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FOREWORD., \ o

“The eurrienlnm here presented is a’response to a definite need fre-
quently expressed by kindergarten teachers, primary teachers, und
school men,  The worlirof the different grades has been fairly stand-
ardized as to subjeet matter and method, and is usually outlined guite
definitely for the guidance of teachers in the conrse of study. But
beenuse the kindergarten is a “relatively new movement and its work
has not vet hecome standardized, the course of study seldom includes
a =~imilyr outline to guide thie kindergarten teachers in their work,
This fuct was brought out by an inquiry rm made by a com-
mittee appointed by the International I(indonmu-tof? Union.” In or-
der to determine to what extent the work of the kindergarten had
Been definitely formulated to correspond to that of the grades in the
conrse of study, the chairman, Mice Anna Littell, wrote to®20 repre-
reutative cities, asking what had been done in this direetion.  Of the

&0 replies received, 30 contained the statement that only a general

lag existed :mttlmt each kindergarten teacher was allowed to carry
l*er work as she thought best; 23 contained typewritten copies of
|1l‘;ms which were being carried out by the kindérgarten teachers in
a general way; and 25 contained copies of the printed conrse in which
the work of the kindergarten was outlined as was that of the grades.
The fact that the work of the kindergarten has been put into or-
ganized form in so few places is no evidence that it is not being well
dgme ; It there cgn be little donbt that it would be better done if the
scope, aim, and method of its work were definitely given wherever
the kindergarten has been adopted.  Such a statement, if adequately
made, wonld be of great value to hundreds of kindergarten teachers

[0

«in plices too small to furnish expert supervision. +*It would interpret

the kindergarten fo those primary teachers who are still unacquainted
with it and show them what foundatien it furnishes for their own
work) It would give superintendents and principals a basis for
evalnating the kindergarten, and enable them to indicate how its
work should be coordinated with that of the grades to follow. Since
the kindergartenr can not really function in the school ns a whole

,mtil the coordination in question has been effected, the Satement

referred to is important s a means to a much-needed end.
The kindergarten has exerted a marked and lasting influence ipon

the spirit and methods of the school. _That influence is due in part
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to the fact that in the early years of the kindergarten movement kin-
dergarten teachers were allowed freedom to work out their own ideals -
and methods. The value of the kindergarten as an institution has
been amply demonstrated. s an organic part of the school as a
whole, however, its value can be appreciably increased. In order (o
realize this greater value,.its work needs organizing so as to show
how its own lines of work form the foundation of that w hich 1s fo
foHow, This doubtleé lmplies some reorganization of its own work
C and also of that of the first grade. "

The present-day concep(xon is that the pertiod from four to emht
vears in a child’s life is psychologieally one period, and that the
niethods of both kindergarten amg first grade should possess the same
gerieral characteristics.  Where this conception -is logically carried
out, there is no break between kindergarten and first grade. Where
the break exists, it is evident that either the one or the other lacky
the right foundatum or that the work of the one has not, beeif or 2un-
ized with reference to the work of the other.

The fact that a more fundamental coordination between the kinder-
garten and the first grade isTideded is increasingly recognized, and
some valuable bogmnmgs in this direction have been made. Much
remains to be done, however, and the problem seems to be one for the
kindergarten-primary supervisor to solve in cooperation with both
kindergarten teachers and primary teachers. One of the difliculiies
that such supervisors meet in attempting its solution is the lack of a
common viewpoint on the part of the two groups of workers. The
first step, therefore, is to increase the acquaintance of both groups
with present-day educational theory and its implications as to weth-
ods in both the kindergarten and the first grade. Several, books have
been written recently that will further this acquaintance, These in-
terpret the work of the grades to the kindergarten teacher more agde-
quately than they interpret the work of the kindergarten to the grado
teacher. An undcrstandmg on the part of cach group of the work °
of the other is essent 1, however, if tho desired cooxdm.\tmn is to l)a

eflected. Q:K
\ It is because a bc(tm knowledge of the Kin®€rgarten on the parl of
P school people is necessary to enabla kindergarten teachers to do their
own best work and to'make possible the needed coordination, that the
advisory committee to the kindergarten division of the Bureau of
" Edneation has undertaken to organize a curriculum showing in sone
detail the aims, methods, angtesults of kindergarten education in-its
scveral aspects. The groupof kindergarten teachers to whom the
task was delegated believe a restatgment of aims and methods in terms
of présent-day educational theory\to be essential to its fullest accom-
plishment. They hope that such a }tatement will enable kindergarten

S iz Dot 32




‘. FOREWORD, : M
teachers who are still followi ing tradmonal methods to sce their work
in a new light und to understand the reasgns for the changes now ad-
vocated in Lmdcrgarten material and methods. . They hope that the
statement will aid primary teachers to see the psychological basis -
fo;' gindergarten proccdure. and show them wherein their own meth-
ods may need changing in qrder to secure real continuity of experi-
cuce for the child during these early sthool years. It can not fail
to show, if only by implication, that the larger knowledge of the
child’s development now available has made oxporimeutation inev-
itable.  The work here suggested is experimental in the sense that. it
1s a departure from tha method of the past, but it is auided by a clear
vision of the problem to be solved by means of it.  Experimentation
of this kind will be needed in béth the kindergarten and first grade
before the unification culled for can be effected. The committee hope
that the curricnlum here presented will stimulate both kindergarten
teachers and primary teachers to the end t\!nt each may function
more fully in the development of the chill and in lho admiaistration
of the school.
The general plan of organization followed by the committee in
-preparing the curriculum for the kindergarten was determined
- preliminary conference. Each memberof the comniittee then selected
or was assigned one or two subjects of the currienlum ip which <he was
to prepare a tentative conrse of study. These several coursesof study,
when completed. were submitted to all members of the committee,
criticized by thém, and returned to their 1e<pmt1\o author¥for re-
vision. In sonie cases two porsons (ollal)m ated in preparing a*singlo
v course of study. £
The curricuhum heve offered is the outcome of the effort of the com-
mittee to formulate certain. general principles as to aims, materials,
and methods which they bolieve should control all curricula, and to
illustrate these in their application to a particular situation. ‘The
committes wish tq emphasize their belief that a conrse of study for
the kindergarten. or for any single ‘grade, should he* made with
reference to the particular needs of the ehildren with whom itJs to Le
nsed, these Aveds differing with locality, the experience of the chil-
dren, their degree of maturity, the social status of the parents, etc.
The committes hope that this vontribution to the problem may bo
suggestive and helpful in detom)mmg btxm(lmds for kindergarten
procedure,

s

”

Bubcommittce on kindergarten curriculum,
R .
Allce Temple, chairman; Director Kindevgarten-Primary Department, School
of Fdueation, University of Chicago.r,
Julla Wade- Abbot. Supervivor- of Kindergurtend, Mlnueapolls Minun,
. "k o
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'THE KINDERGARTEN CURRfCULUM.

Chapter I,
GENERAL STATEMENT.

The enrriculum of the kindergarten is composed of a variely of
gubjects and acivities selected beeause of their value in meeting the
needs of children from 4 to 6 years of age,

“The subject material of the kindergarten curriculum represents
experience common to the group of children concerned, It includes
experience gained from their contact with (1) natural objects and
plienamena (nature study); (2) human beings and human activity
(home and community life) ; and (3) some of the products of humen .
intelligehice (literature, music, art, ete.). :

The activities of the unncu]um, oral expression, manual work,
drawing, singing, dramatic play, games, etc,,-are avenues of expres-
sion through which experience is defined; interpreted, and organized.
Each of these forms of activity satisfies some one or more of the
fundamental impulses of the child, and. if rightly used in the school,

“contributes its peculiar share toward his development and cducation,

Fach phase of the kindergarten curricnlnm finds its connterpait
in the curricnla of our.best primary grades, with reading and writ-
ing as additional forms of activity and expression. The work in
cach subject or type of activity common to the kindergarten and
primary grades, therefore, should be so arranged that continuity is
seenred, ‘

Now that the kindergarten has become a well-extablished part of
the public-school system, the guestion is often asked whether read-
ing and writing should not be introduced in the latter half of the
kindergarten year. In answer, it way be said that it is now generally
conceded that. not all children are ready to begin theso subjects at’

* exactly the same age. At some point, almost anywhere between the

years of 5 and 7, the child is gager to write his pame and to interpret
somne of the Prmtcd and written forms which hesees about him, He
is ready to extend his control of langnage to include ability to read

and write, activities which, his elders apparently find so interesting =

105100°—19——2 . : ) 9
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} . B e
and iniportant. When this time comes, the teacher. whether her elass
15 designated, as kindergavten or firse geade, should be prepaved to
teach these subjects acecording to the best-known methods.

. Methods of teaching reading and writing areé now very generally

inchided in the training of l(iinlvrgnl‘#ors. Teachers in the field

. who have not had such training should secure it.for themselves, Al

teachers would then be able to give their children these *next steps ™

in the development of lguage control when in their judouent the
titme is ripe. . '

Likewise, teachiers of first grade should be prepared to carey on
sticcessfully the types of work characteristic of the kindergarten with
dhose children who, hecause of innatuity, are.not ready to profit by
instruction in reading and writing.  Tndeed, it is probable that the
teaching of these subjects is more oftey begun too carly in the child'y
school life than deferred too long. Both niistakes wayl be move casily
avoided, however. when all teachers of the kindergarten apd lower,

- grades are equipped to teach a_child whatever he needs to he taught
during the first three or four vears of his school life.

A committee’is now at work upon a eurrienlum for primary grades
based upon the curriculum for the kindergarten which is liere pre-
sented.  This committee will doubtiess do fnll justice to the subjects
of reading and writing, and will show the intimate relation of these
snbjects to other phases of the kindergarten-primary cnericulum. It
is not neeessary, thevefore, to discuss the matter further in this docu. -
ment. i

In the following pages the several subjects of the kindergarten

Lourviculum will be discussed in terms of: .lims; Subject Matter;
Method; Attaimments,

. .
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1Y

SUBJECT MATTER: COMMUNITY LIFE AND
NATURE STUDY.

Littie children do notdiffeventiate hetween exper iences gained from.
social conthets and those having thenr sonree in nature. They, al‘e
interested in- what people arve doing, and in natnrab objects and yix(:;
nomena as thefe are conneeted with human activity, Tt »eema rh-atr—.'.
able therefore to make no sharp distinetion hetween thebe ﬁ'o,j,ypu.s
of expertence in organizing the prograni. e

~AIMS.

To enconrage interest in the si; fmhs e |)Imxo§ of the environment.

To corvect. extend. interpret, and organize experience.

To cultivute desirable attitwles and halats.,
! :

-

~-SUBJECT MATTER, .

P

I these Plll]yht\ mc to be rdalized, coentain fundamental considera-
(mns must bakept constantly in mind when planning:the program.

. The mltj(\(‘t matter selected must be something which appeals to
) th'e chileber ns interesting and sigmificant. Tt must heWor the most
2 [31\1‘( ‘therefore.something which they may use and enjoy in the pm\u'\t

Bl their activities’and )].nv ]\l‘()j(‘(‘ts. or which satisfies the desire fo
,'-"'T" new experience. Chilfren indulge spontanieously inimaginative play,
which is suggested by the familiar ocenpations of adults’and of oldese
children. They play at housekeeping. caring for children. (dolls),
building,<buying and selling, traveling, going to school, skating. ete.
Materials, fncts, ideas (snbject matter), which ¢nable them to carry
on these' plays more conipletely and satisfactorily are eagerly appro-
priated.  Similarly, nature mater jals and forces which the children .

can make use of in their play occup'\tmns arve the things i in nature
W hldl hold their interest longest.

The aspects of home and comnumity life which are selected must
nut onh be of interest to the children hut they must be selected with
veference to their importance and meaning in social life, for these ard -
the interests which are worth while to develop. _Activities and objects

[y a .
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related to such universal human needs as food, clothing, shelter, rest,

recreation, beauty, ete., are among these.
4 3. The dmly experience of the children will include some interests,
1mpu]ses to activity, and emotions, which, although not related to the
_ séries of topﬁs which have been ce]octed should névertheless be given
opportunity for expression. A rainy dny with its interesting accom-
" paniment of rubber boots, raincoat, and umbrella, might eall for ex-
ghression throngh dl{matu play, drawing, or song, which would be
much more significant on that day- than anything relating to the
larger umt of work or project which was being carried on. Many
valuable “nature experiences are,incidental to the daily program.
Little children dellght in the movement of animals, the color of leates
s and flowers, the curious shapes of shells. - They gaze in wonder as
the moth slowly emerges from its cocoon, and spreads its brilliant
wings. They are attracted by the appearance of the moon and stars
and other natural objects. As these interests inanifest themselves
~from day to day, they should be encoiiraged through suitable forms

of expression.

44 Finally, there are forms of play and activity needed for the chil-
dren’s complete development which are not suggested by the subject
mutter referred to above. Childven need opportunity to experiment
with and exjress their own images and ideas in concrete ma-
terials; they nced many songs and stories which bear no relation to.
the selected subject material, but which are clpsely related to the in-
terests, impulses, and emotions of childhood; they need freedom to
move about, change their position, and thus through spontaneous

. activity of one sort or another expend accumulated sulplus energy.
Examples of these varicus t\pes of adtiv 1ty will be found in subse-
quent chapters.

}f; METHOD:. i
*\ »' In general, the method of using subject matter selected from home
:" - and community life, or from-nature study, involves the following:

(38 1. Recall of familiar experience through real objects, toy repre-
% sentutlons, plctmes, conversation, or throigh some closcly related
3 eXperience. .

-~ .2, Extension or mtelpretatmn throug.h excursion, or by means of
:- .. objects or processes in the schoolroom, etc.

L'Y_ 3. Interpretation and organization through one or more of ‘the sev-
por 5

- _éral avenues of expression or forms of play. The third step usually

involves for the child a problem which he will be interested in solving.
En For'example, supposg the chil haye been shapmg cookies.of clay.
A ;-L “The’ questmn of baklng may,present ﬁself and_they.then,realize that
bnkfng tins’ nnd ovens-are. needed‘ The ﬁrst problem for the chxld

ir"‘{i

w“:.:t efwug. 3
3y > £ _?"‘.




o

ERIC

Aruitoxt provided by Eic:

—

" : — — e

-~

" COMMUNITY LIFE AND NATURE STUDY. 18

may be, “How can T change this piece of 'pnpel' into a pan’'to hold
my cookws? ®  The next problem follows, “ How can I make an oven
in which to bake this pan of cookies?”

SUBJECT MATTER OUTLINE,

The following outline of topics is oﬁ'ered as illustrative of the
-standard’ set forth in the foregoing pages.” It is subject matter
\xlm ‘h has been been found valnable in a school located in an open
utv district.  The children come from good lhiomes. The parents
are educated, American-born citizens. The material represented in
the outline has been drawn dnoctI) from the experience of this
p.utlcu]m group of clnldnen It is believed, however, that the gen-
cral topies Wil be suitable in many environments. The subtopics
- will necessarily vary with different mmmumtlcc :

Q(‘ptrm ber, Octoter, Norember,

1. Life in the home: The family; care of the homo preparation _-
of food for the family. _
2. Sources of food: The garden and farm the market, the ped-
dler, the dairy; occupations related to the snpply of food; direct
* attention to the food products, fruits. vegetables, grains, eggs, milk,
bread, bujter, and to some of the simpler processes involved in food

getting. .

3. Seasonal activities and interests: Preserving and canmngjof
winter ; planting bulbs: gathering flowers, leaves, bemos, soeds, nuts, i
cte.; collecting caterpillars; preparation. for and celebration of
Thanksgiving.

December, .

Preparation for Christmas: * Santa Claus;” the toy shop; mak-
ing gifts; the Christmas festival and treg.

.

4 January, February, !lmch.

1. Ia/c in Me community: Houses for different families; streets, -
walks. street lights; modes of transportation in the community; pub-
lic buildings needed by the many families; various shops and stores;
post office; fire department ; school ; Whurch. | ““

2. Sraaonal intercsts: Out-of- door play in snow and ice; heatmg
and lighting of homes and other buildings; celebration of St. Valen-

“tine’s Day; recognition of ‘Washmgtons Birthday; care of plants
now grown from bulbs p]nnte(l in thé autumn; care of pet ammuls,
tlsh, birds, ete. © o T

" April, Mny, June. a "

s : Ve
l Occupat:ons relatcd to. clot)kmg, Mnkmg clotlnn ! ‘

-
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-2, Seasonal activitics and interests: Life in the park and play-
ground; excursipns to observe signs of spring. budding of trees,
birds returning, coming of wild flowers: out-of-door play with mav-
bles, tops. ete.; r..\l(lonmg. raising chickens or (lm 08 wloln.ntnon of
Easter; celebration of May Day.

EXPLANATION OF ()UTLI&'E. ‘

September, Octoler, Noveuwber,

1. Life in the home: The necessary work involted in Lousekeeping,

L cspecially that related to thefsupply of food for the fumily, furishes

- excellent subject matter for the fall program. It is all very familiae;

the activities involved are simple and objective. and they are inti-

nmiately related to the .welfare and happiness of the childven them-
sclves.

