
cation in-our city.

The school for men at Philadelphia organized an association in
1894. There are now 259 members. The special activities are (1)
a series of round, tables held each year as an especial help to the
younger griide teachers among the members; (2) the presentation of
a $10 gold medal to the member of the graduating class of the
Schsol of Pedagogy writing the best essay on a pedagogical subject;
(3) he circularizing, by means of a letter, of the graduating classes
in the higher schools of Philadelphia relative to the opportunities

.offered in the 'School of Pedagogy; (4) the holding of one business
meeting and one educational meeting a year, at the latter of which
it is customary to have as speakers prominent educators of Philo- A
delphia and the vicinity.-

SOCIAL AND ECONOMIC STATUS OF 1,776 TRAINING,
SCHOOL STUDENTS.

The most important sdy of the social groups included among the
teachers in American schools has been made by Dr. L. D. -Coffman.°

. The following quotations from his excellent study will present some

* "Tie 845th Compbettion of the Teaching Population." 137 L. I). Coffman, Columbia
University Contributions to Education, Teachers' College Series No. 41, 1911.
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important aspects of the situation as he finds it among the teachers
who have come from rural into city schools.

In light of these facts the following fundamental conclusions are defensible:
(I) The teaching force is being recruited from large familiesprobably the most
fectuid element of our total population; (2) the transmission of our beat
culture is turned over to n group of least favored and cultured, because of its
ecouomic station; (3) even considering that those who enter teaching are the
hest from these prolific families, they represent on the whole an timnarried
group which does not perpetuate itself. Iu other words, the Intellectual pus -
sessions 4 the race are by rather unconscious selection left to a class of peo4le-
who by social and economic station, as well as by training. are'not eminently
fitted for their transmission (p. 70).

The typical 'American female teacher is 24 years of lige, having entered
teaching in the early Part of her nineteenth year when she had received but
four years' training beyond the elementary schools. Her salary at her present
age is $485 a year. She is native borh of native-born parkts, both of whom speak ,

the English language. When she entered teaching both of her parents .were
living and had an annual income of approximately $500. which they were com-
pelled to use to sqpport themselves and their four or five children. The young
woman early found the pressure, both real, and anticipated, to earn her own
way very heavy. As teaching was regarded as a highly respectable calling, and
as the transfer from the schoolroom as a student to it as a teacher was but a
step, she decided upon teaching. .

Her first experience as.,a teacher was gotten in the rural school, where she
remained but two years. If she went from there to a tuwn- school, her pro-
motion was based almost solely upon her experience, as no additional training
was, required by the officials of the town. If she desired to teach in a city
schOol, she was compelled to secure at least one more year of training in all;
but each additional year of training she found increased her salary. .

So tar she hps profited each year of her briell experience by 'having her salary
increased. and this will probably be true for the next two years should she
find It necessary to remain in teaching that long.

Into the hands of teachers who more or less nearly conform to the above de-
scription is given the duty of transmitting the'culture of the race to the youth
of the land, of training theta In habits of thinking, in modes of behavior, in
methods of work, and in intelligent appreciations. Some of the unanswered ques-
tions are: What initiative and resourcefulness have such teachers? .What per-
spective due to thorough preparation have they secured? What vision of the
poksibilities of the calling do they possess? What modicumdo they add to our
aofessional inheritance? What chance has the average American boy or girl
of being wisely and Intelligently educated by the average American teacher,
male or female? (P. 80.) .

Dr. Coffman's study has little reference to those city teachers who
.

have not come into .tke city service from smaller communities:' In
studying the social composition of the membership of city training
schools, in addition to inquiries with reference to the occupstions of
fathers and mothers, information has been secured about the occupa-
tions of brothers and sisters.- It is believed that this material con-
cerning the contemporaneous generation ought to have special value.,

In all 1 776 cases have been reported from 25 cities.
AO
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Reports as to social conditions of membership of city training schools.

Mies. Cities. ! Cases. . ' Cities.
i

i

Cases.

I

Akron, 20 Dayton Richmond 21
Albany 29 Elmira I 11 St. Louis (colored) 29
Atlanta 22 Erie 15 Trenton 19

Evansville 22 Washington:,Baltimore:
White 129 Fall River IA 45 White 158
Colored 29 Fort Wayne 4' 15 I Colored 95

Buffalo 36 Indianapolis 50 Watertown 24
Charlesthn 21
Cleveland 155

Newark 27 Youngstown
, New Orleans j 115 Yonkers

15
211

Concord (N.H.) 11 Philadelphia 1 566

Deducting 52 cases in which two members of. the same family are
in the schools, there are data from 1,724 familijs, including 1,365
fathers, 1,411 mothers, 4,514 brothers and sisters, and 1,776 training-
*110°1 students; a total of 9,066. There were 114 reports in two lots
in which no reference was made to the parents. Allowing for these,
there are returns for 85 perscent of the fathers and 87 per cent of the
mothers.

The classification used' by the Thirteenth Census of the United
States, as given-in its index to occupations, has been used as a basis.
Some modifications and additions have been found advisable.

Probably the results, as given in tINceompanying tables, indicate
a somewhat higher socidl condition than the actujtl facts would repre-
sent. In some case it may be.that individuals classed as storekeep-
ers, for instance, may have. been clerks, although great care has been
given to organize the data as represented in the papers sent in.

The largest single item which can snot be reduced further is that
of mothers reported to be housekeepers (1,181). Of the total num-
ber of living mothers (1,411), only 91 are reported in occupations
taking them outside the home. Many of the 139 mothers reported
at leisure are probably housekeepers. With the 1,181 mothers who
-are housekeepers slintld be considered the 470 sisters in the same
occupation. Many of these are in homes of their own, and others are
in the homes of their parents.

The number of sisters and brothers reported at leisure is 209. 14
Probably the greater number of these are young women. This is a
little over 3 per cent of the total number of children in the families,.
a smaller, proportion than would be expected. There are in attend-
ance upon one or another type of school 1,832 brothers and sisters,
not including the 1,776 eases studied. There are 103 in colleges
and universities representing literary and arts courses, law, medicine,
theology, etc. In elementary schools there are 957, and in high
schools 658; The total number of cases of training-school students
is only 181 more than the total number of brothers and sisters in ele-
mentary and pecondarr schools.
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Only 52'brothers and sisters are reported .in attendance upon nor-
mal schools, and but 312 are teachers. The number of parents who
are teacher 36) seems very small. Another item,hich is less than
would be e. cted is that of brothers and sisters under 6 years of
age (118), about equally divided at 3i years.

A large 'number of the students at State normal schhols come from
farms. Naturally the number in city schools would be small, but a.
total of 39 (fathers '24, brothers 15) concerned with farm, garden,
dairy, etc., is surprisingly small.

The number reported in one form or another of service (33 brothers
and sisters and 47 fatherg and mothers) is slightly increased by the
inclusion of the members of two colored schools.

The miscellaneous group of men includes nearly all who can claim
connection with the professional classes. Even including 6 brothers
and 1 father, who are college instructors, there are less than 100
brothers and about the same number of Jathers who belong to these
groups. The largest gram is that of fathers in the ministry and in
social work. Teaching is evidently no longer the main resource of
ministers' daughters.

Government gervice is increased by e inclusion of the city of
Washington. The Jargest numbers, giv n, in their respective order
according to size, are in the various departments 'of the national
service, the post office? and the city police.

A comparison of the three tables showing the ores of
fathers, brothers, and sisters, collectively, and fathers, brothers, and
sisters, separately, shows the trades leading among fathers and
clerics1 work leading among brothers and sisters. More than two-
fifths of the latter group and more than one-third of all are in the
class including clerks, stenographers, cashiers, bookkeepers, and
agents. As would be expected, not more than one-fifth of the
fathers are in this group. More .than one-fourth of the fathers
are in trades, as are one-fifth of the brothers and sisters. The
manufacturers, contractors, builders, and storekeepers include nearly
a fourth of the fathers and a twelfth of the brothers and sisters.
The teachers among the fathers and mothers are a negligible..group,
but those actually in teaching service compose one-sixth of the
Mothers and sisters in the variong occupations. Government service
enlists one-tenth of the fathers and one-thirtieth of the brothers and
sisters.

The more detailed lists show that storekeepers make up nearly
three-fourths Of. the proprietary group. Clerks form nearly' half
of the clerical and agent group. In.so far as classification of clerks
was given, a larger proportion of fathers are in stores and of
brothers and sisters in offices. . .

Of the trades, engineers, machinists, dressmakers, and plumbers
lead in both sections. Draftsmen, milliners, electricians, and printers



118 " CITY TRAINING SCHOOLS OR TEACHERS.

include more brothers and sisters; while more fatgers are carpenters,
tailors, and painters. . .

Answers to definite inquiries with reference to the social status
of teachers and the social groups to which they belong were not
forthcoming. Tie superintendent of one large southern city writes:
"Teachers here are usually of a very high clue. As a rule they
stand very high socially." \ .

In England there is a feeling that the change from a Pupil-teacher
system with early remuneration on the basis of littor no prepara-
tion to a longer preparation with deferred remuneration has brought(
in an. improved class of teachers from a cultural standpoint. On
the other hand, the withdrawal of trifebers of poorer families from
candidacy has reduced the number of applicants to such an extent
that there is alarm lest the supply be insufficient.

The wide sociar range of fanilies from which the young. women
preparing to teach in our large cities come is significant from the
standpoint- of democracy. But as the demands for more -cultural
work in the elementary schools increase, the opportunities for other
occupations than school-teaching also increase, and naturally those
young women of the best ability and background soonest break into
the new fields. There are many openings which require college train-

ing. Among these is teaching in high schools. A study of the social
status of the families of high-school teachers would be interesting

' for comparison with the results here presented.
The enlargement of opportunity for young men has practically

removed them from the elenientary schools of America. In England
the scarcity of men candidates is apparent.' Even in other European
countries where women are at present confined to certain of the
lower grades. in schools for boys, the problem is evident, and plans
have been made for opening higher grades when this change becomes
necessary.

Neither by payment for practice teaching nor by bursarships and
student teacherships has the supply been kept up to the demand. It

_ia.only a matter of time when more than the present requirement of
two years' preparation beyond' the high school will be made. Cin-
cinnati has already, by its preferred-list plan, succeeded in taking
this step. ,For several years on a maximum salary of only $1,000 a
year nearly all of its 'new elementary teachers leave been college
graduates. Reasonable standards of maturity and experience, and
the increasing demands made on the elementary school by society,
will move rapidly in this direction. Naturally ihe first advances
are made in the larger cities, and there is need of extended studies on
which to base an adequate policy. No country is meeting the need
on as higha plane as it is-conducting military defense.

The economic questions at issue are many and involved. More
Money will have to be spent on schools, but much of this increased
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expenditure will be wasted until we have learned how to spend much
more than we are spending upon theltraining of tecelers. 4 large
number of the teachers in our city schools have raised their social
statts.by entering this work. The payment made for their services
is in many cases more than the yoUng teachers would receive in other
positions. It is usual for a person who may be a mediocre or poor
worker in his own occupation to compare. himself with the_more
successful members of other groups,and as the result of this compari-
son he feels great dissatisfaction with his own income. 'Elementary
schools can not make the progress the times demand without the wise
expenditure of much more money than is now spent, but one of the
,first steps toward the necessary larger investment will be the recog-
nition that the average young woman within two years of the high
schoQns not ready to meet the large responsibilities elementaey
education places upon the teacher.

In his Introduction to Economies, Dr. Seager states:
In pre -tice capital invested in training affords a very high return, because

so many of those who might beneflOmost from training are too poor to obtain
it. Unless the earnings In the industry requiring specific preparation
promise to"be large enough to repay them for the lavestment, they *111 not -

make it. -

The demand for increased maturity and experience is deeply con-
cerned, in the case of women, with the issues now pending in certain
cities with reference to the relation to teaching of married women
and especially of the mothers of children.

Occupations of mcnibers of families of training-school it (lento.

Classified list of occupations! Fathers. Mothers.
Brothers

and
sisters.

Total.

(A) Proprietary, official, supervisory, and clerical positions as --
Owners, operators, and proprietors (manufacturers, etc ). 324 12 151 487
Managers and superintendents 31 33 64
Foremen and overseers (bosses) 30 . 17 49
Accountants (auditors), cashiers, bookkeepers 47 3 120 170
Clerks 02 7 332 431
Stenographers, secretaries 7 2 190 199
Agents (traveling soleNmen: Insurance, real estate, etc.). 126 75 201

(B) Trades 341 305 375 768
C) Service (maid, cook,Irorter, etc.) 39 33 81'
D) Other occupations (laborers, drivers, etc.) 55 73 128'
E) Government service . 118 4 62 184
F) Farming, etc 23 1 15 39
0) Teaching 21 15 312 348
H) Mistellaneous 89 6 97 192
l) Leisure ... 139 209 348
I) Housekeeping 1,181 470 1,651
K) At school 1,832 1,832
L) Aged e pears or under 118 118

1,366 1,411 4)614
1,7770Training school students

Total membership of 1,724 families 9,055
Counted twice 62

Net 9,014

t Thirteenth Census of the Itnited Strifes, Index to Occupations, p. t
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Occupations of members of families of training-schuol studentsContinued.

