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Literature Review Methodologies for Post-School Outcomes Follow-Up or 
Follow-Along Studies for Youth with Disabilities 

 
Introduction  
The purpose of this brief is to summarize the methodologies and outcome measures 
used in Post-School Outcomes follow-up and follow-along studies of adolescents with 
disabilities. As a requisite in the Request for Proposal for funding of the National Post-
School Outcomes Center (NPSO), knowledge development activities were to include: 
“Conducting a literature review on the measures and methodologies that are used to 
collect data on secondary, transition, and postsecondary school outcomes for youth 
with disabilities.” (Federal Register, June 4, 2004, p. 31592) This literature review 
was completed with the purpose of providing NPSO and State Education Agencies 
(SEAs) with information for how to conduct follow-up studies in the most efficient and 
scientific exacting manner.  
 
The brief contains an overview of the (a) methods used to conduct the literature 
review, (b) summary of findings for methodologies of collecting post-school outcomes 
data, and (c) a bibliography of the studies summarized in this review. 
 
Method 
The purpose of the NPSO Center is to conduct “…research activities and provide 
technical assistance to states, schools, communities, and agencies in developing and 
implementing practical, efficient, cost-effective, and sustainable strategies for 
collecting and using outcome data to improve secondary, transition, and 
postsecondary school outcomes.” (Federal Register, June 4, 2004, p. 31592). In light 
of this purpose, we examined the data collection methods and measures used in 
publications reporting post-school employment, further education, and/or 
independent living data. Specific to Indicator 14, states are required to report the: 

 
Percent of youth who had IEPs, are no longer in secondary school and who have been 
competitively employed, enrolled in some type of postsecondary school, or both, 
within one year of leaving high school. (20 U.S.C. 1416(a)(3)(B)). 
 
Requisite to collect Indicator 14 data, we used the following questions to guide our 
review of the methodologies used to collect post-school outcomes data: 
 

 What was the source of information (data)?  
 What was the nature of the sample? 
 What data collection methods were used? 
 What predictor and outcome indicators were used in these studies and how 

were they operationalized?  
 

Completing the literature review consisted of (a) identifying appropriate 
studies, (b) coding the studies, and (c) analyzing the findings. The following sections 
describe these processes.  
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Identifying Appropriate Studies 
We used multiple steps to identify studies (Cooper, 1998). First, bibliographies of 
“classic” longitudinal and follow-up studies were provided to the NPSO Center by the 
Division of Career Development and Transition Research committee and the What 
Works in Transition: Systemic Review Project. Second, NPSO located these studies in 
electronic databases and reviewed the keywords and major descriptors as assigned 
by the national cataloging services (e.g., ERIC, PsychINFO). Third, NPSO staff used 
these common major descriptors as keywords to search electronic databases (e.g., 
ERIC, PsychINFO, and Dissertation Abstracts) to locate additional studies with 
characteristics similar to the “classic” studies. Keywords used were disabilities, 
education outcomes, special education, longitudinal studies, follow-up studies and 
post-school outcomes. Additionally, we combined the original keywords with specific 
disability categories (e.g., SLD and post-school outcomes) to form the search term. 
Fourth, we identified additional studies by using the reference sections of the 
identified publications. In conjunction with the keywords, we applied the following 
search parameters: (a) peer-reviewed journal articles, (b) technical reports, (c) 
dissertations and theses, (d) conference papers and presentations, and (e) date 
range of 1965 to 2004. This broad search yielded more than 500 publications that we 
initially screened for the literature review. 
 
The titles and abstracts of the prospective studies were carefully reviewed. We used 
four criteria for inclusion in our initial coding process: 

 
 Were data reported on at least one post-school outcome domain (i.e., 

further education, employment, or independent living)? 
 Was the study conducted using participants in the United States? 
 Were adolescents/young adults with disabilities included as study 

participants? 
 Were data linked to participants leaving a school system?  

 
If the above criteria could not be determined from reviewing the abstract, a paper 
copy of the publication was obtained and reviewed for appropriateness. In all, we 
obtained paper copies for 298 publications. We conducted a second review of the full 
article/report using our same inclusion criteria and reduced the number of 
appropriate studies to 170.  
 
Coding the Studies 
A comprehensive coding protocol was developed in alignment with our guiding 
methodological questions. The literature review coding protocol was adapted from a 
coding document developed by NPSO staff to code and analyze each state’s Annual 
Performance Report for Indicator 14.  
 
The coding team consisted of the Knowledge Development Associate who coordinated 
the literature review process, a doctoral-level technical assistance (TA) provider, and 
three doctoral students who serve as Knowledge Development Assistants to the 
Center. To establish coder reliability, we followed these steps: First, a coding protocol 
manual was developed operationalizing each of the coding questions and descriptors. 
Second, a coding training was held to review the coding protocol and the operational 
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definitions of the coding document. The coding team individually coded two articles 
and then met to compare codes. Coding discrepancies were discussed. We repeated 
this process until 90% coding reliability was gained on key coding questions across 
the team. Third, a consensus coding process was established. All studies were 
randomly assigned to the three doctoral students and TA provider. Each study was 
then independently coded. Upon completion of coding each study, the coder 
completed a confidence rating of the accuracy of the coding. When a low confidence 
rating was obtained, the study was assigned to a second coder for review. The first 
and second coder then met and discussed codes until consensus was met. When the 
two coders could not reach consensus, the Knowledge Development Associate 
reviewed the coding items in question, and made the final decision about the code to 
be assigned. 
 