A few well-selected toys, such as & bed, a stove. a braom. a tub, and
some dolls, will suggest the housekeeping plays. Large floor blocks
may be used to make more beds. stoves, ovens. Clay may be used for
bread, cookies, cake. ete., to be baked: The older children ny make
bedding for their doll beds.  Paper napkins and doilies will be needed

* to carry on the dinigg room playvs. Designs developed from berry
and seed stringing described below are sometimes applied in decorat-
ing the doilies. The art impulse may be conserved alsy by atteution
to the arrangement of tahle furnishings and the oﬂedne placing of
flowers on the table. s

*In order to keep-the children’s interest and attention wntmod on
the household activities and to furnish motive for many of the pliys
and occupations, a playhouse. may be prov ided in gne corner of the
room by means of a screen. - Here the toys and ok constructions
' may be kept from day'to day, additional furnituie and equipment
supplied as need arises, and the life of the family in the home. their
work and their pleasurespdramatized fully and freely. .
The teacher may suggest a veal luncheon or tea party which will
necessitate a trip to the grocery store, &f dairy, or the bakery.
cereal or some other food easily prepure@may be bought. cooked. and
served l)y the children themselves.
[ A series of plays and occupations of this kind, developed largely
. by the children themselves and supplemented l)v pictures and con-
. versation,’ serves {o bring ssolated 1dus, expericnces, objects, and
. processes, into their true relation in the children's thought, and to
= stimulatc them to further orgxmiﬁ\tion of experience through play.
;“ 2. Sources of food: The excursion to the store suggests tho desir-
. ability of a play store in the sghoolroom, and this may now become the
next pro;ect. It will call for much c\:penmentanon \mh b\uldmg

.
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COMMUNITY LIFE AND NATURE%UDY. . \ 15

blocks and boards. It can be worked out on . small scale by cach
child and later reproduced with the large building maferials by the
group as & whole. To stock this store, which is large enough for
several children to play in at one time. furnishes munergus problems
for the children to solve. and affords them excellent expericnce in
selecting and shaping materials to serve theiv play pnrposes. Further
suggestions as to materials and method, dramatization, etc.,, will bo
found in subsequent chapters,

The extent to which garden and farm become centers of interest

_depends wecessarily upon the children’s experiences. A miniature
sand table farm. showing buildings, ficlds, farm animals, ete., is an
interosting and valuable play project fur children who are familiar
with farm life. .

Play with veal fruit, grains, and vegetables in the grocery store or
in connection with preparing and serving food in the home will give
an opportunity for as much emphasis upon the process of food get-
ting as is desivable.  The malsng of butter is a process which even
little children can carry on suceessfully, and they may help in mak-
ing jelly. Both butter and jelly may be saved and used at the,
Thank-giving festival.

3. Secasonal acti®ies and inferests: Pavallel with the interest in
these doniestic and ustrial activities will he interest in the season
and some of its chatatteristic aspects. Bulbs may be planted in the
fall for early.spring blooming.  Seeds, bevries, and autumn leaves
fuay be gathered. sorted. and made into chains and wreaths. As
autnmn flowers ave hrought in, the children may arrange and placo
them in the room. Interest in observing the caterpillar spin a cocoon -
will be stimulated by taking the children out to find caterpillars and
helping them to provide some means of keeping them.

The program for the season culminates in tlie preparation for and
celebration of Thanksgiving. The chiljren have had some sharo in
prepaving food for future use in the butter making and preserving.
They have scen fruits and vegetables in abundance in the markets. -
They have gathered some vegetables from theirown gardens. These

S0 " divect experiences, enriched by pictures, .conversation, song, and
story, vl help the children to some realization of the meaning of
the havvest season. They wmay prepave for Thanksgiving Day by
decorating the room appropriately and beautifully, and by . prepar-
ing and serving a simple lunchenn for their wiothers. The bread
may be spread with the batter and jelly which they have Relped to

B0 o

make, and they may construct little paper baskets to hold thd nats \:
"+ they have cracked. -t a G e

tf . Children of kindergarten age can not understand tl\_’p‘.lixi%_tor',é;ﬂf.;:}
" significance of this holiduy ; hence it is & mistake to, give it to them .3

-
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[

The social significance of the day, however, may be realized by the
childremthrough associating it with the harvest and the pleasuro
that comes from sharing good things with theig family and friends.
This will lay the foundation for the appreciation of the spiritual.
significance of the festival, which will come to the children at a
later period in their development. - .
Halloween is a day for the children to enjoy with other children. -
It may be made the occgsion for a kindergarten and first-grade party,
nnd thus help to foster the social life of the school as a whole. The
celebration should emphasize the wholesome, legitimate humor that
is associated with the jack-o- Jantern and the antics of the elves and
brownies. .

< December,

Preparation for Christmas:-The ontline for Dreember suggests
that the three school weeks of this month be devoted to work and
play related.to Christmas. The little child’s associations with this
‘day are in terms of Santa Claus and toys. The story, The Night
Before Christmas, reealls all tha joys of the Christinas season. The
children should be given full opportunity to reproduce parts of the -
story through materials and in imitative and tlramatic play. The
making of a toyshop and toys will stimulate the children to their
best efforts in construction and supply incentive for further dra-
matic play. Songs and stories which interpret the activities in which
the children are engaged, or the mood aroused by the experiences

“ they are having, will enhance the value of the entire Christmas ex-

perience. The song, Who Will Buy My Toys? is an example of a
- play activity in poetic form. The Shoemaker and The Elves is a
story closely related to the Christjuas experience, becquse it deals
with the making of gifts and contains the element of surprise. The
spiritual significance of -the festival may be emphasized in some

~ communities by telling the story of the First Christmas

After such happy experiences as these, the c[ildwn mfl be xendy
and eager to plan and make gifts for their parénts. / This Christmas
festival should be-the most beautiful of the year. /The work should
be soplanned that hurry and strajn in connectiof with making giits
are avoided. All pmpmatxons sliould be accompanied with pleasure
in doing and joy in anticipation. The gifts should be carefully
wrapped and tied or sealed. Attractive and appropriate invitations

" to the festival should be planned and made by the children, The

children may buy and trim the tree, and so enjoy it for several days
before the final time when parents and younger brothers und sisters
gome to share it with them..

Aana VB Y P Y
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Janwary, Fcbruary, March,

1. Life in the community: Occupations related to food, clothing,

. and shelter, represent both hone and community activities in relation

to each other; but the home life supplies the background in each case,

and the several neighborhood industries become interesting in connec-
tion with some one or more needs of the home and family.

1t is desirable, in addition to these, to emphasize the needs of and
provision for the neighborhood 0. community as a whole. There are
families, represented by the children themselves, living in theiy several
homes; these homes are located on roads or streets; walks and street
lights must be provided so that travel and transportation may be safe
and comfortable. There are numerous stores and shops on the busi-
ness street of the nelghborhood which supply many of the needs of the
community. Provision is made for the plotectlon of the people by
means of the fire department and the police service; and for com-—
munication through the work-of the letter carriers and post office.
There is the school for all of the children; and.the church attended by
the different families. .

A miniature community as a pr OJeet may be casily deve, loped out of
the building of m'hudual hiouses on the same street or in the same
neighborhood. These structures will be characteristic of the environ-
ment—single houses only, or single houses, blocks of houses, and apart-
ment buildings. As the houses are completed, other necessary buildings
of the community suggest themselves. The stores and shops of the
miniature community may be distinguished from one gnother by their .
window displays. Sidewalks, street lights, mail bO\eq, and vehicles of
various sorts may be added asneed for them is felt. Intheearly spring
the playgrornd nnd park-#mey Dgcome additional projects especml]) in-
teresting and si cant as the days grow warmer.

Associated with the construction are the plays in wlich the children
carry out in’ri:?iﬂq\e and imaginative form the various community
activities, y play at shoppmg, visiting, going to school and
church. They play postman, car driver, policeman, ete. They visit
the fire department and see the firemen and engines. Illustrative
drawing and modeling are other forms of expression used to inter-
pret these different interesting and important phases of community

. life. The play i3 simple and the products crude, but they represent
the child’s mode of entering into the life of which he is a part and
lenrning something of its interrelations and interdependencies.

These objective and relatively permanent representations of the
objects and idess involved in the subject matter hold the children’s
interest and attention for several days ox \\eeks.

© 108100°—1 \ ' S o Co T
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2. Scasonal interests: At Christmas time the use of the lolly,
mistletoe, and evergreens will eall attention to the trees which keep
their lenves all winter.

In winter, if envivonment favors, the children will make snow balls
and snow men. The melting of the snow men wiil serve to show tho
chunge of snow to water under the effect of warm sunsline.

During the short winter days attention should be directed to tho
moon and stars while they are visible before the children’s bedtime;
and verse and song expressive of childlike feelings and interest in theso
heavenly bodies, may be nused to deepen the childven’s pleasure in
them. *

The bulbs planted in the autumn may be brought from the collar
and kept in the classroom where the children may wateh them grow
and give them the care they need.

‘I'ha planning and m: king of valentines will farnish good -problems
in construction and design, and this day, like Hal]nwccn, may be used
to further the development of social spirit between the different
grades in the school.

Washington’s Birthday is a holiday which has interest and signifi-
eance for the older children iu the sehool and for the community in
general. The younger children tend to reflect, without understand-
ing. a community interest of thix kind. Th(-y are. obvionsly, too
Young to appreciate the service of Washington to his country; but’
they will be satisfied with the explanation that he was a great soldier
and the first president of the United States. They may help to
celebrate his birthday by making snitable room decorations and
soldier caps for themselves, by carrying flags while marching to
martial music, and by hearing and joining in the singing of our
national songs. Thus will pleasurable and right aswcintions o
made by them with the name of George-Washington, a national
figure too great to he introduced to children throngh nnvthm" S0
trivial as the commonlv used cherry trée story.

E
. _ dresdigy, Junc.

. L The need and sipply o) clothing : \s oceupations related to the

<upplv of food may be initinted throngh suggestive toys, so interest

in clothing and oScupntxons necessary to supply it may be approached

through dolls and doll plays. Dells which need garments matle of

Ve

- actual cloth materials may be used, or paper dolls, or both kinds:
‘in any case the problem is one which will make a stmn« appeal to

the childven.

Materinl is the first necessity. The children may go to purchasp
it themselves. The planning and making of the grrments will fol-
low. This work will suggest the stores and shops again as places
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where not only materinls, but also ready-made garments mav bo
secured. It may involve the (ry goods store, or'the departinent
store, according to the circumstance andrenvironment.

The plays and occupations will bring the children in contact wath
a variety of textile materinls. With a few groups of children interest
might carry back to the sonrees of wool and cotton, and the processes
mvolved in converting the raw materials into fabrics. These proc-
esnes are so ihteresting to the teacher that she often includes them in
the kindergarten program when the children’s experience does not
justify such subject matter.  All occupations related to clothing take
on an added siguificance in conpection with the out-of-door life of the
season.  VWhen the subject is a part of the spring program, the need
of cotton clothing. shade hats, sunbonnets, and parasols may be
emphasized. If it is included in the winter work, héavy conts, caps,
mittens, rubbers, and leggings ave necessities to bé provided. In
either case, the merchant as a factor in supplying human needs
becomes a person of special interest and importance.

2. Seasonal activitics and intercgts: During the late spring and
early suner, when the children can be out of doors much more than
at any other time. of the vear, the central interest of the program
may be selected from the activities and interests relating dnectly to
the season of \he vear.

The playgrounds and parks are being made ready for summer use.
As suggested elsewhere, the regresentation of a playground or park
in miniature may be the final ject of the work growing out of
the interests in community life.

In the early spring, the effect oRsinshine on seeds and buibs
planted in the window boxes will havebeen noted. Excursions will
be planned in order that the children may discover signs of now
life as they appear in the grass, leaf budé, and early wild flowers.
Interest in these may be stimulated through drawing and paper
cutting as well as through language and poetry.

Observation of returning birds should be encouraged and an cﬂlort
made through pieggires, conversation, drawing, etc., to help the chil-
dren recognize readily & few birds common to the locality. The chil-
dren may also make a bath for birds in the school yard and koep it
filled with water. . :

The out-of-door expericnces will supply motive for construction,
Paper hats or sunbonnets will be needed to shade the children from
the heat of the sun; baskets for collecting flowers; and clay bowls
or vases for holding tho gathered flowers. ;

+ As tho older boys and girls are playing with marbles, tops,” aml
kites, the little children may make these or snmxhr toys to play with
on br |ght or windy dt\)s. : o S 2 ©
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» In addition to these experiences incjflental to the objects and
phenomena of nature, the activities of gardening and the care of

" animals should be carried on. Childgen of kindergarten age are too

young to carry gardening activities very far. They should, however;
have the opportunity to plant seme flower and vegetable seeds which
will mature quickly. Seeds planted in pots, bowls, or boxes made or
decorated by the children will help to keep the interest active through

- appenl to the ownership instinct. Furthermore, the plant growing

ir the little pot on the window sill is much more in evidence than the
plants growing in the relatively remote garden iy the school grounds.
It is worth while, therefore, to plant sceds in the spring and bulbs
in the autumn, both indoors and out. Tettuce and radishes planted
early in May will be ready. to harvest by the time school c¢loses in
June. The sceds of these and other plants may be gathered in the
early autumn. In case there is a garden belonging to the school in
charge of'a capable garden teacher, the kindergarten childyen may
help in planting and caring for it.

Animals which aré interesting in their habits and which may be
easily cared for in or near the schoolroom are gold fish, canary birds,
ring doves, rabbits, and a hen and chicks. In a nnmber of irnstances
kindergartners have suceceded in raising a brood of little chicks. In
one school the hen and fertile eggs were brought io the classroom.
The children made a nest of straw i.: a barrel turned on its side,
placed the eggs in 1th the hen daily while she was setting,
When the eggs hatched, some of the children saw the little chicks
‘actually coming out of fhe shell.  One morning they heard the peep
of one chick sh]l inside the’sheil. After all were hatched, the chil-
dren made & runway with large blocks. The hen and her brood
were kept in the schoolroom for several weeks, the children giving
them the necessary care during that time. Later, they were kept in
a coop out of doors. In the course of time the mother hen began lay-
ing eggs again, and these were used for the closing party of the
year when the children served their mothers a luncheon of lettuce
and egg sandwiches and radishes, the lettuce and radishes hnvmg
been gathered from their own gnrdens

Opportunity thus to become intimately acquainted with two or,
three types of animal life is far more important for the children than
merely to be introduced to a larger number and vaviety of animals, .
although the aspect of number.and varicty need not be neglected. :

The festival days of the scason, Easter and May Day, should be
recogmzed in. uppmpnute fashion. Since Easter comes at the be-
ginning of sprmg, the associations with it should be those of new
life. The season is one of promise.

"May- Day, like: St. Valentine’s: Day, is' 4 time for. surprises. It
should be so celebrated as to glve pleasure to fx 1ends nnd nelghbors.-
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The old custom of hanging baskets of flowers on neighbors’ doors is
n charming one to perpetuate. The schoolroom doors serve as well
as any others for this purpose.

ATTAINMENTS.

The attainments are realized so lavgely in terms of the various ac-
tivities of the program! handwork, languagé, drawing, excursions,
and so on, that it is difficult to formulate them apart from these sev-
eral activities except in ¥ery general terms. A yemr’s worl as out-
lined below should result: h) the follo“ ing values for the children:

1. Attdu(lca, interests, tustes: A broader and more 1ntelllgent in-
terest in those ])hd"-(‘b of soctal and n.\tlu.\l env nomnent included in
the content of the curriculum, " a 4

An eager.receptive attitude tow ard” hew. (‘\penonce rcsllhmg in
the development of ney interests.

2, ”(11)118. shilly: hmoa~u] ability to velate -and 0|":mize experi-
cnee,

Inereased ability to adjust oneself to social situations.

Inereased power of attention shown in ability to concentrate on a

» . . -
series of related ideas and activities. ‘

Increased power to think and work indepcmlcnt]y.
3. Wnowledge, information: A considerable fund of_viluable in-
formation concerning the home and neighborhood activittes and nat-
ural objects and phenomena to which attention has been draWwm.

Some realization of the social wlutlomlnpa and moral values in-

volved in certain of these activ me

.
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Chapter I11. N
MANUAL ACTIVITIES.

“The impulse to experiment with materials is one of the %tmnnoqt_

of carly childhood. It shows itself first in the mere handling of oi-
) LA

jects and materials for the pleasurable sensations which resnlt.  Fach
materialy according to its nature, otfers suggrestions to which the chilid
ceacts and thereby discovers flll“lf‘s‘(‘llal.l(i(‘lI\tl(‘S and possiliilitics
of the purticular object or materiad. Soon the child begins to e
magerial to make objects or express ideas of his own.

" GENERALR AIMS.

T() stimulate a fc('hn" of power which comes from control over
environment. . .

To develop energy, resmrcefuliness, :un,l persistence in realizing a
purpbse. '

To give means of control over surroundings and means of julet-
preting processes. o :

SPECIFIC AIMS.

To satisfy the child’s desire to experinient with materials and thas
become familiar witle their properties. .

To help the child take the llllll.ll steps in art w«l industeial
‘procegses.

To develop ability to wors with others toward fomimon ends.

A ” -

SUBJECT MATTER.

Children of 4 vears of age who have'had a variety of w cll(wlmtul
toys'and play materials in the home will Jbiegin very cnly to use tho
materials of the kindepgarten in mutatnt, and constructive playv.

‘Less fortuate children will need a greater vaviety of suggestive tovs .
" to stimulate the underfed play and constructive instinets, For ex-

umple, a child from a home of the first type will be interested almost

at once to mgke a bed and chair for himself or for a doll with the

‘blocks he finds in the school, while the other type of child will neel
time to play with a doll a toy bed and cliair, and also time to experi-
ment with t“ blocks as suggested abow. -

o -1 1 = ! o8 -
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MANUAL ACTIVITIES, 23

Much of the cluldxen s natural constructive play with materials 1/
an outgrowth of their attempt to imitate or reproduce the familian.
adult activities going on about them. The toys listed below have
been found of value in creating for the children in the kindergarten
siiggestive social situatigns leu(ling to play representative of home
and neighborhood activities and giving natuml and lhll(“ll\t, motives
for construction.

Toys: Dolls, large and small; doll furniture; a playhouse; toy
utensils; toy animals.

Dolls, large and small, appeal at once 10 the child and represent to
him menbers of the lmmun family with needs which must be satis-
fied. Many of the problems throughout the yeur will arise from

_ providing for the dolls a house, furniture, wagon, train, station,’
clothes, foud, ete.  As the children provide for the needs of the doll
family, they become more conscious of the ways in which thvu own
families have been provided with these necessities. Work and play
become more purposeful and are entered into with more zest if each
child has his own small doll to build for, to sew for, ete.

