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Using This Guide

Message to the Teacher

You are about to explore, with your students, the beauty and diversity of the Cree
language and culture.

The Cree people are the largest First Nations group in Canada, with over 80 000
Cree speakers. A significant number of Métis also speak Cree. Cree-speaking
people are spread over a vast geographic area so there is a remarkable diversity in
the language.

Any language spoken over a large area develops regional differences in
pronunciation, vocabulary and grammar. Adaptations of the language materials in
this Guide may need to be made for your community.

Your students need to be aware that Cree speakers have political and economic
advantages, both at regional and national levels, in being able to communicate in
more than one language. Cree is one of the core languages for Canada listed in
translation services. Cree is also now accepted at several Canadian universities and
colleges for second language entrance requirements in certain faculties.
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Encouraging authentic voices in the classroom is crucial to the success of this
language program. Whenever possible, use Elders and other community Cree
speakers to enrich the language learning. Having students interact with other Cree
speakers helps students bring their language knowledge out of the classroom and
into the realm of communication.

Language learning and retention takes place through using the language. Students
need to hear, speak and communicate in the language to maintain the language.
Therefore, it is important to involve parents and community resources to build a
supportive relationship for Cree language learning. Most of all, as a teacher, model
using Cree as much as possible.

Please familiarize yourself with the important information in this introduction. It
will help you implement a successful Cree language program in your classroom.

Cree Worldview

Ka-ki-kiskéyihtétan dma, namoya kinwés maka aciyowés pohko 6ma 6ta
ka-hayayak wasétam askihk, ékwa ka-kakwéy miskétan kiskéyihtamowin,
iyinisiwin, kistéyitowin, mina nanisitotatowin kakiya ayisiniwak, ékosi
Odma kakiya ka-wahkotowak.

Realize that we, as human beings, have been put on this earth for only a

short time and that we must use this time to gain wisdom, knowledge,

respect and understanding for all human beings, since we are all relatives.
— Cree proverb

The Cree, Nehiyaw, worldview is not a polarized view but a holistic view. It is not
this or that but this and that. It holds that all life forms are interconnected and that
life is sacred. Human beings are not at the top of a ladder but are one part of a
sacred circle. Emotional, physical, mental and spiritual realms are not separate but
are recognized as part of the whole.

Traditionally, responsibility within the Nehiyaw culture primarily involved
contributing to the well-being and success of the group—the family, extended
family and community. Leadership was developed through service to the
community—cooperation and helping others was crucial to survival. Traditional
Nehiyaw culture still revolves around the connection to Mother Earth and the
relationship with family and community.

The concept of Mother Earth in Cree worldview not only encompasses the land but
also all of the animals, minerals, rocks, plant life and all of its interconnectedness
with humans. Cree people do not use the products and materials of Mother Earth as
commodities but regard them as relatives and treat them with utmost respect.

2 [ Chapter 1 Cree Language and Culture 12-Y Guide to Implementation (4-6)
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Four aspects common to Mother Earth in the Cree worldview that can be honoured
in the classroom are:

¢ interconnectedness of all things

e connection to the land and community

o the dynamic and changing nature of the world

e strength that develops in power with, not power over.

Language proceeds from the worldview of a culture. The Nehiyaw worldview and

philosophy is imbedded in the language and culture. This is also evident in the
pedagogy or ways of learning.
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Many aspects of the Circle of Life contain sacred knowledge. To explore the circle
in Cree, it is necessary to consult with an Elder in your community.
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Cree Values

The underlying foundations for all elements of this Cree Language and Culture
12-year Program Guide to Implementation (Grade 4 to Grade 6) are Cree values—
those viewpoints and ways of being that characterize the Cree way of life. They are
as important today in educating students in the Cree language and culture as they
have ever been.

The most important value incorporates the worldview that God/Creator/
Kisemanito/Omamawohtawemaw—the higher power called many names in Cree
prayers—permeates all activities in life. In the Community Membership section of
each grade level, this is expressed as an overarching value in the outcome—
Students will live peacefully with Mother Earth, others and themselves, guided by
the Creator. Cree values are spiritual in nature and not necessarily religious,
although one can practise spirituality through religion. The underlying Cree
spiritual value in education is an issue to be dealt with by each education authority
or jurisdiction of the community.

These values mark the Cree worldview and concern for Mother Earth. They
underpin the way the Cree expect people to act in the world. These values are
fundamental to the way Cree parents, Elders and the Cree community intend their
children to be brought up and educated.

The primary Cree values are:

Wahko6htowin — kinship

Miyo wicehtdéwin — getting along together
Mamahwohkamatowin — working cooperatively
Manatisiwin and manahcihitowin — respect and respect for each other
Pikiskwestamowewin — speaking on behalf of others
Kiskinwahasiméwewin — accepting guidance
Kiskanowapahkewin — a keen sense of observation
Nanahihtamowin — obedience, to listen with an open heart
Kisewatisiwin — compassion, loving kindness

Tapwewin and kanacisowin — honesty and clean living
Wicihitowin — sharing

Okihtowihiwewin — generosity

Tapateyimisowin and ekakisteyimisowin — humility.

First and foremost is the concept of Wahkbéhtowin. Who is your family?
Wahkéhtowin involves respect for one another and a way of interacting. This is
often dictated by how one is related to others, especially in small Cree
communities.

From Wahkohtowin flow other key values. Miyo wicehtdwin is what makes a
community work—and the way we get along together is by Mamahwohkamétowin.
By cooperatively, we mean that people help each other. This occurs in the
community and with students in the classroom. In cooperative learning, students
work together in pairs, small groups or as a class—where they learn more from that
process and from trusting one another than from doing something alone. This is
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Sakihitok mina
wicthitok.
Love one another

and help one
another.

— Cree proverb

learning where positive feedback, not negative, is given; where competition, if it
exists, is friendly and not a win for one person or group and a loss for another; and
where students are encouraged to take risks when they are ready, and not before.

Respect, with its many shades of meaning—Manahcihitowin, Manatisiwin and
Kihceyihtowin—is one of the most highly regarded values in the Nehiyaw culture
and drives every aspect of relationships, whether it is traditional kinship to each
other and Mother Earth or more modern personal friendships and professional
associations. Showing respect for self, all people and every living thing is an
important value to share with the world. Respect should be seen in the classroom
and must reflect the way respect is seen in the community. Specific examples
include listening attentively, keeping quiet, sitting silently without fidgeting,
greeting Elders appropriately and answering when requested.

A Nehiyaw value that is rapidly being lost is the value of humility or humbleness—
Tapateyimisdwin or namdya kisteyimisdwin. In traditional Cree culture, one does
not speak about one’s accomplishments. One does not need to boast or brag about
what one did; one lets one’s life speak for itself. One waits to speak until someone
asks one to speak. Within the value of humility is the focus and ability to praise
others” work and accomplishments. It is also connected with Nanahihtamowin—
obedience and listening with an open heart.

Pikiskwestamowewin is speaking on behalf of other people. Leaders and Elders use
it in advocacy—speaking on behalf of others or speaking to the Creator in prayer. It
is used in kinship relations and negotiations. In the classroom, this may show up as

apparent shyness. A student may have the expectation that another older student or

those with more authority should speak on his or her behalf for permission or for a

favour. This value is not appreciated by modern culture where people are expected

to speak for themselves.

The value of sharing is expressed in various Cree communities as Wicihitowin,
Pahkwenamatowin-wichihtowin or Nisohkamatowin. Sharing food is a common
outward expression and also ties in with generosity— Okihtowihiwewin.

Kisewatisiwin is compassion and loving kindness, a value that Elders make part of
their highest goals.

Cree values focus on Kiskanowapahkewin about the world around us. This
observation may last longer than is acceptable in school situations and must be
accommodated and facilitated in the Cree language classroom as a valid way of
learning. As students, as community members or as Elders, the Cree gather
information about what is seen, then draw conclusions about it without rushing to
assumptions and judgements. That characteristic is fully supported by another
value—Kiskinwahasimoéwewin—the ability to ask for, receive and accept guidance
from parents, Elders, teachers and other members of the community.
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Nehiyaw Pedagogy

Traditional Cree pedagogy—methods of teaching and ways of knowing and
learning—is based on the principle of oneness with nature. It is a holistic approach
that encourages the idea that everything interconnects. It involves mutual respect,
attention and the desire to learn.

It is important to see the classroom as an extension of this philosophy and as a
vibrant part of the community.

The language used in the classroom needs to be inclusive, gentle and encouraging.
Traditional Nehiyaw education took place in small groups with extended family
and community involvement. Teaching and learning involved observation,
listening, modelling, demonstration— with multi-sensory and hands-on
experiences. It was daily task-based learning that engaged children’s curiosity. It
was kiskonohaméasowin, encouraging critical thinking where children listened,
observed and analyzed a task until they felt ready to do it themselves. Oral tradition
was highly developed in Cree culture in comparison with European culture, where
teaching and learning was based strongly on written material.

From an early age, children were taught the art of listening and remembering. Oral
tradition and memory retention helped people to be self-reliant in a land where one
mistake could cost them their lives. Children learned how to survive in their
environment by listening to the stories of the Kihteyayak (Elders).

Traditional pedagogy relied on the idea if children ask, they are ready to know.

Children went to Kihteyayak and community adults to gain knowledge and skills in
areas where they were interested and willing to learn. Children were also invited by
Kihteyayak to come and listen and observe—Kihteyayak and parents sensing that a
child was ready and needed certain knowledge. In line with Kiskonohamaséwin,
the Kihteyayak and community adults balanced education between instructing the
children and providing enough information for children to learn for themselves.

In the classroom, having students help decide what they wish to learn would fit
closely with Cree pedagogy. The teacher sets the learning environment by planning
ahead and being fully prepared. Instruction builds on what students already know
and what they are curious about. Units and lessons are planned but open to student
input. This task-based learning underscores the current educational philosophy that
ties in with the traditional Cree pedagogy of focusing on student needs, abilities
and interests.

Cree communities view curriculum development and pedagogy as a means to have
relevant and successful experiences for Cree students in any school system. The
policy paper, Indian Control of Indian Education, 1972, written by the National
Indian Brotherhood, states:
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“Unless a child learns about the forces which shape him: the history of his
people, their values and customs, their language, he will never really know
himself or his potential as a human being. Indian culture and values have a
unique place in the history of mankind. The Indian child who learns about his
heritage will be proud of it. The lessons he learns in school, his whole school
experience, should reinforce and contribute to the image he has of himself as
an Indian” (p. 9).

Oral Tradition

In Nehiyaw culture, oral tradition has been the most important method for passing
information and knowledge from one generation to another. Students need to be
taught to value and respect oral tradition.

The initial lesson in oral pedagogy was to respect the teacher and storyteller by
learning how to listen (mental awareness). The lessons would be in an environment
conducive to learning (physical). The place of learning would be safe and caring
(emotional) with proper protocols relating to Mother Earth—humans, animals,
plants, rocks—and the Creator (spiritual).

Storytellers have always been respected within traditional Nehiyaw culture.
Storytellers carry within their stories the legends, spiritual truths and history of the
Cree people. Stories pass on the values and beliefs that are important to Cree
people and preserve the language. Storytellers speak from the heart and the listener
listens from the heart.

In traditional oral cultures, children who show an aptitude begin at an early age to
be trained in the art of storytelling.

There are many types of stories. Sacred stories are only told in the winter unless
special permission is given through ritual and ceremony. Some stories are short
with a particular ending or moral and all are full of humour. Many stories are open
ended, long extended stories with many levels of meaning. Stories are repeated
over and over and change over time to reflect life in the community. As listeners
mature and gain life experience, the meaning and lessons in the stories reveal
themselves in different ways. What one discovered in a story as a child can be very
different when one is an adult. A story written on paper becomes frozen in time
while the beauty of an oral story is that it remains a living, flexible and dynamic
part of culture and language.

Stories can expand a student’s world. Storytelling is not just ancient legends and
stories but present-day stories about daily events and activities. Stories can include
show and tell, retelling stories heard before with connections to other curriculum
areas such as geography, social studies and science. Where did this story come
from? What animal characteristic does this explain?

Cree Language and Culture 12-Y Guide to Implementation (4-6) Chapter1/7
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Stories told in a community belong to that community and usually to a specific
storyteller. A story can be given to someone as a gift but most often the story is
passed from one generation to another within an extended family. It is important to
be sensitive to story ownership and seek permission to use a story in the classroom
or, even better, have a storyteller come and tell a story.

Protocol with Kihteyayak (Elders)

Cree Kihteyayak are men and women who are the keepers and teachers of oral
tradition, traditional knowledge and spirituality. Kihteyayak are vital to the survival
of the culture and always need to be treated with respect and honour.

Inviting Kihteyayak from your community to speak of traditional ways, tell
appropriate stories, describe or perform traditional ceremonies and interact with
students will add meaning and richness to learning Cree. Different Kihteyayak have
different gifts and have key roles in transmitting knowledge in all areas of language
and culture.

Issuing invitations to Kihteyayak, especially in traditional communities, requires
correct protocol. Find out about the specific procedures in your community, since
they can vary from area to area. It is important that students be prepared in advance
for expected behaviours.

It is also important to check with your school administration for any rules your
school may have for inviting speakers or guests into the school.

By interacting with other Cree language speakers, such as Kihteyayak and other
community knowledge keepers, language learning can be maintained and brought
to life.

Language Variation

Cree is spoken in many areas across Canada. The Cree language, with five major
dialects or variants, is the most widely spoken language of the Algonquian
language family. Other Algonquian languages include Blackfoot, Ojibwa and
Michif. Most Cree speakers can understand each other but differences in
vocabulary, pronunciation, spelling and language use can affect comprehension.
Linguists refer to the variations in a language as dialects. All languages have
multiple dialects and Cree has five such distinct variations:

Atihkamek — R
Moose Cree — L
Plains Cree — Y
Swampy Cree — N
Woodland Cree — Th.

8/ Chapter 1
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The various Cree dialects would say the word “you” like this:

Atihkamek — Kira

Moose Cree — Kila

Plains Cree (Northern Plains Cree and Southern Plains Cree) — Kiya
Swampy Cree — Kina

Woodland Cree — Kitha.

The Cree contained in this guide is the Plains Cree Y dialect that has

two distinct variations: Northern Plains Cree (NPC) also known as Bush (Sakaw
Nehiyawewin) Cree spoken north of Edmonton, and Southern Plains Cree (SPC)
known as Prairie/Plains (Paskwaw Nehiyewewin) Cree. You may experience one of
the two variants or both in your community. Feel free to adapt the language to your
regional variation.

The Y dialect uses 10 consonants (p, t, ¢, k, s, m, n, w, y, h), three short vowels (a,
i, 0) and four long vowels (4, 1, 6, €). Both pronunciation and spelling vary within
regional Y dialect use.

Although a syllabics system was the traditional form of Cree writing, this guide
will use the Standard Roman Orthography (SRO). It is advisable to use a
standardized way of writing to assist students in literacy, whether using SRO or
syllabics.

Traditional Cree is a nature- and relationship-based language. With over 30% of
Cree people now living in urban centres, teaching students the rich variety of Cree
language vocabulary relating to nature can be a challenge. A walk in the schoolyard
or a trip to a nearby park may be the closest experience some students will have
with nature. However, like all living languages, Cree is growing and changing,
with new words being created and becoming part of everyday use.

Using This Guide

This guide will provide you with the tools needed to plan a successful Cree
language experience in your classroom.

As a teacher, you will choose appropriate activities with your students from the
Sample Teaching and Learning Activities. The activities and assessment strategies
are samples you can add to and adapt to fit your classroom situation. Choose
activities that students are most interested in and ones that will work with the
resources available to you.

The activities are divided into four sections: Applications, Language Competence,
Community Membership and Strategies. Each section has its own emphasis. It is
advisable to integrate activities from all four sections when preparing year, unit and
lesson plans.

There are more activities listed than you could use in a single lesson so it is
important to plan ahead and use those that will work best.
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Various teaching and learning strategies are included in the sample activities and
assessments and noted in the Strategies section. Detailed explanations of what they
are and how to use them can be found in the Appendices at the end of this guide.

The Appendices also contain additional information, vocabulary, background,
planning tools and resources.
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Chapter 2
Teaching and Learning Cree
Language and Culture

Chapter Summary

Communicative Language Competence

Developing Cree Language Competence

Teaching for Cree language Competence

An Effective Cree Language Learning Environment

Suggested Teaching and Learning Strategies

Combined Grades in the Cree Language and Culture Classroom

Communicative Language Competence

The Cree Language and Culture 12-year Program, Kindergarten to Grade 12, is a
communicative competence program. This means teaching and learning to increase
each student’s ability and comfort in using Cree. Communicative competence
means using the language in many situations with ease and with minimal errors.

Is there fluency, comfort and ease in using Cree in a variety of settings and
situations? Is there accuracy? Is the student using the language correctly; i.e.,
vocabulary, pronunciation, grammar, social appropriateness?

With beginning learners, it is more important to have them be comfortable with the
language than to be concerned with accuracy.
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Developing Cree Language Competence

Developing Cree language competence is best done through activities and tasks
that integrate the Cree language with Cree culture.

The focus of the Cree classroom is to promote as much language learning in Cree
as possible so minimal use of English is required. Anyone entering the Cree
language classroom should hear Cree being spoken.

In the Cree language classroom, students will engage in three kinds of language
learning:

Students learn Cree: Cree is learned by students through meaningful activities and
tasks using the language. They learn Cree by sharing ideas, conversations,
dialogues, discussions, rituals, ceremonies, songs and stories. By using Cree in
different contexts, with topics interesting to students, language learning and
retention is nourished and maintained.

Students learn through the Cree language: As students listen to Cree being
spoken live and on tape, read books in Cree, explore Cree Web sites on the Internet
and view Cree materials such as posters, photographs, videos and similar items,
they use the Cree language to increase their knowledge of Cree culture and the
world. This also helps them develop greater literacy and thinking skills in the
language.

Students learn about the Cree language: Students learn how the Cree language
works in order to become effective communicators. When they learn vocabulary,
phrases, dialogue, rules and grammar in context, the Cree language becomes real,
meaningful and useful in their lives. Grammar is modelled, not taught in isolation.
Students begin to use language patterns, grammatical rules and discourse
information to engage more actively in their own Cree language learning.

Teaching for Cree Language Competence

Communicative language teaching uses speech as its organizing principle; e.g.,
asking questions, commenting, apologizing, complimenting, reporting, storytelling,
giving directions, making requests. Communication includes speech as a whole,
whether nonverbal or what is actually being said. The goal in the Cree classroom is
to encourage students to speak, interact, socialize, be understood in and understand
Cree. The context determines what is said, how it is said, to whom, where and why.

Wherever possible, include students, individually, in pairs or in small working
groups, in defining and choosing activities that will develop their language
competence and promote a sense of pride and ownership in what they’re doing.
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As a teacher, you review, reinforce and develop Cree language learning by
exposing students to the language and structure many times and in many different
ways. You give students the opportunity to apply the language continuously over
an extended period of time.

Developing Students’ Listening Comprehension

To acquire the language, it is important for students to hear the Cree language
spoken fluently and in the proper context. The more students can hear Cree spoken
in a variety of situations, the better they will understand what is being said. They
will also pick up on body language and other nonverbal strategies a Cree speaker
may be using to communicate. Limited exposure to Cree and continual translation
into English will slow down language development. The more a teacher uses Cree,
the more readily students are encouraged to follow suit.

Sometimes students may go through a silent period before being willing to try Cree
themselves. They are listening and learning. If the teacher continues to speak and
model Cree, the student develops a stronger comfort level. As confidence increases,
the student becomes willing to speak and participate more fully.

To maximize learning of Cree, especially in the very early stages, the following
points are worth considering.

e Use authentic texts produced for and by speakers of Cree.
e Use short, simple and meaningful sentences.
e Use vocabulary in common use in the local Cree community.

e Use gestures, facial expressions, visuals or appropriate objects to help students
understand.

e Use humour.

e Use topics and content that are familiar and of interest to students.

Developing Students’ Speaking Skills

How do you develop Cree language speaking skills so effectively that a student has
the opportunity to engage in useful dialogue with another person or group? To help
direct this area of communicative competence, the following suggestions may be of

value.

e Work in cooperation with students to choose dialogues and sentences that mean
something to them and to which they can relate.

e Have the language be so useful to students that they are encouraged to apply it
inside and outside the classroom setting.
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e For any planned language activity, make sure there is a model, proposed
dialogues, sentence patterns or examples so that students clearly understand the
expectations for that activity.

As students become more proficient in Cree, you can add more challenging
dialogues, encouraging them to try different sentences on their own. This follows
the findings of Lev Vygotsky, the Russian languages expert, that “to continue to
learn, the language students are exposed to should always be just a little beyond
their current capabilities. A student should be able to do a task with help today and
be able to do it on his or her own tomorrow.”

Developing Students’ Literacy Skills

Development in Cree language learning includes the key literacy skills of reading,
writing and representing, including drawings, dioramas, posters and cartoons.

Students have different strengths, learning styles and habits. The following
practices may be helpful.

e Allow students to work from their own strengths.

e Choose the most effective form of literacy to promote student growth and
understanding of Cree language forms and patterns, Standard Roman
Orthography (SRO), syllabics and phonetic spelling.

o Use representation such as drawing, working with the computer and displaying
different types of art forms and crafts. These could include beadwork, cartoons,
ceramics, carvings and other forms of literacy more significant to Cree and
Métis communities.

e Besides reading and writing, use storytelling, drama, role-play, syllabics and
humour to enhance language development.

How Grammar Fits

Grammatical patterns provide students with a scaffold to build upon as they learn
to manipulate language and create their own. Grammar, however, must be placed in
the appropriate context and integrated into language dialogues and patterns to
facilitate learning. Smart practices about grammar include:

e Never teach grammar in isolation—it’s a high level of learning if not
contextualized properly. Students will come to understand grammar elements
through the use of the language in meaningful and relevant contexts.

e Understand that a particular structure, pattern, rule or code will not be mastered
after a single lesson. Review and reinforce a grammar element by engaging
students with the structure in many different ways over an extended period of
time.
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e Have activities or tasks focusing on grammar integrated into daily learning
activities and classroom routines. The routines are integrated properly into the
theme or topic so the student does not repeat meaningless isolated patterns,
such as colour or animal names and numbers.

e Integrate grammar into all activities.

An Effective Cree Language Learning Environment

In entering the Cree language classroom, students bring with them their own
particular background knowledge of the Cree language and culture. Before students
can build on that knowledge, the teacher has to determine what that level is and use
it as a starting point for instruction.

Some students may come to the classroom with no Cree language background.
Some may be reluctant to speak because they are afraid they won’t be able to do it
well enough. There may be shame around speaking the language and fear of being
laughed at. Building student self-esteem regarding Cree language learning is part of
creating an effective Cree language program.

The classroom is intended to be a safe environment where students are free to
learn, experiment and take risks with the language as a natural part of the learning
process. It is primarily the Cree teacher’s responsibility to make sure that the
classroom is an encouraging, supportive environment for using the Cree language.
It is equally important that the Cree classroom have the resource support of the
school and the community.

For the best possible learning to take place, Cree language teachers should have
their own space—a classroom designated for Cree language teaching to provide a
consistent and welcoming place for learning a valued language.

A minimum of 150 minutes per week needs to be devoted to Cree language
learning. Dividing the time into daily lessons is the most effective way of teaching
and having students retain what they have learned. If the Cree language is to be
retained and be a vital part of the lives of students, it must be used on a regular
basis.

Integrating Cree language into other areas of the curriculum is an effective way of
increasing language learning.

Within the Cree classroom environment:

e Cree is the language of status in the classroom

e students have the opportunity to learn Cree and gain cultural knowledge
through meaningful interactions with peers, community members and Elders

e classroom experiences are linked to practical life experiences and use the
natural environment

o teaching and modelling language strategies that students can use to learn on
their own is a part of daily instruction
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e language learning activities are relevant to students and focus on topics of
interest to them

e teachers encourage and bring forth personal responses to oral, print and
multimedia texts

e students are actively involved in constructing meaning and engage in concrete
hands-on activities

e students are involved in setting criteria for assignments and assessments and
are encouraged to take ownership and evaluate their own learning

e the sharing circle is used as a primary teaching strategy to promote discussion
and common understanding

e students are encouraged and given the opportunity to express their ideas and
opinions

e the classroom is a safe, nurturing and inviting community, where errors are
seen as a natural part of language learning.

Suggested Teaching and Learning Strategies

To reflect traditional Cree pedagogy, teaching and learning strategies have also
been identified in the Cree traditional pedagogy categories of:

cooperative learning
modelling and imitation
memorization and recall
observation and reflection.

The categories are not rigid and some strategies can go in more than one category.

Using a variety of strategies and discovering the most effective strategies to use
with your particular group of students will make teaching Cree language and
culture an interesting and dynamic process.

Detailed information on these strategies can be found in the Appendices in the back
of this guide.
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Cooperative Learning

Author’s Circle

Brainstorming

Concensus Discusssion

Inside—Outside Circle

Mind Map Research

Projects Sharing Circle — Talking Circle

Modelling and Imitation
Echo Acting

Readers’ Theatre

Role-play

Total Physical Response (TPR)

Memorization and Recall
Choral Reading and Speaking
Cloze Procedure

Language Ladders
Mnemonics

Semantic Mapping
Storytelling

Word Map

Observation and Reflection
Journals and Learning Logs
KWL and KWLH Charts
Language Experience Charts
Nature Walk

Sketch to Stretch

T-charts

Venn Diagram

Visual Imaging

Combined Grades in the Cree Language and Culture
Classroom

The Cree way of teaching is to teach to the interest level of the students and not
intentionally separate them because of age or size. Ensure the group is small
enough so no one will be left out of the modelling and instruction given to the
group. If the size of your group is too large, some students may not receive quality
instruction.

A combined grade is defined as grouping more than one grade level at the same
time with one teacher. This situation in the Cree classroom is common, especially
if the program is new. Studies consistently show that there is no significant
difference in achievement between students in a one-grade classroom and those in a
combined grade.
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The goal of combined classes is to improve the learning of Cree in the classroom.
Students who work well together will assist each other with language learning;
therefore, student groups should be organized for success with the language. If
peers feel comfortable and are able to take risks with each other, this will be
beneficial for the group. If students are afraid to take risks with each other, a
different arrangement may be required.

Some benefits of a combined-grade classroom are:

e Social interaction takes place between students of different ages. Older students
often develop a sense of responsibility, while younger students can be
challenged and given an opportunity to move ahead.

e Students are enabled to work at different levels in a way that is not obvious to
other students. For example, an older student with less developed skills can
participate effectively and contribute to the group.

e Older students are able to review and internalize their learning through
participation in cooperative learning groups.

e When a new concept is introduced to one grade level, it is practised or
reinforced by the other grade level.

The key to a successful combined-grade experience is the use of effective strategies
for instruction and planning. These strategies include:

Cycling Areas of Experience

Different areas of experience are covered each year for the class as a whole. For
example, the Grade 4 Cree class will cover certain themes one year and different
themes the following year. This will work well if you know that a combined-grade
class will continue together for a few years.

Combining Concepts

Avreas of the curriculum that have similarities and overlap from one grade to the
other can be combined, allowing students to work together.

When grammatical elements or certain concepts do not match and a particular
group needs the teacher’s attention, adjustments are required. For example, you
may give one grade a task while instructing the other grade. Alternatively, each
grade may have a long-term project that can be worked on independently while you
instruct the grade needing help.

Use Cooperative Learning Groups
When organizing cooperative learning groups, you can often put different grades

together; e.g., Grade 4 and Grade 5 Cree students can sit together in a group. In this
way, students can work together in a manner that benefits all of them.
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Build an Inviting and Positive Atmosphere

The best classrooms have a learning environment that is accepting of differences.
In these classrooms, students of all levels feel that their opinions are valued and
that they have an important place in the class. One way to build this sense of
community is through activities that encourage students to participate and work as
a team.

Assessment and Evaluation in the Combined-grade Classroom
Whether single grade or combined grade, assessment practices do not differ,

although certain methods may have to be adapted. Teachers will still need to teach
concepts separately and monitor student progress accordingly.
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Chapter 3
Planning for Instruction

Chapter Summary

Why Plan?

Sample Planning Procedure
Areas of Experience—Themes
Key Elements of the Year Plan
Developing Unit Plans
Developing Lesson Plans
Global Task List

Planning for Balance
Reviewing

Why Plan?

A year working with students in the classroom is a major commitment. To ensure
that the year is as well-organized and stress-free as possible, a good advance plan
that is realistic and flexible helps make the process easier for everyone. A plan
provides flexible guidelines for action. Goals and activities are chosen with the
knowledge that these may change depending on students’ needs and feedback.

The benefits of advance planning are that it helps the teacher:

understand curriculum outcomes and student needs

integrate learning with the community calendar

meet the expectations of the curriculum, school, students and parents

ensure that topics are sequenced in a logical way for improved student learning
anticipate individual student needs and unexpected situations that arise in the
classroom

reduce management problems in the classroom

determine needed resources and how to access them

reduce preparation time and increase effectiveness

collaborate with colleagues about curriculum, best practices, individual student
needs and effective use of resources.
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Sample Planning Procedure

10.

11.

. Planning usually begins with a year plan. Choose a year plan format.

. Check the Areas of Experience list for topics or themes to suit your grade level

and students.

. Look at the various general and specific outcomes for your grade level. Choose

where they would fit best into your year plan.

. Consult calendars for seasonal, holiday, school and community events where

students would have exposure to and be able to use Cree. Note these on your
year plan.

. Choose themes, activities, goals and assessment strategies best suited to your

students and place them in time frames within the year.

. From within the year plan, pull out suitable units. Choose a unit plan format.

. Plan units with possible time lines, activities and assessments. Each unit should

include teaching and learning activities from all four sections in this manual:
Applications, Language Competence, Community Membership and Strategies.
Check on available resources.

. Be sure to check with your community as to the protocol and contact time

required for involving Elders.

. Choose a lesson plan format. There are many ways to plan a lesson. Choose

one that suits your needs and style.

From your unit plans, develop specific lesson plans for each day of the unit. As
daily lesson plans progress, you will note the various learning styles of your
students and adapt the plans.

Remember that your plans are working documents. They need to be solid
enough to provide a framework to guide instruction but flexible enough to
adjust and adapt to student interests and needs.
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Areas of Experience—Themes

The table below contains a list of topics or areas of experience that can be
developed at different levels.

Grade 4 Grade 5 Grade 6

o my family o foods e my community and
e my daily routines ¢ school neighbourhood
e seasons/weather e measurements e music
e my body — time e domestic animals
¢ any other lexical — money e extended family

fields that meet their e pets e Qgames

needs and interests

Key Elements of the Year Plan

In creating a long-range plan or year plan, look at students’ background
knowledge, elements of curriculum, the school’s goals, timetable, the seasonal
round, community calendar and the year ahead. On this basis, make a tentative
sequencing of classroom instruction units that would be meaningful and effective
for students.

Long-range planning is making decisions about the direction of your programming
based on your best professional judgement. To have a useful plan, risk-taking,
continual monitoring and subsequent modifications are crucial parts of the planning
process. A real year plan will reflect changes and be a working document, not a
finished product.

Community and relationships are very strong and very important to Cree people.
To ensure that Cree communities remain strong, educating young people in the
Cree language and culture is fundamental. Any classroom plan must therefore
reflect a past, present and future Cree heritage. Input from and recognition of the
role of the community, particularly its Kihteyayak, needs to be an inclusive part of
any plan.

It is often wise for a teacher to have a Kihteyaya (Elder) from the community as a
mentor.

The community calendar is a valuable tool in making a year plan. Community
events can be excellent opportunities for students to use and practise Cree.
Classroom discussions and creative language activities based on real community
events and experiences give meaning to language learning.
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Four key elements important to a year plan are:

1. Curriculum Outcomes

2. Student Knowledge, Experience and Involvement

3. Assessment and Evaluation

4. Resources.

1. Curriculum Outcomes

What are the expected outcomes for the year and how can they be achieved?

In this guide, both general and specific outcomes have been clearly identified for
each grade level.

Learning outcomes identify the knowledge, skills, strategies and linguistic
competence that students are expected to achieve by the end of a grade. The
outcomes integrate the six language arts: listening, speaking, reading, writing,
viewing and representing. Students will develop knowledge, skills and strategies
specific to oral, print and multimedia texts for a variety of purposes and
applications.

The outcomes are the starting points for the year plan at each grade level. They
assist the teacher in:

o establishing goals for learning, instruction and assessment in Cree

e knowing and using the curriculum—the general and specific outcomes

o selecting the appropriate learning outcomes from the curriculum based on your
knowledge of your students

o focusing each unit and sequencing units into a year plan

e selecting teaching and learning activities that are meaningful for students and
fit the communicative language approach

o selecting culturally appropriate learning resources and checking their
availability

e incorporating appropriate assessment and evaluation

e monitoring student progress in achieving learning outcomes in Cree.

The general outcomes in the Cree Language and Culture Program of Studies are
divided into four components:

Applications

Language Competence
Community Membership
Strategies.

Choosing outcomes and activities from each component for year plans, units and
lessons will enrich student learning. Many outcomes will connect, overlap and
support each other.
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Applications

Students will use Cree in a variety of community
and school situations and for a variety of
purposes.
A-1 to share information
A-2  to express emotions and personal perspectives
A-3 to get things done i
A—4 to form, maintain and change interpersonal .~
relationships )
A-5 to enhance their knowledge of the
world = Language
A—6  for imaginative purposes and Competencc
personal enjoyment 4

Students will be effective, competent and
comfortable as Cree speakers.
(Okiskinamawakanak ka nihta nehiva

Strategies wewak.)
LC-1 attend to the form of the language
Students will know and use various LC-2 interpret and produce oral texts
strategies to maximize the effectiveness LC-3 interpret and produce written and
of learning and communication. visual texts
S-1 language learning LC—4 apply knowledge of the
§$-2 language use sociocultural context
S-3 cuhh'urahl learning LC-5 apply knowledge of how the
S—4 general learning language is organized, structured

and sequenced

Community Membership

Students will live wdwétinahk (peacefully)
with Mother Earth,* others and themselves,
guided by Mdamawi Ohtawimaw

(the Creator*).

CM-1 Mother Earth* v
CM-2 others

CM-3 themselves

The Applications component deals with what students will be able to do using the
Cree language. It is primarily an oral component. Students imitate the language,
speak it, converse and discuss.

Language Competence deals with the technical end of the language. Students deal
with the structure and organization of the language. They use this knowledge to
produce various texts.

Community Membership deals always with culture and how the language is not
separate from the culture.

The Strategies section includes elements that help with improving both learning
and communication.

Atiht 6hi isihcikewina poko okiskinohamakewak ta apacihtacik

(tapiskdc miyahkasikewin) ekwa Kihteyayak ta mamisitotahcik.

(Some of these activities, such as smudging, require extreme care, caution and
sensitivity on the part of the teacher. Teachers should consult Elders in their local
community regarding traditional practices.)
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2. Student Knowledge, Experience and Involvement

Students in the Cree classroom come to school with a wide range of individual
needs, background knowledge and experiences that impact their learning. It is
important to assess what you know about your students and incorporate this into
your plans:

What are their strengths?

What is their background knowledge?

What learning abilities and disabilities might they have?
What prior home and life experiences have they had?

For students to achieve the desired outcomes by the end of each grade level, they
need to take ownership of their own learning and be involved in the
decision-making process. Brainstorming at the beginning of the year to find out
what students know and want to know can help the process.

Choosing teaching and learning activities with students’ interests, strengths and
abilities in mind will assist them in achieving the outcomes of the Cree Language
and Culture Program of Studies. Each specific outcome should be meaningful to
your students and could potentially be met through a wide range of teaching and
learning activities. This Cree Language and Culture 12-year Program Guide to
Implementation (Grade 4 to Grade 6) contains numerous sample teaching and
learning activities that can be helpful when planning for instruction. These are
sample activities only and you should feel free to create your own activities to best
meet the needs and interests of your students.

3. Assessment and Evaluation

As planning occurs for meaningful learning, students also need to provide input
regarding assessment and evaluation. Students experience a high level of success
with language learning if they are a part of the planning and assessment process.
This again promotes ownership and success with the language tasks. With input,
they are better prepared to work toward achieving outcomes they have agreed
upon. Including students in planning for assessment will also ensure they receive
quality and timely feedback regarding their achievements.

4. Resources

Students need to work with a variety of resources when studying Cree language
and culture. Authentic resources, selected and designed for and by Cree speakers,
are particularly useful and important. By using authentic resources, students gain
experience in finding, exploring and interpreting different kinds of texts, and have
models for producing texts of their own. Because of the importance of oral texts
and the oral tradition in the Cree culture, keep in mind that community members,
especially Elders, are an important resource for the classroom. Use the community
calendar to note pipe ceremonies, feasts, powwows, cultural camps, drumming and
other cultural events that could involve your students.
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By using a variety of resources, teachers can better accommodate the diverse
learning needs of students. Even though all students in the class may be working on
the same task, they can be using different resources depending on their preferred
learning styles, levels of proficiency or cognitive development. Availability of
resources also varies. For example, online Internet materials may be easily
available in urban centres but not in remote communities. In planning, you need to
be aware of what resources are available in your classroom, school and community.

In summary, planning is important and there are many types of long-range

plans. Choose a style that meets your needs and those of your students.
Remember, there is no one right way to plan.

Developing Unit Plans

Unit plans flow from the year plan.

To develop a unit plan, first brainstorm and discuss interests and needs with
students. Based on the discussion, organize strategies and select specific learning
activities that match curricular objectives and learning outcomes. A particular task
or project that can be worked on over several days or weeks often is a good basis
for a unit.

A task-based or project-based approach to learning Cree is designed to have
students develop language competence and communicative skills by doing things
rather than by simply studying the language. The students do not begin by learning
the form or grammar. Instead, they find themselves in a situation where they must
use the language for a definite purpose; e.g., to complete a clearly defined task or
project.

All content, activities and evaluation in the unit grow out of the task. Specific
language content is determined once the task has been identified. Grammar is
taught by using the language—not as a separate lesson—and it is included when
students need to know elements of the Cree language to accomplish the task more
effectively. The task provides the framework in which all skills, knowledge and
attitudes are developed.

When planning units using a task-based or project-based approach, begin with a
theme or topic and a task.

How to plan for a task-based unit

Students, in cooperation with a teacher, choose a theme or topic of interest to
develop their communication skills in Cree. The following steps provide a list of
considerations for unit planning.

1. Students and the teacher decide on a unit task of interest to students and
within their capabilities. This task becomes the main element around which
the unit is organized and can often take the form of a project to be worked on
over several weeks.
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2. Look for community resources that might be useful in preparing students
to carry out the task. These may include Elders and other respected
community members, content experts in the community and student
involvement in community events. Gathered resources should be attractive and
rich in visual supports, such as charts, pictures, diagrams, videos.

3. Work with students to determine what is needed to carry out the task and
the process to follow in producing the product; e.g., working in groups, doing
research, interviewing people. The teacher facilitates language functions,
vocabulary, grammar, historical and contemporary elements of the culture,
strategies, and general knowledge through a variety of tools, including drama,
puppets, role-play, storytelling and sharing circle. Where possible, use
community resources.

4. Outline a series of steps or mini-tasks directly related to the unit task to
facilitate students’ learning and use of language to carry out that task.
Some of these mini-tasks might focus on building vocabulary, learning and
practising specific grammatical structures, developing a cultural element or
working on a learning strategy.

5. Determine the specific outcomes for the unit, keeping in mind the need to
include all four components: Applications, Language Competence, Community
Membership and Strategies.

6. How could parts of the unit be adapted to accommodate the needs,
interests and abilities of different students? Use a variety of resources and
activities to engage the various learning styles of students. Be prepared to be as
flexible as possible without compromising the objectives and outcomes of the
unit.

7. Involve your students in assessment and evaluation and integrate it
throughout the unit.

Although we have presented unit planning as a series of steps, it will most likely
involve going back and forth between steps, not straight through from step one to
step seven. Some planning takes place beforehand and some as the unit progresses.

Hints:

e Begin a unit with an exciting activity to capture the interest of your students.
Encourage them to talk about what they know about the topic and what they
expect to learn.

e Involve students in planning the unit so they feel part of the project and more
willing to learn.

e End the unit with an activity that encourages students to reflect on what they
have just been through, discussing what they learned, the strategies they used
and how their attitudes may have changed. For example, you might plan future
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units based on any gaps that show up in their knowledge and skills. This step
drives independent learning and develops metacognitive strategies.

A well-written unit plan can provide specific lessons within the plan to assist with
writing daily lesson plans.

Unit Plan Components

Checklist
e Have you selected the outcomes you wish to focus on in this unit?

e Have you considered student needs, interests and abilities and incorporated
student input?

e Have you considered the relevance of this unit to:
— students’ lives outside of the school context?
— students’ language and learning experiences in other subjects?
— students’ continued Cree language development?

e Can you identify the outcomes related to Language Competence and
Applications students will attain?

e Have you incorporated appropriate Community Membership outcomes into this
unit?

e Can you identify the historical and contemporary elements of the
Cree-speaking cultures present in the Language Competence content of the
unit?

e Can you provide a rationale for the unit?

e Have you selected interesting, useful and varied resources and community
resource people for the unit?

e Have you included a variety of instructional strategies, language experiences
and activities?

e Have you provided opportunities for students to apply listening, speaking,
reading, representing and writing skills in different contexts?

e Does the unit plan allow for flexibility and adaptation?
e Have you provided opportunities for student input and shared decision making?

e Have you included student input to determine appropriate assessment and
evaluation techniques?

e Have you considered possible unit extensions and applications?
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Developing Lesson Plans

Lesson plans map out, in detail, instructional and learning activities in support of
one or more curricular outcomes. Usually, lesson plans refer to daily plans. These
daily plans should always review, reinforce and develop previous learning. New
information should be presented in conjunction with familiar learning.

Activities that are incorporated into a daily lesson plan need to reflect real
experiences as much as possible. Separating an activity from its community, social
or spiritual context reduces the meaning and usefulness of the activity. Connect
activities with the underlying values and worldview of your Cree community.

Global Task List

grammar dictation

science experiment
mathematics problem
participate in decision making

protocol

Make a/an Learn a/an Do a/an
list game survey
booklet sport research project
big book song simulation
pamphlet or brochure dance role-play
dictionary poem interview
recipe book story demonstration
guide craft debate
picture album (then make up a new one) biography
poster critique
mural Keep a log of Students plan a/an
collage
model books read field trip
catalogue diorama television programs watched exchange
class display weather changes immersion weekend
crest hunting expeditions excursion
map cultural events attended mean
calendar feast, cultural event
greeting card Present a/an guest speaker
menu visit to an Elder
family tree fashion show display
cover (book, CD, video) Aboriginal regalia
game board puppet show
advertisement play based on life experiences
comic strip dance—Aboriginal dance
puppet concert
classified ad

Solve a problem Write and send a/an

jigsaw task personal letter
information gap greeting card
cloze activity invitation to an Elder, guest speaker and community

resource person with a home visit and then a
delivered invitation, following appropriate

invitation to the community, guest speakers or Elder
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Planning for Balance

Creating a balance between classroom-centred experiences and real-life
applications of the Cree language is essential in preparing students for the world
beyond the classroom. This can be achieved through a wide range of activities,
such as interactions with Cree Elders, guest speakers and other visitors from
outside the school, field trips, participating in community rituals, activities and
celebrations. Students must be provided with a wide range of opportunities for
using the Cree language in meaningful ways.

Planning for a balanced Cree language and culture program needs to take into
account that:

e although students may reach the level of competence described by the learning
outcomes at any time during the year, the learning outcomes describe
end-of-year performance

e students need practice in many varied, meaningful contexts to learn new
knowledge, skills and strategies

e students need to review, maintain and refine skills learned previously
e planning is ongoing and should change to meet student needs

e aVvariety of instructional approaches, classroom management techniques,
assessment practices, tools and strategies, and learning experiences are
essential

e students may be taught in a variety of organizational structures, including
combined-grade classrooms.

Developing a balanced, integrated Cree program is a creative process. Instruction is
shaped by (1) the teaching style, resources and strengths of each teacher, (2) the
interests, abilities and talents that each new group of students brings to the
classroom, and (3) the needs of the community.

Some areas of balance to consider in planning are:

o four general outcomes: Applications, Language Competence, Community
Membership and Strategies

e six language arts: listening, speaking, reading, writing, viewing and
representing

e text types: oral, written and multimedia texts, including a variety of
informational, narrative, poetic and dramatic texts; a variety of forms and
genres, such as videos, magazines, letters, charts, Web sites, computer
programs and board games
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e student groups: individual, pairs, small groups, large groups, whole class,
heterogeneous, homogeneous, student-directed and teacher-directed

e Cree language background and experiences of students

e various functions of language ranging from exchanging information,
expressing feelings and using Cree for fun.

Cree language and culture learning works best by taking a holistic approach. You
may want to consider setting up your classroom as a circle to encourage
cooperation and a sense of community.

When planning teaching and learning activities in the Cree language and culture
classroom, the teacher can plan for balance by considering the teachings of the
Learning Circle: the Medicine Wheel.

Medicine Wheel

Animate/inanimate

Relating experiences

Spiritual Physical
Elders as teachers Using nature as your
o traditional . teacher
ceremonies é’x:::j e nature walks
* prayer Volition . experiencing. events
e smudging e hands-on activities
Life everywhere o four gifts of life:

Feasts vision and hearing
Rites of passage
Respe_ct for Emotional
all things Talking to Elders
Socialization
Sociolinguistics
Kinship
Self-esteem

Mental
Observation

Storytelling
Dialogue
Vocabulary
Critical thinking
Protocol

speech, mobility,
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Reviewing

In planning for instruction, it is also important to plan for language review.
Repetition and review are vital parts of language learning. Students need many
opportunities to review vocabulary, phrases and interactions in order to maintain
and build their language skills. Use a variety of strategies and activities to make

reviewing interesting and useful.

Introduce words or phrases at
the beginning of the class

Review the words and phrases
at the end of the class

Review the same words and phrases as
part of the next lesson and build on what
has been learned

Review, using Total Physical Response
(TPR), clapping rhythms, movement

Review, using choral reading, rhymes,
chants, role-play, drama

Review, using imagery

Review, in a new context
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Chapter 4
Classroom Assessment and
Evaluation

Chapter Summary

What Is Assessment and Evaluation?
Cree Approach

Types of Assessment

Assessment and Evaluation Strategies

What Is Assessment and Evaluation?

Assessment in the classroom is determining what has been learned. Evaluation is
estimating the quality of what has been learned. Assessment and evaluation from a
Cree perspective are a process rather than a measurement of performance or
evaluation of a final product. This process is one of continuous growth, facilitated
in a safe and nurturing environment.

The goal of any language program is to provide a positive and authentic learning
environment that will instill and inspire the student to take ownership of the
language learning situation.

Language learning in a Cree community where children are learning their first
language, the mother tongue, is within a meaningful context. Since the aim of this
program is language and culture fluency and competence, assessment and
evaluation will focus on those aspects.

Context is crucial to the development of effective language use and evaluation.
Dialogues, phrases and cultural information from the home, school and community,
as well as the individual student and his or her preferences, are to be addressed as a
part of planning, lesson delivery and evaluation. Language use will vary and
change in each community and setting.
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Assessment and evaluation must focus on the development and growth of the
whole student—mentally, emotionally, spiritually and physically—and be within
the appropriate context of peer socialization, home, school and community. It is
important to match the context with the evaluation process and ensure that the
dialogues, phrases and terms are used appropriately: that students are learning the
culturally appropriate and acceptable ways of addressing different members of the
family and community.

Cree Approach

Modelling

Our way is a valid way of seeing the world.

— Elders in consultation to the Western Canadian Protocol Aboriginal
Languages Project 2000, pp. 14, 16

The traditional Cree teaching and learning model emphasizes mastery before
evaluation, and within that process the student is set up for success. A student is
given the opportunity to apprentice with someone to perfect a skill that he or she is
interested in, shows some talent for and is needed in the community. The emphasis
is on what a student can do rather than on what a student cannot do. Students are
provided with repeated opportunities to observe, practise and master a skill. This
model also facilitates language learning and should be used in the Cree language
and culture classroom. Language needs to be meaningful and purposeful for the
learner, otherwise the desire and motivation to learn will not be there.

The modelling approach to learning and evaluation is an interactive process
whereby Cree students are active participants in their own education. Enabling
students to take ownership of their learning increases the probability of establishing
connections between life at home and at school.

With modelling, students learn by imitating the duties, behaviours, skills and
practices of role models. Students learn from Kihteyayak and respected community
members by interacting with people who are living the Cree way of life. These
people live by Cree cultural behaviours, using the natural laws and the four areas of
the medicine wheel to promote balance. This modelling works in contemporary
society just as it did traditionally and will provide students with the ability to make
meaning within the present educational system.

The modelling approach that is central to the teaching and learning method in Cree
communities is interactive and participatory. Traditionally, modelling was
nonverbal. One was not told how to do it; one observed and learned. Through
observation, participation, experience and practice, students learn about the Cree
cultural behaviours that are implicit in the Cree way of life. Assessment and
evaluation are not removed from this learning process but are instead an
integral part of it. It is advisable to involve Kihtéyayak or respected community
members whenever possible in the language evaluation process.
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Cree Assessment and Evaluation Suggestions

In assessing and evaluating Cree language skills, teachers may wish to try the
following:

o Keep the evaluation of work gentle and encouraging. This needs a little more
work. or It’s not quite there yet. or Have you tried this? instead of This is
wrong. or You failed.

e Have the information gathered for evaluation or marks come from student
self-evaluation and peer evaluation as well as teacher evaluation. Elders may
also have input. The teacher is not alone in the evaluation process.

o Create opportunities for the students to share skills and talents in areas where
they are gifted. Encourage students to do what they can do.

e Make rubrics and checklists together with the students, so they know what is
expected and are responsible for their own learning.

e Choose activities to achieve a specific outcome based on cooperation rather
than competition.

e Use the learning and sharing circle for providing feedback, both for the teacher
and students.

o Cree culture values oral and observational learning. Students may be more
comfortable demonstrating their learning in oral or presentation activities,
rather than in written form.

e Give students the opportunity to demonstrate their learning in a variety of
ways; e.g., oral, presentations, artwork, visual, music, written.

Role of Assessment and Evaluation

Assessment and evaluation are done for the following reasons.

Diagnosis: Before you begin teaching, it is important to determine what your
students bring to your class and build on those strengths. Diagnosis will help you
identify language fluency levels, cultural knowledge, areas of interest, strengths
and skills of your students. The primary value in using assessment and evaluation
is to discover what students already know and where gaps in learning exist.

Fluency: It is vital for you as the teacher to evaluate the level of language fluency
students bring to your class. Each child is unique and to meet the needs of each of
your students, your teaching delivery and presentation should facilitate and address
the different levels of fluency. It is necessary to address fluency levels to prevent
boredom, frustration and restlessness in the classroom, which can lead to classroom
management issues.
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Competency: As students learn language, the focus should be on providing the
situations and context so that overall learning makes learning in Cree easier.
Competence is achieved when a student can hold a conversation and communicate
fluently in an authentic situation. As a teacher and instructor, it is important to
establish rubrics and rating scales with students. This will assist them in developing
competence in the Cree language. In lower grades, competence may just mean
being able to greet people properly and having a short dialogue.

Teacher Self-reflection

The teaching and learning process goes both ways. How well students learn
depends mainly on how well the teacher facilitates and organizes the teaching and
learning environment. There need to be opportunities for teacher self-analysis and
self-reflection so you can adjust and adapt your delivery strategies and teaching
methods.

Types of Assessment

Assessment can be subjective or objective, structured or unstructured. Whatever the
process used, it needs to reflect respect for Cree culture.

Assessment and evaluation in a Cree language classroom requires an interactive
and collaborative approach. This involves:

self-assessment
peer assessment
group assessment
teacher assessment.

Self-assessment

Students reflect on what they have learned and how they have learned. They get a
better sense of themselves as speakers, readers, writers and performers.
Self-assessment supports students in setting goals and seeing where they need help.

What did | learn today?

What is the best work | did?

What don’t | understand?

What do | need help with?

What would I like to know more about?
What do | want to work on next?

Peer assessment

Students share and discuss their work with partners or in small groups. This helps
students understand what other students are experiencing and builds confidence in
their own work. Students ask each other questions and give positive and
constructive feedback. A checklist can be helpful to focus these interactions.
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Group Assessment

This is useful when the class participates in an activity such as:

group presentations

field trips and nature walks

group artwork, murals, photographs and videos
class projects.

Group assessment can take place using talking circle, brainstorming and Venn
diagram strategies.

Teacher assessment

Interviews, conferences, checklists and anecdotal notes are some of the tools
teachers use to assess and evaluate where students are in the learning process. One
of the main purposes of assessment is to see where instruction can be improved.
Are students learning and applying what you are teaching them? If students are not
progressing, you need to find out why and modify instruction; e.g., try alternative
teaching strategies, give more opportunities for practice, reteach various concepts.

So that assessment and evaluation succeed:

e integrate assessment and evaluation into the planning process

e make sure expectations, directions, time lines and goals are clear

o work with a variety of evaluation strategies and assessment methods

e include time for reflection as part of evaluation

e include students in assessment and evaluation planning; e.g., creating rubrics
and checklists

e demonstrate or show examples of work so students have an idea of
expectations

e give students opportunities to practise so they can experience success before
evaluation.

When undertaking assessment and evaluation, the following factors should be
considered:

e Personality and nature of each student
A student may be quiet and reflective because this is his or her nature and
personality; it does not necessarily mean that the student is not learning.

e Fear of risk-taking
A student needs to recognize the classroom environment as safe before he or
she will participate. Sitting quietly does not mean the student is not learning;
perhaps the child has not established enough confidence to take a risk in front
of his or her peers.

e Pause time
Pause time differs among cultures. For Cree students, pause time is longer than
in an English classroom. The Cree teacher should keep this in mind.
Assimilation has influenced our teaching methods and we may not give an
adequate amount of time for our own students to give us feedback.
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o Attitude from the community, school, home
Attitudes from outside the classroom will influence a student’s desire to learn
Cree. If a student is making negative statements, then it is important for the
teacher to look for the source of these statements and do some active promotion
to encourage support and validation for the program.

e Validation
Validation of the student is crucial to his or her success. As teachers, it is our
responsibility to ensure students are learning. If we do not see progress, we
need to look for the root of the problem and seek ways of resolving it.

Assessment and Evaluation Strategies

Portfolios

The portfolio is a primary evaluation tool for the assessment and evaluation of Cree
language programming. Student ownership of learning encourages students to
become part of the evaluation process. Portfolios allow the student to have input
and exercise some decision making as to which activities and student work are to
be evaluated for reporting purposes.

The portfolio can contain a chart that notes each piece of work. The contents
should not be limited to written work but should allow for various forms of literacy
and media, as well as audio and video recordings of actual language use.

Together, the student and teacher can set the contents and time frame. Assembling
the portfolio can coincide with the formal reporting periods, unit assignments,
projects and presentations as well as accommodate cumulative reporting. The
folder could be an expanding one for the whole year or a specific portfolio could be
sent home after each reporting period. Portfolios are ideal for sharing with parents
at parent-teacher interviews.

The physical structure of a portfolio refers to the actual arrangement of work
samples and can this be organized according to chronology, subject, style, work or
goal area. You may have students self-assess a work sample, self-reflect and then
set a goal for future learning. The work sample, self-assessment and the goal sheet
may be added to the portfolio.

Students generally choose the work samples to place in their portfolios. You may
also choose to have specific work samples placed in the portfolio; however, you
should inform the student why you are choosing a specific work sample. Have the
students explain why they are choosing particular work samples to be included as
part of their portfolios.

Use of the portfolio system in maintaining a collection of student work is a highly
personalized way of involving the student in the learning—teaching process.
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A Sample Cree Language and Culture Portfolio

an audio
recording of the
student telling a
story or
speaking in
Cree

avideo
recording of
the student

speaking Cree

computer disc
containing a
presentation

a photograph
or sketch of a
student’s
presentation to
the class

artwork, such
as drawings,
collages,
cartoons and
storyboards

a list of Cree

language and
culture questions
generated by the
student, with or
without answers

completed
self-assessment

graphic
organizers, such
as KWL charts,
Venn diagrams
or T-charts

checklist

a CD of student
work, including
music, songs
and stories in
Cree

a table of
contents

The focus in student
portfolios is on:

e student thinking

e growth over time

e language and culture
connections

e decision making and goal
setting.

notes or audio
recording from
an interview

excerpts from
a learning log
or journal

a note attached to
each item briefly
explaining when,
where and how this
was done, and why it
was chosen

draft, revised and
final version of a
research project on a
Cree cultural or
language issue,
including writing,
artwork, diagrams,
graphs and charts

work from another
subject area that relates to
Cree language and culture,
such as data collected on
Cree communities and
presented in a graph for
mathematics class or a
project on the environment
for science
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Anecdotal Notes

Anecdotal notes are systematically kept notes of specific observations of student
behaviours, skills and attitudes in the classroom. These notes provide cumulative
information regarding progress, skills acquired and directions for further
instruction. Anecdotal notes are often written as the result of ongoing observations
during the lessons but may also be written in response to a product or performance
the student has completed. The systematic collection of anecdotal notes on a
student provides excellent information for evaluation of learning patterns and
consistency of progress.

Checklists

Checklists can be used to record whether or not students have mastered particular
skills or gained specific knowledge. They are usually geared to a specific focus for
assessment. Sample checklists can be found in the Appendices.

Conferences and Interviews

Conferences are usually short informal meetings held with individual students or a
small group of students, and involve diagnostic listening, questioning and
responding. Conferences provide opportunities for discussion with students on
learning strengths and areas for improvement, and to set learning goals. During
conferences, it is possible to learn a great deal about the students’ understanding of
information, attitudes toward learning and the skills and strategies they employ
during the learning process. Conferences provide opportunities for individualized
teaching, for guiding students to more challenging materials and for determining
future instructional needs.

Interviews are conferences that are conducted to gather specific information. They
may involve a set of questions you ask for a specific purpose. For example, you
may need information about a student’s reading patterns and difficulties. An
interview allows you to ask questions directly related to a particular aspect of the
student’s performance.

Journals and Learning Logs

Journals and learning logs are primary assessment and evaluation tools for
self-assessment and reflection.

Learning logs allow students to reflect on what they have learned and how. It is a
student commentary on his or her learning process:

What did I do in class today?
What did | find interesting?
What did I learn?

What did | not understand?
What questions do | have?
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Journals are more personal in that students use them to record events in their lives,
explore ideas, questions, concerns and fears often not related to school. Journals are
not private but are usually only shared with the teacher and close friends.

Learning logs and journals can include drawings and diagrams. They are very
useful for teachers in assessing student progress. The last five minutes of class are
often the best time for making entries. The entries should be made frequently and
are dated.

Rubrics

Rubrics are an effective form of assessment because they clearly and concisely
convey expectations. They show the student both the goal and the steps to take in
order to reach it. A well-constructed rubric is a scoring guide that describes what a
successful piece of work looks like. Rubrics can be very specific to a particular
assignment or project or they can be general and apply to a number of tasks. For a
rubric to be a valuable assessment and evaluation tool, it is advisable to:

e present a rubric or, even better, construct it in partnership with the students
prior to beginning related instructions and tasks to ensure that the rubric
becomes an active guide to the learning process, rather than the destination
itself

o show the students samples of work that meet the rubric’s various levels of
criteria and discuss how these examples meet or don’t meet expectations

e give the students the opportunity to practise and revise work so they become
familiar and comfortable with the criteria.

Rubrics are especially effective in assessing presentations, performances, visual
work and complex activities. Sample rubrics can be found in the Appendices.

Talking Circle, Brainstorming, Venn Diagrams

Many of the teaching and learning strategies found in the Appendices can also be
used for assessment and evaluation.

Video and Audio Recordings

Video recordings of students speaking, storytelling, performing and interacting
allow them to assess their language skills and also look at their nonverbal body
language.

Audio recordings allow students to hear their own word use and pronunciation.
Having the students record dialogues is an effective way for students to engage in
peer and self-assessment.
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Chapter 5
Grade Level
Samples

Chapter Summary

Introduction

Integrate for Efficiency and Motivation
Reading the Course Level Samples

Grade Level Samples for Grade 4 to Grade 6
o Applications

e Language Competence

e Community Membership

e Strategies

Introduction

The course level samples section provides sample teaching and learning activities
with corresponding assessment strategies for each specific outcome in the program
of studies. The prescribed general and specific outcomes for each level appear in
the same order as in the program of studies.

The sample teaching and learning activities and assessment strategies are
suggestions only. They are provided for the primary purpose of clarifying the
intent of each specific outcome. Each sample provides a concrete example of how a
specific outcome might be accomplished and assessed in the classroom. Teachers
can use the samples to gain clarity as to the intent of each specific outcome and as a
springboard for their lesson planning.
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Integrate for Efficiency and Motivation

In the time allotted for each grade level of the program, it is impossible to complete
an activity and assessment for each specific outcome as shown in the samples
provided in this chapter. Teachers usually plan to cover several outcomes in each
lesson. As teachers plan their units and lessons, they are encouraged to integrate
outcomes from all four program components: Applications, Language Competence,
Community Membership and Strategies. Such integration, coupled with a strong
focus on Applications, motivates students to become active partners in learning and
to take personal responsibility for their own learning.

Reading the Course Level Samples

The component label, general outcome, cluster heading, course label, strand and
specific outcome are presented first.

General Outcome Cluster Heading

Students will use Cree in a variety of community = A-2 to express 4
Applications and school situations and for a variety of emotions and

purposes. personal

perspectives

Strand A-2.1 share ideas, thoughts, preferences

Specific | Students will be able to:
Outcome | a. inquire about and express likes and dislikes

Samples of teaching and learning activities follow to help illustrate the intent of the
specific outcome.

SAMPLE TEACHING AND LEARNING
ACTIVITIES

e With teacher guidance, students brainstorm activities in which they are involved outside of
school. Together they draft simple survey questions. Students interview one another about their
favourite after-school activities; e.g.,

— Kitayamihcikéan ci? (Do you read?)

— Ebha. (Yes.)/Namdya. (No.)

— Ki p6sin ci toboggan? (Do you toboggan?)

— Kisoniskwatahen ci? (Do you skate?)

— Kitehtapin ci mistatimwak? (Do you ride horses?)

— Kikanawapabhten cf cikastepayihcikan? (Do you watch television?)
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Students can put this into book form and add to it throughout the year.

Note: This is a good exercise to help expand vocabulary on activities. It gives more
verbs/action words and changes them to noun forms; e.g.,

Nimiyweyihten kasdskacoweyan. (I like to go sliding.)
soskacowe—VAI (slide)
soskacowewin—NI (sliding)

Suggestions for assessment follow the sample teaching and learning activities and
appear under the heading Sample Assessment Strategies.

SAMPLE ASSESSMENT STRATEGIES |

Focus for Assessment

Do the students:
— inquire about and express likes and dislikes?

Self-assessment Checklist

Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to inquire about and express likes and
dislikes (see sample blackline master in Appendix E: Self-assessment Checklist).

Informal Observation
Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to inquire about and express likes and dislikes. Offer feedback, encouragement and praise as needed.

Cree Language and Culture 12-Y Guide to Implementation (4-6) Chapter 5/ 47
©Alberta Education, Alberta, Canada 2009



48/ Cree Language and Culture 12-Y Guide to Implementation (4-6)
2009 ©Alberta Education, Alberta, Canada



Grade 4 Level Samples

FAN o] o] | o= 11 o] 1S T 50
Language COMPETENCE........cuoviiiiiiii e 72
Community Membership.....cccoooviiiii e 100
= (=T 0 1= PP 123

General Outcomes
General outcomes are broad statements identifying the knowledge, skills and attitudes that students are
expected to achieve in the course of their language learning experience. Four general outcomes serve as

the foundation for the program of studies.

Applications

Students will use Cree in a variety of community
and school situations and for a variety of
purposes.
A-1  to share information

to express emotions and personal perspectives
A-3 to get things done )
A-4  to form, maintain and change interpersonal .~

relationships
A-5 to enhance their knowledge of the

world La“guage
A—6 for imaginative purposes and < Competence

personal enjoyment
Students will be effective, competent and
comfortable as Cree speakers.
(Okiskinamawakanak ka nihta nehiva
Strategies wewak.)
LC-1 attend to the form of the language
LC-2 interpret and produce oral texts
LC-3 interpret and produce written and
visual texts
LC—4 apply knowledge of the
sociocultural context
LC-5 apply knowledge of how the
language is organized, structured
and sequenced

Students will know and use various
strategies to maximize the effectiveness
of learning and communication.

5-1 language learning

S language use
5-3 cultural learning
S general learning

B p

Community Membership

Students will live wawetinahk (peacefully)
with Mother Earth,* others and themselves,
guided by Mdamawi Ohtawimdw

(the Creator™).

CM-1 Mother Earth* V
CM-2 others

CM-3 themselves

Note: Atiht 6hi isihcikewina poko okiskinohamakewak ta apacihtacik (tapiskoc miyahkasikewin) ekwa Kihteyayak ta
mamisitotahcik. (Some of the activities, such as smudging, require extreme care, caution and sensitivity on the part of the
teacher. Teachers should consult Elders in their local community regarding traditional practices.)

* discretionary—The terms “Mother Earth” and “Creator” are identified as discretionary terms in this guide. In order to teach the
outcomes in this section, communities may choose to use these terms or other related terms acceptable to them; e.g., nature, the
environment.
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Applications

Students will use Cree in a variety of A-1 to share
YRl 10]sEM community and school situations and for a information
variety of purposes.