During this coding process, we reduced the number of articles coded for two reasons. 
First, multiple articles were identified that were written from one study (e.g., the 
National Longitudinal Transition Study—NLTS2); in these circumstances we identified 
the article or report that best described the methods used in the study and coded the 
study; therefore only one publication was retained for the literature review even 
though multiple publications were written from the study. When it was not clear 
whether studies shared the same data source or methodology, we retained both 
studies in the literature review. Second, upon closer review of the identified study, 
studies that did not meet our initial criteria were excluded. In all, we coded and 
entered 98 publications into an electronic database created for this project. 
 
Analyzing the Findings 
Upon entering the coding protocol into the database, the data were extracted and 
validated for discrepancies in data format. In addition, categories that had been 
coded as “other” were reviewed and collapsed, when appropriate, into existing 
descriptors or new code categories. Simple descriptive statistics were then calculated 
and summarized as follows. 
 
Summary of Findings 
The following summarizes the guiding questions used to identify the methodologies in 
prior studies of post-school outcomes of adolescents and young adults with 
disabilities. In most cases, we report the five most frequently occurring descriptors 
for each question. Percentages are based on the total number of publications in the 
review, N = 98. Some questions were designed to allow more than one response 
option. In cases where multiple response options were available, and the total 
number of responses exceeds 98, we do not present percentages.  

 
Source of Information (Data) Used in the Study  
Figure 1 presents the source of information used across the 98 studies. Overall, 
nearly three quarters (73%) used some type of data collection system created 
exclusively for the study. Specifically, 
 

• 46 (47%) studies utilized a Data collection system, defined as data collected 
solely for the purpose of study. 
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• 25 (26%) studies utilized a Combination of data collection and 
administrative records as the data source. 

• 19 (19%) studies utilized an Administrative records database, defined as 
an existing database used for multiple purposes (e.g., Employment Division, 
Child count database, vocational rehabilitation), as the data source.  

• Four (4%) of the publications utilized some “Other” source of data (e.g., an 
SEA database, program evaluation database, or coordinated follow-up studies).  

• Four (4%) studies had a data source that was Unclear or Missing data for 
this question.  

 

Figure 1. Data Source
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Data Collection Methods  
A variety of data collection methods were used to gather post-school outcomes 
indicators across the 98 publications. As described above, some studies used multiple 
sources of the data (e.g., extant, direct data collection); therefore, the following lists 
summarize the methods applied to the source of the data. The most commonly 
reported methods of data collection are listed below.  

 
• 88 studies used Survey methodology as a method of data collection.  
• 42 studies used a review of School records as a method of data collection. 
• 9 studies used a review of Extant data as a method of data collection. 
• 3 studies used a review of Student IEPs as a method of data collection. 

 
Of the studies that used Survey methodologies, the most commonly reported 

types of survey methodologies are listed below. 
  
• 54 studies indicated the use of Interviews (e.g., phone, or face-to-face) to 

conduct the survey. 
• 20 studies indicated the use of Any combination (phone and mail surveys, or 

face-to-face and mail) to conduct the survey. 
• 8 studies indicated the use of a Mail survey only to conduct the survey. 
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Nature of the Sample  
The goal of a good sampling plan is to obtain a sample representative of the targeted 
population. The following information summarizes the sampling frame used to 
describe the population of interest in the studies reviewed. 

 
• 33 (34%) studies used Part of a state as the sample and included descriptors 

such as a school district, county, or region in a state.  
• 24 (25%) studies used an Entire state as the sample.  
• 19 (19%) studies used a School or program level as the sample.  
• 10 (10%) used a National sample. 
• 7 (7%) used some “Other” sample or had Missing data for this question.  
• 5 (5%) of the publications utilized a Multiple state sample. 
 

Predictor Variables  
Demographic characteristics/variables were reported in 83 of the 98 (84.7%) 
publications. Typically multiple demographic characteristics were reported. It must be 
noted that in most studies the sample sizes were not large enough to use these 
predictor variables with confidence in measuring differences in post-school outcomes 
within sub-populations (e.g., disability type). The most commonly used variables are 
reported below.  

 
• 64 (77.1%) studies used Disability type as a demographic variable.  
• 36 (43.3%) studies used Sex as a demographic variable. 
• 14 (16.9%) studies used Race/ethnicity as a demographic variable. 
• 12 (14.5%) studies used Geographic location as a demographic variable. 
• 12 (14.5%) studies used Dropout/early leaver status as a demographic   

 variable. 
 

Transition program service variables were also used as predictor variables in some 
studies. These variables related to the type of program and/or services individuals 
received while in high school. Program service predictors were used in 42 of the 98 
(42.9%) studies. The most commonly used transition program service predictors are 
reported below.  
 

• 17 (17%) studies used Vocational training, coursework, or exploration as 
a transition program service predictor.  

• 16 (16%) studies used Competitive employment while in high school as a 
transition program service predictor. 

• 10 (10%) studies used Other (e.g., educational placement, hours in special 
education, services received in high school, transition planning instituted 
beginning in 1990, level of service, used community resources, autonomy, 
peer influence) as a transition program service predictor.  