Doll furmture, beds, chairs, tables, bureaus, cupboards, and carts
can be mde by the children as described in the section on wood work.

A playhouse may consist of a screen with windows and-a hinged
door, to be used in one corner of the room. While not a necessary
part 6f the equipment, this furnishes an excellent motive for house-
keeping® plays and construction.

Toy utensils encomage p]a_yq related to home life, and suggest to
tlte children ideas for construction.

Toy animals sugpest the need of shelters, inclosures, food, ete., and
this supply motive for construction and material for play.

Materials for construction: DBlocks,sand table, clay, paper, textiles
for weaving, gextiles for sewing, wood, mistellancous materials.

Blocks mny qulsist of Froebel's building blocks enlarged, large floor

eblocks in the fornm 1M relative proportion of the Froebelian building
blocks but enlarged six times, and boards of different dimensions to
he combined with these; or the Patty, Hill floor blocks and boards ean  J
be madeo to o#er by a planm mill or the school manual training de-
partment. aple or other ﬁard wood should be used. ~

Much of the construciion with this material is done upon the floor
in order that the children may have more freedom and that the larger
muscles may be-called into play. The flogr should be kept clean and-
the children should be- provided with small individial rugs or mats.
Cardboard can be furnished Jor roofs with the Froebelian blocks, and
boards with the floor blocks when the children feel the need for them.

At first the children gxpenment freely with their mutcrml discover- . )
ing for themselves what can-be done with it. They soon begin toset -
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.
for themselves problems which may have been suggested by their dis- -
coveries of the possibilities of the material.  For example, they may 1
ile the blocks to make towers, or they may lay sidewalks, or con-
struct tnnm of ears or houws, or their constriction may be in ling
with some p1 esent interest or past experience. One child may build

. with cubes and oblong prisms a porch and steps like those which are
just being added to his own home, while a second child nimy construet
the long table and benches in the grove where hé had his picnic supper
the evening before.  The social situation created by the presence of
the kindergarten dolls and the dishes may suggest the use of the Llocks

b(o inake chairs, tables, stoves, beds, ete.,, and housekeeping plavs de-

velop which may continue for several (l.\)q improvements being made
and equipment added’ in the w ay of naplans, tuble spreads, beddmgz,
brooms, etc., as the children feel the need for them. At times each
child will blnld to carry out his own ideas in his own way j again. two
or more children wil®unite their blocks and cooperate volnntarily to
solve a problem; while st other times a group of cliildren will cooper-
ate to solve a larger social project chosen by therdpelveg or suggested
by the teacher. When the teacher sees an intereNProwipg in any [
problem which she wishes especially to emiphasize in Mer |n&r:un. she i
seelts to center the interest of all the children upon it. For example,
when a number of childien become interested in the honsekeeping
plays, she brings out the sereen playhouse to give a stronger motive
for constiiction and to make the sitation more real and interesting.
She may then suggest problems which will earry forward the play.
Some of the projects for construction with blocks avising out of
tlie snbject matter of tha program wre: IFurnishing a hounse in the
play corner; building the grocery store, { |
The grocery store may first be made dn individnal project, cach
child building with Froebelian blocks connters and shelves, adding
cans of fruit and vegetables and Zlasses of jelly represented by
cylinders of the beads, largeand small.  Objects constructed of other
materials may also be added to make the equipment complete. Later,
the group may combine efforts to produce a store lavge gpongh for
soveral children to enter at once, using the large ﬂod(sl))';ucks; and
boards for counters and sliclves and the ¢ylinders for cans of fruits
and vegetables. Other material may be nsed with the blocks as tho
representation and play are carried Forward and as the children dis-
“cover a need for them. Real fruit, vegetables, and gipins may be
tised,~or clay fruit and vegetables may be made and painted, and
boxes and baskets constructed to hold these. Money may be made, a
pocketbook to carry it in, and a delivery wagon for the goods. A,Vk
the appro f the Christmas season the grocery store will be trans.
formed iito a tOy\shop and decorated and equipped by the children
N
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with a large varicty of toys of their own construction. In the spring
the need for new clothing may lead to the building and equipping of
a dry goods or department stove. _

Another project ig layving out the farm, building fences, construct-
fug the farm buildings, such as the furmer’s house, the barn, the
shed, the chicken house. While the children are interested in the
rcource of their food. an excursion will be made to a farmif it ean
4o provided for. The morning will be gpent in playing in the hay,
feeding t"ho chickens. and setting as much valuable and happy farm
experience as possible. On the following day, in the kindergarten,
the toy farm animals¥ay be bronght out and the children may build
with their blocks to provide the m fmals with proper shelter, water 1)
tronghs. and hanyards. Fields. gd&dens, and perhaps an orchard
will be laid ont and fenced in, and gMdually a niiniatuve fabm will
Jdevelop in the cand table ot in ofic corner of the vroom.  Tere, as in
the grocery store, other materials may be conghined with the blocks to
complete the project.  1f the excnrsion to the farm is not possible
and if a farm visitdhas not been a part of the experience of the in-
dividual ehildren,less time will be spent npon the problem, and only -
those phases of it will be reproduced in manual activity which seem
moxt interesting and closest to the children’s experienee; for exam-
ple, the construction of the farmer's wagon which they see bringing
the produce into the grocery store, builling a shelter for the toy ani-

- mals, providing for feeding and watering the toy animals.

The construction of typical and famikiar buildings in the comnuni-
nity has interest and meaning for the children begause such build-
ings serve their-homes. Fivst, Tiouses ave built s&nilnr to those in
which these particular children live or with whiclr they ave familinr.
These indivjdual houses are later arranged along w street ; and side-
walks, street cars, street lights, and mail boxes aré provided to unite
or serve these homes. Typical stores with which the children are
most familinr are built into 1 business block.  Street cars, delivery
wagons, and automobiles are constructed to provide transportation.
Iamiliar public buildings, such ag the school, the church, the post
oflice, the library, the fire departinvent, the railtogd station, ete., are
next studied and built in appropriate form.  Thus in one corner of”
the room a miniature comnpunity grows step by step. .

No formal work is done with this material. IFor the most part it
is the nses, the purposes, the functions of things and their parts which

L interest children at this time. There are mathematical values in the

. building aterial, and through the children’s variei experiences in

handling it they are laying the foundation for later discrimination
.. of fprm, size, nuniber, and arrangement of parts. .The temcher, how-

. ‘gver, will not stress the formal aspect of the material, but whenever,
f . 108100°—10-—4 2. s ) :
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a child reaches out spdntaneouslkaor some mathematical value, she

©will sutlsf) this need. In addition to this interest in mathematics,

‘which is .not uncommon in young children, a child naturally gains
some knowledge of 'mathematical values when form,. size, number,
and arrangement become conscious factors in cnrrymg out a project
which he has himself initiated. For example, if, in building, a child
exhausts his supply of oblong prisms und asks for more, the teacher
nay suggest that he has before him blocks with which he can muke
more oblong prisms. Because of his need for the blocks, the child will
be interested in discovering that two long square prisms or two short

' square prisms may be so arranged as to make an oblong prism.

A sand table with shells, pebbles, tin or granite dishes, etc.. is a
valuable item of equipment. Children wil .first experiment in tho

- sand, setting their own play’ problems, patting, piling, sifting, dig-

ging, stirring; making hills, caves, tunnels, rivers, and wells, or cqlxes
and cooluqs. Later, as children become interested in coopevating,
group problems are cavried out in the sand table. The farm with its
buildings, fields, and gardens; the sehool playground; the park;
a house, gnrden and garage; “our” street or typical "buill-
mﬁs m “our” tawn or neighborhood are problems suggested by the
subject matter of the program which are solved in, the sand table. |
Constructions are made of blocks or paper; beople and animals are
‘cut from paper or molded from clay; trees are represented by twigs .
or made from paper. Plans are simple, and are made and earried
out by the children. The teacher, by her questions helps the children
to think their plans through and to organize; but the working out is
the result of their own 1mtmt1\e rather than of the dictation of the
teacher.
Clay, because of its plasticity and ready rosponsc to the children’s
touch, may be used successfully for the shaping of many forms. Ex-

* perimental play, beginning with patting, pinching, rolling, making
holes, is carried over through some suggestion which grows out of the
child’s first aimless handling of material ifito the conscious working
out of ideas, the making of cakes nnd&es, dishes, dolls, or balls. A
few:of the objects which may be worked out ‘with clay in connection
with the content of the curriculum are: Bread, cake, and pies for
baking; dishes and cooking utensils; fruit. and vegetables made and
painted for the farmer's wagon, the grocery store, or the Thanks-

. giving table; snimils and figures of people for various play projogts;

& nuts and sqmmls Christmas toys for the toy shop or for Santa Clans -
to leave by the fireplace; a candlestick orpaper weight to be enameled
fors Christriias gift for mother or father; flower bowls; flower pots

... tobe;painted, cavered: with shellac and veed brthophhtmgotseeds
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MANUAL ACTIVITIES. - Y S
covered with shellac for actual play. Clay may occasionally be used. .
for the illustration of s story, for example, the Three Bears. -

~ Paper for construction is one of the most valuable materials in the
kindergnrten because of the variety of possibilities which its use af-
fords. It must be tough, pliable, and of good color, and the objects
produced must be simple and in line with the children’s interest.  -°

Before coustruction can be undertaken, control of the scissorsshould
be gained. The first cutting will be making little snips, which can be
used to fill a pillow for the dolls; paper may be fringéd for rugs and
table runners for the playhouse ; table spread, rugs, and bedding may
% cut, and napkins cut and folded for the playhouse. - By this time
the children sh?ld have sufficient control of the scissors to cut stuc-
cessfully from tlie magazines pictures with straight édges. This calls
for a serhpbook, and folding the pages and cover of the book follows.
Later problems will be making baskets for gathering seeds from.the
gurden; ting for baking; boxes, baskets, bags fof the grocery store;
biskets, lanterns, cornucopias, and kells for the Christinas tree; toys
for the toy shop ; envelopes for valentines; kites, pinwheels, fans, para-
sols for use in the spring; paper dolls, with their wardrebes, and a
suit case or trunk to hold the clothes; furniture for the doll hous
made by the group, or for the single room made from a box and
furnished completely by the individual child. Paper construction
may be used instead of blocks for representing in the sand table or on
the floor a farm, street, or commmunity, which calls for the construc-
tion of houses, barns, stores, churches, and other public buildings,
as well as wagons, street cars, automobiles, fences, etc.

Many of the problems suggested, such as the book, basket, box, fan,
lantery, doll dress, and rug, '.ish excellent opporiunities for ap-
plied design. ’ ‘ n O
~ The method followed with paper construction is similar to that used

with other matervials. he first steps are experimental; ideas and.
problems grow out of this experimentation, and the children improve
their prodicts as they test them out or follow the suggestions of other
children or the teacher. Later the teacher helps the children evolve
fornis which are more satisfactory, making sure always that the -
process snggested is in line with the children’s own thinking and stage
of progress. g " -

Textiles and tools for weaving include looms of wood or cardboard
nde by the older children, cotton roving, eight-ply worsted, jute,
cutton cloth brought from home by children or teacher and'dyed-in
attractive colors with diamond or easy dyes, and cut into wide strips.. - .-
Children may make their loomis of wood or strawboard and st up the
_ warp with little ‘difficulty. “Suitable problems for weaving ave fgs. .
" for the dol} house, hammocks, caps, and muffs for the dalls. | ;...jxs
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28 THE KINDERGARTEN CURRICULUM.
‘ - Paper-mat weaving, becanse of the frailty of the materiad, the difi-
culty of hnndlmg it, and the unsatisfuctory results obtained, ins been
.discarded in many places in fuvor of larger and more diirable mute-
‘rials and a process more closely related to industrial weaving. These -
_materials are not only more easily handled by the clnl(]ren but the
'results ploduced are of greater value in their eves beeause they are
“of use in their play life. However, because of the prolonged effort
which the accomplishr: ant of the result demands, and the accnracy
which is required-in the process. even the industrial type of weav ing
fhould be used only to a limited extent and with the older children.

Textiles for sewing include cotton and woolen cloth, zephyr, n )m
cerized cotton, hedvy thread, large needles,

Sewing cards have been discarded-by many kindergartners, It Is
felt that there are more plastic and satisfactory mediums through
which the child may express his ideas. However, sewing upon con-
struction paper is occasionally introduced for the production of
articles which can be used by the child; for example, a pocketbook for
the store play, a postman’s bag, etc. The simple overhand stitch iy
used. Like weaving, sewing is used only to a limited extent, since,
although- interesting to the kindergarten child, it calls into play the
finer muscular coordinations. The mutenals shonld le coarse, i
order to secure large, crude work. The needs of the kindergarten
dolls furnish a most natural and interesting motive. - Woolen dresses,
wraps, and bedding must be prov ided so that the dolls may be mavle
ready for winter, and in the spring cotton clothes and sun hats are
required. Children are often able to brm« from home scraps of
woolen or cotton cloth left over frain the mnkmg of their own clothes.
Their first nttempts at dressmaking are purely éxperimental; little
ghaping is given to the material, the dresses often being sewed upon

' the dolls with large, coarse stitches. Results are compared, sug-

. gestions are made by children and teacher, and other attempts follow
with a gradual improvement in results as a consciousness of better
form develops. Soon a need is felt for a pattern, and this is worked

< out-by the children for a simple two-seam dress. _
‘Sewing, like weaving, is an oceupation valuable for the more
mature children. b .} :
Wood for construction should mclnde odds and ends of soft woo;
pieces of wood cut in various sncs and shapes; nails; glue; hammer;

- saw; and bench hook. - 4

At first the children experiment with tools, using oddg and ends of
boards.  They are often satisfied with merely pounding and sawing

- unitil theyshave gained some degree of control over these processes.

K Then they begin to assemble pieces of wood, mnking sxmple objects

wlnch are offen sngguted by the slmpe of the pxeecs. Latcr, ma-
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terial cut in apprépriate dimensions for making objects in which the
children are interested at that time, are placed in a box; the children’s
problem is to select tle picces which are best adapted to tlieir indi-
vidugl purposes, and to fit and nail these together. Occasionally the

‘ehildren measure and saw a baard to meet their need. Care shopld be
_taken to select wood that is soft, such asbass and white pine; but the

pieces must not be so thin as to split easily.

The curriculum suggests some suitable problems to be solved with
{his material. They ate: Simple furniture for the large -dolls;
~maller furniture for the doll louses which the children make for
themselves from wooden boxes; a cart for the dolls; a wagon for the
rrocery store or farm; toys for the Christmas toy shop; equipment
for the miniature playground or park; bird houses; and boxes for
speingplanting. Many of these objects are painted or stained by the
children. The results are crude, but they make most satisfactory and
durable toys. )

Miscellaneous materials, such as wooden and pasteboard boxes of
various sizes, spools, ribbon bolts, corrugated paper, milk-bottle stop-
pers, collar buttons, etc., offer suggestive and inexpensive material
for the construction of articles for house or store play, or toys and
articles of use. Work with this material tends to make children re-
sourceful and to suggest to them the use of odds and ends of material
for home construction. With this as with all other material, the
teacher must realize that the objects made mnst necessarily be simple
and crude. The fest of the cdncative value of the work accom-
plishied does not lie in the completed article, But in the power which .
the children gain in thinking and working independently. The
teacher must gnard against letting her ambition to get results lead
her into giving too much assistance to the children. o

Supplementary materials: Enlarged sticks of various lengths;
lLeads; enlarged peg loards. ' '

' “The cnlarged sticks ave rarely used for picture making. Better

mediums through which the child can express his ideas of objects
about him are furnished by the more plastic occupations, drawing
and cutting. The sticks are useful, however, in combination with

locks and other material for constrnctive plays; for example, for

vepresenting street car tracks, sidewalks, etc,, and in combination
with large beads for making fences, lamp posts, etc. They may also
cometimes be combined with coffee beans and other large seeds for
making designs,as a conscious preparation for the decoration of some
object which has been constructed. The children. mdy experiment

 with arrangement, and select their best design to be reproduced with
stick dyes, crayons, or paints, for the purpose of decorating wall =

paper, rugs; table covers for the doll-house, and books of otherob-
jects ofinterest. T s 3
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-~ Beads in the form of spheres, cubes, and cylinders of one-half inch
and one inch in diameter are included in the material.

Bead stringing, which is particularly suitable for the younger
children, will at first be pxperimental; then simple arrangements will
grow out of the ciﬁ:’ljx‘;\'s experimentation, leading step by step to
varied forms of erginization and rhythmic arrangement as the
children or teaclher may suggest. Nature materials, such us red
haws, rose hips, large berries, beans, acorns, and other large seeds
of various kinds, may also be strung, sometimes With stenws or hol-
low rushes cut into short lengths, .

+ Enlarged peg boards call for experimental activity which usuaily
leads soon to some kind of organization. Childrep often inclose a
space with pegs of ene color and ask for the toy animals in order

" to use the space as a pasture fenced in; or they arrange the pegs
as flowers and have a garden; or instead of expressing ideas they
merely make rhythmic (ur.nwemcntc which satisfy their sense of
beauty. The pegs, like the beads, furnish a materisl which appeals
to the children’s delight in color, and affords epportunity for a
pleasing variety of arrangements.

METHOD.

