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~ 'STATUS OF GERTAIN SOCIAL STUDIES IN HIGH
: - - §CHOOLS. '

CoNTENTS.—]. Genmlpmgl_'ess. 1L. Civies. II1. Economics. IV, Sociology. V. Miscellaneous conrses,
. \J. Currentevents. V1L. Conclusion.

A boy hurrying home from school about 5 o'clock was met by a man
who stopped him, so the story gocs, to inquire the cause of his late
hours at school. He replied that he had been kept after school to
“learn civics. *‘ What is that " he Wwas asked. “Oh, it is somethin

in & book at school,” he replied. ‘Do we have civics outside of
school 7"’ 'was the query. * 1 don’t think so, Mister, unless I should
take the book home, and you bet I won't. do that,” responded the boy.
Many teachers to-day do not remember with pleasure the courses
in “civil government”” which they were required.to study in earlier
days. Now, in the interests and activities of high-school students
studying the newer type of Civics and economics and the recently -
introduced subject of sociology, a marked contrast is to be observed. © -
Students find in these subjects material of absorbing interest, and,
best of all, they are discovering that * civics " exists ** outside of school .
and outside of the textbook." b ~
During late years an increasing number of leaders ‘in high-school
work heve turned their attention to the development of the social
studies.  For the past five yedrs there has been noticeable progress:
.In 19i9 the Bureau.of Education conducted a preliminary inquiry
to discover the status, at that time, of the social studiés’ in the cur-

ricula of the high schools of the United States ; and in January, 1922,

& more thorough inquiry was addressed to the 13,000 largest high :
schools of the country, including all the four-year high schools and
some of the large two and three year schools. More than 6,600

regorts were received. The important facts revealed by these .

reporty are here set forth. They support the belief that encoaraging

progress has been made. ) ’
~ For many years the subject of civil government, or civics, has
been taught in the elementary and high schools. Formerly, however,

it dealt largely with the lifeless machinery of government. It de-

scribed the legislative, judicial, and administrative functions of the
municipality, the State, and the Federal Govergment; it was unre-
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2 CERTAIN SOCIAL STURIES /I_N HIGH SCHOOLS.

* lated to the activities and problems of life; it was formal; it Was unin-
spiring. When, later, economics was introduced into the high-school
curriculum, tkis subject,. too, had similar weaknesses. It dealt
almost entirely with economic theory, covering briefly such subjects
as wealth, value, price, capital, rent, money, interest, Yaxation, and
banking. ¢ )

Recently important changes have develeped in the treatment of
civics and economics. , These courses in many schools now deal with
the problems of poverty, crime, and disease as they are related to the
state, to the family, gnd to industry; and they have beon expanded,
in some instances, to include a consideration of the anthropological
and biological bases of our present intricate civilization. In addi
tion, a new subject has been introduced —sociology —which deals
wholly with the newer kind of subject matter.

1n dealing with the reports of these 6,600 high schools a distinction

will be made between thesc two types of social studies.
’
+ 1. GENERAL PROGRESS.

The replies gthe earlier inquiry showed that 95 per cent of the
schouls reporting offered courses in civics, but that s majority of these
courses wete of the old fype, dealing primarily with the machinery
of government. About 36 per cent of these schools were giving
courses in economics. Schools teaching the modern type of civics,
economics, or sociology, or a combjnation of such courses. comprised-
48 per cent of the total number of schools reporting.

There were 6,624 schools replying to the questionnaire covering
the school year 1921-22. The replies show in what respects progress
has been made during the three years since the former investigation.
Although, for some reason difficult to discover, there was a decrease
from 95 to 88 per cent in the number of schools offering courses in
civics, there was an increase of over 75 per cent in the number of
schools teaching the modern type of civics, a slight increase in schools
teaching economics, and a marked increase in schools offering courses
in sociology. It is possible that the decrease in the number of schools
giving courses in civics is due to the substitution of sociology and
economics for this subject. The proportion of schools teaching one
or more courses of the modern type of social science increased from

* 48 per cent in 1918-19 to 72 per cent in 1921-22. This increase i
especially significant for the reason that, in the second study, it was

~ necessasy that a course, to be considered “modern,”’ measure up {0
somewhat Higher standards than those required in the first “study.
lncreased attention to “current events” is also shown; this is not
so encouraging, as will be discussed later. The following table shows
the principal facts revealed by the two studies:
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TasiLe 1.—Percentage of high schools ,an«&ﬁng questionnares which offered various
' woaral studies for the ycars 1918-19 and 1921-22.

s »,

wis-19 | 1021-22

' (5,054 (6,024
Subjects. e schools | schools

reparting). | reporting).

—————— - = S O o

M Peroewt. | Percens.
Cigies. oo e 5 8
Modern cavies............ P . 3%

- Economics. . ... .. . X 3 o
Modern economics. ... B U 2RI T %
Socdology.......... (JO000600000000006000000aPEEABEEE 000 5to8 25
Other social SCICDOH COUTSOS. ............. 2
Schools teaching one or more modern courses................. I o]

2w Current events b B

.

One. question asked was as follows: “Which of the above-

uamed course$ not taught now are you planning to introduce next se-
mester or next year?”” The answers suggest that the growth of the .
social studies in the secondary schools of the country will continue. Vv
A considerable number of schools not now teaching civics plan to do.so
“next semester or next year”’ (the last half of 1921-22.0r duriyg the
P school year 1922-23). Many more planned to introduce sociology-
The number of schools not teaching the various social studies but
planning to introduce them in the near future were as follows: Eco-
nomics, 624; sociology, 575; civies, 276: “current events,” 76: .mis-
cellancous courses, 73. . : ‘

It will be interesting to.observe what proportions of all students
enrolled at the time of the inquiry wereo studying the various social
sciences.  The following table sets forth this information:

TasLe 2.— Rdation -oj catimated ! cnrollments for yarious social ics for the year .
1921-22 (o total enrollment (1,183,058) tn 6,614 highschools. "~
' e v
. Number of | Percen
. Eubjects. . enrotl- of total

metits. |goroliment. -

....................... M, 419 ]