• 9 (9%) studies used Type of program or classes in high school as a 
transition program service predictor. 

• 6 (6%) of the publications used Completion document as a transition 
program service predictor. 
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Post-School Outcomes 
Measures for post-school 
outcomes were classified typically 
by the transition domains: 
employment, post-secondary 
education, and independent/ 
quality of life. Figure 2 presents 
the percent of studies reporting 
outcomes in each of these broad 
transition domains. Operational 
definitions for each transition 
domain were diverse. No 
consistent definitions of the three 
constructs were identified; 
therefore, we provide no summary 
of the operational definitions. Overall, employment outcomes were measured in 
almost all studies (94%), followed by post-secondary education outcomes (69%), 
and then independent living outcomes (64%). A summary of the types of variables 
for each broad transition domain is given below. 
 
Employment Outcomes 
Across the studies, multiple variables were used to measure the employment status 
of youth with disabilities. Ninety-two of the 98 articles used some type of 
employment-related measure. Employment outcome indicators were categorized 
around the following seven employment-related categories:  
 

• Income earned or other financial questions, (e.g., earnings reported by 
yearly, quarterly, monthly, weekly, hourly, and piece rate); 

• Type or kind of jobs held, (e.g., competitive, sheltered, retail, food services, 
etc.); 

• Employment status, (e.g., paid/unpaid, engaged/unengaged, volunteer 
services, and unemployment status); 

• Number of hours worked, (e.g., full- or part-time, and seasonal); 
• Types of Benefits, (e.g., vacation, retirement, sick leave, and major 

medical/dental insurance); 
• Job stability, (e.g., length of time on job, number of jobs, advancements, 

fired, laid off, and quit); 
• Other or miscellaneous, (e.g., job satisfaction, military, and how a job was 

obtained, etc.). 
 

Post-Secondary Education Outcomes  
Again, multiple variables were used to measure post-secondary education status of 
youth with disabilities. Sixty-eight of the 98 studies used some type of post-
secondary education measure. Post-secondary indicators were categorized around 
the following post-secondary education-related categories: 
 

Figure 2. Type of Post-School Outcomes 
Used per Study
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 Kind of institutions attended, (e.g., 2- and 4-year institutes, 
vocational/trade schools, community colleges, and all public institutes of higher 
education); 

 Enrollment rates, (e.g., engagement, years attended, and training); 
 Degree/certificate completion rates (e.g., type degrees sought, and field 

of study); 
 Other, (e.g., completion of GED, types of classes taken, and enrolled, but did 

not pass any classes, etc.). 
 
Independent Living Outcomes 
Sixty-three of 98 studies used some type of independent living or quality of life 
measure. Independent living outcome indicators were categorized around the 
following broad categories:  
 

• Living status, (e.g., on own, roommates, family, supervised living, military, 
dorm, etc.); 

• Community involvement, (e.g., voting, transportation, etc.); 
• Social relationships, (e.g., leisure activities); 
• Assistance, (e. g., public assistance, accessing services, and services 

received); 
• Finances, (e.g., ability to pay bills, family income, etc.);  
• Other, (e.g., legal issues, family status, and satisfaction). 

 
Lessons Learned 
In summary, lessons learned from this literature review will be targeted to 
methodological considerations relevant to SEAs as they develop a post-school 
outcomes data collection system. Data garnered from the data collection systems can 
then be used to programmatically improve services for youth with disabilities as they 
transition into adulthood, thereby improving life outcomes for this population. The 
following are several themes that SEAs may consider when developing their post-
school outcomes data collection system. 
 
Survey Methodology versus Extant Data 
Survey methodology, not the use of extant data, dominated how data were collected 
in the extant literature. Researchers may have made this decision due to the lack of 
access to extant data sources on individuals with disabilities. For example, 
researchers may not have had access to unique student identifiers that could link 
extant data sources post-exit (e.g., the employment division). That being said, 
almost 25% of the studies were able to combine a data collection system with some 
type of extant data. SEAs may want to explore further, or create opportunities, to 
combine these two methods for reporting post-school outcomes data. For example, 
can unique identifiers be established for SEAs to link post-school outcomes data of 
Indicator 14 with Indicators 1 (high school completion), 2 (drop-outs), and 13 
(transition goals) data? By linking these data, analyses can be conducted to link in-
school transition related programmatic services to performance on post-school 
outcomes. 
 



 

 9 

In reviewing studies that used survey methodology, interviewing—either face-to-face 
or by telephone—was the most frequently used survey method with former students. 
While this method has been attributed to higher response rates and greater accuracy 
of information, this method of data collection is also resource intensive. Furthermore, 
based on the time frame of the studies completed (1975-2005), web-based survey 
technology was not a method of data collection used in the studies reviewed. With 
these things in mind, SEAs will have multiple options from which to choose when 
determining the most appropriate method of data collection for them. Decisions must 
be made based on the benefits versus the costs of each method of data collection. 
 
Static Demographic and Programmatic Variables 
In the studies reviewed, demographic variables were commonly reported as 
aggregates within the sample. For example, a researcher may have collapsed several 
disability types into a single larger category as opposed to summarizing every 
disability type. In these studies the sample sizes often were not large enough to 
examine sub-sample populations with statistical confidence, especially for low 
incidence disability categories, thus the reason for aggregating the sample. 
Additionally, in the studies reviewed, programmatic variables were used less often 
than demographic variables, but when programmatic variables were collected, 
analyses, at times, were completed to examine if high school services were predictive 
of specific post-school outcomes. 
 