General Outcome Cluster Heading 1

Strand A-1.1 share factual information

Specific | Students will be able to:
Outcome | a. ask for and provide information on a range of familiar topics

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Students randomly answer basic questions on a range of familiar topics; e.g., family, home, daily
activities.

o During a sharing circle activity, students share information about their families and their roles in the
family.

e Students break into pairs and find out information about each other; e.g., where they live, their
family, what they like to do—pastimes. They then present and describe each other to the rest of the
class.

o Students are shown a sample kinship chart. Students draw and label the chart, then share the
information about their families—brothers and sisters, wahkohtowin (kinship)—in a sharing circle.

e Students prepare a presentation on the days of the week. For each day, students describe what they
do; e.g., chores, extracurricular activities, family activities, school-related activities.
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Strand A-1.1 share factual information

Specific | Students will be able to:
Outcome | a. ask for and provide information on a range of familiar topics

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— ask for and provide information on a range of familiar topics?

Learning Log
Students use sentence patterns and record information about their family trees. Discuss the recorded
information with students.

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to ask for and provide information
on a range of familiar topics (see sample blackline master in Appendix E: Self-assessment Rating Scale).

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to ask for and
provide information on a range of familiar topics (see sample blackline master in Appendix E: Anecdotal
Notes).
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General Outcome Cluster Heading
Students will use Cree in a variety of A-2 to express
YRl 10]sEM community and school situations and for a emotions and
variety of purposes. personal
perspectives

Strand A-2.1 share ideas, thoughts, preferences

Specific | Students will be able to:
Outcome| a. inquire about and express likes and dislikes

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e With teacher guidance, students brainstorm activities in which they are involved outside of school.
Together they draft simple survey questions. Students interview one another about their favourite
after-school activities; e.g.,

— Kitayamihcikan ci? (Do you read?)

— Ebha. (Yes.)/Namdya. (No.)

— Ki p6sin cT toboggan? (Do you toboggan?)

— Kisoniskwatahen ci? (Do you skate?)

— Kitehtapin ci mistatimwak? (Do you ride horses?)

— Kikanawapahten cf cikastepayihcikan? (Do you watch television?)

Students can put this into book form and add to it throughout the year.

Note: This is a good exercise to help expand vocabulary on activities. It gives more verbs/action
words and changes them to noun forms; e.g.,

Nimiyweyihten kasdskacoweyan. (I like to go sliding.)

s6skacowe—VAI (slide)
s6skacowewin—NI (sliding)
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Strand

A-2.1 share ideas, thoughts, preferences

Specific
Outcome

Students will be able to:
a. inquire about and express likes and dislikes

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— inquire about and express likes and dislikes?

Self-assessment Checklist
Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to inquire about and express likes and

dislikes (see sample blackline master in Appendix E: Self-assessment Checklist).

Informal Observation
Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to inquire about and express likes and dislikes. Offer feedback, encouragement and praise as needed.
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Students will use Cree in a variety of A-2 to express

AVeJol[[e=TifelsSl community and school situations and for a emotions and

variety of purposes. personal
perspectives

General Outcome Cluster Heading 1

Strand A-2.2 share emotions, feelings

Specific | Students will be able to:
Outcome | a. inquire about and express emotions and feelings

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students are provided with a chart of expressive faces and the corresponding names of the emotions
shown. Students are then organized into groups. One student in each group draws a paper slip from
a bag with the name of an emotion written on it. He or she acts out the emotion while members of
the group guess what it is. The game continues with a new student from each group until the bag is
empty.

e Students are provided with vocabulary and sentence starters that they must complete. They share
their feelings and emotions with a partner; e.g.,
— Ispi k& posiyan ka nisokatet ni . (When | ride my bicycle, I'm )
—  Ispi wayawitimihk k& metaweyan ni . (When I’'m playing outside )
— Ispi k& wicihiweyan Nehiyaw isihcikewinihk ni . (When | participate in Cree
celebrations, | )

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— inquire about and express emotions and feelings?

Anecdotal Notes
Observe students as they participate in the activity. Note and record how well they are able to inquire
about and express emotions and feelings (see sample blackline master in Appendix E: Anecdotal Notes).
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Students will use Cree in a variety of A-3 to get things
YRl 10]sEM community and school situations and for a done
variety of purposes.

General Outcome Cluster Heading 1

Strand A-3.1 guide actions of others

Specific | Students will be able to:
Outcome | a. relay simple messages, and encourage or discourage others from a course of
action

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e The students are divided into teams and play a game of verb charades. One player from each team
mimes the action written on the cards provided. The team members must guess the action. The
student who has mimed the action must then orally say the verb; e.g.,

— Nitapin. (I sit.)
— Kitapin. (You sit.)
—  Apiw. (He or she sits.)

e Students review some imperative forms of common verbs and positive and negative phrases; e.g.,
— Yahkohte. (Go ahead.)
— Naki! (Stop!)
— Api. (Sitdown.)
— Kaya api. (Don’t sit down.)
— Nipawi. (Stand up.)
— Kaya nipawi. (Don’t stand up.)
— Wastahike. (Wave your hand.)
— Kaya wastahike. (Don’t wave your hand.)
— Waske kihciniskihk isi. (Turn to the right.)
— Kaya waske kihciniskihk isi. (Don’t turn to the right.)
— Waske manahtinihk isi. (Turn to the left.)
— Kaya waske manabhtinihk isi. (Don’t turn to the left.)

Students respond to the teacher’s requests. This can be done in the form of a game, such as Simon
Says, Wesahkecahk itwew (Wesahkecahk Says) or Kimoséminaw itwew (Our Grandfather Says).
Students take turns leading the game.

Note: For any type of competitive activity or game, remind students to use words like &kameyimo
(do your best) and ekwa (next).
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Strand

A-3.1 guide actions of others

Specific
Outcome

Students will be able to:

a. relay simple messages, and encourage or discourage others from a course of action

| SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— relay simple messages, and encourage or discourage others from a course of action?

Self-assessment Checklist
Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to relay simple messages, and encourage
or discourage others from a course of action (see sample blackline master in Appendix E:
Self-assessment Checklist).

Informal Observation
Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to relay simple messages, and encourage or discourage others from a course of action. Offer
feedback, encouragement and praise as needed.
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General Outcome Cluster Heading
Students will use Cree in a variety of A-3 to get things 4
YRl 10]sEM community and school situations and for a done

variety of purposes.

Strand A-3.2 state personal actions

Specific | Students will be able to:
Outcome| a. make and respond to offers or invitations

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Students practise making an oral invitation, in Cree, to a ohkomiwawa/omosdmiwawa
(grandmother/grandfather) to attend their class activities.

Note: Some students may not have grandparents. If so, give them kinship terms that apply to them.

e Students design and compose a written invitation, in Cree, to an upcoming school event. Guide
students as to the key ideas and phrases to use. Students then have a chance to look at the invitations
made by their classmates. These invitations could be sent home to parents, guardians or the
nohkom/nimosém (grandmother/grandfather).

e Model a telephone conversation in which someone is invited to a school event or party. Both “I can”
and “I cannot” responses should be modelled. Students then pair up and practise the telephone
conversations. After this role-play, students make a real or staged telephone call to a Cree-speaking
volunteer.

e Asaclass or in groups, students identify ways in which they can be helpful to parents, grandparents
and siblings at home and in the community. As an extension, students could choose a situation and
illustrate a cartoon that shows them offering help.
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Strand A-3.2 state personal actions

Specific | Students will be able to:
Outcome | a. make and respond to offers or invitations

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— make and respond to offers or invitations?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to make and respond to offers or invitations (see sample blackline
master in Appendix E: Observation Checklist).

Journals
Students reflect on ways to be helpful. Provide students with prompts; e.g.,
— Kikway eké eki ohci mamitoneyihtaman/oskih kikway ...
(Something | had not thought about/something new ... )
— Kikway ahpd enohte itbtaman ...
(Something I might like to do ...)
— Téanihki k& nohte itbtaman ...
(Why I might liketodo it ... )

Self-assessment Checklist

Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to make and respond to offers or
invitations (see sample blackline master in Appendix E: Self-assessment Checklist).
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YRl 10]sEM community and school situations and for a done

General Outcome Cluster Heading
Students will use Cree in a variety of A-3 to get things

variety of purposes.

Strand A-3.3 manage group actions

Specific | Students will be able to:
Outcome| a. encourage other group members to participate

b. assume a variety of roles and responsibilities as group members

| SAMPLE TEACHING AND LEARNING ACTIVITES |

Students work with a partner to create a mobile with vocabulary and pictures of wild birds and
animals. They use language associated with working with another person; e.g.,

Kaki itdten ci 6ma? (Could you do this?)

Kaki masinohipehen ci 6ma? (Could you colour this?)

Kaki manisen ¢t éma? (Could you cut this out?)

Kwayask ci 6ma itasinastew? (Is this the right colour?)

Arrange chairs in a circle, facing inward, with one less chair than participating students as in musical
chairs. A student leader stands in the middle and leads the activity. He or she identifies an article of
clothing that two or more students are wearing, using cue cards with words and pictures. When these
articles are identified, all students wearing those clothes change places, including the student leader.
The student without a chair becomes the new leader. The new leader then identifies a new article of
clothing and the game continues. The leader might say a phrase such as sipihkwaw pakiwayéan (the
shirt is blue).

After students review group encouragement vocabulary, they get into groups and plan an event, such
as an end- or beginning-of-season celebration; e.g., the end of winter, the beginning of spring.
Students focus on using the encouraging vocabulary in thinking about their group’s plans. Allow
time for students to reflect on and/or share their encouragement.

The class reviews various phrases they have learned that deal with taking roles and responsibilities as
group leaders. Assign a number to each phrase. Call out the number and have students respond by
saying the phrase aloud. Break students into groups and have them role-play appropriate phrases.

Before beginning a group activity, students are introduced to phrases such as:
—  Astam pe wiceh witapiminan/witatoskeminan! (Join us!/Work with us!)
— Kiya ekwa. (It’s your turn.)

— Naskwewasimo. (It’s your response.)

— Pikiskwe. (Speak.)

— Ekwa sipwehtetan. (Let’s go now.)

— Ka kaskihtan! (You can do it!)

During the activity, students use these phrases to encourage other members of their group to
participate. When you hear a student encouraging others by using one of these phrases, mark a happy
face on the board where the phrases are posted.

Students take turns leading a total physical response (TPR) activity.
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Strand A-3.3 manage group actions

Specific | Students will be able to:
Outcome| a. encourage other group members to participate
b. assume a variety of roles and responsibilities as group members

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— encourage other group members to participate?
— assume a variety of roles and responsibilities as group members?

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to encourage other group members
to participate and assume a variety of roles and responsibilities as group members (see sample blackline
master in Appendix E: Self-assessment Rating Scale).

Journals

Students reflect on what they have learned. Provide prompts such as:
— Something | already know about how | work in a group ...

— Something that surprised me about how I work in a group ...

— Something | might like to try in my next group ...
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General Outcome Cluster Heading
Students will use Cree in a variety of A-4 to form, 4
YRl 10]sEM community and school situations and for a maintain and change
variety of purposes. interpersonal
relationships

Strand A-4.1 manage personal relationships

Specific | Students will be able to:
Outcome | a. talk about themselves, their family and their community; and respond to the talk
of others by showing attention and interest

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students form an inner circle and an outer circle. They begin by talking with the person opposite
them about basic information; e.g., daily routines, favourite after-school activities. After students
have spoken for a minute, the members of the outer circle move clockwise. Students then begin a
new discussion with a different partner. Play music to signal when to move and when to stop.

e Over a period of several weeks, model phrases and vocabulary that deal with personal relationships.
Students create a Tan’si (Greetings) log in which they record these phrases and vocabulary to assist
them in their casual and friendly exchanges with classmates. Students should be encouraged to refer
to their logs for support when writing friendly letters, sending e-mails to friends or speaking casually
with a classmate.

¢ Students discuss how certain body language and words or topics can make others feel uncomfortable;
e.g., discussing someone’s personal appearance, respecting personal space and boundaries, aggressive
and receptive stances, showing interest and attention.
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Strand A-4.1 manage personal relationships

Specific | Students will be able to:
Outcome | a. talk about themselves, their family and their community; and respond to the talk of

others by showing attention and interest

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— talk about themselves, their family and their community; and respond to the talk of others by showing
attention and interest?

Learning Log

Students actively listen to each other as they talk about their families and themselves. They can complete
a form to show what they learned about another person’s family, daily routines and after-school activities.
Sentence patterns may include:

— Mamawaci nimocikiskinohamakosin . (The most interesting thing | learned was )
— Nimiywehten ispT ka . (I really enjoyed the part when you )
—  Niwi kocin 6ma itbtamawin . (This is an activity | would like to try )

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to talk about themselves, their family and their community; and respond to the talk of others by
showing attention and interest. Offer feedback, encouragement and praise as needed.
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General Outcome Cluster Heading
Students will use Cree in a variety of A-5 to enhance
Yool 1l0]sE community and school situations and fora their knowledge of
variety of purposes. the world

Strand A-5.1 discover and explore

Specific | Students will be able to:
Outcome | a. discover relationships and patterns in the environment

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students review vocabulary for birds, animals and plants. Working in small groups, they are
provided with a variety of pictures and asked to sort them into categories. They must then use the
correct vocabulary and name each category.

Oki piyesisak  sisip (duck)
ahasiw (crow)
kihew (eagle)
Oki pisiskowak paskwaw mostos (buffalo)
maskwa (bear)
mahkesis (fox).

e Students choose an animal, such as a bear or buffalo, and find examples of stories that include the
animal as a character. Students then answer questions about the animal based on the stories; e.g.,
— What types of things does the animal do or say in the stories?
— How is the animal important to the stories?
— What things are the same about the animal in the stories?

e Students practise a variety of questions; e.g.,
—  Kikway 6ma? (What is this?)
— Tanihki? (Why?)
— Tan’te ohci dma? (Where did this come from?)
— Awina awa ? (Who is this ? [animate])
Students are then encouraged to ask the questions during a nature walk and record the answers in a
journal or log.

e Students go on a nature walk. They take pencils, crayons and blank paper. When they see an
interesting pattern in a rock, leaf or tree bark, they place the paper on top and rub with the pencil or
crayon to transfer the pattern to the paper. Back in the classroom, they share their patterns with the
class. The class must try to determine what the pattern is.

e Students discover relationships and patterns by talking about their immediate family; e.g., we have
different members in each family—mother and children, grandfather and children. Students can
make their own Kkinship storybook.
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Strand

A-5.1 discover and explore

Specific
Outcome

Students will be able to:
a. discover relationships and patterns in the environment

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— discover relationships and patterns in the environment?

Learning Log
Students keep a learning log about their experiences during the nature walk. They note down the

significance of living things in a KWL chart. Students reflect on what they know, what they want to
know and the things they learned. Provide feedback.

Self-assessment Checklist
Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to discover relationships and patterns in
the environment (see sample blackline master in Appendix E: Self-assessment Checklist).
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General Outcome Cluster Heading

Students will use Cree in a variety of A-5 to enhance
Yool 1l0]sE community and school situations and fora their knowledge of
variety of purposes. the world

Strand A-5.2 gather and organize information

Specific | Students will be able to:
Outcome | a. compare and contrast items in simple ways

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e After a group research project, students complete a simple Venn diagram comparing West Coast
atayohkewin (legends) to Cree atayohkewin (legends). Next, students discuss the stories and provide
feedback to each other or to the group; e.g.,

— E maméamitoneyitaman . (The main characters did )
—  Ni mamamitoneyihten tanihki . (I was wondering why )

With teacher guidance, students may organize the information under headings; e.g.,
— Tan’si eteyihtam&n mamayisk epikiskweyahk ... (What I thought before our discussion ... )
— Tan’si eteyihtaman ekipikiskweyahk ... (What I think now after our discussion ... )

¢ Insmall groups, students examine simple objects in a shoebox. Each student, in turn, pulls an object
from the box, saying in Cree, Oma .(Thisisa .) Then direct all groups to sort their
objects in various ways; e.g., esi espihcak (by size), esikinwak (by height), etasinastek (by colour),
esindkwak (by shape). Extend students’ vocabulary, teaching them comparison words such as nawac
misaw (bigger) and nawac apisasin (smaller). Students then put their objects back in the box and
take turns pulling out two objects and making a comparative statement in Cree; e.g.,
—  Awa picikwés nawac misikitew ispihci awa kasipehikanis. (This apple is bigger than this eraser.)

o Students review Cree vocabulary to distinguish animate-correct pronouns and verb descriptions for
the words:
— nawac misikitiw (bigger)
— nawac apisisiw (smaller)
— nawac kinosiw (taller)
— nawac capahcisiw (shorter).

Supporting questions include:
— Awina nawac apisisiw? (Which is smaller?)
— Awina nawac kinosiw? (Who is taller?)

Students then organize themselves into groups or a line-up according to criteria such as height or
colour of a clothing item.
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Strand A-5.2 gather and organize information

Specific | Students will be able to:
Outcome | a. compare and contrast items in simple ways

| SAMPLE TEACHING AND LEARNING ACTIVITIES | (continued)

e Students review weather-related vocabulary and phrases; e.g.,
— kimiwan (rain)
— lyikwaskwan (clouds)
— yétin (wind)
—  pisim (sun)
— E mispok. (It is snowing.)
— Kisin. (Itis cold.)
— Sakastew. (It is sunny.)

Students write down their observations about weather conditions over a week. They then compare
the weather of different seasons using a poster, a skit or a series of paintings.

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— compare and contrast items in simple ways?

Work Samples
Analyze student work samples, such as Venn diagrams and representations, to determine if students
compare and contrast items in simple ways.

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to compare and contrast items in simple ways (see sample blackline
master in Appendix E: Observation Checklist).
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Students will use Cree in a variety of A-5 to enhance
Yool 1l0]sE community and school situations and fora their knowledge of
variety of purposes. the world

General Outcome Cluster Heading 1

Strand A-5.3 solve problems

Specific | Students will be able to:
Outcome| a. experience and reflect upon problem-solving stories

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students reflect upon Cree acimowin (stories) studied in class and use sentence starters; e.g.,
—  Oma acimowinis ... (This little story is about ...)
— Ekospi esa 6ma acimowin ... (This story took place ...)
— Nikiskinohamakon dma acimowinis ... (This little story taught me ...)
— Kotak nikiskeyihten acimowinis tapiskoc dma. (I know another little story similar to this one.)

o After listening to a Cree atayohkewin (legend), students, with teacher guidance, reflect upon the
teachings in the &tayohkewin.

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— experience and reflect upon problem-solving stories?

Cloze
Prepare a cloze passage summary of a story. Students choose answers from a list of words provided.

Provide feedback.

Reflection
Students reflect on how problems in the stories were solved. Provide feedback to the reflections. Look

for evidence that students are able to:
— identify the problem

— propose a variety of solutions

— choose one solution.
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Students will use Cree in a variety of A-5 to enhance
Yool 1l0]sE community and school situations and fora their knowledge of
variety of purposes. the world

General Outcome Cluster Heading 1

Strand A-5.4 explore perspectives and values

Specific | Students will be able to:
Outcome | a. explore Cree values on a variety of topics within their own experience

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

o Students listen to Kihteyayak (Elders) talk about the importance of respect in Cree culture. They then
discuss in small groups the concept of respect in relation to personal experiences they have had.
Students use words, phrases, illustrations, photographs and pictures to create posters and brochures
that explain and promote the importance of respect.

e Students receive instruction about tipi teachings. Model these teachings in the classroom. Students
make a tipi and identify the tipi teachings for each tipi pole.

o Invite a Kihteyaya (Elder) to talk about the circle of life. Guide a class discussion of what they
learned about the circle of life and how it relates to their own experiences.

e Students bring photographs, illustrations or artifacts that reflect the Cree way of life. They share and
discuss each item with the class.

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— explore Cree values on a variety of topics within their own experience?

Work Samples
Analyze work samples such as posters and brochures to determine how students discuss and explore Cree
views and values on a variety of topics.

Learning Log
Students reflect on the activities they participated in. They answer the following questions in their
journals, learning logs or during a conference with the teacher:

— Nisto kikwaya nikiskinohamakawin , ekwa . (Three things that I learned were
, and )
— Nikiskinohaméakawin asici . (I also learned that )
— Nimiywehten ta kiskeyihtaman . (I am happy to find out that )
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General Outcome Cluster Heading

Students will use Cree in a variety of A-6 for

YRl 10]sEM community and school situations and for a imaginative

variety of purposes. purposes and
personal enjoyment

Strand A-6.1 humour/fun

Specific | Students will be able to:
Outcome| a. use the language for fun and to interpret humour

| SAMPLE TEACHING AND LEARNING ACTIVITES |

o Students complete word searches for themes covered in class.

e Students, as a group, solve Cree riddles that are told to them by the teacher; e.g.,
— Kikway 6ma? (What is this?)
—  Kis6siw. (It is warm.)
— Nanétohk tasinastew. (It has many colours.)
— Kisénam misita. (It warms feet.)
- Kikway 6ma? (What is it?)
— Asikan. (A sock.)

e Students develop and create a short comic strip based on a funny situation or humourous character.

e Students translate simple jokes and funny skits into Cree and perform them for the class in a comedy
festival.

e Students interpret a comic strip. They then make up their own and ask a partner to interpret what it
means.

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— use the language for fun and to interpret humour?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checkilist to assess if students are able to use the language for fun and to interpret humour (see sample
blackline master in Appendix E: Observation Checklist).

Peer-assessment Checklist

Collaboratively create an outcome-based peer-assessment checklist with the students before they begin
the activity. Students use the checklist to determine if their peers are able to use the language for fun and
to interpret humour (see sample blackline master in Appendix E: Peer-assessment Checklist).
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Students will use Cree in a variety of A-6 for

YRl 10]sEM community and school situations and for a imaginative

variety of purposes. purposes and
personal enjoyment

General Outcome Cluster Heading 1

Strand A-6.2 creative/aesthetic purposes

Specific | Students will be able to:
Outcome| a. use the language creatively; e.g., employ models to create cumulative or
predictable stories

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students listen to clips from Don Burnstick CDs and identify how he uses humour to get his message
across.

e Students choose an object or a picture that tells about or represents the main idea of a story. They
present this to the class with three or four supporting sentences.

e Students sit in a circle. Each student says one word that will add to the story; e.g.,
Ni wapamaw sisip sakahikanihk ... (I saw a duck in the lake ...)

e Students create stories using a phrase box. Place complete phrases, written in Cree, on separate
pieces of paper. Each piece of paper is folded in half and placed in a container or box. The first
student pulls out a phrase or sentence and begins a story. The second student draws a phrase and
continues the story. Students continue to draw phrases until there are none left in the container.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— use the language creatively?

Portfolios

Students, with teacher input, choose work samples that reflect their experimentation with word choices
and sentence patterns. They highlight the part of the story they created and explain why. Record their
reasons and attach the record to student work samples. All samples are dated to note progress over time.
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Students will use Cree in a variety of A-6 for

YRl 10]sEM community and school situations and for a imaginative

variety of purposes. purposes and
personal enjoyment

General Outcome Cluster Heading 1

Strand A-6.3 personal enjoyment

Specific | Students will be able to:
Outcome | a. use the language for personal enjoyment; e.g., play games in Cree with friends

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students play a card games, such as Fish, by learning or reviewing the necessary Cree vocabulary,
such as Kitayan ci? (Do you have it?) and kiya ekwa. ( it is your turn.) Students would
answer eha (yes) or namdya (no).

e Students play games like charades that allow them to use and practise Cree vocabulary and phrases.

e The class watches Cree videos or listens to Cree music. Encourage students to bring in music and
videos from home, but review the material before presenting it to the class.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— use the language for personal enjoyment?

Informal Observation
Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to use the language for personal enjoyment. Offer feedback, encouragement and praise as needed.

Self-assessment Checklist

Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to use the language for personal
enjoyment (see sample blackline master in Appendix E: Self-assessment Checklist).
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Language Competence

General Outcome Cluster Heading

Students will be effective, competent and LC-1 attend to the 4
Language comfortable as Cree speakers. form of the language
SNIECIVER (Okiskinamawakanak ka nihta nehiya
wewak.)

Strand LC-1.1 phonology

Specific | Students will be able to:
Outcome| a. recognize and pronounce basic sounds consistently
b. recognize the effects of sounds, i.e., elision; long vowels

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e With students, brainstorm and chart words for the classroom and/or student word book that reflect
critical sound distinctions. The list can be reviewed and added to periodically.

e Students role-play situations in which they have to use some critical sound distinctions that are
important for meaning; e.g.,
— nipiy (water)
— nipiy (leaf)
— niyanan (five)
— niyanan (us).
Students record other words.

e Students use a syllabics chart for identifying the sounds &, e, Tand 6. Divide the class into four teams
and give each team a card that represents one of the sounds. Say a sound; e.g.,

Sounds

pa, ta, ka, ca
pe, te, ke, ce
pi, ti, Ki, ci

po, to, ko, co

The team that represents the sound, holds up its card. Points are given to the team that correctly
identifies a sound. As an extension activity, say words that contain the sounds.

e Students review examples of long and short vowels in English and Cree words. They say words with
a long vowel and then with a short vowel to emphasize the difference in effect.

e Students explore and compare writing in Standard Roman Orthography with writing in syllabics.

e Students listen to an audio version of Jerry Saddleback’s Syllabics Song. Students record their own
version in pairs and then listen as a class.
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Strand LC-1.1 phonology

Specific | Students will be able to:
Outcome | a. recognize and pronounce basic sounds consistently
b. recognize the effects of sounds, i.e., elision; long vowels

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— recognize and pronounce basic sounds consistently?
— recognize the effects of sounds, i.e., elision; long vowels?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to recognize and pronounce basic sounds consistently and recognize
the effects of sounds (see sample blackline master in Appendix E: Observation Checklist).

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to recognize and pronounce basic
sounds consistently and recognize the effects of sounds (see sample blackline master in Appendix E:
Self-assessment Rating Scale).
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General Outcome Cluster Heading
Students will be effective, competent and LC-1 attend to the 4
comfortable as Cree speakers. form of the language
SNIECIVER (Okiskinamawakanak ka nihta nehiya
wewak.)

Language

Strand LC-1.2 orthography

Specific | Students will be able to:
Outcome| a. recognize and use some basic spelling patterns

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e With students, choose words from texts to form the basis for thematic word study activities. Students
copy the words on charts and post them in the classroom to refer to during daily reading and writing
activities. Students may also keep a personal spelling book.

e The students review the syllabics chart and compare and contrast Standard Roman Orthography with
Cree syllabics. They then go through their vocabulary lists from journals and logs and identify words
with similar spelling patterns. They reorganize the words into charts based on common spelling
patterns or add them to classroom charts.

e Students create and design their own Cree syllabics chart. They insert this chart into their own
personal spelling book, which they use as a reference tool.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— recognize and use some basic spelling patterns?

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to recognize and use some basic spelling patterns. Offer feedback, encouragement and praise as
needed.

Learning Log
Students use feedback from the teacher and keep a log of their spelling successes and challenges. Provide
support and continuous feedback.
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General Outcome Cluster Heading

Students will be effective, competent and LC-1 attend to the 4
Language comfortable as Cree speakers. form of the language
SNIECIVER (Okiskinamawakanak ka nihta nehiya
wewak.)

Strand LC-1.3 lexicon

Specific | Students will be able to:

Outcome| a. use a repertoire of words and phrases in familiar contexts, within a variety of
lexical fields, including:

e community roles and occupations

activities

nutrition

modes of travel

dance

any other lexical fields that meet their needs and interests

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students work in small groups and prepare their own word lists on suggested topics, such as foods
used in traditional feasts, modern and traditional dances, and cars and trucks.

e Students write a simple conversation, e.g., at the playground, based on the suggested topics. They
then role-play the situations.

e Students use personal dictionaries, class charts and class dictionaries when discussing or writing
about familiar subjects.

Note: Students may cut and paste pictures or make their own drawings so that they can visualize a
word, noun or action entered into their personal spelling book or dictionary.

e Students participate in a story pull. Five paper bags are labelled place, person, weather, mood and
activity. They brainstorm words for each category. The words are put on slips of paper and placed in
the correct bags. Each student pulls one slip of paper from each bag and makes up a story using the
words on the selected slips of paper. The story can be presented orally in a sharing circle or it can be
written.

e Students are given simple phrases and are asked to draw cartoons that show a person saying the
phrases; e.g.,
— Tan’te e wi itohteyan? (Where are you going?)
— Api 6ta. (Sit here.)
— Nit6ten awa. (This is my friend.)
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Strand LC-1.3 lexicon

Specific | Students will be able to:

Outcome | a. use a repertoire of words and phrases in familiar contexts, within a variety of lexical
fields, including:

e community roles and occupations

activities

nutrition

modes of travel

dance

any other lexical fields that meet their needs and interests

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— use a repertoire of words and phrases in familiar contexts, within a variety of lexical fields?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to use a repertoire of words and phrases in familiar contexts, within
a variety of lexical fields (see sample blackline master in Appendix E: Observation Checklist).

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to use a repertoire of words and phrases in familiar contexts, within a variety of lexical fields. Offer
feedback, encouragement and praise as needed.
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General Outcome Cluster Heading
Students will be effective, competent and LC-1 attend to the 4
comfortable as Cree speakers. form of the language
SNIECIVER (Okiskinamawakanak ka nihta nehiya
wewak.)

Language

Strand LC-1.4 grammatical elements

Specific | Students will be able to:
Outcome | a. use, in modelled situations*, the following grammatical elements:

e demonstrative pronouns ki, aniki, neki 6hi, anihi, nehi to distinguish and
refer to these and those animate (NA) and inanimate (NI) specific nouns
big/large affixes to indicate noun size—misti, misi, mahki; small suffix —sis
indefinite pronouns to indicate non-specific or non-specified animate or
inanimate nouns for generalized meaning; e.g., awiyak, pikwawiyak,
namawiyak, kahkiyaw, awiyak, kikway, pikokikway, namakikway, kahkiyaw,
Kikway

e noun possessive form for animate (NA) and inanimate (NI) plural nouns
indicating ours (1P), all of ours (21), yours (2P), theirs (3P): (NA)
nimindsiminanak, kimindsiminawak, kimindsimiwawak, omindsimiwawa,
otehtaplwmlwawa (NI nltehtaplwmlnana kltehtaplwmlnawa
kitehtapiwiniwawa

e simple sentences we, all of us, all of you, using they, subject markers and
action words in declarative statement form nitapinan (1P), kitapinaw (21),
kitapinawaw (2P), apiwak (2P) and progressive action form ehapiyahk,
ehapiyahk, ehapiyek, ehapicik/ehapitwaw

e commands or requests (Imperatives VTA) using action words between two
people: you—>me (2S->1S), all of you—>me (2P->1S); nitohtawin, nitohtawik

e preverbal particles attach commands/requests to subject, action simple
sentence: pehapi, ninohtehapin, enohtehapin, kahkihapin ct

 simple sentences involving a direct object using I (1S), you (2S), he/she (35)
subject markers along with an action word involving an inanimate (NI)
object (VTI) in declarative form niwapahten tehtapiwin, kiwapahten
tehtapiwin, wapahtam tehtapiwin and progressive form ewapahtayan
tehtapiwin, ewapahtayan tehtapiwin, ewapahtahk tehtapiwin
ewapiskisicik/ewapiskisitwaw mindsak and (V1) inanimate nouns
wapiskawa/ewapiskaki tehtapiwina

* Modelled Situations: This term is used to describe learning situations where a model of specific linguistic
elements is consistently provided and immediately available. Students in such situations will have an

emerging awareness of the linguistic elements and will be able to apply them in very limited situations.
Limited fluency and confidence characterize student language.

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Model various physical maladies; e.g., saying Ninestosin. (I am tired.) while acting tired. Students
then imitate the teacher, acting tired while echoing the sentence.

e Students use food or toy nouns with oki (these), aniki (those), neki (those over there), éhi (these),
anihi (those) and nehi (those over there) to differentiate between these and those animate (NA) and
inanimate (NI) nouns.
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Strand LC-1.4 grammatical elements

Specific | Students will be able to:

Outcome | a. use, in modelled situations™, the following grammatical elements:

o demonstrative pronouns Oki, aniki, neki 6hi, anihi, nehi to distinguish and refer to
these and those animate (NA) and inanimate (NI) specific nouns
big/large affixes to indicate noun size—misti, misi, mahki; small suffix —sis
indefinite pronouns to indicate non-specific or non-specified animate or
inanimate nouns for generalized meaning; e.g., awiyak, pikwawiyak, namawiyak,
kahkiyaw, awiyak, kikway, pikokikway, namakikway, kahkiyaw, kikway

e noun possessive form for animate (NA) and inanimate (NI) plural nouns
indicating ours (1P), all of ours (2I), yours (2P), theirs (3P): (NA)
nimindsiminanak, kiminésiminawak, kiminésimiwawak, omindésimiwawa,
otehtapiwiniwawa; (NI) nitehtapiwininana, kitehtapiwininawa,
kitehtapiwiniwawa

e simple sentences we, all of us, all of you, using they, subject markers and action
words in declarative statement form nitapinan (1P), kitapinaw (21), kitapindwaw
(2P), apiwak (2P) and progressive action form ehapiyahk, ehapiyahk, ehapiyek,
ehapicik/ehapitwaw

e commands or requests (Imperatives VTA) using action words between two
people: you—>me (2S->1S), all of you>me (2P->1S); nitohtawin, nitohtawik

o preverbal particles attach commands/requests to subject, action simple sentence:
pehapi, ninohtehapin, enohtehapin, kahkihapin ci

e simple sentences involving a direct object using I (1S), you (2S), he/she (3S)
subject markers along with an action word involving an inanimate (NI) object
(VTI) in declarative form niwapahten tehtapiwin, kiwépahten tehtapiwin,
wapahtam tehtapiwin and progressive form ewapahtayan tehtapiwin,
ewapahtayan tehtapiwin, ewapahtahk tehtapiwin
ewapiskisicik/ewapiskisitwaw mindsak and (V1) inanimate nouns
wapiskawa/ewapiskaki tehtapiwina

* Modelled Situations: This term is used to describe learning situations where a model of specific linguistic
elements is consistently provided and immediately available. Students in such situations will have an emerging
awareness of the linguistic elements and will be able to apply them in very limited situations. Limited fluency and
confidence characterize student language.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— use, in modelled situations*, the [given] grammatical elements?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to use, in modelled situations, the given grammatical elements (see
sample blackline master in Appendix E: Observation Checklist).
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General Outcome Cluster Heading
Students will be effective, competent and LC-1 attend to the 4
comfortable as Cree speakers. form of the language
SNIECIVER (Okiskinamawakanak ka nihta nehiya
wewak.)

Language

Strand LC-1.4 grammatical elements

Specific | Students will be able to:

Outcome | b. use, in structured situations*, the following grammatical elements:

e personal pronoun plural

e noun possessive form for animate (NA) and inanimate (NI) singular nouns
indicating ours (1P), all of ours (21), yours (2P), theirs (3P): (NA)
nimindsiminan, kimindsiminaw, kimindisimiwaw, omindsimiwawa; (NI)
nltehtaplwmlnan kltehtaplwmlnaw kltehtaplwmlwaw otehtaplwmlwaw

e (VAI) in declarative statement simple sentences using I (1S), you (2S),
he/she (3S) subjects and action words nitapin, kitapin, apiw and progressive
action ehapiyan, ehapiyan, ehapit

e locative noun simple sentence action only form acts as a preposition ohk, hk,
ihk in the, on the, to the, at the, from the atawew'kamikohk, 6tenahk,
tehtapiwinihk

e nominalizer, changing an action word only to a noun adding suffix -win to
the verb: micisowin, nimihtowin, nikamowin

e colour descriptors for plural animate (VAI) wapiskisiwak ewapiskisicik
ewapiskisitwaw minésak and (VII) inanimate nouns wapiskawa ewapiskaki
tehtapiwina

* Structured Situations: This term is used to describe learning situations where a familiar context for the use
of specific linguistic elements is provided and students are guided in the use of these linguistic elements.
Students in such situations will have increased awareness and emerging control of the linguistic elements
and will be able to apply them in familiar contexts with teacher guidance. Student language is characterized
by increasing fluency and confidence.

SAMPLE TEACHING AND LEARNING ACTIVITIES

e After the teacher reviews a few classroom commands, such as apik (sit), volunteer students take turns
giving those simple commands to the class.

e The class is divided into groups of three. Students brainstorm their favourite group activities; e.g.,
sports, going to the movies, shopping, berry picking, playing music, going to a restaurant,
tobogganing, camping. They discuss and write down commands or requests they would use during
these activities. Coach the groups on appropriate phrases or expressions to use.

e The class writes the names of all the students on flat sticks or cardboard and then draws three or four
names and asks them to act out a sports activity. Write the action verbs, in Cree, on the board; e.qg.,
sOniskwatahiké (skate), wépapihképayi (swing), isi-wépinamaw (toss), pimpahta (run), kwéski (turn),
kwakohti (jump). The class then uses these words to write sentences that describe the actions of the
students. As an extension, the sentences can be changed into past and future tenses.

Cree Language and Culture 12-Y Guide to Implementation (4-6) Grade 4 /79
©Alberta Education, Alberta, Canada 2009



Strand LC-1.4 grammatical elements

Specific | Students will be able to:

Outcome | b. use, in structured situations™*, the following grammatical elements:

e personal pronoun plural

e noun possessive form for animate (NA) and inanimate (NI) singular nouns
indicating ours (1P), all of ours (2I), yours (2P), theirs (3P): (NA)
niminésiminan, kimindésiminaw, kimindisimiwaw, omindsimiwawa; (NI)
nitehtapiwininan, kitehtapiwininaw, kitehtapiwiniwaw, otehtapiwiniwaw

e (VAI) in declarative statement simple sentences using I (1S), you (2S), he/she
(3S) subjects and action words nitapin, kitapin, apiw and progressive action
ehapiyan, ehapiyan, ehapit

o locative noun simple sentence action only form acts as a preposition ohk, hk, ihk
in the, on the, to the, at the, from the atdwew'kamikohk, 6tenahk, tehtapiwinihk

e nominalizer, changing an action word only to a noun adding suffix -win to the
verb: micisowin, nimihtowin, nikamowin

e colour descriptors for plural animate (VAI) wapiskisiwak ewapiskisicik
ewapiskisitwaw minésak and (VII) inanimate nouns wapiskawa ewapiskaki
tehtapiwina

* Structured Situations: This term is used to describe learning situations where a familiar context for the use of
specific linguistic elements is provided and students are guided in the use of these linguistic elements. Students
in such situations will have increased awareness and emerging control of the linguistic elements and will be
able to apply them in familiar contexts with teacher guidance. Student language is characterized by increasing
fluency and confidence.

SAMPLE TEACHING AND LEARNING ACTIVITIES | (continued)

e Students are divided into two groups. Give a signal and the first member of each group hurries to a
table across the room where there are two piles of paper. Each piece of paper has an instruction in
Cree written on it. The first student takes a piece of paper and runs back to his or her group and reads
the instruction out loud. The group must do what the instruction says; e.g.,

— join hands and jump together four times
— hop on one foot six times
— run on the spot until you count to 10 in Cree.

The activity ends after each student has had a chance to give an instruction.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— use, in structured situations™, the [given] grammatical elements?

Learning Log
Have the students reflect on their learning and how well they were able to use, in structured situations, the
given grammatical elements.
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General Outcome Cluster Heading
L Students will be effective, competent and LC-1 attend to the 4
SLECEI comfortable as Cree speakers. form of the language
SINBEICHVER (Okiskinamawakanak ka nihta nehiya
wewak.)

Strand LC-1.4 grammatical elements

Specific | Students will be able to:

Outcome | c. use, independently and consistently*, the following grammatical elements:

e personal pronoun singular emphatic “too” form nista, kista, wista

e noun possession form for animate (NA) and inanimate (NI) plural nouns
indicating my (1S), yours (2S), his/hers (3S): (NA) nimindsimak,
kitehtapiwina, omin6sima; (NI) nitehtapiwina, kimindsimak, otehtapiwina

e commands or requests using (VAI) plural action words for you, all of you
and all of us; e.g., api, apik, apitan

e demonstrative pronouns ana, naha, anima, nema to distinguish and refer to
that animate (NA) or inanimate (NI) specific noun

* Independently and Consistently: This term is used to describe learning situations where students use
specific linguistic elements in a variety of contexts with limited teacher guidance. Students in such
situations will have consistent control of the linguistic elements and will be able to apply them in a variety
of contexts with limited teacher guidance. Fluency and confidence characterize student language.

SAMPLE TEACHING AND LEARNING ACTIVITIES

o When students receive materials from the teacher, each student says nista (me too).

e After a student asks a question, such as Ni kaki itohtén ci, nahapiwkamikohk? (May | go to the
bathroom?), another student says nista (me too).

e Students can write short sentences in their word books; e.g.,
— Nista nimiyweyihten kanikamoyan. (I am happy too when | sing.)
— Kista ci ewthitohteyan? (Are you going too?)
— Wista John nohtemetawew. (John wants to play too.)
Students can apply these to relevant situations.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— use, independently and consistently*, the [given] grammatical elements?

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to use, independently and
consistently, the given grammatical elements (see sample blackline master in Appendix E:
Self-assessment Rating Scale).
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General Outcome Cluster Heading
Students will be effective, competent and LC-2 interpret and 4
comfortable as Cree speakers. produce oral texts
SNIECIVER (Okiskinamawakanak ka nihta nehiya
wewak.)

Language

Strand LC-2.1 listening

Specific | Students will be able to:
Outcome | a. understand a variety of short, simple oral texts in guided situations

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students listen to a short Cree story. Afterward, using the 5 Ws and how, they identify ways humour
is used and recall what the story is about, its characters and events, and the conclusion.

¢ Invite a guest to demonstrate making items, such as drums, moccasins, moss bags, tipis and puppets.
Distribute task sheets on which the steps are written in an incorrect order. Students number the steps
in the correct order with teacher guidance. Each student then follows the steps and makes an item.

e Students listen to a recorded story from a Kihteyaya (Elder) or to a drum song. They discuss the
types of emotions this evokes.

e Students listen to a recording of animal sounds or bird calls. They see how many they can identify.
A skilled community member may be invited to demonstrate.

e Put several items in the centre of a circle. Students take turns choosing an item and telling a simple
story about it.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— understand a variety of short, simple oral texts in guided situations?

Journals
Students respond to two or three prompts to reflect on and assess their responses to a drum song; e.g.,
— Imiyohten mistikwaskihk nikamowina isp? .
(A drum song that stands out in my mind is )
— Mamawaci mistikwaskihk nikamowina ka miyohtaman wiya .
(I enjoyed listening to the drum song when because )
— Maskdc nawac nikamiyohten mistikwaskihk nikamowina kispin
(I could probably increase my enjoyment of drum songs if | )
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General Outcome Cluster Heading
Students will be effective, competent and LC-2 interpret and
Language comfortable as Cree speakers. produce oral texts
SNIECIVER (Okiskinamawakanak ka nihta nehiya

wewak.)

Strand LC-2.2 speaking

Specific | Students will be able to:
Outcome | a. produce a series of simple spoken sentences in guided situations

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students talk about five things they would take with them on an imaginary hunting trip. They can
then draw the items.

e Students give short, oral descriptions of a meal they had with their family, guardian or friends. They
talk about where the food came from and from which food groups. They can use visuals to enhance
their presentations.

e Students participate in a show-and-tell activity during which each student is asked to say something
about an object he or she has brought to show the class. Before they begin, each student must
paraphrase what the person before him or her said about his or her object. Start the show and tell by
describing an object. The focus for this activity is on developing listening and synthesizing skills.

e Students practise oral presentations for a Cree speech contest.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— produce a series of simple spoken sentences in guided situations?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to produce a series of simple spoken sentences in guided situations
(see sample blackline master in Appendix E: Observation Checklist).

Checklist and Comments

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to produce a series of simple spoken sentences in guided situations
(see sample blackline master in Appendix E: Checklist and Comments 1 or 2).
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General Outcome Cluster Heading
Students will be effective, competent and LC-2 interpret and
comfortable as Cree speakers. produce oral texts
SNIECIVER (Okiskinamawakanak ka nihta nehiya

wewak.)

Language

Strand LC-2.3 interactive fluency

Specific | Students will be able to:
Outcome| a. engage in simple, structured interactions

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students work in pairs to give a short oral description of their school or community.

e Students create role-plays for greeting guests—Tan’si (Hello). They can use a song, such as
“Hello/Tan’si,” for this activity.

e Students work in groups and plan a dialogue to give simple directions. With students, brainstorm a
list of possible simple directions.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— engage in simple, structured interactions?

Conferences
Initiate conversations with students about how they interact with each other, Kihteyayak (Elders) and
parents.

Informal Observation
Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to engage in simple, structured interactions. Offer feedback, encouragement and praise as needed.
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General Outcome Cluster Heading

Students will be effective, competent and LC-3 interpret and 4
Language comfortable as Cree speakers. produce written and
SNIECIVER (Okiskinamawakanak ka nihta nehiya visual texts
wewak.)

Strand LC-3.1 reading

Specific | Students will be able to:
Outcome | a. understand a variety of short, simple written texts in guided situations

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students create simple stories. They read and discuss their own stories with a partner. They identify
the beginning and the end of the story. Students may create posters that illustrate the teachings of the
stories.

e Invite students to share personal experiences and record them on class language experience charts.
These charts are posted in the classroom for everyone to read and provide positive feedback.

e Students read and discuss, with teacher guidance, Cree cultural teachings. Students then create
posters or paintings that illustrate the meaning of these teachings. These posters can be displayed
throughout the school and the community.

e Students hunt for cards hidden around the classroom. Prepare the cards with words from well-known
Cree quotations or sayings. Let students know how many cards are hidden. When all the cards are
found, students arrange them into the quotation or saying.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— understand a variety of short, simple written texts in guided situations?

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to understand
a variety of short, simple written texts in guided situations (see sample blackline master in Appendix E:
Anecdotal Notes).
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General Outcome Cluster Heading
Students will be effective, competent and LC-3 interpret and
comfortable as Cree speakers. produce written and
SNIECIVER (Okiskinamawakanak ka nihta nehiya visual texts
wewak.)

Language

Strand LC-3.2 writing

Specific | Students will be able to:
Outcome| a. produce simple written sentences in guided situations

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Have students write short messages that provide important information, such as notes to friends.

e Students write a short prayer, using a prayer model studied in class. They can take turns reading their
prayers as part of a daily class activity.

e Using a series of interesting pictures from an illustrated book, magazine or Web site, students create
short, simple texts that are made into story booklets and displayed with the pictures.

Caution: Students should be monitored when they use the Internet.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— produce simple written sentences in guided situations?

Checklist and Comments

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to produce simple written sentences in guided situations (see sample
blackline master in Appendix E: Checklist and Comments 1 or 2).
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General Outcome Cluster Heading

Students will be effective, competent and LC-3 interpret and 4
Language comfortable as Cree speakers. produce written and
SNIECIVER (Okiskinamawakanak ka nihta nehiya visual texts
wewak.)

Strand LC-3.3 viewing

Specific | Students will be able to:
Outcome| a. derive meaning from the visual elements of a variety of media, in guided
situations

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students use and study posters, advertisements or announcements of upcoming Cree events. They
then ask and answer the 5W questions—who, what, where, when and why—and how.

e Students view a variety of traditional paintings, drawings and handcrafts. Each student then chooses
one of the art pieces and writes a series of words and phrases that describe the meaning of the piece.
As an extension, students could create their own piece of artwork, using their chosen piece as
inspiration.

e Students view videotapes of familiar situations and describe their reactions.

e Students bring in smooth, flat stones. With students, brainstorm about symbols. They draw simple
symbols and transfer the designs to the stones. Students can share the meaning of their symbols with
the class. The stones can be put in a special place in the classroom and used, one at a time, during
sharing circles.
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Strand LC-3.3 viewing

Specific | Students will be able to:
Outcome | a. derive meaning from the visual elements of a variety of media, in guided situations

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— derive meaning from the visual elements of a variety of media, in guided situations?

Journals
After studying posters, advertisements or announcements, students note the key ideas in their journals.
Two or more of the following sentence starters can be used. Provide feedback.
— Ekiwapahtaman kiskowehikana, nikiskinohamékon
(After viewing the posters, | learned that )
— Ninohte itdten :
(I would like to .
— Kiskowehikan nikiskisihikon .
(The poster makes me think of )
— Ayiwak ninohtekiskiyihten wiya .
(I would like to learn more about because )
— Nimiyweyihten tan’si wiya
(I like the way because )
— Ninawasonen 6hi wiya .
(I chose these because )

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to derive
meaning from the visual elements of a variety of media, in guided situations (see sample blackline master
in Appendix E: Anecdotal Notes).
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General Outcome Cluster Heading
Students will be effective, competent and LC-3 interpret and 4
comfortable as Cree speakers. produce written and
SNIECIVER (Okiskinamawakanak ka nihta nehiya visual texts
wewak.)

Language

Strand LC-3.4 representing

Specific | Students will be able to:
Outcome| a. express meaning through the use of visual elements in a variety of media, in
guided situations

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

o After they have read a story, students put on a puppet show to demonstrate their understanding of the
story.

e Students create a poster for a favourite activity and label the activity.

¢ Provide students with guidance as they work in groups to create a play. The play may be a retelling
of a familiar story.

e Students make up a game using pictures or drawings with vocabulary related to current themes
studied.

e Students create a simple animation on a Web site.

Caution: Students should be monitored when they use the Internet.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— express meaning through the use of visual elements in a variety of media, in guided situations?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to express meaning through the use of visual elements in a variety
of media, in guided situations (see sample blackline master in Appendix E: Observation Checklist).

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the

activity. Students use the rating scale to assess how well they are able to express meaning through the use
of visual elements in a variety of media, in guided situations (see sample blackline master in Appendix E:
Self-assessment Rating Scale).
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Students will be effective, competent and LC—-4 apply
comfortable as Cree speakers. knowledge of the
SNIECIVER (Okiskinamawakanak ka nihta nehiya sociocultural context
wewak.)

General Outcome Cluster Heading 1

Language

Strand LC-4.1 register

Specific | Students will be able to:
Outcome| a. experiment with and use informal language in familiar contexts

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e With a partner, students role-play greeting Kihteyayak (Elders) along with an introduction. They then
role-play the same activity with a friend. Students use the language from Brian MacDonald’s
greeting song “Hello/Tan’si.”

e Students prepare and present a short formal presentation to the class on a familiar topic; e.g.,
— nitétem’tik (my friend)
— Kihteyayak (Elders)
— niwahkdmakanak (relations).

o Each student speaks to the teacher informally in Cree at various times throughout the year,
responding to questions such as:
— Kikway oskahkamikan? (What’s new?)
— Tan’si itakamikan? (How are things?)

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— experiment with and use informal language in familiar contexts?

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to experiment with and use informal language in familiar contexts. Offer feedback, encouragement
and praise as needed.

Self-assessment Checklist

Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to experiment with and use informal
language in familiar contexts (see sample blackline master in Appendix E: Self-assessment Checklist).
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Students will be effective, competent and LC—-4 apply
comfortable as Cree speakers. knowledge of the
SNIECIVER (Okiskinamawakanak ka nihta nehiya sociocultural context
wewak.)

General Outcome Cluster Heading 1

Language

Strand LC-4.2 expressions

Specific | Students will be able to:
Outcome| a. use learned expressions in new contexts

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

o Invite students to illustrate idiomatic expressions that can be displayed in class; e.g., ka, wahwa.

e Students act out idiomatic expressions that are used in a variety of situations.

¢ Encourage students to use expressions in their daily conversations. Students can search for pictures
to label expressions from stories, magazines, Web sites or television shows. They can make a class

expression scrapbook.

Caution: Students should be monitored when they use the Internet.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— use learned expressions in new contexts?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to use learned expressions in new contexts (see sample blackline
master in Appendix E: Observation Checklist).

Portfolios
Collect student illustrations of idiomatic expressions to place in their portfolios. Note the extent to which
students understand the meaning of these expressions through their illustrations.
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General Outcome Cluster Heading 1

L Students will be effective, competent and LC—-4 apply
LLECEN comfortable as Cree speakers. knowledge of the
SNIECIVER (Okiskinamawakanak ka nihta nehiya sociocultural context
wewak.)
Strand LC-4.3 variations in language
Specific | Students will be able to:
Outcome | a. experience a variety of accents and variations in speech

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students look at simple variations in the Cree spoken in different parts of Alberta; e.g.,
secondary colours; e.g., purple:

kaskitew’sipihkwaw (Northern Y variation)

nipa mayatan (Southern Y variation)

endings; e.g., (3P) third person plural in progressive mode (they are walking):
epimohte-cik (Northern Y variation)

epimohte-twaw (Southern Y variation)

word examples

bird

piwaysis (Northern Y variation)
peyesis (Southern Y variation)
spring

sikwan (Northern Y variation)
miyoskamin (Southern Y variation).

e The students listen to Web site audio of a variety of Cree speakers.

Caution: Students should be monitored when they use the Internet.

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— experience a variety of accents and variations in speech?

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to experience a variety of accents and variations in speech. Offer feedback, encouragement and
praise as needed.
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General Outcome Cluster Heading
Students will be effective, competent and LC—-4 apply 4

Language

comfortable as Cree speakers. knowledge of the
SNIECIVER (Okiskinamawakanak ka nihta nehiya sociocultural context
wewak.)

Strand LC-4.4 social conventions

Specific | Students will be able to:
Outcome | a. recognize verbal behaviours that are considered impolite

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students are instructed on the various forms of greeting formally and informally. They practise these
forms through simple role-plays in the classroom.
— Tan’si, néhkom. (Hello, grandmother. [shake her hand])
— Tan’si. (Hello.) (or go right into conversation with a friend).

e Students brainstorm impolite behaviours. They may keep a copy in their vocabulary books for
reference and review. Examples include:
— itis impolite to ask a Kihteyaya’s (Elder’s) age
— itis disrespectful to interrupt a Kihteyaya when he or she is speaking.

e Cultural teachings can be done for girls by a female Kihteyaya (Elder) and boys by a male Kihteyaya.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— recognize verbal behaviours that are considered impolite?

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to recognize
verbal behaviours that are considered impolite (see sample blackline master in Appendix E: Anecdotal
Notes).

Conferences
Students share with the teacher two or three important behaviours that they need to remember and practise
when interacting with others in Cree.
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Students will be effective, competent and LC—-4 apply
comfortable as Cree speakers. knowledge of the
SNIECIVER (Okiskinamawakanak ka nihta nehiya sociocultural context
wewak.)

General Outcome Cluster Heading 1

Language

Strand LC-4.5 nonverbal communication

Specific | Students will be able to:
Outcome | a. recognize appropriate nonverbal behaviours to use with people frequently
encountered

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Students brainstorm a variety of situations or contexts in which they may encounter other Cree
speakers; e.g., ceremonies, Kihteyayak (Elders). They interview family members or guest speakers so
that they can get information to make a list of correct and incorrect nonverbal behaviours.

e Students create role-plays that demonstrate correct and incorrect nonverbal behaviours. The class
discusses the presentations and observations.

e Students review the importance of both sides of conversation—speaking and listening. Model the
back and forth flow of conversation with a student, then ask students to divide into partners to
practise this. As an extension, increase the groupings to three people, then four people and so on, and
monitor whether students are still taking turns speaking and listening.

e Students review appropriate nonverbal behaviours; e.g.,
— not pointing at someone (kaya itwah awiyak)
— not walking in front of Elders (kdya nekan pimohte itah Kihteyayak ehapit).

e After watching a presentation by a speaker, in person or on video, the class discusses what types of
body language the speaker used and how this helped his or her presentation. Students then practise
the body language modelled by the speaker.
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Strand

LC-4.5 nonverbal communication

Specific
Outcome

Students will be able to:
a. recognize appropriate nonverbal behaviours to use with people frequently
encountered

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— recognize appropriate nonverbal behaviours to use with people frequently encountered?

Learning Log
Have students write about the difference between appropriate and inappropriate nonverbal behaviours in
certain contexts, based on what they viewed. This is followed by a class discussion. Provide feedback to

students.

Observation Checklist
Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to recognize appropriate nonverbal behaviours to use with people
frequently encountered (see sample blackline master in Appendix E: Observation Checklist).
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General Outcome Cluster Heading

Students will be effective, competent and LC-5 apply
Language comfortable as Cree speakers. knowledge of how 4
SNIECIVER (Okiskinamawakanak ka nihta nehiya the language is
wewak.) organized, structured

and sequenced

Strand LC-5.1 cohesion/coherence

Specific | Students will be able to:
Outcome| a. link several sentences coherently

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students draw pictures that illustrate daily morning, afternoon and evening routines:
— Niwaniskan tipahikan (I getupat ___ o’clock)
— nikasihkwan ekwa. (and | wash my face.)
— Nisikahon. (I comb my hair.)

Students share their routines with classmates by showing their pictures and providing brief oral
explanations.

¢ Read an acimowin (story), e.g., Wesahkecahk Flies to the Moon by Freda Ahenakew, in Cree. Ask
students to pay attention to any words that connect the beginning and the ending. Students then write
or share orally their own &cimowina of three or four linked sentences.

e Students participate in a sentence game. They choose a topic, such as hunting or camping. They sit
in a circle and one student gives a sentence in Cree. The next student adds another sentence about the
topic that includes at least one Cree word from the first sentence. This continues until all students
have had a chance to make a sentence.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— link several sentences coherently?

Portfolios
Collect students’ pictures that illustrate their daily routines. These may be placed in student portfolios.

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to link several
sentences coherently (see sample blackline master in Appendix E: Anecdotal Notes).

96 / Grade 4 Cree Language and Culture 12-Y Guide to Implementation (4-6)
2009 ©Alberta Education, Alberta, Canada



General Outcome Cluster Heading
Students will be effective, competent and LC-5 apply
Language comfortable as Cree speakers. knowledge of how 4
SNIECIVER (Okiskinamawakanak ka nihta nehiya the language is
wewak.) organized, structured
and sequenced

Strand LC-5.2 text forms

Specific | Students will be able to:
Outcome| a. recognize a variety of oral and print text forms

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students examine an invitation for an event and read it with the teacher. Together they discuss how
the invitation is set up. Students translate the invitation into Cree. They then discuss the traditional
oral protocol involved in inviting guests, such as tobacco offerings or other traditional practices.

e Students research recipes for making bannock. They read and identify connecting and ordering
words and phrases used; e.g., first, then, once ... then, as soon as .... (Okiskinohamowakanak
apacihtawak pikiskwewinisa tapiskéc; nistam, ekwa, peyakwaw, mayaw... k& ahkami
kisiswacik/twaw pahkwesikana ...). Students then write a recipe for making bannock using the words
and phrases modelled. These recipes might include:

— pahkwesikan pimihk kasisisoht (fried bannock)

— pahkwesikan k& sipawepiniht (baked bannock)

— sOmin’s’pahkwesikan (raisin bannock)

— pahkwesikan misitikohk kdnawacihk (bannock on a stick)

— pahkwesikan ekwa sikopotewiyas (bannock with hamburger).

e Students bring a sample of their cooking and share it with the class.
e Students each write a concrete poem.
e Students participate in an action song.

e Students write pen pal letters to students in a Cree language class at another school. Students can
also send messages to each other by e-mail.

e Students experiment using syllabics as a secret code.
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Strand LC-5.2 text forms

Specific | Students will be able to:
Outcome | a. recognize a variety of oral and print text forms

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— recognize a variety of oral and print text forms?

Learning Log

After brainstorming oral and written text forms, students create their own checklists. These checklists are
kept in student portfolios or learning logs for students to use and refer to throughout the year.

Text Form Recognize

Tried Myself

poem
message/invitation
letter
picture
song
story
recipe

directions
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General Outcome Cluster Heading
Students will be effective, competent and LC-5 apply
Language comfortable as Cree speakers. knowledge of how 4
SNIECIVER (Okiskinamawakanak ka nihta nehiya the language is
wewak.) organized, structured
and sequenced

Strand LC-5.3 patterns of social interaction

Specific | Students will be able to:
Outcome | a. use simple conventions to open and close conversations and manage turn taking

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students use Tan’si? (Hello, how are you?) to open a conversation and ekosi (that’s it) to complete a
conversation. They ask another student for the same conversation by saying ekwa Kiya/kiya
ekwa/kiya méka (and you/you then/but you).

— Tan’si? (Hello, how are you?)
- n|t|S|y|hkason ( is my name.)
- ohci niya. (I am from )
Ekosi. (That’s it.)
Kiya méka. (You then.)

e With students, brainstorm a list of turn-taking phrases. Students use these expressions in Cree when
playing card games or board games. Phrases may include:
— Kiya ekwa. (It is your turn.)
— Niya ekwa. (It is my turn.)
— Awina ekwa? (Whose turn is it?)
— Kiya méacihta. (You start.)
— Kiko pakesanak kitayawawak?/Peyakopehikanak? (What cards do you have?)

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— use simple conventions to open and close conversations and manage turn taking?

Conferences
Meet with students and note their use of simple conventions and how they manage turn taking. Provide
feedback so students can improve their skills in using simple conventions.

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to use simple conventions to open
and close conversations and manage turn taking (see sample blackline master in Appendix E:
Self-assessment Rating Scale).
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Community Membership

Students will live wawetinahk (peacefully) CM-1 Mother
(8 with Mother Earth,* others and themselves, = Earth*
VEINEIEIN guided by Mamawi Ohtawimaw (the

Creator™).

General Outcome Cluster Heading 1

Community

Strand CM-1.1 relationships

Specific | Students will be able to:
Outcome | a. identify concrete ways in which to show respect for Mother Earth*

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Lead students in a brainstorming session to identify ways that they can be individual keepers of the
Earth. Students create a bulletin board showing the ways they have demonstrated this concept
throughout the year.

e Invite a hunter or trapper into the classroom to discuss traditional practices; e.g., not wasting parts of
the animal, survival hunting. After listening to the presentation, students role-play what the hunter or
trapper does.

o Kihteyayak (Elders) talk to students about reciprocity; e.g., tobacco offerings.
e Students are involved in a community or school litter clean-up to show respect for Mother Earth.*

e Students are provided with lists of environmentally friendly activities; e.qg.,
— turn lights off when not needed
— recycle bottles
— use garbage containers.

e Students can organize activities that promote respect for Mother Earth.* Each activity can be
reinforced daily in the classroom and extended throughout the school, to the home and to the
community.

*discretionary (see further details on p. 49)
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Strand CM-1.1 relationships
Specific | Students will be able to:
Outcome | a. identify concrete ways in which to show respect for Mother Earth*

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— identify concrete ways in which to show respect for Mother Earth?*

Checklist and Comments
Create an outcome-based checklist and share it with the students before they begin the activity. Use the

checklist to assess if students are able to identify concrete ways in which to show respect for Mother

Earth™ (see sample blackline master in Appendix E: Checklist and Comments 1 or 2).

Learning Log

Students reflect on ways to respect Mother Earth.* Sentence patterns may include:

- Kikway etétamahk ta manacihtayahk askiy? (What should we do to respect Mother Earth?*)

— Kikway enohte itbtaman ta manacihayan askiy. (Something I plan to do to show respect for Mother
Earth.*)

— Kikway kotakawiyak e itbtahk ta manécihtat askiy. (Something someone else did to show respect for

Mother Earth.*)

* discretionary (see further details on p. 49)
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. Students will live wawetinahk (peacefully) CM-1 Mother
Commumt_y with Mother Earth,* others and themselves, = Earth*
VEINEIEIN guided by Mamawi Ohtawimaw (the

Creator™).

General Outcome Cluster Heading 1

Strand CM-1.2 knowledge of past and present

Specific | Students will be able to:
Outcome| a. explore past and present Cree regions in Alberta

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students participate in a field trip to a historic site or museum. Then they make a poster of the trip.

e Using resources such as books, maps and community members, students research the Cree names of
communities in their region. They find out the significance and meaning of a name and its origin,
and identify places in Alberta that have Cree names.

e Prepare and practise interview questions for students to ask nimosém (my grandfather), néhkom (my
grandmother) and Kihteyayak (Elders) when talking about the community long ago compared with
today. Students share their findings with their classmates.

e Students watch videos that focus on their Cree past and present. Each student shares something he or
she learned from the videos during a sharing circle.

e A large map of Alberta can be posted in the school hallway showing Cree names of towns and
reserves. It could also be a community map of buildings.

¢ Distribute pictures of various places or communities in which people speak Cree. When asked Tan’te
ohci kiya? (Where are you from?), students respond using the location that their picture represents.

*discretionary (see further details on p. 49)
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Strand CM-1.2 knowledge of past and present

Specific | Students will be able to:
Outcome | a. explore past and present Cree regions in Alberta

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore past and present Cree regions in Alberta?

Learning Log

Students record in their learning logs information they found of interest from research, interviews or field
trips that focuses on past and present Cree regions in Alberta. Keep note of student entries, provide
feedback and use the learning logs for conferences.

Reflections
Students share three interesting facts that they learned from interviewing their grandfathers, grandmothers
or Elders with a classmate or the teacher.

Checklist and Comments

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to explore past and present Cree regions in Alberta (see sample
blackline master in Appendix E: Checklist and Comments 1 or 2).
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Students will live wawetinahk (peacefully) CM-1 Mother
2 with Mother Earth,* others and themselves, = Earth*
VEINEIEIIN Guided by Mamawi Ohtawimaw (the

Creator™).

General Outcome Cluster Heading 1

Community

Strand CM-1.3 practices and products

Specific | Students will be able to:
Outcome  a. identify and describe some practices and products related to Mother Earth* of
specific regions and communities

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Lead students in a discussion of practices that honour Mother Earth* in their local community.
Students, as a follow-up activity, produce a diorama depicting one of these practices; e.g., feast,
round dance, powwow.

e Students look at pictures and videos of traditional practices that still take place in their local
community. Review Cree vocabulary around these practices and use a KWL chart to record
information.

e Students look at pictures and photographs of the past and identify traditional Cree practices; e.g., the
use of horses for transportation, cooking over a fire, setting up a tipi, hunting, trapping.

e To obtain parental or grandparent involvement, students research and collect information on their
parents’ or grandparents’ way of life many years ago. Students present the information to the rest of
the class in poster form. They give four Cree sentences about the poster.

¢ Invite Kihteyayak (Elders) to visit the class and speak about the role of the pipe and its importance to
Cree culture; i.e., how, when and why it is used. After the visit, students discuss what they learned
about the pipe and its importance to Cree culture.

e Students learn the importance of wahkdhtowin (relationships); e.g., not addressing people by their
names but by their titles or kinship terms; e.g., grandfather, grandmother, aunt, uncle.