.0ocupsUons.
Brothers

and
sisters.

Fathers
and

mothers.

(A) Proprietary, official, superrbory, and clerical:
Owners, operators end proprietors

Bankers 6 4 10Brewers
1

Manufacturers 16 SO 61
Contractors and builders
Brokers

14
.6

12
11

56
16

Storekeepers dealers, Ito 343
Managers and superintendents

.110
33 31 64
17 32 49Foremen and overseers

Accountants, auditors, bookkeepers, aashlen 50 170Clerks
Store
Ot lice.
Unclassified

Stenographers . Ps

es
as

179
165

41
19
39

2

104
218
167

Secretaries 32Agents
Unclassified 73 as 113
Manager 20 20
Inspector 9 9
Traveling sa Amen 24 24
Insurance 15 15'Real estate IS 15
Buyers 5 5

(B) Trades:
Unclassified 111 196 307
Machinists 33 54Dttr 44

6,
57
3

101
9

Plumbers 25 14 39
Draftsmen 32 32
Carpenters 14 35 49Printers 15 15
Electricians 21 21Painters 19 19Tailors 17 17Nurses 14 3 17
Dressmakers and seamstresses 37 24 61Millinery 23 4 27
Service (maids, cooks, porters, eta.) 33 48 81D) Other occupotbns (laborers, drivers,-etc.) 73 as 11.8E) Government service: IUnited States

Mall 18 27 45Army and Navy 10 10Unclassified 19
State 4 "62 9City

Police 18 24it
Unclassified a 9 14

(F) Farming (gardeners, dairyman) 15 et 39
-7(0) Teaching.

Unclassified 294 31 325Mime 12 12
6 , I 7

(a)
Ministers, pleats, Dome (4), ndadonsuies, social workers, evangelists
Lawyers. 13

12

4

so
0

4

41
33Physicians s. 10 217 ee-Dentists a 4 1 9Opticians. 8 1 .4

Architects 4 7Authors 1 1 2.
Newspaper men, publishers, rte.
Experts (dynamite, wad, water)
Musk and siege. ..,
Lenderape gardion sad owlets

13

13
*

16
$Inventors

Librarians 11(I) At leisure 909 132 341
(71 Housekeeping 470 L181 1.661
(7t) At school (1,E33): .

College and univusity (law, thicker, insadoe, art., eta) 103
Normal schoo
High schools.

V. 52
658

Elementary schools. 957
Apprentices and at trade schools.. 10
Nurses
Music 4
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Occupations of members of families of 'training-school students Continued.

°ennui* inns.
Brothers Fathers

and and
sisters. mothers.

Total.

(K) At achool (1.032) Continued.
Art
Miadonary
BUilitleell college,
Unclaesifiet

(I.) .1ged 3i to t
Aged 3 and under

Total.

Brothers and sisters (Including trsining school students) at school:
Normal and tniining whoa
Elementary school
High school
College and university
Businees college
Miscellaneous

2
30

5/4
00 I 00

4,514 I 2,778

957
668
103'
30'
32

Occupations of fathers.

Occupations. Number. Per met.

In trades
I 363 27Manufacturers, contractors, builders, storekeepers, etc
I 324 24Cashiers, bookkeepers, clerks, stenuchec., agents

In Government service 272
114

20
9Managers, Ruporintendents, foremen, overseer. 61 4Laborers, drivers, etc 66 414 Lseellruwou re 7In murky ID 3Farmers

23 2Teachers
21 2

Occupations of mothers.

Occupations. Number. Parent.

Ilousekeepers
At leisure
In trades (dressmakers, millinery, tailors)
Teachers
Proprietors of stores, etc
In service
Clerk
In llovernmentservim
Nurses
Missionaries, clurrt11,uld serial workers
Bookkeepers
Stenographers and secretaries
Forewomen and overseers
Fanners:

1,141
139
30
15
12
9

4
3
3
3
2
2

64
10
2
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Occupations of brothers and sisters, excluding housekeepers, those at leisure,
at school, and aged 6 years and under.

Occupations.

Cashiers, bookkeepers, clerks, stenographers, agents
In trades
Teachers
Storekeepers manufacturers, etc
Laborers, drivers, eto
In Government service
Managers, superintendents, foremen, overseers.. t
In service
Miscellaneous

Number. Per cent.

717 36
373
912 17
151 It
73 4
62 3
50 3
33 2
97 6

Occupations of fathers. mothers. brothers, and sisters, excluding heusekeepers,
those at leisure, at school, and aged 6 and under.

Occupations. INumber
-7--

Cashiers, bookkeepers, clerks, sienographe;s, agents 1,001
In trades 768
Manufacturers, storekeepers, etc 487
Teachers
In Governmenterviee

348
.184

Laborers, drivers, etc 1224
Managers, superintendents, foiemen, overseers 113
In service 81
Miscellaneous 194

Per cent.

31
24

to

4

3
2
r

l'Itire in fflooily of 1,776 Ira ininipm.hoot stioiculc.

Plate in family.

Oldest
Second
Third

. Fourth
Fifth
Sixth
Seventh
Eighth
Ninth
Tenth
Eleventh

Whole number

O;ly child
Youngest

Size of 1,714 families.

Children.in NMA ber of
HN'. children in Srlily.

1.
3.
4

7

Ell
381.
667

911
$7
47

$
10

ispoi-.
_,. ...,--
Total

Number
of cases.

687
4011
293
137
103
73
32

9

3

Per mt.

1,778==.1

39
23
16
9
6

7

Lliatl, .MS
12

Number of

7.
14
a
3
2

1,714
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\ APPENDIX A.

List of cities with over 100,000 population haring city training schools.

Albany, N. Y.
Atlanta. Ga.
Baltimore. Md.
Birmingham, Ala.
Boston, Mass.
Bridgeport. Conn.
Buffalo, N. Y.
Cambridge, Mass.
Chicago, Ill.
Cincinnati. Ohio.
Cleveland, Ohio.

List of cities

Denver. Colo.
Grand Rapids. Nile
Memphis, Tenn.

Co lumbds, Ohio.
Dayton. Ohio.
Detroit, Mich.
Fall River, Mass,
Indianapolis, Ind.
Jersey City, N. J.
Kansas City. Mo.
Louisville, Ky.
Newark. N. J.
New Orleans. La.
New York, N. Y.

frith over 100.000 population

Minneapolis, Minn.
h. Nashville. Tenn. 4.

Portland. Oreg.

Omaha, Nebr.
Paterson. N. J.
Philadelphia. Pa.
Pittsburgh. Pa.
ItIchnomd. Va.
Rochester. S. Y.
St. Louts. Mo.

NlInn.
Syratuse, N. Y.
Toledo. Ohio.
Wasithigton, D. C.

haring no training schools.

Scranton. Pa.
Seattle. Wash.
Spoke no, Wash.,

APPENDIX D.

List of cities with over 100,000 pogiulation where State normal schools
located.

Los Angeles, Cal.
Lowell'. Mass.
Milwaukee, Wis.

New Haven. Conn.
Providence, It. I.
San Francisco. Cal.

APPENDIX C.

Worcester. Mass.

are

THE NORMAL ARTS AND GYMNASIUM BUILDING OF THE
CHICAGO NORMAL SCHOOL.

The board of education of the city of Chicago is carrying out the policy inau-
gurated about a decade ago of suppfying the Chicago Normal School with a
material equipment in the way of buildings that leaves little to be desired. The
latest action of the board is to approoriate three-quarters of a million dollare
for a high-seslaool building to be iilacal no the grounds. During the,preaent

128
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school year the Normal Arts and Gymnasium Building, begun in the autumn
of 1912, will he completed, furnished, and equipped. In 1905, when the present
college building was dedicated, It was thought that provision had been made for
the needs of the school for years to come. The changes in our educational pro-
cedure since that time, particularly in the direction of emphasizing school
hygiene, the arts, and industrial education, have led to the erection'of the new
building, which Is designed to house the four departments of industrial arts,
household arts, art, and physical education. The cost of the building Is up-
ward of $450,000; of the equipment, smnewhat nilder $1:0,000.

DEPARTMENT OF INDUSTRIAL ARTS.

The college, upon the completion of the arts and gymnasium building. *111 be
prepared, through the cooperation of Its severul departments with that of the
department of Industrial arts, to give training to students and workmen, as
follows:

I. Professional training to those who desire to teach in
. (a) Elementary and high-school shops.

(h) Trade schools. . -
Candidates for such training may be chosen from

(1 ) Graduates of technical high schools.
(2) Students from departments of architecture and engtneering'in

colleges.
(3). Tenchers with more or less technical training.

Two courses are open to those selected from the above groups: (1) A two
years' elementar -certificate course, admitthg to elementary shops. (2) A four
years' course admitting to terffnien1 high and trade schools.

The fwo atuj four year courses may be worked out on the basis of three -fifths
time for mechanical drawing, shopwork, and practice tenchingapand two-fifths
tithe for literature. mnthematics, science, and education.

Candidates for elementary certificates will be requiredSto teach classeit in
shopwork in the elementary !tractive school. Those taking the four-years'
course must take charge of claws In the shops of the practice high school. t

Courses are planned covering The lines usually taught inthe public schools.
These include the woodworking group. involvffig carpentry, cabinet and PM-
tern making, forge foundry and machine-shop group, electrical construction,
together with Jewelry making and printing.

Courses in lettering and mechanical drawing supplement all shop courses.
Engraving and photography are required In connection with printing atal book-
binding.

All shag courses Involving design arelmder the direction of two instructors:
one repreSenting the design side, the other the construction. Controlled by this
Idea design rooms have been placed side by side with shops from floor to floor.

II. Trade training in carpentry, cabinet and pattern making, forge, foundry,
and machine-shop practice electrical constructlion, and printing.

Classes may be formed Of half-time apprentices. bjys from shops, boys from
elementary and high schools. Three-year courses are outlined for those regisKr-
lag for the trades. The school day of eight hours/i to 5makes ltettecessary
to plan half time for shop and half time for academic work.

Night-school classes make it possible for men In the trades, and boys serving
as apprentices, to advance more rapidly along their given lines or to work,luto
entirelf new fields without loss of time.

III. Continuation clams for boys from the elementary and high schools.
00457:-15----9 k
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These classes offer opportunities for pupils to make up work lost in one way
or another.

To gain advance credit
To work toward a trade without interfering with regular school work.
The range of activities that can be arranged in continuation classes Is that of

the public-school curriculum.
The college, together with its art and industrial school, its elementary and

high-practice schools, offers great possibilities of advancement for the selawl
boy, the apprentice, and the tradestvn.

DEPARTMENT OF HOUSEHOLD ARTS.

The new building affords unlimited possibilities for the training of teachers
in household arts for thypublic schools in Chicago. This training is to be 33s.
broad as it can be made.

The educational world is waking up to the fact that it is economy in educa-
tion to take Into account the physical needs of the child. Fresh air, water,
and food are non recognized prerequisites to effective mental work. Chicago
has been nmong the first to recognize this fact and to take steps toward meet-
ing this problem. The schools have introduced household arts courses In both
elementary and high schools; and this work in training children in the prepa-
ration of food and clothing, .together with their economic and physiological
value, has Increased very rapidly. At present there are over rsi teachers In
the city, where a few years ago there were but 211. and the department at the
normal school has grown to meet this increasing demand.

The actual feeding of children In penny luncheons, open-air school and lunch--
rooms. has been undertaken by women's clubs and coneessions. The household
arts department at the normal school hops to prove that it is a practical and
economic undertaking for the schools to- bike over this other phase of the
work, aim! as a step In this direction the penny luncheon at the Haines Practice
School is to be under the direction of the department. The dietetic ChM:, con-
sistIng of university graduate§, will plan the diet, and this will neeessitale to
careful study of foods, not only as to calorific value. but as to Inineral content,
whiCh la now ris(4)gulzed ns an important element In child nutrition. The stu-
dents in praCtice teaching will devote one-half day a week to assisting with the
actual serving of the luncheons, credit being given toward their practice
teaching.

This new venture incline a broadening out of the work in this department.
and we hope that the next step, which will be the undertaking of the running
of the lunchroom in the new high school, will demand courses which will
adequately prepare teachers to meet all phases of the work in the public
schools.

THE DEPARTMENT OF ART.

Manufacturers the world over are keenly aware of the need for art In their
products. The art schools and the schools of industrial arts of other countries
have been more prompt to recognize this need in planning and equipping their
institutions than we in America have been.

In the Normal Arts and Oyijbasium Building the studios and designing rooms
are distributed throughout the building from ground to roof, so as to bring the
art work into the closest possible relation to the various industries which are
.so constantly an embodiment of R. On the third floor of the building are
grouped those studios'in which more specialized art study will be carried on
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In addition to the workrooms, a well-equipped industrial museum is being
established, where both modern and historical types of industrial products
having artistic character will be on view. It is planned in this museum to lay
especial stress upon the application of. art in modern every-day products, in
its most democratic applications. These exhibits will be arranged in frequently-
changing groups and will be interspersed occasionally with collections of works
of fine art.