‘Experinientation with materials to discovcr their chararteristios,
propertics, ahd posxible uses—Children come to all new muterials
with a questioning attitude. Curious and eager to gain knowledge
of and control over their environment, they find for a time the mnus-
tery of material an abserbing problem. The teacher should. not
hurry the children through t]lls peviod of experimentation, for what
they learn by direct inquiry is of greater value to them than what
they are told by another, even though a longer time and greater of-
fort are required for the learning process. If the m.lt(‘,lhl]\ are
wisely chosen and hence adapted-to the present needs and interests
of the children, they should hold the intevest for a time without the
presence or. efforts of the teacher. While the children are thus ex-
perimenting, however, a teacher who has a thgrough knowledge of
her children and of muaterials may direct their activities in the
follqwmg ways:
.1, Study each individual child, m.ulung note of his choice of
.,maten&ls and ploblems, lus,uatmnl ways of working, and rate of
. progress, in order to make suggestions and later set problems which
ave suited to his needs.
.o ... Guide the children’s interests and uses of materials to pwwnt
« them from becoming habitually trivial. \
SRR Te. § Help the_childcen, to organize their experiments so that {hoss
[F' will:be. uiefnl‘u;d vun lead conmstantly .to lugheL stagos of devel-
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Solving problems through the use of materials—Educators arc
to-day seeking to develop in children initiative and reflective think-
ing. The first prercquisite of productive thinking is a preblem
wlicli seems to the child real and worthy of solution.

1. Problems initiated by the children: Experience has shown that
children are often capable of setting for themselves worthy problems,
the suggestions for which may come from these sources: '

() Ideas may grow out of the children’s handling of material.

" Problems uare suggested and formulated hecause of dis-
coveries of the possibilities of material.

(») The children may formulate problems suggested by some
present interest or some past experience which way be re-
lated to the subject matter of the curriculum.

{c) The children may formulate probler%}o meet needs created
by some social situation in the kindePgarten. Thesc too; will
often be suggested by the content of the curriculum,

2. Problems suggested by the teacher: The teacher will receive
muny suggestions for problems from watching the children during
their free play periods with material, and will select those problemns
which children show an interest in working ont or for which they
feel a need. Other problemns may grow out of some soeinl situation,
or be in line with somo seasonal interest; in other words, may be -
derived from the subject matter of the curriculum. 3

These problems, suggested by the-teacher, must be se in line with
the interests, needs, .nd experiences of the group that the children
will adopt them readily as their own, and they must seew to the chil-
dren veal and wortl the solving in order to praduce good. productive
thinking and interested effort.

lnntahon of another's choice or use of ma/mual selnnhon of an-
other's problem or method of solving if ~—Children are highly imita-
tive and often adopt,.as their own, another’s use of material, or
solution of a problem if it appeals to them as better than their own,
Such spontaneous imitation enriches the children’s ideas and .expe-
riences, and often results in elarifying their vague and confused

~images.  Tmitation which “helps children to do in a more effectual
way what they are-already struggling to do, and which leads to later
independent action on a higher plane, is a valuable agent of educa-
tion. If the teaclier makcs a suggestion for a more satisfactory: |
solution of a problem of sets a pattern for imitation, she must maks *
suve that it is in line with the children’s mode of thmkmg and stagoe
of development: For if the teacher’s contribution is not related to
the needs of the children, they may follow the suggestion for the
moment, but it produces no effect upghn their later work unless it is
to muke them dissatisfied with their crude products.
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Tmitation is often used when the problem is one of technigue. a
better way of holding the scissors or using the hammer; but when
the problem is one of expressing ideas the children should, in the
main, be left free to try this or that method and to select the one
which works, since this i is & necessary condition governing the think-
ing process.

‘These methods will be found valuable even in kindergartens
equipped with only the traditional material. The larger units of
work and the problem method may be used to advantage-in all.
kindergartens. ’

ATTAINMENTS. .

1. Attitudes, intcrests, tastes: Readiness to attack simple problems
in construction, and faith in power to solve them.

Increased interest in the products of construction le.ulmo to more
“fMrposeful work and effort to secure better form.

Developmient of the social spirit resulting from mopcutne cffort
toward common ends.

2. Habits, skills: Increased control of the materials and tools which
have been used. _

“Ability to select suitable material and construct without help a
number of simple objects of the kind indicated in the foregoing
pages.

3. Knowledge, mformahon Acquaintance with the propertics of a
variety of objects and materials.

>
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Chapter 1V..
ART.

Children need only to be supplied with paper arid scissors, crayons,
paints, or clay to prove that the desire for expression is inherent.
When the crude results are explajned to the onlooker, one does not
feel" that the “ creative imagination” needs to be developed. Dut
scribbling and snipping, daubing and*pounding may be gradually
transformed into better technique through the child’s own experi-
mental method and through spggestions from the other children and
the teacher. Symbolic representation nmy approach more and more
to the semblance of objects in the child’s enviromnent. Itisa delicate
task, however, to improve a child’s technique and to make his illus-
trations more true to life without losing the freshness and originality
of the more spontaneous expression. Some educators would say
“hands off,” and assure us that the child will work cut his own salva-
tion in art training. While this view may be extreme, it is well to
remember that too much emphasis upon technique clips the wings of
creative imagination, and too much emphasis-upon the expression of
clear ideas quenches the desire for expression. Threre must be.periods
when the chikl works “ for the joy that is in him, in his own particular
gtar.”

GENERAL AIMS.

To satisfy the desire for éxpression and to develop the creative
imagination. \
To develop a feeling for color and arrangement.
To clarify thought. .
. "To enable the child to see beauty in nature and in works of art from
n new point of view, because hie has tried to express humself through

art mediums. .
SPECIFIC AIMS.

To gnin Letter control of the medium.
To see objects more clearly and to express thought more definitely.
To use color and arrangement more consciously. .

SUBJECT MATTER.

. ‘ - . \ . . . o y ) )
1. Tho cxperience of the childven in their relationship to nature.
«and to human beings as organized in-the kindergarten- curriculum - ™'
. 108100°—-10—5 o o w

™

+ T '».«':.—'J?.: St e o0 T3 &
T ORIy TR e e LN G ST -3

o

ERIC

Aruitoxt provided by Eic:



- 84 ' THE KINDERGARTEN CURRICULUM., “H

offers a great variety of subjects for expression. This expression may
find definite and beautiful form in relation to the celebration of the
- festivals,

(a) Nature: Berries, flowers, frmts. txeeq sun, moon, pnimals,
children’s play in diffevent seasons,

(h) Industries and occupations: Families and associated objects,
such as houses, utensils, etc.; activities of workers in vavious
occupations, '

. The celebration of Halloween, Christmas, W ashington’s Birth-
d.ly, Euster, and May Day offers suggestions for room decoration in
rhythmic arrangement. The making and decorating of invitations
to parties, of Christmas cards and Easter cards, valentines, plates
for the Thenksgiving party, many kinds of baskets, give abundant
opportunity for motivating the art work. When patterns are given
to the children to provide units for arrangement in this kind of work
there i3 no art value unless the teacher has definite art standards in
selecting th.e patterns, and unless the units provide some opportunity
for variety in mmngement so that the children maysuse this work
as # means of self-expression.

3. Books may he made throughout the year containing pictures in

crayon, water color, and paper cutting, with typewritteu stories or
A verses composed by the kindergarten children. The pictiues may le
' made first, and the words describe the picture, or vice versa. The
following verses are typical of a kindergarten child's composition:
The meon sees
Two Christmas trees,

[ Three pumpkins in » row,
The furiner made them grow,
. Mary ate a berry,
And chnaged into a falry,

.

These books serve as summaries of certain phases of the proguam,
such as a farm book or garden book: a Santa Claus book; a book of
seasons; & book of mother's work or work in the home.

The content'of these books gives opportunity for valuable covrela-
tion between language and drawing. Decorating the cover gives a
motive for design, and putting the book togethel fmmshes an indus-
trial project.

~ 4. Furnishing a doll house and dressing paper dolls involve mnany
.art projects as s_llggested in the chapter on Mannal Activities.

5. Stories and rhymes may offer suggestion for illustration, but
kindergarten children should not be expected to picture objects which
they do not use freely in their more imaginative drawing, nor should
they be expected to represent a plot that involves twe relationship of

; oo many ideas. FUr instance, the story of the Three 1’1ga would *

O

ERIC

Aruitoxt provided by Eic:



. . ART. 35

P ' ' L
require the picturing of two kinds of animals, three houses built of
diflerent materialg, & churn, an apple orchard, etc.; and the plot is
quite involved in the relation of each episodc to the climax of the
story. Some of the simple songs or rhymes are better for illustra-
: tion. Humpty Dumpty, for instance, is very casy to draw, because
| Humpty Dumpty is just the kind of creatuge that the child draws,
the type “man * with which all teachers of little children ave fanShar.
A direct experience, like an excursion, furnishes SUM
terial for illustration. Many times the childeen deaw pictures of
themselves in long lines with  teacher,” a towering individual, domi-
nating €he group. The objective of the excursion has been omitted. %
1t matters not whether it may have been u fire engine or an art 1au-
.genm, the social side of the experience has made the deepest impression.
But, after all,*this is the true nature of art. the graphic expression
of a vivid experience. e
There is such a wealth of suggestion in the kindergarten curricu-
hum that it is never necessary to improye technique apart from the -
children’s interest: in manipulating materials or in expressing ideus.
The work should always be motivated; = drill ” lessons, such as filling
in squares with color, are valueless.”

MEZHOD IN RELATION TO GENERAL AIMS.

To satisfy the desire for erpression and to develop the creative
Y magination—COpportunity shoukl be given for free expression with
puper and scissors, crayons, paints, and clay.  The first expression of
children is from the image and not from the object.  As John Dewey*
says:

Even In drawina objects the ehlld will draw from his image, not from the
object 1tself. As soop ax the child hasfhequired the habit of vivifying and Hber-
ating his image through expression, thgh a return may take pluce to tle original
form. In one sense there is no techgiiue up to this thue, but there is the psy-
chological factor corresponding to technlque, the motor expression, its coordinu-
tion with, control by, and stimulation of the visible Imuge. This becomes
through training what is ordinnrtly cnlled technique.” The first constderation
1s the ¢olng, the use; after use comes method, the horwe of dolng. - Now, method
must exlst not for its own sake but for better sell-expression, fuller and more
interesting doing. Hence these two points; technigue must grow out of free
imagzinative expression, and it must grow up within %ml come into such Imagl-
native expression.

To develop "a feeling for color and arrangement.—1. Cqlor: A
child’s love of color should be satisfied by giving him colored ma-
terials with which to express himself; crayons, water colors, and
colored papers. , It is better for kindergarten children to use colored
crayons rather than pencils, because they satisfy the sense of color

3 Dewey, John.' The Paychology ot Diawlog.
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and at the same time give broader, softer lines than the pencil. The

first expression of the children should be free, even if the color com-

binations are crude. More esthetic shades and tints should not be
given the child until he has satisfied to some extent his love for the
more brilliant colors. e often makes barbaric combinations which
are as unconsciously beautiful as primitive art. While these results
may be at first accidental, through emphasis and selection by the
teacher, they may form the basis for more conscious control on the
part of the child.

The teacher may influence the results, as the child becomes moro
familiar with the medium, by supplying backgrounds of 2 neutral or
harmonious shade upon whiclr the worlk is applied, and by occasionally
hmltmg the choice of colors. g

2. Arrangement: In the free work of children we find many exam-
plcs of unconscious arrangement; for instance, a child makes a suc-
cession of stars and moons across the top of the paper instead of
drawing a literal representation of a night scene. This interest in
arrnngoment may be de\elopod and mndc more:intelligent by supply-
ing motives for design in the decoration of the kindergarten room,
and by decorating bygskets, platcs, paper-doll dresses, ete., whichi fur-
pish shapes so suggestive for design.

The use of materials which naturally lend themselves to the repe-
tition of a unit or to orderly arrangement rather than to illustration,
such ns peg boulds, bead stringing, stringing nature materials, all
develop interest in design.

To clarify thought—In general, all expression ob]octlﬁos ideas, and
so0 tends to clarify thought. However, if the teacher does not regard
the results that the child attains as worth while, and if she fails to
provide opportunity for motivation of work, the quality of the ve-
sults will not improve and will most likely deteriorate. Tod often
teachers impose devices upon the children in the form of results which
may have been suggested by an exhibit of kindergarten work, or by a
visit to another kindergarten. These “results” have no value in
themselves, but only as they represent a working out of a problem
which is vital to the group concerned. Motive in work makes ex-
pression grow in intelligence. Problems of “how” or “what” con-

stantly arise irthe child’s experimentation, and should be made more
clear by the teacher. The more instinctive activity characteristic of
‘the first use of the waterial becomef transformed into a process that
-demands clear thinking. “Imitation of the teacher’s Topy” used
too frequently in art work with kindergarten and elementary school
children encourages the child to mechanically repeat the result which
the teacher’ has thought out, and not to think his way through the

2 process, ‘which is one of the chief valuesin any kind of expression.
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To develop appreciation—Activity is the child’s key to knowledge.
e likes flowers because he can pick them, but when hc has repre-
sented their bright colors, the activity involved in the plocess of mak-
ing a picture gives him a new attitude toward the object. The interest
m the art result because it is the child’s own project carries over to
an interest in the object and so brings ahout a more intellectual atti-
tude as a basis for the next effort.  This objectifying of experienoe
makes other pco])]e> pictures more interesting to the child. This 13
one approach to pictuire appreciation. ’

METHOD IN RELATION TO SPECIFIC AIMS.

To gain better control of the medium~The first interest in any
material is in manipulation; results are secondary. As has been
suggested, seribbling may be developed into firm lines and smooth
rubbing on of color; daubing and scrubbing may be chithged into the
application of w asho% When children have passed out of the experi- -

“mental stage and have the abikity to secure better results in technique,

they may criticize their own results and those of the class.  One child
said frankly that the water in a picture “ looked like mussed up hair,” |
realizing that the lines might have been kept parallel,

When children draw, they seem instinctively to use line instead of
mass drawing, but as rubbing on of color strengthens technique, mass
drawing may be suggested in connection with line drawing. For in-

_ stance, boats are drawn in outline,but the water isrubbed in.  Soldiers

or sailors may be drawn unsubstantial and stick-like, but uniforms are
suggested, and again there is neegd for broad, smooth strokes. A book

“filled with illustrations may have a cover decorated with units in

massed color.
When there is group instruction in art work, the children should

“be classified by their ability in vsing a pnxtmnlm medium, and not by

age or the langth of time they have bceli in the kindergarten. In this
way, the childven who are «tillin the’ experimental stage will work '
very freely with the medium, while those who ave tending to repeat
themselves, ov who desire a better form of explcsslon may have the..
Lienefit of instruction.

70 sec 6bjects more clearly and to capress thought more definitely.—
Many children of kindergarten age are too immature to dr LN from
objects and should first live through the more imaginative 'stage of
art expression. There are some children of kindergarten age, how-
cver, who can draw with a considerable degree of accuracy and a grasp
of.details. They are able to study a flag and to reproduce it in the
right colors and with the right relatlonslnp of the field to the staff and
of the stripes to the field, Children in this stage of development can,.
dmw clocks with some sense of propomon, and they show tlmr ma-

/-. “~




O

ERIC

Aruitoxt provided by Eic:

38 ' THE KINDERGARTLEN CURRICULUM,

4

turity by making some kind of symbol around the face of the clock
instead of merely making marks as do the young children. This kind
of drawing would seem to have some relation to the ability to write,
It is also the beginning of mechanical draiving and the deawing of
still life.. Tt should never take the place of the more imaginative
drawing, but there are subjects in the kindergarten curriculum which
tend themselves to this form of expression, such as the drawing of
traine. houses, ete. In dhe spring, branches of pussywillows, wild
flowers, and hyacinths that the<children have planted may be drawn
with some regard to correct form and color.  When children, however,
look indifferently at the spray to be drawn and then make a flower
growing ont of the groumd, and evenuse green and red in¥iscriminately
for flower or stem, they are not in the stage to draw from anobject. A\
group of children whose teacher had given them a spray of bitter-
sweet to study and represent. merely took the berries as a suggestion
and worked out a variety of urrangement in spots and lines which
were very decorative hut which merely suggested the berry and had no
resemblance to the actual growth.

To use color and arrangement more consciously.—As was suggested
in n previous section. providing a niotive tendsto malke the work more
thoughtful: For instance, the younger children seatter all kinds of

=objects over a page With no thought of selection or arrungement. To

mnale a book with a picture on each page brings about ovderliness of

* thought and arrangement. When the subject.®fatter of the curricu-

lam has- nfade. thoiight more clear, the children’s illustrations will

reflect this quality, and the teaWyer’s emphasis will be along ghe lines
of the relationship among objects ia a picture. -1 5

When the problem' is a decorutn% rather than an illustrative one,
the objects to Le decorated will control the use of appropriate color
and design; for example, ovange and brown at Halloween and ved
and green at Christmas I_téme applied to platesgbaskets, and other
objects ussociated with the féstivals. The doll house presents exeél-
lent problemgin combinations of harmonious color and design applied
to wall paper, Y8gs, etc. ~ < i

ATTAINMENTS.

1. Aftitudes, snferests, tastes: Eagerness and willingness to expiess
- jdeas and emotions through the medinis of graphic art. More intelli-
. gent interest in pictures. Feeling for color, form, and arrangement.
2, Iabits, skills: Orderly habits in using materials. Abifity to
handle art mediums with some degree of skill.
o & K nowledge, information: Some idea of form in relation to ex-
p g thought to others. Clearer idea of subject matterin the cur-
riculum through having expressed thought through art medium

N
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’ Chapter V.
. LANGUAGE. e

T langnage, the wealth of learning and aspiration of the race have = |
been stored up, ready to be unlocked when the chid has found the
kev of some actual experience which will give him the power to_
enter into his inlieritance.  Words are symbols; that is. they snggest

< and represent meanings. John Dewey says: S

They stand for these theanings to any individual only when he has had ex-
perlence of some ‘situation 1o which these meanings are actually relevant.
s ¢ ¢ Ty attempt to give 8 weaning through a word alone without any deal-
ing ('\'ith a thing is to deprive the word of intelligible signification. * * *
There 18 a tendeney to assume that whenever there i8 & definite word or fu;'m
of speech there is also a definite idea; while, as a matter of fact, adults and
children alike are mpuhlo'or using even precise, verbal formule witi only the
\'ugnvst and most confused sense of what they mean, ¢ ¢ ¢ Words should
be signs of fleas, and ideas spring from experience. ~ C

GENERAL™AIMS.