The purpose for SEA’s use of demographic data is twofold: First, demographic data, 
can be used to determine the representativeness of the sample to the population; 
and second, to identify the student group for whom a given program is most, and 
least, effective. SEAs have been charged with reporting demographic information 
relevant to disaggregated samples based on disability type, sex, and race/ethnicity. 
It will be important for states to collect the demographic information recommended 
by OSEP and then make careful decisions regarding how to collapse these 
demographic variables for reporting purposes. 
 
Based on the use of both demographic (sex, ethnicity, disability type) and 
programmatic (vocational services, completion document, etc.) predictor variables in 
the reviewed studies, these variables may also be used by SEAs to examine program 
efficacy. SEAs may be constrained by small sub-sample sizes specifically for 
demographic variables not prevalent in their states (e.g., low incidence disability 
types, race/ethnicity). However, even with a constrained sample size, effective 
analyses strategies to examine post-school outcomes demonstrated by demographic 
variables will be important to assess the efficacy of services provided to various sub-
populations. Moreover, as noted before, linking post-school outcomes with the in-
school programs will be a challenge for SEAs and will require their further 
investigation. SEAs may want to explore strategies for the use of a unique student 
identifier that can transfer to post-school outcomes data collection or use of extant 
data. 
 
Post-School Outcomes 
Post-school outcomes in the studies reviewed were measured across the three broad 
transition domains: (a) employment, (b) post-secondary education, and (c) 
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independent living/quality of life. All three measures were defined in a variety of 
ways without revealing a central operational definition. Often multiple measures 
within each domain were used to further explore the outcomes of the sample in that 
domain (e.g., employed, type of job, length of time on job, benefits, etc.). 
Employment-related variables represented the most frequently reported transition 
domain measured across these studies, with almost two-thirds of studies also 
including post-secondary education and independent living outcomes. 
 
Although a combination of competitive employment and post-secondary enrollment is 
the minimum reporting requirement by SEAs to OSEP, SEAs may find it useful to 
collect other types of post-school outcomes data to further examine how former 
students fare in adulthood. For example, independent living/quality of life measures, 
while not a reporting requirement for states, reveal much about the status of former 
students with low incidence disabilities. It is possible that the post-school outcomes 
for former students with moderate and severe disabilities only would be captured 
with the inclusion of this indicator category. Additionally, SEAs may find it useful to 
explore operational definitions used by partner agencies (e.g., vocational 
rehabilitation) within their state to determine a definition that will be meaningful 
across multiple agencies. For example, a common definition of full-time employment, 
defined as at least 35 hours per week, would be especially useful when accessing 
extant data from the State Employment Departments for the purpose of reporting 
post-school outcomes data.  
 
Summary 
The purpose of this literature review is to identify the methodologies used to gather 
post-school outcomes for individuals with disabilities relevant to employment, post-
secondary education, and independent living. To that end, the literature review can 
only offer guidance to SEAs for “…collecting data on secondary, transition, and 
postsecondary school outcomes for youth with disabilities” (Federal Register, June 4, 
2004, p. 31592). It is up to State Departments of Education, as they embark on the 
task of collecting, analyzing, reporting, and using post-school outcomes data, to 
examine the optimal practices in light of their resources and decide what information 
will be most beneficial to them as they develop their data collection and reporting 
system. It is our hope that the recommendations from our literature review will be 
considered when making decisions for methods of data collection, choice of 
measures, analyses, and use of post-school outcomes data. 

 



 

 11 

REFERENCE 

Cooper, H. M. (1998). Synthesizing research: A guide for literature reviews (3rd ed.). 
Newbury Park, CA: Sage. 

 
NPSO Literature Review Bibliography  

 
Aspel, N., Bettis, G., Test, D. W., & Wood, W. M. (1998). An evaluation of a 

comprehensive system of transition services. Career Development for 
Exceptional Individuals, 21, 203-222. 

 
Baer, R. M., Flexer, R. W., Beck, S., Amstutz, N., Hoffman, L., Brothers, J. (2003). A 

collaborative followup study on transition service utilization and post-school 
outcomes. Career Development for Exceptional Individuals, 26, 7-25. 

 
Cobb, R. M., & Crump, W. D. (1984). Post-school status of young adults identified as 

learning disabled while enrolled in public schools: A comparison of those 
enrolled and not enrolled in learning disabilities programs. Final report. 
Tuscaloosa, AL: University of Alabama.  

 
Colley, D. A., & Jamison, D. (1998). Post school results for youth with disabilities: 

Key indicators and policy implications. Career Development for Exceptional 
Individuals, 21, 145-160. 

 
Collister, L. (1975). A comparison of the long range benefits of graduation from 

special vs. mainstream school for mildly mentally handicapped students. 
Seattle, WA: Seattle Public Schools, Department of Planning, Research, and 
Evaluation. (ERIC Document Reproduction Services No. ED117870)  

 
Coonley, P., Klopfenstein, R. E., Sitlington, P., Wild, M. L., & Wright, E. (1980, April). 

A Fifteen Year Follow-up Study of the North Kansas City Public School Work 
Study Graduates, 1966 – 1980. A paper presented at the 58th Annual 
International Convention of the Council for Exceptional Children, Philadelphia, 
PA. 