* discretionary (see further details on p. 49)
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Strand CM-1.3 practices and products

Specific | Students will be able to:
Outcome | a. identify and describe some practices and products related to Mother Earth™ of
specific regions and communities

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:

— identify and describe some practices and products related to Mother Earth* of specific regions or
communities?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to identify and describe some practices and products related to
Mother Earth* of specific regions and communities (see sample blackline master in Appendix E:
Observation Checklist).

Reflections
Students share two or three things they learned about the role of the pipe and its importance to Cree culture.

*discretionary (see further details on p. 49)
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Students will live wawetinahk (peacefully) CM-1 Mother
(8 with Mother Earth,* others and themselves, = Earth*
VEINEIEIN guided by Mamawi Ohtawimaw (the

Creator™).

General Outcome Cluster Heading 1

Community

Strand CM-1.4 past and present perspectives

Specific | Students will be able to:
Outcome | a. compare past and present Cree perspectives about Mother Earth*

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students research Cree perspectives on Mother Earth.* They then use the information they have
collected to create a Venn diagram that compares and contrasts past Cree perspectives and beliefs
with those of the present. As an extension, discuss with students why these perspectives have
changed and whether or not the perspectives of other cultures on Mother Earth* have also changed
over time.

e Students are introduced to basic teachings; e.g., the four directions, four elements, four seasons.
They create booklets that include illustrations and examples of their understanding of the basic
teachings.

¢ Invite a Kihteyaya (Elder) to tell stories about the past way of life, emphasizing interactions with the
land; e.g., long ago, tribes or families moved camps frequently with the seasons, taking care to leave
everything the way it was found. Students then discuss how and why things are done differently
today.

e Students listen to songs about Mother Earth,* which are then sung by the class. Encourage students
to play instruments or dance to enhance the experience.

e Students discuss the various roles of women, girls, men and boys in Cree society and their
relationship to Mother Earth.* Emphasize that even though the different roles may have different
relationships with Mother Earth,* these relationships are equally important to both the individuals
and the tribe.

* discretionary (see further details on p. 49)
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Strand CM-1.4 past and present perspectives

Specific | Students will be able to:
Outcome | a. compare past and present Cree perspectives about Mother Earth*

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— compare past and present Cree perspectives about Mother Earth?*

Portfolios

Students complete self-assessments at regular intervals as they explore past and present Cree practices.
These self-assessments can be placed in student portfolios and may include the following:

/ Wihta kikway e totaméan (Describe What | Did) \

Wihowin (Name): Kisikaw (Date):

Nitayamihtan acimowina Kikawinaw Askiy.
(I read stories about Mother Earth.)
Nimiyohten .
(I like the part )

I did miyahkasikewin. My miyahkasikewin

I sang songs about Mother Earth. | could

I learned .

Something | can do to live peacefully with Mother Earth is

\J —/

* discretionary (see further details on p. 49)
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Students will live wawetinahk (peacefully) CM-1 Mother
(8 with Mother Earth,* others and themselves, = Earth*
VEINEIEIN guided by Mamawi Ohtawimaw (the

Creator™).

General Outcome Cluster Heading 1

Community

Strand CM-1.5 diversity

Specific | Students will be able to:
Outcome | a. compare diverse Cree perspectives about Mother Earth*

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Guide a discussion with students on their knowledge of smudging and prayer. The focus of the
discussion should be on the diverse Cree perspectives.

e Students talk about what they or their parents do with their garbage. The class discusses
contemporary and traditional views on Mother Earth;* e.g., recycling. Invite guests to join in the
discussion.

e Students listen to &cimowina (stories) and nikamowina (songs) about seasons.

e Students study Métis Cree-speaking communities. They share their findings in class by drawing a
picture, creating a diorama or preparing a short oral presentation.

After studying the Métis culture, sharing and activities can be done within Cree-speaking classes.

Meétis — square dancing
Cree — powwow, round dance, hoop dance

*discretionary (see further details on p. 49)
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Strand

CM-1.5 diversity

Specific
Outcome

Students will be able to:
a. compare diverse Cree perspectives about Mother Earth*

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— compare diverse Cree perspectives about Mother Earth?*

Informal Observation
Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to compare diverse Cree perspectives about Mother Earth.* Offer feedback, encouragement and

praise as needed.

Learning Log
Students reflect on some of the diverse Cree perspectives they have learned. Reflections may include
starters such as:

— Something I thought before ...
— Something new | learned ...

— What I think now ...

Provide feedback.

*discretionary (see further details on p. 49)
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General Outcome Cluster Heading
Students will live wawetinahk (peacefully) CM-2 others

g with Mother Earth,* others and themselves,

VEINEIEIN guided by Mamawi Ohtawimaw (the

Creator™).

Community

Strand CM-2.1 relationships

Specific | Students will be able to:
Outcome | a. respect others (e.g., property, thoughts), and practise humility

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students try turn-taking practices to show respect.

e The class discusses respectful behaviour toward others, such as Kihteyayak (Elders) and people of the
opposite sex. Create, with help from students, a list of classroom rules that deal with respecting
others’ property and being polite to them.

e Students are divided into partners or groups and are asked to compose a short recognition and
appreciation speech for their partner or others in their group. Things to recognize or appreciate
include:

— special gifts and talents

— astrong or entertaining presentation or performance
— friendliness and helpfulness

— strong listening skills

— acheerful or pleasant personality.

Each student then gives a speech to the rest of the class. The class applauds the individual in
recognition and appreciation.

e The class discusses appropriate classroom behaviour so that when a substitute teacher visits or takes
over the class, students will treat the person respectfully. Students are encouraged to use polite
phrases, such as ay hi (thank you).

*discretionary (see further details on p. 49)
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Strand CM-2.1 relationships

Specific | Students will be able to:
Outcome | a. respect others (e.g., property, thoughts), and practise humility

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— respect others (e.g., property, thoughts), and practise humility?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to respect others (e.g., property, thoughts), and practise humility
(see sample blackline master in Appendix E: Observation Checklist).

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to respect others (e.g., property,
thoughts), and practise humility (see sample blackline master in Appendix E: Self-assessment Rating
Scale).
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Students will live wawetinahk (peacefully) CM-2 others
s with Mother Earth, * others and themselves,

VENEIEIIN Guided by Mamawi Ohtawimaw (the

Creator™).

General Outcome Cluster Heading 1

Community

Strand CM-2.2 knowledge of past and present

Specific | Students will be able to:
Outcome| a. explore past and present Cree people, practices, products and beliefs in Alberta;
e.g., tribes, individuals

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students follow a recipe to prepare meat in both traditional and contemporary ways; e.g., rabbit and
duck soup.

e Students bring a modern doll or toy to class, then compare it to a traditionally made doll. They then
make dolls or other homemade toys using yarn.

e Students invite a family member or community member to demonstrate hand games or card games.
Instruct students on how to play traditional and contemporary games; e.g., hand games, playing cards,
bingo.

Note: Alternative activities would need to be available for those not wishing to participate.

e Students look at artifacts, such as clothing, beadwork and crafts, from their own community. They
compare the artifacts with corresponding modern-day articles. Students create crafts based on what
they examined.

e Students explore ways of making bannock:
— prepared on a stick
— cooked over an open fire
— baked in the oven
— fried in a pan.

*discretionary (see further details on p. 49)
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Strand CM-2.2 knowledge of past and present

Specific | Students will be able to:
Outcome | a. explore past and present Cree people, practices, products and beliefs in Alberta; e.g.,
tribes, individuals

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:

— explore past and present Cree people, practices, products and beliefs in Alberta; e.g., tribes,
individuals?

Journals
Students respond to prompts to write in their journals. Prompts may include:

— | played traditional and contemporary games. Two things | liked about the traditional games are
and

— Two things | liked about the contemporary games are and
— Something | learned about looking at artifacts is

— 1 like playing with my toy because .

— | liked playing with traditional toys because
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Students will live wawetinahk (peacefully) CM-2 others
g with Mother Earth,* others and themselves,

VEINEIEIN guided by Mamawi Ohtawimaw (the

Creator™).

General Outcome Cluster Heading 1

Community

Strand CM-2.3 practices and products

Specific | Students will be able to:
Outcome | a. explore tribal or regional Cree cultural practices and products

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e After watching a video on a specific cultural practice or traditional way of life, such as moose-hide
preparation, students ask their kbhkom (grandmother) or an older woman if their home community
does it in the same way. They then share the responses with the rest of the class.

e Students interview community members on the differences between a traditional pwatsimowin (grand
entry) and mask’simowin or piciciwin (Round Dance). They then explore regional differences and
meanings between a powwow and a pwatsimowin (grand entry), such as Jingle Dress, Ladies’ Fancy,
Traditional Men’s Fancy, Men’s Chicken Dance and Men’s Traditional. Students then work as a
class to create an illustrated dance map that shows where various dances originated or are
traditionally practised.

e Students are taken to the bush to learn which spruce boughs are used to cover the floor of a tent or
tipi. Then they research what Blackfoot or Stoney people used and compare that to Cree.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore tribal or regional Cree cultural practices and products?

Conferences
Conduct conferences with students to reinforce positive behaviour when they explore tribal or regional
Cree cultural practices and products. Provide feedback.

Learning Log

Have the students reflect on their learning and how well they were able to explore tribal or regional Cree
cultural practices and products; e.g.,

— | have seen before, I think it is .

— | wonder if N

— | learned that

— This practice made me think of

— | remember ,s0 1

*discretionary (see further details on p. 49)
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Students will live wawetinahk (peacefully) CM-2 others
g with Mother Earth,* others and themselves,

VEINEIEIN guided by Mamawi Ohtawimaw (the

Creator™).

General Outcome Cluster Heading 1

Community

Strand CM-2.4 past and present perspectives

Specific | Students will be able to:
Outcome | a. examine past and present perspectives and values, and examine change

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e After reading about past and present practices of Cree people, visiting with Kihteyayak (Elders) or
viewing a video, students create an organizer depicting past and present situations, then discuss the
underlying values; e.g,:

Situations Past Present
— no pollution — pollution
Underlying value Earth is sacred and to be looked Earth is something for people to
after use

e Students research the significance and meaning behind the tipi teachings. They then colour and
assemble a personal tipi made out of paper. Students use the teachings and compare perspectives and
change over time. They label the poles.

e Students visit a museum and compare buildings in the past and present in their communities; e.g.,
schoolhouses, community halls. They make a poster or diorama to illustrate the changes.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— examine past and present perspectives and values, and examine change?

Journals
Students record in their journals two or three important behaviours they need to remember when
comparing past and present perspectives and values. Provide prompts, such as:

—  When I look at , | feel so | can
— | think the changes that happened because
— I think people need to so that

— | found it difficult to understand why people :

*discretionary (see further details on p. 49)
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Students will live wawetinahk (peacefully) CM-2 others
g with Mother Earth,* others and themselves,

VEINEIEIN guided by Mamawi Ohtawimaw (the

Creator™).

General Outcome Cluster Heading 1

Community

Strand CM-2.5 diversity

Specific | Students will be able to:
Outcome | a. explore characteristics of different Cree-speaking peoples in Canada

| SAMPLE TEACHING AND LEARNING ACTIVITES |

o Students look at photographs, watch videos or listen to audio tapes, then discuss similarities and
differences between the Cree-speaking peoples presented, in dialects and traditional ways of life, long
ago and today.

e Students conduct a survey or an interview, posing simple questions to various Cree speakers on a
basic topic; e.g., on the topic of food preferences, students might ask:
— Kimiyweyihten cT kamiciyan? (Do you like what you are eating?)
—  Kimiyweyimaw ci kamdwat? (Did you like what you ate?)
— wiyas (meat)
— tohtdsapoy (milk)
— mbswa (moose)
— kinosew (fish)
— wawa (eggs).

Using maps, introduce various regions of Alberta or Canada and discuss different dialects of the Cree
language. Students are invited to share their knowledge and experiences with these different dialects.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore characteristics of different Cree-speaking peoples in Canada?

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to explore characteristics of different Cree-speaking peoples in Canada. Offer feedback,
encouragement and praise as needed.

Reflections
Students share two or three characteristics that they noticed about the different Cree-speaking people with
whom they have come in contact.

*discretionary (see further details on p. 49)
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Community

VEUIISENN gided by Mamawi Ohtawimaw (the

Students will live wawetinahk (peacefully) CM-3 themselves

General Outcome Cluster Heading 1
with Mother Earth,* others and themselves,

Creator™).

Strand

CM-3.1 relationships

Specific | Students will be able to:
Outcome | a. explore various sources of information for development of their own

self-concept, and learn and understand the importance of respect for themselves

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students listen to &cimowina (stories) that teach the importance of respecting oneself.

e Using story models, students practise a daily hygiene routine. They draw a series of pictures showing
brushing one’s teeth and washing one’s hair. They label the pictures.

e Students create posters showing various ways in which individuals respect themselves; e.g.,

I do not smoke.

I clean my room.

| fold my clothes.

I put my dirty clothes in the laundry basket.
I watch how | behave.

I watch how I dress.

I wash my hands after | use the washroom.
I wash my hands before | eat.

Students learn the phrase Niwimanacihson mina, Kotakak ayisiniwa, Ekwa kitaskinaw. (1 will respect
myself, other people and our Mother Earth*) and its significance. They create posters with this
phrase and use it as a classroom guide for respectful behaviour.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore various sources of information for development of their own self-concept, and learn and
understand the importance of respect for themselves?

Self-assessment Checklist
Create an outcome-based self-assessment checklist and share it with the students before they begin the

activity.
for devel

Students use the checklist to determine if they are able to explore various sources of information
opment of their own self-concept, and learn and understand the importance of respect for

themselves (see sample blackline master in Appendix E: Self-assessment Checklist).

*discretionary (see further details on p. 49)
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Students will live wawetinahk (peacefully) CM-3 themselves
2 with Mother Earth*, others and themselves,

VENEIEIIN guided by Mamawi Ohtawimaw (the

Creator™).

General Outcome Cluster Heading 1

Community

Strand CM-3.2 knowledge of past and present

Specific | Students will be able to:
Outcome | a. explore their family/community background—tribal affiliation/heritage, kinship

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students gather information on their family heritage by asking their families or caregivers. They may
share some of what they have learned.

e Students research and develop a wahkdhtowin (kinship) tree, portraying their wahkéhtowin (kinship)
and community relationships, heritage and tribal affiliations. Students may share what they have
learned with the class.

¢ Students gather information about their own community by visiting the school or public library,
asking locals and Kihteyayak (Elders), visiting the town hall or band office or asking their family or
caregivers. Students then share the information they collected with the class and post their
community facts on a bulletin board display.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore their family/community background—tribal affiliation/heritage, kinship?

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to explore
their family/community background—tribal affiliation/heritage, kinship (see sample blackline master in
Appendix E: Anecdotal Notes).

Learning Log

Have the students reflect on their learning and how well they were able to explore their family/community
background—tribal affiliation/heritage, kinship. Reflections may include:

— Something | already knew about my relationships ...

— Something new | learned ...

— Something I would like to know more about ...

*discretionary (see further details on p. 49)
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General Outcome Cluster Heading
. Students will live wawetinahk (peacefully) CM-3 themselves
Communlt_y with Mother Earth,* others and themselves,

VENEISIIN guided by Mamawi Ohtawimaw (the

Creator™).

Strand CM-3.3 practices and products

Specific | Students will be able to:
Outcome  a. explore Cree cultural experiences, practices and products

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students research special events and celebrations practised within their Cree community. They then
create a poster and share it with the class.

e Students touch and work with naturally smoked hide and factory-made hide. They compare textures
and can make a pouch.

e Students can feel the different textures of fur on miniature gloves or moccasins.

e Students prepare and taste different bannock: fried, oven baked, cooked over an open fire, saskatoon,
blueberry and raisin.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore Cree cultural experiences, practices and products?

Informal Observation
Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to explore Cree cultural experiences, practices and products. Offer feedback, encouragement and

praise as needed.

Journals
Students share their responses to experiences in exploring Cree cultural practices and products, such as

preparing bannock and working with hide. Students can respond to questions such as:
—  Which experience stands out in your mind? Why?

—  Which activity was particularly interesting or enjoyable for you?

— What is something that you learned?

*discretionary (see further details on p. 49)
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Community

VEERILE guided by Mamawi Ohtawimaw (the

General Outcome Cluster Heading
Students will live wawetinahk (peacefully) CM-3 themselves 4
with Mother Earth,* others and themselves,

Creator™).

Strand CM-3.4 past and present perspectives

Specific | Students will be able to:
Outcome | a. explore others’ perceptions of them

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

Each student will be assigned a partner—or will choose a partner by drawing a name—and will
observe that partner during an activity. The observing student will write one positive quality about
the other student, highlighting one of that student’s strengths; e.g., Sheila/John...

— nihtd ayamihcikew (is a good reader)

— nihta nikamdw (is a good singer)

— nihtad wicihitasiw (is good at helping others).

Students then record all responses in a booklet.
Students participate in an activity during which they provide positive feedback to one another. Each
student has a piece of paper pinned to his or her back. When the teacher gives a signal, students

move around the room writing a positive comment on the back of each of their peers.

Using an Aboriginal role model, students discuss what quality they like about a particular person and
why he or she is a positive role model.

*discretionary (see further details on p. 49)
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Strand

CM-3.4 past and present perspectives

Specific
Outcome

Students will be able to:
a. explore others’ perceptions of them

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore others’ perceptions of them?

Conferences
Conduct conferences with students to discuss their understanding of other’s perceptions of them, their
strengths and abilities. Provide students with a sheet that they fill in with another student. Provide

feedback.

Three things | would like you to notice about my work are:

1.

2.

3.

It was hard to learn . Could you please help me by .
| was surprised to learn that
A question | have is

| want to improve

Work Samples
Analyzes student work samples to determine if they are able to recognize and share about the strengths of

others.

. Are you? What are you surprised at?
. Could you please answer it for me?

. What do you think I should improve on?
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Students will live wawetinahk (peacefully) CM-3 themselves
g with Mother Earth,* others and themselves,

VEINEIEIN guided by Mamawi Ohtawimaw (the

Creator™).

General Outcome Cluster Heading 1

Community

Strand CM-3.5 diversity

Specific | Students will be able to:
Outcome | a. explore, identify and celebrate the unique characteristics of their own family and
community

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e After students have been introduced to food vocabulary, they identify foods used in a feast, e.g.,
micimapoy (soup), pimihkan (butter), pahkwesikan (bread), as well as the food they eat at home.
Students share and celebrate the unique characteristics of food prepared for the feast and that
prepared at home. They make a chart to compare their findings. As an extension activity, students
can each bring a food item and prepare a feast.

e Students plan to participate in a local festival or celebration. Encourage students to create posters and
flyers advertising the festival; e.g., Treaty Days, tea dance, rodeo, races, National Aboriginal Day.

e Organize afield trip in which students explore the forest, prairie and lakes or a public park. After the
trip, students discuss the features of the landscape and its beauty. Students then draw or paint
pictures of the landscape they saw.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore, identify and celebrate the unique characteristics of their own family and community?

Reflections
After each activity, students orally share personal reflections regarding the unique characteristics of their
own family and community. Provide positive feedback and support where needed.

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to explore, identify and celebrate the unique characteristics of their
own family and community (see sample blackline master in Appendix E: Observation Checklist).

*discretionary (see further details on p. 49)
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Strategies

Students will know and use various S-1 language
Strategies strategies to maximize the effectiveness of learning
learning and communication.

General Outcome Cluster Heading 1

Strand S-1.1 language learning

Specific | Students will be able to:
Outcome| a. identify and use a variety of strategies to enhance language learning

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Working in pairs, students use their knowledge of clothing vocabulary and commands to participate
in an activity in which they direct one another to wear hats or certain clothing representing a specific
character; e.g., firefighter, nurse, doctor, dancer, construction worker, teacher.

e Students, working in small groups, follow a recipe in Cree to make bannock.
e Encourage students to use songs, rhymes and other mnemonics to remember vocabulary.

e The class plays vocabulary bingo, in which different vocabulary words are written on the bingo cards.
Draw words blindly from a bag and have students place a marker over each word drawn. They play
for four corners, a straight line or a full card.

e Students are divided into two or three teams. Each team stands in a straight line facing the board.
Write a list of various Cree verbs. The first person from each team goes to the board and conjugates
the first verb, e.g., metawe (to play), and passes the chalk or marker to the next student in line. The
game continues until the first team conjugates all the verbs on the list.

e Students review vocabulary dealing with body parts. Have students follow directions to be in touch

with their bodies; e.g.,

— Close your eyes.

— How do your toes feel? Are they warm? Are they cold?

— Lift up your heels. Up and down. Up and down. Up and down. Up and down.

— Lift your right foot. Make a circle with your toes. Put your foot down on the floor softly. Lift
your left foot. Make a circle with your toes. Put your foot down on the floor hard.

— Touch your ankle. Touch your knee. Touch your waist. Touch your chest. Touch your neck.
Touch your arms. Touch your head.

— Open your eyes and smile.
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Strand S-1.1 language learning

Specific | Students will be able to:
Outcome | a. identify and use a variety of strategies to enhance language learning

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— identify and use a variety of strategies to enhance language learning?

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to identify and
use a variety of strategies to enhance language learning (see sample blackline master in Appendix E:
Anecdotal Notes).

Reflections
Students share with a partner the strategies they use to help them remember Cree words and phrases. Note
which strategies are being used.
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Students will know and use various S-2 language use
Strategies strategies to maximize the effectiveness of
learning and communication.

General Outcome Cluster Heading 1

Strand S-2.1 language use

Specific | Students will be able to:
Outcome| a. identify and use a variety of strategies to enhance language use

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students listen and look for key words to help them understand a text; e.g., while the teacher reads an
acimowin (story), students listen for words that they already know to understand the acimowin.

e Students discuss, interpret and use various nonverbal cues to communicate. They do role-plays and
use mime, pointing and gestures as means of communicating.

e The students are provided with a list of language learning skills; e.g., repetition, identifying key
words, skimming and scanning, prereading. Explain the skills and add to the list as a new skill is
introduced. Students record the strategies they have used in a learning log, as well as how they used
the skill and a description of the task they accomplished.

e Students write down common activities done at home as well as sentences, phrases and dialogues that
are being used. With teacher help, they translate these into Cree:
— Nikawiy/Nimama (My mother):
— Niya (Me):

Students pair up to practise and share in role modelling.

o Write simple messages on pieces of paper; e.g., | don’t know, welcome, please sit down, yes/no.
Working in partners, one student chooses a piece of paper from a bag. The student must then relay
the written message to his or her partner using only nonverbal communication.
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Strand S-2.1 language use

Specific Students will be able to:
Outcome | b. identify and use a variety of strategies to enhance language use

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— identify and use a variety of strategies to enhance language use?

Learning Log
Have the students reflect on their learning and how well they were able to identify and use a variety of

strategies to enhance language use, using the following prompts:
— Nimiyweyimaw atayohkan. (I liked the character.)

— Nimiyweyihten tan’si ka ispayik acimowinihk wiya . (I like the way
happened in the story because )
— Oma acimowin nikiskisihikon ispl . (The story makes me think of when
)
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Students will know and use various S-3 cultural
Strategies strategies to maximize the effectiveness of learning
learning and communication.

General Outcome Cluster Heading 1

Strand S-3.1 cultural learning

Specific | Students will be able to:
Outcome | a. identify and use a variety of strategies to enhance cultural learning

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students actively participate in daily miyahkasikewin (smudging) as well as a pwatsimowin
(powwow). They are aware that they learn a lot about Cree culture through participating.

e Students take time each day to greet, thank and encourage others in Cree. This is the way to show
respect to others.

o The class discusses and demonstrates several key Cree traditions, such as gift-giving, offering
tobacco and burning sweetgrass. Emphasize the importance of traditional practices and ceremonies
to the Cree people. Students prepare for activities, such as year-end celebrations, Treaty Day, sports
days and picnics, and discuss how they will participate.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— identify and use a variety of strategies to enhance cultural learning?

Self-assessment Checklist

Create an outcome-based self-assessment checklist and share it with the students before they actively
participate in daily miyahkasikewin (smudging) as well as pwatsimowin (powwow). Students use the
checklist to determine if they are able to identify and use a variety of strategies to enhance cultural
learning (see sample backline master in Appendix E: Self-assessment Checklist).
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Strategies strategies to maximize the effectiveness of learning

General Outcome Cluster Heading
Students will know and use various S—4 general 4

learning and communication.

Strand S-4.1 general learning

Specific | Students will be able to:
Outcome | a. identify and use a variety of strategies to enhance general learning

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

Students review the song “Nimiskawaw pakan” (I found a nut) and, in small groups, change verses to
the song using thematic vocabulary learned in class; e.g., “Nimiskawaw astis” (I found a mitten).

Show students how to use graphic organizers, such as word maps, mind maps and charts, to make
information easier to understand and remember.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:

identify and use a variety of strategies to enhance general learning?

Work Samples
Assess student work, such as word maps, mind maps and charts, looking for evidence that the student:

uses key words and phrases

conveys accurate information

uses correct spelling for familiar vocabulary
chooses appropriate words or expressions.
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Grade 5 Level Samples

FAN o] o] | o= 11 o] 1S T 130

Language COMPELENCE.........uiiiiiiiei e 156
Community Membership.....cccoooviiiii e 187
= (=T 0 1= PP 213

General Outcomes
General outcomes are broad statements identifying the knowledge, skills and attitudes that students are
expected to achieve in the course of their language learning experience. Four general outcomes serve as

the foundation for the program of studies.

Applications

Students will use Cree in a variety of community
and school situations and for a variety of
purposes.
A-1  to share information

to express emotions and personal perspectives
A-3 to get things done )
A-4  to form, maintain and change interpersonal .~

relationships
A-5 to enhance their knowledge of the

world La“guage
A—6 for imaginative purposes and < Competence

personal enjoyment
Students will be effective, competent and
comfortable as Cree speakers.
(Okiskinamawakanak ka nihta nehiva
Strategies wewak.)
LC-1 attend to the form of the language
LC-2 interpret and produce oral texts
LC-3 interpret and produce written and
visual texts
LC—4 apply knowledge of the
sociocultural context
LC-5 apply knowledge of how the
language is organized, structured
and sequenced

Students will know and use various
strategies to maximize the effectiveness
of learning and communication.

5-1 language learning

S language use
5-3 cultural learning
S general learning

B p

Community Membership

Students will live wawetinahk (peacefully)
with Mother Earth,* others and themselves,
guided by Mdamawi Ohtawimdw

(the Creator™).

CM-1 Mother Earth* V
CM-2 others

CM-3 themselves

Note: Atiht 6hi isihcikewina poko okiskinohamakewak ta apacihtacik (tapiskoc miyahkasikewin) ekwa Kihteyayak ta
mamisitotahcik. (Some of the activities, such as smudging, require extreme care, caution and sensitivity on the part of the
teacher. Teachers should consult Elders in their local community regarding traditional practices.)

* discretionary—The terms “Mother Earth” and “Creator” are identified as discretionary terms in this guide. In order to teach the
outcomes in this section, communities may choose to use these terms or other related terms acceptable to them; e.g., nature, the
environment.
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Applications

General Outcome Cluster Heading
Students will use Cree in a variety of A-1 to share
AYOelI[e=10]sEM community and school situations and for a information
variety of purposes.

Strand A-1.1 share factual information

Specific | Students will be able to:
Outcome | a. describe series or sequences of events or actions

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Students use descriptive words to describe their pets; e.g.,
— Niminésim e nakosit. (My cat looks like )
— Niwaposom e nakosit. (My rabbit looks like )

e Students select and gather pictures of their favourite outfit and describe it to a partner.
—  Ohi ayiwin’sa mistahi nimiyweyihten. (1 like these clothes a lot.)

— Awanitas e t. (These pants of mine are )

—  Oma niskotakay e k. (This jacket of mine is )

—  Ohi nimaskisina e ki. (These shoes of mine are )

—  Oma nipakiwayan e k. (This shirt of mine is )

—  Oki nitasikanak e cik/twaw. (These socks of mine are )

Students create a catalogue of their favourite outfits with short, written descriptions.

¢ Students videotape/photograph/draw pictures of their daily routine. They then present this routine to
the class, orally, using the visuals as a support for their presentations.

¢ Students divide into groups to research life in a Cree-speaking community, using a variety of sources;
e.g., books, magazines, videos, brochures, CD—-ROM encyclopedia, Internet. Each group is asked to
collect and present five aspects of life in that community, using the medium of a travel brochure or
poster, Web site or television show. Possible topics might include the people of the community, what
to see, where to eat and where to stay. As an extension, the class could present the information as a
Cree travel fair to the rest of the school or to the community; e.g., summer circuit of powwows,
travelling for summer sports tournaments, rodeos, chuckwagon and chariot races, community events.

Note: Do your own community first.

Caution: Students should be monitored when they use the Internet.
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Strand A-1.1 share factual information

Specific | Students will be able to:
Outcome | a. describe series or sequences of events or actions

| SAMPLE TEACHING AND LEARNING ACTIVITIES | (continued)

e Students prepare and present a skit called “My Hunting Trip.” The skit should show the steps or
stages of the trip, including things such as preparing to leave, travelling to the hunting grounds, setting
up camp, hunting the animals, preparing the animals for transport back to the camp, preparing the
meat, and celebration and giving thanks for a successful hunt.

e Students watch as the teacher demonstrates how to crush chokecherries:
— Tan’si ta isi ewahaman takwahiminana. (How to crush chokecherries.)
— Miskaw niso asiniyak pahpeto etikititwaw/cik. (Find two rocks of different size.)
— Ayih ana nawac k& misikitit mohcihk. (Put the bigger flat rock down.)
— Otina peyakonisk takwahiminana. (Get a handful of chokecherries.)
— Apaci ana nawac ka apisTsit asiniy ta takwahaman takwahiminana. (Use the smaller rock to crush
the chokecherries.)
— Asté takwahiminana poskiyakanihk. (Put the crushed chokecherries in a bowl.)
— Kahkihtwam 6misi itéta. (Repeat the process.)

Students then describe the actions in the order that they occurred. As an extension, students could
translate their description of the actions into instructions or a recipe for others to follow.

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— describe series or sequences of events or actions?

Anecdotal Notes
Observe students as they participate in the activity. Note and record how well they are able to describe
series or sequences of events or actions (see sample blackline master in Appendix E: Anecdotal Notes).

Learning Log

Have the students reflect on their learning and how well they were able to describe series or sequences of
events or actions. They may record things like:

Oma k& Ayamihewikisikak niwici ... (This week | shared ...)

Niwiwihten aya ohci ... (I plan to share information about ...)

Kikway nit’oskih kiskeyiten ohci ... (I learned something new about ...)

Kikway nitayamihikon .... (Something | found difficult ...)
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General Outcome Cluster Heading

Students will use Cree in a variety of A-2 to express
Vol [[EOISM community and school situations and for a emotions and
variety of purposes. personal

perspectives

Strand A-2.1 share ideas, thoughts, preferences

Specific | Students will be able to:
Outcome| a. record and share thoughts and ideas with others

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Students maintain a weekly journal in which they illustrate and write descriptions of their thoughts
and ideas. To support this, maintain a chart of key words.

e During share and tell, students reflect and comment on an object, toy or personal item that they have
brought.

e Select a day of the week when students express their thoughts and feelings on topics and lessons
shared during that week. Students use the phrases nimiyweyihhten (I like it), namdya nimiyweyihhten
(I don’t like it) and osdm ayiman (because it’s too difficult.)

e On ablanket, place objects and/or pictures that represent vocabulary associated with the theme being
covered. Encourage students to select an object and provide one description, using known words, and
then pass it on to the person sitting on their left by turning to the person and saying kiya, ekwa (you,
now).

e Students use a simple graphic organizer to record their thoughts and ideas about music. It could
include things such as:
— Why I like this song
— My favourite musician or singer
—  Why I like this musician or singer
— My favourite instrument
—  Why I like this instrument
—  Why I like music.

Students individually fill out the organizer, then share their thoughts and ideas with a partner.
e |n pairs, students exchange information about their weekend activities. One student asks the other for

one or two activities that he or she might do on a Saturday. These activities are recorded and reported
back to the class orally.
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Strand A-2.1 share ideas, thoughts, preferences

Specific | Students will be able to:
Outcome | a. record and share thoughts and ideas with others

| SAMPLE TEACHING AND LEARNING ACTIVITIES | (continued)

e Provide or have each student bring a photograph. If photographs are not possible, magazine pictures
will do. Students sit in a circle and pass the photographs around the circle. They comment on what
they see and what they do not see in the photographs. The teacher writes down the comments.

e Students bring in photographs or drawings showing themselves at an event; e.g., sports contest,

summer holiday event, birthday party. Students then share, orally and in writing, basic information
about the event; e.g.,

— Tanispi dma? (When is it?)

— Tan’te dma? (Where is it?)

— Tan’tahto etahtopiponeyan ekospi? (How old were you then?)
— Tanihki kdmiyweyihtaman? (Why do you like it?)

Note: Students may not have their own photographs. Take pictures of the class on various
occasions.

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— record and share thoughts and ideas with others?

Conferences

Conduct conferences with students to reinforce the skills for appropriately expressing a wish or a desire
to do something.

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to record and share thoughts and ideas with others (see sample
blackline master in Appendix E: Observation Checklist).
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Students will use Cree in a variety of A-2 to express

Vol [[EOISM community and school situations and for a emotions and

variety of purposes. personal
perspectives

General Outcome Cluster Heading 5

Strand A-2.2 share emotions, feelings

Specific | Students will be able to:
Outcome | a. record and share personal experiences involving an emotion or feeling

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Students comment on a game, toy or personal item that they brought to school to share with

classmates.
— Nimiyweyihten 6ma osam . (I like this because )
—  Nimiyweyimaw awa 0sam . (1 like him or her because )

e  After reviewing vocabulary for food, pets or other items, students write sentences describing things
and how they feel about them; e.g.,
— Nimiyweyihten masinahikana. (I like books.)
—  Nimiyweyihten maskikisa. (I like candy.)

e When introducing an English/Cree dictionary to students, instruct students how to find words. They
then use the dictionary to find words for emotions and feelings. Students construct sentences using
the new words.

e Encourage student(s) to talk about their feelings one on one; e.g.,
— Tanehki 6ma kakawamwatisiyan? (Why are you being quiet?)
—  Kikway dma ekisiwahikoyan? (What is making you angry?)
— Tanehki kdpahiyan? (Why are you laughing?)

Students write these sentences in their journals.

e Students share with the class something that makes them laugh.

e Inasharing circle, students may use emotion words to talk about sad things in the community, when
appropriate.
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Strand A-2.2 share emotions, feelings

Specific | Students will be able to:
Outcome | a. record and share personal experiences involving an emotion or feeling

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— record and share personal experiences involving an emotion or feeling?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to record and share personal experiences involving an emotion or
feeling (see sample blackline master in Appendix E: Observation Checklist).

Work Samples
Provide feedback and guidance to students regarding their written sentences. Is the student able to:

— convey the right message?

— convey emotions and feelings in Cree?

— present ideas clearly?

— use appropriate vocabulary and structures?
— use appropriate spelling?
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AYOelI[e=10]sEM community and school situations and for a done

General Outcome Cluster Heading
Students will use Cree in a variety of A-3 to get things

variety of purposes.

Strand A-3.1 guide actions of others

Specific | Students will be able to:
Outcome | a. give and follow a simple sequence of instructions

| SAMPLE TEACHING AND LEARNING ACTIVITES |

After teaching key vocabulary and phrases, model beading, using language such as:
— Tapisaha sapon’kan. (Thread the needle.)

— Asapép tahkopis. (Make a knot on the thread.)

— Médsahkin mikisak. (Pick up beads.)

After a while, this activity could be led by the students.

After brainstorming and reviewing direction words and phrases, the students take turns giving
directions to the class through an obstacle course. The vocabulary for students to use during the game

may include:
Niwanisinin. (I am lost.) — astam (come)
Wicihin. (Help me.) —  kihcinisk (right)
Akwaskaw. (Go in front of him or her.) —  kakweyaho (hurry up)
Niwanihon. (I got lost.) — yahkohte (forward)
waski (turn) — naki (stop)
namahtin (left) — Otahk (behind)

Students, working in groups, hide an object somewhere in the classroom or the schoolyard. They
then write a series of 5-10 instructions that another group must follow to find the hidden object.
After all the objects have been found, discuss how they could improve their instructions.

Students follow a simple recipe for making bannock.

Students play a game of Follow the Leader, with one student leader giving commands as the rest of
the class follows.

Students follow simple instructions to complete a simple item; e.g., paper moccasins, mittens, shawl,
belt, paper puppet.

Students organize themselves into rows. Call up students from the front of each row and give them a
simple sequence of actions to be performed. The front students return to their rows and describe the
same instructions to the next students in the row. The sequence of actions is verbally relayed down
the row, with each student performing the sequence of actions.

Students write a question or simple directions for making a craft item for their buddy. The buddy
responds by saying whether he or she understands and, if not, writes a question to clarify the idea.
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Strand A-3.1 guide actions of others

Specific | Students will be able to:
Outcome | a. give and follow a simple sequence of instructions

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— give and follow a simple sequence of instructions?

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to give and follow a simple sequence of instructions. Offer feedback, encouragement and praise as
needed.

Self-assessment Checklist

Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to give and follow a simple sequence of
instructions (see sample blackline master in Appendix E: Self-assessment Checklist).
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General Outcome Cluster Heading
Students will use Cree in a variety of A-3 to get things
AYOelI[e=10]sEM community and school situations and for a done

variety of purposes.

Strand A-3.2 state personal actions

Specific | Students will be able to:
Outcome | a. express appropriate and inappropriate actions

| SAMPLE TEACHING AND LEARNING ACTIVITES |

o Discuss with students some actions that are appropriate or inappropriate during certain situations;
e.g., during a powwow, when a Kihteyaya (Elder) visits. Have students brainstorm other appropriate
and inappropriate actions and make a chart or poster for future reference.

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— express appropriate and inappropriate actions?

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to express
appropriate and inappropriate actions (see sample blackline master in Appendix E: Anecdotal Notes).

Learning Log

Have the students reflect on their learning and how well they were able to express appropriate and
inappropriate actions; e.g.,

— Namdya nikaskihtan osam . (I cannot because )
— Namo6ya nimiywehten ta osam . (I would not like to because )
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Students will use Cree in a variety of A-3 to get things
AYOelI[e=10]sEM community and school situations and for a done
variety of purposes.

General Outcome Cluster Heading 5

Strand A-3.3 manage group actions

Specific | Students will be able to:
Outcome | a. negotiate in a simple way with peers in small-group tasks
b. offer to explain or clarify

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Insmall groups, students are given the task of choosing an activity from three possible choices by
using:
— Kaki? (Can you?)
— nanapo (both)
—  Kikway kiwicehten? (What do you think is easy?)
— peyak (one)
— niso (two)
— nisto (three)
— tanihki (why)
— o0sam (because)
— wihcasin (it’s easy)
— ahpo (or)
— ayiman (hard)
— ekosi (that’s it)
— niwicehtenan (we think it’s easy).

e Students review vocabulary related to negotiation, such as:
— Niya ekwa/wiya ekwa. (It is my/his/her turn.)
— Nika itdten , Kispin kika it6ten . (Iwill do , if you will do )

e The class reviews negotiation strategies for deciding fair ways to solve a dispute or come to a
consensus; e.g., drawing straws, concession, taking turns. Students are encouraged to use appropriate
phrases and vocabulary when trying to work through small group tasks, such as:

— Mahti tapasinahiketan. (Please, let’s draw.)

— Mahti metawetan. (Please, let’s play.)

— Matesa ekwa niya? (Please, can | have a turn now?)
— Enohtetapasinahikeyan. (I want to draw.)

— Mahti enohtenikamoyan. (Please, | want to sing.)
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Strand A-3.3 manage group actions

Specific | Students will be able to:
Outcome | a. negotiate in a simple way with peers in small-group tasks

b. offer to explain or clarify

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— negotiate in a simple way with peers in small-group tasks?
— offer to explain or clarify?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to negotiate in a simple way with peers in small-group tasks and
offer to explain or clarify (see sample blackline master in Appendix E: Observation Checklist).

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to negotiate in a simple way with
peers in small-group tasks and offer to explain or clarify (see sample blackline master in Appendix E:
Self-assessment Rating Scale).
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General Outcome Cluster Heading
Students will use Cree in a variety of A-4 to form,
AYOelI[e=10]sEM community and school situations and for a maintain and
variety of purposes. change
interpersonal
relationships

Strand A-4.1 manage personal relationships

Specific | Students will be able to:
Outcome | a. initiate and participate in casual and friendly exchanges with classmates

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e After creating and practising some casual and friendly exchanges as a class, students practise the
same or similar dialogues with a partner. One student takes on the role of S and the other becomes L.
Then they switch roles.

S: Tan’si? (Hello, how are you?)

L: Namolya nan’taw. Ekwa kiya? (I am fine. And you?)

S: Namdya osédm nan’taw nista. Kikway kiwitdten anohc? (I am fine too. What are you doing
today?)

L: Kikway etokwe. (Whatever.)

Takikthokawak néhkom ahpo nika ayapin. (I should visit my grandmother or stay home.)

Namdya nikiskeyihten ... kiya maka? (I don’t know ... and you?)

Niwin’taw’kithokawaw nitétem. (I am going to go visit my friend.)

Kal! Awina kitdtem? (Oh! Who is your friend?)

Shania nitdtem. (Shania is my friend.)

Ekosi. (That’s it then. Goodbye.)

roro

e Over a period of several weeks, record phrases and vocabulary on a chart for the class. Then organize
a one-minute sharing time in which students spontaneously have a casual conversation with a partner,
using previously learned phrases; they can refer to the chart when they are talking.

— Nitaw’may’sketan. (SPC) (Let’s go shopping.)

— Nitaw’otiniketan. (NPC) (Let’s go shopping.)

— Nitaw’pékahtowetan. (SPC) (Let’s go play ball.)

— Nitaw’kwéaskwintowetan. (NPC) (Let’s go play ball.)

—  Kwaskwitowan pakamisimatan. (Let’s bounce the ball—basketball)

—  Kiwi itohtanaw soniskwatahikew’kamikohk. (We are going to the skating rink.)
— cékoste payihcike wikamikohk (at the movie theatre).

Note: SPC = Southern Plains Cree
NPC = Northern Plains Cree

e Students create a Tan’si (Greeting) log in which they record phrases and vocabulary to assist them in
their casual and friendly exchanges with classmates. When writing friendly letters, sending e-mail
messages to friends or speaking casually with a classmate, students refer back to their logs for
support.
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Strand A-4.1 manage personal relationships

Specific | Students will be able to:

Outcome | a. initiate and participate in casual and friendly exchanges with classmates

| SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:

— initiate and participate in casual and friendly exchanges with classmates?

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to initiate and participate in casual and friendly exchanges with classmates. Offer feedback,

encouragement and praise as needed.

Checklist

During a one-minute sharing time, the partners may check off the phrases and expressions that they heard.
The chart may also be used as a checklist of phrases and expressions that students have used themselves.
Use the checklist to determine student growth in using the language.

Friendly Words and Phrases
Phrases/Words z 3 3
153 © o
(@) o 0o
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General Outcome

Applications

variety of purposes.

Students will use Cree in a variety of
community and school situations and for a

Cluster Heading
A-5 to enhance
their knowledge of
the world

5

Strand A-5.1 discover and explore
Specific | Students will be able to:
Outcome | a. ask questions to gain knowledge and clarify understanding

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Brainstorm and post a variety of question types to prepare students for a class activity. For example,
during a nature walk, students would ask questions like:

— Kikway oma? (What is this?)
— Tanihki? (Why?)

— Tan’te ohci dma? (Where did this come from?)

— Awina awa? (Who is this

? [animate])

e With students, brainstorm a list of questions to ask a guest speaker prior to his or her arrival. For
example, some questions to ask a trapper may be:

— Nocihcikewin

— Kikway anima ohci?

— Tan’sisi ta isi apacihtayan 6ma?
— Kikway anima?

— Nédcikinosewewin
—  kwaskwepicikewin
— pakitahwawin

— tasopitayapiwin

— Tapakwewin

— tan’si ta isi osthtahk
— tan’si ta isi wiyastahk
— nitwahahcike

—  Nimawinihkewin

— kistikewin

—  kikapowehikewin/
kaskikapiskahikewin

— péasikewin

— ahkwatihcikewin

(About trapping)
(What is that for?)
(How do you use this?)
(What is that?)

(About fishing)

(rod and reel)

(net)
(untangling/drying net)

(About snaring)
(how to make)
(how to set)
(look for trails)

(About preserving food)
(gardening )
(canning)

(drying)
(freezing)
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Strand A-5.1 discover and explore
Specific | Students will be able to:
Outcome | a. ask questions to gain knowledge and clarify understanding

| SAMPLE TEACHING AND LEARNING ACTIVITIES | (continued)

e Students go on a field trip. Generate a list of targeted questions or words and phrases that students
should use while on the field trip.

Mamayisk eméacihtayan nikiskinohamékosowinan: (Before beginning a unit or lesson):
Kikway kiteyihten ekiskinohamékaweyan? (What do I think 1 will learn?)

Kikway asay nikiskeyihten 6ma? (What do | already know about the topic?)

Kikway nitakawaten ta itbtamahk 6ta? (What do | hope we will do during this lesson?)

Mekwa nikiskinohamakosowinan: (During the lesson):

Kikway mamawaci nimocikeyihten? (What things have | enjoyed the most?)

Kikway nitdyamihikon ahp6 ayiwéak ta atoskataman? (What things do | have trouble with or need
to work on?)

Kikway nawac ta miyo atoskataman? (How can | improve?)

Kisipayiki nikiskinohamékosowinan: (After the lesson):

Tan’sisi nawac nimiyo atoskan? (In what ways have | improved?)

Kikwaya kiyapic ta atoskataman? (What things do 1 still need to work on?)
Tan’sisi ni ka isi apacihtan kikway ké kiskinohamakaweyan wayawetimihk
kiskinohaméatowikamikohk? (How have | used what | learned outside of school?)

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— ask questions to gain knowledge and clarify understanding?

Self-assessment Checklist

Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to ask questions to gain knowledge and
clarify understanding (see sample blackline master in Appendix E: Self-assessment Checklist).
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Students will use Cree in a variety of A-5 To enhance
AYOelI[e=10]sEM community and school situations and for a their knowledge of
variety of purposes. the world

General Outcome Cluster Heading 5

Strand A-5.2 gather and organize information

Specific | Students will be able to:
Outcome | a. gather information from a variety of resources

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Asaclass, students prepare survey questions they will ask their classmates about their weekend
activities. They survey one another and graph their results in small groups.

e Using vocabulary practised in class about describing the weather, students observe weather
conditions. They keep a journal as to how current weather conditions can be used to predict seasonal
changes.

e Using given vocabulary, students describe moon phases, month terms—relating traditional activities
to months.

e Students review vocabulary words for various resources, such as newspapers, magazines, videos, the
Internet and books, and how to use the different resources.

Caution: Students should be monitored when they use the Internet.

e Students review the 5 Ws—who, what, where, when and why—in Cree. As part of a mini project,
they first write guiding questions on a topic in Cree; e.g.,
— Awina wicihihewew? (Who was involved?)
— Tan’te dma ké itahkamikahk? (Where did it take place?)
—  Kikway Tspayik? (What happened?)
— Tanihki k& mistahthtédkahk? (Why was it important?)

Students use the questions to guide their research and are encouraged to use a variety of resources.
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Strand

A-5.2 gather and organize information

Specific
Outcome

Students will be able to:
a. gather information from a variety of resources

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— gather information from a variety of resources?

Learning

Log

Have the students reflect on their learning and how well they were able to gather information from a
variety of resources.

Students keep a long-term log about their sources when gathering data. Provide periodic feedback.

Resource Log of

Date:

| gathered information about

Sources

Record one fact:

used: (print, human, multimedia, electronic)

Date:

| gathered information about

Sources

Record one fact:

used: (print, human, multimedia, electronic)

Date:

I gathered information about

Sources

Record one fact:

used: (print, human, multimedia, electronic)

Teacher

review date:

Journals

Students record daily/weekly weather in their journals or weather notebooks. Provide students with a
chart on which to record weather observations.

146 / Grade 5
2009

Cree Language and Culture 12-Y Guide to Implementation (4-6)
©Alberta Education, Alberta, Canada




General Outcome Cluster Heading

Students will use Cree in a variety of A-5 to enhance 5
Yol 10JsEM community and school situations and for a their knowledge of
variety of purposes. the world

Strand A-5.3 solve problems

Specific | Students will be able to:
Outcome | a. experience, reflect upon and discuss problem-solving stories, legends and
situations

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students reflect upon a Cree story previously studied in class and, using sentence starters, discuss
problems solved in the story; e.g.,
—  Oma acimowinis ohci ... (This story is about ...)
—  Oma acimowinis ki ispayiw ... (This story takes place ...)
— Ekihispayik ... (It was happening ...)
— Nikiskinohamakon éma acimowinis ... (This story taught me ...)
— Kaotak nikiskeyihten &cimowinis tapiskoc 6ma ... (I know another little story, for example, this
one...)

e After reading or listening to a Cree atayohkewin (legend), students illustrate what they feel the
legend’s teachings are.

e Students form into groups and each group is given a number of scenarios that involve a problem
needing a solution; e.g.,
— You want to borrow a book from a library, but you do not have a library card.
— You need to purchase an item, but you do not know its hame.
— You need to get to a sports game, but you cannot drive yourself there.

e Students must generate as many possible solutions to the problem as they can, then rate the solutions
from best to worst.

Note: Use relevant situations to meet their needs; e.g.,
— I 'want to go on the field trip.
— I want to buy a Christmas present for my mother and father.
— How can I earn my own spending money?

Cree Language and Culture 12-Y Guide to Implementation (4-6) Grade 5/ 147
©Alberta Education, Alberta, Canada 2009



Strand A-5.3 solve problems

Specific | Students will be able to:
Outcome | a. experience, reflect upon and discuss problem-solving stories, legends and situations

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— experience, reflect upon and discuss problem-solving stories, legends and situations?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to experience, reflect upon and discuss problem-solving stories,
legends and situations (see sample blackline master in Appendix E: Observation Checklist).
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General Outcome Cluster Heading

Students will use Cree in a variety of A-5 to enhance
Yol 10JsEM community and school situations and for a their knowledge of
variety of purposes. the world

Strand A-5.4 explore perspectives and values

Specific | Students will be able to:
Outcome | a. explore how the Cree worldview influences values and behaviour

| SAMPLE TEACHING AND LEARNING ACTIVITES |

¢ Invite students to reflect on Cree values and beliefs. Lead students in a brainstorming activity to
generate ways that students can show respect for the Earth in their own school and home
surroundings. These ideas are written and posted in the classroom for future reference. After the
brainstorming activity, students work in small groups to create a list of do’s and don’ts. If this has
already been initiated in the previous grade, refresh, discuss and take students outside on a short
walk. They could use grocery bags to pick up any debris or garbage.

e Lead students in a class discussion of the Cree value of respect. Working in small groups, students
create a poster to promote the value of sharing using illustrations, words, phrases, photographs and
pictures. These posters are posted throughout the school.

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— explore how the Cree worldview influences values and behaviour?

Rubric

Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the
rubric to evaluate how well students are able to explore how the Cree worldview influences values and
behaviour (see sample blackline master in Appendix E: Rubric or Rubric and Checklist).
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Students will use Cree in a variety of A-6 for

Yol 10JsEM community and school situations and for a imaginative

variety of purposes. purposes and
personal enjoyment

General Outcome Cluster Heading 5

Strand A-6.1 humour/fun

Specific | Students will be able to:
Outcome | a. use the language for fun and to interpret humour

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Students practise their numbers from 1 to 13 and the vocabulary necessary for the card game Fish;
e.g.,
kinosew (fish)
Kitayan ci #? (Do you have #?)
Kiya ekwa. (Your turn.)

Students would answer eha (yes) or namdya (no) ...

Kitayawaw ci ?

(Do you have ?) — animate
Kitayan ci ?

(Do you have ?) — inanimate

... reinforcing animacy.

e Students study the word origins of selected words and illustrate their literal meanings; e.g.,
— askiy (earth)
— wawi (egQg)
— askipwawi (earth egg — potato)
— oskatask (earth leg — carrot).

e Students learn nikamowina (songs) like “Old MacDonald” and “Found a Peanut.” Once students
learn the nikamowina, they can pair up and add actions to the song.

e Students ask parents or family members for an aweyatwewin (joke) that they can share with the class.
e Students are divided into two groups. The members of one group are each given koci tapwewina

(riddles) or questions. The members of the other group are given the answers. Students mingle and
match the riddle or question to the answer.
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Strand A-6.1 humour/fun

Specific | Students will be able to:
Outcome | a. use the language for fun and to interpret humour

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— use the language for fun and to interpret humour?

Conferences
Students meet with a partner or the teacher to share what activities they enjoyed the most and what they

learned about Cree. They share their illustrations that show the origins of selected Cree words.

Cree Language and Culture 12-Y Guide to Implementation (4-6) Grade 5/151
©Alberta Education, Alberta, Canada 2009




Students will use Cree in a variety of A-6 for

Yol 10JsEM community and school situations and for a imaginative

variety of purposes. purposes and
personal enjoyment

General Outcome Cluster Heading 5

Strand A—6.2 creative/aesthetic purposes

Specific | Students will be able to:
Outcome | a. use the language creatively and for aesthetic purposes; e.g., experiment with the
sounds and rhythms of the language

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students create poems that reflect a Cree community in the past and present. Each word is shaped to
look like the element; e.g.,
— pisim —sun, Askiy — Earth, waskahikan — house, mikiwahp — tipi.

e Students create a patterned poem about their likes and dislikes; e.g.,
—  Nimiyweyihten metawewina. (I like games.)
— Nimiyweyihten masinahikana. (I like books.)
— Namdya méaka nimiyweyihten kikway ekaskitewak. (But | don’t like something black.)

o Students explore local translations of songs in Cree. They may invite local musicians to perform in
the classroom.

e Students play traditional Cree games, listening and giving directions in Cree.

e Students explore wordplay in Cree.
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Strand A-6.2 creative/aesthetic purposes

Specific | Students will be able to:
Outcome | a. use the language creatively and for aesthetic purposes; e.g., experiment with the
sounds and rhythms of the language

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— use the language creatively and for aesthetic purposes?

Reflections
Encourage students to review their own creations using a self-assessment questionnaire like the sample
below. This fosters self-reflection and the development of a plan for future work.

Thinking about My Poem

Name: Date:

Title of my poem:

Two things | did well on this piece are:

| tried to improve my work by:

One thing I plan to work on is:
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General Outcome Cluster Heading
Students will use Cree in a variety of A-6 for
Yol 10JsEM community and school situations and for a imaginative

variety of purposes. purposes and
personal enjoyment

Strand A-6.3 personal enjoyment

Specific | Students will be able to:
Outcome | a. use the language for personal enjoyment; e.g., listen to favourite songs in Cree

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Students choose to play cards, bingo or games, using the Cree language.

e Students are challenged to use Cree for personal enjoyment once a week. Suggestions for personal
enjoyment opportunities include:

— watching a film or video

— reading a magazine or book

— listening to the radio; e.g., CFCW

— sending e-mail messages to a friend or relative
— looking at Cree Web sites

— watching a television program.

Caution: Students should be monitored when they use the Internet.

Students record their use of Cree for personal enjoyment in their journals or learning logs. They
submit this to the teacher on a weekly basis.

e Students listen to favourite songs in Cree.

e Students create Cree cartoons. They share them with the class.
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Strand A-6.3 personal enjoyment

Specific | Students will be able to:
Outcome | a. use the language for personal enjoyment; e.g., listen to favourite songs in Cree

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— use the language for personal enjoyment?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to use the language for personal enjoyment (see sample blackline
master in Appendix E: Observation Checklist).

Reflections
Students keep a record of their personal involvement or enjoyment over a period of time. They use this
sheet for periodic teacher conferences.

’s Cree Experiences

Date: Anohc nitayamihtan Nehiyaw masinahikan.
(Today | read a Cree book.)

Anohc nikiwapahten Nehiyaw
cikastepayihcikan. (Today | saw a Cree video.)
Anohc nikimetawan pakisanak. (Today |
played a card game.)

Niki misken ... (I found it ...)

Teacher conference date:

Comments:

Conferences
Students meet with a partner or the teacher to share their choices of activities for enjoyment of Cree.
Provide prompts in Cree to help students share in Cree; e.g.,

—  Oma ka ayamihewikisikak ni . (This week, I )
— Mistahi nimiywehten . (I really liked )
—  Kihtwam ayamihewikisikaki nika . (Next week, I will )
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Language Competence

General Outcome Cluster Heading
Students will be effective, competent and LC-1 attend to the
Language comfortable as Cree speakers. form of the
SUUNEIENVN (Ofiskinamawakanak ka nihta nehiya language
wewak.)

Strand LC-1.1 phonology

Specific | Students will be able to:
Outcome | a. recognize the rhythmic flow of sounds

| SAMPLE TEACHING AND LEARNING ACTIVITES |

o With students, brainstorm a list of words that sound similar with only a stress or intonation difference.
Charts are posted in the room to use as a reference when needed. Advise students to use dictionaries
to assist in finding words for this activity. Once the list is complete, the class does an echo-practice to
note the differences in sound. Encourage breaking a word into syllables and increasing speed.

niyanan (five) niyanan (we/us—exclusive)
ni ya nan ni ya nan

This will assist students in seeing where the stress is placed.

e Students record their voices on an audio tape and then listen to the recording. They note if and where
they did not make the same sound. They work on their own to reproduce the correct sounds.

e The class generates lists of common words in which intonation is very important. Say the word in a
sentence context that may be correct or incorrect. Then students are invited to follow the model; e.g.,
the nipiy (leaf) is hanging from the tree.

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— recognize the rhythmic flow of sounds?

Checklist and Comments

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to recognize the rhythmic flow of sounds (see sample blackline
master in Appendix E: Checklist and Comments 1 or 2).

Quick Check

Use a quick check to see if students are correctly identifying the effects of intonation in the sentences.
Students may respond by using a “thumbs up” or “thumbs down” signal according to whether intonation
and stress are correct or incorrect.
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General Outcome Cluster Heading
Students will be effective, competent and LC-1 attend to the
comfortable as Cree speakers. form of the
(Okiskinamawakanak ka nihta nehiya language

wewak.)

Language

Competence

Strand LC-1.2 orthography

Specific | Students will be able to:
Outcome | a. recognize and use some basic spelling patterns

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Students read a message from a community bulletin. They then separate complete ideas by using a
different line; e.g.,
— Nikihitohtan atawew’kamikohk otakosihk. (I went to the store yesterday.)
— Nikihatawan tohtosapoy ekwa pahkwesikan. (I bought milk and bread.)
— Nisékihaw nikawiy mistahi. (I love my mother very much.)

e After learning vocabulary for a certain topic and the structure of sentences to use related to the topic,
students write a series of short connected sentences. They use ekwa, méka, osdm, mina (and, but,
because, also) from charts, lists of words, dictionaries and learning logs to assist them in their spelling
of Cree words. Next, students use words from the list to write complete sentences. They then work
in partners to edit each other’s work. Students hand in the final copy of their work.

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— recognize and use some basic spelling patterns?

Self-assessment Checklist

Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to recognize and use some basic spelling
patterns (see sample blackline master in Appendix E: Self-assessment Checklist).
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Language

SIS CYER | (yiskinamawakanak ka nihta nehiya language

General Outcome Cluster Heading
Students will be effective, competent and LC-1 attend to the
comfortable as Cree speakers. form of the

wewak.)

Strand LC-1.3 lexicon

Specific | Students will be able to:
Outcome | a. use a repertoire of words and phrases in familiar contexts, within a variety of

lexical fields, including:

— health

— leisure

— places/locations

— wild animals

— any other lexical fields that meet their needs and interests

| SAMPLE TEACHING AND LEARNING ACTIVITES |

Students write and present skits or short role-plays about a familiar situation, such as an invitation to
a Kihteyaya (Elder) to visit the class.

Provide a situation where students receive a verbal invitation to participate in an activity; e.g., a
birthday party, skating, horseback riding, fishing, swimming. Divide the class into four groups. Each
group has to produce a different skit about a different aspect of the activity. Aspects include:

— telling parents and asking to go

— the answer is no and the student responds

— the answer is yes and the student responds

— the student tells a friend and asks the friend if the student should go.

Students develop a story as a whole-class activity. They sit in a circle. Each student must add a word
using any vocabulary he or she knows. Record the process so that students hear their story once it is
all put together.
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Strand LC-1.3 lexicon

Specific | Students will be able to:
Outcome | a. use a repertoire of words and phrases in familiar contexts, within a variety of lexical

fields, including:

— health

— leisure

— places/locations

— wild animals

— any other lexical fields that meet their needs and interests

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— use a repertoire of words and phrases in familiar contexts, within a variety of lexical fields?

Observation Checklist
Create an outcome-based checklist and share it with the students before they begin the activity. Use the

checklist to assess if students are able to use a repertoire of words and phrases in familiar contexts, within
a variety of lexical fields (see sample blackline master in Appendix E: Observation Checklist).

Informal Observation
Observe students as they participate in the activity. Make mental notes of the extent to which students are

able to use a repertoire of words and phrases in familiar contexts, within a variety of lexical fields. Offer
feedback, encouragement and praise as needed.
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General Outcome Cluster Heading
Students will be effective, competent and LC-1 attend to the
comfortable as Cree speakers. form of the
(Okiskinamawakanak ka nihta nehiya language

wewak.)

Language

Competence

Strand LC-1.4 grammatical elements

Specific | Students will be able to:

Outcome | a. use, in modelled situations,* the following grammatical elements:

e big/large affixes to indicate noun size—misti-, misi-, mahki-; small suffix
-Sis

¢ indefinite pronouns to indicate non-specific or non-specified animate or
inanimate nouns for generalized meaning; e.g., awiyak, pikwawiyak,
namawiyak, kahkiyaw awiyak, kikway, pikokikway, namakikway, kahkiyaw,
kikway

e preverbal particles attach commands/requests to subject, action simple
sentence: pehapi, n’taw’api, nikahkihapin ci

e tense markers ki-past tense, nikihapin; ka- future definite (will), niképin; wi-
future intentional marker (going to), niwihapin

e (VTI) in declarative simple sentences involving a direct object using 1(1S),
you (2S), he/she (3S) subject markers along with an action word involving an
inanimate (NI) object niwapahten tehtapiwin, kiwapahten tehtapiwin,
wapahtan tehtapiwin and progressive form ewa pahtaman tehtapiwin,
ewapahtaman tehtapiwin, ewapahtahk tehtapiwin

* Modelled Situations: This term is used to describe learning situations where a model of specific linguistic
elements is consistently provided and immediately available. Students in such situations will have an
emerging awareness of the linguistic elements and will be able to apply them in very limited situations.
Limited fluency and confidence characterize student language.

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e When teaching a unit on food, model for students the structure Kikisep nikimicin wawa. (In the
morning, | ate eggs.) Students use this structure to report an item that they ate for breakfast.

e Teach students postiska (put it on—inanimate), postiskaw (put it on—animate), kecikona (take it
off—inanimate) and kecikon (take it off—animate) and clothing examples; e.g.,
— Nipostisken nimaskisina. (I put my shoes on.)
— Nipipostiskawawak nitasikanak. (I put my socks on.)
— Nikecikonen nimaskisina. (I take my shoes off.)
— Nikecikonawak nitasikanak. (I take my socks off.)

Now students learn to combine the two to make the sentence shorter.
Nipostaskisinan. (I put my shoes on.)
Nipostasikanan. (I put my socks on.)
Niketaskisinan. (I take my shoes off.)
Niketasikanan. (I take my socks off.)
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Strand LC-1.4 grammatical elements
Specific | Students will be able to:
Outcome | a. use, in modelled situations,* the following grammatical elements:
e big/large affixes to indicate noun size—misti-, misi-, mahki-; small suffix
-SiS
e indefinite pronouns to indicate non-specific or non-specified animate or inanimate
nouns for generalized meaning; e.g., awiyak, pikwawiyak, namawiyak, kahkiyaw
awiyak, kikway, pikokikway, namakikway, kahkiyaw, kikway
e preverbal particles attach commands/requests to subject, action simple sentence:
pehapi, n’taw’api, nikahkihapin ct
o tense markers ki-past tense, nikthapin; ka- future definite (will), niképin; wi-future
intentional marker (going to), niwihapin
e (VTI) in declarative simple sentences involving a direct object using 1(1S), you
(2S), he/she (3S) subject markers along with an action word involving an inanimate
(NI) object niwapahten tehtapiwin, kiwapahten tehtapiwin, wapahtan tehtapiwin
and progressive form ewa pahtaman tehtapiwin, ewapahtaman tehtapiwin,
ewapahtahk tehtapiwin
* Modelled Situations: This term is used to describe learning situations where a model of specific linguistic elements
is consistently provided and immediately available. Students in such situations will have an emerging awareness of
the linguistic elements and will be able to apply them in very limited situations. Limited fluency and confidence
characterize student language.
| SAMPLE ASSESSMENT STRATEGIES [
Focus for Assessment
Do the students:

— use, in modelled situations,* the [given] grammatical elements?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to use, in modelled situations, the given grammatical elements
(see sample blackline master in Appendix E: Observation Checklist).
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General Outcome Cluster Heading
Students will be effective, competent and LC-1 attend to the
comfortable as Cree speakers. form of the
SUUNEIENVN (Ofiskinamawakanak ka nihta nehiya language

wewak.)