To provide a means of communicating wilh. others.—The kinder-

garten period is the one during: which a child should become thor-
osighly grounded in colloquiual, conversational English. He should
guin in the ability to grasp the meanings of others as interpreted in
language.” ' ) .
Lo aid in the clarification of ideas; to crystallize a meaning which
the ehild has discorered in hix experiencing, 8o that such meaning
may be used in thinking.—As the child reakzes finer distinctions
in his experience, he seeks for a word that will fix his idea. Ifitis
supplied to him or if he coins one for the situation, he can make easy
vefevence to that situation in his later thicughts; the word gives him
n new basis for discrimination. -

S s

SPECIFIC AIMS. . .

Improvement of the technique of oral expression.—Increase of vo-
cnbulary due to wider experiences and finer distinctions.
Better grammatical construction, sentences more complete and fol-
lowing each other in sequence without loss of spontaneity in ex-
- pression, ' , N
Clearer enunciation; correct pro unciation; pleasiug, expressive
tone of voice. : 2 @@
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40 THE KINDERGARTEN\CURRICULUM.

Organization of thought.—In striving for adequate expression of -
his ideas a child learns to emphasize the more significant phases 6f his
experience and to relate these to his former experiences and to define
them in tecms of former experiences. In social intercourse he inter-
prets the thoughts and feelings of others m the light of his own, and
so enlarges and modifies his own.

Freedom of expressionc—A child should be led to feel that he has
something to say which is worth saying. A child should beled to feel
that he has an interested listener. A child should be led to feel that
he will be encouraged to commumcate his ideas.

’
‘\\' SUBJECT MATTER.‘ . g

Conversation, stories, thymes, and singing occupy a large portion .
of the time in the kindergarten. Thése will vary in different locali-
tics. Real conversation, a give-and-take between equals, myst be
‘based upon topics of common interest; therefore subjects of con-
versation will ¥ary in different kmdergartens, because the environ-
‘ments and experiencé of the children will be different. The form
that language development will take will als6 vary somewhat in the
kindergartens. Where there are only foreign-born children, Eng-

-lish must be taught as a new language, and only the simplest stories
- and songs can be used, accompamed by much gesture, nepeﬁtlon and
illustration.

The subject matter divides itself into two_general lines.

. Y. The experiences of the kmdergarlen These supply the most
/ ‘vital subject matter for oral expression, and relate to activities and

materials. The toys, pictures, stories, ganies, excursions demand.

continual suggestions, questions, explanations, and commbnts.

2. The experiences of individuals: The experiences of individuals,
oither children or teacher, outside of the kindergarten, if they are
significant socially, provide occasions for the introduction of sub--
,]ec't matter from a wider field than the immediate kindergarten ex-
periences.. Stories and pictures often serve the same purpose.

Topics of conversation suggested by-the sub]ect matter of the
curriculum are as follows: How to make clothes for the doll; clean-

: mg and ductmg the kindergarten room; materials needed for mak-
ing jelly; the care of the kindergarten ammals, how they move and
eat; planning the Thanksgiving celebration; a visit to the blackemith ;~_

je best ways to plant bulbs and seeds; appropnate decoration of the -
i3 room for Washington's' Birthday; the first spring flowers; all the
t-, . things that the wind does; ways.of going to the park and what mny
;3 _ * be seen there, - :

AT T :mmmruconmmumeMutmmdr.;.




LANGUAGE.
METHOD. ™ -

Conversation should not be limited to certain periods of the day
sct apgrt for that purpose; for in such a case, it becomes formal and
forced. The methods of developing language in the kindergarten

“<hould be like the informal methods of the home. The main*differ-
, - cuce is that selected situations are provided in the school which will
rot only_interest the child and give him-the desire to talk, but will
also give him a choice subject for his conversation and supply him
with an adequate’vocabulary in which to express his ideas. Just as
there are certain occasions in the home which call the family to-
gether and the interchange of talk i¢'general, so in the kindorgarten
there are times when children gather around the piano for singing,
or watch together the drying wings of the new bugterfly, or compose
a group letter, or look at the toy brought by some child; then topics
of interest to all are considered. ' :
- Throughbut the day the child should have freedom of expression.,
Ic should ask questions of other children as well as of the teacher;
he should ask their help in work and play; he should express his
opinions and thus test his ideas by the knowledge of others who
may sanction or disapprove. If the kindergarten experiences really
stimulate a child to think. the conversation will be relevant to the
problem to be solved. It is only when a situation does not provoke
encrgetic thought that a little child’s talk Lecomes silly. :
5 Wrong methods~It is almost impossible to .give model outlines
for convers{ions because of their inherent nature. Conversation
is a give and take. modified by the mental attitudes of the people
taking part,' Tt is casier to show what the so-calléd conversation
periods should not be like. .

1. Question and answer method: The teacher may start the lan- -
guage period by asking, * Whdt did we talk about yesterday?” If
Tittle impression was made the previons day, no answer nay be forth-
coming.or perhaps a random guess. “It wasa tall man who carries
a flag,” “Yes, a soldier.” “ What did we say a soldier ¢id?” This
method rouses a half-hearted interest beeause the children give in-
formation only. 5 : ) <

2, MTonologué ncthod: The teacher may take the entire period to
tell the children all about some experience. The chjldren are passive,
théy may not be interested in the topic, or they, may know as miuch
about it as the teacher, but €they have no opportunity for expression.
‘The children should usually gather information from some direct .
cxperionce. : T

3. Desultory method : Theteacher nay ask the question, “Who has

. .something to tell us this morning?” The result is that & number of ' \:
. children may talk on several unrelated topics. ‘This method doés not __i:

L2
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promote organization of thought. If the children are too immature ~
to use ideas alone as a medium of expression, concrete material, such

8s pictures, finger plays, dramatization, and nature material, are
oids in the organization of subject matter.

4. Ov erorganized method: The teacher may say, “ Yesterday we
talked about where the squirrel lives; to-day we will” talk about
whit he looks like.” A little child is not ready for concentration on
ruch minute details, pigeonholed wnder hcadmgs A child must re-
spond to a whole situation if his language is to flow freely and fully.

§. Poor method of using pictures: “ Here is a picture; what do yon
see in it?" is often a way that a conversation is started. Such a

. question is unnecessary if the picture illustrates experiences familiar
to the children. The picture itself will suggest interesting conversu-
tion. But if the picture shows objects or activities entirely foreign
to the children they may guess at its meaning, but there is little lan-
guage value. The children may learn to speak the words whicly, the
teacher uses in describing the picture, but as there is no content to
the words, these-will drop from the vocabulary.

Right methods.—1. Recall of an experience shared by the group: A

. vivid experience, such as wntching the carpenter at work, playing in.

the wind, planting in the garden, is a good starting point for a gen-
eral conversation. “ Language will become vigorous and effective when
there has been reaction toward elemental things.” The child hin-
sclf must use correct language form. “Nothing but persnstent oral
repetition of the correct form will overcome the hnblt of using incor-
rect, ungrammatical, and inelegant expression in daily speech. Theso
are matters of ear training and motor habits us well as of knowl-
edge.”
. If the children describe an e\:pelionm in a desultory, disjointed
way, the teacher may ask a few suggestive qnestnom and at the end
of the period may combine the children’s ideas in a sequence of
e\ents, an interesting summary. .

‘2. Experienge of one child told to. the group: Kindergarten chil-

_ dren havé a tendency to run to the teacher and talk to her instead

.. ..of to the group of children. When some chjld’s contribution is of

such a nature that it is of significance for the group, the teacher

‘should help the child to tell the experience’to all the children. .The

" " responaibility for mtenestmg n' group because one has sometlnng

. worth while to say is an attitude that should be encouraged in a

jsocn(l situation. -

'8 A social situation which calls for organization of: oral expreq-

Sae - gion: In\ itations to ki;;dergurton celebrations, letters -to absent

~teachérs or -children, etc., are oxcellent opportunities for the formu-

%‘ ﬁlntnon*o! ideasin. wnwen form. :
,' ﬁew., ,12-)\:— fsx *\\‘ T3 1‘; "‘} Fes -4 5 b0 ‘,"'j'_‘,:
G &:n)w--a" yad

5 E SR e S L
o

.

.14. ~
'.}i"-




o

ERIC

Aruitoxt provided by Eic:

- "LANQUAGR. " -~ 4%

Tlie following is a letter sent by one kindergarten to a little boy
who had moved away. It was writton down by the teacher as it-was’
dictated by the children:

Drar PETER:

How do you like thic new school? How 18 your mother? How are Florence |
and Mary and Jimmie? : '

Could you come to visit our kimlergarten some day? Weare having a gowd
time. Are you having a good time? What do you make iu the new school?
We made a plow and we palnted yesterday.

Please tell Mary to write a letter for you to tell us how you are and nbout
vour new school. ’

With love. We hope to see you soon.

KiNokrgARTEN, . §. No. .

4. Good method of using pictures: A question which leads to pic-
turo interpretation complies more with the spirit of art than one
that suggests picture analysis. “ Who can tell me a story about this
picture?” is a better question than “ What do you see in the picture?™

The following stories were told by some 5-year-old children as
interpretations of Millet's First Step: '

The father is saying to the baby “ Come over here.” dnd the mother is
helding the baby. * Come over Lere, come over here, and I will put you on
the car.”

Once a man was in his :xmlcﬁ pk‘king‘up wheat nndﬁpll(tlng it all in his
wagon. His mother and his baby cume in to see how ft wasin the ganden, and
he put out h~ arms to Ift up the baby, and hLe wanted to lift the baby. too.
but he bad too much work; he coubidn’t. Then, after he was done with that,
he planted some seeds, So manhy treex are there!  All the people came from
all éver the country to see how nice it wns.  He had fences 8o that nobody
could come in to touwch his «tuff. Tie took his wheat to the miller, who made
it into flour so that we'd have something to ent, ’

After-a few. stories about a picture have been told by the chil-
dren, the kindergartner can-draw attention to different parts of the
picture which have been wisinterpreted. Fov instance, the abowve
stories show that the wheelbarrow in the First Step is an unfamiliar
object. Conversation will then center on these unfamiliar objects in
familiar surroundings. Sometimes it is the activity, the meaning of

+ the pigture which is misinterpreted. Tn such cases the kindergaytner
will question ubout the detail which gives the clue to the rightful
menning. ) : , .

This method of studving a pictnre develops imagination and gives
2 unity to a picture and to the ideas about it. Whon quo_sti:)ns lead
to the mere namipg of different parts of the picture, obgervation s
developéd, but it is not true picture study; that is, » consideration of .
the idea, the underlying mieaning as expressed through the relations

between the various parts.-
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Aids to oral language.—Language work is greatly aided by draw-
ing, handwork, dramatization. Any communication of ideas is really
language, because the hand and the bodily gesture have a language of
their own which really earries over mto verbal language and en-
riches it. .

Dramatization, drawing, and language bear a close relation to one
another. A child of kindergarten age strives to fix and clarify an
idea, first, by dramatization, then by oral langunage, then by dvawing.
The younger child dramatizes the differegt parts of the experience
without muels regard to the sequence in \\iich the events happened.
His subsequent oral expression is still disjointed, but is more related
than his actions. His drawing illustrates isotated parts of the ex--
perience.  As the child grows, his ideas become better organized ; his
dramatization shows an attempt to relate diffagent incidents, his oral
expression contains incidents woven into an emyyo story, and his
drawing represents several objects in some relation. ~Dramatization *
is composition in primitive language form; drawing is composition
in picture-writing form. Both should be used by the teucher ifvcon-
junction with lahguage to aid in the organization of thought.

ATTAINMENTS.

No absolute standard can be set, for honie conditjons exercise great

influence upon the language-development of children. Training in

~the kindergarten sfould result in increased contrgl, power, and de-
sire in the following dircctions:

1. Control over tone of voice, onuncn.mon, pronunciation, and
grammatical constriction.

2. Power to put ideas into lnngnago, cither in asl\mﬂ questions or
in making statements.

3. Ability to understand simple conversation and to respond to
directions which have been stated once.

4. Desire to find proper and adequate verbal expression for vague
ideas and to add to the vocabulary. : -

The vocabulary should include the names of the most familiar ob-
jects in the school, honie, and nelghborhood also such qualities and
activities of these objects as it is necessary for a child to understand
in order.to carry on his life and play projects, or the qualities and

_ activities concerning which he is curious. o

Habits of courteous respouse and intercourse should be develope

: in all kmdergartens “ Please,” “ Thank you,” “ Excuse me,”  Yes,
Miss.———,” should come naturally at the appropriate time. Reply-
% ing when spoken to and waiting untll others have finished speaking

i should be one- mult‘of training.
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Education in language is not measured by the number of words
which a child can pronounce, but by the clearncss of his ideas about
a number of selected experiences as shown thirough his adaptable,
usable vocabulary,
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Chapter VI.
LITERATURE.

Stories and rhymes are the literature, the art of language for chil-
dren of kindergarten age. 'To appreciate good literature means to
enjoy ono of the highest products of civilization, a product which is
the result of the high development of capacities which raise man
I.nbove the brute, that is, imagination and verbal expression.  Good
tliterature embodiesgliversal principles in a form which can be under-
stood by all peoplé. all times,

GENERAL AIMS.

To give pleasure, and in giving pleasure to develop appreciation
of good literature,

To rouse the imagination and the desire to create through verbal
forin or through dramatic representation.

SPECIFIC AIMS,

.

To develop control of verbal cxpression: 1. By supplying a choice
vocabulary. 2. By giving a model of art form.

T'o suggest lines of action which will appeal to the child and which
he will produce dramatically, carrying his imagination over into
situations which he has not actually experienced. :

To promote high idcals: 1. Through stories of humorous situations.
The lower orders of man enjoy unusual situations even if these bring

-V ciscomfort to another. The ideal humor provokes laughter by harm-
" less surprise. '
2. Through stories which interpret a child's experience. The sig-
- nificant in the child’s own experience can be isolated and emphasized
or shown.in its proper relations by means of a story. .
3. Through stories of moral purpose which give models for ways of
‘qeting. The moral should never be stated; if it is not indicated obvi-
ously enough for the child to interpret for himdelf, the story is weak.
s o
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SUBJECT MATTER.

The real subject matter of a story is the attitude toward the world
which is emphasized by the activity of the characters in" tho story;
it is the emotional response evoked in the listener. Stories may ee-
late very directly to the mood which is to be roused by the considera-
tion of the topics indicated in the content ofdhe curriculum, and yet
mayv or may not treat of the topic i®elf. ¥he Night Before Christ-
mas will be told at Christmas time, because it is the interpretation
of this expericnce given in literary form. The Old Woman and Heg
Pig typifies the idea of sequence, and should be told when the chil-
dren are engaged in activities which exemplify the idea of interde-
pendence. _ i

Stories fpr oider children may be classified as myths, hero tales,
fubles, fairy tales, humorous, and interpretative stories. There are
onlv a few stories for children of kindergarten age that can be placed
under the first three headings. A simple myth which may be told is
that of Little Red Riding Hood. The stories that serve the same pur-
pose as the hero tales are simple interpretative stories of good chil-
dren, such as Busy Kitty, or How’ Cedric Saved 1lis Kitten. In
only a few of the well known fables 1s the meaning evident enough
to make them interesting at this age; such are, The Hare and The
Tortoise, The North Wind and The Sun, and The Lion and The
Mouse. °, : ' c

Most of the stories told in the kindergarten may be classified under
the last thiee headings, fairy tales, humorous storiesy and interpreta-
tive stories, The best fairy stories should be told often. The child
realizes the irresponsibility, the unreality of the characters, and he
enjoys the play of the unhampered imagination. Ile does not take
the characters as models upon which to base his ideals of right and
wrong.  The humovous story generally guins its distinctive character
by the wpnisnal response of some person in a familiar situation ov
_whaps by the change of tone of the story-teller. It should never
"+ wive appreriable discomfort to any one; in the Gingerbread Man,
ti.c predicament creates humor, because it is the little man himself
«Ivv, calls out, “Now I'm all gone!” Such stories should never be
Aapted to'; convey an ethical meaning; they are intended for pure
humor.. In the stories that deal with situations of cveryday life,
there should be no 'subtle, ethical gomplication, but-an evident
struggle of right And) wrong with the right always triumphant.

The story which istold for the evident purposeé of instruction has
small place in any curriculum. ;

Stories should occasionally be read to the children. A story-
teller’s dramatic manner aids in holding the child's attention, but
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48 THE KINDERGARTEN® CURRICULUM.

sometimes his attention should be centered divectly wpon the story
itself. At such times the story should be read, as the personality
of the reader is not felt as much as that of a story-teller. Stories
that-depend for much of their attraction on their peculiar pluacnw
can be chosen for eading. Those accompanied by descriptive plc-
tures are good for this purpose, especially the Peter Rabbit stories
and Little Black Sambo.

v Choice of language—The language nsed in telling a story shounld
be suitable to the theme of the story. The fable shiould be given in
concise, terse langunge, the fairy tale in beautiful. flowing language.
For children of kindergarten age there should be hittle descriptive
detail; the action should be rapid. Repetition ()fln} thmical phrases
is nuich enjoyed at this time.

The stories from world literature’ should never be :nnphﬁe(] to
any appreciable extent. Tt is better to wait nntil a child is able to
apprecite the thought given, in a style snited to the subject, rather
than to lower its value by omitting the shades of meaning which are
part of its beauty and strength. There are good stories well adapted
to each age; so that it is not nceessary to give a weak version of
what will later be enjoyed in a perfect form. Stories sometimes
weankened to adapt them to kindergarten children are: Siegfried,
King Arthur, Perseplione, The Golden Touch.