- 219, 880 19

65, 080 c 8

d .| 4,283 4
Bociology............ooiil. oo 37,541 3
Other social-science courses................ .0l o 4,916 1
“Current events"....... T, 401,197 34

3 Q;mumnlgs.wm_. snswered betwsen January to June (inclusive), 1922; the estimated earollmets, Y
The foregoing teble, of course, does not show what proportion of
students 'study the various enumerated_subjects during their four
years of high-school life. It merely gives the proportion so enrolled .
8t & particular time. Presumably if 24 per ¢ent of all students are °
enrolled at a given time in civics, a much larger proportion gtudf
the subject during one or more of the four years. )
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4 CERTAIN SOCIAL STUDIES IN HIGH SCHOOLS. ’

One of the questions bears directlg on this matter: “ Approx-
imately what per cent of those students who enter your school take
* ¢ one or more of the above-named courses?™
Of over 5,545 schools answering, 2,809 indicate that 91 to 100 per
cent of students entering take one or more of*the social studies. Ih
over 4,100 schools, more than half of the students entering study
one or more of these courses. .
The following question also was asked: " Approximately what per
cent of those wh(x are graduated take one or more of these subjects?”
Of the 5,572 schools answering this question, a still larger pro-
portion, 4,674 of the 5,572, indicate that 91 to 100 per cent of those
who are graduated study one or more of the social subjects, and
5,185 of the schools state that over half of those graduated study one
or more of these courses.
~ If a larger proportion of the schools reporting were oﬂ'ermg lhe
modern type of social-science course, these figures would répresent
a more encouraging situation..
It has been observed that some parts of the country are more
progressive in the development of social sciences than others. The
*following table will be of interest in this connection:

TAm.s 3.—Per centof schools replying which offer one or more social studies of ()u mod(rn
Aype, by sections of the country.

. -

: ' odmn;gl
Sections. schoollro Nm(l:' Per oont_

( o modamn

type.
1,181, 806 LB
West N Ounu.l Bulao 1,38 1,000 | - hJ
. uoumun tates. 3., 090 36 x
@7 . 1 3
BalNutthntnlBuw 1,849 | ¢ - 1,288 »
New E; 398 0 “
South Al uem 452 287 2

East South Central States m 163 |,

WntsouthOlntnlsm » an [ ]

The graph on the opposite page shows the relauvo standmg ‘of
the various States, in respect to the proportion of’ schools reporting,
wlnch offer one or more studies of the modern type.’
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.. 6 CERTAIN SOGIAL STUDIES IN HIGH SCHOOLS,

It has been suggested that the introduction of courses dealing with
- modern social and economic problems, particylarly with questions of
income, wages, strikes, and similar subjects, would be dangerous and
cause considerable criticism.  The replies indicate that this is not
the case. :
In response to the question, “ Have you receiv ed any -u('gt\~nw
criticisms of any of these courses from parents or others outside the
“school 1" only 527 out of the 6,624 replving answered “yes,’| and of
this number the majority (340) indicate favorable cniticism.  There
were,in all, only 182 adverse griticisms, and a large pruportmn of these
(69) dealt with technical a¥pects of the course. For igstance, one -
critic believed more time should be given to marketing problems
another that the use of statistics in sociology was a waste of time
one said that economics dealt too much with problems of the city n
comparisor: to rural problems; and another that the daily papers do
not provide mhable material for reference work.
“There are, it will be observed, surprisingly few adverse criticisms
. directed at the policy of lca(‘hmg the social subjects. - The greatest |
¢, number come from Missouri, with a total of 17, wherevthe theory of
evolution is criticized from 10 different sources.. Pennsylvania
citizens come next with,S adverse criticisms, then lows with §
Wisconsin with 7, and Virginia with 7. |
The criticisms referring to objectionable ~u|q~a( matter lm\o been

grouped under the following heads: ¥ -
Character of eriticigma.

. Num
- beer
Objection to theory of OVOIUBION . 4 o e veonernnnnsnnnnnasomeeesranensannnnnns 19
Parents object 1o sex probleme being discussed in sociologe . L Ty 15
Parents consider social studios too “‘advanced .. Lo Ll . T 14
Do, not believe in ** currént events” inschool ..o ool : .
Parents consider courses used illegitimatel ydor propaganda. .. +IT T8
Socialists say teaching unfair. ... ... ... ... ... N 8
Course u‘nplu‘timble % 545 s @ S 06 AN S B i lesre 5 T I LI . . i
Parents confuse sociology and socialism. . ... .. Jieigrarmpiplnympapranysnsns 4
General cnticism of reference matenial . . ... ... o Lol 4
Subject not useful in later life................. S T I e B
Too many frills and fada......................... ... 8 Y € Bt o 8k L 3
Ecoromice too theoretical . . ... oot i i - Buidwspmss $

“Children should be kept in school "” (presumably should not visit political and
80cial INSLItUtIONS). .. . ... .. foss s sz b gLE O s s .3
Criticim of BOCIOIORY TOXL. .. eeuveneinn e e ee et e aee e 2
Ledachildmntwayfromthef&rm....:...,...‘ ............. o e nee B e M1 B 2
‘““ Makes girls politicians". ... ... o oo o s 0 i 2 0 1 B A B 4 0 8 (R ]
Parents ask students to drop course (reason DO AV Yooz s sy 15 = s 2 vin e 1l
Not required by the State, so deemed unnecessary..................... 9 R E ]
Author of text a socialist. ........ e O 5 S 0 e 530 5 7 VY N 5 i IS L 9P 4 o ]
Health work in course cRUCIZOd. . .oveeeieinniiieeicieneioresoscencnnannns p1m gh
Mmutlcturenob)ecttodmmgardmgoomofmawmhmvededmtext........ l

Obpchon todncunon ofmhmmtmodom. 1




CERTAIN SOCIAL STUDIES IN HIGH SLHOOLS, -7
Wy "I CIvies. . -

Ot the 6,621 high schools reporting, 3:797, of S8 per cent, offer
one Or more.gourses i civies. In response to the two questions,
" Does the course deal almost entirely with the machinery of govern-
ment 1"’ (Yes or No); ““ Does it deal with modern socia} and econom:a
problems 1"’ (Yes or No), 3,815 schools indicate ‘that they teach the

“ modern type of ‘course. . -y R

An examination of the texthoeks whish thiese various schools
report using furnishes & check on the above replies.  Of alf tho texts
mentioned, seven, particularly, appear to give'fairly adequate atten-
tiog to modern social and economic¢ problems. The number of
schools using such texts was 3,468; and 2,220 schools used texts
which appear to place unnecessary emphasis upon the machinery of
government to the-exclusion of the somewhat more important subject
matter emphasized in the better texts. Thus approxunately 60 per
cent of the schools reporting use the modern type of text.