 
Corbett, W. P., Clark, H. B., & Blank, W. (2002). Employment and social outcomes 

associated with vocational programming for youths with emotional or 
behavioral disorders. Behavioral Disorders, 27, 358-370.  

 
Coutinho, M. J., Oswald, D. P., & Best, A. M. (2006). Differences in outcomes for 

female and male students in special education. Career Development for 
Exceptional Individuals, 29, 48-59. 

 
deBettencourt, L. U., Zigmond, N., & Thornton, H. (1989). Follow-up of 

postsecondary-age rural learning disabled graduates and dropouts. Exceptional 
Children, 56, 40-49. 

 



 

 12 

DeLaGarza, D. V., & Erin, J. N. (1993). Employment status and quality of life of 
graduates of a state residential school. Journal of Visual Impairment & 
Blindness, 87, 229- 233.  

 
Dunn, C., & Shumaker, L. (1997). A follow-up study of former special education 

students from a rural and urban county school system. Career Development for 
Exceptional Individuals, 20, 43-54. 

 
Edgar, E. (1995). First decade after graduation. Final report. Seattle, WA: University 

of Washington.  
 
Edgar, E., & Levine, P. (1987, December). A longitudinal study of graduates of special 

education. Keynote presentation. Paper presented at the Project Directors’ 
Annual Meeting. (ERIC Document Reproduction Services No. ED303004) 

 
Fabian, E. S., Lent, R. W., & Willis, S. P. (1998). Predicting work transition outcomes 

for students with disabilities: Implications for counselors. Journal of Counseling 
and Development, 76, 311-316. 

 
Fardig, D. B., Algozzine, R. F., Schwartz, S. E., Hensel, J. W., & Westling, D. L. 

(1985). Postsecondary vocational adjustment of rural, mildly handicapped 
students. Exceptional Children, 52, 115-122. 

 
Fourqurean, J. M., Meisgeier, C., Swank, P. R., & Williams, R. E. (1991). Correlates of 

postsecondary employment outcomes for young adults with learning 
disabilities. Journal of Learning Disabilities, 24, 400-405. 

 
Fourqurean, J. M., & LaCourt, T. (1990). A follow-up of former special education 

students: A model for program evaluation. Remedial and Special Education, 
12, 16-23. 

 
Frank, A. R., Sitlington, P.L., & Carson, R. (1991). Transition of adolescents with 

behavioral disorders--is it successful? Behavioral Disorders, 16, 180-191. 
 
Frank, A. R., & Sitlington, P. L. (2000). Young adults with mental disabilities – does 

transition planning make a difference? Education and Training in Mental 
Retardation and Developmental Disabilities, 35, 119-134.  

 
Gaylord-Ross, R., Gaylord-Ross, C., Hagie, C., Musante, P., Lee, M., Siegel, S., et al. 

(1988). Considerations and outcomes in transitional supported employment. 
Career Development for Exceptional Individuals, 11, 42-50. 

 
Gaylord, V., & Hayden, M. (2005). A decade later: Employment, residential, and 

social changes in the lives of adults and young adults with moderate and 
severe disabilities. Policy Research Brief, 9. Washington, DC: National Institute 
on Disability and Rehabilitation Research. (ERIC Document Reproduction 
Services No. ED423634)  

 



 

 13 

Goldbach, R. L. (1991). Five years of follow-up of mentally retarded school 
completers. Pittsburgh, PA: Health and Welfare PLANNING Association. (ERIC 
Document Reproduction Services No. ED343346) 

 
Gordon, E. (1988). Mentally retarded youth in transition: Follow-up one and two 

years post-school. Pittsburgh, PA: Health and Welfare PLANNING Association. 
 
Haring, K. A., & Lovett, D. (1990a). A follow-up study of special education graduates. 

Journal of Special Education, 23, 463-477. 
 
Haring, K., & Lovett, D. (1990b). A study of the social and vocational adjustment of 

young adults with mental retardation. Education and Training in Mental 
Retardation, 25, 52-61. 

 
Haring, K. A., Lovett, D. L., & Smith, D. D. (1990). A follow-up study of recent special 

education graduates of learning disabilities programs. Journal of Learning 
Disabilities, 23, 108-113. 

 
Hartzell, H. E., & Compton, C. (1984). Learning disability: 10-year follow-up. 

Pediatrics, 74, 1058-1064. 
 
Harvey, M. W. (2002). Comparison of postsecondary transitional outcomes between 

students with and without disabilities by secondary vocational education 
participation: Findings from the national education longitudinal study. Career 
Development for Exceptional Individuals, 25, 99-122. 

 
Hasazi, S.B., Johnson, R. E., Hasazi, J. E., Gordon, L. R., & Hull, M. (1989). 

Employment of youth with and without handicaps following high school: 
Outcomes and correlates. Journal of Special Education, 23, 243-255. 

 
Hasazi, S. B., Gordon, L. R., Roe, C. A., Hull, M., Finck, K., & Salembier, G. (1985). A 

statewide follow-up on post high school employment and residential status of 
students labeled, "mentally retarded". Education and Training of the Mentally 
Retarded, 20, 222-234. 

 
Hasazi, S. B., Gordon, L. R., & Roe, C. A. (1985). Factors associated with the 

employment status of handicapped youth exiting high school from 1979 to 
1983. Exceptional Children, 51, 455-469. 