Among the rich !st possibilities for service the art d.partment is planning a
library of pictures. These pictures, suitably framed and ready for hanging,
will be available for school and home decoration and will be loaned for 30-day
periods. If the experiment proves successful, the collection will be expanded
so as to include ultimately all available examples of contemporary and classical
art.

A figure drawingroom sufficiently large so that running and Other actions
can be carried on before the classes Is a part of the equipment, which will also
include a complete pottery laboratory and a sculpture Studio.

To meet the most typical of needs a five -room apartment has been included in
the building. The art department's use of this will consist in making it a labo-
ratory for experiments in interior decoration.

THE PHYSICAL EDUCATION DEPARTMENT.

The gymnasium proper, 197by 00 feet, is divisible by drop curtains into two
or three rooms ns may be found necessary for simultaneous class wort': while
on the other hand it may be opened to its full size for use as the social center
of the college and normal school. Near by. also on the ground floor, is the
swimming pool. reflecting from its shining white the the bright skylight, the
water of the pool being constantly clarified by filtration and overflow. Ample
provision for bathing and privacy in dressing for the students is found in the
100 showers and dressing rooms, which will always stand as a memorial to

'those who are willing to plan for an ideal, intensive work, unlimited in its
possibilities for. hygiene, health, and happiness. The physical education class-
rooms and instructors' offices; the medical suite, and the rest room are situated
on the first floor. thus pi-Mid-Mg geographically the easiest and quickest acces-
sibility for students from the gymnasium as welt as from ether college building.
The equipment of the department has been planned with a view to carrying on
(1j the college and normal work as herefofor4, (2) the training of specialists
In physical eduArion, and. (3) evening classes for social and educational train-
ing. A special "exercise room" in the-medical suite is tolbe fitted up with
corrective trpparntutt, where orthopedic cases may receive attention and help in
working out individual prescriptions, . .

It is well-nigh impossible in a short summary to mention hi; those niceties of
construction and equipment upon which considerable time 'and thought have
been spent. Suffice it to illy that whether in arrangements for hair drying or
the disinfectbig and clarifying of the pool an effort has been made to
use only modern "efficiency methods."
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APPENDIX D.

OBSERVATION AND PARTICIPATION IN THE BOSTON
NORMAL SCHOOL.

The model school connected with the Boston Normal School Is used primarily
for observation by first-year students, although it offers opportunities for other
work In connection with the study of method in the second year of the normal-
school course and the practice n the'third year. The Martin Grawmar School
and the (Farragut) primaryy ool connected with it constitute the lel
school, so called, and represent a typical Boston school district. The number of
pupils to a teacher is the same as in other public schools In the city, and in
nearly every way the school is subject to the regulations as to course 6t study
and methods of administration that govern other schools. The teachers, who
are the best that can be obtained from the city schools; are paid $s a month in
addition to the regular salary of their respective ranks, and the school was this
year granted $400 In addition to its per capita allowance for equipment and
supplies. .

In its operation the school is independent of the normal school, and its policies
are determined liy a director, who acts as principal of the Martin and Farragut
Schools and is nominally head of a department in the normal school and a
member of Its faculty, although at the present time be does no teaching in the
normal school. Since no instruction in methods of teaching Is given during the
first year of the normal-school course, the observation work of this year is in-
tended to sive students a general survey of the field of elementary educatIon
rather the specitic-meihods in teaching different subjects. I

Briefly stated, the aim of first-year observation is to furnish students with
a broad range of ideas concerning the fundamental principles involved in teach-
ing and to give opportunities for contact with Individuals and groups of children
In as many ways as possible in order that they may have a background of
mental) expCrience to which they can refer in their later study and practice_

the second and third year of the normal-school course.
This is accomplished In two ways:

A. Observation of work as carried ou by teachers in the model school, fol-
lowed by conference with these teachers or with the director of the
model school. .

B. Combined observation and participation.
The nature of the work carried on is described below under these two heads.

'OBSERVATION. OF WORK CARRIE!) ON BY TEACHERS IN THE
MODEL SCHOOL.

Andepts visit the school In divisions of 20, and are generally divided into
groups of 10 for observation. This arrangement is,carried out one period a
week for 30 weeks; 80 students visit the. school-one period each week ine.1- groups of 20 one four successive days; and us group is generally divided
into two parts, only two rooms a day are under serration.

For the first three weeks, students observe in Grade 1; the next three in
either II or III; next in either-IV, V, or VI; and next in VII or VIII. When
12 weeks have passed, the same course is followed again, but the kindergarten
is included in. the Ant period. Another series of 12 observations completes the
yeSr!s work. ,
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Generally speaking, the students who visit Grade IV In the first series are
assigned'to Grade V in the second series and Grade VI iu the third series, and
so on; so that every student observes all grades in the course of the year and
sees the progressive developmetst of 'three or four important subjecte through
four grades. excepting, of course, that in the kindergarten and first grade the
differentiation of subject matter has not been carried very far.

_
In each visit a variety of activities may be observed. but the school program

of the rooms under observation is reorganized for the three weeks when stu-
' dents are present, so that students give chief attention to subjects as follows:

Series 1-12 weeksEnglish.
Series 11-12 weeksAriththetic.
Series III-12 weeks-111story and geogrspby.

This observation occurs during the first period In the morning and students
report 15 minutes before the opening of the session. During this time they are
brought into direct contact with the childreu as much as possible and nearly
always watch individual children or b,!11) them in work that they are doing
before school. The daily 'correction and discussion of the diaries of children
in the third grade is an example of the kind of work thus carried on outside
of the regularly arranged subjects for observation. The teachers frequently use
part of this time for talks with the students. and both the teachers and the
director try in every way to have the students feel at home in._the schoolroom
and get into the spirit of friendly professional relationship with everyone.

There is little, If any. departure from the regular plan of work in the model
school when students are observing excepting the chan;:e of time before mea-
t toned.

Since the director is present for a portion of the time at nearly all the
of observation, his conferences an outgrowth of the particu-

lar activities occurring in each room from day to day: but frequent conferences
with teachers on all phases of the work, with particular reference to the inter-
pretatitin.of general principles, have given rise to a unity of purpose and a
common nialeretanding, so that it is possible for the director to organize the.
material at hand iu a fairly clear and coherent manner in his conferences with

v students.
Take, for example, the second series of observation, dealing primarily with

arithmetic, and Including the kindergarten. The outlines given below show the
nature of discussion carried on with students in conference after observation
In the grades designated iu each case.

It ,will be noted: (1) That the Influence.of the kindergarten or thelodevelop-
meat of the Individual along the lines of natural interests are generally dwelt
upon; (2) that attention is called to the growth of power in oral or written
expression (the chief subject of the first 12 weeks of observation);.and (3)
that stress is hijo on points observed In arithmetic.

Students are asked to give Illustrations of the different points from their
recollection and from notes taken In class. At the end of this series 1.12 weeks)
students write a paper discussing any single lesson or series of lessons, so as

Jo show that they understand the significance of the three elements summed up
In theoutline ended "General conference on arithmetic."

These outlin s are not Presented.as final. They represtlit the development
Of a point of view that has grown out of the work of the school, and include
Such Ideas as seerotqfhave been within the reach of first-year students and likely
Wild them to a thatjghtful consideration of their later work.. At best a formal
outline can only suggest the nature of the discussion.

The'memorandum on page no illustrates the nature of instructions teemed to
tetichers, though it should be understood that suggestions of this sort are much
better conveyed in perional eontereneo from day toilay.
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OUTLINES OF CONFERENCES.

I. KINDERGARTEN.

1. Play a universal form of activity
(a) With young animals.

(b) With children.
2. Reason for and meanly f education through play.

(a) Active partici nand original personal effort are always char-
acteristic of lay. '

(b) Kindergarten activities result in adjustment to environment of varied
character: Size, color, form, number, weight, etc.; animate and
inanimate thiniti: human activities and social usages.

& Individual development a result of natural adjustment.
(a) Development of initiative through reasonable freedom from artificial

restrainf, exercise of individual choice, opportunity for Individual
expression.

(b) Danger of too much unregulated individual freedom.
4. Social+ development the result of the right kind of individual development;

significance of the idea of taocial development.

II. FIRST GRADE

1. Underiying.Principles of kindergarten maintained to some extent in Grade 1
(a) games, etc., (b) songs, (c) story telling. (d) dramatization, (v.) con-
structfve activities.

2. Regiuning of conventional class work.
S. Reading: (Review of previous discussion.)

(a) Originates from story telltug and repetition.
(b) Deals with sentences and words as wholes.
(c) Supplemented by study of sounds of letters and phonograms.
(d) Alms always to express complete thought in a natural manner.

4. Number:
(a,) Origin of number ideas.
(b) Number combinations learned by manipulating objective material in

great variety.
(c) Addition, subtraction, multiplication not taugbt as separatp processes

(by tables), but the number facts are grasped.

III. SECOND AND THIRD GRADES.

1. Eyldences of adaptation of school program and methods to life of children.
2. Development of rending and language abilities ,(comparison with stage of de-

velopment earlier in yearl.
8. The teaching of number.

(a) Gasps

Learning about number combinations. Number facts and relations associ,
ated directly with objective, material.

(1) Numbers dealt with serially; variety of materiai,
(a) Number stories with sticks, cubes, square inches, 'circular

tablets, chalk, pencils, buttons, etc.
(b) Number stories using, for example, 18 children :

9 groups of 2; 0 groubs of 8; 2 groups aril ;1 groups of 0;
10 and 8; 21 lean ft (Responsibility of 'whole number
and of tXtell Stout).
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(o) Number stories expressed on board by drawing number groups
of objectAlines circles, etc.

(2) The way opened for formal addition, subtraction, multiplication,
division, (RecOgnition of necessary facts.)

(3) Work with figures.

(b) GRAVE III.

Facility in number combinations.
(I) Familia-thy with tables as such.
(2) Oral work in multiplication; division.
(3) Written work in addition. subtraction. multiplication, short di-

vision.
(4) Informal recognition of fractional relation. (Objective.)
(5)-Drill work -kinds.
(6) Application of number to measurements of length. area, weight,

money value.
(7) Original number stories. (Should be a natural growth from early

stories and constructive work.)

IV. GENERAL CONFERENCE ON ARITHMETIC.

(A) Acquisition of ideas about number and number relations..
1. Use of objects; kind; variety.
2. Use of lines, surfaces, volumes, having common unit of measure.'
3. Use of representatious, drawings, folded paper.
4. Foe of symbols; their meaning.
5. The figure as an expression of a number idea.

(11) Drill In the use of figures and processes.
1. Alm: Formation of habit.
2. Drill in the fundamental operations and processes.

(a) (Grades II and III.) Addition, subtraction.
(b) (Grade III.) The tables.
('c) (Grades IV V, \'I.) Extension of drill work, and its applica-

tion to factions and decimals. a

(d) (Grades VII and VIII.) kxtension of drill work With special
reference to percentage relations.

3. The organisation aid motivation of drill.
4. Speed and accuracy. (A discussion of r4lative 4alues.)

(C) Application of arithmetical knowledge.
1. Just as all ideas of number originate from objects and magnitudes,

so the use of these idols terminates in their appropriate applies-
_ tion to concrete situations involving number relations.
2. Problem week;

(a) Its increasing scope throughout the gradee.
(b) The relation of the problem to the child's experience. (Store

problems.)
(c) The original problem; iht.eignifIcance.
(d) Work in actual measurement.
(o) Drawing to scale; construction.
(f) Explanation of the problem. (Avoid so-called- fOrmal ex-

. planation with its language difficulties)
8. The final aim of work in application.

(a) Adjustment to actual environment.
(b) The production of "soCial.eMelency."

Tuck *Oft to &veto in orate. that they may use knowlidge.
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81:10GESTION8 TO TEACHERS, GRADES IV, V, AND VI.

1. Natural intercata of children.
COnsideration for these ought to be in evidence incidentally In many forms

of school work and lu the recreation periods; as well as in the regular class
work. Teacher can suggest specific ways In which shostonsiders these interests,
in addition to any that the students have an opportunity to observe.
2. Oral and written express(on.
1 A few moments devoted to recitation, ,story-telling, personal narration, or
reproduction of stories rend wilt serve to keep in mind some of the alms sought
and the development accomplished In silent reading and oriti expression. Some
interesting compositions may be examined.
3. Teaching of arithmetic.

(a) Figure work to illustrate processes taught and facility gained in what-
ever stage of development children have reached. Oral and written abstract
work to show nature and quality of performance. Review and new work both
desirable.

(b) Practice with addition drill sheets and Thompson drill sheets with
chance for individual drill, this being the only way to discover and eliminate
individual faulty} .

(c) Problem work. both assigned by teacher and devised by pupils. Any
process well understood by children should soon find 4xpression in their original
problems, stated, solved, and criticized by the children themselves.

(d) Special work in measurement in which application is made of tableS
learned and involving whole numbers and fractional relations, the aim being to
show that we teach children to know In order that they may apply.