In the 5,797 schools which repagt the teaching of civics there are
0.610 different courses taught.. In other words, a fow schools
offer more than one course, doubtless one clementary and one ad-
vanced. Of tAeso 6,610 courses, 5,628 are required.

In what grades is civics taught in most instances? The figures
for the seventh dnd eighth grades are incomplete, inasmuch as only
those seventh and elglﬁth grades are included which are under the
control of junior high schools. Of the total number of courses taught
by schools reporting, 359 are in the seventh and ‘eighth grades,
2,359 1A the ninth and tenth grades, and 3.872 in the eleventh and
twelfth grades- In the two early years.the courses are requiced
m 90 per cent of cases and in the last two years in 83 per cent,

An idea of the relative positions of the various States, so far as
the teaching of civics is concerned, may be gained by comparing
the ratios of enrollments in civics classes in each State to total en-
ollments. Table 4 gives thése ratios. 4t will be seen that New

’bsey appeass to place more emphasis on the teaching of civics
than any other State. The State department of education bf New
Jersey has devoted considerable attention to the development of
this subject. Among the States there is a wide range of variation.

| 24485°—23—2 , -
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8 CERTAIN SOCIAL STUDIES IN HIGH SCHOOLS. . I
] ' : 2

: . . ¢ ¢ [
TaBLE 4.—Relation of enroliments in civice classes,” 1921-22, to tolal enrollments of
. . -schoolereporting, by States. ’

Earoll- 7 Enroll-
Total Total
State. enroll. | mpotin |- Per State. earoll. | mentin | Pe

ment. | o cees | ment,

25,040 | 13,%8( 51 7,498

12574 | 45,98] N ' 694 ;:
7,30 | 2649 38 |
war7| s529] 36 VTS IRE]
8881| 318| 38 1,04 2
4,208 . 14,600 35 420
4528| 43| 32 ros| 2
5613 1,713| 31 201| » |
7.009| 220| 28 L) @
1204 323! 7 13s| s
23| 18} 7 Lad| 1
w77 1543 - @ s 10
5541 | 147 8663 | 18
10,68| 2668| 325 23| 18
3683 | 8607 28 2| 18
msu| 2sa| A | °n
2,308 ss2| /|
mws| 2,88| M 5371] 16
7ms| L] B FT I T
Qew| 18] 2 4ol 1

88| nLm| B L1s| u
ams| o] s 1.
aTe| Ll 22 s@| 9

, 17,254 3e2| 21 23| 8

e8| 3 21 .

. It was found that magazines are used extensively for supple-
mental reading in civics classes.  Supplemental reading, as well
as textbook study, influences the thinking of students; the civics

- class may be the means of introducing the student to a magazine
which he will read systematically in later years. Seventy-seven
different publications -were reported. One magazine was used by
3,930 schools, another by 1,200 schools, 3 other magazines by over

. 1,000 schools, and 11 other publications by over 100 schools each.

It is interesting to note from the table (omitted in this brief report)
"~ that commercial magazines are reported only five times, that tech-
nical journals in the field of political science are mentioned only 13
times, and that various official documents issued by city, State, and
Federal Governments are used by 450 schools. The latter include
the Congressional Record, United States Governmént reports, and
similar documents. : o
To what extent are the high schools of the country using in con-
" nection with civic classes the more liberal and critical journals?
. Assuming that four certain magazines reported may be classified
* under this head, the reports show that they sre used, by the 6,600
schools reporting, a total of only 236 times. ; :

Observations and investigations, conducted by .students under

the direction of teachers, have done a great deal apparently to make

. civics popular. In 1,646 schools there are reported one or more

" kinds of observations and investigations, evidently made outside
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of the school building. This does not mclude activities reported
as “observations and investigdtion,” but which apparently were
carried on inside the classroom with the aid of printed reports.

The. following shows the kmds of agtivities carried on out.snde the
classroom :

- Visits to political institutions, such as coum, city councils, legislatures, post

. offices, and State capitols...... 0008000066000 00BOVEIOOBOBEOIBITOAOOTOA 1, 685
Visita to hospitals and to penal and eleemosynary institutions. ........... vee. 117
Visits to banks, factoriee, stock exchange markets, and other industrial and

“commercial InBttUtiona. ... o ov i 2
Visits to charitable inbtitutions, slums, etc., nnd obeervnuon of milk distribu-

tion and similar civic activities..... 0O0O0C00000 0000 0QEOEA0ABEABOBACBERA0 924
Participation in civic activities, such as planting trees, protecting parke, asdist.

ing in community-service work, and cooperating in making surveys.... 33

The head of the history depa.rtment in the Berkeley (Calif.) High
School, who has charge of the work in civics, writes:

Often the city council, city and county courts, gnd local board of education are
visited. When the Staquegmhmre is in sesgion odr clases visit it and spend a day
there. Clasres have studied. our city very carefully and have worked out plans and_
drawmgs to show an unproved parking system and the ideal civic center. The day
nursery is visited; the provmona for Jarger playgrounds are studied aleo. N

" The civics class in the Wabash (Ind.) ng'h School reports the
following activities: - .

1} A mock national conveimon, with a8 many details observed as pm’ucable

«2) A mock seesion of the United States Senate, each pupxl assuming the nnme ol .
_a Senator, with a debate on the immigration question. .

13) A committee was sent to the courthouse to obeerve the proceedings of the county
council, and a report was presented at the civics class the following day.

(4) A committee was sent to the city council and a similar report was made after-
wards.

(5) A commitjee was sent toa mx]k station to investigate the observance of sanitary
lawe and general cleanliness.