 
Hawkins, J. A., Jr. (1984). Follow-up study of Special Education graduates: Class of 

1983. Rockville, MD: Montgomery County Public Schools, Department of 
Educational Accountability. (ERIC Document Reproduction Services No. 
ED256786)  

 
Heiden, J. M. (1989). A ten-year follow-up study of former students at the Wisconsin 

school for the visually handicapped:1978-1987. RE:view, 21, 81-87.  
 



 

 14 

Hoisch, S. A., Karen, R. L., & Franzini, L. R. (1992). Two-year follow-up of the 
competitive employment status of graduates with developmental disabilities. 
Career Development for Exceptional Individuals, 15, 149-155. 

 
Holler, J. A. (1989). Post-school transition differences between male and female 

special education graduates. Dissertation Abstracts International, 50(10A).  
 
Holliday, G., Koller, J. R. & Thomas, C. D. (1999). Post-high school outcomes of high 

IQ adults with learning disabilities. Journal for the Education of the Gifted, 3, 
266-281. 

 
Humes, C. W., & Brammer, G. (1985). LD career success after high school. Academic 

Therapy, 21, 171-176. 
 
Johnson, D. R., McGrew, K., Bloomberg, L., Bruininks, R. H., & Lin, H.-C. (1996). 

Postschool outcomes and community adjustment of young adults with severe 
disabilities. Minneapolis, MN: Research and Training Center on Residential 
Services and Community Living.  

 
Johnson, D. R., Mc Grew, K. S., Bloomberg, L., Bruininks, R. H., & Lin, H.-C. (1997). 

Results of a national follow-up study of young adults with severe disabilities. 
Journal of Vocational Rehabilitation, 8, 119-133. 

 
Karpur, A., Clark, H. B., Caproni, P., & Sterner, H. (2005). Transition to adult roles 

for students with emotional/behavioral disturbances: A follow-up study of 
student exiters from steps-to-success. Career Development for Exceptional 
Individuals, 28, 36-46. 

 
Keystone Area Education Agency, (1983). Vocational & social outcomes with mentally 

handicapped adults: A longitudinal study. Final Report. Elkader, IA: Author. 
(ERIC Document Reproduction Service No. ED297339) 

 
Kranstover, L. L., Thurlow, M. L. & Bruininks, R. H. (1989). Special education 

graduates versus non-graduates: A longitudinal study of outcomes. Career 
Development for Exceptional Individuals, 12, 153-166. 

 
Lam, K. H. (1994). Non-College-Bound Deaf Youth. In T. E. Allen, K. H. Lam, B. W. 

Rawlings, D. E. Rose, & A. N. Schildroth. Young deaf adults and the transition 
from high school to postsecondary careers. (Gallaudet Research Institute 
Occasional Paper 94-1): Washington, D.C: Gallaudet University. 

 
Leone, P. (1984). A descriptive follow-up of behaviorally disordered adolescents. 

Behavioral Disorders, 9, 207-214. 
 
Levine, P., & Edgar, E. (1995). An analysis by gender of long-term postschool 

outcomes for youth with and without disabilities. Exceptional Children, 61, 
282-300. 

 



 

 15 

Lichtenstein, S. (1987, April). Transition Issues: Post-school Employment Patterns of 
Handicapped and Nonhandicapped Graduates and Dropouts. Paper presented 
at the annual meeting of the American Educational Research Association, 
Washington, DC.  

 
Liebert, D., Lutsky, L., & Gottlieb, A. (1990). Postsecondary experiences of young 

adults with severe physical disabilities. Exceptional Children, 57, 56-63. 
 
Linden, B. E., & Forness, S. R. (1986). Post-school adjustment of mentally retarded 

persons with psychiatric disorders: A ten-year follow-up. Education and 
Training of the Mentally Retarded, 21, 157-164. 

 
Lindstrom, L. E., Benz, M. R. (2002). Phases of career development: Case studies of 

young women with learning disabilities. Exceptional Children, 69, 67-83. 
 
Malmgren, K., Edgar, E., & Neel, R. S. (1998). Postschool status of youths with 

behavioral disorders. Behavioral Disorders, 23, 257-263. 
 
McClatchey-Andrews, J. R. (2001). An analysis of transition services and adult 

outcomes for students identified with mental retardation, emotional 
disturbance, speech impairment, and other low-incidence disabilities. Masters 
Abstracts International, 40(02).  

 
McGuire, J. M., Archambault, F. X., Gillung, T. B., & Strauch, J. D. (1987). 

Connecticut's statewide follow-up study of former special education program 
graduates. (ERIC Document Reproduction Service No. ED 303951)  

 
Miller, R. J., Rzonca, C., & Snider, B. (1991). Variables related to the type of 

postsecondary education experience chosen by young adults with learning 
disabilities. Journal of Learning Disabilities, 24, 188-191. 

 
Miller, R. J., Snider, B., & Rzonca, C. (1990). Variables related to the decision of 

young adults with learning disabilities to participate in postsecondary 
education. Journal of Learning Disabilities, 23, 349-354. 

 
Mithaug, D. E., Horiuchi, C. N. & Fanning, P. N. (1985). A report on the Colorado 

statewide follow-up survey of Special Education students. Exceptional Children, 
51, 397-404. 