Language

Strand LC-1.4 grammatical elements

Specific | Students will be able to:

Outcome | b. use, in structured situations,* the following grammatical elements:

e demonstrative pronouns oki, aniki, neki, 6hi, anih, nehi to distinguish and
refer to these and those animate (NA) and inanimate (NI) specific nouns

e noun possessive form for animate (NA) and inanimate (NI) singular nouns
indicating ours (1P), all of ours (21), yours (2P), theirs (3P) nimindsiminan,
nitehtapiwininan, kiminésiminaw, kitehtapiwininaw, kiminbisimiwaw,
kitehtapiwiniwaw, omindsimiwawa, otehtapiwiniwaw

¢ noun possessive form for animate (NA) and inanimate (NI) plural nouns
indicating ours (1P), all of ours (21), yours (2P), and theirs (3P): (NA)
niminésiminanak, kiminésiminawak kimindisimiwawak ominésimiwawa; (NI)
nitehtapiwiniwawa

e (VAI) declarative statement simple sentences using we (1P), all of us (2I), all
of you (2P), they (3P) subject markers and action words (and progressive
action form)

e commands or requests (Imperative VTA) using action words between two
people: you->me (2S->15S), all of you—>me (2P->1S); nitohtawin,
nitohtawik

e simple sentence using locative noun suffix acts as a preposition ohk, hk, ihk in
the, on the, to the, at the, from the atawew'kamikohk, étenahk, tehtapiwinihk

e nominalizer, changing an action word only (VAI) to a inanimate (NI) noun
adding suffix -win to the verb: micisowin

e colour descriptors for plural (VAI) animate wapiskisiwak ewapiskisicik
ewapiskisitwaw mindsak and (V1) inanimate nouns wéapiskawa ewapiskaki
tehtapiwina

* Structured Situations: This term is used to describe learning situations where a familiar context for the use of
specific linguistic elements is provided and students are guided in the use of these linguistic elements.
Students in such situations will have increased awareness and emerging control of the linguistic elements and
will be able to apply them in familiar contexts with teacher guidance. Student language is characterized by
increasing fluency and confidence.

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students use a chart that lists routine activities/verbs to create a cartoon strip of “My Day,” combining
pictures and simple sentences; e.g.,
— Niwaniskan. (I am getting up. [from the bed]) = — Nikoskopayin. (I wake up.)
— Nikasihkwan. (I am washing my face.) — Nisikahon. (I comb my hair.)
— Nimicison. (I eat.)
Students can also redo the same cartoon strip, writing it in future tense.
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General Outcome Cluster Heading 5
Students will be effective, competent and LC-1 attend to the
Language comfortable as Cree speakers. form of the
SUUNEIENVN (Ofiskinamawakanak ka nihta nehiya language
wewak.)

Strand LC-1.4 grammatical elements

Specific | Students will be able to:

Outcome | c. use, independently and consistently,* the following grammatical elements:

e personal pronoun plural niyanan, kiyanaw, kiyawaw, wiyawaw

¢ (VAI) declarative statement simple sentences using I (1S), you (2S), he/she

(3S) subjects and action words nitapin, kitapin, apiw and progressive action
ehapiyan, ehapiyan, ehapit

* Independently and Consistently: This term is used to describe learning situations where students use specific
linguistic elements consistently in a variety of contexts with limited or no teacher guidance. Fluency and
confidence characterize student language.

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e When playing simple card games, students independently say phrases such as:
— niya ekwa (my turn)
— kiya ekwa (your turn)
— wiya ekwa (third person).

o When students are asked Kikway kitapacihtan? (What do you use?), they answer oma (this) or
awa (this).

e Encourage students to lead the class in a total physical response (TPR) activity where they echo and
carry out Cree commands.

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— use, independently and consistently,* the [given] grammatical elements?

Tests and Quizzes
Prepare tests and quizzes to check student progress.

Self-assessment Rating Scale
Create an outcome-based self-assessment rating scale and share it with the students before they begin
the activity. Students use the rating scale to assess how well they are able to use, independently and

consistently, the given grammatical elements (see sample blackline master in Appendix E:
Self-assessment Rating Scale).
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General Outcome Cluster Heading

Students will be effective, competent and LC-2 Interpret and 5
comfortable as Cree speakers. produce oral texts
Competence (Okiskinamawakanak ka nihta nehiya
wewak.)

Language

Strand LC-2.1 listening

Specific | Students will be able to:
Outcome | a. understand short, simple oral texts in guided and unguided situations

| SAMPLE TEACHING AND LEARNING ACTIVITES |

¢ Inthe gymnasium, give students a short, simple set of instructions for a warm-up activity; e.g.,
— pimohtek (everyone walk)
— pimpahtéak (everyone run)
— pimohtek (everyone walk)
— nakik (everyone stop)
— apik (everyone sit).

o While students watch the video Why the Rabbit Turns White, they listen for words they understand
and write them down. After the video, encourage students to share their notes and their interpretation
of what happened in the video.

o Students select individual cards, each with a picture of an object. They give two descriptions of the
object on the card, both in Cree. The other students guess what is on the card.

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— understand short, simple oral texts in guided and unguided situations?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to understand short, simple oral texts in guided and unguided
situations (see sample blackline master in Appendix E: Observation Checklist).

Journals

Students each write one sentence that demonstrates their understanding of the main idea of the video
Why the Rabbit Turns White. Students also write in their journals to express their feelings about the
video.
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General Outcome Cluster Heading

Students will be effective, competent and LC-2 interpret and 5
comfortable as Cree speakers. produce oral texts
Competence (Okiskinamawakanak ka nihta nehiya
wewak.)

Language

Strand LC-2.2 speaking

Specific | Students will be able to:
Outcome | a. produce short, simple oral texts in guided situations

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Students create a model or diorama of a Cree community. They then describe elements of this
community to a partner, small group or the class; e.g.,
—  Ota kawikiyan. (This is where | live.)
— Namoya mihecetowak ayisiniwak, maka nimiyweyihten. (There are not a lot of people, but I like
it.)
— Atadwew’kamik 6ma. (This is the store.)
—  Nimthkiwahp 6ma ni waskahikanim. (This is my house.)

e Students work with a partner to share their dioramas or models of a Cree community. Each student
listens to the partner explain his or her community. Students then report three things they learned
about their partner’s community to the class; e.g.,

- Ooma. (This is )
- wikiw. (He or she lives in )
- ekwa ota wikiwak. (There are and in this community.)

e Students prepare a short, simple text on Oma nikikisken (I remember this) by answering the question
Tan’sisinakwanwa 6hi nitayiwinisa? (What do my clothes look like?). Students describe clothes from
a catalogue or magazine. They are then asked to record and share something about the clothes
described by each student. No repetitions by students are allowed but similar comments may be
made.

e Ask students to make a circle for a listening and sharing activity. Explain the process:

— Nistam iyiniw acimow. (The first person tells his or her story.)

—  Kihtwam iyiniw atotam otacimowiniyiw. (The second person repeats that story in his or her own
words.)

— Ekwako ekwa wiya, mwehci niso, acimow. (The second person now tells his or her story.)

— Mwehci nisto iyiniw atotam anihi mwehci niso iyiniwa kaki &cimoyit. (The third person repeats
the second person’s story in his or her own words.)

— Ekosisi ta isi wasaka acimohk. (The process continues around the circle until everyone has had a
turn.)

e Students participate in a dress-up activity, such as for a career or regalia. They give short oral
comments on what they are wearing.
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Strand LC-2.2 speaking

Specific | Students will be able to:
Outcome | a. produce short, simple oral texts in guided situations

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— produce short, simple oral texts in guided situations?

Observation Checklist
Create an outcome-based checklist and share it with the students before they begin the activity. Use the

checklist to assess if students are able to produce short, simple oral texts in guided situations (see sample
blackline master in Appendix E: Observation Checklist).
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General Outcome Cluster Heading
Language Students will be effective, competent and LC-2 interpret and 5
comfortable as Cree speakers. produce oral texts
Competence (Okiskinamawakanak ka nihta nehiya
wewak.)

Strand LC-2.3 interactive fluency

Specific | Students will be able to:
Outcome | a. engage in simple interactions, using simple sentences and/or phrases

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students suggest ideas for each other to practise using Cree with minimal preparation. They pick an
activity, such as berry picking, going to a powwow or local fair, and have one minute to think about
what to say. They then use words and/or actions to describe the activity.

e With students, brainstorm a list of ideas on cards for the class to role-play with a partner. The
partners select a card and have one minute to prepare a role-play to match the action. Ideas may
include:

— ta kakwecimot ta kayat otdtema wikiyihk (asking permission to stay at a friend’s house)
— ehacimostawat otdtema ka mamawipayihk (telling a friend about a party)
— e kiyohkawacik/twaw 6hkoma ekwa omosdma (visiting grandma and grandpa).

e Students sitin a circle. Have a cloth ball or a ball of paper. Ask a question in Cree, then throw the
ball to a student in the circle. The student answers the question. Throw the ball again until everyone
has had a turn.

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— engage in simple interactions, using simple sentences and/or phrases?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to engage in simple interactions, using simple sentences and/or
phrases (see sample blackline master in Appendix E: Observation Checklist).

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to engage in simple interactions, using simple sentences and/or phrases. Offer feedback,
encouragement and praise as needed.
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General Outcome Cluster Heading
Language Students will be effective, competent and LC-3 interpret and 5
comfortable as Cree speakers. produce written and
Competence (Okiskinamawakanak ka nihta nehiya visual texts
wewak.)

Strand LC-3.1 reading

Specific | Students will be able to:
Outcome | a. understand short, simple written texts in guided and unguided situations

SAMPLE TEACHING AND LEARNING ACTIVITIES

e The class creates small booklets on familiar topics. Students then individually read these booklets.

e Students select and place six posters on the wall. Each poster represents some aspect or scene of a
theme unit topic; e.g., ayiwin’sa (clothing), ayisiyiniwak (people), miciwina (foods),
nanatohkokamikwa (different types of houses), maheskotaskamikaw (seasons), Tan’sesiwepan? (How
is the weather?). With teacher assistance, students create short sentences that describe each poster.
Next, hand out cards to students. They read the cards and match them to a poster. Once all cards have
been placed under a poster, the class rereads the cards to see if they fit under that poster and, if not,
makes corrections.

Notes: There is more than one card to match the posters.

o With students, write short, simple descriptions of six pictures, objects or works of art. Students then
match the descriptions to the six items.

e Students practise reading simple stories. They then read the stories to younger students, using proper
emphasis and intonation.

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— understand short, simple written texts in guided and unguided situations?

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to understand short, simple written texts in guided and unguided situations. Offer feedback,
encouragement and praise as needed.
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General Outcome Cluster Heading

Students will be effective, competent and LC-3 interpret and 5
comfortable as Cree speakers. produce written and
Competence (Okiskinamawakanak ka nihta nehiya visual texts
wewak.)

Language

Strand LC-3.2 writing

Specific | Students will be able to:
Outcome | a. produce short, simple written texts in guided situations

SAMPLE TEACHING AND LEARNING ACTIVITIES

e The class looks at a sequence of six action pictures. Students are each assigned a picture number and
are asked to write a sentence to describe the picture. The sentences are put into an envelope, one for
each picture. Open the envelope and read all the sentences. Students agree or disagree with the
written text.

e Students select six posters to be posted on a wall, each poster depicting a different scene on the same
theme; e.g., six seasons, six fashions, six meals, six buildings, six communities. Students brainstorm
words and phrases to describe each poster. Each student secretly chooses one poster and writes a
short, simple text on a note card. Gather and shuffle all the note cards, then redistribute them
randomly to the class. Students then read their new card and identify the poster that matches the
description. The class can agree or disagree with the selection.

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— produce short, simple written texts in guided situations?

Conferences
Have students explain their purpose for writing. Students tell what important things they have learned
about being a writer.

Writer Conference Record
Name:
Date:
Topics:
Purpose:
Organizational strategies used:
Reflections:

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to produce short, simple written texts in guided situations. Offer feedback, encouragement and
praise as needed.
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General Outcome Cluster Heading

Students will be effective, competent and LC-3 interpret and 5
comfortable as Cree speakers. produce written and
Competence (Okiskinamawakanak ka nihta nehiya visual texts
wewak.)

Language

Strand LC-3.3 viewing

Specific | Students will be able to:
Outcome | a. derive meaning from the visual elements of a variety of media, in guided and
unguided situations

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students observe pictures and graphic representations of the four human races, the four directions, the
four seasons and the four elements. Students are encouraged to share their interpretations about the
significance of the number 4.

e Students view the artwork of a Cree artist, such as George Littlechild, Jane Ash Poitras, Allen Sapp or
Dale Auger, and look for themes expressed through their art; e.g., rebirth, love, family, humour.
Students then look at how the artist has used colour, texture, pattern, shapes and scale to convey his or
her message(s). The findings of students should be displayed for the class or school, along with
samples or photographs of the artist’s work.

e Students can create their own paintings or drawings expressing their own emotions or passions
(abstract or concrete).

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— derive meaning from the visual elements of a variety of media, in guided and unguided situations?

Journals

After viewing the artwork, students write about it in their journals:

— Oma tapasinahikew itwemakan . (This piece of artwork was all about )

— Nisto kikwaya ka kiskinohamékoyan , ekwa . (Three things that | learned were
: and .

— Kotak kikway asici k& kiskinohamakoyan . (I also learned that )

—  Ni koskweyiten anima . (I was surprised to find out that )

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to derive meaning from the visual elements of a variety of media, in guided and unguided situations.
Offer feedback, encouragement and praise as needed.

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to derive
meaning from the visual elements of a variety of media, in guided and unguided situations (see sample
blackline master in Appendix E: Anecdotal Notes).
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General Outcome Cluster Heading

Students will be effective, competent and LC-3 interpret and 5
comfortable as Cree speakers. produce written and
Competence (Okiskinamawakanak ka nihta nehiya visual texts
wewak.)

Language

Strand LC-3.4 representing

Specific | Students will be able to:
Outcome | a. express meaning through the use of visual elements in a variety of media, in
guided and unguided situations

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students express the elements of the medicine wheel or dream catcher by creating a model. This
model is made of a brass ring wrapped with leather. Sinew (or thread) and beads are laced through
the middle, dividing the circle into four parts. Each of the four directions uses beads that have
symbolic meaning (red, blue, yellow and white).

e With teacher guidance, students work to present a play in Cree based on a legend, song or story they
have read or heard. Students decide what information should be relayed to the audience, such as who
the characters are, key events that take place and what the message is.

e Students create Cree arts and crafts; e.g., birch bark biting, fish scale art.

e Students explore animal symbols. They draw and label the symbols in Cree.

e Students create masks to represent animals or characters from Cree legends. They use the masks in a
short monologue or mime. They receive positive feedback from the class.

Cree Language and Culture 12-Y Guide to Implementation (4-6) Grade5/171
©Alberta Education, Alberta, Canada 2009



Strand LC-3.4 representing

Specific | Students will be able to:
Outcome | a. express meaning through the use of visual elements in a variety of media, in guided
and unguided situations

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— express meaning through the use of visual elements in a variety of media, in guided and unguided
situations?

Checklist and Comments

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to express meaning through the use of visual elements in a variety
of media, in guided and unguided situations (see sample blackline master in Appendix E: Checklist and
Comments 1 or 2).

Portfolios
Students select a representation, such as a model of the medicine wheel, for their portfolios. They
complete a reflective sheet; e.g.:

Wihowin (Name): Kiskiskaw (Date):
Kiko tapasinahikew (Title of Piece):

Tanihki k& wasénaméan (Why I chose it):

Kikway etwemakahk (What it means):

Kikway nikaki miskotastan nawac ta miyopayik (What | might change or improve on/What I learned):

Students share the reflection with the teacher and use it for student-led conferences.
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General Outcome Cluster Heading
Students will be effective, competent and LC-4 apply 5

Language

comfortable as Cree speakers. knowledge of the
SUUNEIENVN (Ofiskinamawakanak ka nihta nehiya sociocultural
wewak.) context

Strand LC-4.1 register

Specific | Students will be able to:
Outcome | a. use formal and informal language in familiar situations

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students role-play and practise a basic conversation in both formal and informal situations; e.g.,
Informal: having a basic conversation between two children

Tan’si? (Hello, how are you?)

Namdya nan’taw. Kiya maka? (I am fine. And you?)

Peyakwan, kikway Kitdten tipiskohk? (The same, what did you do last night?)

Namdya kikway, ekwa kiya? (Nothing, and you?)

Nista nikihayapin. (I stayed home too.)

Kikway kiwitohten tipiskéki? Kiwintaw’nimihiton c¢i? (What do you want to do tonight? Do you
want to go dancing?)

A: Namdya kikiskeyihten. Ekosi. (I don’t know. Goodbye.)

o>w>w

Formal: having a basic conversation with Kihteyayak (Elders) and a child at a special occasion

A: Tan’si nimosém/néhkom. (Hello, how are you, my grandfather/my grandmother?)

B: Namdya nan’taw. Ekwa kiya? (I am fine. And you?)

A: Namdya nan’taw nista. Nimosém/nohkom kiwitotan ci piciciwinihk? (I am fine too. My
grandfather/my grandmother, do you want to go to the round dance?)

B: Wahwa! Namdya nikiskeyihten. Tanite e wi picik? (Gosh! | don’t know. Where are they round
dancing?)

A: Kiskinohaméatow’kamikohk. (At the school.)

B: Ekosi, kawapam’tan ekote. (Okay, I’ll see you over there.)

A: Ekosi. (That’s it then. Goodbye.)

e Students use phrases in their daily prayer; e.g., kinanaskomitin (I thank you), ay hi (thank you).

Cree Language and Culture 12-Y Guide to Implementation (4-6) Grade 5/173
©Alberta Education, Alberta, Canada 2009



Strand LC-4.1 register

Specific | Students will be able to:
Outcome | a. use formal and informal language in familiar situations

SAMPLE TEACHING AND LEARNING ACTIVITIES | (continued)

e Provide students with dialogue sheets. Each dialogue sheet has a formal and informal version of a
similar situation. Students work in groups to create and practise a role-play of both versions. Then
they translate it into Cree.

Talking to a Librarian

Formal Informal
Do not know the librarian Know the librarian
Excuse me, sorry to bother you, could you Tan’si, Susan. (Hello, Susan.) Namoya
please tell me where | can locate ... nikimisken . (I can’t find )

Thank you very much for your help and time. Mahti withtamowin tan’te taki miskaman. (Tell
me where | can find it please.)

Ay hi. (Thank you.) Ekosi maka.

(Goodbye then.)
Approaching a Kihteyaya (Elder) for Talking to your own grandmother at home.
knowledge or advice
or don’t know the Kihteyaya
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Strand

LC-4.1 register

Specific
Outcome

Students will be able to:
a. use formal and informal language in familiar situations

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— use formal and informal language in familiar situations?

Observation Checklist
Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to use formal and informal language in familiar situations (see

sample blackline master in Appendix E: Observation Checklist).

Checklist and Comments
Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to use formal and informal language in familiar situations (see

sample blackline master in Appendix E: Checklist and Comments 1 or 2).

Informal Observation
Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to use formal and informal language in familiar situations. Offer feedback, encouragement and praise
as needed.
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General Outcome

Language

comfortable as Cree speakers.
Competence (Okiskinamawakanak ka nihta nehiya
wewak.)

Students will be effective, competent and

context

Cluster Heading

LC-4 apply 5
knowledge of the
sociocultural

Strand LC-4.2 expressions

Specific | Students will be able to:

Outcome | a. use learned expressions to enhance communication

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students are encouraged to use wa, ka expressions in their daily interactions in and out of the
classroom. Suggest that students use these expressions when they are stuck for a Cree word. Every
time a student uses the expressions, a student or teacher places a check mark or sticker beside his or

her name.

e Students retell familiar stories, using learned expressions.

e Students review a list of expressions on the board and provide an example of when each one would be
used. They then create short skits in which the last line is one of the expressions written on the board.

Students present their skits to the rest of the class.

| SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:

— use learned expressions to enhance communication?

Checklist

Allow time for students to brainstorm a checklist of expressions. Students may add more to their list
throughout the year. Students then check to see which expressions have been used or heard during a
specific period of time. Periodically provide feedback to students.

Expression Said Heard who said it Heard name of
student
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General Outcome Cluster Heading
Students will be effective, competent and LC-4 apply
comfortable as Cree speakers. knowledge of the
(Okiskinamawakanak ka nihta nehiya sociocultural
wewak.) context

Language

Competence

Strand LC-4.3 variations in language

Specific | Students will be able to:
Outcome | a. experience regional variations in language

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students use the Elders Cree Dictionary and find different words that could be used for a particular
object; e.g.,
— newopehikan/newo soniyas (one dollar)
— peyak sbniyas (quarter)
— niso soniyas ($.50)
— nisto soniyas ($.75)
— peyakpiwapiskos (penny)
— niyananpiwapiskos (nickel)
— mitatahtpiwapiskos (dime).

e Students listen to audio tapes, radio and Web audio to hear Cree language variations.
Caution: Students should be monitored when they use the Internet.

e Students explore language variations in their own community:
— French Cree mixes; e.g., nipapa (my father), nimama (my mother)
— English Cree mixes; e.g., nicarim (my car), niwigasahikan (I am going to put gas in).

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— experience regional variations in language?

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students
are able to experience regional variations in language. Offer feedback, encouragement and praise as
needed.

Learning Log
Have the students reflect on their learning and how well they were able to experience regional variations
in language.
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Students will be effective, competent and LC-4 apply
comfortable as Cree speakers. knowledge of the
SUUNEIENVN (Ofiskinamawakanak ka nihta nehiya sociocultural
wewak.) context

General Outcome Cluster Heading 5

Language

Strand LC—4.4 social conventions

Specific | Students will be able to:
Outcome | a. recognize simple social conventions in informal conversations

SAMPLE TEACHING AND LEARNING ACTIVITIES

e After viewing a video, students recognize some of the patterns or social conventions that they have
learned; e.g., handshaking, distance between people, use of voice. They practise these conventions to
be prepared when visitors come to the class.

o Select a video showing Cree people interacting with each other. Students listen and observe for
patterns of speech and body language, then discuss what they have seen.

e Students research various social conventions used in Cree; e.g., handshake, nodding of the head,
kissing a cheek or hugging when meeting someone. Also demonstrate how students are to sit and
listen when visitors come into the classroom.

e Students are divided into four groups. Each group is assigned a scenario; e.g., at the supper table,
meeting someone new in the forest or in the classroom. Each group creates a short skit, using
common phrases and vocabulary. The groups then present their skits to the rest of the class. Write
the phrases and vocabulary used on the board.

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— recognize simple social conventions in informal conversations?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to recognize simple social conventions in informal conversations
(see sample blackline master in Appendix E: Observation Checklist).
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Language

SWQECHIE | Oiskinamawakanak ka nihta nehiya sociocultural

Students will be effective, competent and LC-4 Apply

General Outcome Cluster Heading 5
comfortable as Cree speakers. knowledge of the

wewak.) context

Strand LC-4.5 nonverbal communication

Specific | Students will be able to:
Outcome | a. use appropriate nonverbal behaviours in a variety of familiar contexts; e.g., eye

contact

SAMPLE TEACHING AND LEARNING ACTIVITIES

Students play charades to practise appropriate nonverbal behaviour.

From illustrated presentations or videos, students identify specific features, such as facial expressions,
hand movements, whole body movements and no eye contact. In small groups or as a class, they
discuss how specific features aided the presentation. When students have become familiar with
nonverbal cues, give them a script to use for practising in pairs or small groups.

Students research nonverbal behaviours used in their community and the meaning of each behaviour.
They then share their knowledge and understanding of nonverbal behaviours by handing out cards
that have a situation and an expected body movement; e.g.,

Situation: Greeting someone
Movement: Extend hand, nod head

Situation: Someone asking for directions
Movement: Lip pointing in the direction

Students act out the situations, then exchange cards.

Create little scenes on cards that demonstrate appropriate nonverbal cues. Students act out these
scenes in pairs or in groups; e.g., a situation where a child is acting silly. An adult makes eye contact
with the child and, using body and facial expressions, lets the child know that the behaviour must
stop.
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Strand LC-4.5 nonverbal communication

Specific | Students will be able to:
Outcome | a. use appropriate nonverbal behaviours in a variety of familiar contexts; e.g., eye

contact

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— use appropriate nonverbal behaviours in a variety of familiar contexts?

Observation Checklist
Create an outcome-based checklist and share it with the students before they begin the activity. Use the

checklist to assess if students are able to use appropriate nonverbal behaviours in a variety of familiar
contexts (see sample blackline master in Appendix E: Observation Checklist).

Journals
Students record nonverbal behaviours in their journals and reflect about them.
- spi nitamahcihon . (When | , | feel )
— Nimiyomahcihon ispi . (It makes me feel good when )
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General Outcome Cluster Heading

Students will be effective, competent and LC-5 apply
comfortable as Cree speakers. knowledge of how
SEULEVERN | Okiskinamawakanak ka nihta nehiya the language is 5
Competence EWENE'S organized,
structured and
sequenced

Strand LC-5.1 cohesion/coherence

Specific | Students will be able to:
Outcome | a. recognize common conventions to structure texts

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students share their knowledge about the structure of atayohkewina ahpd acimowina (legends or
stories) by identifying the opening words used; e.g., kayas esa (long ago), ketatawe esa (suddenly),
peyakwaw esa (once upon a time).

e Students learn about how a legend starts and how it ends; e.g., Wesahkecahk.

¢ Invite students to share their knowledge about dialogue or conversation structure beginning with
tan’si (hello) and ending with ekosi (goodbye).

o Point out to students the special structure of prayer during the daily prayer time. Students work in
groups and are given different prayers; e.g., opening, grace, bedtime, closing, other. They share their
knowledge of prayer structure and note the different responses:

Beginning

— &wa maka nohtawinan (this is our father)
— nohtawinan (our father)

— Kisemanitow (Creator)

Ending

— ekosi (that’s it)

— kinanaskomitin (I thank you)
— ay hi (thank you).
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Strand

LC-5.1 cohesion/coherence

Specific
Outcome

Students will be able to:
a. recognize common conventions to structure texts

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— recognize common conventions to structure texts?

Self-assessment Checklist
Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to recognize common conventions to
structure texts (see sample blackline master in Appendix E: Self-assessment Checklist).
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General Outcome Cluster Heading

Students will be effective, competent and LC-5 Apply
comfortable as Cree speakers. knowledge of how
SEULEVERN | Okiskinamawakanak ka nihta nehiya the language is
Competence EWENE'S organized,
structured and
sequenced

Strand LC-5.2 text forms

Specific | Students will be able to:
Outcome | a. use some simple text forms in their own productions

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students do a report about their community services. They can:
— create a map to locate these services
— add reserve or community landmarks to the map
— locate traditional berry-picking, hunting and herb areas on the map.

They present the report, together with the map, to their classmates.

e After learning the names of buildings and numbers, students create a map of their travel to school.
Students are to use Cree words for street numbers and/or buildings and roads.
— ayamihew’kamik (church)
— nikinan (our home)
— micisow’kamik (restaurant)
—  kiskinohaméatow’kamikohk (school).

e Perform a tour of the classroom, explaining and describing various features. The class then reads a
written text of the classroom tour. Point out particular phrases used. Students are then asked to write
up a tour of their community. Using a map as a guide, they describe the sights and attractions as they
travel through the community.
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Strand

LC-5.2 text forms

Specific
Outcome

Students will be able to:
a. use some simple text forms in their own productions

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— use some simple text forms in their own productions?

Rubric

Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the
rubric to evaluate how well students are able to use some simple text forms in their own productions (see

sample blackline master in Appendix E: Rubric or Rubric and Checklist).

Self-assessment Checklist
Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to use some simple text forms in their own
productions (see sample blackline master in Appendix E: Self-assessment Checklist).
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General Outcome Cluster Heading

Students will be effective, competent and LC-5 apply
comfortable as Cree speakers. knowledge of how
SEULEVERN | Okiskinamawakanak ka nihta nehiya the language is
Competence EWENE'S organized,
structured and
sequenced

Strand LC-5.3 patterns of social interaction

Specific | Students will be able to:
Outcome | a. initiate interactions, and respond using a variety of social interaction patterns

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students play a game in which they have to find a partner who has the same card or object that they
do. They must ask:
— Kitayan ci? (Do you have it?)
— Kitayawaw ci? (Do you have him or her?)

The other student responds by saying:

— Namoya nitayan. (I don’t have it.)

— Namoya nitayawaw. (I don’t have him or her.)
— Eh&/ihT nitayan. (Yes, | have it.)

— Eha&/ihi nitaydwaw. (Yes, | have him or her.)

e Students use learned patterns to survey the class about what food or drink they would like for a party.
The questions can be done in one of two ways:
— Students choose from a predetermined list:
Kinitawiyihten ci minisa, pahkwesikan, kinosiw, k&hkiwak/pan’sawan? (Would you like berries,
bannock, fish, moose jerky?)
— Students just say what they want.
Kikway ninohte micin? (What would you like to eat?)

This activity is done in Cree.

e Students compile a list of yes and no foods and drinks for a party. They then make a shopping list,
based on each student’s preferences, for the next celebration. Provide feedback
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Strand LC-5.3 patterns of social interaction

Specific | Students will be able to:
Outcome | a. initiate interactions, and respond using a variety of social interaction patterns

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— initiate interactions, and respond using a variety of social interaction patterns?

Learning Log
Have the students reflect on their learning and how well they were able to initiate interactions, and respond

using a variety of social interaction patterns.

Journals

Students write in their journals about how they interact with their classmates; e.g.,

— K& wicimetawemak niwicewakan ... (When I play a game with a partner ...)

— Nipimit’sahen wiyasowewina. (I follow the rules.)

—  Ohcitaw nimiskocistamatonan niwicewéakan. (I make sure that the partner has a turn.)

— Kwayask nipikiskwan kakakwecihkemoyan ... (1 use appropriate language when asking for ...)
— Nam0ya nititwan papeyahtik. (I say no in a polite manner.)
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Community Membership
General Outcome Cluster Heading 5

Students will live wawetinahk (peacefully) CM-1 Mother
M With Mother Earth,* others and Earth*
CEIEIELTIE themselves, guided by Omamawi

Ohtawimaw (the Creator*).

Community

Strand CM-1.1 relationships

Specific | Students will be able to:
Outcome | a. participate in activities that show care and respect for Mother Earth*

SAMPLE TEACHING AND LEARNING ACTIVITIES

Students brainstorm suggestions for a composting activity with a focus on how Mother Earth*
regenerates.

e  Students visit gardens in the community. After the visit, they discuss their personal experiences with
gardening either at home, with relatives or with neighbours.

o Take students to an area where they can pick berries. Tell them about berry-picking traditions.
Students acknowledge Mother Earth* by ways of giving thanks. They may also explore traditions in
regard to harvesting herbs, sage, sweetgrass and mint.

e Students listen to aspects of kisiwatisiwin (kindness) and kihceyihtamowin (respect):

— Tan’si kiteyihtenawaw kédmamiskdtaman kistwatisiwin ahp6 kihceyihtamowin? (What do you
think when I mention kindness and respect?)

— Tan’si kiteyihtendwaw k&mamiskdtaman kisiwatisiwin ehotinamahk 6ta askihk? (What do you
think when I mention kindness yet we take from this land?)

— Awina awa? (Who is this?)

— Kispin kasakihat awiyak tan’si kitdten? (If you love someone, what do you do?)

— Tan’sisi e wapatihikoyahk kikawinaw askiy? (How does Mother Earth* show this to us?)

Write down student responses. Students then create a poster/collage illustrating how they show
kindness and respect toward Mother Earth.*

* discretionary (see further details on p. 129)
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Strand CM-1.1 relationships

Specific | Students will be able to:
Outcome | a. participate in activities that show care and respect for Mother Earth*

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— participate in activities that show care and respect for Mother Earth?*

Learning Log
Students keep a log of their activities to show how they care for and respect Mother Earth.* The log is
used for student-teacher conferences.

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to participate in activities that show care and respect for Mother Earth.* Offer feedback,
encouragement and praise as needed.

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to participate in activities that show care and respect for Mother
Earth™ (see sample blackline master in Appendix E: Observation Checklist).

* discretionary (see further details on p. 129)

188 / Grade 5 Cree Language and Culture 12-Y Guide to Implementation (4-6)

2009

©Alberta Education, Alberta, Canada




Students will live wawetinahk (peacefully) CM-1 Mother
M With Mother Earth,* others and Earth*
CEIEIELTIE themselves, guided by Omamawi

Ohtawimaw (the Creator*).

General Outcome Cluster Heading 5

Community

Strand CM-1.2 knowledge of past and present

Specific | Students will be able to:
Outcome | a. explore past and present Cree regions in Canada

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students brainstorm different ways to gather information about past and present Cree settlements and
communities. The list may include oral presentations, videos, time lines, interviews, printed
resources, field trips or trips to museums; e.g., the Royal Alberta Museum in Edmonton. As an
extension, students can rate the different sources of information based on criteria such as availability,
accessibility, completeness of information and accuracy.

e Students can seek information on clan names and meanings within a tribe (their own or the reserve
closest to them) or research information on the formation and founders of Métis settlements.

e Students go on a field trip to a museum or historic site.

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— explore past and present Cree regions in Canada?

Learning Log
Students keep a log and checklist of the activities that they were involved in to learn about the Cree past
and present. Provide feedback.

Date Activity Something | Learned

Field trip The site was an old ...

* discretionary (see further details on p. 129)
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Students will live wawetinahk (peacefully) CM-1 Mother
M With Mother Earth,* others and Earth*
CEIEIELTIE themselves, guided by Omamawi

Ohtawimaw (the Creator*).

General Outcome Cluster Heading 5

Community

Strand CM-1.3 practices and products

Specific | Students will be able to:
Outcome | a. explore basic, key practices and products related to Mother Earth*

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students are introduced to the concept of thankfulness and discuss what it means to be thankful.
They brainstorm different things that they are thankful for in nature and then write a list of ways in
which they can express their thanks to Mother Earth.* Choose one or more of the ways to express
thanks and incorporate it into daily or weekly class routines.

e With students, brainstorm things that Mother Earth™ gives them. After reviewing words and phrases
for expressing thanks, students create a picture or a collage that illustrates their ideas about two things
given to them by Mother Earth.*

— Nanaskomowin (Thankfulness/Gratitude)

— Kinanaskomanaw Omamaw’ohtawimaw ekwa kipehtawanaw Kikawinaw Askiy kamiyikoyahk
niply ekwa miciwin. (We thank the Creator™ and we thank Mother Earth* for giving us water and
food.)

— Kinanaskomitinan kikisewatisiwin. Ay hi. (We are thankful for your kindness. Thank you.)

e Select a poem or story that deals with nature/Mother Earth.* Students read the poem or story, then
create their own by picking a noun and a describing word:
— Mal (Listen!)
— Kipehtawawak ci piyesisak enikamocik? (Do you hear the birds singing?)
— Wahwal! (Incredible!)
— Miyohtakosiwak. (They sound wonderful.)

Students can replace these words with ones that suit their purpose.

* discretionary (see further details on p. 129)
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Strand CM-1.3 practices and products

Specific | Students will be able to:

Outcome | a. explore basic, key practices and products related to Mother Earth*

| SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:

— explore basic, key practices and products related to Mother Earth?*

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to explore basic, key practices and products related to Mother Earth*

(see sample blackline master in Appendix E: Observation Checklist).

Learning Log

Students keep a log of practices and products related to Mother Earth.* The log is used for teacher- and

student-led conferences.

Date

Activity

Practices and Products

* discretionary (see further details on p. 129)

Cree Language and Culture 12-Y Guide to Implementation (4-6)

©Alberta Education, Alberta, Canada

Grade 5/191

2009




Students will live wawetinahk (peacefully) CM-1 Mother
M With Mother Earth,* others and Earth*
CEIEIELTIE themselves, guided by Omamawi

Ohtawimaw (the Creator*).

General Outcome Cluster Heading 5

Community

Strand CM-1.4 past and present perspectives

Specific | Students will be able to:
Outcome | a. explore past and present Cree values related to Mother Earth*

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students review traditional tipi values and their significance:

— Students think of how Cree people in the past may have demonstrated these values in their daily
lives. They record their ideas.

— Encourage students to think about how these values are demonstrated today. Students record their
ideas.

— Students pick out the values that existed in the past and still exist today. They discuss their
findings.

This activity may be done as a Venn diagram.

e Students interview Kihteyayak (Elders) and ask about past and present Cree values related to Mother
Earth.* The interviews could include questions such as:
— Kikway nikanohtanawew? (What has been carried forward?)
— Kikway nakacikatew? (What has been left out?)
—  Kikway meskocipayiw? (Why have things changed?)
— Anohc ekwa kikway ta kihitocikatek kawi ohi Nehiyaw isihtwawina ta Pimacitahk? (What can be
done today to bring these values back?)

The information collected could then be published in a booklet called “Let’s ...”

e Students look at and read artistic and literary works that present ideas about Cree values related to
Mother Earth.* They then write or tell their own stories and songs to express their views on Mother
Earth.*

e Students are introduced to the concept of wanaskewin (peace) and brainstorm the meaning of peace.
Then guide student research into the historical significance of peace to Cree communities of the past
and the importance of the role of a peacekeeper.

* discretionary (see further details on p. 129)
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Strand CM-1.4 past and present perspectives

Specific | Students will be able to:
Outcome | a. explore past and present Cree values related to Mother Earth*

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— explore past and present Cree values related to Mother Earth?*

Reflections

After the interview with Kihteyayak (Elders), students reflect on what they heard. The entries may be
open-ended or in framed sentences; e.g.,

- pikiskwatam ... ( talked about...)

- itwew ana ... ( said that ...)

— Metoni nimiyohten . (I found very interesting.)

— Nikiskinohamékosin . (I learned )

Learning Log
Students record traditional tipi values that they have learned which existed in the past and still exist today.
Review their entries and provide feedback.

* discretionary (see further details on p. 129)
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General Outcome

Community

Students will live wawetinahk (peacefully)
with Mother Earth,* others and

Membership [ s guided by Omamawi

Ohtawimaw (the Creator*).

CM-1
Earth*

Cluster Heading
Mother 5

Strand CM-1.5 diversity

Specific | Students will be able to:

Outcome | a. explore diverse Cree values related to Mother Earth*

SAMPLE TEACHING AND LEARNING ACTIVITIES

e The class brainstorms interview questions for asking relatives, friends and neighbours about the use
of berries and tobacco in relationship to Mother Earth.*

e A Kihteyaya (Elder) is invited to join a class discussion on current and traditional views of Mother
Earth.* For example, traditionally, Cree people collected hair that fell out while combing and, in the
spring, they would bring it to a clean spot to bury it and return it to the Earth.

o Kihteyayak (Elders) are invited to talk about different ways of offering tobacco and strands of hair.
For example, a strand of hair can be used as an offering to the Earth if there is no tobacco available;
however, it is not given to another person as an offering in the same way as tobacco.

| SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:

— explore diverse Cree values related to Mother Earth?*

Conferences

Conduct conferences with students to discuss and provide feedback regarding their skills in identifying
diverse Cree values related to Mother Earth.*

Learning Log

The students keep an ongoing KWL chart about diverse values related to Mother Earth.* The entries are
dated and feedback is periodically provided by the teacher.

Kikway e kiskeyihtaman
(What I Know)

Kikway e nohte
kiskeyihtaman
(What I Want to Know)

Kikway ekwa nikiskeyihten
(What | Learned)

* discretionary (see further details on p. 129)
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Students will live wawetinahk (peacefully) CM-2 others
M With Mother Earth,* others and

CEIEIELTIE themselves, guided by Omamawi

Ohtawimaw (the Creator*).

General Outcome Cluster Heading 5

Community

Strand CM-2.1 relationships

Specific | Students will be able to:
Outcome| a. form positive relationships with others; e.g., peers, family, Elders

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students practise using positive words and phrases; e.g., expressions of thanks, respect, preparing tea.
They prepare notes and cards for their friends and families for birthdays, Mother’s Day, Father’s Day,
a winter carnival, Treaty Day or Aboriginal Day. They use positive phrases and words, such as
kisakihitin (I love you) and kinanaskomitin ohci... (I thank you for ...).

e Students discuss a significant person in their life and the relationship they have with that person.

e Students come up with a vocabulary list of what qualities a friend would have.

e Students listen to Cree songs on positive relationships.

* discretionary (see further details on p. 129)
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Strand CM-2.1 relationships

Specific | Students will be able to:
Outcome | a. form positive relationships with others; e.g., peers, family, Elders

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— form positive relationships with others?

Anecdotal Notes
Observe students as they participate in the activity. Note and record how well they are able to form
positive relationships with others (see sample blackline master in Appendix E: Anecdotal Notes).

Journals

Students write in their journals to express their feelings about a classmate:

— Metoni nimiywehten ispi ... (I really like it when ...)

— Metoni nimiywehten tan’si ké isi 0sam . (I really like the way __ because ____ )

Learning Log

Students keep a chart of positive words and expressions that they can expand and refer to from time to time.
Whenever they use an expression, they put a check mark beside it and write down why they have used it.
Review the list to determine if students are able to use the appropriate expressions to form positive
relationships with others.

Expressions | Have Heard Expressions | Have Used
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General Outcome Cluster Heading
Students will live wawetinahk (peacefully) CM-2 others 5

Commumt.y with Mother Earth,* others and
Membership themselves, guided by Omamawi
Ohtawimaw (the Creator™).
Strand CM-2.2 knowledge of past and present
Specific | Students will be able to:
Outcome| a. explore past and present Cree people, practices, products and beliefs in Canada

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students, working in groups, research how clothing was traditionally sewn and worn in the past and
compare this to present practices. They prepare a short presentation about their research.

e Students invite Kihteyayak (Elders) to the class for discussions about how food was gathered, hunted
and processed in the past. In small groups, they then discuss their own experiences and stories of
gathering and hunting food.

e Students play a wooden bowl game.

e Students look at artifacts, such as clothing, beadwork and tools, used in a Cree-speaking community
from the past and compare them with what is used today. Students could answer questions such as:
— Tan’sisi miskocipayowa kikwaya? (How have things changed?)
— Tan’sisi namdya miskocipayowa/meskocipayiwa kikwaya? (What things have stayed the same?)
— Tanihki k& miskocipayowa/meskocipayiwa kikwaya? (Why have things changed?)

Students could do an artifact-inspired craft project.

e Students view a video on past or present practices or products.

* discretionary (see further details on p. 129)
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Strand CM-2.2 knowledge of past and present

Specific Students will be able to:
Outcome | a. explore past and present Cree people, practices, products and beliefs in Canada

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore past and present Cree people, practices, products and beliefs in Canada?

Learning Log
After listening to a number of presentations on how something was done then and how it is done now,
students record the changes in their learning logs. Information can be used for a conference.

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to explore past and present Cree
people, practices, products and beliefs in Canada (see sample blackline master in Appendix E:
Self-assessment Rating Scale).

198 / Grade 5 Cree Language and Culture 12-Y Guide to Implementation (4-6)
2009 ©Alberta Education, Alberta, Canada



Students will live wawetinahk (peacefully) CM-2 others
M With Mother Earth,* others and

CEIEIELTIE themselves, guided by Omamawi

Ohtawimaw (the Creator*).

General Outcome Cluster Heading 5

Community

Strand CM-2.3 practices and products

Specific | Students will be able to:
Outcome| a. explore cultural practices and products of Cree peoples in Canada

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students listen to drum singers or local singers from their regions and share their thoughts on the

songs.

Okiskinohamowakanak ta nitohtamwak: (Students hear explanations on:)

— epihtakoseyit mistikwaskihkwa (the sounds of the drum)

— tan’si e itwemakakih nikamowina ekwa ta isi manéacihtahk (the meaning and the respect that is
given to the song)

— tan’si espihtawehtékosit mistikwaskihk ekwa ta isi mané&cihiht (the meaning and the respect that is
given to the drum)

— tan’si espihtawehtawahk ekwa ta isi manacihtahk ekwako isintwawin (the meaning and the
respect that is given to participation)

—  Pokwispi okiskinohamowakanak taki naskwahamowewak onikamowa. (Students can voluntarily
join the singers.)

e Students listen to the teacher or a respected community member talk about miyahkasikewin
(smudging):
— Tan’si Nehiyawak ka isi apacihtacik/twaw Wihkaskwa ekwa Mostosiwthkaskwa. (This is how the
Plains Cree people use sweetgrass and sage.)
— Sakawiyiniwak apacihewak Wihkimasikana ekwa Napakasihta. (This is how the Northern Cree
people use fungus and cedar.)

Students then think about and share, in simple phrases or sentences, why the cultural products are
different in each area. Provide oral sentence starters if needed.

* discretionary (see further details on p. 129)
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Strand CM-2.3 practices and products

Specific | Students will be able to:
Outcome | a. explore cultural practices and products of Cree peoples in Canada

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore cultural practices and products of Cree peoples in Canada?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to explore cultural practices and products of Cree peoples in Canada
(see sample blackline master in Appendix E: Observation Checklist).

Learning Log
Students keep a dated and ongoing learning log of the cultural practices and products of Cree peoples.
Review the materials periodically and provide feedback.
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Students will live wawetinahk (peacefully) CM-2 others
M With Mother Earth,* others and

CEIEIELTIE themselves, guided by Omamawi

Ohtawimaw (the Creator*).

General Outcome Cluster Heading 5

Community

Strand CM-2.4 past and present perspectives

Specific | Students will be able to:
Outcome| a. examine past and present perspectives and values, and examine change

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students create a chart listing past and present perspectives and values.

Past Present Values

How land was used in the past | How land is used now Respect

e Students discuss how treatment plants, sewers, gas pipelines, timber cutting and power lines impact
Mother Earth* (the environment).

e When studying how early Cree people lived, students learn about tipi teachings. They discover that
each pole has significance. Share with students how tipi teachings can help them grow mentally,
spiritually and emotionally.

e Students look at pictures and photographs of past and present practices related to Mother Earth;* e.g.,
clear cutting, tree planting, land preservation, pollution. Students look at pictures of their community
from the past and present and compare and contrast. What is the same? What is different? Why
have things changed?

* discretionary (see further details on p. 129)
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Strand CM-2.4 past and present perspectives

Specific | Students will be able to:
Outcome | a. examine past and present perspectives and values and examine change

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— examine past and present perspectives and values and examine change?

Checklist and Comments

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to examine past and present perspectives and values and examine
change (see sample blackline master in Appendix E: Checklist and Comments 1 or 2).

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to examine past and present perspectives and values and examine change. Offer feedback,
encouragement and praise as needed.

202 / Grade 5 Cree Language and Culture 12-Y Guide to Implementation (4-6)
2009 ©Alberta Education, Alberta, Canada



Students will live wawetinahk (peacefully) CM-2 others
with Mother Earth,* others and

themselves, guided by Omamawi

Ohtawimaw (the Creator*).

General Outcome Cluster Heading
Community 5

Membership

Strand CM-2.5 diversity

Specific | Students will be able to:
Outcome| a. compare characteristics of Cree-speaking peoples in Canada

SAMPLE TEACHING AND LEARNING ACTIVITIES

o After looking at photographs, pictures and videos that depict the lifestyles of different Cree-speaking
peoples in Canada, students create a T-chart or Venn diagram to compare these characteristics.

e Using maps, show various regions of Canada and discuss regional variations in Cree language and
culture. The purpose of this activity is to create cultural awareness when students go to a different
region; e.g., for a hockey tournament, powwows, indigenous games, track and field.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— compare characteristics of Cree-speaking peoples in Canada?

Anecdotal Notes
Observe students as they participate in the activity. Note and record how well they are able to compare

characteristics of Cree-speaking peoples in Canada (see sample blackline master in Appendix E:
Anecdotal Notes).

Learning Log
Students keep an ongoing log of learned Cree characteristics. The entries are dated and the log is
reviewed periodically. Provide feedback.

* discretionary (see further details on p. 129)
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Community

Membership [ s guided by Omamawi

General Outcome Cluster Heading
Students will live wawetinahk (peacefully) CM-3 themselves 5
with Mother Earth,* others and

Ohtawimaw (the Creator*).

Strand CM-3.1 relationships

Specific | Students will be able to:
Outcome| a. identify influences on the development of their own self-concept and

self-identity

SAMPLE TEACHING AND LEARNING ACTIVITIES

Students create a web with their own name in the centre. They add to it all the people they believe
have contributed to their lives or development.
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Students create an album or a scrapbook of what they believe to be important events in their lives.
For each event, they:

— ta Nehiyawasinahamwak etahtopiponecik/twaw (write their age in Cree)

— ta Nehiyawewak ta wihtahkwaw kikway waskawewin (provide an action word in Cree).

For example:
— Nikotwasik ehitahtopiponeyan. (I am six years old.)
— EKi mécih kiskinohamékosiyan. (I had started going to school.)

Using photographs, pictures from magazines and other images, students create collages about
themselves, including elements from areas of their experience, such as hobbies, likes, sports, family
and friends. They give a short oral presentation about their collage.

* discretionary (see further details on p. 129)
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Strand CM-3.1 relationships

Specific | Students will be able to:
Outcome | a. identify influences on the development of their own self-concept and self-identity

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— identify influences on the development of their own self-concept and self-identity?

Work Samples
Review work samples to see how well students are able to identify influences on the development of their

own self-concept and self-identity.

Learning Log
Students reflect on new learnings or surprise discoveries while participating in class activities. Statement

patterns might say something like:
— While doing the web, | was surprised to remember my aunt who taught me how to swim.

Provide feedback.
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General Outcome Cluster Heading
Students will live wawetinahk (peacefully) CM-3 themselves 5
M With Mother Earth,* others and

CEIEIELTIE themselves, guided by Omamawi
Ohtawimaw (the Creator*).

Community

Strand CM-3.2 knowledge of past and present

Specific | Students will be able to:
Outcome| a. explore Cree peoples in Canada

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Using maps, photographs, videos and the Internet, students observe traditional places where Cree
peoples lived and where they are situated today.

Caution: Students should be monitored when they use the Internet.

e As aproject, each student or pair of students chooses a different Cree-speaking community to explore.
At the end of the project, each student or pair makes a very simple presentation about the community
chosen.

e Without showing the title, select an &cimowin (story) and atayohkewin (legend) and read it aloud to
the class or invite a storyteller to read to the class. Students select certain components that
differentiate the two types of reading and place them on a retrieval chart.

Acimowin | Atayohkewin

e Students do a student exchange with other Cree communities.
(ta k& kihokatocik/twaw kotaka Nehiyaw ihtawina)

e Students e-mail other students in different Cree communities.
(ta it’sahamatocik/twaw kotaka Nehiyaw ihtawinihk)

e Students listen to or read stories about Mother Earth™ from various regions across Alberta and
Canada. They discuss how the stories from different places are different. They also discuss animals
and plants that are native to certain areas.

* discretionary (see further details on p. 129)
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Strand CM-3.2 knowledge of past and present
Specific Students will be able to:
Outcome | a. explore Cree peoples in Canada

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore Cree peoples in Canada?

Rubric

Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the
rubric to evaluate how well students are able to explore Cree peoples in Canada (see sample blackline

master in Appendix E: Rubric or Rubric and Checklist).

Self-assessment Rating Scale
Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to explore Cree peoples in Canada

(see sample blackline master in Appendix E: Self-assessment Rating Scale).

Observation Checklist
Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to explore Cree peoples in Canada (see sample blackline master in
Appendix E: Observation Checklist).
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General Outcome Cluster Heading
Students will live wawetinahk (peacefully) CM-3 Themselves 5
M With Mother Earth,* others and
CEIEIELTIE themselves, guided by Omamawi
Ohtawimaw (the Creator*).

Community

Strand CM-3.3 practices and products

Specific | Students will be able to:
Outcome | a. explore Cree cultural experiences, practices and products

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students participate in special events and celebrations, such as a friendship circle, focusing on
vocabulary such as atamiskatowin (greetings), nikamowin (songs)/nimihtowin (dance),
nanahitamowin (listening).

e Students learn about a variety of Cree traditions. They can then do one or more of the following:
— osihtaw osicikewina (make crafts)
— wiyasinaham piminawasowasinahikan (write a recipe book)
— osihtaw pahkekinweskisin ta pasinahikana (make moccasin patterns)
— osihtaw kinosew piyahikana kiskinawéacihcikewina (make fish scale art)
— osihew ahcapiya ekwa akaskwa (make a bow and arrow).

e Students explore seasonal activities, such as berry picking, snowshoeing and tobogganing. They
discuss the protocol involved in berry picking; e.g., pick and clean—do not eat as you pick.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore Cree cultural experiences, practices and products?

Checklist and Comments

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to explore Cree cultural experiences, practices and products (see
sample blackline master in Appendix E: Checklist and Comments 1 or 2).

Reflections

The Cree products made by the class are put on display. After reviewing Cree vocabulary for positive
expressions and words, students write comments, in Cree, about the display on a class comments sheet.
They may also record the comments in their journals. Each student reflects on his or her product:

— What do | have to say about my product?

— Some of the good things others shared about my product ...

* discretionary (see further details on p. 129)
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General Outcome Cluster Heading
Students will live wawetinahk (peacefully) CM-3 themselves 5

Commumt.y with Mother Earth,* others and
Membership themselves, guided by Omamawi
Ohtawimaw (the Creator™).
Strand CM-3.4 past and present perspectives
Specific | Students will be able to:
Outcome| a. recognize that individuals change and that the way they see themselves changes

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students create personal time lines, using photographs or artwork of themselves at different times in
their lives; e.g., newborn, baby, toddler, Grade 2, Grade 4, Grade 5. Under each photograph, they
write a few words related to that time.

e Students bring in family photographs and create a collage or photo essay; e.g., peyak 6skan (family),
niwahkdmakanak (relatives). They place the Cree term under each photograph.

nikawiy (my mother) nimis (my older sister)

e Students explore aspects of the medicine wheel and what it means in their community; e.g., seasons.

e Students check their personal dictionaries to see how many Cree words they knew at the beginning of
the year and how many at the end—or up to the present time. How big was the change?

* discretionary (see further details on p. 129)
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Strand CM-3.4 past and present perspectives

Specific | Students will be able to:
Outcome | a. recognize that individuals change and that the way they see themselves changes

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— recognize that individuals change and that the way they see themselves changes?

Work Samples
Review student time lines to assess their ability to organize material that reflects the changes that have

happened to them.

Journals
After finishing the time line, students reflect and then write in their journals:

—  Kikway mamawaci ki ispayow nipimat’siwinihk? (What was the most special time in my life?)
— Tan’sisi pitos nit’sdyan? (How have | changed?)

Provide feedback.

Portfolios
Students place their photo essays or collages in their portfolios.
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General Outcome Cluster Heading

Students will live wawetinahk (peacefully) CM-3 themselves 5
M With Mother Earth,* others and

CEIEIELTIE themselves, guided by Omamawi
Ohtawimaw (the Creator*).

Community

Strand CM-3.5 diversity

Specific | Students will be able to:
Outcome| a. explore, identify and celebrate the unique characteristics of Cree peoples in
Canada

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students watch and read videos, books and Web sites highlighting the unique characteristics of
various Cree communities across Canada; e.g., Atikameg (Whitefish Lake), Mistasiniy (Big Stone).
The students then create a presentation or display called “Highlights from Cree Communities across
Canada.”

Caution: Students should be monitored when they use the Internet.

¢ Organize e-mail pals from another Cree community for students. On a weekly basis, students send
e-mails to their pals and share information about life in their community.

e Provide a list of Cree communities in Canada for a class activity involving comparing the unique
characteristics of other Cree communities with their own. Students must gather information about
their own community; e.g.,

— Tan’si isi iseyihkatew? (What is it called?)

— Tan’si isi ndkwan? (What does it look like?)

— Sakaw ci mistahi? (Is there a lot of bush?)

— Paskwaw ci? (Is there prairie?)

— Nipisiwepaskwaw ci? (Is there a high prairie?)

—  Sipiy cT ayaw? (Is there a river?)

— Sakahikan eh’takon ci? (Is there a lake?)

— Sipisis ci ayaw? (Is there a creek?)

—  Wikiwak ci mistahi ayisiyiniwak? (Are there many people living there?)

e Students create personal shields that indicate special meaning to them. These can be drawings or
collages of things that identify important elements of themselves, their families or their cultural
heritage.

Note: Since this can be a sensitive topic, possibly involving permission and protocol, it must be
handled with care.

* discretionary (see further details on p. 129)
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Strand CM-3.5 diversity

Specific | Students will be able to:
Outcome | a. explore, identify and celebrate unique characteristics of Cree peoples in Canada

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore, identify and celebrate unique characteristics of Cree peoples in Canada?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to explore, identify and celebrate unique characteristics of Cree
peoples in Canada (see sample blackline master in Appendix E: Observation Checklist).

Checklist and Comments

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to explore, identify and celebrate unique characteristics of Cree
peoples in Canada (see sample blackline master in Appendix E: Checklist and Comments 1 or 2).
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Strategies
General Outcome Cluster Heading 5

Students will know and use various strategies = S-1 language
SIEICO[ I to maximize the effectiveness of learning and | learning
communication.

Strand S-1.1 language learning

Specific | Students will be able to:
Outcome | a. identify and use a variety of strategies to enhance language learning

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students keep a dictionary and phrase book for reference that they use when working on writing and
speaking projects. Students are encouraged to share their books.

e Students read published works in class and to small groups of younger students.

e Students are encouraged to highlight/circle/underline patterns and root words when reading texts and
to use the various patterns posted throughout the room; e.g.,

— NikThitohtan atawew’kamikohk. (I went to the store.)
— Nikthatawan tdhtésapoy ekwa pahkwesikan. (I bought milk and bread.)

— Ni n =1
— ki = past tense
— -ohk = at the, in the, on the, from the, to the (locative)

— itohte = (to go)
— atawe = (to buy).

e Students are encouraged to use an English word when the Cree word slips their mind, but they must
also use a Cree expression to indicate that they used English in their sentence; e.g., Nikthitohtan
store-ihk? (Can | go to the store?)

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— identify and use a variety of strategies to enhance language learning?

Conferences
Students are encouraged to select pieces of work that contain a variety of language patterns. Good
strategies are reinforced and used and new strategies are encouraged.
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SIS to maximize the effectiveness of learning and

General Outcome Cluster Heading
Students will know and use various strategies = S-2 language use

communication.

Strand S-2.1 language use

Specific | Students will be able to:
Outcome| a. identify and use a variety of strategies to enhance language use

SAMPLE TEACHING AND LEARNING ACTIVITIES

Students are encouraged to use expressions like wahwa, ka, when speaking Cree.

Post various patterns of verbs and noun possessives on charts throughout the classroom. Encourage
students to use these to help formulate and complete their thoughts; e.g.,

Action Words

Ni_ n(__ )

E  vyan.(lam__ ing.)
Ninohte_ n.(Iwantto )

Ki n.(You__ )
E yan. (You are ___ing.)
Kinohte n. (You want to )

* w. (Heorshe __s.)
E t. (Heorshe __s.))

Nohte w. (He or shewantsto )
Noun Possessive
Animate (Living) Inanimate (Nonliving)
ni_____im(ak) (my _(9)) ni____ (a)(my___(9))
ki im(ak) (your ___ (s)) ki (a)(your ___ (s)
0 ima (his or her (s) o (a) (hisorher __ (s))
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Strand

S-2.1 language use

Specific
Outcome

Students will be able to:

a. identify and use a variety of strategies to enhance language use

| SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:

— identify and use a variety of strategies to enhance language use?

Journals

Students record strategies they have used in their journals. They share these strategies as well as ideas for
new things to try.

Date

What I Did

Something | Would Like to Try

At various stages of a lesson, i.e., before, during, after, students write self-assessments in their journals.
The self-assessments could include things such as:

Mamayisk emacihtayan nikiskinohamakosowinan: (Before beginning a unit or lesson:)

—  Kikway kiteyihten ekiskinohamakaweyan? (What do | think I will learn?)

— Kikway asay nikiskeyihten 6ma? (What do | already know about the topic?)

— Kikway nitakdwaten ta itbtamahk 6ta? (What do | hope we will do during this lesson?)

Mekwa nikiskinohamakosowinan: (During the lesson:)

—  Kikway mamawaci nimécikeyihten? (What things have | enjoyed the most?)

—  Kikway nitdyamihikon ahp6 ayiwak ta atoskataman? (What things do | have trouble with or need to
work on?)

— Kikway nawac ta miyo atoskataman? (How can | improve?)

Kisipayiki nikiskinohamakosowinan: (After the lesson:)

— Tan’sisi nawac nimiyo atoskan? (In what ways have | improved?)

— Kikwaya kiyapic ta atoskataman? (What things do | still need to work on?)
— Tan’sisi ni ka isi apacihtan kikway k& kiskinohamakaweyan wayawetimihk
kiskinohamatowikamikohk? (How have | used what I learned outside of school?)
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Students will know and use various strategies = S-3 cultural
SIEICH[EEI to maximize the effectiveness of learning and | learning
communication.

General Outcome Cluster Heading 5

Strand S-3.1 cultural learning

Specific | Students will be able to:
Outcome| a. identify and use a variety of strategies to enhance cultural learning

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students share strategies or ways that assist them when learning various cultural elements; e.g., listen,
observe, try and retry, pay attention, attend, participate, follow directions.

e  After learning about traditional tipi values, students practise those values in the classroom, throughout
the school, at home and in the community.

e Students create posters that promote learning about Cree culture. Guide students while they plan and
develop their posters and encouraging messages, such as:
— Poko ta nakatohkeyan otéhk kayas ta isi nisitohtaman anohc. (You must look to the past to
understand the present.)
— Kihceyimiso. (Celebrate who you are.)
— Nehiyawak: Okanawapokewak askihk. (Cree—keepers of the Earth.)

e While watching a video, students observe and listen carefully to detect key elements of the worldwide
cultures of indigenous peoples; e.g., traditions, worldviews, ways of life. Students then compare and
contrast these elements with Cree culture in a chart similar to the one below.

Cree Similarities Cree Differences

Ayiniwak (Indigenous people)

Nehiyawak (Cree)

Ayahciyiniwak (Dene)

Kaskitewayastisak (Blackfoot)

Nahkaweyiniwak (Ojibway)

Kotakak Ayiniwak (Other nations)

Maori

Aborigine (Australia)

Japan

Russia
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Strand S-3.1 cultural learning

Specific | Students will be able to:
Outcome| a. identify and use a variety of strategies to enhance cultural learning

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— identify and use a variety of strategies to enhance cultural learning?

Rubrics
Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the

rubric to evaluate how well students are able to identify and use a variety of strategies to enhance cultural
learning (see sample blackline master in Appendix E: Rubric or Rubric and Checklist).
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Students will know and use various strategies = S—4 general
SIEICH[EEI to maximize the effectiveness of learning and | learning
communication.

General Outcome Cluster Heading 5

Strand S-4.1 general learning

Specific | Students will be able to:
Outcome| a. identify and use a variety of strategies to enhance general learning

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students work in a cooperative group to do research and then present a topic; e.g., animals. Provide a
model for specific presentation expectations as well as expected vocabulary and phrases.

e Students discuss different ways of approaching tasks in the classroom. They are encouraged to
practise the following approaches:
— using appropriate expressions and phrases
— identifying and noting patterns
— paying attention and watching
— attending to models provided.

e Students participate in a group activity in an outdoor setting. Demonstrate and assign tasks; e.g.,
— setting up a camp
— making a fire (do not blow on it)
— building a lean-to.

e Students create three concrete poems using vocabulary words. They use the letters in each word to
create pictures of the word; e.g.,
— sisip (duck)

—  pisim (sun)

— acahkos (star)
— kona (snow)
— Askiy (Earth)
—  sikak (skunk)
— wapos (rabbit)
— amo (bee)

— mipit (teeth)

— atim (dog).
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Strand S-4.1 general learning

Specific Students will be able to:

Outcome | a. identify and use a variety of strategies to enhance general learning
| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— identify and use a variety of strategies to enhance general learning?

Self-assessment Rating Scale
Create an outcome-based self-assessment rating scale and share it with the students before they begin the

activity. Students use the rating scale to assess how well they are able to identify and use a variety of
strategies to enhance general learning (see sample blackline master in Appendix E: Self-assessment Rating

Scale).
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Grade 6 Level Samples

FAN o] o] | o= 11 o] 1S T 222
Language COMPELENCE.........uiiiiiiiei e 245
Community Membership.....cccoooviiiii e 277
= (=T 0 1= PP 300

General Outcomes

General outcomes are broad statements identifying the knowledge, skills and attitudes that students are
expected to achieve in the course of their language learning experience. Four general outcomes serve as
the foundation for the program of studies.

Applications

Students will use Cree in a variety of community
and school situations and for a variety of

purposes.
A-1  to share information

to express emotions and personal perspectives
A-3 to get things done )
A-4  to form, maintain and change interpersonal .~

relationships
A-5 to enhance their knowledge of the

world La“guage
A—6 for imaginative purposes and < Competence

personal enjoyment
Students will be effective, competent and
comfortable as Cree speakers.
(Okiskinamawakanak ka nihta nehiva
Strategies wewak.)
LC-1 attend to the form of the language
LC-2 interpret and produce oral texts
LC-3 interpret and produce written and
visual texts
LC—4 apply knowledge of the
sociocultural context
LC-5 apply knowledge of how the
language is organized, structured
and sequenced

Students will know and use various
strategies to maximize the effectiveness
of learning and communication.

5-1 language learning

S language use
5-3 cultural learning
S general learning

B p

Community Membership

Students will live wawetinahk (peacefully)
with Mother Earth,* others and themselves,
guided by Mdamawi Ohtawimdw

(the Creator™).

CM-1 Mother Earth* V
CM-2 others

CM-3 themselves

Note: Atiht 6hi isihcikewina poko okiskinohamakewak ta apacihtacik (tapiskoc miyahkasikewin) ekwa Kihteyayak ta
mamisitotahcik. (Some of the activities, such as smudging, require extreme care, caution and sensitivity on the part of the
teacher. Teachers should consult Elders in their local community regarding traditional practices.)

* discretionary—The terms “Mother Earth” and “Creator” are identified as discretionary terms in this guide. In order to teach the
outcomes in this section, communities may choose to use these terms or other related terms acceptable to them; e.g., nature, the
environment.
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Applications

General Outcome Cluster Heading
Students will use Cree in a variety of A-1 to share

IAYoe 1]l community and school situations and information

for a variety of purposes.