These suggestions are intended to be applied within the field. of actual work
in each grade. Teachers may well consult Smith's Teaching of Arithmetic and
Suzzaio's 'reaching of Primary Arithmetic for illuminathm suggestions.
Teachers in Grade IV will probably emphasize the long-division process and
tt approach to and development of formal work with simple fractions for
p work; in Grade V decimal notation and processes; in Grade VI the formal
application of fractional operations; but there is no tixed demand upon the
teacher to depart from ()regressive work with the class merely for the sake of
illustration.

All forms of work require such frequent review and application that It is
believed to be possible to interpret practically all the above mentioned Ideas in
the period of observation.

COMBINED OBSERVATION AND PARTICIPATION.

One hour a week nominally is devoted to this phase of work, although some
of this time is given for written work, as students are allowed no outside time
for that purpose. One hour is taken also for each of the ftfollowig selected
exercises with groups of children :

1. A walk in Fenway Pirk in October.
2. Bulb planting in NVember.
8. Preparation of dramatization.
4. Seed planting (when time allows).
6. An outdoor arithmetic lesson.
8. A walk in F'enway Park in April or May.

These special exercises will be referred to later.
The first hour in the afternoon (the last hour in the nornial school program)

is given tiii0mbined observation and participation. Students are assigned in
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pairs to 10 rooms each day four days a week, each one of the 80 students.
visiting the school once a week. At first they are given very little to do, except
in assisting the teacher in small duties or helping Individual children; but after
one or two visits they begin to conduct some of the easier exercises, such as
n spelling or writing lesson, dictation, gymnastics, and review drills. The pur-
pose of this work is to give each student a chance to face the class to learn .how to speak with ease and clearness, and to.come eailly into the wessary
relations of room management Gradually the students are given a wider
opportunity. A story is told, a poem rend and talked over with the children.
and sometimes a regular lesson is tanght in some subject in which the student
,1,0- particularly interested. No attempt is made to give definite training In
"Method," because the purpose of the exercise is to establish simply a natural
and easy relationship with the class through the medium ef.a subject that is
well enough understood to enable the student to express herself without undue
restraint and 'to begin to appreciate from experience some. of the rispisites
which may or may not be Pr.sent in her conduct of the exercise attempted.

This work invariably results in a quickened Interest in observation and' a
better comprehension of what constitutes good teaching. A vague question or
an ineffective illustration, a tone of voice that does not carry to all parts of
the room; these defects and others, _generally noted by the student, herself,
awaken her to the need of careful stay of the child's mind, careful I ra-
tion of the lesson, and vigorous personal effort. On the other ha she
succeeds in holding the attention and stimulating the interest of a cla chil-
dren, she comes away from the experience with a new sense of power acid a
new interest In her work. The pupils In the school have a decided spirit of
cooperation. and it Is seldom that they fail to assist the beginner in every

. possible way.
In about half of the participation exercises students are allowed to work

with small groups of pupils, either giving lessons in rending In the lower
lap des or helping individual children In arithmetic or in the correction of
written work.

The assignment of these exercises is left to the discretion of the teacher,
influenced to some extent by the student's choice and special adaptability.
Their chief value lies in the fact that they are not formal imitations of copyings
of a " model" lesson, but are intended, so far as possible, to brinestudents Into
such relations with the pupils no will best enable them to obseneand study the
working of children's minds under the conditions described. This is believed
by the director of the school tobe the natural mode of approach to teaching.

This procedure is based on the belief that teaching is and always will be
more of an art than a sciruce; that the establishment of personal mental rein
tionships based on an Informal study of individuals and groups, and supple-
mented by limited experience with whole classes, is the proper introduction
and Incentive to the study of the scientific side of education; pnd that exer-
cises of the character above described furnish ample opportunity for self-
examinqion and stimulate a desire fqr the study of educational psychology
and special method. There is certainly some appreciation of "method," and
there Is much that associates with the study of psychology, but the formal
study of neither of these things is sought. The purpose Is rather to eMtble the
student to pursue certain definite alms under conditions that stimulate the
study of Individual children and at the same time accustom her to some of the
necessary restraints and formalities that are, for the present at least, a neces-
sary accompaniment to the teaching and management of large numbers of
children In the schoolroom,
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While the room teacher frequently offers suggestion and advice, it is gen-
erally understood that it shall be encouraging rather than too critical, and the
student is rated on her power of adaptabilitd self-expression rather than
her mastery of any formal instructions.

SPECIAL EXERCISES.

The autumn walk 11 1-enway Park, the bulb planting, the sowing of seeds,
and the walk in the springtime are all managed so as to emphasize not any
set methods conducting such exercises, but the underlying principle that makes
them valuable. ,

..
Children are naturally interested in all forms of life, but nature lessons

presented in the schoolroom frequently result in little or no rent stimulus or
develo0ment of this natural interest. The ch4ef value of these exercises lies
in 'the active participation of children in securing the end sought and there
must be present on the part of the teacher a real enthusiasm and interest that
enables her to meet her pupils on the level of a common interest.

The walk in the autumn aims to establish an appreciation of the approach-
ing period of dormant life in nature. Any or all of the following conditions
may form subjects of conversation and object:I Of observation:

(1) The scattering of seeds and their protction.
(2) The falling of leaves and the formation of dormant.Jaids.

. 13) The migration of birds.
(4) The metamorphosis of insects.

If Inter on the interest aroused results in further inquiries by the children
which can be satisfied by more careful study 'ttud discussion of gpeclniens In
the classroom, the purpose of the excussion will have been .realized. 7

The same spirit animates the other exercises. In every case each student
has charge of from three to five pupils. A brief report is made by the st talent,
and children are encouraged to write the story oewhat hey, have seen and
done. This gives students'a chance to see bow much (or ttle) the children
have really got as a result of theIr efforts, and furnishes thh i with their first
opportunity to help children organize their ideas. So there is developed the
conception of an exercise in written language based on a Mutual experience; N

and the correction and discussion of the results bring students face to face
with some of the problems of securing correct form and orderly thought in
oral and written expression.

Besides all this, students have an excellent chance to see what children are
like out of school, and to enter Into much more natural relations with them r
than they are apt to acquire in the schoolroom. It is Relieved that the kind
of contact thus eirtablished is of the greatest possible value in its influence on
the point of view that the young teacher adopts in her later relations with
pupils. -

In the bulb-planting project four students are joined wkth the same number
of children chosen from all rooms in the school. The soil is`prepared, and bulbs
are planted in 8-inchend 10-inch bulb pots. Their habit of growth 1:; explained,'
and the bulbs are put away (generally in a pit out of doors). Jii December
they are distributed among he rooms, and their development is watered with
interest and satisfaction by all concerned. In this way about a tfrousand bulbs
are brought to bloom in the darkest and drearieSt part of the year. The differ-
ent varieties of Narcissus are most used, and their beautiful blossoms are the
chief attraspon and decoration of the schoolrooms for several weeks in January
and Febnay.
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. The arithmetic field lesson requires a brief description because of ifs sig-
nificant infitrence on all teaching which involves measurement.

Each student is assigned to a group of three pupils. She proyides a stout
Cord I rod long, miirked off in yards. One of the childreq brings a fobt rule.
A distance is selected for measurement, and each member of the group records
a preliminary estimate. It is then measured and the result recorded. The idea
of measuring by pacing the distance is then developed. The length of each
one's pace is determined by pacing a measured distance several times and the
result recorded. The next distance selected is first estimated, then paced, and
lastly exactly measured. In the cicnirse of this exercise it is easy to see that
several practical examples in multiplication, division, and reduction may arise.
The real sli,mitictince and relation of inches, feet. yards, and rods begin to become,
matters f interest. In the higher grades the scape of the exercise is extended
to incl de areas. An interesting field of experience is opened u and the
found tion is laid for useful application of facts learned. It not liifrequently
ham s that some of the childretYnre keener than the students themselves in
ind tie distances. The whole exercise stimulates keen interest and attention,
and results in definite satisfaction and growth of power.

ACTIVITIES OF THE SCHOOL

In addition to thenactivities designed especially for the training of students,
it is the purpose of the school to be responsive to a broad range of educational
ideas and to work out some practical problems ill education each year. It is
not an "experbaental " school and can not be so Snider present conditions; nor
is It a " model " school in the sense of being a perfett school. In runny' ways
it is difficult, to secure more than average results in school work, owing to the
location and equipment of/the building. the school population, and other condi-
tions outside of administrative control. It Is believed, however, that Any good
school shOuld do some work of au experimental character, that it should have
scree definite constructive aims, and that lie .teachers should be animated by a
spirit of professidnal study. In these respects and in others that pertain to..
progressive school management and practice, the School maintains a standard
of effort that fany well serve as an example for students in the normal school
and others interested in education. Three general lines of elTort have charac-
terized the work of the past year:

1. Work in connection with standard measurements of school efficiency.
`V 2. Dramatization in connection with rending and literature.

3. Special projects with classes and groups of children.
1. Std'nlard measurements.

(a) Enole.The Courtis tests in English have been given in all grades
above the third, largely for the purpose of determining their value for practical.
use. The nature of these tests, the fact that they were new to teachers and
children, and the character and amount of correction and computation required
ht connection with them, made this a task of really tremendous difficulty to
carry on, in addition to the regular work. The tabulations of results from
these tests were analyzed, and a report is being prepared for the school depart-
ment chiefly for the purtkme of presenting an estimate of the value of these
particular testh and some suggestions as to the kind of English tests that may
be wisely undertaken.

(b) Aritileactio.The Courtiti tests in arithmetic have been.given for two
successive years by normal-school 'indents, under direction of a departMent in
the normal schobl. This year an attempt has been made hype model school to
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improve the performance'of pupils in the four fundamental operations in arith-
metic by means of practice sheets similar to the Counts tests,, but presented
and used in a mann suited to drill rather than simply to testing- of ability.
These sheets we inted and distributed at cost to other schools in the city
and elsewhere. Nearly 40,000 of them were used In Boston: Cambridge, Full
River, Lawrence, Newton, Everett, New Bedford. and other places. The same
forms will be issued again next year. They have proved to be valuable for the
purpose intended. especially when used as directed in connection with 'the indi-
vidual score sheet designed to accompany them. There are 16 sheets of addition
combinations and 8 sheets each of subtraction, multiplication. .pd division.
Information concerning these may be had by addressing the director of the
model school.

(c) Reading list on standard ncasurements.The following. books and pam-
phlets have been added to the school library this year, and a list of them DRS
been distributed to large numbers of teachers and principals with n IeW to
encouraging rending and study of avaihtble sources.. Some of these books are
valuable in this connection only in small part, but all have been found to con-
tain matter of considerable usefulness either of an elementary of advanced
character.

READING LIST.

Russell Sage ndatlon publications
Bulletin 26. The Spelling Vocabularies or Personal and Business

Letter
A Wale for. Measuring the Quality of Handwriting of School Children.

L P. Ayres.
Bulletin No. 118. Department of Child Hygiene.
SCientillc Management in Education. -.1. M. Rice.

Teachers College publications:
Contribution to Education, No..48.
Handwriting. E. L. Thorndlke.
Scale in Handwriting. E. L. Thorndike.
A Scale for the Measurement of ,Quality in English Composition. M. B.

Hillegas. .

Arithmetical Abilities and Some Factors Determining Them. C. W. Stone.
Spelling Ability. B. R. Buckingham.
StevensThe Question.
Experimental Studies in Kindergarten Education.'
Kindergarten Problems. J. A. ;MacVanuell-IIIII. ..

Teachers College Record. Educational Surveys and Vocational Guidance.
Teachers College Record. Comparative Experimental Teaching in Spelling.
The Curriculum of the Horace Mann Elemegrary School.
The Speyer School Curriculum. .

Special Method in Reading for the Grades. hfcMurry.
'The Examination of School Children. Pyle.
The Psychology and Pedagogy of Reading. Huey.
Radius. Brans();
Reading. Hall.
Reeding. *Laing.
How We Think. Dewey.
The Teaching of Arithmetic. Smith.
The Teaching of Primary Arithmetic. Suzzallo.

i.''.
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The Third Yearbook of t National Society for the Scientific Study of Edtica-tionPart I.
Manual of Mental and Physical Tests. G. M. Whipple.
Report of Committee of National Council of Education on Standard Tests for

Mensuri1g Efficiency, of Schools or Systems of Schools. U. IS. Bureau of Edu-
cation Bulletin, No. 1521. Washington, D. C.

The BinetSinion Meaturing Scale for Intelligence: Some Criticisms and Sug-gestions. L. P. Ayres.
...