Story form.—Stories should have a definite plot, with introduc-
tion, complication, climax, and ending. The principal characters—
should stand out distinctly and all the rest be merely a setting.
Little children*enjoy particnlarly the repetmon of a plot showing
the principal characters in contrast, as in Little One Eye, Two Eyes,e
and Three Eyes.

Illustrations of good form. .

Tue LitTie RED Arrie.
’ .
Once upon | time a 3itic givl was walking under the trees {n the orchard
when she saw a round rosy apple hanging on the hough just over her head.
“ Oh, please, rosy apple, come down to me,” she called, hut the appio never
moved. A little bird flew throngh the green leaves and lighted on the branch
where the rosy apple hung. *“ Please, little robin, sing to the apple and nulke
it come down to me"” called the lttle gh).” The robin sang and =ang. but the
tippbe never moved. “T'll agk the sun to help me,” thought the little girh
“I"lease, Mr. Sun, shinc on the rosy apple and make It come down to me,”
she called. The sun shone and slione, he kissed it first on one cheek and then
‘on the other; but the apple never moved. Just then a bolsterous wind came

" blustering by. “Oh, pleage, Mr. Wind, shake the rosy apple and umke it

coine down to me,” called the little girl. The wind swayed the tree this way
and that, and down fell the rosy apple right in the little girl's 1ap.
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(e day the little red hen was pecking sbout. and she found a grain of wheat. '
“Oh! See here, see here ! ghe said; * I have found some wheat. Who wiil

carry it to the mill to be ground? Then we can have a cake.” : .
A) J R

“\Who'll carry it to the mill?”
“Not 1.7 said the monse;
“Not 1,” sgld the grouse;

q o Then 'l carry it myself,” ’ >

Saud the little red hen,

“Wholl bring home the flonr?*
s Not 1" sald the mouse; )
Ve Not 1.” «aid the grouse;

“Then il do it myselt,”

Stid the little red hen.

“Who'll make the cake?” . o

“Not 1,7 said the mouse;
S Not 1, suid the grouse; .-

“Then 'l nake 1€ mydpe,”

Satd the little red hen, J

“Whe'll Tmke the cake?”
s Not I said the mouse;
“Not 1,7 sald the grouse;
“Then I'll do it myself.”
- Sadd the llftle red hen,

“Who'tl eat the cake?”
“ 1 will!” sald the mouse;
1 will!" sald the grouse;
“1 will eat- tt myself,”
Sald the little red hen.

METHOD.

The home training of children will determine the kind of story
toll at the beginning of the year. Children from cultured homes
will erally listen to one of any length, but if the first story ever-.
heard by a child is the one told by tRe kindergartner tlien the power
of listening must be developed. Mother Goose is very ‘good at the
legrinning, as well as short, vivid tales that can be illustrated by
aesture, pictures, or blackboard drawing. :

The number of stories told will depend upon the development of
the children. As a general rule, some story should be given every day,
hut tho well known and well loved * best literature " stories should be
repeated wntil the children can correct the kindergarten teacher if
one word is misplaced. In this way the stories are absorbed and
made a vital part of the child’s life, of his imagination, and his
expression. =omae o oo
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The children should be encouraged to re-tell the simpler stories
and to reproduce others dramatically. If thc children do.aot readily
recall a story, it is better for the lmndergarten teacher to ve—te]l it than
to drag the details from the children. -

Children should be encouraged to tell original stories, These muy
be, very erude, but power to control imaginative thonght and give it s
verhal expression comes gradually through exarcise.  Interpretation
of pictures helps the (]ll|\l to develop creative poswer in story-telling.
"The following was told by a boy of 4, about Millet's First Step:

Once there was & papa, and a mancon. aad a bab,\'. ‘The papa worked abl
day, and by aud by wamma sald, “ Papa’s coming.” Lapu leok bhaby up, il
they went in the honse al had dinner,

This simple tale follows the laws of good literary form.

Ilustrations, preferably in paper cutting. may be made by the ¢hil-
dren for the storivs. songs. and rhymes. If these are bound togdther
in book form and taken liome, the children will repeat the song or
story to the family.  Group picture books ean be made in which di(Fer-
ent children illustrate different ideas and the teacher writes the title.

A story-teller's muanner has much te do with the interest of the
story. One who expects to inpress her hearers must believe that the
story is worth telling, that she is giving the highest and best of the
world’s thought. and that it can be imparted in no other way. She
must believe that slie can tell it so that the listeners wili get the full
value of the story. She must know the story well, not just memorize
* the words, but visuulize it clearly. She must know why she tells it,

must know the main point and how to emphasize it. She must feel
and enjoy the story so much that she will be expressive in tone, face,
end manner. Dramatic telling far surpasses elocution; the latter is
affectation and gives owxemplm:ns. -

* The full value of stories and story telling is lost when these faulta
are committed: Telling a story in a weak, rambling forin; telling sv
many stories that none of them are remembered ; telling so few that a
taste for them is not formed; telling stories that connect with the
topic of the program instead of those that relate to the need and
derelopment of the child; telling too many on the plane of everydny

) experience ; tellmg stories that are adapted to oldcr cluldrcn.

A'rrAiNMBNTs. g
' . \
Appreciation of a'good short story. 4
.\blht! to retell severa! stories, gn mg principal incidents in corvect
sequence. ° :
-+ Ability to cmw a snmple, imaginative story.
Ability to reproduce dramatically severnl short stones.

.
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POEMS AND RHYMES.

Mother Goose rhymes are good, poetry for little children. Each one
aronses the emotional reaction to some typical situntion. Shildren
who are not familine with Mother Goose shonld be given many of
these rhyties. ] .

Phrases, rhymes, stanzas, and poems w hich are descriptive of situa-
tions and which reveal moods shonld be given to the children to
interpret their experiences. The difienlty and length of these will
Jepend upon the development and home education of (]l(, children.
Longer poems should be vead to the children.

Single lines and stanzas may often be selected from chillvep’s songs
{far memorization,

”

Pocms selected froma Childg Gardvn of Versee.—Rohert Founis Stevenson,

.
ded in Sunimer, . The Cow, .
Happy Thonght, ’ Aly Shadew,
Singing. ’ The* Swing, .
Time to Rixe, The Wind,
The Rain, . ‘ '
- - \

Docms sclected from Pinafore I‘a!a(‘r —Rate Douglaz Wigoin and Nora th-
beld Smith.

3
Do You Know How .\l':my Stns, How T'hey Sleep.
New Moon. . Sweetest Place.
O amd One, Iissy Willow,
Tree on the Hill L The Brown Thrush.,
Chickens in Troubte. ’

Miscellancons pocms,

Snm\-__.____'__________________-__________._-_' _____ John Vance Cheuey.

1€ Al the Seas Were One Set _Nursery Rhymes.
Wiho 1ins Scen the Wind? e e e Chrlstina Rossettl.
TS e e mmmmmm e SN .. Frank Dempster Sherman,

‘A

All'Fhings lhlght and Beautiful___ _____._.T_-..__. Mrs. Alexander (|m‘ml ).
Behwnes selected from Play. Life i the First Fight Ycars.—Luctla A, Pelmer, ‘

The Farmer Reaps the Ripenal Wheat,
I'he Rz Bright Moon in the Big Dark Sky.
I'ell Me, Little Raindrops.

Piveey Clowds Floating By.

Lhymies sdected from Afemory Gems for Chitdren.—Jessio Carr Tyndall,

Padnty MHikweed Babfes.
A Little Rain and a Lijtle Sun,




_ Little Red Apple, 1 Play Life in (he First I512ht Years,

The Night Before Christmas.

~ How Jack Went to Scek His Fortune, in ISnglish I alry Tales,

- 'Fhe Good Shepherd and the Lost Shecp, in Gospel aceor ding to St. Luke.
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¥ TYPICAL KINDERGARTEN STORIES.

Simple storics for the beyinning of the yegr.

Three Little Kittens, in Mother Goose Rhymes.

Little I'ig and His Five Scnses, (0 Play Life in the Flrst Eight Years.
Kitten Who Forgot Kitten Talk, in Kindergurien Review,

Threc Bears, in How to Tell Storles to Children. - L

Three Billy Goats Gruff, in Firelight Stories. >
Busy Kitty, in Kindergarten Review,

. <
0

. . Storics for spceial soccasione,

'.J'Im Birthday Prescat, in Move Mother Stories.
Lame Squirrel’s Thanksgiving, in Stories and Rhyies for a Child, )
Jo Whom Shall We Give Thauks? in In the Child's World,

Intcrpretative and clgiw/l storicss N

The Wake Up Stmv and (m Sleep Story, in In the Chlld'e \\'orld.
Susie’s Dream (in_manuscript form). e
IFive Pens In A I‘od in.In the Chlld’'s World,

Pig Bromor. in How tv Tell Stortes to Children.

Little Halt (.ahlck in Stories to Tell to Children,

'l'luge Pigs, in How to Tell Stories to Children, ' 3
Ligtlo Red Hen, in How to Tell Storfes to Children. '

Tig-a-me-tag My Long Leather Bag, in Play Life intthe Flrst Eight Yenrl.
Ten Fatvles, in Stories to Tell to Children, .

Washing W lshes, in More Mother Stories. -
-Search for A Good Child, in More Mother Stories.
How Cedrlc Saved His Kitten, in Story Land.

. Huniorous sforics,

mngm bread Man, in Stories to Tell to Chilgdleen,
Wee Wee Woman, in A Kindergarten Story Book,

Epgminondas, {n Stories to Tell to Children.”

Standurd 8(0I'i(‘~¥ o m

Old Woman and Her l'i o, in How to Tell thivs mm‘en..» . PY
Thumbelina, in Stoxics and Story-telling,

Little Gray I’ony, én Mother blonlos, - : o .

l.ittle I’ink Rose, in Stories to Tell to Children,
The JVind's Work, in Mother Stories.

Master of All Masters, in English Fuiry Tules,

el

The Hare and the Tortolse, in .Lsop’ 8 Fables,

.

The North 'Wind- nud the Sun, in In the Child's World, ' ‘ &
I'be Ilon.and the Mouse, in Jisop's Fables. . -
. Chicken Little, {n For the Children's Hour., _
5., . Shoemaker and the Elves, in For the Childrei's Hour. ] o
g Red mdlng Hood i I‘rogrossi\c Road to Rendlng, Yol 1L,

e
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5 . .

Ve Mterature committee of 1918, of {hie Ilnteruational Kindergurten Uslon, bas
published a selected list of storles to tell 1o young cbildren,
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PLAYS AND GAMES.

v

. A chitd who plays thoroughly with self-active detormlnnﬂon will wure!v hera
thorough, self-determined man, capable of seif sucrifiee for thre promotion of the
. welfare of himself and others, .
Among modern educators there is now general agrecment concern-
ing the-importance of play in cducation and in life, and much as -
“been done since Froebel's day by way of selection and organization
of forms of play which will more fully satisfy the social instincts and
impulses. at different periods in the child's life as well as develop
‘his muaculal coutrol and’ increase his power of observation. -

3 GENERAL AIMS

To develop physical strength, control of the body, and ease and
_grace of movement.
To give training in sucial cooperation.
.~ To help interpret experience.

<

.SPECIFIC AIMS.

'y To dewlop keenness of observation of a special kind throtigh plavs
- which involve the exercise of one setse at a time in the 1dent1hc.nt|on :
of form, sound, or color. - . A
Z'o deulop and coordinate the musclc: of the body, especmllv the
large torso muscles and the museles of arms and legs, which are grow-
" ing so rapidly.nt this period.
Boo To encourage self cxpre«szon thlough rhythmic actwltms and to
j help combine these getivities in artistic form. -
‘I To aid in the mtcrprctatwn qnd organization of exrpericnce
i .. through dramatic expressian.

SUHRJECT MATTER AND METHOD.

All games, rxghtly plaved involve physical. contrel, intellectunl

1

copcentmtmn, and the oy of soci 1 coopemtlon, but in vai ying
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Plays and games which-have special value for children betweon 4
and 6 years of age'may be classed as follows:

Plays, which call for the exercise of sense discrimination.
Plays and games for muscular activity and control.
Rhythmic activities and singing games.

Dramatic play. J o .

. Sense plays.—During the prekindergm‘tcn period—
‘the child is 1ur:e13: concerned with the mastery of the fundamental physical
coordinations and the control of the primary scnsg perception process * ¢ &,
-Ubjects bave a twofold intcrest to the little child; they are of interest to him
as centers of physical reaction and as the sources of new sensations * * %
They are nm_nipulnted largely for the cajoyment of the tactual, visual, audi-
tor~, dnd muscular sensations which they-yield.

During the kindergarten period the child gains further sense
training through the manipulation of a \aliety of '‘materials used in
the manual activities and through the musicai expcrlences which
the program includgs. But in addition to this, he may enjoy and
profit by the opportunity consciously ‘to test his ability to’ identify -
colors, sonnds, textures, foyms, etc., which the sense plays offer. A

variety of these plays are to be found in the books listed at the end
of the chaptgr. Examples of sense plays are:

1. Toyching : The blindfolded child tries to 1dcnt1fy familiar ob-
jeets by h.m(llmrr them. The gapedis made more difficult by having
tho objects to be ldentlﬁod in a bag of soie soft muterial.

2. Hearing: The child tr lc; to l(lclltlf) invisible objects by their
sonnd or to locate them. *A similar play calls upon one child to-
’ recognize another through the soupd of his voice. ..

3. Seeing: Three or more ob]ods are pluced in a row while’a child
is blindfolded.. One object is removed or the order is changed. The
child who has Jeen blindfolded names the missing object or restores
the original arrangement. :

Plays and games for-muscular control.—1. Use of play appara-
tus: The formative development of the body should include remedial
exercises when needed and wisely directed out-of-door activities.
Not only racing games of tag, follow-my-leader, hopscotch etc, arp
useful, but also forms of play which are found in the present-day
open- -nit plgggrounds, including the simpler forms of sliding boards, -
swings, scesaws, stair steps, short laddets, climbing pole or rope,
trapeze of the right height, and other play material. These activi-
ties bring into play the trunk of the body, witll its- lnrge chest and

" abdominal muscles, and at the same time exercise the arms and legs: .
They increase the child’s physical vitality and courage, and” his moral %
determiriation to overcome his bodily limitations. e

These forms of play apparatus may be used in the gymnasmm o

-dnrmg t.he winter season. Tt i is evon desnrable, when Space pemles,;‘
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to have some equipment of this kind in the classroom itself, availablp -
for use at any time. One very simple and interesting exercise for
bodily balance is learning to walk or run on a board which has been
placed on the floor of the kindergarten room, In time, this board
may be elevated an inch or two above the floor. This demands
of the child more careful balancing of the body. A short stepladder
in the room will also soon be mastered, and joy is unbounded when
the child finds that he can sit on the top step’and survey the world
from this new viewpoint. Young children may need a railing to
the steps, which they mr  “0ld while learning to climb. Another -
-apparatus which may bhe used indoors is Dr. Montessori’s invention
of a fence with a 3-inch board on the top, on which a child may
rest his arms and thus relieve his legs of the weight of Lis torso while
his legs travel along the lower barsof the fence,

2. Ball games: Children of kindergarten age naturally use rubber
balls for rolling, bounding, and tossing plays. Previous to the intro-
duction of any games@however, the children should have ample
opportunity to play freely with large 6-inch rubber balls, in order
that they may discover some of the ball’s possibilities as a plaything
and gain some control in handling the ball. ‘

-The ball games introduced at the beginning of the year should
be simple and easily acquired. These should be followed by games
whigh call for more skill and control. For instance, the children are
sented on tlie floor in the form of a ring. One child rolls the ball
across the ring. The child to whom it comes repeats the act, and
50 on. Such a play is made more difficult by having each child roll
the ball to one particular child across the ring. In a third and still
more difficult form of the play, a target is set up in the middle.of
the ring and thé game:is to hit-the target with the ball. As the chil-
dren gain skill, the.target may be made smaller.

Sih]ilnrly, the bouncing plays may begin with ‘simply bouncing
and catching the ball, and then be followed by a game in which one
child stands in the middle of the ring gnd bounces the ball to tha
other children in turn. A number of children may be given balls

. tobounce fora definite number of times or during the singing of a
" “.song, aftér which the balls are passed to other children. Similar
plays, in’ which the ball or bean bag is tossed, may be iiséd to advan-
tage later in the \year. Tossing the ball or bag into an open-mouthed
basket, or through a lLioop to which a bell ig attached, develops skill.
These are merely examples of many ball games which develop alert-
nessand skill. \ : .

Rhythmic: and sirging games.—Rhythmic movement play may be-
in w{i}hﬁ,some simple, already acquired activities, such as ruhning,

PR
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walking, skipping, or liopping about the room quickly or slowly.
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Music of different rhythms should soon be introduced and the chil-
dren allowed to reproduce the rhythm in bodily motion, each in his
own way. At the beginning of the year the music should follow

rather than set the pace for the child's activity. As he increnses in.

skill he will have power to respond to different rhythms and different
tempos as the music may suggest. The actirities may be alternated ;

" for example, walking a few measures, skipping, then walking again;

walking; turning, walking the other way; skipping forward, then
«wideways, and then joining hands and skipping in a ring, etc. Many
snggestions as to variations of this sort will be offered by the chil-
dren. Through experimentation, the children gain control of the
different simple steps and forms of movement which ave characteristic
of the singing games and folk dances. Very siple little dances may
be developed by teacher and childien by combining these movements.
It is but a step from rhythms of this kind to such game forms as Come
Choose a' Little Partner, Dance a Little Partner, Sally Go Round the
Stars, Our Shoes are Made of Leather, ete., in which the movements
are suggested throngh the words of the mnme, but which allow for
variation. Even the simplest rhythmic expression is valuable in deé-
veloping ease and grace of movement and in furnishing the material

" out of which the more artistic game form develops euslly and nat- -
~urally. Some of the foik dances w hich originated in the simple, ur=

gophisticated life of the European peasants may be introduced with
1godifications in order that they may have content which the children
can undevstand. DBut the comphmted folk dances that require munch
dilocting are for the older children who enjoy skill as much as self-
expression. :

Dramatic play.—The period from 4 to 8 years of age is, as a rule,
“{he golden era of the child’s spontaneous imagination.”