Strand A-1.1 share factual information

Specific | Students will be able to:
Outcome | a. provide information on several aspects of a topic

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Students, with teacher support, create nipeyakdskan masinahikan 6ma (this is my family) books. On
each page, a family member is described and pictures are included. The family aloum may include
extended family members or any other caregiver. Students must include all their family members—
mother, father, brothers and sisters; e.g.,

— Nohtawiy awa. (This is my father.)
— Nik&wiy awa. (This is my mother.)

e The students develop and present an oral autobiography. They include elements such as their name,
age, home community, family members and likes.
— Niya awa. (This is me.)
— Tan'si nitétem'tik! (Hello, my friends!)
- nitisiyihkason. (My name is )
- ohci niya. (| am from )
- nohtawiy. ( is my father.)
- nikawiy. ( is my mother.)

- niwit’sanin. (| have brothers and sisters)
— Nimiyweyihten k& yan. (I am happy to be ing to you.)
— Ninohte . (I want to )

— Ekosi maka. (Goodbye then.)

e Students interview family members as to what their responsibilities were when they were the same
age as the students. Students write short paragraphs and share them with the class.

222 | Grade 6 Cree Language and Culture 12-Y Guide to Implementation (4-6)
2009 ©Alberta Education, Alberta, Canada



Strand A-1.1 share factual information

Specific | Students will be able to:
Outcome | a. provide information on several aspects of a topic

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
e provide information on several aspects of a topic?

Rubric

Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the
rubric to evaluate how well students are able to provide information on several aspects of a topic (see
sample blackline master in Appendix E: Rubric or Rubric and Checklist).

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to provide information on several aspects of a topic (see sample
blackline master in Appendix E: Observation Checklist).
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IAYoe 1]l community and school situations and emotions and

General Outcome Cluster Heading
Students will use Cree in a variety of A-2 to express

for a variety of purposes. personal
perspectives

Strand A-2.1 share ideas, thoughts, preferences

Specific | Students will be able to:
Outcome | a. inquire about and express agreement and disagreement, approval and disapproval

| SAMPLE TEACHING AND LEARNING ACTIVITES |

Show students a variety of pictures depicting different activities. Provide the Cree words for the
activities and have students repeat the new words. Ask individual students:

Okiskinohamowéakew (Teacher):
—  Kimiywehten ci 6misisi ta itohtaman? (Do you enjoy any of these activities?)

Students answer with the Cree phrase and a new vocabulary word:
— Nimiyweyihten k& yan. (I like it when | am ing.)

Okiskinohamowéakew (Teacher):
— Kiya ekwa kipeyakoskan ci ména ki kisih nendwaw mésopahkekinwa ahp6 kitosehtanawaw
kéhkewak? (Do you and your family do moose-hide tanning or dry-meat making?)
— Eha. (Yes)
— Tanima? (Which one?)
Students answer using this phrase:
— Nimiweyihtenan k& yahk. (I like it when we are ___ing.)
e.g., pahkekinohke (making hides)
kéhkewakohke (making dry meat).

Students work in small groups to plan and agree upon a menu for a school picnic or party. As they
plan, they discuss traditional foods and the foods prepared for feasts.

Students listen to a story and the actions that take place in it. Afterward, students offer comments as
to which action is preferred and why.

Students share ideas on a topic while in a circle. They spend time reaching a consensus on the topic.
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Strand A-2.1 share ideas, thoughts, preferences

Specific | Students will be able to:

Outcome | a. inquire about and express agreement and disagreement, approval and disapproval

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
e inquire about and express agreement and disagreement, approval and disapproval?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to inquire about and express agreement and disagreement, approval

and disapproval (see sample blackline master in Appendix E: Observation Checklist).

Journals

Students reflect on their experience planning a school picnic or party and complete the following:

— Nikiskinohamakawin animaispi _ nayistaw . (I learned that when
because )

— Mistahi miywasin ta tepeyimohk . (The best thing about expressing agreement is
)

— Kikwaya ohci kwayask k& pikiskwataman nimamitoneyihtamowina . (The positive factors
that helped me express my ideas are J)

— Kahkiyawiyak ta tepeyimot . (Making decisions by consensus )
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Students will use Cree in a variety of A-2 to express

Yol [[EIOIEN community and school situations and emotions and

for a variety of purposes. personal
perspectives

General Outcome Cluster Heading 6

Strand A-2.2 share emotions, feelings

Specific | Students will be able to:
Outcome | a. inquire about and express emotions and feelings in a variety of familiar situations

| SAMPLE TEACHING AND LEARNING ACTIVITES |

o Fluent Cree-speaking students role-play a visit to the doctor or nurse translating for grandparents.
Students generate a list of vocabulary words to be used, as well as questions and answers about how
their grandparents feel emotionally when they visit the doctor.

e Lead students in a brainstorm activity to create a list of vocabulary relating to their feelings about
nature and what they can learn from nature.

e Have students write a poem regarding their feelings about a family member or friend. Each stanza of
the poem would have one picture to represent it. Students present their poems in small groups. The
poems are then displayed in the classroom or school.

e Students create a collage using articles gathered during a nature walk. Use this opportunity to teach
students about meskoc miyo itdtakewin (reciprocity). Tobacco is left behind and students express
their feelings and emotions about their respect for Mother Earth. *

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
e inquire about and express emotions and feelings in a variety of familiar situations?

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to inquire
about and express emotions and feelings in a variety of familiar situations (see sample blackline master in
Appendix E: Anecdotal Notes).

* discretionary (see further details on p. 221)
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Students will use Cree in a variety of A-3 to get things
IAYoe 1]l community and school situations and done
for a variety of purposes.

General Outcome Cluster Heading 6

Strand A-3.1 guide actions of others

Specific | Students will be able to:
Outcome | a. make and respond to suggestions in a variety of situations

| SAMPLE TEACHING AND LEARNING ACTIVITES |

o Students role-play situations, such as going shopping with a friend. In their assigned role-play
situation, students focus on either making suggestions or responding to suggestions. They may use
relevant phrases, such as:

— Kakihataweyan éma (1 should buy this )

— osam wihtakitek. (because it is inexpensive.)

— Ninitaweyihten . (I want .) [inanimate]

— Ninitaweyimaw . (I want .) [animate]

— Nitatdwan ekwa . (I buy and )

—  Wihtakisiw awa . (This is inexpensive.) [animate]

—  Wihtakihtew éma . (This is inexpensive.) [inanimate]
— Mistakisiw awa . (This is expensive.) [animate]

— Mistakihtew awa . (This is expensive.) [inanimate]

This activity will teach students smart shopping, what things cost, numbers and the animacy of foods.

e Students are placed in small groups of four to six. One student says a word or phrase. The other
students are silent for a short period of time and then share what the word or phrase made them think
about. This continues until each student in the group has said a word or phrase and the rest of the
group has had a chance to respond.
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Strand A-3.1 guide actions of others

Specific | Students will be able to:
Outcome | a. make and respond to suggestions in a variety of situations

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
e make and respond to suggestions in a variety of situations?

Checklist
Discuss criteria with students before they prepare their role-plays. Consider developing a checklist that

students can use for peer and self-assessment. Criteria might include:
— level of formality is appropriate for the context

— meaning is clear

— appropriate details are included in questions and answers

— gestures and body language support communication

— pronunciation and intonation are generally accurate

— interaction has some sense of fluency and spontaneity

— props and visual aids are used to support communication.
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Students will use Cree in a variety of A-3 to get things
IAYoe 1]l community and school situations and done
for a variety of purposes.

General Outcome Cluster Heading 6

Strand A-3.2 state personal actions

Specific | Students will be able to:
Outcome | a. state personal actions in the past, present or future

| SAMPLE TEACHING AND LEARNING ACTIVITES |

o Students look at a model dialogue in which someone is inviting a friend to participate in an activity at
a particular time on a particular day. Students then complete a seven-day agenda by inviting someone
to join them in an activity every day. Provide students with the following model:

— Nitawi tan. (Let’s go and )
— Nikinitawi nan  (We went and
k& kisikak. on [day of the week]).)
— Kikanitawi nan  (We will go and
kisikaki. on [day of the week].)
—  Kiwinitawi naw (We are going to go and
Kisikaki. on [day of the week].)
— Ninitawi n. (I'goand )
—  Ikinitawi n (I went and
k& kisikak. on [day of the week].)
— Nikanitawi n (I will go and
Kisikaki. on [day of the week].)
— Niwinitawi n (I am going to go and
Kisikaki. on [day of the week].)

e Students collect pictures of people engaged in different types of activities. They categorize the
pictures according to things that people would do in the past, present and future. They write a short
paragraph about the activity and why they think the activity happened in the past, is happening now
or is going to happen in the future.
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Strand A-3.2 state personal actions

Specific | Students will be able to:
Outcome | a. state personal actions in the past, present or future

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
e state personal actions in the past, present or future?

Informal Observation

Observe students as they participate in the activity. Make mental notes of the extent to which students are
able to state personal actions in the past, present or future. Offer feedback, encouragement and praise as
needed.

Journals

Students write to each other in a conversational style, through journal responses, about activities they
have been engaged in. Assess student journals to find evidence that:

— students participate in writing comments to their peers

— entries are complete

— students use vocabulary and structures practised in class

— through journal responses, students effectively state personal actions.
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Students will use Cree in a variety of A-3 to get things
IAYoe 1]l community and school situations and done
for a variety of purposes.

General Outcome Cluster Heading 6

Strand A-3.3 manage group actions

Specific | Students will be able to:
Outcome | a. check for agreement and understanding
b. express disagreement in an appropriate way

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

e Students work with a partner to create a metawewin (game) for children.
The student pairs must:
1. decide what the game is
2. determine the rules
3. determine the procedures.

Students must use as much Cree as possible when working together. Since they must explain their
rules and procedures in Cree, they can use dictionaries or other resources to assist them. After they
have completed their game, students explain the game to the class.

The class can suggest a modification or change to the rules. If the partners do not agree with what the
others said, they must express disagreement in an appropriate way; e.g.,
— | think your suggestion is , however

Extension activity: Students can present their game to another class. The game must start with
méacitatan and end with ekosi/ki kisih metawan.

Students can use these phrases:

— Kikway kiwihitétenaw? (What are we going to do?)

— Tan’si kit’teyihten? (What do you think?)

— Namdya ekosi isi! (Not that way!)

— Niteyihten 6misisi kakihitétamahk. (I think we should do it this way.)
— Namdya, ewako namobya miywasin. (No, that's not good.)

— Tan’si ehitweyan? (What did you say?)

— Namdya ninis’tohten. (I do not understand.)

e Students participate in a brainstorming activity. They think about ideas on an assignment topic and
record them on a chart. Then they discuss the ideas and sort them into agree and disagree columns.
They explain why they disagree with each other, with teacher guidance.
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Strand A-3.3 manage group actions

Specific | Students will be able to:
Outcome | a. check for agreement and understanding
b. express disagreement in an appropriate way

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
e check for agreement and understanding?
e express disagreement in an appropriate way?

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to check for
agreement and understanding, and express disagreement in an appropriate way (see sample blackline
master in Appendix E: Anecdotal Notes).

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to check for agreement and understanding, and express
disagreement in an appropriate way (see sample blackline master in Appendix E: Observation Checklist).
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IAYoe 1]l community and school situations and maintain and

General Outcome Cluster Heading
Students will use Cree in a variety of A-4 to form,

for a variety of purposes. change
interpersonal
relationships

Strand A-4.1 manage personal relationships

Specific | Students will be able to:
Outcome | a. make and break social engagements

| SAMPLE TEACHING AND LEARNING ACTIVITIES |

Students, working in small groups, role-play situations in which they practise making and breaking
social engagements in culturally appropriate ways; e.g., inviting a friend to a powwow, birthday

party.

First student:

— Kinohte pewicewinéan ci (location, event)? (Would you like to come with us
to ?)

— Ewihitohteyahk (day of the week)

—  Kisikaki . (We are going on )

The second student answers ehd/ihi (yes) but then comes back to the first student and says,

— Namoya kakiwicetinawaw (day of the week)

—  Kisik&ki osém ewikihokawayahkik/waw nimosdm ekwa néhkom. (I cannot come with you on
because we are going to visit my grandfather and grandmother.)

Have students fill in a calendar of events. Then they work in pairs to invite each other to special
events or to participate in different activities. They check each other’s calendar to see if the date is
available. If not, they have to practise saying no in the appropriate way—~breaking the engagement.

Students can make a large calendar and fill in class activities/school events in Cree. They can also
make personal calendars for their own appointments and plans.
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Strand A-4.1 manage personal relationships

Specific | Students will be able to:
Outcome | a. make and break social engagements

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
e make and break social engagements?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to make and break social engagements (see sample blackline
master in Appendix E: Observation Checklist).

Anecdotal Notes
Observe students as they participate in the activity. Note and record how well they are able to make and
break social engagements (see sample blackline master in Appendix E: Anecdotal Notes).
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General Outcome Cluster Heading
Students will use Cree in a variety of A-5 to enhance
IAYoe 1]l community and school situations and their knowledge of
for a variety of purposes. the world

Strand A-5.1 discover and explore

Specific | Students will be able to:
Outcome | a. explore classification systems and criteria for categories

| SAMPLE TEACHING AND LEARNING ACTIVITES |

e Students are given a list of nouns to classify into animate and inanimate. Use dma (this non-living
thing) and awa (this living thing) when saying each noun. Students echo the Cree terms and then use
a T-chart to place the noun in the correct category.

— nonliving (NI) — living or sacred (NA)
— inanimate — animate
— Oma tehtapiwin (this chair) — awa iskwesis (this girl)

— awa ospwakan (this pipe)

e Students are given a list of nouns. Inform students about pluralizing and the markers used for
different nouns. Then instruct them to underline the pluralizer markers; e.g.,
— tehtapiwina (chairs)
— iskwesisak (girls).

e Students play Awina niya?/Kikway niya? (Who Am 1?/What Am 1?) with cultural symbols, animals
or professions, describing verb forms that focus on animacy. They explore classification systems and
criteria for categories.

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
o explore classification systems and criteria for categories?

Work Samples
Assess the T-chart to determine if students demonstrate understanding of animate and inanimate nouns.

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to explore
classification systems and criteria for categories (see sample blackline master in Appendix E: Anecdotal
Notes).
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IAYoe 1]l community and school situations and their knowledge of

General Outcome Cluster Heading
Students will use Cree in a variety of A-5 to enhance

for a variety of purposes. the world

Strand A-5.2 gather and organize information

Specific | Students will be able to:
Outcome | a. compose questions to guide research

b. identify sources of information, and record observations

| SAMPLE TEACHING AND LEARNING ACTIVITES |

Students keep track of daily weather changes in their weather logbooks, writing the date and weather
conditions in Cree. Each month, students create a poster and label it with the Cree terms for each
day:

— Tanisi esi kisikAw anohc? (What is the weather like today?)

— Tanisi esi wepan mana Kisepisimohk? (What is the weather like in January?)

Students also make a calendar showing days of the week, month and weather conditions; e.g.,

— miyokisikdw (good weather)  — mayikisikaw (bad weather)
— kimowan (rain) — mispon (snow)

— kaskawahkamin (foggy day) - sesekan (hail)

— y6tin (wind) — kisin (cold weather)

As a class, students translate into Cree the process involved in writing a research report. They use
dictionaries and ask fellow students, parents and grandparents how to say particular phrases,
sentences and words. Students can use interrogatives such as the following to help them:

—  Kikway ewitdtaman? (What am | going to do?)

—  Kikway nimiyweyihten ci? (What do I like?)

— Kikway piko ta ayamihtadyan? (What do | need to read?)

— Kiko masinahikan ni ka apacihtan? (What book will 1 use?)

— Kikway enohtekiskeyihtaman? (What do you want to know?)

— Tanehki kanohtekiskeyitaman? (Why do you want to know it?)

— Tan’spi 6ma ekihispayik? (When did this happen?)

— Tan’te ekihispayik? (Where did it happen?)

— Awina 6ma ewihayamihtat? (Who is going to read it?)

— Tan’sisi nika isi masinahen? (How will I write it?)

Students identify sources to research a short report on:

— fire

— songs

— traditional stories and legends.

They present their report to the class orally or in a visual presentation.

Students explore the North American holiday of Thanksgiving. They research the foods used and
where they originated. They develop a Cree vocabulary list of Thanksgiving foods and create posters
with a sentence in Cree about Thanksgiving.
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Strand A-5.2 gather and organize information

Specific | Students will be able to:
Outcome | a. compose questions to guide research
b. identify sources of information, and record observations

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
e compose questions to guide research?
o identify sources of information, and record observations?

Work Samples
Work samples provide evidence of the student’s ability to compose effective questions and record
observations when discussing and recording weather changes. These may be placed in student portfolios.

Peer-assessment Checklist

Collaboratively create an outcome-based peer-assessment checklist with the students before they begin
the activity. Students use the checklist to determine if their peers are able to compose questions to guide
research and identify sources of information, and record observations (see sample blackline master in
Appendix E: Peer-assessment Checklist).

Rubric

Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the
rubric to evaluate how well students are able to compose questions to guide research and identify sources
of information, and record observations (see sample blackline master in Appendix E: Rubric or Rubric
and Checklist).
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General Outcome Cluster Heading
Students will use Cree in a variety of A-5 to enhance 6
IAYoe 1]l community and school situations and their knowledge of
for a variety of purposes. the world

Strand A-5.3 solve problems

Specific | Students will be able to:
Outcome | a. experience, reflect upon and discuss problem-solving stories, legends and
situations

SAMPLE TEACHING AND LEARNING ACTIVITIES

e While reading a new atayohkewin (legend), stop before the problem is solved. Where possible, read
the legend in Cree. Students brainstorm ways in which the problem may be solved based on their
experiences with other atayohkewina (legends). They look at pictures for clues, talking about what
the problem is and what they know. After finishing the legend, students discuss how the problem was
solved and whether any of their earlier brainstorming about the problem turned out to be valid.

e Students listen to a problem-solving acimowin (story). They then relate personally to the problem
faced by the main character by writing three to four sentences about the character and the problem.
What could have been done to prevent this problem?

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
e experience, reflect upon and discuss problem-solving stories, legends and situations?

Self-assessment Checklist

Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to experience, reflect upon and discuss
problem-solving stories, legends and situations (see sample blackline master in Appendix E:
Self-assessment Checklist).

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to experience, reflect upon and
discuss problem-solving stories, legends and situations (see sample blackline master in Appendix E:
Self-assessment Rating Scale).
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General Outcome Cluster Heading
Students will use Cree in a variety of A-5 to enhance
IAYoe 1]l community and school situations and their knowledge of

for a variety of purposes. the world

Strand A-5.4 explore perspectives and values

Specific | Students will be able to:
Outcome | a. gather thoughts, ideas and opinions on a topic within their own experience

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Lead students in a brainstorming activity to select a topic relevant to students’ Cree language
experience; e.g.,

Tan’si iyiniwak itApahtamwak Nehiyawewin? (How do people view the Cree language?)
Nikawicihikon ci Nehiyawewin nikiskinohamékosiwinihk? (Can the Cree language help in my
educational journey?)

Tan’te apatan Nehiyawewin nitaskinahk? (Where is Cree used within our community?)
Tan’tahto okiskinohamowakanak nistam apacihtawak wikiwahk? (How many students’ family
members learned Cree when they were little? [as a first language]?)

Tan’tahto okiskinohamowakanak wicihtasiwak wikiwahk ta maci Nehiyawecik/twaw? (How can
students help their own families start speaking Cree at home?)

Tan’sisi okiskinohamowakanak wicihtasiwak otaskiwahk ta maci Nehiyawecik/twaw? (How can
students help their own community start speaking Cree?)

Students, along with the teacher, determine the focus and type of questions to be asked of families and
community members. Students then interview each other to determine if these questions are relevant
and chart the responses. If the questions are approved, students begin to interview community and
family members. Once all of the information is gathered, students share their perspectives on the
process and what their findings showed.

e Students write phrases, nouns and verbs on cue cards, posters, charts and labels to take home. They
can also write statements and sentences on why it is important to learn Cree to put into the
community and school newsletters.

e Students invite a storyteller from the community to share a story, in Cree, that deals with a specific
Cree value. At the end of the story, students may share what the story means to them.
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Strand A-5.4 explore perspectives and values

Specific | Students will be able to:
Outcome | a. gather thoughts, ideas and opinions on a topic within their own experience

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
e gather thoughts, ideas and opinions on a topic within their own experience?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to gather thoughts, ideas and opinions on a topic within their own
experience (see sample blackline master in Appendix E: Observation Checklist).

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to gather thoughts, ideas and
opinions on a topic within their own experience (see sample blackline master in Appendix E:
Self-assessment Rating Scale).
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Students will use Cree in a variety of A-6 for

IAYoe 1]l community and school situations and imaginative

for a variety of purposes. purposes and
personal enjoyment

General Outcome Cluster Heading 6

Strand A-6.1 humour/fun

Specific | Students will be able to:
Outcome | a. use the language for fun and to interpret humour in a variety of activities

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students are given several cartoons without captions to be interpreted in Cree. They can express
whatever they think the cartoon is showing. Then show students the cartoon with the captions and
have them read the words. Students share their own interpretations. They can then create their own
cartoons using Cree, based on their interpretation of a picture, and present them to the class.

e Students sit on seats in a circle and, with the teacher, prepare themselves for a metawewin (game).
Students number each other in Cree: peyak (one), niso (two), nisto (three) ...

Explain the rules.

One person stands in the centre of the circle. There are no spare seats for him or her to sit on.
The person in the centre calls out three numbers in Cree.

Those who hold the called numbers must get up and exchange seats while the person in the centre
also tries to sit in one of those seats.

6. The person left without a seat calls another set of three numbers and the seat exchange continues.

agrwdE

Students are encouraged to use expressions like sohki (hard), kakweyaho (hurry up), pim’pahta (run),
wahwa (an expression for surprise, disgust, fatigue) and ninistosin (I am tired). The game can go on
until time is up.

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
e use the language for fun and to interpret humour in a variety of activities?

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to use the
language for fun and to interpret humour in a variety of activities (see sample blackline master in
Appendix E: Anecdotal Notes).
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Students will use Cree in a variety of A-6 for

IAYoe 1]l community and school situations and imaginative

for a variety of purposes. purposes and
personal enjoyment

General Outcome Cluster Heading 6

Strand A—6.2 creative/aesthetic purposes

Specific | Students will be able to:
Outcome | a. use the language creatively and for aesthetic purposes; e.g., write poems based on
simple, repetitive and modelled language

SAMPLE TEACHING AND LEARNING ACTIVITIES

e After listening to a Cree acimowin (story), students create a picture book with minimal text for a
younger audience. They identify ways to make their picture book interesting and appealing; e.g.,
large print, simple vocabulary, short sentences, colourful illustrations. Students then present the
picture book to a younger Cree class.

e  After receiving vocabulary on pakwacipisiskiwak (wild animals) and reading Dr. Anne Anderson’s
book Pakwachi Pisiskowak (Wild Animals in Cree), students work in groups at creating a picture
book of animals, using Dr. Anderson’s format as a model. Students decide in their groups what four
animals they will describe from their immediate surroundings and then four animals that live in other
places. They find pictures and write two to three descriptors for each of the animals.

e Students create cinquain poems about the animals, using a model provided; e.g.,

tan’si iseyihkasow pisisikiw
(name of animal)
niso itwewina ta mamiskdmat pisisikiw
(two words to describe the animal)

nisto itwewina
(three verbs)

mamiském ewako pisiskiw
(a statement about the animal)

kotak pikiskwewinis ohci pisiskiw
(another word for the animal)

e Students form a circle. One student writes a sentence or line of poetry and folds the paper over so the
next person cannot see what was written. The first student whispers the last word of the sentence to
the next student. The second student writes a sentence containing the whispered word and folds the
paper again. This continues until everyone in the circle has written a sentence or line of poetry. One
of the students or the teacher reads aloud what was written.
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Strand A-6.2 creative/aesthetic purposes

Specific | Students will be able to:
Outcome | a. use the language creatively and for aesthetic purposes; e.g., write poems based on
simple, repetitive and modelled language

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
o use the language creatively and for aesthetic purposes?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to use the language creatively and for aesthetic purposes (see
sample blackline master in Appendix E: Observation Checklist).

Self-assessment Checklist

Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to use the language creatively and for
aesthetic purposes (see sample blackline master in Appendix E: Self-assessment Checklist).
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IAYoe 1]l community and school situations and imaginative

General Outcome Cluster Heading
Students will use Cree in a variety of A-6 for 6

for a variety of purposes. purposes and
personal enjoyment

Strand A-6.3 personal enjoyment

Specific | Students will be able to:
Outcome | a. use the language for personal enjoyment; e.g., learn a craft or a dance

SAMPLE TEACHING AND LEARNING ACTIVITIES

Students work as a group to paint a mural or a hide painting for their personal enjoyment. They
choose the topic for the mural. They also label some parts of the mural using lively and descriptive
language.

Students learn dances done in their community; e.g., square dance, waltz, two step, fox trot, jingle
dance, grass dance, round dance, fancy dance. They use Cree instructions that include numbers and
verb forms. Students can write these instructions, in Cree, on a poster.

Students make up a game using animal terms similar to Sipip, Sipip, Niska (Duck, Duck, Goose).

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:

use the language for personal enjoyment?

Work Samples
Collect samples of student murals and use the following criteria to assess student work. Does the student:

highlight main ideas visually?

seguence the events?

include specific details?

use descriptive Cree words to label some parts of the mural?

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to use the language for personal
enjoyment (see sample blackline master in Appendix E: Self-assessment Rating Scale).
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Language Competence

General Outcome Cluster Heading

Students will be effective, competent and LC-1 attend to the 6
comfortable as Cree speakers. form of the

IS (Okiskinamawakanak ka nihta nehiya language
wewak.)

Language

Strand LC-1.1 phonology

Specific | Students will be able to:
Outcome | a. try to enunciate unfamiliar words independently and confidently

SAMPLE TEACHING AND LEARNING ACTIVITIES

e When students are singing songs, doing choral reading or reciting poetry, they produce some critical
sound distinctions in syllables in a rhythmic tone. With students, review and highlight these critical
sound distinctions, then record them on a chart.

o Lead students through a hand-clapping, syllabic-stressed activity. Say the word in Cree and clap out
each syllable. Whenever there is a stressed or long sound, the clap is hard. If itis a regular sound,
the clap is soft; e.g.,
—  ni/piy—ni-soft clap piy-hard clap (water)
— mi/c’so—mi-hard clap c’so soft clap (eat)
— was/ka/hi/kan—was—hard clap ka/hi—soft clap kan—soft clap (house)
— niyanan—ni-hard clap ya—hard clap nan-soft clap (five)
— niyanan—ni-hard clap ya—soft clap nan-hard clap (we/us).

e Do an oral spelling activity to enhance students’ listening skills so that they become aware of and
differentiate:
— long and short vowel sounds
— consonant vowel combinations and consonant vowel final consonant sounds
— glide sounds
— the h with a vowel.

| SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
e try to enunciate unfamiliar words independently and confidently?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to try to enunciate unfamiliar words independently and confidently
(see sample blackline master in Appendix E: Observation Checklist).
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General Outcome Cluster Heading
Students will be effective, competent and LC-1 attend to the
comfortable as Cree speakers. form of the
IS (Okiskinamawakanak ka nihta nehiya language

wewak.)

Language

Strand LC-1.2 orthography

Specific | Students will be able to:
Outcome | a. recognize and use some basic writing conventions

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Lead students through basic spelling rules. They listen for syllabic sounds; e.g., ci, pi, ti, ci/ki;
pi/si/m; ti/pi. Remind students of the special consonants h and s. These two consonants are the only
ones that can be placed before another consonant; e.g., a/noh/c, mas/kwa. Then remind students of
the semivowels w and y and how they are used as a consonant and a vowel helper. As a consonant,
they are placed before a vowel wah/wa; as a consonant Ki/si/kaw; as a vowel helper yé/tin; as a
consonant a/pdy. The w is also used as a glide kwe-, mwe-, pwa.

o Students prepare for weekly spelling quizzes or bees. Give students a list of 10 words to practise each
week. Students record their own improvements on these words and mark down any difficulties they
have with the sounds.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
e recognize and use some basic writing conventions?

Pre- and Post-spelling Tests

With students, analyze pre- and post-tests to determine the pattern of misspelling and effective use of
spelling strategies; e.g.,

— Why is spelling important?

— What do you do when you do not know how to spell a word?

— How do you know when you have spelled a word correctly?

— What do you do when you have not spelled a word correctly?

— Why is it important to follow spelling rules as much as possible?
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General Outcome Cluster Heading

Students will be effective, competent and LC-1 attend to the 6
comfortable as Cree speakers. form of the

SIS (Okiskinamawakanak ka nihta nehiya language
wewak.)

Language

Strand LC-1.3 lexicon

Specific | Students will be able to:
Outcome | a. use a repertoire of words and phrases in familiar contexts, within a variety of
lexical fields, including:
o relationships
plants and seasons
entertainment
shopping
other Aboriginal communities
world of work
any other lexical fields that meet their needs and interests

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students are given various writing tasks. They work in groups to write a dialogue integrating
vocabulary learned throughout their Cree class experience and then perform it for the class; e.g.,
— you and a friend are going shopping for clothes
— you and a friend are going out hunting with a family member
— you are asked to go to the doctor with your grandmother and you are the translator.

e Students and the teacher select an acimowin (story); e.g., Billy’s World. Students read with the
teacher, then relate their understanding of the &cimowin by using Cree. Students next write a short
paragraph in Cree about one part of the story; e.g., Billy mistahi ewicihat okawiy/onekihikwa. (Billy
helps his mother/parents a lot.)

e Students go on field trips during various seasons throughout the school year. Before they go, they
learn key words and phrases consistent with the time of year; e.g.,
— mitosak k& s&kipakéakih (the trees are budding)
— e pinipakék (the leaves are falling)
— e sinakwak miyéskamin ekwa tahkwakin (the colours of spring and fall)
— ké& Kiwehacik/twaw peyesisak/piwayisak (birds that migrate)
— peyesisak/piwayisak kapepipon 6ta ka ayacik/twaw (birds that live here year round)
— pisisikiwak ka nipacik/twaw kapepipon (animals that hibernate).
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Strand LC-1.3 lexicon

Specific | Students will be able to:
Outcome | a. use a repertoire of words and phrases in familiar contexts, within a variety of lexical
fields, including:
¢ relationships
plants and seasons
entertainment
shopping
other Aboriginal communities
world of work
any other lexical fields that meet their needs and interests

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
e use a repertoire of words and phrases in familiar contexts, within a variety of lexical fields?

Rubric

Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the
rubric to evaluate how well students are able to use a repertoire of words and phrases in familiar contexts,
within a variety of lexical fields (see sample blackline master in Appendix E: Rubric or Rubric and
Checklist).
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General Outcome Cluster Heading
Students will be effective, competent and LC-1 attend to the
comfortable as Cree speakers. form of the
SIS (Okiskinamawakanak ka nihta nehiya language

wewak.)

Language

Strand LC-1.4 grammatical elements

Specific | Students will be able to:

Outcome | a. use, in modelled situations,* the following grammatical elements:

e (VTI) in declarative simple sentences involving a direct object using we (1P),
all of us (2I), all of you (2P), they (3P) subject markers along with an action
word involving an inanimate object niwapahtenan tehtapiwin, kiwapahtenaw
tehtapiwin, kiwapahtenawaw tehtapiwin and progressive form ewapahtamahk
tehtapiwin, ewapahtamahk tehtapiwin, ewapahtamek tehtapiwin,
ewapahtahkik tehtapiwin

e (VTI) nominalizer changing an action word involving an inanimate to a noun
by adding suffix -mowin to the base form: iteyihtamowin

e compounding a verb and noun together to form a new action word:
nipostayiwinisan, niteyistikwanan, niketasakan, niwapiminosim

e commands or requests (Imperatives VTI) for an action word involving an
inanimate (N1) object for you (2S), all of you (2P), all of us (21): kitapahta,
kitapahtanok, kitapahtetan

* Modelled Situations: This term is used to describe learning situations where a model of specific linguistic
elements is consistently provided and immediately available. Students in such situations will have an
emerging awareness of the linguistic elements and will be able to apply them in very limited situations.
Limited fluency and confidence characterize student language.

SAMPLE TEACHING AND LEARNING ACTIVITIES

¢ When teaching a unit on animals, model using phrases and descriptive verb forms; e.g.,
—  Nimiyweyimawak mindsak. (I like cats.)
—  Nimiyweyimawak mindsisak. (I like kittens.)
Students then create phrases about their favourite big and little animals.

e Models how the small affix is used and the rules that apply. Say the Cree word as a regular noun,
then say the noun in diminutive (smaller) form; e.g., tehtapiwin ->cehcapiwinis; min6s—>minésis;
atdwew’kamik—>acawew'kamikos; dtenaw—>bcenas. Students echo and pay attention to the changes.

e Students can add locative nouns to their phrases or sentences to build their sentence structuring.
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Strand LC-1.4 grammatical elements

Specific | Students will be able to:

Outcome | a. use, in modelled situations,* the following grammatical elements:

e (VTI) in declarative simple sentences involving a direct object using we (1P), all
of us (2I), all of you (2P), they (3P) subject markers along with an action word
involving an inanimate object niwapahtenéan tehtapiwin, kiwapahtenaw
tehtapiwin, kiwapahtenawaw tehtapiwin and progressive form ewapahtamahk
tehtapiwin, ewapahtamahk tehtapiwin, ewapahtamek tehtapiwin, ewapahtahkik
tehtapiwin

e (VTI) nominalizer changing an action word involving an inanimate to a noun by
adding suffix -mowin to the base form: iteyihtamowin

e compounding a verb and noun together to form a new action word:
nipostayiwinisan, niteyistikwanan, niketasakan, niwapiminosim

e commands or requests (Imperatives VTI) for an action word involving an
inanimate (NI) object for you (2S), all of you (2P), all of us (21): kitapahta,
kitapahtanok, kitapahtetan

* Modelled Situations: This term is used to describe learning situations where a model of specific linguistic
elements is consistently provided and immediately available. Students in such situations will have an emerging
awareness of the linguistic elements and will be able to apply them in very limited situations. Limited fluency
and confidence characterize student language.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
e use, in modelled situations,* the [given] grammatical elements?

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to use, in
modelled situations, the given grammatical elements (see sample blackline master in Appendix E:
Anecdotal Notes).
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General Outcome Cluster Heading

Students will be effective, competent and LC-1 attend to the 6
comfortable as Cree speakers. form of the

SIS (Okiskinamawakanak ka nihta nehiya language
wewak.)

Language

Strand LC-1.4 grammatical elements

Specific | Students will be able to:

Outcome | b. use, in structured situations,* the following grammatical elements:

¢ noun possessive form for animate (NA) and inanimate (NI) plural nouns
indicating ours (1P), all of ours (21), yours (2P), and theirs (3P): (NA)
niminésiminanak, kiminésiminawak, omindsimiwawa; (NI) nitehtapiwinana,
kitehtapi wininadwa, kitehtapiwiniwawa, otehtapiwiniwana

e (VTI) declarative simple sentences involving a direct object using I (1S), you
(2S), he/she (3S) subject markers along with an action word involving an
inanimate (NI) object niwapahten, tehtapiwin, kiwapahten tehtapiwin,
wapahtam tehtapiwin and progressive form ewapahtaman tehtapiwin,
ewapahtaman tehtapiwin, ewa pahtahk tehtapiwin tehtapiwin

o affixes to indicate noun size: big/large (misti-, misi-, mahki-); small suffix
(-sis)

¢ indefinite pronouns to indicate non-specific or non-specified animate or
inanimate nouns for generalized meaning; e.g., awiyak, pikwawiyak,
namawiyak, kahkiyaw, awiyak, kikway, pikakikway, nanakikway, kahkiyaw,
kikway

e preverbal particles attach commands/requests to subject, action (VAI) simple
sentence: pehapi

e tense markers ki — past tense, nikihapin; ka — future definite (will), nikapin; wi
— future intentional marker (going to), niwihapin

* Structured Situations: This term is used to describe learning situations where a familiar context for the use of
specific linguistic elements is provided and students are guided in the use of these linguistic elements.
Students in such situations will have increased awareness and emerging control of the linguistic elements and
will be able to apply them in familiar contexts with teacher guidance. Student language is characterized by
increasing fluency and confidence.

SAMPLE TEACHING AND LEARNING ACTIVITIES

¢ When handing back notebooks and papers to students, remind the student helper of several phrases he
or she could use, such as:
— Kimasinahikan éma. (This is your book.)
— Kimasinahikan ci 6ma? (Is this your book?)
— Tanima kimasinahikan? (Which is your book?)

Then the helper of the day distributes the remaining books or papers, saying the appropriate phrases to
each student.
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Strand LC-1.4 grammatical elements

Specific | Students will be able to:
Outcome | b. use, in structured situations,* the following grammatical elements:

noun possessive form for animate (NA) and inanimate (NI) plural nouns
indicating ours (1P), all of ours (2I), yours (2P), and theirs (3P): (NA)
niminésiminanak, kiminésiminawak, omindsimiwawa; (NI) nitehtapiwinana,
kitehtapi winindwa, kitehtapiwiniwawa, otehtapiwiniwana

(VTI) declarative simple sentences involving a direct object using I (1S), you
(2S), he/she (3S) subject markers along with an action word involving an
inanimate (N1) object niwapahten, tehtapiwin, kiwapahten tehtapiwin, wapahtam
tehtapiwin and progressive form ewéapahtaman tehtapiwin, ewapahtaman
tehtapiwin, ewé pahtahk tehtapiwin tehtapiwin

affixes to indicate noun size: big/large (misti-, misi-, mahki-); small suffix (-sis)
indefinite pronouns to indicate non-specific or non-specified animate or inanimate
nouns for generalized meaning; e.g., awiyak, pikwawiyak, namawiyak, kahkiyaw,
awiyak, kikway, pikakikway, nanakikway, kahkiyaw, kikway

preverbal particles attach commands/requests to subject, action (VAI) simple
sentence: pehapi

tense markers ki — past tense, nikithapin; ka — future definite (will), niképin; wi —
future intentional marker (going to), niwihapin

* Structured Situations: This term is used to describe learning situations where a familiar context for the use of
specific linguistic elements is provided and students are guided in the use of these linguistic elements. Students
in such situations will have increased awareness and emerging control of the linguistic elements and will be able
to apply them in familiar contexts with teacher guidance. Student language is characterized by increasing
fluency and confidence.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:

e use, in structured situations,* the [given] grammatical elements?

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to use, in
structured situations, the given grammatical elements (see sample blackline master in Appendix E:
Anecdotal Notes).
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General Outcome Cluster Heading

Students will be effective, competent and LC-1 attend to the 6
comfortable as Cree speakers. form of the

SIS (Okiskinamawakanak ka nihta nehiya language
wewak.)

Language

Strand LC-1.4 grammatical elements

Specific | Students will be able to:

Outcome | c. use, independently and consistently,* the following grammatical elements:

e demonstrative pronouns iki, aniki, neki, 6hi, anihi, nehi to distinguish and
refer to these and those specific animate (NA) and inanimate (NI) nouns

e noun possessive form for animate (NA) and inanimate (N1) singular nouns
indicating ours (1P), all of ours (21), yours (2P), theirs (3P): (NA)
nimindsiminan, kimindsiminaw, kimindisimiwaw, ominésiminiwawa,;
nitehtapiwininan, kitehtapiwininaw, kitehtapiwiniwaw, otehtapiwiniwaw

o (VAI) declarative statement simple sentences using we (1P), all of us (2I), all
of you (2P), they (3P) subject markers and action words nitapinan, kitapinaw,
kitapinawaw, apiwak and progressive action form ehapiyahk, ehapiyahk,
ehapikek, ehapicik/ehapitwaw

e commands or requests (Imperatives VTA) using action words between two
people: you—>me (25->1S), all of you->me (2P->1S); nitohtawin, nitohtawik

¢ simple sentence using locative noun suffix acts as a preposition ohk, hk, ihk in
the, on the, to the, at the, from the

e nominalizer, changing an action word only (VAI) to an inanimate (NI) noun
adding suffix -win to the verb: micisowin

o colour descriptors for plural animate (VAI) wapiskisiwak ewapiskisicik
ewapiskisitwaw minésak and (VII) inanimate nouns wapiskawa ewapiskaki
tehtapiwina

*

Independently and Consistently: This term is used to describe learning situations where students use
specific linguistic elements consistently in a variety of contexts with limited or so teacher guidance.
Fluency and confidence characterize student language.

SAMPLE TEACHING AND LEARNING ACTIVITIES

e When handing back materials to students, ask each student, in Cree, Oma ci kimasinahikanim? (Is this
your book?) and have him or her respond:
— Eh4&, nimasinahikan anima. (Yes, that is my book.)
— Nambya, namdya nimasinahikan anima. (No, that is not my book.)
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Strand

LC-1.4 grammatical elements

Specific
Outcome

Students will be able to:
c. use, independently and consistently,* the following grammatical elements:

demonstrative pronouns ki, aniki, neki, ohi, anihi, nehi to distinguish and refer to
these and those specific animate (NA) and inanimate (NI) nouns

noun possessive form for animate (NA) and inanimate (N1) singular nouns
indicating ours (1P), all of ours (21), yours (2P), theirs (3P): (NA)
nimindsiminan, kimindsiminaw, kiminéisimiwaw, omindsiminiwawa;
nitehtapiwininan, kitehtapiwininaw, kitehtapiwiniwaw, otehtapiwiniwaw

(VAI) declarative statement simple sentences using we (1P), all of us (21), all of
you (2P), they (3P) subject markers and action words nitapinan, kitapinaw,
kitapinawaw, apiwak and progressive action form ehapiyahk, ehapiyahk,
ehapikek, ehapicik/ehapitwaw

commands or requests (Imperatives VTA) using action words between two
people: you—>me (25->1S), all of you->me (2P->1S); nitohtawin, nitohtawik
simple sentence using locative noun suffix acts as a preposition ohk, hk, ihk in
the, on the, to the, at the, from the

nominalizer, changing an action word only (VAI) to an inanimate (NI) noun
adding suffix -win to the verb: micisowin

colour descriptors for plural animate (VAI) wapiskisiwak ewapiskisicik
ewapiskisitwaw minésak and (V1) inanimate nouns wapiskawa ewapiskaki
tehtapiwina

* Independently and Consistently: This term is used to describe learning situations where students use specific
linguistic elements consistently in a variety of contexts with limited or so teacher guidance. Fluency and
confidence characterize student language.

| SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:

e use, independently and consistently,* the [given] grammatical elements?

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to use,
independently and consistently, the given grammatical elements (see sample blackline master in
Appendix E: Anecdotal Notes).
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General Outcome Cluster Heading

Students will be effective, competent and LC-2 interpret and 6
comfortable as Cree speakers. produce oral texts
SIS (Okiskinamawakanak ka nihta nehiya
wewak.)

Language

Strand LC-2.1 listening

Specific | Students will be able to:
Outcome | a. understand a variety of short, simple oral texts in guided and unguided situations

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Working in partners or in small groups, students audio record a conversation between two students,
using basic/simple social conventions; e.g.,

Speaker 1: Tanisi? (Hello, how are you?)
Speaker 2: Namdya nan’taw! Kiya maka? (I am fine! And you?)

Students use the recording as a listening exercise with other groups. They can use the recording to
critique their use of Cree words and how they may add or change their recordings.

e To help students develop their listening skills, have a community member or a respected Kihteyaya
(Elder) audiorecord his or her autobiography. Prepare questions and instruct the students to listen
carefully for key ideas, such as the speaker’s name, where he or she is from and what he or she does.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
e understand a variety of short, simple oral texts in guided and unguided situations?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to understand a variety of short, simple oral texts in guided and
unguided situations (see sample blackline master in Appendix E: Observation Checklist).
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General Outcome Cluster Heading

Students will be effective, competent and LC-2 interpret and 6
comfortable as Cree speakers. produce oral texts
SIS (Okiskinamawakanak ka nihta nehiya
wewak.)

Language

Strand LC-2.2 speaking

Specific | Students will be able to:
Outcome | a. produce a variety of short, simple oral texts in guided situations

SAMPLE TEACHING AND LEARNING ACTIVITIES

e With students, brainstorm weather phrases and vocabulary. Students then prepare short, simple
weather reports for the class. They could include phrases such as:
— Miyokisikdw anohc. (It is a nice day today.)
— Mayikisikdw anohc. (It is a bad day today.)
— Yotin anohc. (It is windy today.)

e Students prepare a gallery walk with portraits of their family members. They also prepare short,
simple descriptions of every family member in Cree. Each student then leads a partner or small group
through the gallery. As they approach a specific picture, the student orally describes that person in
Cree.

Note: Send a note home with students to have parents collect family pictures or have photographs
taken prior to this activity, as some students may have few or no family members.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
e produce a variety of short, simple oral texts in guided situations?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to produce a variety of short, simple oral texts in guided situations
(see sample blackline master in Appendix E: Observation Checklist).
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General Outcome Cluster Heading

Students will be effective, competent and LC-2 interpret and 6
comfortable as Cree speakers. produce oral texts
SIS (Okiskinamawakanak ka nihta nehiya
wewak.)

Language

Strand LC-2.3 interactive fluency

Specific | Students will be able to:
Outcome | a. engage in short, spontaneous exchanges, with pauses to formulate oral text and
self-correct

SAMPLE TEACHING AND LEARNING ACTIVITIES

e After reviewing clothing vocabulary and phrases, students work in pairs and tell their partners, in
Cree, what they are wearing, using the verbs kikiska (wear it—inanimate) and kikiskaw (wear it—
animate). They describe using “I wear” plus the clothing item, then the colour, then the noun in
possessive form; e.g.,

— Nikikisken maskisina. (I am wearing shoes.)

— Ekaskitewéaki/kwaw nimaskisina. (My shoes are black.)
— Nikikiskawaw mitas. (I am wearing pants.)

— Esipihkosit nitas. (My pants are blue.)

e When a guest arrives in the classroom, students should automatically greet the guest and then
introduce themselves. Students should also say thank you at the end of each guest-sharing activity.
— Tan’si? (Hello, how are you?)
- nitisiyihkason. ( is my name.)
— Ay hi. (Thank you. [informal])
— Kinanaskomitin. (I thank you. [formal])

o Repeat classroom expressions daily; e.g.,
— 6ma otinamok (take this)
— ekwa (and)
— kimasinahikaniwawa ohci akihtasok (count from your books).
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Strand LC-2.3 interactive fluency

Specific | Students will be able to:
Outcome | a. engage in short, spontaneous exchanges, with pauses to formulate oral text and

self-correct

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
e engage in short, spontaneous exchanges, with pauses to formulate oral text and self-correct?

Checklist
With students, create a checklist of spontaneous exchanges that students can use, with pauses for

corrections. Observe students when they are engaged in activities to determine their ability to interact with
each other using appropriate language. Provide feedback.

I Can Say
Common Phrases to Know Date Teacher’s Notes
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General Outcome Cluster Heading

Students will be effective, competent and LC-3 interpret and 6
comfortable as Cree speakers. produce written and
SIS (Okiskinamawakanak ka nihta nehiya visual texts
wewak.)

Language

Strand LC-3.1 reading

Specific | Students will be able to:
Outcome | a. understand a variety of short, simple written texts in guided and unguided
situations

SAMPLE TEACHING AND LEARNING ACTIVITIES

e With the students, select three different types of written text that they can copy onto chart paper or
onto the board. Have them guess what each text is about by just looking at the beginning; e.g.,
— A letter would start out with tan’si (hello) and end with ekosi (that’s it) and a signature.
— An acimowin (story) can start with peyakwaw (once upon a time) or some other
beginning.
— An atayohkewin (legend) begins with kitahtawe esa (suddenly), peyakwéaw esa (once upon a time)
or kayas esa (long ago).

e Students write a letter to a classmate in Cree. When completed, they exchange letters and read the
one they received out loud to the class. Students show understanding when the teacher asks:
— Kispin ki nitohtendwaw  + ekwa +  wihtamawik.
(If you understand + then + you [plural] tell me.)

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
e understand a variety of short, simple written texts in guided and unguided situations?

Checklist and Comments

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to understand a variety of short, simple written texts in guided and
unguided situations (see sample blackline master in Appendix E: Checklist and Comments 1 or 2).
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Language comfortable as Cree speakers. produce written and 6
SIS (Okiskinamawakanak ka nihta nehiya visual texts

General Outcome Cluster Heading
Students will be effective, competent and LC-3 interpret and

wewak.)

Strand LC-3.2 writing

Specific | Students will be able to:
Outcome | a. produce a variety of short, simple written texts in guided situations

SAMPLE TEACHING AND LEARNING ACTIVITIES

Students draw a picture and write four sentences on a topic or rewrite a short simple atayohkewin
(legend). The atayohkewin could be about Wesahkecahk.

Create short sentence writing prompts for each student. These prompts are printed on index cards and
based on a theme/atayohkewin (legend); e.g.,

— One index card can read “Write a description of a rabbit.”

— A second card could read “Write a description of a new day.”

— Arthird index card could read “Write a sentence about what Wesahkecahk is doing.”

When all students have written their sentences in Cree, put them on the wall. Read the atayohkewin
together.

Students create cards for different occasions; e.g., birthday, Christmas, thank you, invitation. They
write short, simple messages in Cree. This way, they can keep a personal card box handy rather than
having to buy cards.

Students are divided into groups. Call out or write on the board four to six letters of the Cree
alphabet. Each group creates a sentence using words beginning with the letters. This is done until the
groups have enough sentences to create a story. Each group shares its story orally with the class.
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Strand LC-3.2 writing

Specific | Students will be able to:
Outcome | a. produce a variety of short, simple written texts in guided situations

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
e produce a variety of short, simple written texts in guided situations?

Work Samples
Review written work samples with students and discuss their strengths and areas for improvement.
Students are encouraged to review charts, spelling rules and personal dictionaries for editing purposes.

Rubric

Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the
rubric to evaluate how well students are able to produce a variety of short, simple written texts in guided
situations (see sample blackline master in Appendix E: Rubric or Rubric and Checklist).
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General Outcome Cluster Heading
L Students will be effective, competent and LC-3 interpret and
LEECER comfortable as Cree speakers. produce written and

IR (Okiskinamawakanak ka nihta nehiya visual texts
wewak.)

Strand LC-3.3 viewing

Specific | Students will be able to:
Outcome | a. derive meaning from the visual elements of a variety of media, in guided and

unguided situations

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students watch a video of a dance and learn its significance and meaning; e.g., a jingle dance. They
can discuss what they learned from the video and compare their answers.

e Students derive meaning from Cree artwork, such as that by Jane Poitras, George Littlechild and Dale
Auger. They view a piece of art and write down or discuss its significance with a partner. They can
discuss the texture, colours, symbolism and other elements of the artwork.

e A guest from the students’ own community can be invited to do a demonstration of his or her artwork
or craftwork. Students observe and prepare questions.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
o derive meaning from the visual elements of a variety of media, in guided and unguided situations?

Learning Log
Students reflect on activities in which they discuss their interpretation of artwork and dance. They write a

short learning log entry about their interpretation.

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to derive
meaning from the visual elements of a variety of media, in guided and unguided situations (see sample
blackline master in Appendix E: Anecdotal Notes).
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General Outcome Cluster Heading

Students will be effective, competent and LC-3 interpret and 6
Language comfortable as Cree speakers. produce written and
IR (Okiskinamawakanak ka nihta nehiya visual texts
wewak.)

Strand LC-3.4 representing

Specific | Students will be able to:
Outcome | a. express meaning through the use of visual elements in a variety of media, in
guided and unguided situations

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students express their roots—family cultural background—on an imprint of their hand and use visual
elements, such as colours and symbols, to enhance the imprint.

e Students express and share a representation of the Cree language; e.g., what it means to them and
what animal they see as representing the Cree culture. Allow students to create their own
interpretations. Students use colours and other elements to share their meaning.

e Students can create a chart using a circular, holistic approach to express their connection to the Cree
language and culture; e.g., in written or picture form.

Askiy (Earth)
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Strand LC-3.4 representing

Specific | Students will be able to:
Outcome | a. express meaning through the use of visual elements in a variety of media, in guided

and unguided situations

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:

express meaning through the use of visual elements in a variety of media, in guided and unguided
situations?

Journal
Students fill in a self-reflection about their visual representations in their journals. Sentence starters may

be used for their reflections; e.g.,

— Nimiywehten tan’si ka isi . (I like how | )
— Nimiyomahcihon ohci . (I feel good about )
- nitamahcihon ohci ninekihikwak ekwa nit’sanak. (This made me feel about my
family.)
— Nikamiskotastan/ni ka meskotastan ahpd nawac nikamiyosthtan . (I could have changed
or improved )
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Students will be effective, competent and LC-4 apply
comfortable as Cree speakers. knowledge of the
IR (Okiskinamawakanak ka nihta nehiya sociocultural
wewak.) context

General Outcome Cluster Heading 6

Language

Strand LC-4.1 register

Specific | Students will be able to:
Outcome | a. identify socially appropriate language in specific situations

SAMPLE TEACHING AND LEARNING ACTIVITIES

o Model the greeting Tawaw! (Welcome!) to students, explaining its meaning and that, in some Alberta
regions, this would be used to welcome people into your home. Students explore other types of
greetings used in other regions or territories.

e Students are given role-playing activities where their role is specific to either appropriate or
inappropriate behaviour when interacting with others. Students act out their roles and receive
feedback on whether the behaviour is appropriate or inappropriate; e.g.:

— Astudent hollers Ceskwa! (Wait!), Nikan’taw’naten. (I will go fetch it.) Explain that this is
taking place in a gathering. Someone asks this young person to go and get something and the
student hollers.

— Astudent says Tan’si. (Hello.) and shakes another student’s hand in appreciation for helping to
clean up an accidental spill of water.

— A student says Tanihki niya? (Why me?). Explain that this is taking place in a gathering.
Someone asks this young person to go and get something and the young person replies in an upset
tone.

— A student says ehé (yes) politely and with warmth in a gathering when asked to do something.

— A student says namdya (no) in a mean tone in a gathering when asked to do something.

— A student comes into a gathering, smiles and introduces himself or herself before taking a seat.

— A student walks into or out of a room and slams the door.
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Strand LC-4.1 register

Specific | Students will be able to:
Outcome | a. identify socially appropriate language in specific situations

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
o identify socially appropriate language in specific situations?

Observation Checklist
Create an outcome-based checklist and share it with the students before they begin the activity. Use the

checklist to assess if students are able to identify socially appropriate language in specific situations (see
sample blackline master in Appendix E: Observation Checklist).
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Students will be effective, competent and LC-4 apply
comfortable as Cree speakers. knowledge of the
IR (Okiskinamawakanak ka nihta nehiya sociocultural
wewak.) context

General Outcome Cluster Heading 6

Language

Strand LC—4.2 expressions

Specific | Students will be able to:
Outcome | a. use learned idiomatic expressions correctly

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students create role-plays by making use of a variety of Cree expressions and using charts or personal
dictionaries for reference.

e Students create a collage of Cree expressions used by themselves or their family members.

o A Kihteyaya (Elder) or a guest speaker gives a talk. Students listen for unfamiliar or new expressions.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— use learned idiomatic expressions correctly?

Checklists
Create a checklist of learned idiomatic expressions. Observe and record the use of these expressions in
new situations.

Journals

At the end of the day, students line up at the door and are required to say a specific expression before they
are allowed to leave the classroom. Target 5-10 students a day. Record the expressions students use and
offer feedback. Students record these expressions in their journals and reflect on how these expressions
can be used in other situations.

Cree Language and Culture 12-Y Guide to Implementation (4-6) Grade 6 / 267
©Alberta Education, Alberta, Canada 2009



General Outcome Cluster Heading
Students will be effective, competent and LC-4 apply
comfortable as Cree speakers. knowledge of the
IR (Okiskinamawakanak ka nihta nehiya sociocultural
wewak.) context

Language

Strand LC-4.3 variations in language

Specific | Students will be able to:
Outcome  a. recognize some common regional variations in language

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students brainstorm a class list of regional variations in language as they listen to native speakers,
radio programs and television stations, and view videos and documentaries. For example, common
ways of speaking in the region are

e Students investigate the sound variations and noun and verb expressions used by Sakawiyiniwak (the
Woodland Cree) and Paskwawiyiniwak (the Plains Cree). They identify similarities and differences
and may use a Venn diagram to record their findings.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— recognize some common regional variations in language?

Conferences

Discuss with students their experiences when listening to regional variations in language. Ask students
what was challenging and what was interesting. In the future, what might they do to help them better
understand speakers from different regions?

Learning Log

The students reflect on their experience of listening to Cree videos, television and radio, in particular the
regional variations that exist in the language. They make entries in their learning logs on what they have
learned.
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Students will be effective, competent and LC-4 apply
comfortable as Cree speakers. knowledge of the
IR (Okiskinamawakanak ka nihta nehiya sociocultural
wewak.) context

General Outcome Cluster Heading 6

Language

Strand LC-4.4 social conventions

Specific | Students will be able to:
Outcome  a. recognize important social conventions in everyday interactions; e.g., shaking
hands

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students write a list of do’s and don’ts for behaviour in a variety of contexts to accompany a list of
situations provided. For example, students examine ways to greet their mosémiwawa/ohkomiwawa
(grandfathers/grandmothers).

e In groups, students prepare for an upcoming field trip by drafting a list of rules that are acceptable;
e.g.,
— koskwawatapi (sit still)
— papeyatik (be quiet)
— kayapapikiskwe (do not talk)
— nitohta (listen).

Students make a poster of the rules.

¢ Insmall groups, students role-play scenarios such as greeting or saying farewell to people, in a variety
of situations; e.g.,
— Tan’si? (Hello, how are you?)
— Tawaw. (Welcome.)
— Ekosi pita. (Goodbye for now.)
— Kihtwam kawapamitin. (1I’ll see you next time.)
— Kihtwam mina kapikiskwatitin. (I’ll talk to you again.)
— Ekosi maka. (Goodbye then.)
— Kihtwam wapahtoyéahki. (Until we see each other again.)
—  Kihtwam pikiskwatitoyahki. (Until we talk to each other again.)

o Introduce the proper way of speaking hypothetically, predicting, explaining and discussing long-range
planning.

e Students review the concept that there are different etiquettes for different situations; e.g., during a
powwow, one does not walk in front of a drum. Students are then asked to research different Cree
etiquettes of the past and find out whether or not they are still followed today. The class works
together to create a display of Cree rules of etiquette.
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Strand LC-4.4 social conventions

Specific | Students will be able to:
Outcome | a. recognize important social conventions in everyday interactions; e.g., shaking hands

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— recognize important social conventions in everyday interactions?

Checklist and Comments

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to recognize important social conventions in everyday interactions
(see sample blackline master in Appendix E: Checklist and Comments 1 or 2).

Learning Log

Observe students as they prepare and participate in role-play situations. Use the following criteria to
assess the role-play:

— language is understandable

— interaction is sustained

— pronunciation is accurate

— grammar is correct

— message is comprehensible

— language is appropriate to the context.
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Students will be effective, competent and LC-4 apply
comfortable as Cree speakers. knowledge of the
IR (Okiskinamawakanak ka nihta nehiya sociocultural
wewak.) context

General Outcome Cluster Heading 6

Language

Strand LC-4.5 nonverbal communication

Specific | Students will be able to:
Outcome | a. use appropriate nonverbal behaviours in a variety of familiar contexts

SAMPLE TEACHING AND LEARNING ACTIVITIES

e  After learning how young girls should sit appropriately at gatherings, either from a female Elder or a
culturally knowledgeable teacher, students are asked to sit in a circle. If any iskwesis (girl) is not
sitting appropriately, look at her, shake your head, then use arm and hand movements to correct her.
The boys will remove their hats.

e After learning vocabulary for up the hill, around the corner and straight down, demonstrate hand
movements and ask students to interpret what was said.

e Model hand motions for come, go, be still, listen and other nonverbal directions. You may also refer
to a relevant Web site.

Caution: Students should be monitored when they use the Internet.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— use appropriate nonverbal behaviours in a variety of familiar contexts?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checkilist to assess if students are able to use appropriate nonverbal behaviours in a variety of familiar
contexts (see sample blackline master in Appendix E: Observation Checklist).

Cree Language and Culture 12-Y Guide to Implementation (4-6) Grade 6 /271
©Alberta Education, Alberta, Canada 2009



Language

Competence

General Outcome

Students will be effective, competent and
comfortable as Cree speakers.
(Okiskinamawakanak ka nihta nehiya
wewak.)

Cluster Heading
LC-5 apply

knowledge of how

the language is

organized, structured
and sequenced

Strand LC-5.1 cohesion/coherence

Specific | Students will be able to:

Outcome | a. organize texts, using common patterns
b. interpret simple references within texts

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Discuss common patterns in organizing texts, then allow students to skim over a short story to find
and select common patterns that they are familiar with. Read the story aloud. Next, students create
their own story using the same model and changing the action words or time. For example:

— Nikinestosin tipiskohk ekwa nikin’taw’pimisinin. (I was tired last night and | went to lay down.)

— Wahwa! (Good golly!)

— SoOskwac ekinohtekwasiyan nan’taw etokwe kekamitataht tipahikan. (I was so sleepy by about
9:00 o’clock.)

— Nikawisimon. (I went to bed.)

¢ Provide students with short sentences. They then use simple sentence connectors, such as eyoko ohci
(because) and ekwa (and), to string the sentences together in a logical sequence to explain something.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— organize texts, using common patterns?
— interpret simple references within texts?

Self-assessment Rating Scale
Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to organize texts, using common
patterns, and interpret simple references within texts (see sample blackline master in Appendix E:
Self-assessment Rating Scale).
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General Outcome Cluster Heading
Students will be effective, competent and LC-5 apply
Language comfortable as Cree speakers. knowledge of how 6
IR (Okiskinamawakanak ka nihta nehiya the language is
wewak.) organized, structured
and sequenced

Strand LC-5.2 text forms

Specific | Students will be able to:
Outcome | a. recognize a variety of text forms delivered through a variety of media

SAMPLE TEACHING AND LEARNING ACTIVITIES I

e Students watch a community member make bannock or view a video of bannock-making with
instructions in Cree. Then use the overhead or a digital slide show to explain the process of
bannock-making. The students may also check for bannock-making instructions on a Web site. Ask
students:

— which method made more sense to them?
— which text helped them to understand what was going on?
Students record their ideas on a chart:

Overhead
Demonstration Video transparency/Digital Web site
slide show

Caution: Students should be monitored when they use the Internet.

e After viewing the process of bannock-making, students are asked to work in groups to present the
ideas in different text forms; e.g., the instructions can be written or presented orally. Students present
the instructions for making bannock as a poem, news report, song, rhyme, drawing or role-play.

e Students review a variety of oral texts, such as legends, creation myths and stories, and the various
features of different texts (structural, thematic). They identify the different features of various texts
that they listen to in class. As an extension, students could create their own legend or story, using
other examples as models.

o Students fill out graphic organizers based on stories presented in class; e.g.,

Description of Action

Beginning

Middle

End

Characters
Message or Moral
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Strand LC-5.2 text forms

Specific | Students will be able to:

Outcome | a. recognize a variety of text forms delivered through a variety of media

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:

— recognize a variety of text forms delivered through a variety of media?

Learning Log

Students reflect in their learning logs on their use of text forms.

Nitapacihtan isi masinahikewin ta ekwa niteyihten
(I used text form to and | think )

(I like how I )

(1 could have improved )

(I learned )

Portfolios

Collect samples of students’ work to put in their portfolios. Assess the work and focus instruction on areas
where students need more information or review.

274 [ Grade 6
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General Outcome Cluster Heading
Students will be effective, competent and LC-5 apply
Language comfortable as Cree speakers. knowledge of how 6
IR (Okiskinamawakanak ka nihta nehiya the language is
wewak.) organized, structured
and sequenced

Strand LC-5.3 patterns of social interaction

Specific | Students will be able to:
Outcome | a. initiate interactions, and respond using a variety of social interaction patterns

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students are always encouraged to use the following questions:

— Kinohtewitatoskeminan ci?
(Do you want to work with us?)—when working in groups

—  Kikway ewihitdtamahk?
(What are we doing?)

— Tan’si ewihitétamahk?
(And how are we doing it?)—to initiate acceptance and conversation.

Students may tally the number of times they used these questions while participating in various
activities.

e Students participate in an inside—outside circle activity to share books they have read or activities they
enjoyed. They carry on the conversation in Cree.

o Different community members can be invited weekly to the classroom so that students can be exposed
to different social interactions; e.g., chief, another teacher, principal, Kihteyaya (Elder), parents,
plumber, carpenter, nurse, doctor, younger children, baby. After each visit, students discuss the
differences and similarities in social interactions with various people.
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Strand LC-5.3 patterns of social interaction

Specific | Students will be able to:
Outcome | a. initiate interactions, and respond using a variety of social interaction patterns

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— initiate interactions, and respond using a variety of social interaction patterns?

Learning Log
After doing an inside—outside circle activity, students reflect on what they heard or have learned in their

learning logs. The logs can be used during student-teacher conferences. Look for evidence of students’
ability to use Cree.

Anecdotal Notes
Observe students as they participate in the activity. Note and record how well they are able to initiate
interactions, and respond using a variety of social interaction patterns (see sample blackline master in

Appendix E: Anecdotal Notes).
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Community Membership

General Outcome Cluster Heading
. Students will live wawetinahk (peacefully) CM-1 Mother
Commun't_y with Mother Earth,* others and themselves, Earth*
VENISETENTTSN guided by Mamawi Ohtawimaw (the

Creator™).

Strand CM-1.1 relationships

Specific | Students will be able to:
Outcome | a. demonstrate leadership in caring for and respecting Mother Earth*

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students participate in a brainstorming activity to generate ways to care for Mother Earth.* They
create posters that reflect aspects of energy conservation and caring for Mother Earth.*

e Students learn that recycling is a way of showing respect for Mother Earth.* In groups, they organize
a school-wide recycling program. They prepare posters and make presentations to the school
community. Throughout the year, students maintain recycling and composting stations.

e Students can begin their own recycling activities at home and initiate or participate in a community
recycling program.

e Students can do bottle drives for a class project to help fund their year-end celebration or to contribute
funds toward a need in the community. Students can brainstorm for a worthwhile cause to contribute
to.