The Futility of the SWiing Grind. _Rice. Forum, AprilJune, 1897.
Report of Committee on School Inquiry. New York City. Part 11, Subdivision

1, Section D.
1

Spelling in the Elementary School, 1902. Cornman.
The Effect of Practice In the Case of a Purely Intellectual Function. Thorn-

dyke. American Jonrnal of Psychology. XIX. 374-384.
Spelling. Wallin.' Journal of Educational Psychology, 1911 -12.
Educational Administration. *Strayer and Thorndike.
Published by the Psychological Clinic Press, Philadelphia, Pa.: Some Results

of Standard Tests. ID. C. Bliss. The Psychological Clinic. March 15. 1912.Vol. VI, No. 1.
PUblished by Harvard College: Proceedings of the Finevard Teachers' Associa-tion. 1913.
Published by Department of Cooperative Research. Detroit. Mich.; Bulletin

No. 2, Courtis Standard Tests. Second Annual Accounting. 1912-13.
2. DramatizationDramatizing stories has long been a part of the ;fork

'in reading In the lower grades. This year an attempt .has been made to entry
on such work rather freely in all grades in the school. Nearly all the-reading. .matter suited for use iu elementary schools ought to stimulate visualization and
imagination and arouse a desire for natural and vigorous interpretation. That' it does not always tend to do so is due in large part to the fact that so littleopportunity is given the child, to express himself ift the roamer most natural forchildren, I. e.. by physical action. When children are encouraged to.so expressthemselves, to create a setting appropriate for the reproduction of a story, endto devise means of carrying out the action and conversation necessary Mr its
proper interpretation.' the desire for intelligent and forceful expression isincreased. Initiative, ifiksoureefulness. and self-confidence are developed. Thespirit of team work and mutual helpfulness Is aroused. Opportunities aboundfor leadership and for cooperation.

-, The experiments fried iu various rooms and In hall exercises have given
. 4 teachers a good idea f the possibilities and 'initiations of independent workby the pupils, and h e enabled them to make the most of the creative in-stincts of children wi bout sacrificing the guidance, suggestion, and training

that teed to come fro the teacher.
.'In ' following partial list of stories dramatized this year will be feflmdsome that were taken

leaders
from history work, others from reading-books, and stillothers from dramatic and books of plays. Many of these stories havebeen acted in the hall ,at Friday afternoon exercises, and out of the practice of

"Friday afternoon dramatics" has grown the plan of hnving one 'or more de.rooms furnish a little entertainment each Friday for the rest of the school and
for sucli parents as Wray come.

In general it is not too much to say that the larger use of dramatIzatiou has
gzettpy increased the interest of children in oral reading. and in each other.
It has helped bring teachers and children into closer and more companionable

5.
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relations and has socialized the spirit of the school. Several of the children
have written or adapted little plays. It is believed that the influence of this
work carries over into the life of all the children to A considerable extent, ey,en,
when they do not frequently take an active part in it.

A PARTIAL LIST OF STORIES DRAMATIZED.

Grade I.
Grade I I.

Three Piggy Wigs.
The Gingerbread Man.
The Three Goats.
The Three Bears.
The Countr Mouse and the City

Mouse.
The Boy who cried " Wolf."

Grade III. '
The Rich Goose.

. The Stone lu the Road.
Johnny ('eke.
Billy Rinks.
The Three Little Pigs and the

Ogre.
The Wolf and the Kid.
The Ant and the Mouse.
The Marriage of Robin and Wren.
The Tar Baby.
The Wish Bird.

Grade IV.
Little Pilgrims.
Jack Horner's Pie.
Reynnrd the Fox.
The Sleeping Beauty.
Wise Men of Gotham.
The Gorgon's Head.
Daniel Boone.
Daniel Webster's First Plea.

Grade V.
The Gingerbread Man.
The Three Bears.
Cinderella.
Abraham Lincoln.,
Cosette.
Little SnoWdrop.
Brought to Trial.

Grade VI.
His Word of Honor.
Sleeping Beauty.
William Tell.
William Ilaverly.
The Bird's Christmas Carol.
The Three Wishes.
The Soldier's Reprieve.
Dinner at the Cratchits'.
A Brave -Boy.
Scrooge and Marley:
Hansel and Gretel.

Grade VII.
Cinderella.
Persephone.
Columbus Seeking Assistance from

Roya I ty.
The First Thanksgiving.
General Gage and the Boston

Boys.
Nimble Wit and Fingerkins.
A Leyd on George Washington.
Scrooge's Christmas.
The Boston Tea Party.
The Capture of Fort Ticonderoga.
Opportunity.

Grade VIII.
The Vicar of Wakefield.
Little Men.
The Sleeping Beauty.
Nathan Hale.
The Diamond Neckli2e.
The *pan of Benedict Arnold.
Rebecca of Sunnybrook Farm.

3. Special projects.'
Under this head a great variety of activities might be Included, but only a

few can be referred to here.
(a) Nature study and gardening.It Is believed by the writer that nh argu-

meat Is needed to support the theory that an appreciation of nature and an
interest in growing things are IRO, practical elements in any complete 'scheme
of education. That they are difficult of accomplishment in a city school should

4
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not prevent some effort being made to at least partly achieve results by sug-
gestion and demonstration, even though every child can not participate largely.
A small garden is maintained in both of the school yards in the district, and
a considerable number of children plant seeds every year and bring plants
from their home gardens. Seeds are started in boxes in the school, and
although the results are not very satisfactory, owing to poor conditions, it is
surprising to see how many children are encouraged to do some planting at
Lome. and how Interested they are In the process. In addition to the seeds
seal. from Washington every year for free distribution, several hundred small
packets are made up by the children from seed bought nt wholesale and sold
nt cost to pupils.

The most successful form of gardening for city children in school has been
found to he bulb growing, both because the results are fairly certain and because
the operations are easily arranged anywhere, and may be duplicated successfully
in the home.

In accor with its policy of cooperation, the school extends to ail teachers
.111 the city opportunity to share In the results of its efforts In this direction.
Bulbs and pots are furnished at cost to all who want them. Is, this way about
S.000 bulbs and several hundred pots were distributed last fall.

If the school department would furnish proper potting soil and take charge
of the distribution of bulbs slid lets. a long step forward would he taken in
establishing a permanent interest fn indoor gardening of a practical character.
As to the educational value of bulb growing, one has only to visit the Martin
School when the bulbs are In flower to be convinced of the influence that this
enterprise has upon the children Individually and upon the school /I s a whole.

About a thohsand bull.: are grown nt the school each year. All these'varietiee
have been found suitable for indoor use except the DarWin tulips, which are
only for outdoor planting. Of the other tulips, Yellow Prince seems to be the
best for indoors.

Tile situation of the school, near the Fenwny, makes it possible to encourage
bird study. Although no attempt is made to follow any set course of instruc-
tion, children are quick to develop an intelligent interest in nature In any form.
and it is noticeable bow often those who go on a field trip while in a primary
grade will refer to it in the following year or tivo 'years afterwards. The
attitude taken by the teacher on such excursions is not wholly that of an in-
structor, but rather that of an intelligent parent or companion of the children
interested to help the little ones to share in an appreciation of the truly wonder-
ful life that is revealed to the observant mind.

(b) Miscellaneous field trips. Field work with classes of 40 or 50 children
pitsents some difficulties, but most of them are soon overcome when the teacher
and children become pcenstomed to the changed sitturtiron and adjust them-
selves to it. The most important thing to be 'assured of is that the teacher,
has a definite and comprehensive knowledge of what she wants the children to
get from the trip. Of course, it is Important that the thing should be worth
getting and that it will contribute to better comprehesion of social, political,
industrial, historical, or commercial facts: Teachers who have done the Moot
In this line of work with children find increasing interest and satisfiction In It.
Not a great deal is attempted by Any one teacher. but this form of education
Is encouraged in the school, and its extension is believed to be desirable.

In this account of the activities of the school emphasis has been laid upon
several features that are still spoken of by a few people as " fads" and "frills."
It should not'be supposed that the school believes In sacrificing the intellectual
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-discipline that comes from careful study and systematic drill or the develop-
ment of character that results from obedience to authority and from the per-
formance of required tasks, whether they are interesting or not. A great deal
of the work in any school is bound to make denunpds upon the will power and

' determination of pupils. It ought so to do as a preparation for the require-
ments of practical life. But If, in addition to this, a spirit of social and indi-
vidual activity can be encouraged and wfiolesonte interests aroused and quick-
ened by other means than textbook study and schoolroom recitation, then these
other alms are worthy of encouragement and emphasis. It is the conscious
aim of the school to utilize as many of the natural interests of children us pos-
sible; not to weaken, but to reinforce and Invigorate-the 1,wocess of education
in those fundinnental facts that constituted almost the sole aim of the "edu-
cation of yesterday."
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TABLE =Summary of data in Table 2.
I. CITIES WITH LESS TITAN 100.000 POPULATION HAVING TRAINING SCHOOLS.

Untrained
beyond

high
school.

Trained
In city

beyond
high

school.

Trained
elsewhere

beyond
high

school.

Trenton 34 179 159
Camden 158
Yonkers 40 361
Troy . ...... 181 46
Elizabeth 171 83
Schenectady. 81 214
Akron 77 250
Etie 260 12
Bay City 5 52 173
Davenport 164 443
Macon .,42 152 417
Elmira 78 70
Watertown 24 62 445
Muskegon 72 89
Concord 5 '36 10

Total, 110 1,753 1,522

II. CITIES OF 00.000 POPULATION OR OVER RAVING TRAININI; SCHOOLS.

Cleveland 173 1,5e2 702
Baltimore 4.89 744 22
Newark 44 832 513
New Orleans 23 925 218
Washington 1,076 72
Jersey City 722 39
Indianapolis 294 311
Louisville 28 487 80Rochester 16

Birmingham 90
:439 234.

3.2.3
Richmond a 72
Pittsburgh 462 10
Omaha 150. 400
Cambridge 18 208 233
Mbany 82 169 29

Total 1,603 8,173 3,204

III. CITIES OF 100,350 POPULATION OR OVER WITHOUT TRAINING SCHOOLS.

Minneapolis 51 117 886
Beattie 618
Denver 200 800
Portland 162 140 290
New Haven
Scranton

13
803

427
220

80
284

Grand Rapids 100 10 250
Nashville .164 243
Spokane 45 3 357

899 980 3, 814Total

.

,
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TABLE 4.-Number of elementary teachers employed in 1913, and of new teachers
required each year; salaica of practice teachers and substitutes; minimum
and maximum salaries of elementary teachers in .50 cities with orer 100.001

sinhabitants, and in smaller cities 1 aring training schools.

Cities. Prin.b.

Ele-
men-
Lary

resale-

er34

15,182

.5,499

3.948

1,765

2,118

1,664
1,601

1,287

1,218

1,319

963

1,019

989

1,230

1,114

1,365

1;120
958

670
929

681
751

660

589

607
549
747
1102

58
376
412

New
teach-

"LIZgin

nee11y.

1,588

4350:

.300

4 110

100-
218
100"84

100

100

60-75

80

75-100

50-70

, 108-
186
50

75

100
150

66
40

PO
75

50

35

25-50
25-50

80-100
85

50-80

30-40
24-45

60

o.r,refse-
teachers.

Per day.
(3)

0

0

(I)

0

'0
0$1.00

f .0
250

0

0

0

0

0

I

0

2.00

-'

6

0

1.60
0

Salaries.__t_
Of sub-
'titute8'

In pro-
tetton-

pear) d

' U. 00

42.11

60u.00

42.00

D500.00
P4)

5006

810.00

I
.

!

! '100

50600

. 600.00

744.00

!

300.00-

! 4"
! 450.00

! 4100

14 40
i4 46,00

17600.00
I

'

400.00
n 40.00

I

0n !Annual

tion. !

8730

WO 1

5201

000

eao

550
SOO

500

500

5110'

900-
900 '

it 510 i
0010
"450
n600

560

WO

SA

600
006

600

810
500

500

500

500
500
COO

525
500

1130*
44 57
710

crease

New York

Chicago

Phlhicielphia

St. Louis

Boston

Cleveland
Baltimore

Pittsburgh

Detroit

Buffalo

San Frakisco

Milwaukee

Cinc intuit I

Newark

New Orleans.

Washington

Los Angeles
Minneapolis

Jersey City
Kansas City

Seattle
Indianapolis

I'rov 'dente

Louisville

Rochester `
St. P,9ul
Denver
Portland (Oreg.)

Columbus

Toledo
Atlanta
Oakland

4,768,843

2,185,283

1,.'.19,00')

687,029

870,585

560,063
558,485

533,905

465,706

423,715

116,912

373,857

363,591
I

347,4891

339,075

331,009
.

319.198
301,408

267,779
248,381

237,194
233,850

224,328

223,928

218,149
214,744
213,381
207,214

181,511

168,497
150,174
150,174

I'er dey.'
83.00

3.00

2.00

200

1 00-
4.00

1.00--
1.50

,

2.50'."

2.00 'i
3.00'1

2.00-
2003
2:95

... 2.00-
w atm

1.75

1.00-
3.00

(n)
100-
3.00'
2.00
4.00

3.50
150-
3.00
2.00

(N)

2.50
3.00

150-
3.00'

250-
275

1.50
9.00-
4.00

..... .

850

30

40
72

50
50

50

50

50

50

..... ..
48

48
50

.. .....

,
5C

60

El;
mentory
maxi-
mum.

*81,500
1,830
1,175
1, 225

820
920

1,032
1,300

Lao
soo

"900
I 1,0.50' .'