(6) Individuals visited gas, water, and electric- -light planta.

(7) Addresses were made to students by men attending the national political con-
ventions in Chicago and San Francisco. .

The Wadleigh High School, of New York City, reports:

In cognection with community civics the pupils are organized as block captains
under the direction of the Merchants’ Association of New York City. The function of
the block captains js (1) to encourage the observance of the city ordinances in respect
o waste in their own homes; (2) to inspect conditions of pavements, sidewalks, and
‘waste in their own block; (3) and to report them to the merchants’ association, which
works directly with the city deparment concerned in any particular viclation.

Wadleigh High School has organized a civics club, which works in connection with
the Woman's Municipal League of this city.

A group of girls, for the most part from the membership of the civics club, medts
with gimilar groups from the Washington lrvmx and Julia Richman High Schools
at the Woman’s Municipal League 28 a junior auxiliary. These girls have visited
the board of aldermen, the municipal term court, Randalls Island, Blackwells Island;

{




10 CERTAIN SOCIAL STUDIES IN HIGH SCHOOLS. f ‘

etc. Oncea mont.h they meet at the league to discuss topics of mwmt and conduct
such business as comes up. This work they enjoy exceedingly.

The girls later report to the civics club and to their respective classes the activities
ir which they are engaged, so that the entire depwt.ment derives benefit from their
experience.

The superintendent of the Greybull (Wyo ) High School writes:

Visits are made to all pointa of interest; Indian carvings on rocks are studied; old
settlers are questioned regarding eprly conditions; Captain Bonneville’s adventures -
are read; photographs of the public builings, industrial planta overhead bridges,
parkh, paved streets, oil wells and fields are secured, pasted in notebooks, and de-
scriptions written about them. City council and police court are visited. Clase
is organized into Rarliamentary body, constitutions are drawn up and put into practice
. by high-achool council, a student organization.

From the Paso Robles (Cahf) Jumor Union High School comes
the following report: g

The senior boys and girls are making an industrial and occupational survey of this
city to determine for the chief lines of occupation what opportunity for gain and ad-
vancement they offer young people, what numbers they can offer occupation, what
preparation is demanded, what the school contributes w'thia preparation, and what
more the business men think the school could do than it is doing. .

In this survey we have been promised the assistance of the bumnem men and of

. the chamber of commerce.

The Bay Ridge ngh School, of Brooklyn, N. Y., offers a course
_ in-community civics in the ninth grade-in which 1 088 stu.lents were
- lled for 1921-22. Students were asked to inquct a tenement
and ske to what extent. the building laws are observed, to visit a park
and report on the recreational facilities furnished, to obtain prices
of food and clothing, also rent and other family expenses, for the
purpose of compiling a budget. They interviewed women successful
_in various occupations (this is a girls’ high school) for the purpose of
gaining mfonnatxon‘regardmg those vocations. Students, were
delegated to attend meetings of the“board of aldermen and to visit

industrial establishments.

HI. ECONOMICS.

* Of the 6,624 lugh schools reporting, 2,707, or 41 per cent, offer
courses in economics. In response to the questlons “Does the
course deal almost entirely with economic theory?” (Yes or no);
“Does it deal with modern social and economic problems?’ (Yes or
no); 1,919 schools indicate that economics of the modern type i8
presented

An examination of textbooks, used for economics, furnishes addi-
tional evidence that a majority of schools are teaching courses which
deal with the more practicable aspects of\the subject. .Of the various
texts reported, 8 appear to deal largely with modern economic and
social problems; 1,543 schools used such texts. There were only 4

N




CERTAIN. SOCIAL STUDIES IN HIGH SCHOOLS. 11

texts used for economic classes which seem to deal chiefly with eco-

nomic ‘theory; 1,117 schools used these. . Thus it will be obgprved
that about 58 per cent use the modern type of text. b

" It may not be generally supposed that economics is a required

subject in many high schools. Reports show, however, that of the .
3,129 courses offered in 2,707 schools, 1,199 are required.

In what grades are these 3,129 courses taught?. The seventh and
eighth grades are not, as before stated; adequately represented,
inasmuch as informatiort was not obtained regarding such grades
except where they are included in junior high schools. Fourteen
courses in elementary economics, however, are offered in the junior
high schools reporting—170 courses in the ninth and‘tenth grades;
2,924 courses in the two upper grades; and.21 courses for which the
grade was not reported. S

Eight of the 14 courses in the seventh and, eighth gradai are re-
quired, and slightly less than oneshird of those offered in the upper
grades. . , : .

It may be interesting to compare the standing of the various
States on fhe basis of the attention which they give to the teaching
of economics in the bigh school. , Table 5 shows the ratio of the total
enrollment of the schools reporting to the number of students en-

rolled irr the economic classes of those schools. "

- TaBLE 5..—Rdatio'vi o] enrollments in economics classes, in 1921-22, to total enroliments
of schools reporting, by States, .

| - : i
. Enroll- i Enroll-
Total . Total
. P mentsin | Per . | mentsin |- Per
< States. m economics| oent. Btptes. ;:;‘;l.‘ {economios | cant.
claspes. . i clases.
North Dakota.......... 8,258 1,887 20 852 5
lowa.........0.......0 45,908 6,928 13 4,085 5
Arizona 5,037 562 11 6,008 8
Mississipp].. 5,613 518 9 1,686 5
New Hampshir e @l 8 2em| 4
ew (i} X . 4
Hdabo....... 6,779 584 9 810 4
41,208 3,821 9 8 4
Montana 9,059 85 8 07 4
South Dakota, 7,900 016 g 1,381 ¢
Ohlo 0,09 6416 o7 4
West Virginia. .. 9,603 719 7 008 4
Alal 1 % 834 7 80 4
W 2, 168 7 sl 4
Utah, 7,360 57 7 363 3
Kansas. ... 32,32 3,337 7 332 '3
Ar b AT 530 7 174 3.
Oklshoma, . 16,900 1,182 7 1,338 3
Iliinals. ... 84, 5,638 7 ‘451 3
Vermon 4,29 e 6 880 3
W 27,368 1,007 [ 133 3
34,083 2,133 ] [} 1
Peansylvamia 98, 877 8,831 [ 3 1 -
District of Columbia. 4,318 253 [] ol .0
New Jersey........... 25,940 1,434 5
»

(




12 CERTAIN SOCIAL STUDIES IN HIGH SCHOOLS. !

Magazines appear to be used almost as generally by economics
classes as by civics students. Sixteen publications were named by
40 or more schools, the most popular of which was used in 1,363
high schools.