* discretionary (see further details on p. 221)
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Strand CM-1.1 relationships
Specific | Students will be able to:
Outcome | a. demonstrate leadership in caring for and respecting Mother Earth*

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— demonstrate leadership in caring for and respecting Mother Earth?*

Checklists
Students, with teacher guidance, create checklists about ways to conserve energy and protect Mother
Earth.* Checklists are taken home and reviewed and checked periodically.

A home checklist might include:

— turning off the lights

— recycling organic and inorganic garbage wherever possible
— conserving hot water.

A community checklist might include:
— leaving a campsite clean
— always putting garbage into the appropriate receptacles.

Rubric

Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the
rubric to evaluate how well students are able to demonstrate leadership in caring for and respecting Mother
Earth* (see sample blackline master in Appendix E: Rubric or Rubric and Checklist).

* discretionary (see further details on p. 221)
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General Outcome Cluster Heading
. Students will live wawetinahk (peacefully) CM-1 Mother
Commun't_y with Mother Earth,* others and themselves, Earth*
VENISETENTTSN guided by Mamawi Ohtawimaw (the

Creator™).

Strand CM-1.2 knowledge of past and present

Specific | Students will be able to:
Outcome  a. identify and describe basic, key facts about some Cree geographical regions or
communities

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students, working in groups, prepare questions and research a Cree historical figure and/or event;
e.g., treaty areas, Louis Riel, fur trade. They gather information from interviews with grandparents
and Kihteyayak (Elders), research on the Internet and in books. Each group shares its findings and
together they create a class time line of events that reflect the history of Alberta’s Cree people.

Caution: Students should be monitored when they use the Internet.

e Students prepare questions to interview grandparents or Kihteyayak (Elders) about land use in the past
that reflected living peacefully with Mother Earth.* Using a T-chart, they compare the past with how
land is used today; e.qg., clear cutting.

Land Use Practices
Kayas (Past) | Anohc (Present)

o Insmall groups, students create short presentations on the lifestyle of the Cree people. Each group
identifies and researches five Cree dialects in Canada and where they are spoken, and presents the
findings to the class.

e Students can study wahkdhtowin (family systems) within their community or a nearby community.
This allows students to study their own history.

e Students create questions to find information about the history of their community; e.g.,
— What did the community look like in the past?
— How did people live in the past?
—  Where did people live in the past?

Then students interview Kihteyayak (Elders) and collect their responses. Ensure that students show
respect in their words and actions. Students create a class booklet entitled “Looking at the Past,” in
which they write the information they collected and draw pictures.

* discretionary (see further details on p. 221)
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Strand CM-1.2 knowledge of past and present

Specific | Students will be able to:
Outcome | a. identify and describe basic, key facts about some Cree geographical regions or
communities

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— identify and describe basic, key facts about some Cree geographical regions or communities?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to identify and describe basic, key facts about some Cree
geographical regions or communities (see sample blackline master in Appendix E: Observation
Checklist).

Self-assessment Checklist

Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to identify and describe basic, key facts
about some Cree geographical regions or communities (see sample blackline master in Appendix E:
Self-assessment Checklist).
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General Outcome Cluster Heading
. Students will live wawetinahk (peacefully) CM-1 Mother
Commun't_y with Mother Earth,* others and themselves, Earth*
VENISETENTTSN guided by Mamawi Ohtawimaw (the

Creator™).

Strand CM-1.3 practices and products

Specific | Students will be able to:
Outcome | a. identify and describe basic, key practices and products related to Mother Earth*

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Lead students in a discussion about the term Nehiyaw/Cree person/four bodied person and the
Nehiyaw connection or relationship to Mother Earth.* Share the four aspects—Spiritual, Emotional,
Physical and Mental (SEPM)—and the connection to directions, colours, seasons, stages of life,
animal spirits, elements.

As a follow-up activity, students can create a poster or model, illustrating the various components
involved with each aspect of SEPM.

e Students learn about the significance of the 15 poles used in a tipi. Involve students/parents in finding
and preparing the poles as part of the construction of an actual tipi.

¢ Invite Kihteyayak (Elders) into the classroom to teach students about cultural practices related to
Mother Earth;* e.g., four directions, medicine wheel. Students reflect on the visit and discuss how
these practices apply to their own lives.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— identify and describe basic, key practices and products related to Mother Earth?*

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to identify and describe basic, key
practices and products related to Mother Earth™ (see sample blackline master in Appendix E:
Self-assessment Rating Scale).

* discretionary (see further details on p. 221)
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General Outcome Cluster Heading
. Students will live wawetinahk (peacefully) CM-1 Mother
Commun't_y with Mother Earth,* others and themselves, Earth*
VENISETENTTSN guided by Mamawi Ohtawimaw (the

Creator™).

Strand CM-1.4 past and present perspectives

Specific | Students will be able to:
Outcome | a. identify and examine traditional Cree perspectives and values related to Mother
Earth*

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Using magazine clippings, drawings or pictures, students create a collage of how they view Mother
Earth.*

e Students choose a topic of interest with respect to traditional Cree values and practices related to
Mother Earth;* e.g., hunting practices, timber-cutting practices, berry picking, food preparation,
preparing for winter. Students interview family members and members of the community to find out
how these practices were once carried out. Using a Venn diagram, students compare past and present
practices.

e Through a Kihteyaya (Elder), students listen to information on global and environmental changes.
They discuss some possible causes.

e Through a Kihteyaya (Elder), students listen to stories about changes in animal behaviours.

* discretionary (see further details on p. 221)
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Strand CM-1.4 past and present perspectives

Specific | Students will be able to:
Outcome | a. identify and examine traditional Cree perspectives and values related to Mother
Earth*

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— identify and examine traditional Cree perspectives and values related to Mother Earth?*

Checklist and Comments

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checklist to assess if students are able to identify and examine traditional Cree perspectives and values
related to Mother Earth* (see sample blackline master in Appendix E: Checklist and Comments 1 or 2).

Self-assessment Rating Scale

Create an outcome-based self-assessment rating scale and share it with the students before they begin the
activity. Students use the rating scale to assess how well they are able to identify and examine traditional
Cree perspectives and values related to Mother Earth™ (see sample blackline master in Appendix E:
Self-assessment Rating Scale).

* discretionary (see further details on p. 221)
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General Outcome Cluster Heading
. Students will live wawetinahk (peacefully) CM-1 Mother
Commun't_y with Mother Earth,* others and themselves, Earth*
VENISETENTTSN guided by Mamawi Ohtawimaw (the

Creator™).

Strand CM-1.5 diversity

Specific | Students will be able to:
Outcome | a. identify and examine diverse Cree perspectives and values related to Mother
Earth*

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students are made aware of regional differences for dancing, drumming, singing, food types, drying
techniques, clothing and beading among various Cree groups, First Nations and Métis.

e The class works together to prepare a survey about a current issue of interest involving Mother Earth™
and the environment; e.g., construction of an oil or gas pipeline. Using the survey, students interview
peers, parents, grandparents, teachers, Kihteyayak (Elders) and people in their communities. The
results of the survey are shared in class.

e Students identify and examine differences; e.g., traditional way of life and education compared with
modern city life and education. They may develop a T-chart or Venn diagram to show the
differences.

e Students explore responsibilities toward Mother Earth™ within their families and communities.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— identify and examine diverse Cree perspectives and values related to Mother Earth?*

Journals

Students write a double entry in their journals, using two columns. They write quotes from a person they
interviewed in one column and their personal response or reaction to the quotes in the other column.
Evaluate these entries to determine if students demonstrate understanding of diverse Cree perspectives and
values related to Mother Earth.*

* discretionary (see further details on p. 221)
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General Outcome Cluster Heading
Students will live wawetinahk (peacefully) CM-2 others

288 ith Mother Earth,* others and themselves,

VENISETENTTSN guided by Mamawi Ohtawimaw (the

Creator™).

Community

Strand CM-2.1 relationships

Specific | Students will be able to:
Outcome  a. form meaningful/special relationships with others; e.g., girl-aunt relationships,
joking relationships, same name

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Ask students to search for people in the community who have the same name relationship, then make
a booklet called Nikwemis/Nikwemiy (Someone with Same Name as You).

e Students research and prepare a biography of a cousin or relative of their choice and present it to the
class. Afterward, they can acknowledge that person with a presentation at a school or community
event.

e Students in Grade 6 buddy up with students in a younger grade. The Grade 6 buddies read stories to
and assist their younger buddies in projects related to their study of Cree language and culture.

e Students create and present speeches in which they thank their families for their help and support.

* discretionary (see further details on p. 221)
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Strand CM-2.1 relationships

Specific | Students will be able to:
Outcome | a. form meaningful/special relationships with others; e.g., girl-aunt relationships, joking
relationships, same name

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— form meaningful/special relationships with others?

Conferences
Discuss with students the biographies of their relatives. Look for evidence that students understand the
meaningful and special relationships that they are developing.

Journals

Students reflect on their experiences interviewing a family member or working with a younger student and

complete an entry in their learning logs or journals. Provide the following prompts:

— Anohc niwicihiwan ka ... (Today, | participated in ...)

— Nikakwe ... (I tried to ...)

— Nimisken ... (I found out ...)

— Kispin esa ta ayayan ... (I wish | had ...)

— Nikikakwecihkemon ... (I asked ...)

—  Peyak kakwecihkemowin ayiwak enohte kiskeyihtaman ... (One question | would like to think more
aboutis ...)

— Peyak nitdyamihikon ... (One problem I encountered ... )

— Peyak kihcihtakwak ... (One highlight ...)
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General Outcome Cluster Heading
. Students will live wawetinahk (peacefully) CM-2 others
Commun't_y with Mother Earth,* others and themselves,

VENISETENTTSN guided by Mamawi Ohtawimaw (the

Creator™).

Strand CM-2.2 knowledge of past and present

Specific | Students will be able to:
Outcome  a. explore key Cree historical and contemporary events, figures and developments;
e.g., treaties, Big Bear

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students research a chief (past or present) from their community and, using a poster, highlight his or
her personal contributions to the community. They present the poster to the class orally.

e Invite students to research community events and celebrations and create a class calendar. Students
mark these events on the calendar; e.g., Aboriginal Awareness Day, June 21, Treaty Day, memorial
feasts, powwows. Using the class calendar as a guide, students plan and organize a field trip to one of
these events.

e Students can do research on any prominent past leader, councilor or administrative personnel of any
organization or department and then make a class presentation. Through this activity, students can
begin to explore, discover, learn, understand and know their own community.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— explore key Cree historical and contemporary events, figures and developments?

Self-assessment Checklist

Create an outcome-based self-assessment checklist and share it with the students before they begin the
activity. Students use the checklist to determine if they are able to explore key Cree historical and
contemporary events, figures and developments (see sample blackline master in Appendix E:
Self-assessment Checklist).

* discretionary (see further details on p. 221)
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General Outcome Cluster Heading
Students will live wawetinahk (peacefully) CM-2 others

288 ith Mother Earth,* others and themselves,

VENISETENTTSN guided by Mamawi Ohtawimaw (the

Creator™).

Community

Strand CM-2.3 practices and products

Specific | Students will be able to:
Outcome | a. identify and describe key Cree cultural practices and products

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students complete a poster describing a cultural practice; e.g., drumming. The poster can be used to
recruit students to join the drum group.

e Students participate in making a basket or a dream catcher.

e Students choose from a list of activities to create their own traditional crafts, games, toys, dance
clothing or necklaces. They discuss and exchange vocabulary, obtain natural materials, and show
respect and appreciation of their own creativity.

e Students research what responsibilities they have now compared with the responsibilities they would
have had at their age in the past.

e Students make arrangements with teacher and community assistance to attend a cultural camp. This
would be a camp where Cree is spoken and traditional practices are encouraged. These cultural
camps can be very simple, such as a canoe trip, berry picking, survival skills, tracking and
orienteering, a pipe ceremony or traditional dancing.

* discretionary (see further details on p. 221)
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Strand CM-2.3 practices and products

Specific | Students will be able to:
Outcome | a. identify and describe key Cree cultural practices and products

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— identify and describe key Cree cultural practices and products?

Journals

Students reflect in their journals about cultural practices or products they were involved in or experienced.
Provide prompts for students, such as:

— miyahkasikewin (smudging)

— Kikway nawac ekihcihtakwak ... (The thing | found most meaningful was ...)

— Ayiwak kikway enohte kiskeyihtaman ... (I would like to find out more about ...)

— Kikway mamawaci emiywehtaman otdcikewin ... (What | enjoyed the most about this activity was ...)

Rubric

Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the
rubric to evaluate how well students are able to identify and describe key Cree cultural practices and
products (see sample blackline master in Appendix E: Rubric or Rubric and Checklist).
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General Outcome Cluster Heading
Students will live wawetinahk (peacefully) CM-2 others

288 ith Mother Earth,* others and themselves,

VENISETENTTSN guided by Mamawi Ohtawimaw (the

Creator™).

Community

Strand CM-2.4 past and present perspectives

Specific | Students will be able to:
Outcome | a. identify and explore past and present perspectives and values, and celebrate
change

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students use Venn diagrams and T-charts to identify and explore past and present perspectives and
values.

e Students plan a celebration for National Aboriginal Day or create a representation for that day; e.g.,
displays, posters, performances.

e Students plan to display creations from previous activities at a Cree fair day. Each display should
include the following information:
Name of game/craft/ /
Purpose
How materials are obtained
Steps/process in making it
Respect in obtaining materials and knowledge
Sources of information.

SAMPLE ASSESSMENT STRATEGIES

Focus for Assessment

Do the students:
— identify and explore past and present perspectives and values, and celebrate change?

Work Samples
Collect samples of student work, such as T-charts and Venn diagrams. Note evidence of students’ abilities
to use a variety of methods for organizing information.

Anecdotal Notes

Observe students as they participate in the activity. Note and record how well they are able to identify and
explore past and present perspectives and values, and celebrate change (see sample blackline master in
Appendix E: Anecdotal Notes).

* discretionary (see further details on p. 221)
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General Outcome Cluster Heading
. Students will live wawetinahk (peacefully) CM-2 others
Communlt_y with Mother Earth,* others and themselves,

VENLETSIIN guided by Mamawi Ohtawimaw (the

Creator™).

Strand CM-2.5 diversity

Specific | Students will be able to:
Outcome | a. explore Cree-speaking cultural groups as part of larger Aboriginal communities

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Using a map of Canada, introduce students to where the largest Aboriginal communities are located,
including Cree communities. Students graph the population of each surrounding community.

e Lead a discussion about some of the common core values held by many Aboriginal communities.
Using this information, students, working in pairs, compare similarities and differences among
Aboriginal communities using a Venn diagram.

e Students learn about Cree people living in urban and rural areas and the differences and changes that
take place. They make a list of activities in urban and rural locales; e.g.,

Otenahk (urban—city) Nohcimihk (rural)
nanatohk isthcikewina pahkwesimdwina (sundances)
(various organizations) isihtawin kapesowina (cultural camps)
SAMPLE ASSESSMENT STRATEGIES [
Focus for Assessment
Do the students:

— explore Cree-speaking cultural groups as part of larger Aboriginal communities?

Work Samples
Collect work samples, such as Venn diagrams, to find evidence that students are able to distinguish

similarities and differences among Aboriginal communities with respect to cultural practices and values.

* discretionary (see further details on p. 221)
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General Outcome Cluster Heading
Students will live wawetinahk (peacefully) CM-3 themselves
28 ith Mother Earth,* others and themselves,

VEIIETEITTSN guided by Mamawi Ohtawimaw (the

Creator™).

Community

Strand CM-3.1 relationships

Specific | Students will be able to:
Outcome | a. reflect on various facets of self-identity

SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students create a bulletin board display entitled “Their World in Their Hands.” They trace their own
hands, then draw pictures and write words of things that are important to them or matters they have
control over, such as their culture, family and animals.

e Students draw their own hands and the globe around their hands. They write words or draw pictures
of what they do not have control over. Students look to see what connections or relationships exist
between their hands and the globe and what they might contribute to either as individuals or as a
family.

e Students complete a Venn diagram showing areas where they have control, where they do not and
where responsibilities are shared.

e Students can make a mural of the pictures from the first two bullet points.

e Ask students to think about the following question: How would a toxic waste spill in a nearby lake or
river affect their community and what should they (students and the community) do about it?
Students discuss the issue in groups and then present their findings to the class. Write the major
findings on a wall chart.

e Students trace their own bodies or create miniatures of their bodies. Then they write key words that
represent areas of their identity on the parts of the body to which they are related; e.g., heart—family.

e Each student chooses an animal that best represents his or her personal characteristics. He or she then
cuts out a poster in the shape of that animal and glues pictures from magazines or cards to create a
collage representing his or her interests.

e Students create their own small tipis and decorate them with words and symbols that represent their
individual identities.

e Students draw pictures or make dioramas of what they would like to be when they grow up. As a
follow-up activity, students find Cree role models in magazines, newspapers or on the Internet and
make posters using the terms:

— okiméhkan (boss, chief) — simékanis (police)
— okiskinohaméakew (teacher) — oyasowewiyiniw /owiyasowew (lawyer).

Caution: Students should be monitored when they use the Internet.

* discretionary (see further details on p. 221)
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Strand

CM-3.1 relationships

Specific
Outcome

Students will be able to:

a.

reflect on various facets of self-identity

SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— reflect on various facets of self-identity?

Observation Checklist
Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checkilist to assess if students are able to reflect on various facets of self-identity (see sample blackline

master in Appendix E: Observation Checklist).

Rubric

Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the
rubric to evaluate how well students are able to reflect on various facets of self-identity (see sample

blackline master in Appendix E: Rubric or Rubric and Checklist).
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General Outcome Cluster Heading
. Students will live wawetinahk (peacefully) CM-3 themselves
Commumt_y with Mother Earth,* others and themselves,

VEIIETEITTSN guided by Mamawi Ohtawimaw (the

Creator™).

Strand CM-3.2 knowledge of past and present

Specific | Students will be able to:
Outcome | a. explore Cree peoples in Canada

I SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students gather information about their cultural heritage by asking their own family members,
caregivers and community members for information.

e Students create family trees using kinship terms learned in class and by asking parents or
grandparents. They share their family trees with classmates.

Note: This is a sensitive issue as some students may not have or be able to access this kind of
information.

e Students, with teacher assistance, develop a Web site, in Cree, about Cree peoples in Canada.

e Students contact students in another Cree community by e-mail.

SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— explore Cree peoples in Canada?

Observation Checklist

Create an outcome-based checklist and share it with the students before they begin the activity. Use the
checkilist to assess if students are able to explore Cree peoples in Canada (see sample blackline master in
Appendix E: Observation Checklist).

* discretionary (see further details on p. 221)
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General Outcome Cluster Heading
. Students will live wawetinahk (peacefully) CM-3 themselves
Commumt_y with Mother Earth,* others and themselves,

VEIIETEITTSN guided by Mamawi Ohtawimaw (the

Creator™).

Strand CM-3.3 practices and products

Specific | Students will be able to:
Outcome | a. explore and identify Cree cultural experiences, practices and products

I SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students collect, label and display a variety of Cree items for a school multicultural celebration.

e Lead students in a discussion about reciprocity:
— miskwac miyotdtakewin (reciprocity)
— miyohtwawin (kindness)
—  kisiwétisiwin (compassion)
— peyahtikweyimowin (peacefulness).

Ask students how they demonstrate these in their daily lives. Students create a poster on one of the Cree
words, depicting its meaning. Then invite a Kihteyaya (Elder) or a respected community member to the
class to model how students should approach Kihteyayak (Elders) or respected community members when
asking for guidance or help. Students practise nanahitamowin (obedience) when being helped by

Kihteyayak.
e Students create dioramas, labelling traditional Cree items that they have at home or in their
community.
SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— explore and identify Cree cultural experiences, practices and products?

Rubric
Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the

rubric to evaluate how well students are able to explore and identify Cree cultural experiences, practices
and products (see sample blackline master in Appendix E: Rubric or Rubric and Checklist).

* discretionary (see further details on p. 221)
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General Outcome Cluster Heading
. Students will live wawetinahk (peacefully) CM-3 themselves
Commumt_y with Mother Earth,* others and

VEIISEIENITSN themselves, guided by Mamawi Ohtawimaw

(the Creator™).

Strand CM-3.4 past and present perspectives

Specific | Students will be able to:
Outcome | a. recognize the effects of positive and negative treatment on themselves; i.e.,
stereotyping

I SAMPLE TEACHING AND LEARNING ACTIVITIES

o Students keep track of the food they eat, activities they do and interactions with others. They reflect
on the positive and negative effects of these on themselves, then complete a T-chart; e.g.,

Positive | Negative

Students discuss and understand that some effects they identified as being negative are not necessarily
negative. They look for ways to shift the negative to positive.

¢ Students examine stereotypes and how they originated; e.g., Indian, good hunters, environmentalists.
They reflect on how certain stereotypes may affect them.

e With teacher guidance, students discuss how education can be used to address stereotyping and
discrimination.

* discretionary (see further details on p. 221)
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Strand CM-3.4 past and present perspectives

Specific | Students will be able to:
Outcome | a. recognize the effects of positive and negative treatment on themselves; i.e.,

stereotyping

SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— recognize the effects of positive and negative treatment on themselves?

Rubric
Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the

rubric to evaluate how well students are able to recognize the effects of positive and negative treatment on
themselves (see sample blackline master in Appendix E: Rubric or Rubric and Checklist).

Journals
Students write or e-mail their buddies about the positive and negative effects of how one is treated. One

student writes his or her own thoughts. The other student writes back. This writing back and forth can go
on for awhile.
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General Outcome Cluster Heading
. Students will live wawetinahk (peacefully) CM-3 themselves
Commumt_y with Mother Earth,* others and

VEIIEIRNIN themselves, guided by Mamawi Ohtawimaw

(the Creator™).

Strand CM-3.5 diversity

Specific | Students will be able to:
Outcome | a. explore and celebrate their own unique cultural heritage

I SAMPLE TEACHING AND LEARNING ACTIVITIES

¢ Have students make a web or mind map about their own unique heritage. Provide guides and models
of vocabulary.

Pahkwenamatowin

Kihceyihtowin

(sharing) (respect)
Kihceyihtamowin
Kisiwatisiwin Nehiyaw pimatisiwin (for each other)

(Cree lifestyle)

(compassion/love)

\ Miyohtwawin

Tapowakeyihtamowin
(kindness)

(belief in each other)

e Students design a poster for Aboriginal Awareness Day, highlighting contributions made by
Aboriginal peoples. They celebrate their success.

e The teacher or an invited Kihteyaya (Elder) discusses with students traditional, formal ceremonies
and family practices of the Cree people; e.g.,
— rites of passage
— for young girls (iskwesis), the ceremony guided by nohtikwew (older lady)
— apowin (vision quest by young men)
— hunting practices.

* discretionary (see further details on p. 221)

298 / Grade 6 Cree Language and Culture 12-Y Guide to Implementation (4-6)
2009 ©Alberta Education, Alberta, Canada



Strand CM-3.5 diversity

Specific | Students will be able to:
Outcome | a. explore and celebrate their own unique cultural heritage

SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— explore and celebrate their own unique cultural heritage?

Work Samples
Use work samples, such as student posters and webs, to look for evidence that students understand the

uniqueness of their cultural heritage.

Rating Scale
Create an outcome-based rating scale and share it with the students before they begin the activity. Use the

rating scale to assess how well students are able to explore and celebrate their own unique cultural heritage
(see sample blackline master in Appendix E: Rating Scale 1, 2 or 3).
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Strategies

General Outcome Cluster Heading

Students will know and use various strategies = S-1 language

Strategies to maxirr_lize_the effectiveness of learning and ' learning
communication.

Strand S-1.1 language learning

Specific | Students will be able to:
Outcome | a. identify and use a variety of strategies to enhance language learning

I SAMPLE TEACHING AND LEARNING ACTIVITIES

¢ When studying animate and inanimate nouns in Cree, students look for patterns to help them
understand and generate rules for use.

e Students identify patterns for action words and descriptive words. They use these words when
interacting with others. After providing the base forms of words such as nipa (sleep) and miciso
(eat), ask students how to say, “I sleep.” Students reply by using the pattern for action words ni-nipa-
n. Then say, “I sleep,” and students reply e-nipa-yan (I am sleeping). Say, “My shoes are black.”
Students use possessive nouns and descriptor to reply ni-maskisin-a e-kaskitewéaki/kwaw. Students
record the information in a learning log.

e Students look for key endings on nouns when changing them into a smaller size form.

o Students look for key endings on nouns when adding a locative suffix.

e Students sit on the floor, back to back. Each student has four identical blocks. One student makes a
pattern with the blocks. Then he or she gives verbal directions to the other student who will try to

duplicate the pattern by listening carefully to the directions. When the second student has finished,
they check to see how well they did in giving and receiving directions.

SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— identify and use a variety of strategies to enhance language learning?

Journals
The students reflect on what they have learned about patterns used for animate and inanimate nouns, verbs
and descriptive words. They write about what they have learned in their journals.
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Strategies to maximize the effectiveness of learning and

General Outcome Cluster Heading
Students will know and use various strategies = S-2 language use

communication.

Strand S-2.1 language use

Specific | Students will be able to:
Outcome  a. identify and use a variety of strategies to enhance language use

I SAMPLE TEACHING AND LEARNING ACTIVITIES

Students use Cree words and phrases visible in the classroom to assist them when playing a game or
doing an interactive activity; e.g., role-play, dialogue.

When working on using simple sentences, students use the various verb patterns posted in the
classroom to assist in formulating sentences. They use visuals to illustrate the meaning of their
sentences. They also revise and correct the final version of the sentences. Students can connect the
sentences to create a short story.

Students label classroom objects. They leave the labels on the objects so that they can use them for
future reference.

Students make labels or charts to use at home.

Each student attempts to describe a place in 10 words so that others will know what it is; e.g.,
— grocery store

— skating rink

— rodeo arena

-  powwow

— local lake.

After the 10 words have been said, the listeners can ask one question for more information and then
make a guess.

One student begins to tell or retell a story in Cree. After a few sentences, give a signal and the next
person picks up the story and continues. The break in the story can come in the middle of a sentence,
which requires students to pay close attention. The story continues until all students have had a
chance to participate.
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Strand S-2.1 language use

Specific | Students will be able to:
Outcome | a. identify and use a variety of strategies to enhance language use

SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— identify and use a variety of strategies to enhance language use?

Self-assessment Checklist
Create an outcome-based self-assessment checklist and share it with the students before they begin the

activity. Students use the checklist to determine if they are able to identify and use a variety of strategies
to enhance language use (see sample blackline master in Appendix E: Self-assessment Checklist).
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General Outcome Cluster Heading
Students will know and use various strategies = S-3 cultural

to maximize the effectiveness of learning and = learning
communication.

Strategies

Strand S-3.1 cultural learning

Specific | Students will be able to:
Outcome | a. identify and use a variety of strategies to enhance cultural learning

I SAMPLE TEACHING AND LEARNING ACTIVITIES

e When researching the Cree way of life, students use different people to gather information. They
then seek the assistance of the community, a parent or a Kihteyaya (Elder) to confirm the accuracy
and reliability of that information.

e To enhance their classroom learning, encourage students to first use listening and observing
strategies. These should be followed by using participating, imitating and performing strategies.
Explain how these strategies are traditional ways of learning and should be used and practised every
day both in class and outside.

e Students sit quietly for one minute and listen to the sounds around them. When the minute is up, they
comment on the sounds they heard. Make a list of the sounds on the board and the class discusses
them. Were the sounds loud? Were they soft? Were they pleasant?

SAMPLE ASSESSMENT STRATEGIES I

Focus for Assessment

Do the students:
— identify and use a variety of strategies to enhance cultural learning?

Checklists

Students and teacher generate a list of strategies to use for cultural learning. As strategies are used, they
are checked off on the list. The students review, over time, the success they are experiencing in learning
by using various strategies.
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General Outcome Cluster Heading

Students will know and use various strategies = S—4 general

Strategies to maxirr_lize_the effectiveness of learning and ' learning
communication.

Strand S-4.1 general learning

Specific | Students will be able to:
Outcome | a. identify and use a variety of strategies to enhance general learning

I SAMPLE TEACHING AND LEARNING ACTIVITIES

e Students, with teacher guidance, develop criteria for an oral presentation. The presentation should
have:
1. an opening/greeting
2. abody (whatever they are sharing)
3. aclosing (ending).

For example:

— Tan’si nitdtem'tik! (Greetings, my friends!)

— Nimiyweyihten 6ta enipawiyan. (I am happy to be standing here.)

—  Kiwipikiskwatindwaw kahkiyaw ap’sis. (I want to speak to all of you for awhile.)
— Ekosi. (That’s it.)

e Students are encouraged to use and apply traditional values in their daily lives outside the classroom
so that their learning will be enhanced in all areas.

SAMPLE ASSESSMENT STRATEGIES [

Focus for Assessment

Do the students:
— identify and use a variety of strategies to enhance general learning?

Rubric

Collaboratively create an outcome-based rubric with the students before they begin the activity. Use the
rubric to evaluate how well students are able to identify and use a variety of strategies to enhance general
learning (see sample blackline master in Appendix E: Rubric or Rubric and Checklist).
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Appendix A: Specific Outcomes Chart
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A-4 to form, maintain and change interpersonal relationships GRADE 4
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A-6 for imaginative purposes and personal enjoyment

GRADE 4

a. use the language for fun NOTES:
and to interpret humour

A-6.1
humour/fun

a. use the language
creatively; e.g., employ
models to create
cumulative or predictable
stories

A-6.2
creative/aesthetic
purposes

a. use the language for
personal enjoyment; e.g.,
play games in Cree with
friends

A-6.3
personal
enjoyment

LC-1 attend to the form of the language

GRADE 4

a. recognize and pronounce NOTES:
basic sounds consistently

b. recognize the effects of
sounds, i.e., elision; long
vowels

LC-1.1
phonology

a. recognize and use some
basic spelling patterns

LC-1.2
orthography

a. use a repertoire of words
and phrases in familiar
contexts, within a variety
of lexical fields, including:
e community roles and

occupations

activities

nutrition

modes of travel

dance

any other lexical fields

that meet their needs

and interests

LC-1.3
lexicon
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LC-1 attend to the form of the language (continued) GRADE 4

a. use, in modelled situations,’ NOTES:
the following grammatical

elements:

e demonstrative pronouns
oki, aniki, neki 6hi, anihi,
nehi to distinguish and
refer to these and those
animate (NA) and
inanimate (N1) specific
nouns

e big/large affixes to
indicate noun size—misti,
misi, mahki; small suffix
-sis

e indefinite pronouns to
indicate non-specific or
non-specified animate or
inanimate nouns for
generalized meaning;
e.g., awiyak, pikwawiyak,
namawiyak, kahkiyaw,
awiyak, kikway,
pikokikway, namakikway,
kahkiyaw, kikway

e noun possessive form for
animate (NA) and
inanimate (NI) plural
nouns indicating ours
(2P), all of ours (21),
yours (2P), theirs (3P):
(NA) nimindsiminanak,
kiminésiminawak,
kimindsimiwawak,
omindsimiwawa,
otehtapiwiniwawa; (NI)
nitehtapiwininana,
kitehtapiwininawa,
kitehtapiwiniwawa

e simple sentences we, all
of us, all of you, using
they, subject markers and
action words in
declarative statement form
nitapinan (1P), kitapinaw
(21), kitapinawaw (2P),
apiwak (2P) and
progressive action form
ehapiyahk, ehapiyahk,
ehapiyek,
ehapicik/ehapitwaw

LC-14
grammatical elements

1. Modelled Situations: This term is used to describe learning situations where a model of specific linguistic elements is
consistently provided and immediately available. Students in such situations will have an emerging awareness of the
linguistic elements and will be able to apply them in very limited situations. Limited fluency and confidence characterize
student language.
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LC-1 attend to the form of the language (continued)

GRADE 4

e commands or requests NOTES:

(Imperatives VTA) using
action words between two
people: you>me
(25->19), all of you>me
(2P->15S); nitohtawin,
nitohtawik

e preverbal particles attach
commands/requests to
subject, action simple
sentence: pehapi,
ninohtehapin,
enohtehapin, kahkihapin
cl

e simple sentences
involving a direct object
using | (1S), you (2S),
he/she (3S) subject
markers along with an
action word involving an
inanimate (NI) object
(VTI) in declarative form
niwépahten tehtapiwin,
kiwapahten tehtapiwin,
wapahtam tehtapiwin and
progressive form
ewapahtayan tehtapiwin,
ewéapahtayan tehtapiwin,
ewapahtahk tehtapiwin

e colour descriptors for
plural animate (VAI)
wapisikisiwak
ewapiskisicik/ewapiskisit
waw mindsak and (V1)
inanimate nouns
wapiskawa/ewapiskaki
tehtapiwina

LC-14
grammatical elements
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LC-1 attend to the form of the language (continued) GRADE 4

a. use, in structured situations,> | NOTES:
the following grammatical
elements:

e personal pronoun plural

e noun possessive form for
animate (NA) and
inanimate (NI) singular
nouns indicating ours
(2P), all of ours (21),
yours (2P), theirs (3P):
(NA) nimindsiminan,
kiminsiminaw,
kimindisimiwaw,
omindsimiwawa; (NI)
nitehtapiwininan,
kitehtapiwininaw,
kitehtapiwiniwaw,
otehtapiwiniwaw

e (VAI) in declarative
statement simple
sentences using | (1S),
you (2S), he/she (3S)
subjects and action words
nitapin, kitapin, apiw and
progressive action
ehapiyan, ehapiyan,
ehapit

e locative noun simple
sentence action only form
acts as a preposition ohk,
hk, ihk in the, on the, to
the, at the, from the
atadwew'kamikohk,
Otenahk, tehtapiwinihk

e nominalizer, changing an
action word only to a
noun adding suffix -win to
the verb: micisowin,
nimihtowin, nikamowin

e colour descriptors for
plural animate (VAI)
wapiskisiwak
ewapiskisicik
ewapiskisitwaw mindsak
and (V1) inanimate
nouns wapiskawa
ewapiskaki tehtapiwina

LC-14
grammatical elements

2. Structured Situations: This term is used to describe learning situations where a familiar context for the use of specific
linguistic elements is provided and students are guided in the use of these linguistic elements. Students in such situations will
have increased awareness and emerging control of the linguistic elements and will be able to apply them in familiar contexts
with teacher guidance. Student language is characterized by increasing fluency and confidence.
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LC-1 attend to the form of the language (continued)

GRADE 4

LC-14
grammatical elements

a. use, independently and
consistently,® the following
grammatical elements:

e personal pronoun singular

emphatic “too” form
nista, kista, wista

e noun possession form for

animate (NA) and
inanimate (NI) plural
nouns indicating my (1S),
yours (2S), his/hers (3S):
(NA) nimindsimak,
kitehtapiwina, omindsima;
(NI) nitehtapiwina,
kimindsimak,
otehtapiwina

e commands or requests

using (VAI) plural action
words for you, all of you
and all of us; e.g., api,
apik, apitan

e demonstrative pronouns
ana, naha, anima, nema to
distinguish and refer to
that animate (NA) or
inanimate (NI) specific
noun

NOTES:

3. Independently and Consistently: This term is used to describe learning situations where students use specific linguistic
elements consistently in a variety of contexts with limited or no teacher guidance. Fluency and confidence characterize
student language.

LC-2 interpret and produce oral texts GRADE 4
a. understand a variety of NOTES:

o o short, simple oral texts in

ol = guided situations

o

- =
a. produce a series of simple

3 2 spoken sentences in guided

- situations

[<5]

-4 &
a. engage in simple,

- structured interactions

T8 g

Og 3>
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LC-3 interpret and produce written and visual texts GRADE 4

a. understand a variety of NOTES:
short, simple written texts
in guided situations

LC-3.1
reading

a. produce simple written
sentences in guided
situations

LC-3.2
writing

a. derive meaning from the
visual elements of a
variety of media, in guided
situations

LC-3.3
viewing

a. express meaning through
the use of visual elements
in a variety of media, in
guided situations

LC-3.4
representing

-
O
A
)

pply knowledge of the sociocultural context GRADE 4

a. experiment with and use NOTES:
informal language in
familiar contexts

register

LC-4.1

a. use learned expressions in
new contexts

LC-4.2
expressions

a. experience a variety of
accents and variations in
speech

LC4.3
variations in
language

a. recognize verbal
behaviours that are
considered impolite

LC-4.4
social
conventions

a. recognize appropriate
nonverbal behaviours to
use with people frequently
encountered

LC-4.5
nonverbal
communication

A-8 Cree Language and Culture 12-Y Guide to Implementation (4-6)
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LC-5 apply knowledge of how the language is organized, structured and GRADE 4

sequenced
— o | @ linkseveral sentences NOTES:
; s coherently
585
4 § §
” a. recognize a variety of
S E oral and print text forms
=
23
a. use simple conventions to
.C_GG open and close
w38 conversations and manage
65 B turn taking
Og g
- & E
S
o
CM-1 Mother Earth* GRADE 4
" a. identify concrete ways in NOTES:
- % which to show respect for
52 Mother Earth*
s S
0=
L
s a. explore past and present
N DC o H H
< 3 ; § Cree regions in Alberta
S2g9
o2cs
X O
- a. identify and describe some
mSe practices and products
783 related to Mother Earth*
ST i .
LE) =9 of specific regions and
£ communities
. | & compare past and present
<o $ Cree perspectives about
7855 Mother Earth*
g g
oseg
o
a. compare diverse Cree
ki g perspectives about Mother
2‘ 3 Earth*
Oo

* The term “Mother Earth” is identified as a discretionary term in the program of studies. Communities may choose to use this
term or to use other related terms acceptable to them (e.g., nature, the environment) in order to teach the outcomes in this

section.
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CM-2 others GRADE 4

a. respect others (e.g., NOTES:
property, thoughts), and
practise humility

CM-21

relationships

a. explore past and present
Cree people, practices,
products and beliefs in
Alberta; e.g., tribes,
individuals

CM-2.2

knowledge of
past and present

a. explore tribal or regional
Cree cultural practices and
products

GC-2.3
practices and
products

a. examine past and present
perspectives and values,
and examine change

CM-24
past and present
perspectives

a. explore characteristics of
different Cree-speaking
peoples in Canada

diversity

CM-25
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CM-3 themselves GRADE 4
a. explore various sources of | NOTES:

Q information for
= development of their own
EI s self-concept, and learn and
OE understand the importance
e of respect for themselves
— a. explore their
N BT family/community
TEE S background—tribal
=>sg¢ affiliation/heritage, kinship
o
Og o

a. explore Cree cultural
experiences, practices and
products

CM-3.3
practices and
products

e a. explore others’

L 0 .
<+ 89 perceptions of them
158
S&8

=

o

a. explore, identify and
0 > celebrate the unique
P @ characteristics of their
=2 own family and
OT .
community
Cree Language and Culture 12-Y Guide to Implementation (4-6) A-11
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S-1  language learning GRADE 4
a. identify and use a variety NOTES:
292 of strategies to enhance
== language learning
g8
S-2 language use GRADE 4
® a. identify and use a variety NOTES:
=2, of strategies to enhance
Y359 language use
D g
S-3  cultural learning GRADE 4
o | & identify and use a variety NOTES:
g g g of strategies to enhance
b % g cultural learning
S-4  general learning GRADE 4
o | & identify and use a variety NOTES:
;! g £ of strategies to enhance
b é g general learning
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GRADE 5

A-1 to share information GRADE 5
_ a. describe series or NOTES:
€5 sequences of events or

TR actions

TEE

<gs
o C
=

A-2 to express emotions and personal perspectives GRADE 5

w | & record and share thoughts | NOTES:
et and ideas with others
o 8

-8

Vs

<Zg

 C
» o
>
o
E=}

A a. record and share personal

§ experiences involving an

NE D emotion or feeling

==

<S8
38
%

A-3 to get things done GRADE 5
" a. give and follow asimple | NOTES:
S o sequence of instructions

D82

S

< T Y=
(@2}
= a. express appropriate and
S ., inappropriate actions

N o =

T a3

<o &

i
w
» | & negotiate in a simple way
® S with peers in small-group
a8 tasks
| c © . -
<gg b. offer to explain or clarify
o
>
Cree Language and Culture 12-Y Guide to Implementation (4-6) A-13
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A-4 to form, maintain and change interpersonal relationships GRADE 5
= a. initiate and participate in | NOTES:
58 casual and fr?endly

- 2= exchanges with

yo5 classmates

<oE
52
S

A-5 to enhance their knowledge of the world GRADE 5

o | a askquestions to gain NOTES:

« 82 knowledge and clarify

o .

® 8 X% understanding

<2 5
T c

(35
® a. gather information from a
= variety of resources
c <

o~ 2.2
O —

92 E

<as o
T .S
e
T
(@]

a. experience, reflect upon
(72} .

™m o £ and discuss problem-

>3 ; ;
P55 solving stories, legends

<22 and situations
2 a. explore how the Cree
2 worldview influences
3 B values and behaviour

< 23

5 g

< o 2
o 3+
=1
x
(5]

A-6 for imaginative purposes and personal enjoyment GRADE 5
- a. use the language for fun NOTES:

=] .

© © < and to interpret humour

L E &2

=]
<
o a. use the language creatively
© - and for aesthetic purposes;

N D e.g., experiment with the

= sounds and rhythms of the

<23 language
S
G

.~ | a use the language for

m S E personal enjoyment; e.g.,

T 3 > listen to favourite songs in

<g = Cree

[<5]
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LC-1 attend to the form of the language GRADE 5
- a. recognize the rhythmic NOTES:
- flow of sounds
T °
O8&
-1 <
o
a. recognize and use some
~ .cz basic spelling patterns
— O
b8
15
5]
a. use a repertoire of words
and phrases in familiar
contexts, within a variety
of lexical fields, including:
™ = . he_alth
< 8 e leisure
3 3 o places/locations
e wild animals
e any other lexical fields
that meet their needs
and interests
Cree Language and Culture 12-Y Guide to Implementation (4-6) A-15
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LC-1 attend to the form of the language (continued) GRADE 5

a. use, in modelled NOTES:
situations,* the following
grammatical elements:

e big/large affixes to
indicate noun size—
misti, misi, mahki;
small suffix -sis

o indefinite pronouns to
indicate non-specific or
non-specified animate
or inanimate nouns for
generalized meaning;
e.g., awiyak,
pikwawiyak,
naméawiyak, kahkiyaw,
awiyak, kikway,
pikokikway,
namakikway, kahkiyaw,
Kikway

o preverbal particles
attach
commands/requests to
subject, action simple
sentence: pehapi,
ninohtehapin,
enohtehapin,
nikahihapin ct

e tense markers ki-past
tense, nikihapin; ka-
future definite (will),
nikahapin; wi-future
intentional marker
(going to), niwihapin

e (VTI) in declarative
simple sentences
involving a direct
object using I (1S),
you (2S), he/she (3S)
subject markers along
with an action word
involving an inanimate
(NI) object niwapahten
tehtapiwin, kiwapahten
tehtapiwin, wapahtam
tehtapiwin and
progressive form
ewapahtaman
tehtapiwin,
ewapahtaman
tehtapiwin, ewdpahtahk
tehtapiwin

LC-14
grammatical elements

1. Modelled Situations: This term is used to describe learning situations where a model of specific linguistic elements is
consistently provided and immediately available. Students in such situations will have an emerging awareness of the
linguistic elements and will be able to apply them in very limited situations. Limited fluency and confidence characterize
student language.
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LC-1 attend to the form of the language (continued) GRADE 5

b. use, in structured NOTES:
situations,” the following
grammatical elements:

o demonstrative
pronouns ki, aniki,
neki, 6hi, anihi, nehi to
distinguish and refer to
these and those animate
(NA) and inanimate
(NI) specific nouns

e noun possessive form

for animate (NA) and

inanimate (NI) singular
nouns indicating ours

(1P), all of ours (2I),

yours (2P), theirs (3P)

nimindsiminan,
nitehtapiwininan,
kiminésiminaw,
kitehtapiwininaw,
kimindisimiwaw,
kitehtapiwiniwaw,
omindsimiwawa,
otehtapiwiniwaw

noun possessive form

for animate (NA) and

inanimate (NI) plural
nouns indicating ours

(1P), all of ours (2I),

yours (2P), and theirs

(3P):

(NA) nimindsiminanak,

kiminbsiminawak,

kimindisimiwawak,
omindsimiwawa; (NI)
nitehtapiwininana,
kitehtapiwininawa,
kitehtapiwiniwawa,
otehtapiwiniwawa

e (VAI) declarative
statement simple
sentences using
we (1P), all of us (21),
all of you (2P), they
(3P) subject markers
and action words (and
progressive action
form)

LC-14
grammatical elements
[ )

2. Structured Situations: This term is used to describe learning situations where a familiar context for the use of specific
linguistic elements is provided and students are guided in the use of these linguistic elements. Students in such situations will
have increased awareness and emerging control of the linguistic elements and will be able to apply them in familiar contexts
with teacher guidance. Student language is characterized by increasing fluency and confidence.
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LC-1 attend to the form of the language (continued) GRADE 5

e commands or requests | NOTES:
(Imperatives VTA)
using action words
between two people:
you—>me (25>1S), all
of you>me (2P>1S);
nitohtawin, nitohtawik

e simple sentence using
locative noun suffix
acts as a preposition
ohk, hk, ihk in the, on
the, to the, at the, from
the atdwew'kamikohk,
otenahk, tehtapiwinihk

e nominalizer, changing
an action word only
(VAI) to an inanimate
(NI) noun adding suffix
-win to the verb:
micisowin

e colour descriptors for
plural (VAI) animate
wapiskisiwak
ewapiskisicik
ewapiskisitwaw
mindsak and (V1)
inanimate nouns
wapiskawa ewapiskaki
tehtapiwina

c. use, independently and
consistently,® the
following grammatical
elements:

o personal pronoun plural
niyanan, kiyanaw,
Kiyawaw, wiyawaw

e (VAI) declarative
statement simple
sentences using | (1S),
you (2S), he/she (3S)
subjects and action
words nitapin, kitapin,
apiw and progressive
action ehapiyan,
ehapiyan, ehapit

LC-14
grammatical elements

Note: Grammatical elements that students are able to use independently and consistently are to be maintained for
the duration of the students’ programming.

3. Independently and Consistently: This term is used to describe learning situations where students use specific linguistic
elements consistently in a variety of contexts with limited or no teacher guidance. Fluency and confidence characterize
student language.
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LC-2 interpret and produce oral texts GRADE 5
a. understand short, simple NOTES:
32 oral texts in guided and
4 s unguided situations
el
a. produce short, simple oral
N 2 texts in guided situations
e
38
® a. engage _in simp!e _
@ 22 interactions, using simple
138G sentences and/or phrases
O% S
2%
LC-3 interpret and produce written and visual texts GRADE 5
- o a. understand short, simple NOTES:
o'li % written texts in guided and
3 § unguided situations
N o a. pro_duce shor'f, sim_ple
0.5 written texts in guided
C_I) s situations
a. derive meaning from the
g = visual elements of a
Ll) 2 variety of media, in guided
RS and unguided situations
a. express meaning through
(o)) .
< £ the use of visual elements
® 5 in a variety of media, in
03 guided and unguided
a5 o
) situations
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LC-4 apply knowledge of the sociocultural context GRADE 5

a. use formal and informal | NOTES:
93 language in familiar
.2 it 1ati
3 > situations
» a. use learned expressions to
N o enhance communication
¥ 4
o8
-4 £
[<5)
f= a. experience regional
"o g variations in language
[
5 s
AE
| g 8
>
o | recognize simple social
< 5 conventions in informal
5 SE conversations
Q o
98z
o
o
S |a use ap_propr_iate non_verbal
0T % behaviours in a variety of
Nl familiar contexts;
0og =2 .g.
Qg2 e.g., eye contact
c E
o
o
LC-5 apply knowledge of how the language is organized, structured and sequenced GRADE 5
— o | @ recognize common NOTES:
=58 conventions to structure
.= o
Ll) é E texts
— 8 8
" a. use some simple text
N £ forms in their own
[Te) o .
Ll) e productions
- &
a. initiate interactions, and

LC-5.3
patterns of social
interaction

respond using a variety of
social interaction patterns

A-20
2009
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CM-1 Mother Earth* GRADE 5

o a. participate in activities that | NOTES:
= G show care and respect for
2‘ S v Mother Earth*

38}

s

— a. explore past and present
N oS Cree regions in Canada
7955
>zg¢
G385

£

= a. explore basic, key
™S 9 practices and products
T8 é related to Mother Earth*
=5 O
Ogs

s

- a. explore past and present

§ 9 Cree values related to
>z Mother Earth*

r 29
Sg23
os g

= D

@ o

o

a. explore diverse Cree
k! g values related to Mother
EI 3 Earth*
OT

* The term “Mother Earth” is identified as a discretionary term in the program of studies. Communities may choose to use this

term or to use other related terms acceptable to them (e.g., nature, the environment) in order to teach the outcomes in this
section.
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CM-2 others GRADE 5
" a. form positive NOTES:
—_ relationships with others;
= e.g., peers, family, Elders
o
5=
8
- a. explore past and present
k=) § Cree people, practices,
S _“8’3 e products and beliefs in
2‘ foge Canada
225
O —
£a
o
= a. explore cultural practices
mSe and products of Cree
o g_‘é peoples in Canada
=50
Oga
S
- a. examine past and present
§ @ perspectives and values,
NE=E and examine change
LS9
250
73
o
a. compare characteristics of
0 > Cree-speaking peoples in
'@ Canada
=g
(ORC]
CM-3 themselves GRADE 5
" a. identify influencesonthe | NOTES:
- _g development of their own
we self-concept and
g % self-identity
©
— | & explore Cree peoples in
5 S Canada
N o8
T g5
E —_ O
038
£3
o
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CM-=-3 themselves (continued) GRADE 5
= a. explore Cree cultural NOTES:
mSe experiences, practices and
®LS products
Ss£8
Ogs
s
- a. recognize that individuals
g o change and that the way
- 23 they see themselves
EI o ig changes
osg
- D
Lo
o
a. explore, identify and
o2 celebrate the unique
w . .
2‘ o characteristics of Cree
> .
0SS peoples in Canada
S-1  language learning GRADE 5
© o | @ identifyand use a variety NOTES:
— L of strategies to enhance
T oL I learnin
)\ % g anguage g
S-2  language use GRADE 5
° a. identify and use a variety NOTES:
=2 of strategies to enhance
9353 language use
wn <
S
S-3  cultural learning GRADE 5
— o | @& identifyanduseavariety | NOTES:
g of strategies to enhance
TEE Itural learnin
3§ “ J
S-4  general learning GRADE 5
a. identify and use a variety NOTES:
Az of strategies to enhance
Y ec general learning
[ N
o9
Cree Language and Culture 12-Y Guide to Implementation (4-6) A-23

©Alberta Education, Alberta, Canada

2009




A-24 Cree Language and Culture 12-Y Guide to Implementation (4-6)
2009 ©Alberta Education, Alberta, Canada



GRADE 6

A-1 to share information GRADE 6
_ a. provide information on NOTES:
€5 several aspects of a topic

- B %

=

<gs
< £

A-2 to express emotions and personal perspectives GRADE 6

w | & inquire about and express | NOTES:
ot agreement and
G @ disagreement, approval
- § & and disapproval
N — P
I o &
s 4
a5
>
o
=
A a. inquire about and express
§ emotions and feelings in a

NE D variety of familiar

== situations
L o3
g @

&

%

A-3 to get things done GRADE 6
" a. make and respond to NOTES:
S v suggestions in a variety of

—A 5 o . .

w82 situations

| o ©
(@2}
— a. state personal actions in
[+
S ., the past, present or future

N o o

? 88

<o &

i
w
«» | & check for agreement and
® S understanding
p g"g h. express disagreement in
< g g an appropriate way
o
(@]
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A-4 to form, maintain and change interpersonal relationships GRADE 6
= a. make and break social NOTES:
58 engagements

< 8%

pilg-

L .=

<2E
g2
S

A-5 to enhance their knowledge of the world GRADE 6
= a. explore classification NOTES:

489 systems and criteria for

6 g2 categories

<8 X
(2]

2

o a. compose questions to
= _ guide research

% S | b. identify sources of

N S E . .

o5 £ information, and record

<& 5 observations
=
=
©
(@2}

» | & experience, reflect upon

™M o £ and discuss problem-

w =2 . .

& R solving stories, legends

s and situations
@ a. gather thoughts, ideas
2 and opinions on a topic
3 8B within their own

< 5 .

5 £s experience

< g"g
Ie) 3+
=1
x
(5]

A-6 for imaginative purposes and personal enjoyment GRADE 6
= a. use the language for fun NOTES:

=] . .

© B8 S and to interpret humour in

< E¥F a variety of activities
<
o a. use the language
@ creatively and for

~ B 3 aesthetic purposes; e.g.,

eS8 write poems based on

<z 3 simple, repetitive and
S modelled language
(&)

. | a. use the language for

m & E personal enjoyment; e.g.,

€35 learn a craft or a dance

< 3.2
o C
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LC-1 attend to the form of the language GRADE 6

LC-1.1
phonology

a. try to enunciate unfamiliar
words independently and
confidently

NOTES:

LC-1.2
orthography

a. recognize and use some
basic writing conventions

LC-1.3
lexicon
[ ] [ ] e o

a. use arepertoire of words
and phrases in familiar
contexts, within a variety
of lexical fields, including:

relationships

plants and seasons
entertainment
shopping

other Aboriginal
communities

world of work

any other lexical fields
that meet their needs
and interests
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LC-1 attend to the form of the language (continued) GRADE 6

a. use, in modelled NOTES:
situations,” the following

grammatical elements:

e (VTI) in declarative
simple sentences
involving a direct
object using we (1P),
all of us (21), all of you
(2P), they (3P) subject
markers along with an
action word involving
an inanimate object
niwapahtenan
tehtapiwin,
kiwépahtenaw
tehtapiwin,
kiwapahtenawaw
tehtapiwin,
wapahtamwak
tehtapiwin and
progressive form

" ewapahtamahk
I tehtapiwin,
g ewapahtamahk
- 2 tehtapiwin,ewapahtame
(5] ..
= k tehtapiwin,
A8 ewapahtahkik
1= tehtapiwin
£ e (VTI) nominalizer
G changing an action
(@2}

word involving an
inanimate to a noun by
adding suffix -mowin
to the base form:
iteyihtamowin

e compounding a verb
and noun together to
form a new action
word:
nipostayiwinisan,
niteyistikwanan,
niketasakan,
niwapiminosim

e commands or requests
(Imperatives VTI) for
an action word
involving an inanimate
(NI) object for you
(2S), all of you (2P), all
of us (21): kitépahta,
kitdpahtamok,
kitpahtetan

1. Modelled Situations: This term is used to describe learning situations where a model of specific linguistic elements is
consistently provided and immediately available. Students in such situations will have an emerging awareness of the
linguistic elements and will be able to apply them in very limited situations. Limited fluency and confidence characterize
student language.
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LC-1 attend to the form of the language (continued) GRADE 6

b. use, in structured NOTES:
situations,” the following

grammatical elements:

e noun possessive form
for animate (NA) and
inanimate (NI) plural
nouns indicating ours
(1P), all of ours (2I),
yours (2P), and theirs
(3P): (NA)
nimindsiminanak,
kimindsiminawak,
kimindisimiwawak,
omindsimiwawa; (NI)
nitehtapiwininéna,
kitehtapiwininawa,
kitehtapiwiniwawa,
otehtapiwiniwawa

o (VTI) declarative
simple sentences
involving a direct
object using | (1S),
you (2S), he/she (3S)
subject markers along
with an action word
involving an inanimate
(NI) object niwapahten
tehtapiwin, kiwapahten
tehtapiwin, wapahtam
tehtapiwin and
progressive form
ewapahtaman
tehtapiwin,
ewapahtaman
tehtapiwin, ewépahtahk
tehtapiwin

o affixes to indicate noun
size: big/large (misti-,
misi-, mahki-); small
suffix (-sis)

e indefinite pronouns to
indicate non-specific or
non-specified animate
or inanimate nouns for
generalized meaning;
e.g., awiyak,
pikwawiyak,
namawiyak, kahkiyaw,
awiyak, kikway,
pikokikway,
namakikway, kahkiyaw,
kikway

LC-14
grammatical elements

2. Structured Situations: This term is used to describe learning situations where a familiar context for the use of specific
linguistic elements is provided and students are guided in the use of these linguistic elements. Students in such situations will
have increased awareness and emerging control of the linguistic elements and will be able to apply them in familiar contexts
with teacher guidance. Student language is characterized by increasing fluency and confidence.
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LC-1 attend to the form of the language (continued) GRADE 6

o preverbal particles
attach
commands/requests to
subject, action (VAI)
simple sentence: pehapi

o tense markers Ki-past
tense, nikihapin; ka-
future definite (will),
nikéapin; wi-future
intentional marker
(going to), niwihapin

c. use, independently and
consistently,? the following
grammatical elements:

e demonstrative pronouns
oki, aniki, neki, 6hi,
anihi, nehi to
distinguish and refer to
these and those specific
animate (NA) and
inanimate (NI) nouns

e noun possessive form
for animate (NA) and
inanimate (NI) singular
nouns indicating ours
(1P) all of ours (2I),
yours (2P), theirs (3P):
(NA) nimindsiminan,
kiminésiminaw,
kimin6isimiwaw,
omindsimiwawa; (NI)
nitehtapiwininan,
kitehtapiwininaw,
kitehtapiwiniwaw,
otehtapiwiniwaw

o (VAI) declarative
statement simple
sentences using we
(1P), all of us (2I), all of
you (2P), they (3P)
subject markers and
action words nitapinan,
kitapinaw, kitapindwaw,
apiwak and progressive
action form ehapiyahk,
ehapiyahk, ehapiyek,
ehapicik/ehapitwaw

LC-14
grammatical elements

Note: Grammatical elements that students are able to use independently and consistently are to be maintained for the duration of
the students’ programming.

3. Independently and Consistently: This term is used to describe learning situations where students use specific linguistic
elements consistently in a variety of contexts with limited or no teacher guidance. Fluency and confidence characterize
student language.
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LC-1 attend to the form of the language (continued)

GRADE 6

e commands or requests | NOTES:
(Imperatives VTA)
using action words
between two people:
you->me (25->15S), all
of you>me (2P>1S);
nitohtawin, nitohtawik

e simple sentence using
locative noun suffix
acts as a preposition
ohk, hk, ihk in the, on
the, to the, at the, from
the

e nominalizer, changing
an action word only
(VAI) to an inanimate
(NI) noun adding suffix
-win to the verb:
micisowin

e colour descriptors for
plural animate (VAI)
wapiskisiwak
ewapiskisicik
ewapiskisitwaw
mindsak and (VII)
inanimate nouns
wapiskawa ewapiskaki

LC-14
grammatical elements

tehtapiwina
LC-2 interpret and produce oral texts GRADE 6
a. understand a variety of NOTES:
o 2 short, simple oral texts in
%) S guided and unguided
-2 situations
a. produce a variety of short,
N2 simple oral texts in guided
- situations
- &
a. engage in short,
w2 spontaneous exchanges,
<\|i S % with pauses to formulate
3 332 oral text and self-correct
£
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LC-3 interpret and produce written and visual texts GRADE 6

a. understand a variety of NOTES:
=) short, simple written texts
k= in gm_ded and unguided

e situations

a. produce a variety of short,
simple written texts in
guided situations

LC-3.2
writing

a. derive meaning from the
visual elements of a
variety of media, in guided
and unguided situations

LC-3.3
viewing

a. express meaning through
the use of visual elements
in a variety of media, in
guided and unguided

LC-34
representing

situations
LC-4 apply knowledge of the sociocultural context GRADE 6
o . a. identify socially NOTES:
<|r' % appropriate language in
L_I) ok specific situations

a. use learned idiomatic
expressions correctly

LC-4.2
expressions

a. recognize some common
regional variations in
language

LC4.3
variations in
language

a. recognize important social
conventions in everyday
interactions; e.g., shaking
hands

LC-4.4
social
conventions

a. use appropriate nonverbal
behaviours in a variety of
familiar contexts

LC-45
nonverbal
communication
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LC-5 apply knowledge of how the language is organized, structured and sequenced GRADE 6
- o a. organize texts, using NOTES:
=5 common patterns
08 < b. interpret simple
a5 s references within texts
o a. recognize a variety of text
N E forms delivered through a
= variety of media
Oc
-8
= a. initiate interactions, and
g < respond using a variety of
Q22 social interaction patterns
1© 8
OC2g
-8 E
S
o
CM-1 Mother Earth* GRADE 6
" a. demonstrate leadershipin | NOTES:
- 2 caring for and respecting
52 Mother Earth*
s .S
o8
L

CM-1.2

knowledge of
past and present

a. identify and describe
basic, key facts about
some Cree geographical
regions or communities

CM-1.3
practices and
products

a. identify and describe
basic, key practices and

products related to Mother

Earth*

CM-1.4
past and present
perspectives

a. identify and examine
traditional Cree
perspectives and values
related to Mother Earth*

diversity

CM-15

a. identify and examine
diverse Cree perspectives
and values related to
Mother Earth*

* The term “Mother Earth” is identified as a discretionary term in the program of studies. Communities may choose to use this
term or to use other related terms acceptable to them (e.g., nature, the environment) in order to teach the outcomes in this

section.
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CM-2 others GRADE 6
" a. form meaningful/special NOTES:
- g— relationships with others;
Ne e.g., girl-aunt
g = relationships, joking
© relationships, same name
— a. explore key Cree historical
N o and contemporary events,
Q! % & é figures and developments;
LE)% gg e.g., treaties, Big Bear
c
X
= a. identify and describe key
mSe Cree cultural practices and
YgS products
>=8
Ogs
s
= a. identify and explore past
oD and present perspectives
N “g_% and values, and celebrate
sT g change
osg
73
[5+1
o
a. explore Cree-speaking
0 > cultural groups as part of
Yo larger Aboriginal
=S communities
Oo
CM-3 themselves GRADE 6
a. reflect on various facets of | NOTES:
. a8 self-identity
- O
(o0 IN77)
I =
s .S
o=
L
a. explore Cree peoples in

CM-3.2

knowledge of
past and present

Canada

A-34
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CM-=-3 themselves (continued)

GRADE 6

- a. explore and identify Cree | NOTES:
™88 cultural experiences,
¥ 83 practices and products
=238
Ogs
55-
= a. recognize the effects of
oD positive and negative
- gg treatment on themselves;
2‘ ° g i.e., stereotyping
osg
o o
4 o
o
a. explore and celebrate their
[To RN .
= own unique cultural
EI o heritage
O
S-1  language learning GRADE 6
a. identify and use a variety NOTES:
[«5) .
- g_g’ of strategies to enhance
7 g,% language learning
NFo
S-2  language use GRADE 6
a. identify and use a variety NOTES:
2z of strategies to enhance
s
=R language use
b2
<
S-3  cultural learning GRADE 6
a. identify and use a variety NOTES:
sk of strategies to enhance
®2E cultural learning
n=Sg
oL
S-4  general learning GRADE 6
a. identify and use a variety NOTES:
Az of strategies to enhance
[ H
j) S E general learning
SRt}
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Appendix B: Vocabulary and Classroom Expressions

Please note that the vocabulary and expressions listed here are suggestions compiled through consultation
with teachers. This list should not be considered mandatory or exhaustive.