1,000
1,100

900
950

is 1,164
1.224
II 960
1,020
1,000

24 1,100
*1,300

750
*800

1,320

1,080
1,000

1,200
*1,001

1,050
875

14 925
750
MO
1100

14 1,000
1.000
*4 900
1,003

so 1,100
MO

85(1

41 77.5(
1.2IK)

$75 per year. I' Reached In twelfth year by teachers or grades
For teachers of eighth grade. two to seven.
Includes 75 old teachers returned. 1" Teachers of grades one and eight.
Per day. Reached in twelfth year by teachers of grades
88 while teachers, 13 kindergarten, and 9 colored. one and eight. ,
8100 for half year. n Nonrollege graduates.
Second assistant. n College graduates.
Head assistant, *4 Teachers of grades one MAK.
For 39 weeks. n Same as regular teachers.

14 58 white; 26 colored. Teachers of 1 13 and grades seven and eight.
n For white teachers. 114 Threefourths of regular pay.
4481.50 preliminary, then one year at 8144 for r Eleventh year.'

women and colonsd men: $600 for white men. IIII Two years.
II Teachers otgrades one to seven. 0 Sixth year.
1' Per month. n Teachers of seventh to ninth grades.
"12 assistants In grammar school. 11 Eleventh year; colored, $310 to 8439."R In eighth trade. Twelfth year.
B Teit of grades two to seven.



164 CITY TRAINING SCHOOLS FOR TEACHERS.

TABLE 4.- Number of elementary leachers employed to 1913, and of new teachers
required each year, etc.-COIlti 1111td.

.-

Cities

. .

Po Eule-
El-

nMeLary

4'3(2'.''''

New Salaries.

Annual
in-

crease.

teach-ers re-
quired

an-
nually.

Of Dm-
tk-e

teachers.
Of sub

&Antes.

In Pr°'
button-

ary
period.

On
elec-
lion.

Ele-
mentary

maxi"mum.

Per day. I Per day.
Worcester

practise.
145,986
137,249

529
447

10-25
13-15 '0.

$I1K)
2.00 11200

1500
400

850
50

8750

New Haven 133,605 531 40 2.00 450 50 750
2 850Birmingham 132,685 474 40 815.00 8 50.00 850 5 90Memphis 131,105 337 00

Scranton. 129./167 487 20-30
: () 8 49 e 6e

Richmond 127,028 329 25 1.20 22.50 405 720i

41 617Paterson. 125,600 430 40 0 1.50 475 900Omaha 124,096 430 5-50 1$100.00 (') .54.11.00 500 50 1,000Fall River 119,295 446 12-15 0 8 500.
700Dayton 116,577 358 20 0 2.00 1 2.00 8 50 7CGrand Rapids 112,571 382 25 1.75- 400 480(

3.75
Nashville 110,364 509 . 15 ..... .... *2.00 14 40 s ip 7(, le 1.50 30 5 s 5,!.
Lowell 100,294 280 s 24.00 500 SCR

'300.00
Cambridge 104,839 4, 301 30-40 (o) 1.00 510 GO 75(Spokane 194.402 --* 361 50 3.50
Bridgeport 102,054 270 45 (38) (9 500 * 85(Albany 100,2:. 254 15 0 1.50 500 50 ITNTrenton 96,815 50-00 0 1.75 1 1.75 440 40 044

Is 1,01:9Reading 96,071 10-15 0 1.50 14 40 (1s)
55

Camden 94,538 30-35 0 .. 500 50 804Wilmington ... ... 07, 411 30-25 0
Kansas City (Kans.). 82,331 35-40 50-2.00
Yonkers 79,903 00-70 0 200- 12.00 600 42 1,00I

4.00 1,001
2,001Youngstown 79,060 20-212 2.00 2.00 400 50 90Troy 76,013 5 0 1.50 400 651Elisabeth 73,409 15 1.50 L50 2 45.00 450 851Schenectady 72,828 35-45 0 1.50 500.00 500 .751irgs

Evansville 119,647 19-25 0 2.75 75Akron 09,067 40 0 2.00 500 85Peoria 66,3450 23 1.50 (l) .450 1e89Erie 66,525 10 0 200 1 200 .' 42 30 "ler s 50
Harrisburg 64,186 20-25 0 200 40 7

50 8Fort Wayne 83,933 8-10 (41).50Charleston 50,833 5-10 00 1 1.50 300 22 49
54Bay City 45,166 15 a 5.00-15.00 2. 00- 12.00 350 75

2.50
Davenport 43,028 10-15 0 2.25 1225 490 is 65

. 70
75

Macon 40,665 18 0 1.25 ,.. 450 69Elmira 97,176 a 0 2.00 40 a
Chelsea 32,452 96 2 201. MI ' 8 2.50 500.00 550 , 50 75Watertown 26,730 25 2.50 LBO 440 20 *50
Burlington (Iowa)... 24,324 8-8 0 2.50
Itues4lczo n 24,062

21,497
6-10

4
0
0

2.00 l 1.50 350
400

50
ea

Per day.
Teachers of grades seven and eight.
Per month.

Regular pay.
Reached in ninth year.
If holding special certificate.
Per year.
Assistants not In charge of rooms.
White.
Colored.
$150 first hall year; $200 second half.
92,000 for all.

5

5
0
0

0

Spacial
it) teachers of first grade and 155

per month to teachers of grades seven and eight.
II Male school, 32 additional; mixed, SI.
"11,001 for teachers of grades one to seven, and

.92,000 for teachers of grade eight.
31 For grammar and vocational teachers.
o Tenth year.
" $650 for teachers of grades one to, six; 9703 for

grade seven: 4750 for grade eight.
0 Probable increase to 10:10.
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Psi CAPITA COST OF TRAINING SCHOOLS IN CERTAIN -CITIES.

There is not sufficient material available at present to make a fair com-
parison of the cost of training schools. The figures given in the table are
sufficiently suggestive to be worthy of consideration, however. Thus, in the
eight schools shown, there is a range of nearly 400 per cent In, the total per
capita cost, but one can not be sure of the 'singe of Items included. In Haiti-

-more, for example, the charge for fuel and janitor service for the training
schools is made against the elementary schools occupying the same buildings.

Then, too. the divisor used In determining the per capita cost makes much
difference in the various cities. In some schools the proportion of graduates
to enrollment Is much smaller than it is in others. To give results that would
be of real value in assisting school authorities to determine the relative cost
in a number of cities, it would be well to show the per capita cost on the basis
of graduates, as well as of total membership.. Thus the amount paid 'by the
city of Cincinnati for the work of the college of teachers. $10.500. 1kdivided
by the membership (243) would give a cost of $43, while a divisiOn on the
number of graduates (33) would give $300.

There is special reason for working out formulie for reporting the cost of
small schools. The returmi from some of the schools show very little charged
against the training school except the salary of a principal. while a more
exact accounting, such us was given in the 11)11 report of the East Saginaw
training whoa'. shows an expenditure of $3,525 for 10 students.

6.--Costs of tegi,hcri' training schools.

Cities. Year.
Expend i-
'tore for
salaries.

Total
pendi-

lures.

Per capita.

secondary
schools.

Per capita.

All
I Salaries. Total.

Ali ste-
m/mug
schools.

Baltimore:
White $9, 904 011.913 $81.85 $98.45
Colored

Chicago I
11.0-11
1906-7

7, 733 ! 8, 420
97,351

105.95 115.34
220.87

$68.40
58.56

$21.85
22.44

Do 1907-8 191, 002 136.91 222.9* 58.78 3.84
1)0 1916-11 81,588 102,752 175.24 67.73 34.40

Cleveland " 1829-1900 7,900 40. 30
Do 1907-8 16, 700 ... 90. 76 63.52 21.00
Do 1998-9 17, 4311 71.46
Do 1909-10 18, 470 90.09 83.07 23.9'1Louisville:
White 1910-11 3 118.60 72.68

Do 11111-12 102.46
Colored 1910-11 81.50 61.58 20:118

170 1911-12 89.30 aso
Newark

Do
1910-11
1911-12

13,523
12,070

15,334
15, 12,5

74. 13
62.49

St. Louis 1909-10 189.39 241.86 72.65
Do 1910-11 24,377 165.01 206 le 76.30
Do 1911-12 84.95

Inclusive of extension, but exclusive o practice. s Exclusive of practice 11 Ordinary.

t
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TAnis. I.Applicants, enrollment, and graduates of training schools,

New York City

CitieS Year. Appli-Enroll-
cants. Ment.

. . . ......... 1910-11
1910-11
1910-11

1903-4
3904-5
1005-6
1906-7
1907-41
190S-9
1909-10
1910-11
1911-12

1965-6
1906-7
1907-8
19141-9

1909-10
1910-11.

1899-1900
1909-9

1909-10
1

1902
I

l.007'9
705
923
179

1;72

'

-
I 13

369
5.57
121

322
435
511
'191

7(9)
303
210

66
94

131
145
120
175

196
219

1903 97
1904 i 92
1905 51

0 1906 76
1908 (7 men) 62
1,989 . 84 I

1910 .(1
1911 ; ( I men)
1912 go 1
1913 95
1914 97

1902 149
1906 120'
1907 I/11

1908 247
1909 227
1910 212
1911 2611
1912 310

1910

1909
1910
1911

1907 4
1908
1909
1910
1911

1898
1899
1900
1902
1903
1904

. 190.5
1906
1907

New York
Brooklyn
Jamaica

Chicago

St. I.ouiN

Cleveland

Baltimore

e

Newark

Jersey Cit y

Bt. Paul

Trenton

Fort Wayne

graduates.

934

In senics,
1913.

358
473

73

74

124
199
219

2711

June.
(31) 31

irI)) 65
68) 101
49) 115
34) 86

99
85
99

37
118

65
50
54

.......

45
45
62
SO

2 79
R4

417

394

27
23

.25

12
1.5

18
19
21

14
18
8

6
12
11
10

7

11
40
39
21
25
36
61
64
53

WO*

1 The numbers In applicant's column for Baltimore denote admissions for graduntica in year given.
I Kindergarten 18.

June, 44.
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TABLE 8.-Coats for Barris Teachers' College. St. Louis, .11o., by years.

Total cost at
Year. mainlk-

' fiance.
Total salary

cast.
Average
member-

ship.

Cost of
mainte-

nance per
student.

Salary coat
per

student.

1905-6 1120. vn. 10 $11.764.35 66 $317.00 1178.236190-7 19. 853.43 12. 599. 80 84 216.35 149.991907-8 23.290.57 16,391,35 ' 131 177.79 125. 181908-9 24.556. 02 20.979. 35 115 189.25 144.681909-10 29.212. 78 22.727. 20 120 243.44 189.391910-11 36. 182. 58 28.876. 80 175 211.76 165.(111911-12 37.228. 99 29.252. 20 196 1141.89 149.28
Total 195, 546.47 143,594.05

.

.

The college has graduated 509 students 'Therefore. the total expense to the-
city for each graduate Is $343.00 and the salary cost $250.112. The salary cost
Is, therefore, less than 73 per cent of thegotal C081.

Distribution of tiaiebers' salaries. llarrisTeachers' College, St. Louis. tall-12.

Men. Women. Wyman School of Observation.

3 at 82,400 1 of $2,400 1 at $1.4110 2 at $1,0001 at 3,990 2 at 2,160 3 M 1, 172 1 at 9001 at 1,576 I 2 at 1,1240 6 at 1,132 1 at Man1 at 1,580 1 at 1,072 4, 3 at 7401 at 1.576
r

Total additional cost above salaries a elementary teachers. 1A at $1110=$1,800.
Average salary of all teachers:

Cincinnati- $t. Louis-
1900 $.S4)5.00 1$90-97 $000.99
1910 905. 4141 1903-1 700.4!1

1910-11 1, 010. 1 7

Average salaries (*Meng° Normal College: Practice," " Theory
1905 -0_. $1.043: M V.!. 095. S3
191Q-11 1. 213. 19 2. °_50.00

(Elementary and klialergarten averages, $820.35 and $!1S8.33.)
1910-11 (Chicago), 94 members 04 practice corps-Saiary range, $s: to

F3.250, Including one principal] at $3.250 and two at $8.001
nasle. 53 at $1.300; 35 theory teachers. range $1,500 to $2,
average, excluding principal, $2,250; mode, 11 'at, $2,800; next
order, 7 at $2,300.

I
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Accrediting of normal schools, 7.
Ade 1phl College. credit for training school
* work, 88.
Age of students, entering, 24.
Alumna, associations, 78, 113-114.
Alumni associations, 113-114.
Announcements of training schools, 85.
Applicants for training school courses, 158.
Apprenticeship aspect of curriculum, 30, 38.
Apprenticeship classes, 73.
Argentina, recitation periods, 58.
Arithmetic, outline of conference. 135.
Art court*, 32.
Art department, Chicago, 30-31.
Associations, alumni. and alumna', 78, 113.