In addition various commercial pablications are reported 210
times. The technical journals in the field of economics are nen-
tioned 46 times, and Government and State publications by 141 .
schools. Three of the more liberal and critical journals appear to
be used in economics classes. They are named 299 times.

Observations and investigations outside the classroom are also car-

ried on in connection with the study of economies, 675 schools reportf -
ing such activities, as follows:

a4
Visits to banks, factories, swck,exchanges ma\rkeu: and other -industrial and

commercial institutions. . ....ccit ittt n2
_.Visits to charitable institutions, slums, etc., and obeervation of milk distribution

and similar civic activities...........coooiiiiiiiiii 209

Visite to hospitals and to penal and eleemosynary institutions.................. 2
Visiis to political institutions, such as courts, city councils, legislatures, post

) oﬂicee,qmtecapxto]s...................................................'. 17

Participation in civie work. .............. (ETTE e eeereeeaeaaaa, 1

‘A teacher of the South Haven (\hch) High School sends the

~ {following list of subjects upon which various mémbers of lier class in

" economics have made reports: Progress of social insurance; the

" slabor problem on the farm; stages in the development of transporta-
tion in the United States; mail-order houses; income tax; attitude
toward protective tariff; is socialism practical; steps in obtaining
patents and copynghts the problem of consolidated schools; plans
for solution of the lmmlgratlon problem; agriculture as a business;
growth of industries; economic progress; wages and industrial .effi-
ciency; and the effect of modern improvements on economic rent of
farm lands. :

“T feel that much greater stress,” this teacher writes, ‘‘should be
placed on the study of economics than heretofore. These social
stiences—economics, soc:ology, and civics—deal with problems and ¢

. conditions which affect every-citizen, and I should place them second
to none.”

In a California high school a careful study of the wage scale of
various labor unions has been made by a group of students; the im-

» migration station at San Francisco has been visited; students have
made visits to banks to collect data for classroom work and a study
of milk distribution has been made From money contnbuted by
students eight different iodicals are received and are given s
special place in the high-$hool library.

According to a report frofn the Wadleigh High School of New York

City, “the students have organized a club, called the ‘Wadeco’ or- I

] y “t
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Wadleigh Economics Club, which meets regularly and has as its
guest some speaker of prominence and importance in the economic

- world.  The club also arranges trips to places of<interest. It also
stimulates interest in tha study of economics b regularly awarding
prizes to the students who write the best essl(;s on & selected col-

lateral subject. The club was, organized in rpsponse to a popular
demand by the students who were completing their co in econ-
omics and desired to continue their interest in the subjecMe club .
" is governed by the students themselves.” : .
Various teachers have requested expressions of opinion from their
students regarding.the practical value of economics. The statements
of studeénts reveal a discriminating consideration of various questions
asked and a fairdegree of frankness. In an examination the follow-
ing question was asked: ‘“Justify the presence of _the subject of
economics as a one-half year subject in our curriculum; or, if you
prefer, tell why it should not be there.” Twe or threé of the most
interesting answers follow: ‘

] \

*I certainly will use the knowledge which I got in economics more t.h}n I ever will
the knowledge which I acquired in geometry. I think the boys are more interested
in econonfics than the girls are. I think they noed this kind of a subject more, not
‘saying that girls don’t need it. I don’t see why it isn’t & whole-year subject, because
I think misch more could be learned in this line." S :

“Economics, I think, is justifiable because we are learning what is going on at the -
present age. If anything is to'be taught, I think that it should be what is going on
in one's own life. "I think that one year would be just the thing, because one could
take his time and get more out of it.” J/

“I think economics should be a year aubject. We have gone over it in & hurry,
{  not taking up things in detail as much aa we should have done.” .
~ “A half year of economics helps the pupil to get acquainted with the business point

of view; it also helps a student fo become a better citizen. We learn the importance

of social aciences, such as econbmics, history, ethics, law, and sociology. Economice
helps you to do things to better society instead of making it worse." -

" In another high school this questiondwas asked: “How does
~ economics rank in value with other subjects that you have studied
- in high school

* The following are a few of the answers:

“I think economics ranks among other subjects that I have studied in high school
8 one of the first. * I have learned a great many things in my economics course that I
think I never would have learned otherwise, They are such things as are essential
to understand our everyday life, both socially and politically,” .
" “The place given to ecopomics would depend on the career one intended to-follow, * .
As my ambition is along-the lines of business administration, eficiency expert, etc.,
I give economics first place in the list of high-school aubjects which I have taken. As
compared to other subjects its value to me was about the same as the required sub-

w‘?éoonomicu is the best subject for the average high-achool pupil therg is. Itis
very far from being “dry’ and it has all the practical problems that come up every day
snd their solution. I will rank it first. We should think of our country and com- .

- - " .
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2
S munity first before ourselves, and that's why I eay economics first. Also it enou.d

bea required subject.’” )
Excerpts from other statements follow ‘ .
\ext to gcomolr} 1 think economics makes you think, but in & more practicaal
way.'

*‘1t stresbes facts which you always knew but did not attempt to analyze.’

“Economics ranks first because it informs us of the laws which negulate human
activities.” '

**Economics ranks about third in value con'xpared with other studiee. English is
the moeumpommt history second, and-economics third."”

*“Thisstudy is eminently pmmml and will certainly be of more value to thé S averge
student than French, Spanish, Latin, or almost any other study.”

S 1V. SOCIOLOGY.

Socxologv is offered in 1 666 schools—over on&quarter of the 6,624
. schools reporﬁ\g In ng.pstance is there more than one course in
sociology offered in a sin® high school.
The subject is reqmred in 611 instances.
In only three junior high ‘schools is sociology talight, and it is found
in the ninth and tenth grades only 79 times. In'1,564 sehools it is
taught in the two upper grades.
All States, except South Carolina, North Cuohna, New Mexico,
Mississippi, and the District of Columbia, have high schools in which
sociology is taught. The relative posmon of the various States in
regard to the teaching of this subject is shown in Table 6.