Esinakwanwa Adjectives
Misikitiw/Misaw  (prefix-misi) Big
Cimisisew/Cimasisin Short
Apisisiw/Apaciciw Small/Little
Kinosiw/Kinwaw Tall
Pisiskbwak Animals
Maskwa Bear
Amisk Beaver
Paskwawimostos Bison/Buffalo
Atihk Caribou
MinGs Cat
Sasakawapiskos Chipmunk
Mostos Cow
Méscakanis Coyote
ApisimGsos Deer
Atim Dog
Sisip Duck
Wawaskésiw Elk
Mabhkisis Fox
Wapatihk Goat
Niska Goose
NOsé pahkahahkwan Hen
Mistatim Horse
Wapistan Marten
Moswa Moose
Waciy wapatihk Mountain goat
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PisiskOwak (continued) Animals (continued)
Apakosis Mouse
Nikik Otter
Kohkos Pig
Kakwa Porcupine
Wapos Rabbit
Pisiskés Raccoon
Napé pahkahahkwan Rooster
Ahkik Seal
Mayatihk Sheep
Sikak Skunk
Anikwacas Squirrel
Misihéw Turkey
Wahpamék/Mistamék Whale
Mahihkan Wolf
Miyaw Body Parts
Piskokanan Ankle
Mispiton Arm
Mispiskwan Back
MisOkan Buttocks
Manaway Cheek
Maskikan Chest
Mitapiskan Chin
Mihtawakay Ear
MitGskwan Elbow
Masinihcapowin Eyebrow
Misapowinan Eyelash
Miskisikwa Eyes
Mihkwakan Face
Yiyikicihcan Finger
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Body Parts

Miyaw (continued) (continued)
Miskasiya Fingernails
Misit/Misita Foot/Feet
Miskahtik Forehead
Méstakaya Hair
Micihciy Hand
Mistikwan Head
Mahkwan Heel
Mitokan Hips
Mihcikwan Knee
Miskat Leg

Miton Mouth
Mikwayaw Neck
Mikot Nose
Mitihtiman Shoulder
Mipita Teeth
Micihcan Thumb
Yiyikisitan Toe
Miyaw Torso
Miskata Trunk/Legs
Piskokanan Wrist
Akinikésihkwan Calendar
Pisimwak Months
Kisé-pisim January
Mikisiwi-pisim February
Niski-pisim March
Ayiki-pisim April
Opiniyawé&howi-pisim May
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Pisimwak (continued) Months (continued)
Paskawihowi-pisim June
Paskowi-pisim July
Ohpahowi-pisim August
NOcihitowi-pisim September
Kaskatinowi-pisim October
Lyikopiwi-pisim November
Pawéahcakinasis-pisim December
Kisikawa Days of the Week
Ayamihéwi-kisikaw Sunday
P&nayamihéwi-kisikaw Monday
Niso-kisikaw Tuesday
Nisto-kisikaw Wednesday
Néwo-kisikaw Thursday
Niyanano-kisikaw Friday
Nikotwaso-kisikaw Saturday

K& miskocipayik Askiy Seasons
Stkwan/Miyoskamin Spring

Nipin Summer
Takwakin Autumn/Fall
Pipon Winter
Kiskinwahamatowikamik Classroom
Kinoséwak kakanawimihtwaw Aquarium
Misiwiyaskiy masinahikan Atlas
WEéEpasinahiké Blackboard
Masinahikan Book
Akihcikanapisk Calculator
Téhtapiwin Chair
Wapiskahcikos Chalk
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Kiskinwahaméatowikamikohk
(continued)

Classroom (continued)

Pisimohkan

Clock

Miskotakay akocikan

Coat hooks

Nanatohkasinastéw
masinahikanahcikosa

Coloured pencils

Séhkimamitonihcikewimasinahit

ayikan Computer
Mas.inést'éwi—A _ Crayon
masinahikanahcikos

Wiyakani-kamik Cupboards
Kiski_nohgmé\(vékan _ Desk
micisowinahtik/Aspahikan

ltwéwina masinahikan Dictionary
Iskwahtém Door
Kasésinayihkan Eraser

Mistikbwat masinahikana
k&nahastahk

Filing cabinet

Kiskiwéhon

Flag

Macikwanas wipinikan

Garbage can/bin

Akoskowahcikan/Pasakwahikan

Glue

Nanatohkinastewmasinahikana-

: Markers
cikosa
Masinahikanis Notebook
Masinahikanékin Paper
Masinahikanahtik Pen
Masinahikanahcikos Pencil
Masinahikanahtik maskimocis Pencil case

Masinahikanahcikos
kinikopicikakanis

Pencil sharpener

Tipahikanahtik Ruler
Paskwahamatowin Scissors
Akocikanihkanis Shelf
Kasihkwéwiyakan Sink

Cree Language and Culture 12-Y Guide to Implementation (4-6)

©Alberta Education, Alberta, Canada



Kiskinwahaméatowikamikohk
(continued)

Classroom (continued)

Kiskinwahamawakan

Student

Kiskinwahamakan
micisowinahtik

Student desk

Pihtikwipayihcikan

Tape recorder

Iskwéwokiskinwahamakéw

Teacher (female) - secondary

Napéwokiskinwahamakéw

Teacher (male) — secondary

Cakastipayihcikan

Television

Wasinamawina Windows
Misiwéyaskiymasinahikan World map
Ayiwinisa Clothing
Nayahcikan/Kiskinwahamatowi
maskimot Backpack
Pakasimow ayiwinisa Bathing suit
Pakwahtéhon Belt
Pihconis Blouse
Maskisina Boots
Astotin Cap/Hat
Miskotakay Coat
Iskwéwasakay Dress
Miskésikohkana Glasses
Astotin Hat
Onipawasakay Housecoat
Miskotakay Jacket
Pimipahtawayiwinisa Jogging suit
Astisisak Mittens, gloves
Mitas/Napéwitas Pants/Jeans/Trousers
Asowacikan Pocket
Soniyawat Purse
Nipéwayan Pyjamas
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Ayiwinisa(continued)

Clothing (continued)

Kimowanasakay

Raincoat

Kis€émanitowaskisin Sandals
Kisowahpison/Tapiskakan Scarf
Pakowayan Shirt

Maskisina Shoes
Kiskitas/Micasis Shorts
Misiwépiponayiwinisa Ski suit
Kiskasakay Skirt
Pimipahtawaskisina Sneakers/Runners
Asikanak Socks
Péyakwayiwinis Suit
Sipékiskawasakay Sweater
Tapiskakan Tie
Késkipakowayan T-shirt
Akawastéhon Umbrella
Atamicasis Underwear
Soniyawacis Wallet
Pisimohkanis Watch
Nitisanak Family

Nikawis My maternal aunt
Nitisan Brother

Nicahkos Cousin (female)
Niscas Cousin (male)
Nitanis My daughter
Nohtawiy My father
Nimosom My grandfather
Nohkom My grandmother
Nikawiy My mother
Nitis&n My sister

Nikosis My son
Nohcawis My uncle
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Miciwina Food
Picikwas Apple
Wakas Banana
Pahkwésikan Bread
Téhtoésapopimiy Butter
Séwipahkwésikan Cake
Oskataskwak Carrots
Kékisipamiciwina Cereals
Apakosisimiciwin Cheese
Pahkahakwan Chicken
Pihkatéwapoy Coffee
Mahtaminak Corn
Séwihkasikan Desserts
Wawa Eggs
Kinoséw Fish

Kakaspihkatékwawaskipwawa

French fries

Minisa

Fruits

S6min minisinkan Grapes
Kéhkdsopwam Ham
Cahkas lce cream
Wiyas Meat
Téhtosapoy Milk
Osawas Orange
Osawasapoy Orange juice
Mistahimimis Peach
Ayicimin/Micimin Peas
Kahkominikak/Askiwiisiwihtakan | Pepper
Askipwawa/Lapatakwa Potato
Siwihtakan Salt
Otakisihkan Sausage
Kwayaci sikwatahikaték Steak
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Miciwina (continued)

Food (continued)

Otéhimin Strawberry
Maskihkiwapoy Tea

Kihci okiniy Tomato
Kistikana/Kiscikanis Vegetables
Wikiwin Home
Nihcayihk Basement
\;Vrii)l/(awstamasomkam|k/Ap|W|k Bathroom
Kisépikinastéwimahkahk Bathtub
Nipéwin Bed
Nipawikamik Bedroom
MicisGwikamik Dining room
Tahkascikan Fridge
Sapostawan Hall
Sapohtawan Hallway
Piminawasiwikamik Kitchen
Kasiyakanéwiyakan Kitchen sink
Wasaskoténikan Lamp
Kisépikinikéwikamik Laundry room
Apiwikamik Living room
Késiskawihkasikan Microwave
Sékowépinapisk Oven
Pihtawiskwahtém Porch/Entryway
Ascikéwikamikos Shed/Garage
Kanipawikisipékinastéhk Shower
Kasihkwéwiyakan Sink (bathroom)
Kisipékinikan Soap
YOskitéhtapiwin Sofa
Tahkohtaciwétah/Amaciwiwin Stairways
Kotawanapisk Stove
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Wikiwin (continued)

Home (continued)

Nahapéwikamik/Misiwikamik

Tollet

Tahkoskéwin

Yard/Patio/Backyard/Courtyard

Atoskéwina

People around Me (Jobs)

Tapasinahikéw Artist/Performer
Mistiko napéwi Carpenter
Atawéwikamik soniyawikimaw Cashier/Store
Mipitamaskihkiwiyiniw Dentist
Maskihkiwiyiniw Doctor
Opimihcikéw Driver
Awasokiskinohwamakéw Elementary teacher
Astawékéw Firefighter
Opikiskwéstamakéw Lawyer
Masinahikaniwiyiniw Letter carrier
Maskihkéwiskwéw Nurse

Sémakanis Police officer
Atatawakéw Salesperson
Atawéwikamik masinahikésis Store owner/keeper
Kiskinohaméakéw Teacher

Pisiskowimaskihkiwiyiniw

Veterinarian

Métawéwina

Leisure Activities

Kakwaskwetahoht
kwaskwenitowan

Baseball

Mamawisikon pakisanak

Collecting cards

Kwaskwepayihowin Jump rope
Pakisanak kamétawihk Playing cards
Pimipahta Run
Pakahtowé Soccer
Pakasimowin Swimming
Métawakana Toys
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kiskinwahamatowikamik School
Ayamihcikéwikamik Library
Kitohticikéwikamik Music room
Wiyasiwéwin Office
Micisowinahtik Table
Wayawéwikamik Washroom/Bathroom
Tipahikan Time of Day
Kikisépa Morning
Apihtakisikaw Noon

Otéakosin Afternoon/Evening
Tipiskaw Night/Nighttime
Isiwépan Weather

Kisin. It is cold.

Kisitéw. It is hot.

Kimowan. It is raining.

Mispon. It is snowing.
Waséskwan. It is sunny.
Kwayakikisin. It is very cold.
Kisastéw. It is very hot.

YOotin. It is windy.
Piyésiwak. It is thundering.
ikwaskwan. It is cloudy/foggy.
Miyokisikaw. The weather is nice.
Mayikisikaw. The weather is not nice.

[totamowina

Verbs

Kwécihkémo

to ask (for something)

Kawéspayik

to be

Ataweé

to buy
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[totamowina (continued)

Verbs (continued)

Tépwas to call/to beckon
Nawasoniki to choose

Kipaha to close something
Akihciké to count/to tell

Mato to cry

Manisa to cut

Nimihto to dance

Osihta to do, to make
Tapasinaha to draw

Minihkwé to drink

Miciso to eat

Pihtokwé to enter (i.e., a room)
Pahkisini/pahkisikaso to fall

Miska to find

Pasiko to get up/to arise

Meéki to give

ltohté to go

Nihtaciwé to go down (i.e., stairs)
Wayawé to go out (i.e., of a room)
Amiwaci to go up (i.e., stairs)

Ohpi to jump

Kiskinohamakosi to learn

Miwéyim to like/love someone/something
Nitohta to listen to

Kitapahta to look at

Kanawapahta to look at, watch (i.e., TV)
Nitona to look for

Sakitowin to love

Ohtina to open something
Métawé to play
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ltotamowina(continued)

Verbs (continued)

Métawé to play, to touch
Sésawé to practise
to put or place something
Tintasta (book on a shelf, paper on a
desk)
Asta to put, to lay
Postayiwinisa to put on clothes
Ayimihciké to read
Pimipahta to run
Nikamo to sing
Api to sit
Nipa to sleep
Pakasimo to swim
Pikiskwé to talk, to speak
Mamitonihta to think
Pimohté to walk
Atoské to work
Masinahiké to write
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Classroom Commands

masinahikéwin

masinahikéwin.

Cree English Cree English
Singular/peyak Singular Plural/kahkiyaw Plural
Astam Come here. Astamik. Come here.
Kanawapahta Look at the blackboard. Kanawapahtamok Look at the blackboard

(writing)

Ohpina kicihiy

Raise your hand.

Ohpinamok kicihciyiwawa.

Raise your hands.

Néhtina kicihciy

Lower your hand.

Néhtinamok kicihkiyiwawa.

Lower your hands.

Ohtina kimasinahikan

Open your book.

Ohtinamok
kimasinahikanwawa.

Open your books.

Masinaha kiwéhowin

Write your name.

Masinahamok
kiwéhowinawawa.

Write your names.

Tapasinahiké

Make a drawing.

Tapasinahikék.

Make a drawing.

Kipaha kimasinahikan

Close your book.

Kipahamok
kimasinahikiwawa.

Close your books.

kimicisowinahtik

kimicisonahtikiwawa.

Kwayakona Take your book out. Kwayakonamok Take out your books.
kimasinahikan kimasinahikaniwawa.

Nipawi Stand up. Nipawik. Stand up.

Api Sit down. Apik. Sit down.

Nitohta Listen. Nitohtamok. Listen.

Askoké Line up. Askotok. Line up.

Kanacihta Clean up your desk. Kanacihtahk Clean up your desk.

Kisépihtakiniké

Clean the floor.

Kisépihtakiniké.

Clean the floor.

Naké

Stop.

Nakék.

Stop.
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Classroom Expressions

ltwewina

Phrases

Nikaki nitawayan ci?

May | go to the bathroom?

Nikaki nitawi minihkwéan nipiy?

May | go get a drink of water?

Nikaki nitawi kinikkopotan/madéhkocikatan
nimasinahikanahcikos?

May | sharpen my pencil?

Nitona ita ihntayahk

Look for the page number

Tansihitwihk tanéhiyawéyan?/Tanisi kahitwan

~L: A How do you sa in Cree?
ta néhiyawéyan ? y Y
Tanisisimasinahamihk ? How do you write ?
Nimihtatén. | am sorry.

Namoya nikiskinten.

| don’t know (it).

Namoya nikiskisin.

| don’t remember.

Namoya nisitohtén.

| don’t understand.

Namoya nikaskihtan.

| have a problem.

Namoya nikaskihtan /(kaki nésohkamawin

Ci)

| need . (e.g., help, something)

Nikaki pékiskwan?

May | interrupt?

Mahtésa ména itwé.

Repeat that, please.

Mahtésa papéyahtik.

Slow down, please.

Kékway nitawihtaman?

What do you need?

Kékway maka 6ma itwémakahk?

What does this mean?

Nikaki nitawi wayawéstamason ci?

Can | go to the bathroom?

Niwanikiskisin.

| forgot.
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Proverbs

Kaya ayisinawin, nitohtawin.

(Do what | say and not what | do.)
Do as | say, not as | do.

Asay ikwa.

What’s done is done.

Péyakwan ohtawiya/naspitawat.

(From such wood, such splinters.)
Like father, like son.

Mobhkac kiponi kiskinwahamakawisin.

(It’s never too late to learn.)
You’re never too old to learn.

Wahyaw kitohtayikon kiskinwahamakosiwin.

(Knowledge does not occupy space.)
Knowledge is power.

Tastakiskwéyihté.

(To bad weather, good face.)
Keep your chin up.

Namoya péyakwanohk tétapiyan.

(Where one door closes, another one opens.)
When one door shuts, another opens.

Ispihci kayiwihkac.

(Later is more valuable than never.)
Better late than never.

Kaya kwanita pikiskwé&/Wihcasin tapékiskwihk
ména tétotamihk.

(From said to done there is a long way.)
Easier said than done.

Imiyosik asahkihk.
Imiyosik anima ta pahpihk.

(The best medicine is good food.)
An apple a day keeps the doctor away. (Laughter
heals the heart.)

Kakikiy miyotéhi.

Clean slate.

Wahpasi.

(God helps the one who gets up early.)
The early bird catches the worm.
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Instructional Planning Guide

As you design a learning activity, consider students’ individual needs and learning profiles to determine
the accommaodations, modifications and adaptations that will be necessary for success.

® Outcomes

Determine the outcomes that students can reasonably accomplish.
O Select fewer outcomes, partial outcomes or outcomes from a different grade level if necessary.

Determine what the students will be able to demonstrate as a result of this learning

activity.

U Consider the accommodations, modifications and adaptations necessary to ensure student success
in achieving all or part of the outcomes.

© Learning Activities

Select appropriate instructional strategies and learning activities that will create
opportunities for students to achieve the target outcomes successfully.

Decide how students will apply their learning.

Ensure opportunities for students to use different learning modalities; e.g., visual, auditory.
Present and support key concepts and instructions using demonstration, oral and written steps
and exemplars of completed assignments.

Break down assignments or tasks into smaller, more manageable parts.

Give clear, concrete instructions and:

provide a visual reference of the sequence of key steps in completing the assignment
provide a checklist of assignment parts for students to mark as tasks are completed
support written instructions with picture prompts or highlight directions using a
colour-coding system

record directions or lectures for playback

repeat instructions

____have students recall instructions in sequence.

Model and demonstrate to promote understanding of directions.

Check in with students regularly to check task understanding and to provide feedback and
clarification on specific aspects of the assignment.

Highlight key points of the lesson orally and visually.

Select extension activities that will reinforce and extend learning.

Write assignments and homework on chart paper or the board. Ensure that students write down
assignments in their agendas.

Help students stay on task by employing a cueing strategy.

U0 OO0D

o0do0 0O

U

Identify the key concepts of the learning activity.

Consider how the activity has been designed to motivate and engage student interest.

U Determine how to present an overview of the learning activity.

U Ensure that the learning activity provides opportunities for students to relate the key concepts to
d

U

their own experiences or understanding.
Build in opportunities to make connections between what the students know and what they are
learning.

Adapted with permission from Calgary Learning Centre (Calgary, Alberta, 2003).
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Consider how the students will be organized for instruction and the type of groupings

that will be most effective (partner, small group, large group).

O Use flexible grouping to determine the best fit for a particular activity. Decisions about grouping
students may be based on different factors depending on the end goal, such as learning profile,
interest, readiness or need.

® Learning Environment
Consider the classroom environment and individual student work spaces.
U Provide a quiet work station like a study carrel in a corner of the classroom.

U Plan seating arrangements for students with attention issues based on traffic patterns and overt
distractions; e.g., windows, door, hallway, computer.

U Partner students with a peer for support and guidance.

© Resources
Decide on the resources that will be used for the learning activity, including oral,
print, media texts and community resources.
U Locate necessary materials and resources to support different reading levels, learning styles and
student needs.
U Consider using graphic organizers to present information.

Prepare resources to assist students with learning difficulties.

Rewrite materials at a lower reading level.

Provide a graphic organizer for note taking; e.g., cloze style.

Highlight passages of text.

Reformat handouts and tests as necessary; e.g., provide lines for written responses, put one
question per page, rewrite questions or information at a lower reading level, enlarge print and
spacing between lines of print.

U Identify Web-based supports; e.g., simulations.

oooo

Ensure that students have the assistive tools and devices to support their learning
styles or needs, for example:

____highlighters, calculators, sticky notes, rulers, markers, erasable pens, adapted scissors, graph
paper, special lined paper, pencil grip, date/number line taped to desk

a copy of the lecture notes

enlarged or reduced text

scribe

audio recordings

picture prompts

manipulatives

overlays

computers

® Assessment
Decide what evidence will show whether the students have achieved the outcomes.

Determine the best way for students to demonstrate their learning.
U Provide assessment options for students to “show what they know.”

C-4 Cree Language and Culture 12-Y Guide to Implementation (4-6)
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Make necessary preparations for alternative testing procedures, resources and
materials.
U Does the student need:
____anaudio recording of the test
a scribe to write down his or her ideas or answers
the test questions read aloud
a time extension
fewer questions?

Determine the focus of the assessment for evaluation purposes.
For example, if you are evaluating students on their understanding of the content, do not penalize for
spelling errors or missing punctuation.

Select or develop rubrics, exemplars and checklists to support student evaluation.

Provide immediate, specific and constructive feedback.
U Emphasize the quality of work and perseverance rather than quantity.

Provide opportunities for student self-reflection and self-evaluation.

U Consider necessary alternate assessment options to accommodate different learning styles,
interests or strengths.

U Share assignment criteria lists, checklists, standards and exemplars with students.

Time line

Record important assignment and test due dates on a master calendar and have
students write these dates in their agendas.

U Show students how to plan for longer assignments by using a calendar.

O Show students how to study for an upcoming test.

U Provide students with a study guide of important skills and concepts.

Consider the pace of the learning activity and the needs of the students.

U Consider ways to change the pace and allow students to focus on the task for more condensed
periods of time, if necessary.

U Prepare an assignment summary with task increments and time line to guide students’ completion
of the assignment. Provide time warnings for task completion.

U Extend deadlines for those students who require more time to complete assignments.
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Year Plan

Grade(s): School Year: Teacher(s):

September October November December January

Unit(s)

Specific Outcomes

Major Teaching and Learning
Activities

Resources

Assessment and
Evaluation
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Year Plan

Grade(s):

School Year:

Teacher(s):

February

March

April

May

June

Unit(s)

Specific Outcomes

Major Teaching and Learning
Activities

Resources

Assessment and
Evaluation
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600¢

SAMPLE YEAR PLAN: GRADE 4

Grade(s): Year: Teacher:
Nocihitowipisim Kaskatinowipisim Yikopewipisim Pawahcakinasis Kisepisim
September October November December January
. . — Routines — Protocol — Animals — Directions — Turn-taking
Itotamowina — Introduction — Tipi teaching — Past and present practices | — Acimowina (stories) — Clothing
Topics/Themes — Cree prayer and smudging — Hunting
— Respect
A-32 LC-13 CM-15 A-54 LC33 CM-11 | A-33 LC-34 CM-24 | A-11 LC-23 LC-52 | A-33 LC-23 CM-=21
a A-41 LC-14 CM-21 A-61 LC-41 CM-13 | A-51 LC-52 CM-25 | A53 LC-31 LC-53 | A-52 LC-33 S-1.1
Kaskihtawina A-52 LC-22 S-11 A-62 LC-44 CM-14 | A-52 CM-12 CM-33 | A-62 LC-32 CM-22 | A-63 LC-45 S-3.1
Specific A-63 LC-31 S-34 LC-1.1 LC45 CM-24 | A-63 CM-13 S-3.1 LC-14 LC-33 s-21 LC-14 LC-53
Outcomes LC-1.1 LC-32 LC-32 LC-5.2 LC-1.3 CM-14 LC-2.1 LC-4.1 LC-22 CM-11
LC-12 LC-5.1 LC-14 CM-22

epeURD ‘BLAq]Y ‘UOIEINPT BLBGIVO)

(9—1) uoneluawsa|dw| 01 apINS A-ZT aimn) pue abenbue] sa1d

Kiskeyihtamowina
It6tamowina
Learning
Activities

Assigned classroom chores
list

Tan’si log

Recording weekly weather
conditions

Viewing of Cree community
videos and listening to Cree
music

Student-made respect posters,
brochures

Writing in syllabics
Student-created syllabic chart
Student word books and
classroom word charts
Personal dictionaries, class
charts and class dictionaries
Activities theme word list
Paraphrasing other student’s
show and tell presentations
Language experience charts
Taking turns saying the daily
prayer

Presentation of daily routine
picture

Tipi teachings represented
by each tipi pole

Kihteyaya Circle of Life
presentation

Student sharing of Cree
way of life photographs,
illustrations and artifacts
Humourous comic strips
Story main ideas presention
Long and short vowel
sounds practice

Notes to friends

Describing paintings,
drawings and handicrafts
Cree computer presentation
Greeting Kihteyaya
role-play and hello song
Formal and information
greeting role-plays

Gender cultural teachings
Noting impolite behaviours
in student vocabulary books
Biweekly activities that
reflect each gender
Syllabics code activity
Messages to classmates

Wild animal mobile
Animal pictures

Animal stories

Shoe box object activity
Vocabulary relating to size
Game to practise Cree
vocabulary and phrases
Words and phrases related
to animals

Modelling of specific
grammatical elements, such
as indefinite pronouns and
noun possessive forms for
animate and inanimate
Colour descriptors for
plural animate

Games to practise
vocabulary related to
current themes

Concrete poems

Preparing practice
interview questions for
Kihteyaya’s presentation
about community long ago
and today

Sharing circle to reflect on
video viewing

Basic questions relating to
familiar topics

Retelling of Cree
atayohkewin

Story sentence starters
Simple Wesahkecahk
legends

Student-led commands
Grammatical elements
practice of declarative
statements

Grammatical practice for
demonstrative nouns
Grammatical practice for
commands or requests
Grammatical practice for
commands and requests
using plural action words
Following directions for
making crafts

Listening to an audiotape of
a story or song

Group work to develop
direction-giving dialogue
Story posters

Text story booklets with
pictures

— Practising encouraging
vocabulary by planning a group
event

— Practising group encouraging
vocabulary

— Musical chairs activity to
practise colour

— Playing games to learn and
review Cree vocabulary on
clothing

— Grammatical practice on
personal pronouns and
demonstrative pronouns

— Discussion on the importance of
both sides of a conversation

— Hunting or camping sentence
game

— Practise turn-taking phrases
while playing games

— Classroom visit by a hunter or
trapper

— Role-playing what a hunter
does

— Dressing up with different types
of hats




epeURD ‘BLAgY ‘UOIRINPT BLAGIVE

(9—¥) uoneluawadw| 01 apINS A-ZT aimIn)d pue abenbue] aa1)

600¢

6O

SAMPLE YEAR PLAN: GRADE 4 (continued)

Nocihitowipisim Kaskatinowipisim Yikopewipisim Pawahcakinasis Kisepisim
September October November December January
Teacher-guided discussion Elder teaching about Traditional Cree practices Shadow puppets or other
on smudging and prayer reciprocity pictures puppets
Classroom list of rules Regular classroom KWL chart on traditional Play about a familiar story
relating to respecting others’ environmentally friendly practices Puppet play about a story
property activities Elder stories of long ago Write/orally share student
Appropriate classroom Keepers of the Earth Venn diagram to compare stories
behaviours and polite bulletin board display and contrast Cree Pen pal letters
phrases to use when a Kihteyaya teachings on the perspectives and beliefs of Practising beginning and
: ; ; substitute teacher takes over pipe the past and present ending conversational
Klskeylhtamowm Students encouraged to use Four directions teachings Comparison of artifacts of phrases
a . songs, rhymes and other booklet the past and present Following a rabbit or duck
Itbtamowina mnemonics to remember Tipi teachings and paper Comparison of traditional soup recipe
Learning vocabulary tipi models and modern dolls or toys Listening for vocabulary in
Activities Students participate in T-chart about past and acimowina (stories)
. miyahkasikewin and present practices of Cree
(continued) pwatsimowin people
Student demonstration of Long ago and today
respect by encouraging, photographs, videos
greeting or thanking others Factory or naturally smoked
hide pouch
Textures experience with
miniature gloves or
moccasins
Student-recorded audiotapes
Classroom chore display Tipi teaching activities Materials for creating a Cree legends and stories Chairs
Tan’si log from Saskatchewan Indian mobile Wesahkecahk legends Blackline master for Venn
Materials for posters Cultural Centre Animal pictures Task sheets diagram
Painting materials Pisim Series Animal stories Guest Hunters
Cree video and music Hodgins, Ken. The Art of Shoe box Materials for making
Syllabics Chart the Nehiyawak. Plains Simple objects posters
Chart paper Publishing Inc., Edmonton, Kihteyaya guest speaker Internet
Personal dictionaries AB, 1988. Artifacts such as clothing, Magazines

Apacihtawina
Resources

Cree language experience
charts

Materials for drawing
pictures

Classroom rules display

Brian MacDonald’s
greeting song

Materials for making a tipi
model

Materials for making
posters and comic strips
Kihteyaya guest speaker
Picture of a pipe

Cultural items

beadwork, foods from their
community

Modern doll or toy
Naturally and
factory-tanned hide

Fur

Miniature gloves
Moccasins

Recipes for rabbit and duck
soup
Puppets
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SAMPLE YEAR PLAN

: GRADE 4 (continued)

Kotasinahikewina
Ekwa
Oyehtaméawina
Assessment and
Evaluation

Nocihitowipisim Kaskatinowipisim Yikopewipisim Pawahcakinasis Kisepisim
September October November December January
Checklists — Learning Logs Checklists Anecdotal notes Group assessment

Learning Logs
Observations
Quizzes and tests
Conferences
Work samples
Self-assessment
Anecdotal notes
Reflections

— Work samples
— Observations
— Portfolios

— Anecdotal Notes
— Checklists

— Conferences

— Reflections

Observations
Self-assessment
Quizzes and tests
Reflections
Portfolios
Learning Logs
Journals

Learning Logs
Self-assessment checklist
Reflections

Quizzes and tests

Work samples

Checklists

Portfolios

Student reflection
Portfolios
Checklists
Quizzes and tests
Self-assessment
Observations
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SAMPLE YEAR PLAN: GRADE 4 (continued)

Grade(s): Year: Teacher:
Mikisiwipisim Niskipisim AyikipTsim Opineyawipisim Opaskahowipisim
February March April May June
— Mother Earth — Emotions — My family (extended — Community: roles and — Celebrations
ltdtamowina — Songs o - Self-estgem family) occupations — Riddles and humour
. h — Nonverbal communication — Expressions — Place names
Topics/Themes _ Dance — Eood
A-21 LC-11 LC-52 A-11 LC-34 CM-31 A-11 LC45 CM-32 | A-32 LC-31 CM-15 | A4l CM-12 CM-35
o A-31 LC-12 CM-14 A-22 LC-42 CM-34 A-32 LC-52 sS-11 A-33 LC-33 CM-32 | A-51 CM-15 S-31
Kaskihtawina A-33 LC-13 CM-23 LC-1.3 LC-43 S-21 A-51 CM-13 S-21 A-62 LC-41 CM-33 | A61 CM-23 S-41
Specific A-41 LC-14 S-1.1 LC-2.1 CM-2.1 LC-1.3 CM-15 S-4.1 A-63 CM-11 CM-35 | LC-11 CM-25
Outcomes A-61 LC-32 S-2.1 LC-1.4 CM-2.2 LC-1.3 CM-1.2 S-1.1
A-6.2 LC-45 LC-2.2 CM-25 LC-14 CM-13 S-2.1
LC-23 CM-14

Kiskeyihtamowina
Itbtamowina
Learning
Activities

Verb charades

Review of imperative forms
of verbs and teacher
encouragement vocabulary
Student-led total physical
response (TPR)
Role-playing appropriate
language and body language
Role-playing situations
relating to critical sound
distinctions

Review of the Syllabics
Chart and
comparing/contrasting
Standard Roman
Orthography with

Cree syllabics

List of different types of
dances

Students model actions with
words

Student presentation on
Cree music

Interviewing family members
on right and wrong nonverbal
behaviours

— Presentation on the day of

the week

— Expressive faces chart and

acting out emotions

— Emotion sentence starters
— List of words relating to

needs and interests

— Student drawings of

emotions evoked from
listening to recorded drum
songs

— Favourite activity posters
— Class expressions scrapbook
— Idiomatic expressions

display

— Student-presented

recognition speeches

— Listening to stories dealing

with respecting oneself

— Self-respect posters
— Student drawing of daily

hygiene routines

— Posters depicting “I will

respect myself, other people
and our Earth”

— Sharing circle on family
members and roles

— Upcoming school event
invitation for grandparents

— Student modelling of a
home conversation
regarding an invitation to a
school event or party

— Student sharing of kinship
charts

— Introducing classmates

— Student discussion on ways
of being helpful to relatives

— Kinship storybook

— Traditional foods and feasts
word list

— Role-play simple
conversations

— Grammatical practice for
personal pronoun singular
emphatic

— Food presentation Cree
speech contest

Review of various phrases
Supporting sentence for an
object or picture

List of words on community
roles and occupations plus
nutrition

Students describe their
school or community
Language experience charts
Student-generated questions
on upcoming Cree
community events

Students prepare and present
a short oral presentation to
the class on the community
Students participate in a
community or school litter
clean up

Large Alberta map display
Place name research and
presentations

Kihteyaya interviews about
their community long ago
and today

— Inside-outside circle activity

to practise basic information
on celebrations

— Leaf-biting activity

— Solving riddles as a group
— Comic strip interpretations
— Translating into Cree and

performing jokes and funny
skits

— Listening to a Don Burnstick

CD

— Word search puzzles
— Syllabic Chart reference for

sound identification

— Fort Edmonton field trip
— Métis dances
— Elder interviews and video

viewing of cultural practices

— Map representation of

regional Cree celebrations

— Student participation in local

festival or celebration and
making flyers
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SAMPLE YEAR PLAN: GRADE 4 (continued)

Mikisiwipisim
February

Niskipisim
March

Ayikipisim
April

Opineyawipisim
May

Opaskahowipisim
June

Kiskeyihtamowina
Ittamowina
Learning
Activities
(continued)

Ways of honouring Mother
Earth discussion and
diorama

Grammatical practice for
simple sentences we, all of
us, all of you simple
sentences involving a
direct object colour
descriptor for plural
animate locative nouns
Students write short
messages to friends
Role-plays on correct and
incorrect nonverbal
behaviours

Action songs

Mother Earth songs with
instrument accompaniment
and dance

Students explore regional
dances

Community interviews
about traditional
pwatsimowin and
mask’simowin,
piciciwin/piciwin
Role-plays and miming
nonverbal cues and
gestures

— Looking at qualities

possessed by an Aboriginal

role model

— Providing positive
feedback activity

— Fellow classmate positive
qualities booklet

Classroom event invitation
and tobacco protocol
discussion

Presentation of a poster on
the way of life in the past
Protocol relating to
wahkohtéwin

Discussion on family
garbage disposal practices
Student exploration of
traditional ways of making
bannock

Family member guest to
demonstrate hand or card
games

Survey or interview
various Cree speakers
Interview questions for
family members about
family heritage

Student presentation of
Wahkohtowin trees
Common activities done at
home translated into Cree

Discussion on the various
roles of women

Student presentation on
Métis Cree-speaking
communities

Laying of spruce boughs to
cover the floor of a tipi
Community facts bulletin
board display

Special events and
celebrations research
Foods eaten at home and at
a feast

Working in groups to
follow a bannock recipe
Community field trip

Class feast

Vocabulary Bingo

Participating in daily
miyahkasikewin and
pwatsimowin

Student demonstration of
several key Cree traditions
Students prepare for year
end activities and a
demonstration of Cree
traditional teachings
Students change the verses
of the song Nimiskawaw
pakan

Apacihtawina
Resources

Pisim series

Videos: Dances of the
Northern Plains, Cree
Hunters

Syllabics Chart

Cards

Popsicle sticks
Mother Earth songs

— Pakan Series

— Self-esteem manual

— Tribes

— Stories, magazines, Web
sites, TV shows

— Various audiotapes, videos

and radio stations

— Chart of expressive faces

— Learning Logs

— List of vocabulary or
sentence starters

— Drumming music

— Materials for creating
posters and drawing
pictures

Kinship chart samples
Invitation sample
Materials for making
kinship storybooks and
posters

Guest speaker to
demonstrate contemporary
games

Cree language experience
charts

Vocabulary Bingo game
Ingredients and materials
for making bannock
Pictures of food
Bannock recipe
Materials for making
dioramas and drawing
pictures

Large map of Alberta
Community clean-up
posters

Phone

Fort Edmonton Park,
Edmonton, Alberta
www.gov.edmonton.ab.ca/
fort

The Syncrude Gallery of
Aboriginal Culture,
Provincial Museum of
Alberta, Edmonton,
Alberta
www.pma.edmonton.ab.ca
Don Burnstick CDs

Pisim series
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SAMPLE YEAR PLAN: GRADE 4 (continued)

Mikisiwipisim
February

Niskipisim
March

Ayikipisim
April

Opineyawipisim
May

Opaskahowipisim
June

Apacihtawina
Resources
(continued)

School or public library,
asking locals and Elders,
visiting the town hall or
band office, asking their
family or caregivers
Books, maps and
community members
Posters, advertisements or
announcements of
upcoming Cree events
Nature walk agenda

Kotasinahikewina
Ekwa
Oyehtaméawina
Assessment and
Evaluation

Checklists
Observations
Self-assessment
Learning Logs
Quizzes and tests
Conferences
Reflections

— Anecdotal notes
— Checklists

— Self-assessment
— Observations
—  Work samples
— Journals

— Reflections

— Poster rubrics
— Conferences

— Learning Logs

Conferences
Anecdotal notes
Learning Logs
Self-assessment
Checklists
Self-reflection
Quizzes and tests
Observations
Portfolios

Learning Logs
Checklists
Self-evaluation checklist
Quizzes and tests
Observations
Self-reflection
Anecdotal notes

Oral presentation rubric
Poster/diorama checklist
Conferences

Observations
Anecdotal notes
Learning Logs
Conferences
Self-assessment
Self-reflection
Checklists
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SAMPLE YEAR PLAN: GRADE 5

Grade(s): Year: Teacher:
Nocihitowipisim Kaskatinowipisim Yikopewipisim Pawahcakinasis Kisepisim
September October November December January
lt6tamowina — Daily routine — Review of daily routine — Clothing — Directions - Games/turn-taking
. — Mother Earth — Dialogue practice — Steps for making items — Acimowina — Acimowina
Topics/Themes _ Cree culture
A-11 LC-41 CM-34 | A-11 LC-14 CM-13 | A-1.1 LC-14 S-11 A-11 LC-23 LC-52 A-33 LC-14 CM-15
o A-21 LC-44 CM-35 | A-21 LC-41 CM-23 | A-31 LC-22 S-41 A-31 LC-31 CM-32 A-6.1 LC-22 CM-24
Kaskihtawina A-22 CM-11 $21 |A-33 LC-43 S11 |A51 LC-23 A53 LC-32 S-11 A-63 LC-31 S$-31
Specific A-51 CM-13 S-4.1 A-52 LC-44 S-21 LC-1.3 CM-22 LC-12 LC-34 sS-21 LC-1.3 CM-14
Outcomes A-52 CM-15 LC-12 LC-5.1 LC-14 LC-42 S-31
LC-1.3 CM-3.2 LC-21 LC-5.1

Kiskeyihtamowina
Itétamowina
Learning
Activities

— Steps of preparing

chokecherries

— Weekly journal entry
— Sharing of weekend

activities

— Preparing for a guest

speaker with knowledge
on preserving food

— Preparing questions for a

class activity

— Recording daily weather

conditions

— Classroom routine words

and phrases

— Role-play and practise a

basic conversation in both
formal and informal
situations

— Social conventions and

expected behaviours for
classroom guests

— Protocol relating to

picking berries, herbs, sage
and sweetgrass

— List of expressing

thankfulness to Mother
Earth

— Mother Earth songs
— Giving thanks for things

offered by Mother Earth

— Daily routine presentations
— Student-created guest

biography

— Object descriptions
— Student’s choice of one of

three activities

— Monthly traditional

activities

— Student-written connected

sentences

— Simple sentences using

locative noun suffix

— Simple sentences

involving direct objects

— Affixes to indicate noun

size

— Use of indefinite pronouns

to indicate non—specific or
non-specified animate or
inanimate nouns

— Terms used to distinguish

and refer to these and
those animate (NA) and
inanimate

— (NI) specific nouns
— Colour descriptors
— Role-play formal and

informal dialogues

— Student use of Elder Cree

dictionary

Favourite catalogue of
outfits

Steps for beading
Instructions for making
paper models

Role-play of an invitation to
an Elder

Group skit on aspects of an
oral presentation or
telephone conversation
Noun possessive form for
animate (NA) and inanimate
(NI) singular nouns
indicating ours (1P)

Noun possessive form for
animate (NA) and inanimate
(N1) plural nouns
Combining words to create
sentences

Description of clothes worn
in a magazine or catalogue
Career dress-up activity
Regalia or other costumes
Role-play actions

Research on how clothes
were traditionally sewn

— Student-made directions

— Follow the leader

— Sequence of actions relay

— Student feelings response to
a legend

— Separating ideas and steps of
writing

— Attaching commands to
subject

— Commands using action
words

— Changing an action word to a
noun

— Total physical response
(TPR)

— Subject markers and action
words

— Declarative statement and
progressive action

— Following simple
instructions

— Reading stories with
emphasis and intonation

— Describing action pictures

— Cree legend play

— Retelling stories with
expression

— Sentence starters for
atayohkewina and
acimowina

— Negotiation strategies and
taking turns

— Story sentence starters

— Go fishing card game

— Cree card games and bingo

— Recorded student-created
stories

— Turn-taking vocabulary

— Personal pronouns

— Listen and sharing a story

— Student-created booklets

— Traditional tipi values

— Venn diagram

— Protocol for hair

— Alternative to the offering of
tobacco

— Tipi teaching relating to
poles

— Practising tipi teachings

— Cree culture posters

— Similarities and differences
of key elements of the
cultures of Native people
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SAMPLE YEAR PLAN: GRADE 5 (continued)

Nocihitowipisim
September

Kaskatinowipisim
October

Yikopewipisim
November

Pawéahcakinasis
December

Kisepisim
January

Kiskeyihtamowina
It6tamowina
Learning
Activities
(continued)

Student-created Mother
Earth poems

Interview questions for
relations on berry
picking

Exchanging e-mail with
a different Treaty area
Personal dictionaries,
journals and personal
portfolios

Pen pals

Students encouraged to
use expressions

Students practise social
conventions with classroom
visitors

Different prayers and prayer
structures for being thankful
daily

Regional protocol of
smudging plus simple words
and phrases or sentence
starters relating to smudging
Daily routine cartoon

Review of beginning and
end dialogue

Cree description of route to
school

Story retrieval chart
Reading to younger
students

Strategies to use when
learning cultural elements

Apacihtawina
Resources

Nehiyawewin 10 (berry
picking unit, Chapter 3)
Cree dictionaries
Chokecherries

Weather wall display
Contact person from
another Treaty area
Students’ personal
portfolios

Videotape, pictures or
drawings of student’s daily
routine

A variety of objects

List of monthly traditional
activities

List of formal and informal
dialogue

Cree dictionaries

Student dictionary

Video: Christmas in James
Bay

Video: Mistassini Cree
Magazines

Catalogues

Materials for beading
Blackline master for
making paper models
Dress-up items
Samples of regalia and
other costumes

Various objects
Legends

Simple stories

Six action pictures
Sample community map

Pisim series

Cards

Cree bingo

Tape recorder

Materials for creating
small booklets

Sample Venn diagram
Artistic and literary works
Kihteyaya

Materials for making Cree
culture posters

Kotasinahikewina
Ekwa
Oyehtaméawina
Assessment and
Evaluation

Observations
Anecdotal notes
Learning Logs
Conferences
Work samples
Self-assessment
checklist
Journals
Small-group work
checklist
Checklists
Self-assessment
presentation
checklist

Observations

Checklists

Anecdotal notes

Learning Logs
Self-assessment

Journals

Tests and quizzes
Small-group work checklist
Role-plays

Report writing checklist

Observations

Anecdotal notes
Learning Logs
Self-assessment
Checklists

Tests and quizzes
Gallery walk/reflections
Conferences

Journals

Observations
Anecdotal notes
Learning Logs
Self-assessment
Checklists
Conferences
Tests and quizzes
Work samples
Play checklist
Rubric
Community map checklist

Checklists
Self-assessment
Conferences
Student reflection/
checklists

Quick check
Tests and quizzes
Learning Logs
KWL charts
Observations
Rubrics
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SAMPLE YEAR PLAN: GRADE 5 (continued)

Grade(s): Year: Teacher:
Mikisiwipisim Niskipisim Ayikipisim Opineyawipisim Opéskahowipisim
February March April May June
— Family and friends - Feelings — My community inthe past | _ other communities — Keepers of the land
— Music — Self: likes — Animals — Review
Ittamowina - Art — Foods
Topics/Themes — Nonverbal
communication and
expressions
A-1.1 LC-33 CM-22 | A21 A-43 CM-32 A-11 LC-52 CM-24 | A-11 LC-32 CM-32 | A-31 LC-11 LC-53
o A-21 LC-34 CM-33 | A61 A-44 CM-33 A-62 CM-12 CM-35 | A-31 LC-53 CM-33 | A54 LC-21 CM-11
Kaskihtawina A-41 LC-42 CM-34 | A-22 LC-12 CM-35 LC-14 CM-14 S-3.1 A-52 CM-12 CM-35 | A-61 LC-23 CM-24
Specific A-6.1 LC-44 S-1.1 A-23 LC-13 S-3.1 LC-2.2 CM-2.2 LC-13 CM-2.2 S-4.1 A-6.2 LC-31 S-3.1
Outcomes A-62 LC-45 S-42 A-32 LC-21 LC-1.4 CM-25
LC-3.1 CM-2.1 A-41 LC-22

Kiskeyihtamowina
It6tamowina
Learning
Activities

Presentation about a friend
Favourite music graphic
organizer

One minute casual
conversation practice
Practising casual dialogues
Tén’si log

“Found a Peanut” song
Exploring local translations
of more Cree songs
Matching descriptions with
works of art

Analyzing art for themes
Family shields

Dream catchers

Students encouraged to use
expressions daily

Viewing of a video for
body

language

Community nonverbal
behaviour cards

Use of nonverbal
expressions during
presentations

Charades

Student sharing of pictures
depicting their favourite
event

Share and tell

Student sharing of feelings
Student sharing of thoughts
Discussion on different
emotions

Talking circle

Creating like and dislike
sentences, focusing on
preferences

Reflecting on a personal
item

Journal entry about feelings
Partner survey and
interviews

Things | would like to do or
learn to do list

Survey questions about
favourite weekend activities
Group problem-solving
activity

— Group brochures on local

community resources

— Simple poetry about a Cree

community in the past and
present

— Applying tense markers
— Future tense

— Cartoon strip

— Cree community diorama
— Community services map

and report

— Classroom and community

tour

— List of research sources

— Kihteyaya interviews

— Discussion on peace

— Student-made crafts

— Past and present T-chart

— Community characteristics

research

— Chart on the key elements

of Native culture

— Hunting skits

— Using questions to guide
research

—  Wild animal words and
phrases

— Food sentences

— ldentifying posters through

descriptions

— Food survey in Cree

— Research on the
background of clan
information

— Elder stories of food
gathering in the past

— Language variation
awareness related to
cultural activities

— Traditional places where

— Crees lived and still live

— Sentences describing six
food or animal posters

— Cree community
presentation

— Making a variety of
traditional Cree articles

Giving directions to an
obstacle course

Keepers of the land do’s and
don’ts list

Group respect posters
Defining words literally
Word plays

Intonation practice using at
least a pair of students
Listening to audiotaped
recordings to check for
correctness

Intonation reference chart
Object cards

Ball throw activity to practise
vocabulary

Matching items with
descriptions

Matching card game
Community home gardens
field trip and composting
brainstorming activity
Mother Earth virtue
poster/collage
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SAMPLE YEAR PLAN: GRADE 5 (continued)

Mikisiwipisim
February

Niskipisim
March

Ayikipisim
April

Opineyawipisim
May

Opaskahowipisim
June

Kiskeyihtamowina
Itbtamowina
Learning
Activities
(continued)

Demonstration of
nonverbal cues
Vocabulary relating to the
qualities of a friend
Student reflections about
songs

Friendship circle

Family photograph collage
Students encouraged to
highlight root words when
reading text

Different approaches to use
when engaged in tasks

Student reflections on their
use of Cree or personal
enjoyment in their class
Journals or Learning Logs
Words and phrases relating
to leisure, interest and
favourite activities
Viewing of the video Why
the Rabbit Turns White
Feelings paintings
Important people in my life
web

Action word album
Personal time lines

“Celebrating who you are”
posters

Cree communities of
Canada presentation
Group animal
presentations
Difference of Cree
communities T—chart or
Venn diagram

— The effect of waste
byproducts on Mother
Earth

— Mother Earth posters

Apacihtawina
Resources

Hodgins, Ken. The Art of
the Nehiyawak. Plains
Publishing Inc., Edmonton,
AB. 1988.

Sample graphic organizers
“Found a Peanut” song

Six pictures of artworks
Cree songs

Video

Teacher-made community
nonverbal behaviour cards
List of charade actions
Native drum songs
Materials for making
family photograph collages

Why the Rabbit Turns
White,

Stories from the Seventh
Fire

Series

Emotion verbs as they
happen (teachable
moments)

Student photographs or
drawings of an important
event

Game, object, toy or
personal item

Journals

Sample surveys

List of problem-solving
situations

Materials for making
personal time lines posters

Maps of Canada, past and
present

Treaty area maps

The Syncrude Gallery of
Aboriginal Culture,
Provincial Museum of
Alberta, Edmonton,
Alberta
Head-Smashed-In-
Buffalo-Jump, Alberta.
Books, magazines, videos,
brochures, CD-ROMs,
encyclopedias, Internet
Materials for making
community brochures,
cartoon strips, dioramas,
crafts

Community maps
Sample T-chart

Sample elements of Native
culture chart

Videos: Jason Visits the
Reserve Mistassini Cree
Little Trapper

Six posters of food or
animals

Kihteyaya guest speaker
Books, maps, photographs,
videos, Internet Web sites
Materials for making a
variety of traditional Cree
articles

— Pisim series

— Obstacle course set up

— Materials for making
posters and collages

— Tape recorder

— Student-made intonation
reference chart

- Ball
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SAMPLE YEAR PLAN: GRADE 5 (continued)

Mikisiwipisim
February

Niskipisim
March

Ayikipisim
April

Opineyawipisim
May

Opaskahowipisim
June

Kotasinahikewina
Ekwa
Oyehtaméawina
Assessment and
Evaluation

Observations
Anecdotal notes
Learning Logs
Work samples
Checklists
Conferences
Reading comprehension
checklist
Journals
Portfolios
Reflection

Observations
Anecdotal notes
Checklists

Work samples
Journals
Learning Logs
Conferences
Student reflections
Tests and quizzes
Reflections
Poster rubrics

Observations
Anecdotal notes
Learning Logs
Student reflections
Tests and quizzes
Checklists
Presentations
Rubrics
Community map checklist
Work samples
KWL chart

Observations
Anecdotal notes
Learning Logs
Self-assessment

Tests and quizzes
Checklists

Work samples
Role-plays

Rubrics

Presentations checklist

Observations
Self-assessments

Poster rubric

Checklists

Conferences

Quick checks

Reading comprehension
checklist

Learning Logs

Work samples
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SAMPLE YEAR PLAN: GRADE 6

Grade(s): Year: Teacher:
Nocihitowipisim Kaskatinowipisim Yikopewipisim Pawahcakinasis Kisepisim
September October November December January
A : — Daily Routines — Expressions — Nouns — Problem solving — Games
Ito_tamohwma — Weather — Mother Earth — Student-selected topics — Stories — Clothing
Topics/Themes — Local community - Art
A-21 LC-11 CM-13 A-22 LC-13 CM-13 A-33 LC-34 CM-24 | A-21 LC-31 CM-23 | A-52 LC-14 s-11
Kaskihtawina A-41 LC-12 CM-21 A-32 LC-42 CM-15 A-51 LC-52 S-25 A-53 LC-32 S-11 A-54 LC-23 S-21
Specific A-52 LC-1.3 CM-3.2 A-41 LC-51 S-21 A-54 LC-12 S-33 A-62 LC-33 S-21 A-61 LC-32
out A-54 LC-23 S-21 LC-1.1 CM-11 S-3.1 A-6.2 CM-13 LC-1.3 LC-53 A-63 CM-32
utcomes A-63 LC-53 S-3.1 A-63 CM-14 LC-1.4 CM-15

Kiskeyihtamowina
Ittamowina
Learning
Activities

— Land usage comparison

— T-Chart

— Practising the consensus
model

— Sharing circle

— Class calendar

— Weather loghook

— Community newsletter
statements or sentences

— Brainstorming activity to
select a topic relevant to
students’ Cree language
experience and community
member interviews

— Monthly progressive theme
bulletin boards

— Oral spelling activity

— Basic spelling rules for
syllabic sounds

— Preparing for a weekly
spelling bee

— Student weather reports

— Protocol for greeting
classroom guests

— Teacher-repeated daily
questions

— Different occasion cards

— Feelings vocabulary
brainstorming activity

— Expression of feelings about
respect for Mother Earth

— Seven-day agenda with
modelled invitation to
different events

— Accepting and rejecting
dialogue practice for inviting
partners to a special event

— Sound distinctions chart

— Rhythm poem activity

— Plants and seasons words and
phrases

— Expressions role-plays

— Listening for new
expressions during an Elder
classroom presentation

— Student-created stories about
activities he or she did the
night before

— School-wide recycling
program

— Energy conservation posters

— Community recycling
program

— Elder teachings on cultural
practices relating to Mother
Earth

Categorizing brainstormed
topic items

Classification of nouns
Community newsletter
statements or sentences

— Take home Cree noun cue
cards

Picture noun book
Monthly progressive theme
bulletin boards

— Entertainment words and
phrases

Regular to diminutive form
nouns

— Helper-specific questions
and answers in Cree when
handing back student books
Noun possessive form for
animate and inanimate
plural nouns

Affixes for indicating size
— Referring to these and those
specific animate and
inanimate nouns

Noun possessive form for
animate and inanimate
singular nouns

— Student feedback on a story
or scenario and making
choice on its outcome

— Brainstorming the solution
of a story problem

— Student-created
problem-solving experience

— Student-created story
picture book

— Presentation of a paragraph
about part of an acimowin

— Preverbal particle attached
to commands

— Simple sentences using we,
all of us, all of you, they

— Patterns found in different
text types

— Short sentence writing
prompt index cards

— Deriving meaning from
viewing a story video

— Inside-outside circle to
share books

— Cultural practices posters

— Connecting sentences to
create a short story

— Encouragement for students
to use traditional values
outside of class

— Take home verbs cue
cards

— Game-playing vocabulary

— Group painting mural or
hide painting

— Applying tense markers

— Changing an action word
to a noun with the suffix,
mowin

— Compounding a verb and
a noun together to form a
new action word

— Changing an action word
to an inanimate noun by
adding the suffix,
micisowin

— Indefinite pronouns to
indicate non-specific or
non-specified animate and
inanimate nouns

— Reviewing clothing
vocabulary with a
descriptive activity

— Describing a picture of

— Wesahkecahk legends or
other legends in three
sentences

— Discussion on the
significance of Native art
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SAMPLE YEAR PLAN:

GRADE 6 (continued)

Nocihitowipisim Kaskatinowipisim Yikopewipisim Pawahcakinasis Kisepisim
September October November December January
Students encouraged to use Discussion and poster on Colour descriptors for Student-prepared questions
acceptance and the four aspects of SEPM plural animate for community guest
conversation phrases (Spiritual, Emotional, Student-created questions demonstration
Weekly social interactions Physical, Mental) and answers Common hand motions
Kiskeyihtamowina with different community Mother Earth collages Lower grade buddies Hand movement
It6tamowina members Class survey of a current Animate and inanimate interpretation vocabulary
L . Lower grade buddies environmental issue noun pattern rules Student-created traditional
ea‘_mlng E-mail chat partners Their World in Their Key noun ending for games, toys, dance,
Activities Take home labels and Hands bulletin display smaller size form clothing
(continued) charts Students refer to classroom Key noun ending for a Identifying patterns for
Teacher encouragement of visuals when necessary locative suffix action words and using the
traditional ways of learning Encouragement for Labelled classroom objects words in dialogue practice
students to use traditional Cree words and visuals
values outside of class

Materials for making a Seven-day agenda Cree phrases, noun and Pisim series Christmas at Wapos Bay,
classroom calendar display Kihteyaya presentation verb cue cards Seventh Fire videos Film
Weather logbook and Classroom poster materials Materials for making labels Shadow puppets West Association. 2002.
display for creating a mural for classroom objects Three different text forms www.filmwest.com
Materials for making dealing with expressions or Picture noun book Chart paper Resources for hand
monthly theme bulletin feelings of respect for Materials for making Index cards motions

Apacihtawina

boards, occasion cards,
energy conservation

Mother Earth
Tobacco offering

monthly theme bulletin
boards

Materials for making
cultural posters

Materials for making story
picture books

Resources posters, SEPM posters Materials for making Their Story sample Legend pictures
Pre- and post-spelling tests World in Their Hands Traditional crafts
bulletin display Games
Materials for making Dance clothing
Mother Earth collages Mural materials
Various samples of Native
art
Work samples Observations Anecdotal notes Checklists Anecdotal notes

Kotasinahikewina
Ekwa
Oyehtaméawina
Assessment and
Evaluation

Observations

Checklists

Presentation rubric
Self-assessments

Journal reflections

Pre- and post-spelling tests
Anecdotal notes
Portfolios

Checklists

Journals

Self-assessments
Anecdotal notes

Poster rubrics
Self-assessment for active
listening

Work samples
Observations
Checklists

Tests and quizzes
Self-assessments
Journal reflections
Learning Logs

Self-assessments
Learning Logs
Anecdotal notes
Observations
Journals

Poster rubrics
Writing rubrics
Work samples
Tests and quizzes

Work samples
Tests and quizzes
Learning Logs
Checklists
Self-assessments
Observations
Writing rubrics
Journals
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SAMPLE YEAR PLAN: GRADE 6 (continued)

Grade(s): Year: Teacher:
Mikisiwipisim Niskipisim Ayikipisim Opineyawipisim Opéskahowipisim
February March April May June
. . — Family — Feelings — Foods — Other Cree communities — Celebration/numour
Itotamowina ~ Commands — Animals ~ Culture - Review
Topics/Themes - Protocol

Kaskihtawina
Specific
Outcomes

A-11 LC-34 CM-14
A-22 LC42 CM-21
A-13 LC-44 CM-23
LC-14 LC-51 CM-35
LC-22 CM-12 S-41

A-11 LC-21 CM-31
A-21 LC-41 CM-32
A-41 LC-45 CM-34
LC-1.3 CM-1.3 CM-35
LC-14 CM-24 S-21

A-21 LC-52 CM-31
A-31 CM-14 CM-34
A-62 CM-22 S-11
A-63 CM-23 S41
LC-14 CM-24

A-32 LC-43 CM-23
A-63 LC-44 CM-24
LC-13 CM-12 CM-25
LC-21 CM-15 CM-3.2
LC-34 CM-21 S-3.1
LC41 CM-22 S41

A-33 LC-44 CM-35
A-51 CM-14 S-11
A-61 CM-24 S-21
LC-1.3 CM-25

LC-34 CM-3.2

Kiskeyihtamowina
Itbtamowina
Learning
Activities

— Family album

— Family feelings poetry

— Role-playing a visit to the

— doctor with a
Cree-speaking grandparent

— Group work to write up
dialogues for various family
situations and share them
with classmates

— Relationship words and
phrases

— Adding locative nouns to
phrases and sentences

— Simple sentences involving a
direct object using we, all of
us, all of you, they

— Simple sentences involving a
direct object using I, you, he
or she

— Gallery walk of family
portraits

— Family roots hand symbol
activity

— Family Cree expressions
collage

— List of behaviour do’s and
don’ts

— Simple sentence connectors

— Oral autobiography
presentation

— Cree descriptions of a
variety of pictures depicting
different culturally relevant
activities

— Role-plays on making and
breaking social
engagements in a
culturally-appropriate way

— Commands for an action

— word involving an
inanimate object

— Commands using action
words between two people

— Tape-recorded basic Cree
conversations

— Role-plays of appropriate
and inappropriate behaviour
when interacting with
others

— Protocol for sitting properly
at gatherings

— Tipi teachings

— Cree fair day

— ldentity body tracings
posters

— Student-decorated tipi
model

— Planning a school picnic
menu

— Role-play situations

— Wild animal picture book
with descriptions

— Wild animal picture
cinquain poems

— Duck, Duck, Goose — sipip,
sipip game

— Using phrases and
descriptive verb forms

— Bannock directions chart

— Bannock-making
presentations

— Elder presentation on
global change

— Elder presentation on
changes in animal
behaviours

— Student choice of creating
own traditional foods,
games, toys

— Students plan an Aboriginal
day performance or
celebration

— Animal collage depicting a
student’s personal
characteristics

— Awareness of regional Cree
differences in dance,
drumming, singing, food
types, drying techniques,
clothing and beading

— Paragraphs on past, present

— and future activity pictures

— Learning community
dances

— Other Aboriginal
communities words and
phrases

— Teacher-formulated
questions for a tape
recording of a guest
autobiography

— Cree language and culture
holistic connection chart

— Exploring regional
greetings

— Brainstormed class list of
regional language
variations

— Woodland and Plains Cree

— Venn diagram

— Group research on a Cree
historical figure

— Cree lifestyle presentations

— Student awareness to the
adaptation of change in the
traditional way of life

— Same name booklet

— Student-created Cree
games

— Game of Awina
Niya/Kikway Niya — Who
Am I/What Am |

— Presentation of
student-created cartoons

— Shopping words and
phrases

— Student interpretation of

— Cree culture

— Cree fair day items
described in detail for
display

— Changes in the way Cree
people live

— Gathering information on
own cultural background

— Aboriginal Awareness Day
posters

— Recording patterns for
actions and descriptive
words in reading logs

— Referring to Cree words
and phrases visuals

— Plans for attending
community events
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SAMPLE YEAR PLAN: GRADE 6 (continued)
Mikisiwipisim Niskipisim Ayikipisim Opineyawipisim Opaskahowipisim
February March April May June

Kiskeyihtamowina
Itdtamowina
Learning
Activities
(continued)

Community family
systems (wahkohtowin)
study

Past and present traditional
Cree values Venn diagram
Relative biography
presentation

Discussion on age-related
family responsibilities
Gathering information on
own cultural background
Family tree

Heritage web

Discussion on reciprocity
Examining how
stereotypes affect them
Discussion on how
education can be used to
address stereotyping and
discrimination
Gender-specific protocol
relating to rites of passage
Cree words and phrases
wall charts

Student depiction of what -
they do not have control
over in the environment -
Animate and inanimate
patterns -
Encouragement for
students to use traditional -
values outside of class

Community member biography
presentation

Poster depicting contributions
made by past and present chiefs
Community event class
calendar

Past and present VVenn diagrams
and T-charts

Aboriginal communities map
and population graph
Discussion on the similarities
and differences of Aboriginal
core values using a Venn
diagram

Comparing cultural activities in
urban and rural communities
Exploring Cree peoples in
Canada through different forms
of technology

Traditional Cree items diorama
Using community resources
Encouragement for students

to use traditional values outside
of class

Apacihtawina
Resources

Oral presentation criteria
Pictures of family
members

Pictures depicting different
traditional activities
Materials for making
expressions collage
Blackline master for a
Venn diagram

Materials for body tracing
posters

Tape recorder
Student-created articles for
Cree fair day

Blackline for a Venn
diagram

Classroom words and
phrases charts

Pictures of people
engaging in different types
of cultural activities

Pakwachi Pisiskow wak by | —
Dr. Anne Anderson -
Access: The Education -
Station
Health careers -
Indian Affairs: Teaching
packages -
Samples of cinquain -
poems
Chart paper -
Elder guest speaker
Materials for making -
traditional crafts, games -
Aboriginal Day

Celebration agenda

Access: The Education Station

Health careers

Indian Affairs: Teaching

packages

WebQuest, Edulink,

CD-ROM

Cree dictionaries

Tape recording of a guest

autobiography

Blackline master for a Venn

diagram

Community resources list

Materials for making:

— Family roots hand symbol
activity

— Cree holistic connection
chart

— Same name booklet

Traditional Cree items diorama

Cartoon without captions
Student-created Cree
game

A variety of Cree items
Humour videos and CDs
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SAMPLE YEAR PLAN: GRADE 6 (continued)

Kotasinahikewina
Ekwa
Oyehtaméawina
Assessment and
Evaluation

Mikisiwipisim Niskipisim Ayikipisim Opineyawipisim Opaskahowipisim
February March April May June
Rubrics for family album — Oral presentation Anecdotal notes Listening checklist Checklists
Anecdotal notes assessment Observations Work samples Anecdotal notes

Rubrics for projects
Checklists

Journals

Writing self-assessment
Work samples

Tests and quizzes
Conferences

— Anecdotal notes

— Work samples

— Checklists

— Observations

— Role-playing checklist
— Test and quizzes

Self-assessment for active
listening

Self-reflections

Work samples

Journals

Learning Logs
Conferences

Checklists

Test and quizzes

Self-assessments
Conferences
Learning Logs
Observations
Journal reflections
Diorama rubrics

Observations
Work samples
Journals

Role-play checklist
Collage rubrics
Learning Logs
Poster checklists
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Unit Plan A

Grade(s): Unit Focus:

Teacher(s):

Outcomes:

+ Applications

+ Language Competence
+ Community Membership
+ Strategies

Possible Student Learning Strategies:

Teaching and Learning Activities:

Resources: Planning for Diversity:

Assessment
and Evaluation:
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Unit Plan B

Day

Outcomes
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Unit Plan C

Title:

Time line:

General outcome:

Specific outcomes

Getting-ready
activities

(Strategies for

activating and assessing
prior knowledge and
creating interest in new unit)

Learning strategies and activities

Assessment strategies and activities

Enrichment strategies

Resources

Home/school/community connections

Cross-curricular
connections
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SAMPLE UNIT PLAN: GRADE 4

Duration: Two and a half weeks
Teacher(s):

Unit Focus: Verbs

Rationale In this unit, students will be acquainted with their community.

1. Planning a community field trip
2. Parent invitations

3. Community questions

4. Field trip

5. Community bulletin board

6. Community map

7. Landscape paintings

8. Food chart

9. Food language experience chart
10. Phone invitations to grandparents
11. Class feast and questions

12. Sharing of Kihteyayak’s teachings
13. Review of unit lessons

Lesson Topics

Students will use Cree in a variety of community and school situations and for
a variety of purposes.

Students will be effective, competent and comfortable as Cree Speakers.
(Okiskinamawakanak ka nihta nehiyawewak.)

General Outcomes

A-3.2 Students will be able to make and respond to offers or invitations.

A-3.3 Students will be able to assume a variety of roles and
responsibilities as group members.

A-6.2 Students will be able to use the language creatively.

LC-3.1  Students will be able to understand a variety of short, simple
written texts in guided situations.

LC-3.3  Students will be able to derive meaning from the visual elements
of a variety of media, in guided situations.

CM-1.2 Students will be able to explore past and present Cree regions in
Alberta.

CM-3.2 Students will be able to explore their family/community
background—tribal affiliation/heritage, kinship.

CM-3.5 Students will be able to explore, identify and celebrate the unique
characteristics of their own family and community.

Specific Outcomes

A-6.3 Students will be able to use the language for personal enjoyment.
Supporting Outcomes LC-2.3 Students will be able to engage in simple, structured interactions.

CM-1.1 Students will be able to identify concrete ways in which they can
show respect for Mother Earth.
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Learning
Activities

Lead a planning session for a field trip in which students explore
designated buildings around their community; e.g., band office, health
centre, arena. (CM-3.5)

Students design and compose a parent invitation in Cree for the
community field trip. Guide students as to the key ideas and phrases to
use. Students then have a chance to look at the invitations made by their
classmates. These invitations could be orally presented by students to a
parent or guardian. (A-3.2)

Students use and study posters, advertisements or announcements of
upcoming Cree events. They then ask and answer 5W questions (who,
what, where, when, why) and how. Students design and compose possible
questions relating to community facts. (LC-3.3)

Students gather information about their own community by interviewing
locals, Kihteyayak, family or caregivers while on their field trip.
(CM-3.2)

Students then share the information they collected with the class and post
their community facts on a bulletin board display. (CM-3.2)

A community map can be posted for display with Cree names of
buildings and surrounding towns, reserves. (CM-1.2)

Lead a brainstorming activity on the features of the landscape and its
beauty. Students paint pictures of the landscape they saw.