114.
Atlanta, training class, 102.
Auburn, Me., normal school, closing. 16.
Averages, men required to have higher. 68.
!tallier, J. M., on city training school at

Springfield, 16.
Baltimore, course of study. 38 ; medical

examination, 26 ; observation teaching.
64-65; order of appointment. 67; poy
ment for practice teaching, 63; training
of teachers. 12, 95.

Baltimore Teachers' Training School,
course of study, 38-48.

Flibliography7. 123-127.
Birmingham, kindergartners' course, 56;

selection of teachers, 76.
. Birmingham Training School for Teachers, .

course of study, 56.
Boards of examiners. cities, 66-67.
Bobblit, Dr., on scientific management ap-

plied to city schools, 10-12.
Boston, special course, high schools, 19-20f

training of teachers, 92. -
Boston Normal School, courae of atilky,,35;

kindergarten. 134 ; obserdatlon work and
practice teaching, 65-66, 13-144; third
year. 65.

Boston Normal School Association, object
and membership, 113,

Roston University, credit for train jog school
, work, 88.
Boyden, W. C.. on alumnfe association of

Boston Normal Association. 113.
Bridgeport, course of ktudy, 36; graduation

standard, 68; medical examination, 24-
25 ; training of teachers, 75.

Brookline, Mass,, advanced students, 50-60.

00457.--15----11 .

Brooklyn, N. Y., course of study, ungraded
class, 57 ; entrance !equipments, 22.

Bureau of Education. Bic United States
Bureau of Fklucation.

" ('adetting," Cincinnati, 4.
California, city training-school certificates,

100.
Cambridge, Mass., advanced students, 59;

cost of model school, 63:
Carnegie Foundation, data concerning uni-

versity credit for normal-school work. 86.
Carroll Robbins Training School, Trenton,

N. J.,.course of study, 49-50.
Centralized system of practice teaching.

61-62.
Certificates, city, relative standing, 100.
Chancellor, W. E., and city training schools,

10.

Chelsea, Masa., advanced students, 50.
Chicago, count.) of study, 54 ; deaf oral class.

55 ; hou sehold arta course, 55 ; itrdustrial
arts course, 55; kindergarten course, 55;
medical examination, 25; supply of teach-
ers, 71+; teachers' day, 114 ; training
schools, 12.

Chicago, University of, credit for training
school work, 87.

Chicago Normal School, aasoclation,
114 ; normal arts and gymnasium build-
ing, 128-131.

Chicago Teachers' College, ccurae of study,
54-55.

Chile, recitation periods, 68.
Cincinnati, basis of place on appointment

list, 67 ; " cadetting," 73; college course,
69 ; normal school, closing. 16 ; ,minry
maximum paid teachers, 9 ; substitute
teachers, 72.

Cincinnati, University of, college for teach-
ers, 149 -90.

Citly Institutions, training schools for teach-
ers, 10r11.

City normal schools, compared with State
normal schools, 06-08.

City service, transition from training school
t 0, 66-60.

City training schools, closing, '16-17 ; re
porta as to social conditions of &ember-
ship,'110.

Classification of training school curriculum,
31.

Classification of training schools, 11-12.
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Claxton,.P. P., letter of transmittal, 5.
Clerks in teacher training schools, 84, 145-

149. .

Clete land, courses of study, 51. 59.
Cleveland Normal Training School, course

of study, 51.
Closing of training schools, 1a.
Coffman, L. D., on social and economic

statue of students. 114-115.
College degrees held by training-school

teachers, 83.
College graduates, normal training, 58-60,

76.
College of the City of New York, depart-

ment of education, 90.
Colored teachers, proportion trained and

untrained, 150,152; salaries, 107:
sefiolarahips, 81: training schools, 102-
108.

Consolidation of State and city training
schools, 95-98.

Corps of the training schciol, 82-85.
Cost, model school, 63; practice classes,

63; training classes, 8, 197. 159.
Courses of study, 19-21, 29-80, 38. 51, 54-
- Abe, 92, 129-130, 134. Bee also under

suClects.
Credit for training-school work, 77, 85-89,
(*rippled children, 27.
Cfitic teachers in practice teaching. 602-61.
Cultural aspect of curriculum, 30, 38.
Dates of founding of training schools. 155-

150.
Deaf oral class, 29.
Deaf oral course, Chicago, 55.
Decentralized sybtem of practice teaching,

61-62.
Definition of education, 31.'
Degrees, institutions conferring, 11 ; per

cent of teachers holding, 83.
Detroit, payment for practice teaching, 63.
Development of the city training school,

14-17.
Discrimination in salaries on basis of color,

107.
Distribution in grades of 'training-school

graduates, 155-156.
Distribution of graduates in the grades, 69.
Dramatizing snorter]. 141-1.42.
Dusseldorf, training municipal officers,

93-94.
Dutton. 8. T., on, experlm &nt in Brookline,

Mass., 59-00.
Dugon, 8. T., and 8nedden, David, 'on

Ay training school, 10.
Early specializations, 80.
Economic and . social status,

.school students, 114-122,
Education, definition, 31.
Elementary schools, central, cost as min-

pared with other, elementary schools, 69.
Elementary teachers, course of study. Bee

Courses of study; dtatistice, 110,
En3land, economic status of students, 118;

municipal higher education, 98; pupil
teachers, 118.

training

S
Enrollment, training schools, 158.
Entering age, 24.
Entrance examinations, 22.
Entrance into training school, 17-211.
Entrance requiremerks, 18.
Europe, municipal higher education. 93-94
Flgaminations, medical. Bee Medical es

aminations.
Exchange of teachers, 80-82.
Experimental avxct of curriculum, 30, 38.
Extension classes, 79.
Extension couteses, colored teachers In St

Louis. 108.
Foos, Supt., 16.
Founding of training schools. 15, 155-156
France. study of philosophy, 32.
Function of city training schools, 10-13.
George Washington University, credit for

training -school work, 88.
German. course of study, 29.
Germany, municipal higher education. 9a-

94.
Gloucester, Mass., training class. 102.
Goodman. F. J., and school board, 93.
Gordy, /Ir., on history of normal school at .

Oswego, N. V., 14.
Graduate course, Washington Normal

School (coloredl, 106.
Gradnates, teachers' training schools, 145-

149, 158; persistence In service and dis-
tribution in grades, 155-156.

Grammar schools. instruction. 69; prepa-
ration for classes, 29; teachers, 8: test
to training school students, 22.

Greg fund, 8. Si.
Harris Teachers College, St. Louis, costs

by years. 190 : number graduating, Os.
1110 schools. preparatory courses. 19; re

latlitn of marks to later work, 17 ; train-
Mg school students, 19-20.

home economics course, 32.
" Home teachers .and " outside " teach-

ers, 76-78.
Household arts, instruction, 29, 55. 130.
Houston, pay of substitutes, 70; training

class, 101.
Howard University, credit for training

school work, 88.
Iluntex'College, department of education.

90-91,
Bygiene, cpurse of study, 31.
tnbreedItgr.10. 73-78.
Indianniklis, course of study, 52, 59; ex-

tension work, 81; medical examination.
26-28; payment for practice teaching,
83.

Indianapolis Normal flailed, course of
study, 52-54.

Industrial arts, course of study, 55,120-130
Interchange of Instructors, 8.
Interebange rbif students, 8.
Janitors, (.0a -se of study for, Boston. 92.
Jersey City, per capitol cost of model

school, a
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Kindergarten, course at study, 29. 32, 36,
55-56, 134; outlines of conferences, 184-
135.

Kindergarten Training School for Teach-
ers, Cineinniti, work, 32.

Lancastrian system, 14.
Latin America, normal schools, 58.
Length of teachers' training courses, 145-

149.
Lesson plena, 65.,
Liberal aspect of curriculum, 30, 38.
Librarians in teachers' training schools,

84, 145-149.
Los Angeles, substitute teachers, 70.
Louisville, observation teaching, 64; train-

ing schools, 12.
Male teachers, training, 108-111.
Manual training, course of study, 29.
Married women, teachers, 111-112.
Maryland, training of teachers, 95-96.
Massachuaette, normal schools, 98; train-

ing of teachers, statistics, 74.
Maxwell, W. II., on standards of admission,

Measurements, standard, reading list, 140-
141.

Medical examinations, 24-29, 85.
Membership, teachers' training schools, 145-

149
Memphis. training classes, ldt,
Minneapolis, extension work, 81; uo provi-

sion for training teachers. 12.
Missouri, University of, credit for training

school work, 87.
Model schools, Boston Normal School, 132-

134 : coat, 63-64.
Mortalite among applicants, New York City,

67,
Mothers as teachers, 112, 119.
Municipal employees, course of stud4, New

York and Cincinnati. 112.
Municipal higher education, 89-94!
Municipal officers, training in Dusseldorf,

93-91e.
;. irptlanal Conference of Training School

arl'enchers. 7.
ttonnl Municipal League on School Ad-.
ministration, 92-93.

Nature study and gardening, 142-144.
Negroes and foreign-born population com-

pared, 104; highest percentage of popula-
tion, 103; teachers, 81, 102-108, 150-

) 152.
New Jersey, training of teachers, 98-98.
New York 'City, course of study, 21. 33-34 ;

kindergarten, 34 : married women as
teacher*, 112; medical examinations, 66 ;
men elementary teachers, statistics. 110;
mortality results among applicants for
positions, 67-68: number of students ad-
mitted, 22; payment for practice teach-
ing, 63 : practice teaching and observe.,
Lion work, 60; preparatory course, 21;
selection of teacher, 77 ; training of
leachers, 92-93; training school !wintry,
7; training schools, 12.
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New York City Training Behool, statistics
of students, 22-28.

New York State, course of study, require-
- ments, 33; method of quieting city ser-

vice, 66; pledge required of students, 23.
New York University, credit for training-

school work, 88.
Newark, N. J., model school, 64; training

of teachers, 75, 96-98.
Nongraduntea, value to cometunity. 69.
Nonresident trtodents, 24.
Normal arts and gymnasium building, Chi-

cago Normal School, 128-131.
Normal schools, list of standard, 7-8;

State, Nee also Training schools.
Normal Training School for Girls, Bead-

ing, Pa., course of study, 48-49.
NOrthwestern University, credit for train-

ing-school work, 87-88.
Observation and participation, Boston Nor-

mal School, 132-144.
Observation work, 60-416.

ticipation.
Occupations. members, of families of train-

ing-school students, 114-122.
Ofnce work, lb training schools, 84.
Omaha, payment for practice teaching, 63.
Oral Instruction for deaf. Chicago, 55.
Oswego, N. Y., first teachers' training

school organized. 14; teachers and grad-
uates, list 41810-19101, 15.

Outside students, 24.
"Outside" teachers, 75-78.
Partleipation, 44-45, 64. See also Observa-

tion and Practice teaching.
Participation and observation, Boston Nor-

mal School. 132-144.
Pay for cm-settee work. 145-149.
Persistence in service, 69; graduates, 155-

156.
Pennsylvania, Utflvertdty of, credit for

training school work, 87.
Philadelphia, courses of study, 21; school

of pedagogy, course of study, 37-38; uni-
versity ctedlt for training school work.
87.

Philadelphia School of Pedagogy, activities.
114; course of study, 31-32, 57; work,
110-111.

Physical education, Chicago, 131.
Pittehurgh, training chomps, 101.
Pledgee, required of students. 23.
Population, MIT, ]53 -154; negro and

foreign born compared, 104.,.
Portland, Oreg., pupil- teacher training

Class, 101 t training of teachers. 78.
Practice teaching, 8, 44-45,60-66; nt

of course, 83; pay for, 63, 145-149. 133--
154 two-room system, 81. Bce also
Observation ; Participation.'

Prefatory note. 6.
Present problems, 7.
Principals, names of. In teachers training

schools, 145-149; salaries, 82.
rrobationary peridd, salary of teachers,

153-154.

See also Par-
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Professional examinations, 66.
Prolongation of the period of growth, 30.
Providence, plan of relation of city to

state normal school, 94-95.
Psych6logy, course of study. 31-32.
Publications and other contributions, 84-85.

, Pupil teachers, England, 118.
Recitation periods, 57-58, 84.
Recognition of city training-school certifi-

cates, 99-100.
Religious problems, material not avail-

able, 0.
Reorganization of training schools, 15.

"..," Requirements for teachers, practice work,
01.

Restriction of " home teachers," 76.
Rhode Island Normal School, and schoo'

. committee of Providence. 64-95
Richmond, triining schools, 12.
Rochester, N. Y., course of study, 36; kin-

dergarten, 36 ; pledge required of stu.
dents, 23.

Ruediger, W. C., and training of teachers
in service, 78.

Saginaw, payment for practice teaching,
1331 training class, 102.

Bt. Louis. cost of model school, 63; exten-
sion courses, 79-80; final examination not
required, 67; larger high schools, grad-
uating classes eligible for admission to
Teachers College, 19. normal school, dls
continued, 16; number grnduatIng from
Harris Teachers College. 68 ; payment for
practice teaching, 63; pledge required of
stud s, 23; practice teaching and ob-
serve/7E1n wort, 60: substitutes In schools,
statistics. 71 ; training schools, 12 ; col-

,- ored teachers, 108.
St. Paul. course of study, 56 ; entrancs. re-

quirements, 22.
St. Paul Teachers' Training School, course

of study, 56.
Salaries. Bee Sogel3ers' salaries.
Schedule and study periods, In certain

cities, statistics, 58.