 
Murray, C., Goldstein, D. E., Nourse, S., & Edgar, E. (2000). Postsecondary school 

attendance and completion rates of high school graduates with learning 
disabilities. Learning Disabilities Research & Practice, 15, 119-127. 

 
Neel, R. S., Meadows, N., Levine, P., & Edgar, E. B. (1988). What happens after 

special education: A statewide follow-up study of secondary students who have 
behavioral disorders. Behavioral Disorders, 13, 209-216. 

 



 

 16 

Nemeth, E., & O'Connor-Meyer, S. (1994). Follow-up study of students who exited 
school 1988-1992. Saint Cloud, MN: Saint Cloud District 742 Community 
Schools, MN. (ERIC Document Reproduction Services No. ED385994) 

 
New York State Education Department, (1999). Report on the post school status of 

former special education students in the big five cities. Albany, NY: Author. 
(ERIC Document Reproduction Service No. ED452620) 

 
Norris, D. & Schumacker, R. E. (2000, January). Texas Effectiveness Study: Adult 

Outcome Follow-up. Paper presented at the annual meeting of the Southwest 
Educational Research Association, Dallas, TX.  

 
O'Connell, J., & Fay, K. (1986). School to work, transitioning services in northern 

Arizona. A study of high school and VR programs for adolescent disabled 
individuals. Flagstaff, AZ: Institute for Human Development.  

 
Obringer, S. J., & Isonhood, J. B. (1986, November). Survey of the Post-secondary 

Years of Students Identified as Learning Disabled. Paper presented at the 
annual conference of the Mid-South Education Research Association, Memphis, 
TN. 

 
Oddo, N. S., & Sitlington, P. L. (2002). What does the future hold? A follow-up study 

of graduates of a residential school program. Journal of Visual Impairment & 
Blindness, 96, 842-851. 

 
Patton, L. W. (1998). The relationship between student and program characteristics 

and employment outcomes for students receiving special education services in 
Texas. Dissertation Abstracts International, 59(04A).  

 
Petroff, J. G. (2001). National transition follow-up study of youth identified as 

deafblind: Parent perspectives. NTAC briefing paper. Washington, DC: National 
Technical Assistance Consortium for Children and Young Adults Who Are Deaf-
Blind, Special Education Programs (ED/OSERS). 

 
Rabren, K., Dunn, C., & Chambers, D. (2002). Predictors of post-high school 

employment among young adults with disabilities. Career Development for 
Exceptional Individuals, 25, 25-40. 

 
Ramasamy, R. (1996). Post-high school employment: A follow-up of Apache Native 

American youth. Journal of Learning Disabilities, 29, 174-179. 
 
Ramasamy, R. (1993, April). Post-high School Careers of Apache Special Education 

and Regular Education Subjects: A Five Year Follow-up Study. Paper presented 
at the annual meeting if the American Educational Research Association, 
Atlanta, GA.  

 
Rawlings, B. W. (1994). Postsecondary Education: Its impact and outcomes. In T. E. 

Allen, K. H. Lam, B. W. Rawlings, D. E. Rose, & A. N. Schildroth. Young deaf 



 

 17 

adults and the transition from high school to postsecondary careers. (Gallaudet 
Research Institute Occasional Paper 94-1): Washington, D.C: Gallaudet 
University. 

 
Renfroe, W., Hendricks, L., & Weisbender, L. (1988). First follow-up of special 

education graduates, 1986 (Publication no. 525). Los Angeles, CA: Los Angeles 
Unified School District, Research and Evaluation Branch. (ERIC Document 
Reproduction Service No. ED315968) 

 
Retish, P., Hitchings, W., & Hitchings, S. (1987). Parents' perspective of vocational 

services for moderately retarded individuals. Journal of Career Development, 
13, 56-62. 

 
Roessler, R. T., Brolin, D. E., & Johnson, J. M. (1990). Factors affecting employment 

success and quality of life: A one year follow-up of students in special 
education. Career Development for Exceptional Individuals, 13, 95-107. 

 
Rojewski, J. W. (1999). Occupational and educational aspirations and attainment of 

young adults with and without LD 2 years after high school completion. Journal 
of Learning Disabilities, 32, 533-552. 

 
Rose, D. E. (1994). Relationships between academic performance on an achievement 

test and later postsecondary outcomes. In T. E. Allen, K. H. Lam, B. W. 
Rawlings, D. E. Rose, & A. N. Schildroth. Young deaf adults and the transition 
from high school to postsecondary careers. (Gallaudet Research Institute 
Occasional Paper 94-1): Washington, D.C: Gallaudet University. 

 
Rumsey, J. M., Rapoport, J. L., & Sceery, W. R. (1987). Autistic children as adults: 

Psychiatric, social, and behavioral outcomes. In S. Chess & A. Thomas (Eds.), 
Annual progress in child psychiatry and child development, (pp. 530-548). 
Philadelphia, PA: Brunner/Mazel, Inc.  

 
Sample, P. L. (1998). Postschool outcomes for students with significant emotional 

disturbance following best-practice transition services. Behavioral Disorders, 
23, 231-242. 

 
Scanlon, D., & Mellard, D. F. (2002). Academic and participation profiles of school-

age dropouts with and without disabilities. Exceptional Children, 68, 239-258. 
 