)

TasLe 6.—Relation of enrollments {n locwlogy claam. n 1921-22, to total enrollments of

schools reporting, by States. . S ,
Enrall- | E
Wyorar | 00O Tota) | Boroll
States. enroll- :ﬁnuin Per . States. enroll. |Mentsin| Per
ology | cent. sociology | et
\ | ments. ments.
classes. i classes. .
L ']
8,258 1,473 18 || Rhode Island.......... 5, 408 R 1
34,683 | 3,151 9 || Connecticut. . .| 21,281 3m| 12
6,779 | 812 9 || Nebraska.... 16,431 251 1
38,781 3,088 P W on.. 27,368 | 1
12,004 930 8 || Keotucky.. 7,182 R2( 1
7,360 553 8 || Colorado. . 17,254 177l
. 9,60 [ 7 (| Nevada. 1.& 131
9,950 650 7 || Michigan, 41, « 44| 1
7,968 520 7 || Indiana. 47,008 206 1
45, 208 2,635 6 || Florida.... 4,793 2|1
&3, 840 4,55 ' . B,457 3| 1
41,208 2,20 Massachusetts 89,731 326| 1
15,878 80 QGeorgia. . ... 10, 608 50 4
96, 877 4,725 Tennessee. ... 10,098 47 B
12,857 . 009 Maine..... 11,995 47 4
25, 40 1,154 Texas. . ... 33,483 07| 4
186, 990 708 Delaware. . 3,330 |V . Bl 4
2,303 91 4 || New York... .| 125,794 85| .4
32,82 1,106 8 || Mississippi..¢... .| 5,618 0| 0
80,105 | 2,253 New Hampshir o 841 o| o
11,524 1 New Mexico.. 0| ¢
4,42 B4 Carolina. . 8, 581 o| ¢
5,037 ] th Carolina......... 4,316 0 *
84, 892 1,088 Dmdctowolumbh o 4,38 0
1,718 3 :
o . fry
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No division of courses according to subject matter taught and *
textbook used is necessary, of course, in a consideration of the relative
value of various courses. In all instances the course deals with
modern economic and social problems. -

* In sociology, outside observations and investigation are also con-
ducted, 421 schools having reported such activities, s follows:

Vieita to charitable institutions, slums, etc., and ohservation of milk distribution

r

and similar civic getivities. . ... ... .. .. L 601
Vieits to ‘banks, factories, stock éxchange, markets, and other industrial and

commercial institutions. ... .................... 10050800000000¢ e 2 104
Visite 16 hoepitals ang- to penal and elcemosynary institutions. . .5 . ............ 64
Visita to political institutions, such as courts, city councils, legislatures, post

offices, and State capitols. . .............. ....... /000000000gE000g000 860500 45

The West Monongah (W. Va.) High Schobol had a class in sociology
which visited the West Virginia State Penitentiary, Oral and written
reports: were .made by the students. A similar visit was made to
the State hospital for the insane, and, at the time of the report,
trips were contemplated to.the cougty jail, to the city jail, and a
miners’ hospital. . -t

The University High School of Oakland, Calif., conducts for its
sociology classes excursions to factories, the State school for the deaf
and ‘bithd, to Americanization classes, public-health centers, and
the Immigration station. The report continues:* -

Practical experience in welfare work is given through organizing the school for aid -

in the unemployment crisis, the social-problems class serving as central committee,
I and through taking part in the activities of the Social Service Club of the school,
A survey of recreational opportunities of the neighborhood has been made. The
specific projects vary from scmester to semester. Conferences and meetings of social
workers are attended and speakers are invited to the classes. .

The Esparto (Calif.) Union High School has a course in rural -
sociology, im which the.following “ projects” have been utilizéd :

(1) Organization of a $1,500 farmers’ cooperative telephone line in the Capay Valley.

12) The staging of the first community Christmas progratn in Esparto.

13) Publicity campaign for the bond issue for a new high achool.

{4) The purchasing, organization, editing, and publishing of the Western Yolo
County commtnity newspaper. -

“It is needless to say that this class does not do all 6f the work
necessary to put over these Rrojects,” the report says. ‘‘However,
the class has realized the needs‘of these things, has worked up the
sentiment for them, and has organized the necessary force to put
the job over in the case where it has been possible to complete the -,
jobs to date. Several of the projects are still being worked upon.””

In addition to the class projects, each student must undertake
some individual project in the community.

L]
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The report gives the following mdlvxdual pmjecs, each of Whl(‘h
apparently has been chosen by one or more students:

1. The grading, leveling. aqd ‘graveling of 3 nnlm of county road. which has I-een
overlooked by the supervisis. )
. 2 The conaohdatwn of two rural school districta, ) .

3. The beautification of the community churchyard.
4. The organizativn of recreation for grammar-school chxldmn in the upper Capay

-

Valley.
5. The installation of a windmill, water tank, and modern toilets i in an clementary
school. o o

6. Allthereet of the clase has chosen to beautify the grounds and orgamm tho playi ing
hclhueo of their rural-achool district.
. The organization of a rural dramatic cluh. ’ o

beveml teachers have submitted statements from bfudenw on the
value of sociology. A student of the Hazleton (Pa) ngh School
writes:

Present-day problema can only be understood through a knowledge of t.he past
history of society, for the past has left indelible imprints upon our modern social life.
# * * Agged with out knowledge. we can offer effective and practicable remedies
for social evils and abusos through scientific inves! g:mon and ohservation. * *'*
We can no longer suffer personal demres to stand in the way of social betterment.
Only through careful study of human heeds and the evils anmng from misdirected
gratification of human wants can tho individual serve sucioty’s truest interests, forget
his own self-desires.'and be of aid w his country by raising, rather than lowering. the
standard of civilization. ]

The principal of the Dalton (Mass.) ngh b(‘hool writes that 75
per cent of the members of his class in sociology consider the subject

to be more valuable to them than other sub]ect,s in the curriculum.
He considers that with sociology, economics, and civics, combined
with geography and history and instruction in Englisk and elementary
mathematics, *“ we may obtain an approach to the ideal curriculum
for purely educational purposes as distinguished from purposes of ,
training.’