Scholarships for teaching, 81.
School of pedagogy, Philadelphia, course

of study. 37.
Scientific management, 10-12.
Seager, H. R., on capital invested In train-

fag, 119.
Service, training of teachers ln, 78-82.
Sex hygiene, course' of study, 57.,
Sheldon, Dr., and teachers' training, 14.
Social and economic statue, training-Reboot

students, 114-122.
South America, normal schot0s, 58.
Special privileges, practice centers, 62.
Special teachers. salaries, 145-149.
Speech defects, 67.
standard measurements, (eliding list, 141)-

141.
State, The, and public higher education, 9.
State control of training schools, 8, 99-

100.

State normal and training schcrois, 14, 94-
100.

Stories, dramatizing, 141-142.
Students, occupations of members of

families, 119-122 ; ratio to teachers, 84.
Study periods, in certain 'cities, 58.
Substitutes, 8, 65, 69-73; salaries, 193-

154.
Supervision, by training - school corps. 10:

of graduates, 72.
Supervisors, salaries, 145-149.
Teachers, clubs, 78 ; day in Chicago, 114 ;

male,-/colored, 108 ; new, required each
year in cities, 145-149, 153-154 ; num
ber in public schools, 74; " outside," 24 ;
" practige," 83; preliminary training. lo-

% 11: pupil teachers, England, 118; ratio
to students, 84 ; supply, 9 ; training of
male, 109-111; white, in colored schools,
107. 4

'teachers and 'graduates, Oswego Normal
School (1810- 1910), 15.

Teachers' associations, 78.
Teathers' certificates, city, relative stand-

log, 100.
Teachers College, New York City, credit for

training-school work, 88.
Teachers' salaries, at election. 153-154 ;

discrimination on basis of color, 107;
'Wiwi-11)11WD, Chicago Normal College.
1511; Harris Teachers College. 159:
maximum of elementary. 15:1-154 ; St.
l'aul, 22 ; statistics, 145-149; subatl
?lutes, 70-72, 153-154; trttined and un-
trained, proportio 73-75. (Sec also
Principals ; Superbillffrs.-

Teachers' training schools, statistics, 145-
x19, .

Temple University, eredit, 87.
.Tests, 8.
" Theory " teachers, periods each week oc-

copied with classes, 84 ; salaries, 145-
149.

Third year, Boston Normal School, 65.
Toledo Normal School, Ohio, course ofToledo

52.
Training classes, 101-102 ; high schools.

78.
Training of m in service, 78-82.
Trainiiig sch Is, names, 145-149.
Transition from training school to city

service, 66.
Travel and exchange of teachers, 80-82.
Trenton, apprenticeship classes, 73; course

of study, 49.
Tuition charges, 24.
Two-room system. of practice teaching. 61.
Ungraded class, curse of ktudy, Brook-

lyn, 57.
United States Bureau of P.,ducation, list of

standard -grade normal and-.training
schools, 7-8; support to inquiry on sta-

. tus of city training schools. 7.
University' credit, tabling school work,

86-89.

.4
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University of Chicago. See Chicago, Uni-
versity of. .

University of Cincinnati. See Cincinnati,
University of.

University of Missouri. See Missouri,
University of.

University of Pennsylvattia. See Penifey1-
vanin. University of.

Untrained and trained teachers, prehor-
tion, 73-75.

Voluntary extension work, 79.
Washington. D. C.. pledge required of stu-

dents, 23; training schools, 12.

Washington NormiSchool No. 2 (colored),
course of study, 50.

Washington Training School (colored),
course of study, 59,100.

Washington University, St, Louis, credit
for training school work, 87.

Western Reserve University, credit for
training school work. SS.

Widows as teachers, 111-112.
Women, married, and widows, as teachers.

111-112.
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tNo. 17. List of publications of the United States Bureau of Education, October, 1911.
*No. 114. Teachers' oertiflestes issued under general State laws and regulations. Ilarlan U pdegraff. 20 cts.
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tNo. 10. Bibliography of education in agriculture and'home economics.
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No. 23. Special collections In libraries in the United States. W. Doe son Johnston and Isadore 0. Mudge.

tNo. 24. Current educational topics, No. III.
tNo. 25. List of publications of the United States Bureau of Education. 1912.
tNO. 20. Bibliography of child study for the years 1910-11.
No. 27. history of public-echool education in Arkanpas. Stephen B. Weeks.

elgo.M. Cultivating school grounds in Wake County, N. C. Zebulon Judd. 5 cts.
N -Bibliography of the teacleilnk of mathematics, 1900-1912. D. E. Smith and Chas. Oolticiher.
No Latin-American universities and special schools. Edgar E. Brandon.

avr4o: 111. Educational directory, 1912. 10 cents.
*No. M. Bibliography of exceptional children and their education. Arthur MacDonald. 5 eta.
?No.& Btatisties of State universities and other tnstituUons of blither education partially supported by

the State, 1912.
1918.

No. 1. Monthly record of current educationakipublIcations, January, 19.13.
*No. 2. Training courses for rural teachers. A. C. Monahan and R. II. Wright. 5 ors.
*No. a. The teaching of modern languages in the United States. Charles Ii. Iteodsehln. 1501s.
*No. 4. Present standards of higher education In the Visited States. George E. Mad... 20 eta.
tNo. IL Monthly record of current educational publications. February, 1913.
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No. 0. Agricultural instruction in high schools. C. H. Robison and F. R. Jenks. 10 eta.
No. 7. College entrance roquiroments. Clarence D. Knigsley. 15 cts.

No. S. The status of rural education in the United States. A. C. Monahan. IS eta.
tNo. 9. Consular reports on continuation schools in l'russia.
tNo. 10. Monthly record of current educational publications, March, 1913.
1No.11. Monthly record of current educational publications, April, 1913.
No. 12. The promot km of peon,. Fannie Fern Andrews. 10 cts.
No. 13. Standards and tests for measuring the efficiency of schools nr systelus of schools. 5 ets.
No. 14. Agricultural instruction in secondary schools. Wets.
t No. IS. Monthly record of current educational
No. 16. Bibliography of medical Inspection and healt4 supervision. IS cts.
No. 17. A trade school for girls. A preliminary invroctigation in a typical manufacturing city, Woreestm,

Moss. 10 cos.

No. Is. The ffitoenth International congnas on hygiene and demography. Fletcher It. Dressler. 10 ets.
No. 19. German industrial equation and its lessons for the United States. Holmes Beckwith. 15 eta.
No. 20. lilltentry in the United States. 10 cts.

x.21. Monthly record of cummt ,41ucational publications, June, 1913.
An. 2?. BIldlograpity of industrial, vocatkmal, and trade education. 10 cts.
No. 23. The Georg club at the State Normal School, Athens, Ga., for the study of moot sociology. E. C.

Itronson. Ill cts. A
No. 24. A comparison of public education In Germany and in the United Sates. Georg Kersche.ratelner.

5 cis.

No: ?S. Industrial education in Columbus, Oa. Boland It. Daniel. 5 cm.
tNo. 26. Good roads arbor dos. Susan It. Sipe.
IN°. 27. Prison schools. A.
No. 2S. Expressions on education by American statesmen and publicista. 5 cts.
*No. 29. Accroditivi secondary schools in the United Slaws. Kondria. C. Babcock. 10 eta.
No. 30. Education in the South. 10 cis.
No. 31. Special features in city school systems. 10 cts.
No.32. Educational survey, of Montgomery County, Md.

tNo. II. Monthly record of current educational publications, September, 1913.
No. 34. Pension systems in Gnat Britain. Raymond W. Sica.`.10 ets.
No. 35. A list of books suited to a high-school library. 15 eta.

No. 36. Report on the work of the Bureau of Education for the notives of Alaska, 1911-12. lOcts.'
No. 37. Monthly record of current educational publications, October, 1913.

No. IS. Economy of time in education. tO ets.
No. 39. Elementary industrial school of Cleveland. Ohio. W. N. Ilailnoinn.

No. 40. The reorganized school playground. Henry S. Curtis. 10 Cl,.
N0.41. The norgonizat ion of secondary education.
No.42. An experimental rural school at Winthrop College. H. S. Browne.
No. 43. Agriculture and rural-life day; material for its ohservanee. Eugene C. Itroolra 10 eta
No. 44. Organized health work in schools. E. 11. Hoag. 10 es.
No. 45. Monthly !went of current educational publications, November, 1913.

No. 40. Educational directory, 1913. II eta.
NO. 47. Teaching material in Govonirnent publk-ations. F. K. Noyes. 10 cts.
No. 45. School hygiene. W. Carson Ryan, Jr. IS eta.
No. 49. The Famigut School, n Tenntaseocountry.life high school. A. C. Monahan and Adams Phillips.
No.50. The FItchourg plan of eoopenitive industrial education. M. R. McCann.

No. 61. Education of the immigrant. Ill ets.
*No. 52. Sanitary schoolhouses. Local requirements in Indiana end Ohio. 5 es.

No. 53. Monthly record of current educatkmal publications, December, 1913.
No. 54. Consular reports col itolustrtal education In Germany.
No. 55. Legislation and Judicial decisions relating to education, Oct: 1, 1911,0 to Oct. 1,1912. James C.

Boykin and William R. Hood.
INo. 56. Sotto, suggestive features of the Swim school system. William Knox Tate.
No. 57. Elementary education in England, with special refenmeo to London, Liverpool, and blanchestor.

I. L. Kandel.
1No. 58. Educational system of rural Denmark. 'Iambi W. Foght.

No. 59. Dibliogniphy of education for 1910-11.
No.60. Statistics of Stato anti other institutions of higher education partially supported by

the State, 1912-13

1914.

No. 1. Monthly noel of current educational publications, January, 1914. 5 eta
-1\ 9.2. Compulsory school ottendance.
No.3. Monthly record of current educational publications, February .1914.

Tha school and the start in Illo. Moyer Blocimtiold.
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No. 6. The folk 1412 schools of Denmark. L. L. Friend.
No. & Kindergartens in the United States.
No.7. Monthly record of currant educational psi blications, March, 1914.
No. & The Massachusetts home-project plan of vocational agricultural education. R. W. Samson.
No. 9. Monthly record of current educational publications, April, 1914.

*No. 10. Physical growth and school progress. B. T. Baldwin. 25 cis.
No. II. Monthly record of current educational publications, May, 1914.
No. 12. Rural schoolhouses and grouilds. F. B. Dressier.
No. 13. Present status of drawing and art in the elementary and seoondary schools of the United States.

Royal B. Furnum.
No. 14. Vocational guidance.
No. 15. Monthly record of currant educational publicationt. Index.
No. 16. The tangible rewards of teaching. James C. Boykin and Roberta King.
No. 17. Sanitary survey of the schools of Orange County, Va. Roy K. Flanagan.
No. 18. The public school system of Gary, Ind. Willkun P. Burris.
No. 19. University extension in the United States. 1,ouls E. Reber.
No.20. The rural school and hookworm disease. J. A. Farrell.
No. 21. Monthly record of current educational publications, September, 1914.
No.22. The Danish folk 'high schools. H. W. Foght.
No. 23. Smite trade schools In Europe. Fronk L. Glynn.
No. 24. Danish elementary rural schools. H. W. Foght.
No. 25. Important features In rural school improvement. W. T. Hodges.
No. 26. Monthly record of current educational publications, October, 1914.
No. 27. Agricultural teaching.
No. 28. The Montessori met'sl and the kindergarten. Elizabeth Harrison.
No. H. The k inilergatten in benevolent institutions.
No. 30. Consolidation of rural schools and transportation of pupils at public expense. A. C. Monahan..
No. 31. Report on the work of the Bureau of Education for tine natives of Alaska.
No. 32. Iliblicgraphy of the relat IA of secondary schools to higher oducatir. It. L. Waikley.
No. 33. Music in the public schools. Will Earhart.
No. 34. Library instruction In universities, colleges, and normal schools. floury R. Evans.
No. 35. The training of teachers in England, Scotland, and Germany. Charles H. Judd.
No. 36. Education for the ho -Part I. General statement. B. It. Andrews.
No. 37. Education for the ho Part II. State action, schools, agencies. B. R. Andrews..
No.38. EA' iucatioo for the hoes -Part III. Colleges and universities. B. R. Andrews.
no.39. Education for the home- ['art IV. Bibliography, list of schools. B. It. Andrews.
No. 40. Care of the health of boys in Girard College, Philadelphia, Pa. ,
Np. 41. Monthly record of current educational publications, November, 1914.
No. 42. Monthly record of current educational publications, December 1914.
No. 43. Educational directory, 1914-15.
No. 44. County-unit organization for the administration of rural schools. A. C. Monahan.
No. 46. Curricula in mathematics. J. C. Brown.
No.46. School savings banks. Nrs. Sarah L. Oberholtser.
No. 47 City training schools for teachers. Frank A. Manny.
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