Imitation is traneferred from the pbysfological and sensori-motor type to
the dramatic form. Ideas which appeal ave carvied out in action, The activi-
ties of {he environment are suzgestive, they stimulate Images and these lnages
are reproduced in dramatie form,

In an eatlicr thapter referona"is made to the informal, dramatic
play in which children spontuncously indulge in connection with
their toys and other familiar projects. Housekeeping and other social
activities are suggested by the subject matter of the curriculum, or by
any new or unexpected experience. Play of this sort represents the
child’s effort to interpret activities in which his interest has been
awakened. The teacher leads the child through sympathetic response
to make his action truer to life, to add mcx(lents “which’ Wlll enrich.
the meaning, of his play, and to' organize it into a. moue complete
series of related acts. This may be done by gwmg lnm more direct
cxpérxence withthe activities he is’ tr 'mg to mterpret or bx ques-ﬂ

o . RO RN :“
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tions leading him fo see in imagination, and carry out in play, other”
“related activities. In Playing Store, for instance, the children are at
first absorbed in the mere buying and selling. If the play tends to
rentuin on this level, the teacher may ask such questions as the fol-
- lowing: “ What does the mother do with the things she buys for

- dinner?” “Ilow can she get these things if she can not go for theny?”
“What time does the grocery store close? ” etc. Some topics for dra- .
matic play which are suggested by the subject matter of the prograim
are: The care of the buby ; the daily worlk in the home; a visit to the
toy <lop and play with imaginary toys; pleying in the snow and
Ina:ing a snow man ; the postman; the blacksmith ; the firentun ; train;
school; gardening; and other simple activities by which the ‘aver-

" age child is surrounded.

; All these games call for a give-and-take Letween teacher and chilil.
Through the teacher’s comradé<lup and her sympathetic interest in
his ideas, the child gains clearer comprehension of the significance of
‘tho play. As the,children’s imagination develops, they will probably
siggest the playing out of stories. Children who come froni homes
whero their background has been enriched by the culture of their
surroundings may suggest this type of dramatic play carly in their
kindergarten experience and will show initiative in choosing children
to impersonate the charucters in the story and in carrying out the
plot. Thus the value of the imaginative experience supplied by tho
story is enhanced, but it must always be kept in mind that plays of
this kind should be the result of an emotional interest which de-

A mands expression.

Plays suggested by such stories as Five Little Squirrels, Threo
-~Billy Goats Gruff, and Three Bears are examples of dramatic play
-suitable for the kindergarten. The relation of story dramatization,
= drawing, and language is discussed in the chapter on language, and

= therefore needs no furthier comment here. _

-~ Many of the rhythmic movement plays previously mentioned have

dramatic elements ; for example, Walking on tiptoe like fairies, walk-

. ing heavily like giants; skating; marching like soldiers; running. gal-

L. loping, trotting like horses; bending thelbodyv sideways with arms :

E . outstretched to represent the scesaw;. whirling like a top; skipping

g with an imaginary rope; swinging the arm like the rendulum of a

- clock, etc. - These forms of play are chiefly valuable when they come

. @8 spontaneous expressions of the children’s interest in the object or

activity represented. Some of them may be given form through ae-  °

.. Companying songs. Neidliriger's Seesaw and Miss Crawford’s This is

- »the Way My Dolly Walks are.oxamples. From other dramatic plays |

- ‘hay be.developed rhythmic games, such as I Went to Visit a Friend .

2 @‘E,Onefgal}‘n% \gho%’(lllllig}{ My Toyst T
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If the play of the kindergarten is rightly understood and wisely
developed, it enables the child to express his emotional hfe with joy
and freedom.

SNome standards for the plays and games of the Lzz‘dergartcn are
these »

The play of the child shonld be wome self-cxpression of the child.

Tt should have a universal or at least a worth-while content so a3
10 leadl his interests toward larger experiences.

It should gradually assume a simple but genuine art form.

The worth of any game can be tested by the following questions:

Docs this game arise from the children’s interests, and do the chll-
dlm manifest joy in it?

Can this game be gradually shaped into a form appropriate to the
subject ?

Does this game have a worth-while content, with possdnhtms of fu-
ture development both in form and content?

Repetition of games other than those requiring skill and satis-
factory representation wastes time and retards development unless
these ganes are bemg perfectod in form or varied on each repetition.
When the game is continually in need of correction or snggestion from
the teacher, it indicates that the form is too difficult for the children
or that their interest in it has not been awakened. ® ¢

ATTAINMENTS.

Attitudes, interests, tastes: Readiness to express thought in free
dramatic play. Enjovment in rhythmic activities that have art
form. o

Habits, skills: Correction of somne physical defects. Betler control
of impulss, Greater bodily ease and dexterity.

Nnowledge, information: Recognition of the laws that control
games of competition and skill. A more intelligent interest in activi-
ties related to nature and sociefs.

RIBRLIOGRAPILY,

Blow, Susan E. Tbe meaning of play. In her Symbolic Educatlon. New
York, D. Appleton & Co. Ch. V. '
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Chapter VIIL
MUSIC.

Not only do young children respond to rhythm and melody in the
singing of the lullaby and nursery plays, such as, Trot, Trot to Mar-
ket, but children begin to sing before they are tnught set forms’in
the nature of words and musie. When a little child is absorbed in
worlk or play, he often croons to himself. 1In the story of Muhammid-
Din, in Plain Tales from the Hills, Kipling tells of the wonderful

palaces the little Indian boy fashionied from pebbles and bits of

broken glass and withered flowers, When Muhammid-Din one day
found a battered polo ball that would lend itself to a structure more
wonderful than a!l the others, ®his crooning arose to a jubilant

. "
song.

GENERAL AIMS. (

To awaken a desive to sing.
To awaken a fecling for music, both vocal and instrumental.

To create social feeling lluoug,h sharing a musical experience.
To make subject matter more vivid nnd intevesting,

.

SPECIFIC AIMS.

To establish a llghl head quality of tone and smooth connected
singing in phrases.

To develop the child’s sense of rhythm. :

To lead the child to reproduce other melodies and to think and
votce original melodies,

- SUBJECT MATTER.

The subject matter of the uuncu]um suggests the kind of songs
to be sung.
. Classification of songs.

1. Fawmlly songs, : B. Weather songs,

- & Greeting songs, 6. Patriotic songs. -
3. Hynins, 7. Songs of industry,
4

. Festival songs , ' .8 Seasoual songs.
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METHOD IN RELATION TO GENERAL AIMS,

To awaken a dvsire to sing.—In any group exercizo all the children
will be eager to take part if the right spirit has been developed by the
teacher. One must be very careful in dealing with monotones not
to make the children feel that they are apart from the group in their
mability to appronch a standard,” Monotones will fenrn to sing only,
through singing. .

Enthusiasm of the group in singing may have a tendency to make
the children sing too lowd. This 15 bad for their voices and should
be guarded against. Individual children who overwhelm the other
voices should be tanghit to listen to the other voices and to the piano,
while singing. '

A Tappy medium should be sought between the very poor tone ac-
cepted in some Kindergartens, and the ‘suppressed, toneless singing
n other kindergartens or schoolrooms, where the children have heen
continually hushed even during the singing of a song. X

To aeaken a fecling for nuic, both vocal and instrwomental —
Listening to songs: As children may develop appreciation of litera-
ture by listening to stories, and appreciation of art by looking at

- good pictures, so they may develop musical appreciation by listening
to the singing of songs. The vietrola can never take the plgee of the
hunan voice.  Every kindergarten teacher shonld sing sonks to hor
clildren as she would tell them stories.  The selection of the songs
is controlled by the interests of the group at the particular timo
of year. The care of the mother for the baby will suggest the sing-
ing of a Brahms' Iullaby ‘or the folk song. Sleep, Baby, Sleep. Many
of the eluborate and beautiful songs which we used to try to teacl
to the children may be sung to them. These songs may be fanciful,
as many of those in the Neidlinger book. Examples of the more
esthetic type of song are:

The Rird's Nest, it Songy of the Chikl \\'orhl.,.\'o. 1, Gayuor,
It is Spl'lug\in Neture Songs for Children, Knowlton.
- If the teacher has not the ability to sing to the children, the vie-
troln may be used, though it is doubtful 'whether the children gain
as much from listening to the record of the human voice as to records
of instrumental music. Just ns in_listening to a story, the child
needs to look into the face of the one who is singing.
Listening to .instrumental music: We have often offended in tho
" use of the pifino in the kindergarten. We have used it so constantly
' ‘«in some kindergartens that we have dulled the child’s faculty for
listening to piano music in any intelligent way. An example of thig
.18 the stereotyped “quiet” music at the beginning of every circle
% and during rest periods, . ‘ '

o %
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Another abuse of Instrumental music has Leen the use of great
music, such as Handel's Largo, for speh an inappropriate activity
as playing giants.  The opposite extreme of playing ragtime for
marching and other types of music-hall music is still anether abuse.
We should not take music out of it= original setting and adapt it for
various uses in the kindergarten for which it was never intended.
The noble strains of such music as the Largo should never be broken
up and mutilated to provide a rhythm-for kindergarten activities,
On the other hand, muﬂc-lml{ music can never be anything but
vulgar, no matter how skillfully played, and such an atmosphere
sl\ouIQd never invade a kindergarten.  Schubert’s Muarche Militaire,
Gounod’s Funeral March of a Muarionette. Sehumanu’s Wild Rider
and Soldier's Maveh are examples of classic musie which are simple
i character and so suitable for kindergarten use.  The character ¢f
all the instrumental music in the kindergarten, even if the cluldren
are responding to it by activity, has a subeonscious effect. and il
wisely selected helps in musical appl«mtmn i

Certain striking type€ of music may occasionally be associated
wyh the ideas of the curriculum, as, Stille Nacht, played or sung
at Christiuas time; patriotic airs of other nations” played at Wash-
ington’s Birthday ; and parts of Mendelssohn’s Spring Song and

“Grieg's To Spring, played in the springtime.

At the end of the year, the children may classify in a simple way

songs and m.snumon(al miusic ax: Lullabies; music for dancing, °
‘church music or organ musie, soldier music,

New music with these charncteristics may be plaved to the chillren,
and they may tell to what zroup each selection belongs.

Yo create social feeling.—The social element in group singing is
one of the chief ¥alues in nusie.  This element is the basis for the
recent development of community singing all over the country. Tho
sharing by the whole group of a common experience is the reasgn
that the kindergarten teacher plays with the children and sings with
them. Many music supervisors say that the teacher should never

Sing with the childeen. The reason that they make-this prescription

i« that the children are made too dependent on the teacher's singing,
and that her voice overwhelms their lighter voices. Morcover, if
the teacher constantly sings with the childven, she can not hear
the’ soparn& voices and so can not test each child’s abllltv to sing n
melody corrcctl) .
While it is trud that there are some legsons when the teacher

‘<hanld listen to the children's voices, we should distinguish betweon,

the times when technique is- being )mpm\'od and when nwsie 1s
being .used. to voice a social cwpenence, as in a grectmg soung or [

a~
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)
song that expresses patriotic feeling. The teacher is then identified
with the group. )

To make subjeat matter more vividand interesting.—There ave
certain phases of subject matter which can best be presented throngh
sound. Pictures sake direct and tangible appeal to the child, but
it is move often an intellectunl rather than an emotional appm] It
one wished to awaken the emotion of reverence, the singing or pl.ny-'
ing Stille Nacht to the children would create the proper atmosphere
for showing the Christmas pictures.

Certain 1doas are betfer represented by =ound than in any other.
way, as the elang of the blacksmith's hammer or the sound of church

~Dells. This lund of musical characterization has a very close relation-
ship to musical appreciation,

METHOD IN RELATION TO SPECIFIC AIMS.

To establish a light head toné of pleasing quality>—1. To secure
gouod tone preduction: BBy pitching songs so that the children shall
not sing below b (the first space) nor above G (space above fifth
line). © :

By not allowing children to sing with loud voices in group singing.

By encouraging much individual singing, so that the child may
hear (he quality of his own voice.

By listening to the teachers voice as n model and to kindergarien
children who sing with pure tone.

2. To secure smooth connected singing of phrases: Breath control
is an 1mp0rt’mt element in tone plmluctwn and the habit of sinooth,
Iggato singing should be established from the first as well as pure
tone. Do not teach songs which are naturally rhythmie, as Jack
“and Jill or Here’s a Ball for Baby, until the habit of singing legato
is established. We should teach short songs and through imitation of
the teacher encourage the singing of a fairly long phrase on one

breath, as Our Goodmorning We will Say. The children ean be led

to do this intelligently by saving the phrasé, as one would talk the
wheole sentence, smoothly. net in broken phrases. -
All songs should be sung quite’slowly at first. We #xpect the
children to master words, rhythm, and ielody too quickly. When
this is done, during the first wecks of school, one will always hear.
some clrildren drawling out the song after all the others have finished.-
-Mother Goose rhvmes angdl Finger Plavs may well be spoken at the
bommnng of the year and not sung.  If they ave said expressively
-and in a flexible qpeqkmg voice, they are just as interesting as when

sung.  Instrumental'music may: accompany.the dmmauzatmn of the

‘Mother Goose rhy mes,

4
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Children should not sing while playing active games. Usually -

In games like The Farmer in the Dell and ]tl\klt Itasket, where
the children are pacing around slowly, action would not interfere
with breath control. Care should be taken, however, not to have
this singing degenerate into the poor tone quality heard at children’s
parties or in games played on the street.

To develop the child's gense of rhythm —1. Rhythmic vesponse of
the bedy to instrumental music, as marching, sklppmg, runnng, ete.

Music follows child’s aetivity.

Child responds to a rhythm set by music.

Child responds to new music with the right activity, recognizing
music to which one can skip.run. ete.

Child responds to characteristic music in appropriate ways: For
instance, in Ladita, the slow measnred character of the first measures
is followed by a very lively rhythm. The children may suggest
tramping, walking (nmnm] circle or into center and out) to the
fipst part of the music: then they may jig in place or twirl around
to the second part of the music.

2, Keeping time with hands and instruments, ete,

Clapping the rhythm of songs. >

Clapping to different tenpos ag, 174 time, waltz time, etc.

Keeping time with mnsic .ul\s(.‘\\ m (.l.\ppmﬂ

Inventing rhyvthms with musie sticks,

Keeping time in a band with triangles, drums, tambourines, etc.,
a1 instruments together.

Groups of instruments following the leader.

])Jbtmg_,nhlung light and heavy instruments for characteristic
music as in response td the music of Ladita, beating drums and

tambourines for the light part.

To lead the clild to think and roice oridinal nulodns and to repro-
duce other melodies—1. Testing voices: During the first weecks of
school the children’s voices should be tested and the children classi-> .
fied in three groups according to their ability to match tones.
Group 1 is composed of children who cun carry simple meledies cor-
rectly; Group 1I of children whd ean'sing parts of a melody, but
who have too limited a range to reach the high Hotes; Grodp I1I is -
made up of monotones. - .« .

2. Mutching tones: A child’s inability to sing a‘melody is in
nlmost every case not a physical defect, but an mnbmty to hear the
different tones that make up the melody, To sing a song correctly,

o child has not only to hear and pxoduce var iations4n )xtch, but.
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also to master the rhythm and the words and associste the words
Avith the tones.

While it is best to begin w ith simple u)ngs and then proceed to
analysis as described later, some tone work is necegsar v with the chil-
drent who havea limited range of only a few notes. It is better to do
this work in_small groups, altheugh occasionally if is an interesting
exercise for the whole kindergarten, and the correct reproduction of
tone by the childien who can sing helps the other children to hear
tones more clearly, because they ave uttered in the satue medivu, «
little child’s voice.  The piano and the teacher's voice may also he
weed as models. The sound of the plano is clearer and more incisive,
bt the Guality of the teacher's voice is more like the tone that the
child is to make.  Of conrse; when the problem is to link word with
tone, sifiging is a better model. . L

Theve ave nuny suggestions, for tone- prmh'u-tion m songs and

e« . stories, for mstance : :
S The bah\' S (lum;\‘t ™ toot toot tool toet toe.”
This little plg cried, “ e w ee wee " (high tone).,
Intonipg the three bears™ complaint, * Who's heen tasting my

) sonp 477 10 three intervals, , a a
Bird calls. Bells. ! ’ '
Family song, = This is the mother, this is the father,” ote., to t(nm-s
o1 the seale. T

yis a good plan to have small groups of children sing almlml the
piano where the children juay hear the melody cler arly.

S Monotones: Niich individual work should be done with tlm

. monotones; if possible in a room where other ¢hildren are not present.
Let the child begin by making his own tone first, as “Too-tpo."”

: l (Baby's trumpet.)  Then let the t teachgy imitate.  See if, through

nnu(rumtlon, he can not blow a little trumpet faraway. Light and

snmll tone usually means high tone to a child.  Entourage the ‘child

l.hmu;:h imitation to make higher tones, andle approve any change

a five engine, the imitation of sWeeping up the scale sometimes helps
nise the tone when a child can'not sing scparate intervals of the scale.

The teacher should be careful that the monotones do' not Sing
low:ler than the children who carry the melody. They must be hélped
to listen to mnelody while singing with the other children.

_wsougs taught to-the clu]dron. and thesé of the very simplest character,
Often & pnrt of the song, complete in.itself, may, be nsod as, Good-
bve to \ou,, Good-bye, Good-bye= (In b[nld Land in Song and

. feom’ one_pitch, however slight. - If the child has heard the siven of

i Songs: In the ﬁrst few weeks of school there should be very fow .