The sociology class of this high school “ worked out” the objectives
of education in this order: (a) To obtain a broad outlook, (3) to
learn to do one thing well, (c) to learn to serve mankind. -

The head of the history department of the East Technical High ]
School of Cleveland, Ohio, reports that for his class in.social prob-
lems several -speakers are’called in each year. ‘This year,’ .he-
states, “the following topics have been discussed: The humane
society, coal strike, feeb}e-minded the blind, single ‘tax, and pro-
postional representation.” * He continues: 4

ports are made by students who have visited the school for the deaf, tho hospital
for the insane, the city prison fu.n county jail, city jail, etc. Trips were taken to
the police court, city council, and other places. Reports were made orally on maoy
topica taken from Government bulletins, annual reports of various institutions, news-

paper articles, magazines, etc. Conservation beemed to be the most popular one with

- myotthnpuylll ) .
L o .
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In this school social problems (sociology), economics, and current

history are studied. Various classes were asked to submit anony-

- mously their' opinions regarding the relative value of economics,
sociology, and civies.  Many of these students place sociology * third
only to Enghsh and mathematics,” and now and then one puts
social problems first.  TWo of the many commenw\f«)llmv:

“Sovial problems * * * did more fof.me t mathematicy or n;:y other
subject could. It hirought me face 10 face with the oytaide world and conditions of
meu What should we live for if not to help our fellow neishbors who may ‘he weaker
ihan ourselves? 1t molds into 8 man a moral that he could Dol otherwise get unless
very broad-minded.  And, after all, the moruls are the things that make good men.”

=1 think.by studving social problems, civies, and history we reap more benefit

- from ther after having left achool than we do™from such subjects as advanced mathe-

matice, languages, ete.  They develop our sense of justice, help us to become 1
citizens, and inake us want to help conditions in this country. After baving studied
chapters on-crime, the blind, the deaf, oo immigration, etcs, we come more to realize
our duty to society. "' .

4 V. MISCELLANEOUS COURSES.

In addition to the various courses in civics, ecofiomics, and sociol-
ogy reported, there were 104 miscellincous courses. The names of
these courses, with the number of schools offering éach course, follow:
Aroblems of democracy, 46; social science, 17; general social science,
12; social psychelogy, 7; rural sociology, 5; social ethics, 3; modern
problems, 2; ethics of citizenship, 2. oL
t Although only five courses are reported under the heading of “ rural -
sociology,” there is evidence that an additional number of courses
in this subject were reported under the general fiead of sociology.

Of the 104 pourses, 67 were required?” '

Six of these courses were offered in the seventh and eighth grades
of the junior high school, 21 in the ninth and tenth grades, and 72
in the last two years. ' a c

The character of the textboaks,”used in connection with' some
of these miscellaneous courses, suggests that they might. properly
have been listed as sociology, civics, or economics. On the other
hand, it is possible that less reliance was placed upon a single text-
book, and thwat an-effort was made to deal in a single, course with
various -kinds of problems, sociological, economic, and political,
Using several sources of information instéad of a single text. Thus,
104 schools reporting these miscellaneous courses. use 262 texts. - e

It is possible, also, that dissatisfaction with available texts is
indicated l}y this- situation. There is obvious lack of textbooks
offering an’integrated course covering subject matter in the fields of
econdomics, sociology, and political science. It may be that if an

Kxd

st 8- Moore: **A High Bchool Cours In Soclology.” Educationl Review, LXVII (March, 1919,
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mtroductory text to lhe general field of social science were available,
it would be widely used. - | s N

In the Joliet Township Uil ) Hwh School there is a social science

..course for freshmen-which is prlmanl) ageourse in vocational guidance.

The boys and girls are segregated, the boys using one book and the
girls'another. This course is offered twice a week.

The Wadlelgh High School, of New York City, planned to offer a
course' in elementary law for the first time dunng the_last semester
of 1921-22. The report states: :

Tl; ohject of the coure is to explain the social rights and objigations of modvrn
life; to exph_m the methods and machinery for the administration of justice and the
suppreeeion of crime; to inculcate reapect for tho law and the dficere of the courts upoa
whom falls the burden of interpretation and, enforcement of the law; and, alw, to
provide the students with semo practical legul knowledge which might ennl»lo them
better to fulfil] their uhlxgntmnn and pmloct their rights lx)fh in business and in Aocial
contact.: an

V1, “CURRENT EVENTS.”

In answer to the question, Do you provide lnue for *current
cvents " 5,712 hlgh schools—86 per cent of the total—replied
“ves.” Apparently ‘“current events” is becoming mvroasmgly
pnpular For the year 1918-19, only 70 per cent ro‘nrlod provision

for this subject.

“Current events” is.offered in connection with history more fre- |

‘quently than in connection with- any other subject. The various
subjects and the number of schools which provide for *current
events” in connection with each are as fellows: History, 2,708,
English, 1,374; civics, 1,051; group assembly work, 139; economics,
69; sociology, 28; literary 80('1(‘1 ¥, 25.

The discussion of “current events’’ has been (rmmze(l because it
encourages the superficial consideration of various questions, the
intelligent discussion of ‘which requires a thorough acquaintance
with the facts. As the American Soclologlcal Society suggests,
“The forensic exchange of ignorant opinion should be deprecated
in favn:'ﬁ the acquisition of copious and accurate knowledge.™

It is therefore both important and interesting to observe, if pos
sible, to what extent students in high schools which provide for
discussions of current events are satisfied with erguments
based on superﬁcml reports. Two questions were asked: -“‘ In'general
do the students go to authoritative sources for facts and other re-
liable data?” (Yes or No). “Do they content’ themselves largely
with the exchange of opinion gleaned from newspapers and conver-
sations with persons not well informed ¥’ (Yes or No.) In reports
from 3,021 schools (53 per cent of those offering * current events"),
it is claimed that the students do go to authoritative sources and that
they do not content themselves with the exchange of ignorant

[ J 0 ’ &4
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-» opinion. There were 7‘17 schools which answered '‘yes” to both
questions; that is to say, the students go to authoritative sources
for reliable data, but they also indulge largely in the exchange of
opinion. ~ In the case of 1,124 schools, no claim is made to the use of
) autho{kt\‘t.ive;suumcs for facts and other duta: the students in dis-

cussing™current events” deal with data gleaned from newspapers and
conversations with persons not well informed.