Schaller, J., & Yang, N. K. (2005). Competitive employment for people with autism: 

Correlates of successful closure in competitive and supported employment. 
Rehabilitation Counseling Bulletin, 49, 4-16. 

 
Schalock, R. L., Wolzen, B., Ross, I., Elliott, B., Werbel, G., & Peterson, K. (1986). 

Post-secondary community placement of handicapped students: A five-year 
follow-up. Learning Disability Quarterly, 9, 295-303. 

 



 

 18 

Schalock, R. L., Holl, C., Elliott, B., & Ross, I. (1992). A longitudinal follow-up of 
graduates from a rural special education program. Learning Disability 
Quarterly, 15, 29-38. 

 
Schlagel, C. A. (2001). The importance of transition planning for high school students 

with learning disabilities. Masters Abstracts International, 40(05).  
 
Scuccimarra, D.J., & Speece, D. L. (1990). Employment outcomes and social 

integration of students with mild handicaps: The quality of life two years after 
high school. Journal of Learning Disabilities. 23, 213-219. 

 
Scuccimarra, D. J. (1987). A two year follow-up study of the postsecondary 

adjustment of mildly handicapped students who received a resource or 
vocational development work study program. Dissertation Abstracts 
International, 48(08A).  

 
Seo, Y. J. (2005). Outcomes of students with learning disabilities at age 21 and age 

24. Dissertation Abstracts International, 66(02A).  
 
Shapiro, E. S., & Lentz, Jr., F. E. (1991). Vocational-technical programs: Follow-up of 

students with learning disabilities. Exceptional Children, 58, 47-59. 
 
Siegel, S. A. (1992). A follow-along study of participants in a longitudinal transition 

program for youths with mild disabilities. Exceptional Children, 58, 346-356. 
 
Sitlington, P. L., & Frank, A. R. (1990). Are adolescents with learning disabilities 

successfully crossing the bridge into adult life? Learning Disability Quarterly, 
13, 97-111. 

 
Sitlington, P. L., Frank, A. R., & Carson, R. (1993). Adult adjustment of individuals 

with mild disabilities one year after leaving school. Iowa statewide follow-up 
study. Des Moines, IA: Iowa State Department of Education, Division of 
Elementary and Secondary Education. 

 
Spekman, N. J., Goldberg, R. J., & Herman, K. L. (1992). Learning disabled children 

grow up: A search for factors related to success in the young adult years. 
Learning Disabilities Research & Practice, 7, 161-170. 

 
Spruill, J. A., & Kallio, M. (1994). Transition practices and employment outcomes in 

rural Wisconsin. Rural Special Education Quarterly, 13(3), 3-10. 
 
Thompson, J. R., Lin, H-C, Halpern, S. & Johnson, D. R. (1994). Minnesota post-

school follow-up study, 1994. Everything you ever wanted to know…After high 
school- what’s happening to young adults with disabilities. St. Paul, MI: 
Minnesota State Department of Education. (ERIC Document Reproduction 
Service No. ED398703) 

 



 

 19 

Tomblin, M. J. (2000). A follow up study of high school graduates. Dissertation 
Abstracts International, 61(02A).  

 
Virginia State Department of Education (1994). Demographics of students exiting 

special education. (House Document No. 14). Richmond, VA: Author.  
 
Wagner, M. (1995). Outcomes for youths with serious emotional disturbance in 

secondary school and early adulthood. Critical Issues for Children and Youths, 
5, 90-112. 

 
Wagner, M., Newman, L., Cameto, R., Garza, N., & Levin, P. (2005). After high 

school: A first look at the postschool experiences of youth with disabilities (SRI 
project No. P11182). Menlo Park, CA: SRI International. 

 
Wehman, P., Kregel, J., & Seyfarth, J. (1985). Employment outlook for young adults 

with mental retardation. Rehabilitation Counseling Bulletin, 29, 274-281. 
 
Wehman, P., Kregel, J., & Seyfarth, J. (1985). Transition from school to work for 

individuals with severe handicaps: A follow-up study. Journal of the Association 
for Persons with Severe Handicaps, 10, 132-136. 

 
Wehmeyer, M., & Schwartz, M. (1997). Self-determination and positive adult 

outcomes: A follow-up study of youth with mental retardation or learning 
disabilities. Exceptional Children, 63, 245-255. 


	Coding the Studies
	A comprehensive coding protocol was developed in alignment with our guiding methodological questions. The literature review coding protocol was adapted from a coding document developed by NPSO staff to code and analyze each state’s Annual Performance ...
	The coding team consisted of the Knowledge Development Associate who coordinated the literature review process, a doctoral-level technical assistance (TA) provider, and three doctoral students who serve as Knowledge Development Assistants to the Cente...
	During this coding process, we reduced the number of articles coded for two reasons. First, multiple articles were identified that were written from one study (e.g., the National Longitudinal Transition Study—NLTS2); in these circumstances we identifi...
	Analyzing the Findings
	Upon entering the coding protocol into the database, the data were extracted and validated for discrepancies in data format. In addition, categories that had been coded as “other” were reviewed and collapsed, when appropriate, into existing descriptor...
	Summary of Findings
	The following summarizes the guiding questions used to identify the methodologies in prior studies of post-school outcomes of adolescents and young adults with disabilities. In most cases, we report the five most frequently occurring descriptors for e...