. g
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We have been acenstomed to emphasize group singing in the
kindergarten hecanse of the social nature of the exereise rand, -
canse the snhject matter of the song is of interest to the group. We
have too often heen unaware of the had habits established by much
of this kind of singing at the beginning of the year. When we
acenstom onrselves to listen to the indivignals in a @roup, we.Shall
find that some of the childven have a range of anly a few notes be-
canse they do not hear the other tones, When they sing alone, it is
a little crooning. sing-~ong melody.  When theyv cons 'l.mtl\ sing in
this way against pimmo music or against the toacher's voice, they-are
aetting blurred nn])rossmn\ of sound; therefore there should bs -
very little gropp singing at first. We have not had -opm.gl\ indi-
vidnak singing at the beginning of the vear. If there is the right
nlnmsphmo in the knnlm;zallvn. angl children-are made to feel that
every attempt ¢o sing is accepgable, self-conscionsness should not
develop in most cases, , : '

From the individual singing witl d(‘\'('lnp spontancons little melo-
dies.  We g not hegin teashing deawing by setting up onr own per-
fect copy. expecting the children to reproduce it.  We encomngy, -
children to work freely and imaginatively. and gradually to approxi-
mate more conscions resilts. Why shou}d we not do this in music?

Let the children sing theip bwa little melodies to such phrases as~ ¢
“Good-nknning to _\"(m." and = T am here" in answer o the roll call,

I have heard children invent spring songs angd fall songs on the spue -
- of the moment, when th'«t tvpe of song was called far and other

claldren were singing nwnmn/o(l songs. The “invented ™ song was
usually in the form of p ree n.\tno One d: ay I heard a boy lnm.c ,
“away from the tune of the Mulberry Bush do which the children /

were singing the kind of work they were doing, and invent a musical
form for the vacupm eleaner;, beeanse the umw ieldy name presented.

a problem i vhythm.  The basis for a child's hearing of other peo-.

p]c-q tunes is his learning to heay his own simple tunes.  This rather

“yecidental ™ type of smmunr tunes should be dowl‘i;pod into the

ability to niake little tunes to sue h phrakes G538

™

Ilvwh my bahy, © Duan, dume dum, = Up,oup in the sky
Go 1o sleely Heatv oy litdeThrum, Tl dittle birds 1y,

‘Of (‘04! e the teacher will have to Lelp the child at first by rve-#
(-mdmg the melody and reprogyeingiit with voice ot piano. Those
of us who are familiar with Mr. Cady’s work know what definite and
valuable  results mhy he* attained in this creative work with little

_children. ' . )
h With the second and third group, then we should have much indi-
. vidual smguw befous we tcudn any but the simplest songs. Very :
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" of chxldren who can carry the melody may often sing the song to -

‘voicing melody, algne or in concert. A new interest in music that is

“phrases. Breath control galned through correct phrasing. Ability

. .

*
few songs should be sung by the whole kindergarten, and little groups

the rest of the children. The teacher Miould extract the difficult
phrases as “ Good Morning, Dear Children,” in the Hifl songbook,
and have the children répeat through nmtanon Of course the song
is always sung to the children first as a whole and in relation to u
sxtuauon The drill aspect should now; come first,

ATTAINMENTS. o ‘

' Attitudes, interests, tastes: Interest in listening to music and in

on a higher plane than that which the av ernge child has heard before
coming to school.
Habits, skills: Clear, light-tone productlon Connected singing of

to change the pitch of a me]ody which"the child himself has begun
in too low a key.
Knowledge, mformahon Abl]ll) to respond to, new rhy thms in
characteristic ways; to distinguish characteristic motives,
Power to singe alone a few simple songs,

o AT - N =
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UST OF SONGS FOR THE KINDERGARTEN.

This list of songs is merel¥ suggestive; there are other songs and
other songbooks which are appropriate for use in the kindergarten.
The attemnpt has been made to grade the songs according to their
difficulty. Those listed * 1" ave the simple type of song that most
5-year-old children can sing. The songs under “2” are more diffi--
~cult and would be suited to the ability of musical children and chil-
. dren who 1emain in the kindergarten for two or three years. The
songs listed under * 37" are to be sung to the'children by the teacher,
just as stories are told to them by-the teacher.
" It is hoped that this classification of songg will help teachers to  *
choose songs which are suited to the musienl ability of the group
and songs which are good from a musical standpoint.

Introductory Songs.

1. Boaf Song No. 1. Cady: Music Education. 21 Book. Chieago, Clayton F.
»

a Suniny/ p. 49, °
2. See Saw No. 150 Cady : Music Edueation. 23 Book. Clieago, Clayton F.
Summy. p. 50. : .

= 8..Dully Dear No, 9. Cady: Music Education. 24 Book. Chicago, Clayton F.
Summy. p. 49,

5 «© : Fall Songs, 1.

1. Falling Leaves. Danp: First-Year Music, New York, Awmerican Book Co.
M 3 .
p. 5.
. Hallowe'en.. Dann: First-Year Musie. New York, American Book Co. p. 75.
3. The Leaves Come DPattering Down. No. 25, Cady: Music Education. 24
Book. Chlcago, Clayton I, Summy. p. 20. .

§

(&

. Fall Songs, 2. .

1. Rong ot the Seasons, Bentley: Song I'rimer. Tenchers' Ed. New York,
A. 8. Barnes Co. p. 17,

2. Come, Shake the Apple Tree. Smith: Modern Music Serles Primer. Book L
New York, Silver Burdette Co. p. 18., . .

3. Nature's Good-night. HIil* Song Storles for the Kindergarten. Chicugo,

, Clayton F, Summy. p. 2% ’ T ‘
(4 R

! Lultabies. . = ¢

i

Hush ! My Baby, Go to Steep. (Key.of A,'notes A and E.)

1, .. Lo .
2 Crndle Soug. Bentley: Song Primer. Teachers’ Ed. ‘New York, A. 8 P
- Barnes Co,-. p. 16, o . i - | o 9
~ st 5
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8. Sleep. Baby, Sleep. No, 53. Cudy Musle Education, '>d Book. Clilcago,
Clayton F. Sunnny. - p. 62.

8. At Night. Tomlins: Souvenir Song Book. London, H. \& (vray Co., Agenta
for Novelle, p. 93. - R

The Family.,

1. The l"nmlly Jeukq and Walker: Son,s and Games for Little Onea Chicago,
Oliver Ditson Co. p. 97. )

2. Baby Dear.« Rley and Gayuor: Lilts and Lyrics.” Chicago, Clayten T
/Summy. p. 56.
4 Greeting,

1. Tencher calls the child's name to two tones of the scale. The clijld answers,
*“1 am here.”
2. Good-moming Song. Dann: First Tear Music. New York, American Buok
Co p T3 )
Good-morning to AN. Hiil; Song Stories for the Kindergarten. Chic\ga
Clayton F. Summy. p. 3.
i (Teacher siugs cbild’s name; child answers. ' Children sdn" cach other's nanes, )

e

Thanksgiving Songs, Secular.

1. Turkey Time. Dann: First Year Music. New York, Amerlcan Buok Co.

p. 6. .
2. Thanksgiving Song. (TFirst ha’lt of it.}) Jones-Barbour: Child Land in Souy
- and Rhythm. New York, Arthur Schmidt. p. 28 . g

.

a0 Tharksgicing Songe, !:t’,oligioul ' -

1. Thaoksgiving Song. (Last haif of it.) Jones-Barbour: CHIll Laml I8 Soug
and Rhythm. New York, Arthur Schmidt. p. 28.-

2. Hnrvesting. Smith: Eleanor Smith Music ler‘w. Boole 1. New York.
Awmerican Book Co. p. 27.

.8 Thapksgiving Song. Hill: Soag Stortes for tle Kindorgnrteu Chh AR,

8 Clayton F. Summny, p. 27. . S “

- . . Winter Songs.
1. Winter Time. Dann: First chr Music \'ew York, Amerlcan Book Co.
- p
2. thtbe Snow Fiakes. Jtmeg-Barhour. Child Laad in Soug awl Rh)lhm -Now
h .YorR, Arthur Schmidt. p. 11.
:» - & Ssoew Flakes., Rlley and Gnynor: Songs ot’ the Child World, \o 1 Chi(ago.
B Jobn Church Co. p. 71 .

SN 1
Pl

T

Jack Froat.Songs.

" 1. Jack Frost.' Menn: First Year Music. New York, American Book Co. p. 76.
.2. Jack Frost. Bentley: Soug Primer. Tenchers' Ed. New York, A. 8. Barnes
: ». -Co.. p. 88~ -

. & Tiagling. Omdy: Music Edwcation, 2d Book. Chicage, Clayt‘- F. Sumv .
P 570
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. LIST OF SONGS FOR THR KINDERGARTEN. 1
Christmas Bongs, Secular.

1. Christmas Day. Dann: Mrst le-lr Musle. New York, Ameriean Buuk Co.
| K

2. Santa Claus. Bentley: Song Primer. Teachers' Bd. New-York, A. S. Burues -
Co. p. 28.-

3. The Christmas Tree (Father (‘Inmum) Smith: Modern Music Serics.

< Book 1. New York, Silver Burdette Co. p. 106.

Y Christings Tree Songs.
1. Tannenhaum. Whitehead: Folk Songs awt Other Sunzs for Children. Chl-
cago, Oliver Ditson Co.
o Around the Christmas Tree. Riley and Gaynor: llll* and Lyrics. ('!ncugo,
Clayton F. Summy. p. 6.
3. A Wonderful Tree. Jenks sl Walker @ Songs and Games Tor Little Ones,
* ' Chieagn, Oliver Ditson Cu. p..70.

Christmas Sunge, Reli,qim\u.
1. The First Christmas. Jenks and Walker: Sougs and Games for the Little -
Ones.  Chicago. Wliver Ditson Co. p. 26,
2 Martin Lather Cradle Hymn, “Away in 8 Manger.”
2. Christmas Carol.  Liley nnd Guynor: Songs of the Child World, Nu. 1.
Chieago, Joha Church Co. p. 20, '

s. Holy Night. Sitent Night,

Palrintic Songs, R

1. Our Fligz. Jones.Barbour: Child Land In Song and Rhythm. New York,
Arthur Scbmidt. p. 22.
o Awerica. Dann: First Year Musie. New York, American Book Co. p. 7.
5. Star-Spangled Banner.
-

The Clock.

1. Tick-tock. Dann: First Year Music. New York. American Book Co. p. a8,
o Tlek-tock.,  Nebllinger: Small Sougs for Small Singers.  New York, Q.
Schirmer. p. Sk

The Moon,
1. ‘Che Moon Man, Jounes-Barbour: Child Land !n Soug and Rhythwm. New
York, Arthur Schmidt. p. 12
2. The Moon and I. Daun: First Year Music, New York, Ameﬁmn Baook Co.
p. 51. )
2 Moon.Song. Hill: Sung Stories for lhe Kindergarten. Chlcage, Clayton ¥,
Suwmy. p. ot : .
' The Stars. '

1. 'lhe Star. Junos Barbour:; Child Laund tn Sm\j and Rhythm New York,.

© ' Arthur Schmidt. P 12 toel . -

2. Twinkle- Twinkle Little Star._ Elliott: Motler Goose Melodics, New York,
- McLaughlin Bros, . T 5 .
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8 When the Littie Chfldren Sleep. Thirty Songs for Children. Chlcago,
Oliver Ditson Co. p. 38.

8 Every Night. Tomlns: Souvenir Song Book. London, H, W. Qray Co,
Agents for Novelle, p. 7. e

The Sun.

1. Good-morning to the Sun., . Jones-Barbour: Child Land in Song and Rhythm,
New York, Arthur Schmidt. p. 4.

2. Sunshine. Bentley: Plny Songs. New York, A, S, Barnes Co, p. 42

3. God's Love. Hill: Song Storfes for the Kindergavten, Chictgo, Clayiéh I,
Summy,

Moyning and Night.

1. Good-mdrning Song. Hill: Soifg Stories for the Kindergnvten,  Chicigo,
Clayton F. Summy. p. 5.

2. Day and Night.  Bentley : Snn;: Primer, Teachers' Ld. .\'v\x York, A, S.
Barnes Co. p. 43,

2. Wee Willfe Winkie. Crownlushield: Mother Gooze Songs for Little Ones.
Springfield, Mass, Mitton Brudley Co.

3, Lullaby by Brabms. (Little Dust Man.) Hill: Song Stories for the Kinder-

) gniten. Chicago, Clayton I, Summy. p. 0. V

‘3. Cradle Song. Whitebead : Folk Songs und Other Songs for Children. Chi- i

cago, Olfver Ditson Co. p. 209.

]
Kpring, the Scuson.

.].. Cucloo, Cuckoo Calls from the Wood. No. 49. Cady: Music Edueation. 24

Book. Chicago, Clayton F. Sununy. p. 60.
2, Spring is Coming. Swmith: Modern Music' Series Primer. Rook 1. New
York, Stiver Burdette Co. p. 82.

- 3. 1t Is Spring.  Knowlton: Nuture Songs for Children. Springfield, Mass,,

Mitton Bradley Co. p. 84.

Bpring, the Ruain.

I 1. Ratndrops. Dann: First Year Music. New York, Amerfcan Bbok Co. p. 81,

. The Rhiny Day. Neldlinger: Small Songs for Small Singers. New York,
G. Schirmer. p. 4 .

;!\ Weather Song. Jenks and Walker: Songs and Games for Little Ones. Chi-

cogo, Ollver Ditson Co. p. 22.

b . ) ~ 8pring, the Wind.

1. Wihd Song No. 16. Cady: Muslc Education. *2d Book. Chicago, Clayton

& Suamny, . p. 61, )

Song No, 17. Cady: Muslc Education, ~2d Book. Chicago, Clayton I,

Summy. p. 61,

id. Bentley Song l'umel. Teachers' Ed. New 1ork A. S. Barnes

Co.

\\'ho Hus Seeu the Wind? Bentley: Song Primer. ’rcnchcrs' Ed. New

.-+ York, A.-S. Barnes Co.' p. 81.

3 Kite Time. ‘Knowlton : Nature Songs for Chlldlem Sprlngﬂcld, mu‘.'\m-

= v ton BumeyoCo p. 76 » 3

Cin e
o~ .
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Spring, lhc'Birds.

1. Al the Birds Bave Come Again. Jenks and Walker: Songs and Games for
Little Ones. Chiengo, Oliver Ditson Co. p. 28,

1. Kobin Redbreast, Jones-Barbour: Child Land in Seng and Rhytbhm, New
York, Arthur Schmidt, p. 13, !

2 'I'l{q Blnebird. Neidlinger: Smail Songs for Small Ringers. New York, G.
Schirmer, p. 30.

2oThe Robin,  Welles: Sengs about Birds,  Chiengo, Ao W, Mumford, p. 7.

3. The Robin's Song. Neidlinger: Small Songs for Small Singers.  New York,
G, Schirwer. p. 17, 0 : ’

3. What Robin Teld. Knowltop: Nature Sengs for Children,  Springfield,
Mass, Milton Bradley Co. . 38

3 The Nest. Riley and (:uyiu-r: Sungs of the Child Worlds Ne. 1. Chicago,
John Churel Co, p. 10,

Spring, Beos-and Bullorflics,
1. May. Swith: Fleanor Smith Musie Course, ook 1. New York, American
Book Co. p. 31,
o Rutterflies Are Flying, Bentley: Play Songs. New York, A, S, Barnes Co.
N 4 .
Npring, the Garden,

1. Mary, Mary, Quite Coutrary.  Schaeffev: Thirty-six Kongs for Children, *

New York, MeLaughlin Lros,
2. lis First Bougquet.  Poulsson and Smith: Kongs of a Little Child’s Day.
Springfichd, Mass, Milton Bradley Co. p. 11 )

rd
Spriivg, the Flmeers,

1. Butterenps.,  JoneseBavbour: Child Land in Souk and Rhythm. | New York,
Arthar Schmidf}y p. T )
1. Daisies:  Jones-Barbour: Clild Tand In Song snd Rhythin.  New York,
Arthur Schmidt.y p. 6
.2, Little Pussy Willow. Dunn: First Year Music. New York, American_Book
Co. 1. 38, N s
: ! . Eaxter:

1. Bunny. Neldlinger: .*mll Songs for Small Singers. New York, G. Schirmer.
. 18.
1. I.Htro Yellowbead. Nebdlinger: Suall Songs for Small Singers. New York,
. G. Schlrm‘&‘.‘ p. 53. _

9 Noture's Easter Story. Hill: Song Sto.les for the Kindcrghavten. Chieago,
Clayton F. Summy, p. 87.

% Kasfer Volces. Smith: Eleanor Smith Music Course, DBook 1. New York,
American Book Co. p-28.

\ .

May. . ¢

1. May, Jones-Barbour: Child Land in Song and Rhythw, New York, Arthur
Scbmidt. p. 8 - .

Jet +
B
R P
e b Y

Boston, T, ¢ Birchard Co. po 90 Or Eliott: Mother Geose Melodies.
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2. Chorus of “May.” _}(powlton: Nature Songs for Children. Springficld,
Masgs., Milton Bradley Co. p. 15.! .

3. Come Lassie and Lad. Whitehead: Folk Songs and Otber Sungs for Chil-
dren. Chicago, Oltver Ditson Co. p 2 <

Hymns,

1. Morning Hymn. Jenks and Walker: Songs and Games for Little Ones.
Chicago, Oliver Ditson Co. p. 7.

2. Thanks for Daily Blessings. Hill: Song Stories for the Kindergarten. Chi-
cago, Clayton F. Summy. p. 17.

3 God's Work. Hill: Song Stories for the Kindergarten. Chicago, Clayton
F. Summy. p. 7L
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