A classification and study of the various subjects discussed in
classes of “current events” indjcatas that one important achieve-
ment can be credited to these classes. They appear to have developed -
the interest of students in world-wide affairs. Various questions in
the figld of infernational politics are mentioned 4,095 times as sub-
jects for discussion in “current events” classes. On the other
hand. problems of domestic’ pulitics are mentioned only 1,341 times,
A complete table of subjects discussed follows:

Luternational politdos: 9 i F.oonamice—Continned. 5
3 Alliddebt oo T .0 0 83 Conmrvation snd reciamation ..
vamanindemnity. ... ... 82l Roldiors’ bugus. ... L L. st
France. ... . 23
Europaan problems . . 1
Armis Conference. . ...

Far Eastern problems ..
International relattons. .

Geyrsphiic pesults of the war | . .
British Colontes. . ........... .. .

Merican situation. .. ... ....... ... . o
Total ...

Domestic polftics: . o

Domastic politics (yeneral... ...

Debscmee... .. ... . .. . .

lagislative activities ... 0L 654 ! Looal {m| ment

Sunrape. ..., £ ©ooo %0 © oea o q 4 Public utilities

Sacialism. . .. . 10 -

—_— Total
S Total.... ... cee 1340
> === | Sci and arts, bi hy, 8

Economicy: Mechanioal inventions ¢

Agriculture .. J Golentific discoveriss.. .

Commerce.... . ...
. n‘mlu,mp&m.\nd Ednmtmn.. 5

poration tersture and art

Tarif?

Tazation Totyl

Coat 0 N

Eoor Miscellansous.... .. C0CO0C06Ed Teevreiecinne o

- . VIL CONCLUSION,

Although of the 13,000 high schools to which the questionnaire  +
was sent only 6,624 reported, and although these may be the schools
somewhat more interested in the teaching of citizenship than those not
replying, it is also true that the replies come from both city and
rural schools and from schoals in all sections of the country. They
are probably fairly representative of the attitude of high schools
generally. It is evident from this investigation, that the sociel -
studies are rapidly growing in popularity and that, to a somewhat sur-
prisingextent, their development is nat bringing forth the adverse
criticism  that some cautious persons appear to have expected.

Q.
ERIC



) ; _
.20 CERTAIN SOCIAL STUDIES 1N HIGH SCHOGLS. ‘

. . & ) )
Apparently the teachers have been fair,. they have used commeon

sense, and they have not sought to stir up opposition.  The social
sciences have come to stay and they are heartily supported by 1any
superintendents and principals.

The superintendent of the Dawson (Minn.) puhln schools writes
that it would -

take many pages for me o e mﬂ'\éew on the social =iences in the hgh rched |
aa compares] with other sulijecte. 1 would place socioligy before Englinh and before
any other subject.  Principles count more than form (English |, and if 1 hat my way
1 »ould cut our four yean of Enghish to two or three and give the time savesd o sociol’
. ogy and economice.  Current events” are valuahle, but they are a meanr only
They are the stepping stones by which we chimb to principtes We must have them,
but unless analvred and valued and clasitied, one doos not get their full mpticance
1 oppase a sepanate subject callad * current eventa. ™ *

This superintendent reports that i a ~et 8 statements received

from students some years ago, a large majonit . indieated o preference
“for sociology over economiecs.  He states that by personal inquiry he
has found that students invariably <uy that all should study sociology.

The S\lpt‘.l'inh*lvlﬂ of the Brock Consolidated School (Nebr))
writes: .

Our school ought (o fitstadenta to become active, mtelligent citizens. 1 we doni
do this, it seeme 1o me that the buys and gitle ane at a very decided. disadvantage
Too often school has been a place to get information purely of the cultural brand
That is well, hut a practical knowledge of our Gevergment, fundamental mmn‘mic
principles, and aocial knowledge is becomingmore and more ceeential the mote om-
plicated our socrety becumoes. a

The principal of the West Technical High Schaool. of Cleveland,
Ohio, states: ‘

Theee subjects are particularly owential in our curniculum at tus time, because w0
litde attention has been given in school (o the real study of the everyday prollems o
life ¢ * The child 1 living now a real life, and in order that ho may livé more
completely itis essential that he include the problems cuncerned wihth his own imme
diate mmmumtj%\ro particularly’ than thaeo of ancient times.

* Virtually évery political problem with which city mun(-llman
mayor, State log:slntor, governor, Representative, Senator, and
President now have to denl is not only political, but sociological and
economic in its nature. These problems can not be considered
intelligently without a knowledge of the social-sciences. Leaders of
industry, also, can not deal adequately with the many perplexing
problems constantly arising in business without greater intelligence
*in these fields. Furthermore, social and economic issues are being
settled to an increasing extent by public opinion; and there can be
no intelligent public opinion and no just settlements of such issues
unless a larger proportion of the peQKle acquire at least an elementary
knowledge of ‘the social sciences. “‘Those who are to control the

[iolitical, social, and i_ndustlin.l situation, and those who are to de-
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termine public opinion in the future may or may not now be found
in the colleges; not a hrge proportion reach our institutions of higher
learning. They may almost certainly be found, however, in the
high schools.  Here are the future mayors, legislators, governors,
Congressmen, and Presidents; here agg those who will control public
opmion.  These young folks in the secondary schools have the
mtellectual capacity and the altruism which are essential to the
development of the kild of citizenship which the present situation
demands. In an increasing number of high schools our young people
are becoming interested in the Vital and fundamental problems of
society. In the rising generation lies the hope of the future, but
that hope will not be realized without the specitic <cientific training -
here deseribed that only the high schools ¢an provide.  The con-
tinued development of the social studies in the high schools of the
United States appears essential.
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