(CM-3.5)

After students have been introduced to food vocabulary, they identify
foods used in a feast; e.g., micimapoy, pimihkan, pahkwesikan as well as
food they eat at home. Students explore the different foods they eat at
home. They chart the list of food and share their list orally.

(CM-3.5)

Invite students to share personal experiences about community feasts and
record them onto class language experience charts. The charts are posted
in the classroom for the others to read. Use the language experience
information as a basis for an invitation and request for parents to
contribute traditional foods for the classroom feast. (LC-3.1)

Model a phone conversation in which a grandparent is invited to the class
feast. Both | can/I cannot responses should be modelled. Students then
pair up and practise the phone conversation. After practice and role-play,
students make a real or staged phone call to their ohkomiwawa/
omosbmiwawa. (A-3.2)

Students share and celebrate the unique characteristics of food.
(CM-3.5) Prepare and practise interview questions to ask nimos6m,
ndhkom and Kihteyayak when talking about the community long ago and
today.(CM-L1.2) Students listen to Cree music as a group during the class
feast. (A-6)

Lead a review of all lessons covered in this unit. (A-3.3) Students work
in pairs to write a short description of a specific part learned about their
community. (LC-2.3) They draw a picture that tells about what they
learned about their community. Students come up with three or four
supporting sentences for the presentation. (A—6.2) They then share the
information they collected with the class. (CM-3.2)

Resources

Materials for making dioramas and painting pictures

Community field trip and classroom agenda

Posters, advertisements or announcements of upcoming Cree events
Bulletin board space

Large community map

Taped Cree music
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Conferences
Self-assessment

Assessment *  Learning Logs
And e Journals
Evaluation o Reflections
e Painting rubrics
e Bulletin board checklist
e Observations
Curriculum  Social studies
Integration e Health
e Students are involved in a community or school litter clean-up to show
respect to Mother Earth. (CM-1.1)
Alternative «  Students research the Cree names of communities in their region. They
Performance find out the significance of a name and its origin, and identify places in
Task Alberta that have Cree names. Using resources such as books, maps and
community members, students discover the meaning of these names.
(CM-1.2)
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SAMPLE UNIT PLAN: GRADE 5

Duration: Two and a half weeks

Teacher(s):

Unit Focus: Self

Rationale

In this unit, students will be provided with activities that will allow them to
become aware of themselves and their surroundings

Lesson Topics

Favourite activity or important event sharing
Partner activity survey
Problem-solving situations
Daily routine cartoon and simple sentences
Personal time lines
Album or scrapbook
Brainstorming class list of things students would like to do and try to
do on the weekend
8. Creating | like sentences and patterned poems
9. Feeling paintings
10. Important people in my life web
11. Share and tell
12. Celebrating who you are posters

NooahkwbdpE

General Outcomes

Students will use Cree in a variety of community and school situations and for
a variety of purposes.

Students will be effective, competent and comfortable as Cree Speakers.
(Okiskinamawékanak k& nihta nehiyawewak.)

Students will live wawetinahk (peacefully) with Mother Earth, others and
themselves, guided by Mamawi Ohtawimaw (the Creator).

Specific Outcomes

A-2.1  Students will be able to record and share thoughts and ideas with
others.

A-2.2  Students will record and share personal experiences involving an
emotion or feeling.

A-5.3  Students will experience, reflect upon and discuss problem-solving
situations.

A-6.2  Students will use the language creatively and for aesthetic purposes;
e.g., experiment with sounds and rhythms of the language.

LC-3.3 Students can derive meaning from the visual elements of a variety
of media in guided and unguided situations.

CM-2.1 Students will form positive relationships with others; e.g., peers,
family, Elders.

CM-3.1 Students will identify influences on the development of their own
self-concept and self-identity.

CM-3.4 Students will recognize that individuals change and that the way
they see themselves changes.

S-3.1  Students will identify and use a variety of strategies to enhance
cultural learning.

Supporting Outcomes

LC-1.3 Students will be able to use a repertoire of words and phrases in
familiar contexts, within a variety of lexical fields, including health,
liesure, places/locations, wild animals, any other lexical fields that
meet their needs and interests; i.e., people they believe have
contributed to their lives and development.

LC-1.4 Students will use, in structured situations, specific grammatical
elements.
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Learning
Activities

Students bring in photographs or drawings showing themselves at a
favourite or important event; e.g., sports contest, summer holiday event,
birthday party. Students then share, orally and in writing, basic
information about the event; e.g.,

— Tanispi éma? (When was it?)

— Tén’te Gma? (Where was it?)

— Téan’tahto ehitahtopiponeyan ekosipi? (How old were you then?)

— Téanehki kdmiyweyihtaman? (Why was this a good day for you?)
Note: Students may not be able to have their own photographs. Teacher
can take pictures of the class on various occasions. (A-2.1)

Students administer a partner survey about activities. Each student has a
page that looks like this:

Can you? Would you like to learn?

Make bannock

Whistle

Start a fire

Students then circulate and ask questions filling in the chart with the

names of students they meet who can do these things. Students can reply

with Yes | can .or I would like to learn how to . Group

activities can be formed where some students can be leaders or

instructors. (A-3.2)

Students form into groups. Each group is given a number of scenarios

involving a problem that needs a solution; e.g.,

— You want to borrow a book from a library, but you don’t have a library
card.

— You need to purchase an item, but you do not know its name.

— You need to get to a sports game, but you cannot drive yourself there.

The students must generate as many solutions as possible to the problem,

then rate them on a scale from 1 to 10, 10 being the best.

Note: Use relevant situations to meet their needs; e.g.,

— | want to go on the field trip.

— I want to buy a Christmas present for my mother or father.

— How can I raise my own funds? (A-5.3)

Students use a chart that lists routine activities/verbs to create a cartoon

strip of My Day, combining pictures and simple sentences, such as:

— Niwaniskan — | am waking up.

— Nikasikwan — | am washing my face.

— Nisekahon — I am combing my hair.

— Nimicison — | am eating. (LC-1.4)

Students create personal time lines, using photographs or artwork of

themselves at different times in their lives; e.g., newborn, baby, toddler,

Grade 2, Grade 4, Grade 5. Under each photograph, they write a few

words related to that time frame. (CM-3.4)

Students create an album or scrapbook of what they believe to be

important events in their lives by writing their age in Cree and providing

an action word in Cree. Provide sample Cree age and action words.

(CM-3.1)

After brainstorming a list of food, clothes, hobbies or favourite activities,

students create their own list of things they can do and things they would

like to do or learn to do. Students can then write a sentence about one

thing they will do on the weekend and one thing they will try on the

weekend. This is shared with the class. (A-3.2)
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After reviewing words for likes, as well as verbs and specific objects like
food or other items, students then write sentences describing things they
like, or prefer; e.g.,

— Nimiyweyihten masinahikana. (I like books.)

— Nimiyweyihten maskikis. (I like candy.)

— Namdya nimiyweyihten tdhtdsapoy. (I like the taste of milk.) (A-2.2)
Lead students in a discussion on different emotions. (A—2.2) Students can
create their own paintings or drawings expressing their emotions or
passions. (LC-3.3)

The students create a web with their own name in the centre. They add all
the people they believe have contributed to their lives or development.
Provide a sample web. (CM-3.1)

Students discuss in a talking circle, a significant person in their life and
the relationship they have with that person. (CM-2.1)

During share and tell, students reflect or comment on an object, toy or
personal item that they have brought to school to share with classmates.
(A-2.1)

— Nimiyweyihten 6ma osém

— Nimeyimaw awa 0sam Reflecting on a personal item (A-2.2)
Create posters that promote learning about Cree culture. Guide the
students while they plan and develop their posters,

suggesting encouraging messages, such as “celebrate who you are.”
(S-3.1)

Resources

Photographs showing the students at favourite or important events
Activity survey sheet

List of scenarios involving a problem that needs a solution

Chart that lists routine activities/verbs

Materials for making cartoon strips, albums or scrapbooks
Materials for painting and drawing

Personal object, toy or item

Materials for making posters

Assessment
And
Evaluation

Checklists
Anecdotal notes
Tests and quizzes
Work samples
Learning Logs
Observations
Student reflections
Poster rubric

Curriculum
Integration

Health

Alternative
Performance
Task

Students are challenged to use Cree for personal enjoyment once a week;
e.g.,

— watching a film or video

— reading a magazine or book

— sending e-mail messages to a friend or relative

— looking at Cree Web sites

— listening to a radio program, such as CFCW

— watching a TV program, such as APTN

The students reflect on and record their use of Cree for personal
enjoyment in their journals or Learning Logs and submit them to the
teacher on a weekly basis. (A—6.3)
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SAMPLE UNIT PLAN: GRADE 6

Duration: Three weeks
Teacher(s):

Unit Focus: Nouns

In this unit, students will increase their existing knowledge of nouns through a
Rationale student-selected topic or theme. They will also be provided with opportunities
to practise using nouns in different contexts.

Group brainstorming activity

Classification of nouns

Noun bulletin board display

Noun picture book

Teacher and student helper specific questions and answers in Cree when
handing back student books

Labelled classroom objects

Affixes for indicating small size

Big/large prefixes

10. Noun possessive form for animate and inanimate singular nouns

11. Noun possessive form for animate and inanimate plural nouns

12. Colour descriptors for plural animate

13. Underlining pluralizer markers

14. Referring to these and those specific animate and inanimate nouns
15. Student personal dictionaries

16. Noun statement/sentences for publishing in the community newsletter

©oOo~NoaMWNE

Lesson Topics

Students will use Cree in a variety of community and school situations and for
a variety of purposes.

Students will be effective, competent and comfortable as Cree Speakers.
(Okiskinamowékanak ka niht& nehiya wewak.)

Students will live wawetinahk (peacefully) with Mother Earth, others and
themselves, guided by Mamawi Ohtawimaw (the Creator).

Students will know and use various strategies to maximize the effectiveness
of learning and communication.

General Outcomes

A-3.3  Students will be able to check for agreement and understanding.
A-3.3  Students will be able to express disagreement in an appropriate way.
A-5.1  Students will be able to explore classification systems and criteria
for categories.
A-5.4  Students will be able to gather thoughts, ideas and opinions on a
topic within their own experience.
A-6.2  Students will be able to use the language creatively and for aesthetic
purposes.
A-6.3  Students will be able to use the language for personal enjoyment.
LC-1.4 Students will be able to use, in structured situations, the following
grammatical elements:
— Noun possessive form for animate and inanimate plural nouns.
— independently and consistently
— modelled situations.
S-2.1  Students will be able to identify and use a variety of strategies to
enhance language use.

Specific Outcomes
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Supporting Outcomes

S-1.1  Students will be able to identify and use a variety of strategies to
enhance language learning.

CM-2.1 Students will be able to form meaningful/special relationships with
others; e.g., Grade 6 buddies.

Learning
Activities

e Students participate in a group brainstorming activity. In groups, they
think about themes and topics and record them on a chart. Compile one
class list of themes and topics and lead a whole class discussion on
selecting a theme. Students make a list of nouns that fit the theme.

e Students classify nouns as living or non-living. Use dma (this non-living
thing or inanimate) and awa (this living thing or animate) when saying
the nouns. Students echo the Cree terms and then chart the nouns on a
T-chart under the correct noun category: (A-5.1)

— animate (NI) 6ma tehtapiwin

— inanimate (NA) awa iskwesis

When studying about animate and inanimate nouns in Cree, students look
for patterns to help them understand and generate rules for use. (5-1.1)
Students create a picture book on the theme, with minimal text for a
younger audience. They identify ways to make their picture book
interesting and appealing; e.g., large print, simple vocabulary, short
sentences, colourful illustrations. They then present it to a younger Cree
class. (A-6.2)

e Instruct students on questions and answers to practise when distributing
students’ books:
— Kimasinahikan 6ma. (This is your book.)
— Kimasinahikan ¢t 6ma? (lIs this your book?)
— Tanima kimasinahikan? (Which is your book?)
Demonstrate the above phrases when handing back books or materials to
students.

Students respond by saying:
— Eh& nimasinahikan anima. (Yes, that is my book.)
— Namdya nimasinahikan anima. (No, that is not my book.) (LC-1.4)

Students use Cree words and phrases visible in the classroom to assist
them when doing an interactive activity; e.g., role-plays, dialogue.
(5-2.1)

e Students label classroom objects. They leave the labels on the objects so
that they can use them for future reference. (S-2.1)

e Students will use affixes to indicate noun size: small suffix -sis, osis, isis.
Model how the small affix is used and the rules that apply. Say the word
in Cree as a regular noun then say it in its diminutive (smaller) form.

— Tehtapiwin -->cehcapiwinis

— minds-->mindsis

— atdwew’kamik-->acawew'kamikos

— Otenaw-->0cenas

Students echo and pay attention to the changes. (LC-1.4)

Students look for key endings on nouns when changed into a smaller size
form. (S-1.1)

e Students will use affixes to indicate noun size: big/large prefixes misti,
misi, mahki (LC-1.4). Model how the large affix is used and the rules that
apply.

e Model locative noun suffixes. Students record in their personal
dictionaries simple sentences using locative nouns. The suffix acts as a
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preposition -ohk, -hk,- ihk in the; on the, to the, at the, from the,
atdwew'kamikohk, otenéhk, tehtapiwinihk. Students look for key endings
on nouns when adding a locative suffix. (S-1.1)
e Students can write statements or sentences highlighting noun usage on the
theme to be published in the community or school newsletter.
(A-5.4)
e Chart paper
e Materials for making a noun bulletin board display on the theme
Resources e Materials for making picture books
e Labels
o  Student personal dictionaries
Work samples
Assess the T-chart to determine if students demonstrate
understanding of living (animate) and non-living (inanimate) nouns.
Observations
Observe students in a variety of contexts to determine whether they use the
language creatively and correctly. Date the observations and context to
monitor student progress.
Self-assessment
Using a quality standard checklist, students share how they feel about the
submission to the class noun bulletin board or the community newsletter.
Needs
Assessment Excellent  Average  Improvement
Worked my hardest a a d
and Worked pretty hard. a a a
Evaluation Could have worked harder
This is my best work d d a
Work is okay [N} ] a
Work needs improvement a a d
Stayed on task at all times d d d
Stayed on task most of the time a d ]
Did not stay focused ] u ]
Found ways to improve my work [N} ] d
Made a few changes d d a
Work is incomplete, no revision done
Finished work ahead of time a a a
Finished on time ] u ]
Not finished or incomplete d u a
Curriculum e Language Arts
Integration o Art
Alt . e  Students write nouns in cue cards to take home. They can also make
ernative posters, charts and labels to take home.
Performance . . .
Task e Students can write statements or sentences to put into the community or
school newsletter on why it is important to learn Cree. (A-5.4)
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Lesson Plan A

Lesson Title:

Date and Class:

Outcomes Addressed:

Applications:

Language Competence:
Community Membership:
Strategies:

Possible Student Learning Strategies:

Materials Required:

Teaching and Learning Activities:

Differentiation of Instruction:

Opportunity for Assessment:

Cree Language and Culture 12-Y Guide to Implementation (4-6)
©Alberta Education, Alberta, Canada

C-37
2009



Lesson Plan B

Lesson Title:
Date: Class:
Outcomes Lesson Description

+ Applications

+ Language Competence

+ Community Membership

+ Strategies

Possible Student Learning
Strategies:

Differentiation of Assessment Materials
Instruction

O yes O not necessary

If yes, description:
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SAMPLE LESSON PLAN: GRADE 4

Subject(s): Cree Language and Culture

Lesson plan made by:

School:

Date:

Performance Task Description:

The students have been involved in a variety of activities relating to their community. In this lesson, the
students review facts that they have learned about their community.

General Outcomes

Students will use Cree in a variety of community and school situations and for
a variety of purposes.

Students will be effective, competent and comfortable as Cree speakers
(Okiskinohamawékanak k& nihté nehiya wewak).

Students will live wawetinahk (peacefully) with Mother Earth, others and
themselves, guided by Mamawi Ohtawimaw (the Creator).

Specific Outcomes

A-3 Students will get things done.

CM-3.2 Students will be able to explore their family/community
background—tribal affiliation/heritage, kinship.

A-3.3  Students will be able to assume a variety of roles and
responsibilities as group members.

A-6.2  Students will be able to use the language creatively.

Supporting Outcomes

LC-2 Students will interpret and produce oral texts.
LC-2.3 Students will be able to engage in simple, structured interactions.

Learning
Activities

Introduction Activity

Lead a review of all the activities covered in this unit and list them on the

board. Question students on details for each activity. (A-3.3)

— Explain the activity.

— Assign students into groups.

— Before students begin their work, check student understanding of
expectations.

— Students help each other write three interesting facts about their
community, using information collected throughout the unit. (LC-2.3)
They draw a picture that tells what they learned about their community.
The students come up with three or four supporting sentences ready for
presentation. (A-6.2)

— Student progress and provide guidance and assistance.

Conclusion
Students share, with their classmates, three interesting facts that they

learned. (CM-3.2)
Students submit their writing for evaluation.
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— Materials for drawing pictures
Resources — Community bulletin board
— Student work samples

Assessment and Evaluation

Focus for Assessment

Does the student:
assume responsibilities as a group member?
use language creatively?
engage in simple, structured interactions?
Assessment explore his or her community?

and Observations
Evaluation Observe how students engage in activities. Make anecdotal notes to record
student behaviour in pre- and post-understanding of community.

Conferences
Ask students to talk about the picture they have created. Note how well
students identify the details covered. Ask students about their pictures and
how well they worked as a group. The pictures may be put in students’
portfolios.
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SAMPLE LESSON PLAN: GRADE 5

Subject(s): Cree Language and Culture

Lesson plan made by:

School:

Date:

Performance Task Description:

Students have been involved in a variety of activities relating to themselves and their surroundings. In this lesson,
students will create a web with their own name in the centre and add all the people they believe have contributed to

their lives or development.

General Outcomes

Students will use Cree in a variety of community and school situations and for
a variety of purposes.

Students will be effective, competent and comfortable as Cree speakers
(Okiskinohamawakanak ka nihta nehiya wewak).

Students will live wawetinahk (peacefully) with Mother Earth, others and
themselves, guided by Mamawi Ohtawimaw (the Creator).

Specific Outcomes

A-2 Students will be able to express emotions and personal perspectives.

CM-2  Students will be able to live peacefully with others.

CM-3  Students will live peacefully with others.

A-2.2  Students will be able to record and share personal experiences
involving an emotion or feeling.

CM-2.1 Students will be able to form positive relationships with others; e.g.,
peers, family, Elders.

CM-3.1 Students will be able to identify influences on the development of
their own self-concept and self-identify.

Supporting Outcomes

LC-1  Students will attend to the form of the language.

S-4 Students will use various strategies for general learning.

LC-1.3 Students will be able to use a repertoire of words and phrases in
familiar contexts, within a variety of lexical fields, including health,
leisure, places/locations, wild animals, any other lexical fields that
meet their needs and interests; e.g., people they believe have
contributed to their lives and development.

S-4.1  Students will be able to identify and use a variety of strategies to
enhance general learning.

Learning
Activities

Provide a model of a web outlining the people students believe have
contributed to their lives and development. (S—4.1)

Students create a web, with their own name in the centre, and add all the
people they believe have contributed to their lives or development.
Students discuss a significant person in their life and the relationship they
have with that person. (CM-2.1)

Conclusion
Students share their webs with their classmates. (A-2.2)
Students insert their webs into their album, scrapbook or portfolio.
(CM-3.1)

Resources

— Materials for creating webs
— Student work samples
— Student album, scrapbook or portfolio
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Assessment and Evaluation
Focus for Assessment
Does the student:
— Record personal experiences involving an emotion?
— Record personal experiences involving a feeling?
— Share personal experiences involving an emotion?
— Share personal experiences involving a feeling?
— lIdentify influences on development of one’s self-concept and self-
identify?
— Form positive relationships with others?
Assessment — Experiment with a variety of words and expressions in familiar contexts?

and . Observations
Evaluation Observes and record students’ skills in recording and sharing personal
experiences that involve an emotion. The observations are dated and the
context of the observations noted.

Self-assessment presentation checklist
Students use self-assessment checklists to monitor their work; e.g.,
— | used my time well.
— | was prepared for my presentation.
— My work was neat and clean.
— | did well on this assignment because ...
— I'would like to improve ...
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SAMPLE LESSON PLAN: GRADE 6
Subject(s): Cree Language and Culture

Lesson plan made by:

School: Date:

Performance Task Description:

Students have been involved in a variety of activities relating to nouns. In this lesson, students will assist buddies
with making pages of a class noun picture book.

Students will use Cree in a variety of community and school situations and for
a variety of purposes.

Students will be effective, competent and comfortable as Cree speakers
(Okiskinohamawakanak ka nihta nehiya wewak).

Students will live wawetinahk (peacefully) with Mother Earth, others and
themselves, guided by Mamawi Ohtawimaw (the Creator).

Students will know and use various strategies to maximize the effectiveness
of learning and communication.

General Outcomes

A-1 Students will share information.

A-6.2  Students will be able to use the language for imaginative purposes
and personal enjoyment.

LC-1  Students will attend to the form of the language.

A-6.2  Student will be able to use the language creatively and for aesthetic
purposes.

LC-1.4 Students will use affixes to indicate noun size: big/large misti, misi,
mahki; small suffix -sis

CM-2.1 Students will be able to form meaningful/special relationships with
others.

S-1.1  Students will be able to identify and use a variety of strategies to
enhance language learning.

S-2.1  Students will be able to identify and use a variety of strategies to
enhance language use.

Specific Outcomes

A-5 Students will be able to enhance their knowledge of the world.
A-5.1  Students will be able to explore classification systems and criteria

Supporting Outcomes for categories.
A-5.4  Students will be able to gather thoughts on a topic of their own
experience.
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Learning
Activities

Introduction Activity

Students in Grade 6 buddy up with students in a younger grade. The Grade

6 buddies will be assisting their younger buddies in making a noun picture

book. (CM-2.1) Students prepare for this lesson by:

— selecting an animate and inanimate noun from the previously compiled T-
chart of nouns (A-5.1)

— using affixes to indicate noun size: big/large prefixes - misti, misi, mahki;
small suffix -sis, osis, isis (LC-1.4)

— writing nouns on cue cards (A-5.4)

Students use previously selected Cree words and phrases visible in the

classroom to assist them when making a page for the noun picture book.

(S-2.1)

Students assist buddies to create a picture of a noun with minimal text. They

help their buddies make their pictures interesting and appealing. (A-6.2)

On each page, a noun is described and a space left for pictures to be drawn

by buddies. (A-1.1)

Monitor students’ progress and provide guidance and assistance.
Conclusion

Each buddy group presents their completed pages.

Students, with teacher support, create dma masinahikan. (A-1.1)

All pages will be compiled into a class noun booklet.

Students complete journal entries guided by prompts provided.

Resources

— Materials for drawing pictures
— Noun T-chart

Assessment
and
Evaluation

Focus for Assessment
Does the student:
— use the language creatively and for aesthetic purposes?
— identify a variety of basic grammatical structures with reasonable
accuracy?
— use a variety of basic grammatical forms with reasonable accuracy?
— form meaningful/special relationships with others?
— identify and use a variety of strategies to enhance language learning?
— identify and use a variety of strategies to enhance language use?

Observations
Observe and record students’ skills in assisting buddies with their noun
drawings and phrases. The observations are dated and the context of the
observations noted.

Journal reflection
Students reflect on their experience of working with a younger buddy
student and complete an entry in their Learning Logs or journals. Provide
the following prompts:
— When | worked with my buddy, I ...
— | tried to ...
— | found out ...
— lwish I had ...
— One question | would like to think more about is ...?
— One problem I encountered ...
— One highlight ...
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How “Listener-friendly” Is My Instruction?

Review the strategies below and mark the column that best fits your current practice for
helping students focus on what is important in the learning activity.

Yes Not
Yet
* | reduce distractions for my students; e.g., close the door, move students O O
near the front and away from windows.
* | communicate clearly what my expectations of the students are during the O O
class.
* | provide students with some form of an advance organizer at the beginning O O
of class to alert them to what will be addressed in the learning activity.
* | consistently review and encourage recall of previously presented O O
information; e.g., summarizing, asking questions, allowing time to review
previous notes and handouts.
* | use cue words and phrases to signal important information; e.g., In O O

summary ..., Note the following ..., Pay attention to ..., Record this
important fact ..., This is important ..., Listen carefully.

* | use transitional phrases to cue and signal the organization of information;
e.g., first, second, third, next, before/after, finally.

* | highlight important information by using bold, italicized and different-
coloured text.

* | vary my volume, tone of voice and rate of speech to emphasize important
ideas and concepts.

* | present information in many different ways; e.g., discussion, video, audio,
small group assignments, transparencies, slide show presentations.

* | repeat important ideas and concepts by rephrasing and using multiple
examples.

* | write important ideas, key concepts and vocabulary on the board or
overhead transparency.

* | use visual aids and objects to support the concepts and information that
are presented; e.g., pictures, diagrams, maps, manipulatives, graphic
organizers, overhead projector.

c 0 0 0 ©0 O ©
c 0 0 0 O O ©

e | provide examples and nonexamples of concepts. O O

* | frequently check for understanding; e.g., ask questions during the class, O O
encourage students to ask questions during and after a presentation,
encourage students to relate new information to old.

* | provide students with opportunities to discuss concepts with a partner or O O
small group.

* | provide students with opportunities to work with and/or practise new skills O O
and concepts.

* | allow time for reflection at the end of the class; e.g., review important O O
ideas, summarize, ask questions, self-evaluate.

O] O

* | briefly review the important concepts at the end of the class and preview
what will be happening next class.

Adapted from Anne Price, “Listen Up” handout (Calgary, AB: Calgary Learning Centre, 1995). Adapted with permission

from Calgary Learning Centre.
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Examples of General Accommodations

Methods of Instruction

4 Vvary amount of
material to be
learned.

d  vary amount of
material to be
practised.

U Vary time for
practice activities.

U Use advance
organizers.

O Cue student to stay
on task; e.g.,
private signal.

U Facilitate student
cueing (student
providing cues to
the teacher).

U Repeat directions or
have student
repeat directions.

O Shorten directions.

O  Pair written
instructions with oral
instructions.

U Use computer-
assisted instruction.

O Use visual aids in
lesson presentation.

Other

Task/Response

U Reduce or
substitute required
assignments.

O Adjust level of in-
class assignments to
academic level.

U Breaklong-term
assignments into
shorter tasks.

U Adjust amount of
copying.

O Use strategies to
enhance recall;
e.g., cues, cloze.

Task/Response (cont’d)

a

a

a

a

Provide student with
a copy of notes.
Accept dictated or
parent-assisted
homework
assignments.
Provide extra
assignment time.
Permit student to
print.

Provide a student
buddy for reading.

Other

Materials

a

W]

Modify text
materials (add,
adapt or substitute).
Make materials
self-correcting.
Highlight important
concepts and
information and/or
passages.

Use a desktop easel
or slantboard to
raise reading
materials.

Prepare recordings
of reading/textbook
materials.

Provide an extra
textbook for home
use.

Allow use of
personal word lists,
cue cards.
Increase use of
pictures, diagrams,
concrete
manipulators.
Break materials into
smaller task units.

Materials (cont’d)

U Increase print size in
photocopying.

O Use daily homework
assignment book.

Other

Organization for

Instruction

The student works best:

U inlarge group
instruction

O insmall group
instruction

U when placed

beside an

independent

learner

with individual

instruction

with peer tutoring

with cross-aged

tutoring

using independent

self-instructional

materials

in learning centres

with preferential

seating

with allowances for

mobility

in a quiet space

within the

classroom.

Other

O 00 O

O 0O OO

Reinforcement Systems
U Provide immediate
reinforcement.

O Give verbal praise
for positive
behaviour.

U Use tangible

reinforcers.

Send notes home.

Complete progress

charts.

(.

Reinforcement Systems

(cont’d)

O Allow special
activities.

O Instruct student in
self-monitoring; e.g.,
following directions,
raising hand to talk.

Other

Assessment and Testing

U Adjust the test
appearance; e.g.,
margins, spacing.

U Adjust the test
design (T/F, multiple
choice, matching).

0 Adjust to recall with
cues, cloze, word
lists.

U Vary test

administration

(group/individual,

open book,

make-up tests).

Audio record test

questions.

Select items specific

to ability levels.

Vary amount to be

tested.

Give extra test time.

Adjust readability of

test.

Allow recorded

reports for essays

and/or long answers.

U Read test questions.

O Allow use of a scribe
or areader.

d Allow oral
examinations.

Other

O 00O 0O O O
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Examples of Instructional Accommodations

Reading Difficulties

Written Expression
Difficulties

Attention Difficulties

Memory
Difficulties

Fine and Gross Motor
Difficulties

Q use less
difficult/alternative
reading material.

Q Reduce amount of
reading required.

Q Allow alternative
methods of data
collection (audio
recorders, dictation,
interviews, fact
sheets).

Q set time limits for
specific task
completion.

Q Enlarge text of
worksheets and
reading material.

O Extend time to
complete tests and
assignments.

Q use large print editions
of tests.

Q Read test items aloud
to student.

Q Read standard
directions several
times at start of exam.

QO Audio record
directions.

Q Use assistive
technology (optical
character recognition
system, books on
tape/CD, screen

readers).

Q Reduce volume of work.

Q Break long-term
assignments into
manageable tasks.

O Extend time for
completing assignments.

Q offer alternative
assignments.

Q Allow student to work on
homework while at
school.

QO Allow alternative methods
of data collection (audio
recorders, dictation,
interviews, fact sheets).

Q Permit use of scribe or
audio recorder for
answers (student should
include specific
instructions about
punctuation and
paragraphing).

Q waive spelling,
punctuation and
paragraphing
requirements.

O Accept keyword
responses instead of
complete sentences.

Q Use assistive technology
(word processor,
spell-check device,
grammar-check device,
text-to-speech software).

Q Provide alternative seating:

— nearteacher

— facing teacher

— at front of class, between well-focused
students, away from distractions.

Q Provide additional or personal work space
(quiet area for study, extra seat or table,
“time-out” spot, study carrels).

Q Permit movement during class activities
and testing sessions.
Q Provide directions in written form:

— on board
— on worksheets
— copied in assignment book by student.

Q set time limits for specific task completion.

O Extend time to complete tests and
assignments.

Q Allow student to take breaks during tests.
Q use multiple testing sessions for longer tests.

Q use place markers, special paper, graph
paper or writing templates to allow student
to maintain position and focus attention
better.

Q Provide cues; e.g., arrows, stop signs on
worksheets and tests.

Q provide a quiet, distraction-free area for
testing.

Q Allow student to wear noise buffer device
such as head phones to screen out
distracting sounds.

Q Provide checkiists for long, detailed
assignments.

Q Provide a written
outline.

Q Provide
directions in
written form (on
board, on
worksheets,
copied in
assignment book
by student).

Q provide a
specific process
for turning in
completed
assignments.

Q provide
checkilists for
long, detailed
assignments.

QO Read and
discuss standard
directions
several times at
start of
examination.

Q provide cues,
e.g., arrows, stop
signs, on
worksheets and
tests.

Q Allow student to
use reference
aids (dictionary,
word processor,
vocabulary cue
card).

Q Use assistive and adaptive
devices:

— pencil or pen adapted
in size or grip diameter

— alternative keyboards

— portable word
processor.

Q set realistic and mutually
agreed-upon
expectations for neatness.

Q Reduce or eliminate the
need to copy from a text
or board; e.g.,

— provide copies of
notes

— permit student to
photocopy a peer’s
notes

— provide carbon/NCR
paper to a peer to
copy notes.

O Extend time to complete
tests and assignments.

Q Alter the size, shape or
location of the space
provided for answers.

Q Accept keyword
responses instead of
complete sentences.

Q Allow student to type
answers or to answer
orally instead of in writing.

Adapted with permission from Calgary Learning Centre (Calgary, Alberta, 2002).




Examples of Assessment Accommodations

Some students require accommodations to allow classroom assessment to measure and
communicate student growth and achievement clearly and realistically. Some students will
know what they need to demonstrate their knowledge in the classroom and in testing situations.
It is important to provide an opportunity for students and parents to suggest or respond to
proposed assessment accommodations.

Sample assessment accommodations include:

4 allowing extended time

U allowing breaks during the test

U reducing the number of questions

U breaking a test into parts and administering them at separate times

U providing an audio-recorded test and making students aware that they may listen to part or
all of the recording more than once

U providing a reader or a scribe

U providing an opportunity to record answers

O providing more detailed instructions and confirming the student’s understanding of the test
process

U administering the test in a small-group setting or to an individual student

U administering the test in a separate room, free from distractions

U providing noise buffers; e.g., headphones

U adjusting the test appearance; e.g., margins, spacing

O adjusting the test design (true/false, multiple choice, matching)

U adjusting the readability of the test

0 allowing alternative formats such as webs or key points in place of essays or long answers

U reading test questions

U allowing use of a scribe or a reader

U allowing oral examinations

U allowing students to practise taking similar test questions.
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Sample Text Forms

Written Texts

advertisements

biographies and autobiographies
brochures, pamphlets and leaflets
catalogues

dictionaries and grammar references

encyclopedia entries

folk tales and legends

forms

graffiti

instructions and other “how-to” texts
invitations

journals and logs

labels and packaging

letters (business and personal)
lists, notes and personal messages
maps

menus

newspaper and magazine articles
plays, screenplays

poetry

programs

guestionnaires

recipes

reports

manuals

short stories and novels

signs, notices and announcements
stories

textbook articles

tickets, timetables and schedules
banners

book jackets

booklets

cartoons

comic strips

bulletin boards

posters

almanacs

atlases

choral readings

codes

collages

greeting cards

graphic organizers

research projects

picture books

storyboards

e-mail

Oral Texts

advertisements or announcements
ceremonies (religious and secular)
interpretive dialogues

formal and informal conversations
interviews

telephone messages

oral stories and histories

plays and other performances
oral reports and presentations
songs and hymns

telephone conversations

story telling

speeches

rhymes, poetry

Multimedia Texts

computer and board games
movies and films
slide/tape/video presentations
television programs

Web sites

CD-ROM, multimedia projector
digital slide shows

chat rooms

blogs
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Alternative Learning Activities Menu

Name: Date:

Complete three activities to create a horizontal, vertical or straight line. If you choose
to use the “Your Idea” box, you must first have your activity approved by your teacher.

| have had my idea approved by my teacher: Yes/No Teacher Initials

| agree to complete all three activities by (date)
DEMONSTRATE PLAN INTERVIEW
RESEARCH YOUR IDEA SURVEY
DISPLAY CREATE EVALUATE
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Sample Independent Study Agreement

Name: Grade: Date:

This is a contract between you and your teacher. By writing your initials on each of the
blanks beside the statements, you agree to follow these conditions. If you do not meet
the conditions set in this contract, you will have to return to the class and your project
will be discontinued immediately.

Read each statement below and write your initials beside it to show your understanding
and agreement.

Learning Conditions

| will complete all alternative learning activities in my Independent Study
Agreement by (date).

| will prepare for and complete the unit’s assessment at the same time as the
rest of the class.

| will participate in whole-class activities as the teacher assigns them.
| will keep a daily log of my progress in my learning log.

| will share what | have learned from my independent study with the class in an
interesting way. | will prepare a brief presentation of five to seven minutes and
make sure that | include some kind of a visual aid; e.g., poster, picture, digital
slide show.

Working Conditions
| will check in with the teacher at the beginning and end of each class period.

| will work on my chosen topic for the entire class period on the days my
teacher assigns.

| will not bother anyone or call attention to the fact that | am doing different
work than others in the class.

Student’s Signature:

Teacher’s Signature:

Sample Independent Study Agreement: Excerpted from Teaching Gifted Kids in the Regular Classroom: Strategies and
Techniques Every Teacher Can Use to Meet the Academic Needs of the Gifted and Talented (Revised, Expanded,
Updated Edition) (p. 75) by Susan Winebrenner, copyright ©2001. Used with permission of Free Spirit Publishing Inc.,
Minneapolis, MN; 800-735-7323; www.freespirit.com. All rights reserved.
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Group Roles Organizer

Fillin one or more names for the roles below before beginning your group work.

Checker: Timekeeper: Questioner:
Recorder: Reporter: Encourager:
Materials Manager: Observer: Other:

Group Roles Organizer

Fill in one or more names for the roles below before beginning your group work.

Checker: Timekeeper: Questioner:

Recorder: Reporter: Encourager:

Materials Manager: Observer: Other:
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Sample List of Learning Strategies

Language Learning Strategies

Cognitive Language Learning Strategies

OoooOoOoOoOoOOoOoOoOoOoOooooao

Oooan

oooao

listen attentively

perform actions to match the words of a song, story or rhyme

learn short rhymes or songs, incorporating hew vocabulary or sentence patterns

imitate sounds and intonation patterns

memorize new words by repeating them silently or aloud

seek the precise term to express meaning

repeat words or phrases in the course of performing a language task

make personal dictionaries

experiment with various elements of the language

use mental images to remember new information

group together sets of things—vocabulary, structures—with similar characteristics
identify similarities and differences between aspects of Cree and your own language(s)
look for patterns and relationships

use previously acquired knowledge to facilitate a learning task

associate new words or expressions with familiar ones, either in Cree or in your own
language(s)

find information, using reference materials such as dictionaries, textbooks and grammars
use available technological aids to support language learning

use word maps, mind maps, diagrams, charts or other graphic representations to make
information easier to understand and remember

place new words or expressions in a context to make them easier to remember

use induction to generate rules governing language use

seek opportunities outside of class to practise and observe

perceive and note down unknown words and expressions, noting also their context and
function

Metacognitive Language Learning Strategies

OOoooooooooan

check copied writing for accuracy

make choices about how you learn

rehearse or role-play language

decide in advance to attend to the learning task

reflect on learning tasks with the guidance of the teacher

make a plan in advance about how to approach a language learning task
reflect on the listening, speaking, reading and writing process
decide in advance to attend to specific aspects of input

listen or read for key words

evaluate your performance or comprehension at the end of a task
keep alearning log
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m]

Oooooag

experience various methods of language acquisition and identify one or more
considered to be particularly useful personally

be aware of the potential of learning through direct exposure to the language

know how strategies may enable coping with texts containing unknown elements
identify problems that might hinder successful completion of a task and seek solutions
monitor your speech and writing to check for persistent errors

be aware of your strengths and weaknesses, identify your needs and goals, and organize
strategies and procedures accordingly

Social/Affective Language Learning Strategies

Oooaon m ] Oooooooano

ooao

initiate or maintain interaction with others

participate in shared reading experiences

seek the assistance of a friend to interpret a text

reread familiar self-chosen texts to enhance understanding and enjoyment

work cooperatively with peers in small groups

understand that making mistakes is a natural part of language learning

experiment with various forms of expression and note their acceptance or
nonacceptance by more experienced speakers

participate actively in brainstorming and conferencing as prewriting and postwriting
exercises

use self-talk to feel competent to do the task

be willing to take risks and to try unfamiliar tasks and approaches

repeat new words and expressions occurring in your conversations, and make use of
these new words and expressions as soon as appropriate

reduce anxiety by using mental techniques such as positive self-talk or humour

work with others to solve problems and get feedback on tasks

provide personal motivation by arranging your own rewards when successful

Language Use Strategies

Interactive Language Use Strategies

O

oooooao

use words from your first language to get meaning across; e.d., use a literal translation of
a phrase in the first language, use a first language word but pronounce it as in Cree
acknowledge being spoken to

interpret and use a variety of nonverbal cues to communicate

indicate lack of understanding verbally or nonverbally

ask for clarification or repetition when you do not understand

use other speakers’ words in subsequent conversations

assess feedback from a conversation partner to recognize when a message has not
been understood

start again, using a different tactic, when communication breaks down

use a simple word similar to the concept to convey and invite correction

invite others into the discussion

ask for confirmation that a form used is correct
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use a range of fillers, hesitation devices and gambits to sustain conversations
use circumlocution to compensate for lack of vocabulary

repeat part of what someone has said to confirm mutual understanding
summarize the point reached in a discussion to help focus the talk

ask follow-up questions to check for understanding

use suitable phrases to intervene in a discussion

self-correct if errors lead to misunderstandings

Oooooooao

Interpretive Language Use Strategies

O use gestures, intonation and visual supports to aid comprehension

O make connections between texts on the one hand and prior knowledge and personal
experience on the other

use illustrations to aid reading comprehension

determine the purpose of listening

listen or look for key words

listen selectively based on purpose

make predictions about what you expect to hear or read based on prior knowledge and
personal experience

use knowledge of the sound-symbol system to aid reading comprehension

infer probable meanings of unknown words or expressions from contextual clues
prepare questions or a guide to note information found in a text

use key content words or discourse markers to follow an extended text

reread several times to understand complex ideas

summarize information gathered

assess your information needs before listening, viewing or reading

use skimming and scanning to locate key information in texts

Oooooaog

Ooooooooan

Productive Language Use Strategies

mimic what the teacher says

use nonverbal means to communicate

copy what others say or write

use words that are visible in the immediate environment

use resources to increase vocabulary

use familiar repetitive patterns from stories, songs, rhymes or media

use illustrations to provide detail when producing your own texts

use various techniques to explore ideas at the planning stage, such as brainstorming or
keeping a notebook or log of ideas

use knowledge of sentence patterns to form new sentences

be aware of and use the steps of the writing process: prewriting (gathering ideas,
planning the text, researching, organizing the text), writing, revision (rereading, moving
pieces of text, rewriting pieces of text), correction (grammar, spelling, punctuation),
publication (reprinting, adding illustrations, binding)

O use a variety of resources to correct texts

O take notes when reading or listening to assist in producing your own text

O proofread and edit the final version of a text

Ooooooooan

oo
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O
O
a

use circumlocution and definition to compensate for gaps in vocabulary
apply grammar rules to improve accuracy at the correction stage
compensate for avoiding difficult structures by rephrasing

General Learning Strategies

Cognitive General Learning Strategies

O

Ooooooooan

(m]

O

a

classify objects and ideas according to their attributes; e.g., red objects and blue
objects, or animals that eat meat and animals that eat plants

use models

connect what is already known with what is being learned

experiment with, and concentrate on, one thing at a time

focus on and complete learning tasks

write down key words and concepts in abbreviated form

use mental images to remember new information

distinguish between fact and opinion when using a variety of sources of information
formulate key questions to guide research

make inferences, and identify and justify the evidence on which these inferences are
based

use word maps, mind maps, diagrams, charts or other graphic representations to make
information easier to understand and remember

seek information through a network of sources, including libraries, the Internet, individuals
and agencies

use previously acquired knowledge or skills to assist with a new learning task

Metacognitive General Learning Strategies

OoooOooooOoooOooOoooao

reflect on learning tasks with the guidance of the teacher
choose from among learning options

discover how your efforts can affect learning

reflect upon your thinking processes and how you learn
decide in advance to attend to the learning task

divide an overall learning task into a number of subtasks
make a plan in advance about how to approach a task
identify your needs and interests

manage your physical working environment

keep a learning journal, such as a diary or a log

develop criteria for evaluating your work

work with others to monitor your learning

take responsibility for planning, monitoring and evaluating learning experiences
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Social/Affective General Learning Strategies

O watch others’ actions and copy them
O seek help from others
O follow your natural curiosity and intrinsic motivation to learn
O participate in cooperative group learning tasks
O choose learning activities that enhance understanding and enjoyment
O be encouraged to try, even though mistakes might be made
O take part in group decision-making processes
O use support strategies to help peers persevere at learning tasks
O take partin group problem-solving processes
O use self-talk to feel competent to do the task
O be willing to take risks and to try unfamiliar tasks and approaches
O monitor your level of anxiety about learning tasks and take measures to lower it if
necessary
O use social interaction skills to enhance group learning activities
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Origami Finger Game Folding Directions

1.  Fold color side down on 4.
both diagonals. Unfald

o center

Y

\ r \\\/;
i /

- .
& e
4 la
o #

\\ \/\
// S :

2. Fold all four corners to center 5.

Fold paper in half
and unfold

O,

3. Turn paper over 8.

Fold in half from top to
bottom. Do not unfold.

Slide thumbs and forefingers under the squares and move the
Origami Finger Game back and forth to play.

Reproduced with permission from Yasutomo and Company, “Fortune Teller,” Yasutomo Projects & Ideas, 2006,
http://www.yasutomo.com/project/fortuneteller.html (Accessed December 11, 2008).
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Appendix D: Graphic Organizers

How | Contribute tO Group WOTK ........c.ueiiiiiiiiiieeiee e D-2
HOW | Can HEIP MY GIOUP ..ooiiiiiiiiiieiiitiee ettt D-3
ACTIVILY RETIECHION ... D-4
Collecting MY TROUGRTS .......uiiiiiiiiiie e D-5
HOW tO USE@ KWL CRAITS ...t D-6
KWL CRAIT ettt e e e e s st e e e e e b e e e e e annereeeens D-7
How to Use a Brainstorming Web ... D-8
Brainstorming WED .......ooo e D-9
[AEA BUIIET ..ttt e e as D-10
How to Create @ MINA MapP .....oocueiiiiiiiiiiee e D-11
SAMPIE MINA M ..ot D-12
HOW tO USE VENN DIAGIAIMS ...ccoouiiiiiiiiiiiiee ettt ettt e e s ennneee e D-13
AV | gl DI T=To | =1 ¢ o IR PSP PRPUPPPRPPPPPPIN D-14
FIVE SENSES WREEI ... D-15
THPIE T-CRAIT ... e e e e e D-16
| o 1 T T ST PPPPPPRP D-17
FIVE WS @NA HI .ot e e s as D-18
A DAY INThE LIfE oo e D-19
HOW tO USE PMI CRAITS ..ot D-20
Y|4 4 F= 1 SO PSSP PP POPPPRPRPPPPPIS D-21
What | HAve, What | NEE A ...ttt D-22
MaKING @ DECISION .....uiiiiiiiiiiiie ettt e et e e e e e e e e e s e nrneeeeans D-23
IDEA DECISION MAKET ..ottt D-24
Consider the AIEIMATLIVES ........oooiiiiii e D-25
Influences on DeCiSION MaKiNg ........cooiiiiiiiiiiiiii e D-26
Goal-setting OrganizZer 1 .........ooooiiiiiiie ettt D-27
Goal-setting OrgaAnIZEI 2 ........oeiie ittt D-28
Goal-setting OrganizZer 3 .........ooio i e s aneeeas D-29
Goal-setting OrganIZEI 4 .........ooii it D-30
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How | Contribute to Group Work _

My role in this group is

| do my job by:

| say things like:

The most challenging part of this job is

The best part of this job is

| would rate my performance in the role of

as

Reproduced from Alberta Learning, Kindergarten to Grade 9 Health and Life Skills Guide to Implementation (Edmonton,
AB: Alberta Learning, 2002), p. C.31.

D-2 Cree Language and Culture 12-Y Guide to Implementation (4-6)
2009 ©Alberta Education, Alberta, Canada



How | Can Help My Group

Name: Date:

During group work, when someone:

Y keeps interrupting, | feel

| can help make this situation better by

Y argues, | feel

| can help make this situation better by

Y puts down others, | feel

| can help make this situation better by

Y« complains, | feel

| can help make this situation better by

Y fools around, | feel

| can help make this situation better by

¥ bosses others around, | feel

| can help make this situation better by

Y doesn’t listen to others, | feel

| can help make this situation better by

¥ is off-topic, | feel

| can help make this situation better by

Y isvery quiet, | feel

| can help make this situation better by

Reproduced from Alberta Learning, Kindergarten to Grade 9 Health and Life Skills Guide to Implementation (Edmonton,
AB: Alberta Learning, 2002), p. C.33.
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Activity Reflection

Name:

Date:

Activity:

What did | (we) do? What were the results?

What could we do now?

What are the most important things | learned from this activity?

How could | use the new information and skills from this activity in the future?

Adapted with permission from Eric Maclnnis, Ross MacDonald and Lynn Scott, Controversy as a Teaching Tool (Rocky
Mountain House, AB: Parks Canada, 1997), pp. 74, 75.
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Collecting My Thoughts

Name: Date:

Here is everything | know about

Here are some pictures of

Here are some questions | have:

Cree Language and Culture 12-Y Guide to Implementation (4-6)
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How to Use KWL Charts Q

Step 1 Think about what you already KNOW about your topic. List those
facts in the first column.

For example, if your topic is “How | Talk to Others in a New Language,” you may come
up with these ideas.

What | know What | want to find out What | have learned

¢ Can use hand gestures
and facial expressions
to help the other
person understand.

¢ Don’t be afraid to
make mistakes!

Step 2 Think of the kinds of information you WANT to find out. List specific
questions in the second column.

What | know What | want to find out What | have learned

e Can use hand gestures [ e Whatdoldoifldon’t
and facial expressions know how to say a
to help the other word?

person understand. « What do | doif | don’t
o Don’t be afraid to understand what the
make mistakes! other person is saying?

LEARN the answers to your questions. List that information, and
Step 3 ) A :
anything else that you learn about your topic, in the third column.

|:| MS Word allows you to create your own chart electronically using
= the options in the Table menu.
D-6 Cree Language and Culture 12-Y Guide to Implementation (4-6)
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KWL Chart

Name:

Step 1

Date:

What | know

Step 2

What | want to find out

Step 3

What | have learned




Step 1

Step 2

Step 3

How to Use a Brainstorming Web Q

Identify your topic and use it as the title. Write it in the centre of your web.
Identify categories of information and label each of the outer bubbles.

Brainstorm and jot down ideas in each category.

Newer versions of MS Word have a web-building option that lets you
create your own web electronically.

Cree Language and Culture 12-Y Guide to Implementation (4-6)
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Brainstorming Web —

Name: Date:

Cree Language and Culture 12-Y Guide to Implementation (4-6) D-9
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ldea Builder

1. Keyidea 3. Facts

2. Draw it

!

4. Sample sentence

5. Examples

6. Non-examples

7. Definition

Reproduced with permission from Edmonton Public Schools, Thinking Tools for Kids: Practical Organizers (Edmonton, AB:
Resource Development Services, Edmonton Public Schools, 1999), p. 178.
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How to Create a Mind Map Q

What are mind maps?

Mind maps are diagrams that show related ideas and information on a topic. They are
used to note and organize ideas and information in a way that is meaningful to you.

How do | create a mind map?

Step 1 Identify your topic and write it in the centre of the page. This is the centre
of your mind map.

Step 2 As you think of a subtopic related to your main topic, write it next to the
centre and connect it with a line. Use different colours or styles of writing
for your different subtopics.

Add information and ideas to the subtopics as you think of them and
connect them in meaningful ways. Include ideas and information, such
as:

Step 3

examples from your own experience
things you have read or heard
questions you want to answer
feelings you have

sketches.

Step 4 Review the ideas and information you have written down and use circles,
other shapes and/or colours to connect or group things.

You can use mind maps for many things, such as:
e collecting ideas, information and questions to guide your research
¢ reflecting on a presentation, group discussion, story, movie or television show
e collecting ideas for a story, poem, role-play or skit.

Cree Language and Culture 12-Y Guide to Implementation (4-6) D-11
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Sample Mind Map

i e ' :
- E ,pl"‘ M 3:&.{ ( o, - couante g
e B iy
'\‘\ruuﬂ-”fv.uﬁ o AMer leve and
Come businrstes here  Canties and in other
Are 'F"vm cifve. Wk,m_q deals vl Couvntn'eg

Coumtieg People /carpanies ‘
A . _m \

In this sample, the student circled all the questions she had so that she could use them
in an inquiry; e.g., “What | want to find out” in a KWL chart.
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How to Use Venn Diagrams Q

Characteristics or Characteristics or
features that are features that are
unique to one unique to another
item item

A

Characteristics or features
that are the same for
both items

Step 1 Label each side of the diagram with the name of each item you are
comparing.

Step 2 Think about all the unique features or characteristics of the first item
and write your ideas in the left part of the diagram.

Step 3 Think about all the unique features or characteristics of the second
item and write your ideas in the right part of the diagram.

Step 4 Think about all the features the items share and write your ideas
in the middle of the diagram.

|:| MS Word has a Venn diagram option that lets you build your own
= Venn diagram electronically.
Cree Language and Culture 12-Y Guide to Implementation (4-6) D-13
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Date:

Venn Diagram

Name:
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Five Senses Wheel —

Name: Date:
(7] .
3 %
KO 7
. ')
Cree Language and Culture 12-Y Guide to Implementation (4-6) D-15
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Triple T-chart

Name: Date:
Title/Topic:
Looks like: Sounds like: Feels like:
D-16 Cree Language and Culture 12-Y Guide to Implementation (4-6)
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Date:

Looks Like

Feels Like

Y-chart

Sounds Like

Name:

Cree Language and Culture 12-Y Guide to Implementation (4-6)
© Alberta Education, Alberta, Canada
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Five Ws and HI

Name:

Date:

Fill in the chart with questions on your topic that you want to find answers to.

Who?

List questions about
people.

What?

List questions about
things and events.

Where?

List questions about
places.

When?

List questions about
times and dates.

Why?

List questions about
reasons, causes
and purposes.

How?

List questions about
the way things
happen.

If?

List questions about
things that might
happen.

D-18
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How to Use PMI Charts

Step 1
choice.
Step 2
the choice.
Step 3
Example:

Internet as a research tool

Q

Plus: Think about all the advantages and good reasons for making the

Minus: Think about all the disadvantages and the down side of making

List any information that is neither positive nor negative as |nteresting.

A PMI chart that shows the advantages and disadvantages of using the

Using the Internet as a Research Tool

Plus

Minus

Interesting Information

e There is a lot of
information.

e You canlook at a
number of different
sources in a short
period of time.

e You can do your
research in the
comfort of your home
or classroom.

If you do not know
how to search well, it
can take a long time
to find what you
need.

There is no guarantee
that the information
you find is accurate
or of good quality.

The reading level of
factual and historical
information may be
high.

Most teenagers know
more about using the
Internet than adults!

Anybody can post
information on the
Internet. There are no
rules to follow, no licenses,
etc.

|:| MS Word allows you to create your own chart electronically using
= the options in the Table menu.
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What | Have, What | Need

What’s my problem?

What are my choices?
A. B. C.

l

What choice would best meet my needs?

What resources do | have? What resources do | need?
1 1
2 2
3 3

Step-by-step plan
1.
2.
3.

How can | check my decision?

Reproduced with permission from Edmonton Public Schools, Thinking Tools for Kids: Practical Organizers (Edmonton, AB:
Resource Development Services, Edmonton Public Schools, 1999), p. 232.
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Making a Decision

Issue: Option:

PROS + CONS -

Facts:

Feelings:

My new ideas:

My decision:

My reasons for this
decision:

Adapted with permission from Eric Maclnnis, Ross MacDonald and Lynn Scott, Controversy as a Teaching Tool (Rocky
Mountain House, AB: Parks Canada, 1997), p. 61.

Cree Language and Culture 12-Y Guide to Implementation (4-6) D-23
©Alberta Education, Alberta, Canada 2009




IDEA Decision Maker —

|dentify the problem

Describe possible solutions

Evaluate the potential consequences of each solution

Act on the best solution

How did your IDEA work?

(Evaluate your results.) K )

D-24 Cree Language and Culture 12-Y Guide to Implementation (4-6)
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Consider the Alternatives

Decision-making situation or conflict to be resolved:

Option:

VTR

Option:

TN

Possible consequences:

Option:

.

Possible consequences:

O

Option:

N

Possible consequences:

R s

/

N

Possible consequences:

Cree Language and Culture 12-Y Guide to Implementation (4-6)
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Influences on Decision Making

Peers

Decision to be made

Values Cultural beliefs

Questions you need to ask to help you make this decision

D-26 Cree Language and Culture 12-Y Guide to Implementation (4-6)
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Goal-setting Organizer 1

Name: Date:

My goal is

| am choosing this goal because

To reach this goal, | will:

1.
2.
3.
It will take me days to reach my goal. Why or why not?
Did | reach my goal? yes
almost
no
Cree Language and Culture 12-Y Guide to Implementation (4-6) D-27
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Goal-setting Organizer 2

Date: Bttt -
| Is your goal: !
. - O specific? I
Name: : O measurable? |
- O achievable? |
I O realistic? I
Goal My goalisto ... I O time-based? i
R —
Rationale | chose this goal because ...
Action plan To reach this goal, | will ...
Measurement How will | know if | am successful?

Self-reflection

What would | do differently?

D-28
2009
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Goal-setting Organizer 3

Name: Date:

Goal Planning: Start Small

My long-term goal is

by

The smaller steps that will help me reach this goal are:

Short-term Short-term Short-term
Goal A Goal B Goal C
To reach this goal, | will: To reach this goal, | will: To reach this goal, | will:
. . .
. . .
. . .
by by by

I will know | have reached my long-term goal when

Cree Language and Culture 12-Y Guide to Implementation (4-6)
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Goal-setting Organizer 4

Name: Date:

What Can Affect Your Goals?
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Appendix E: Assessment Blackline Masters
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Self-assessment Checkilist

Niwihowin: Skye Nitakihtason: 6 Akinkésihkwan: Zl?isr’r?éw
ayikipisim
Okiskinwahamawakan kaskihtaw ... Thi Namoya
talk about how Cree and English words are sometimes v
similar
tell when someone has not understood what | have said v
use gestures to help make myself understood v
ask for help when | am stuck v
make mistakes in Cree and not get discouraged v
check my work over to fix mistakes v
[ Note: This sample Self-assessment Checklist allows students to indicate their ability to 1
perform various criteria.
E-2 Cree Language and Culture 12-Y Guide to Implementation (4-6)
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Self-assessment Checkilist

Niwihowin: Nitakihtason:

Akinkésihkwan:

Okiskinwahamawakan kaskihtaw ... Thi Namoya
Cree Language and Culture 12-Y Guide to Implementation (4-6) E-3
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Self-assessment Rating Scale

Nistanawnésosap

Niwihowin: Sophie Nitakihtason: 5 | Akinkésihkwan: G
ayikipisim
Mitoni
Méskwa Kakac Nikaskihtan kwayask
Nikaskihtan ...
) (e ®
e tell someone I’'m happy o ® \Jj
e tell someone I'm sad ® ® ® i
) (®) ®
e tell someone I’'m angry ® ® N\
m ti ° ° (o) ®
o tell someone I'm tired N\
« show someone I’'m surprised ° (® ° °
* [ ® ° ®
* ° ® ® ®
° ° ® ® ®
Note: All criteria in this sample address outcome A-2.2b. This Self-assessment Rating Scale
demonstrates how students can assess their performance as it relates to particular
outcomes. The teacher decides whether or not to follow up with other activities, such
as goal setting.

E-4 Cree Language and Culture 12-Y Guide to Implementation (4-6)
2009 ©Alberta Education, Alberta, Canada



Self-assessment Rating Scale

Niwihowin: Nitakihtason: Akinkésihkwan:
Mitoni
Méskwa Kakac Nikaskihtan kwayask

Nikaskihtan ...

° ° ® ° °

° ° ° ° °

¢ ° ® ° ®

* ° ° ° ®

* ° ® ° ®

[ ]

@ @ @ L J

° ° ° ° °

* ° ° ° °

* ° ® ° ®
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Peer-assessment Checklist

Néwosap

Niwihowin: Nikki Nitakihtason: 6 | Akinkésihkwan: akimaw
mikisiwpisim

Niwétatoskéméakan: Janet Itotamowin:  Nikaskihtan masinahaman
Nikaskihtan ta néhiyawasinahaman ... Thi Namoya
write a descriptive word in Cree for each letter in her name 4
write descriptive words that are positive and describe her v
well
use a dictionary and the word walls to find words to use v
use a dictionary to check the spelling of the words she used 4
draw pictures that match the descriptive words she used v

Kwayask itbtaman: you picked really good Cree words to describe yourself—

some of them were from our new vocabulary list.

Kékwaya taki tdtaman: check your spelling using a dictionary or our vocabulary

lists. We wrote lots of these words down in our learning logs so they might be

there.
Note: This Peer-assessment Checklist allows students to give each other feedback about
particular aspects of their work. Comments written should be constructive and specific.
E-6 Cree Language and Culture 12-Y Guide to Implementation (4-6)
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Peer-assessment Checklist

Niwihowin: Nitakihtason: Akinkésihkwan:
Niwétatoskémakan: ltotamowin:
Nikaskihtan ta néhiyawasinahaman ... Thi Namoya
Kwayask itbtaman:
Kékwaya taki totaman:
Cree Language and Culture 12-Y Guide to Implementation (4-6) E-7
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Self-assessment Checklist and Goal Setting

Niwihowin: Tanis

Nitakihtason: 6

Akinkésihkwan: Matakimaw

get along with group
members

Mikisiwpisim
Nikaskihtan ... ihi | Namoya | What | am going to do next ...
say hello and goodbye v Say hello and goodbye in Cree
to at least three people each
day.
listen to other people’s v Write down the opinion of one
opinions person from my group in my
learning log.
sing “Nimiskaw Pakan” v Sing “Nimiskaw Pakan” to my
grandma at her birthday party.
say the alphabet v Say the alphabet three times in a
row without making any mistakes.
v

Make sure that everyone has a
chance to speak next time we
work in groups.

This Self-assessment Checklist and Goal Setting allows students to assess their abilities 1

Note:
and set goals to improve.

Cree Language and Culture 12-Y Guide to Implementation (4-6)
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Self-assessment Checklist and Goal Setting

Niwihowin:

Nitakihtason:

Akinkésihkan:

Nikaskihtan ...

—
3
-_—

Namoya

What | am going to do next ...

Cree Language and Culture 12-Y Guide to Implementation (4-6)
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Long-term Goal Setting

Matakimaw

Niwihowin: Cheyenne Nitakintdson: 6 | Akinkésihkwan: c
Mikisiwpisim

Goal #1:

By the end of this term, | would like to: know what to say to ask for

directions in Cree.

To achieve this goal, | will: look up the words | need to know and write a

role-play to perform with a friend.

My teacher can help me: with my pronunciation and by making sure | am

saying things properly. Maybe there’s a video | can watch.

My parents can help me by: practising my role-play with me at home.

Goal #2:
By the end of this term, | would like to: learn more about what it’s like to live in
Edmonton.

To achieve this goal, | will: research Edmonton on the Internet and ask my

neighbour, Mrs. Twin, what it’s like to live there.

My teacher can help me by: bringing in books and pictures of Edmonton and,

maybe, showing a movie.

My parents can help me by: buying me a book on Edmonton for my birthday

and taking me to Edmonton for a weekend!

Note: This Long-term Goal Setting sheet allows students to set long-term goals for their own
learning and could be included in students’ learning logs.
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Long-term Goal Setting

Niwihowin: Nitakihtason: Akinkésihkwan:

Goal #1:

By the end of this term, | would like to:

To achieve this goal, | will:

My teacher can help me:

My parents can help me by:

Goal #2:

By the end of this term, | would like to:

To achieve this goal, | will:

My teacher can help me by:

My parents can help me by:

Cree Language and Culture 12-Y Guide to Implementation (4-6) E-11
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Anecdotal Notes (Grade 6)

Student Date | Activity Outcome Yes | Not Yet Comments
Michael Jan. 8 | Simon LC-2.1a understand Seemed to understand the directions but mixed
Says short, simple oral texts in v up the sequence.
guided situations
Sherice Jan. 8 | Simon LC-2.1a understand Made some errors, followed some commands
Says short, simple oral texts in v correctly; will do more review of vocabulary.
guided situations
Amanda Jan. 15| Go Fish A-3.3a suggest, initiate Consistently and accurately used turn-taking
card game | or direct action in group v vocabulary.
activities
Claudio Jan. 15 | Small- A-3.3a suggest, initiate Sometimes acted out of turn and spoke when
group or direct action in group v others were talking.
discussion | activities
Mary Jan. 17 | Small- A-3.3a suggest, initiate Unproductive and acted out of turn today. Will
group or direct action in group v discuss with her after class. Check again next
discussion | activities class.
Mary Jan. 25 | Small- A-3.3a suggest, initiate New group, much better today. More effort and
group or direct action in group v focus.
discussion | activities
Michael Jan. 25 | Body part LC-1.3a use a Improved use and understanding of vocabulary.
vocabulary | repertoire of words and Will try Simon Says again next week to check for
review phrases in familiar v learning.
contexts, within a variety
of lexical fields
Note: This form of Anecdotal Notes allows teachers to gather information about several different students as their

performance relates to different outcomes at different times. In this sample, wherever an unsatisfactory
performance was observed, the teacher planned another opportunity to observe the same student complete an
activity in which the same outcome is addressed. The information provided by using this type of tool can be used
to modify future instruction or to discuss students’ learning.




Anecdotal Notes

Comments

Not Yet

Yes

Outcome

Activity

Date

Student
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Observation Checklist (Grade 6)

Student demonstrates
Student Date Activity Outcome that he or she has met
the outcome.

Nipin Sep. 23 | Singing traditional Cree | A—6.1a use the language for fun in a variety of activities

songs Not Yet
Mark Sep. 23 | Singing traditional Cree | A—6.1a use the language for fun in a variety of activities

songs Not Yet
Andrea Sep. 23 | Singing traditional Cree | A-6.1a use the language for fun in a variety of activities

songs Yes
Summer Oct. 1 Singing the alphabet LC-1.1a pronounce familiar words, phrases and

song expressions properly Yes
Carlos Oct. 1 Singing the alphabet LC-1.1a pronounce familiar words, phrases and

song expressions properly Not Yet
Amanda Oct. 10 | Playing the alphabet LC-1.1a pronounce familiar words, phrases and

game expressions properly Not Yet
Marie Oct. 10 | Playing the alphabet LC-1.1a pronounce familiar words, phrases and

game expressions properly Not Yet
Marcel Oct. 10 | Playing the alphabet LC-1.1a pronounce familiar words, phrases and

game expressions properly Not Yet
Lamya Oct. 25 | Creating a personal LC-1.1a pronounce familiar words, phrases and

dictionary organized by expressions properly Not Yet

the alphabet
Neil Oct. 27 | Creating a personal LC-1.1a pronounce familiar words, phrases and

dictionary organized by | expressions properly Not Yet

the alphabet

Note:

intervention.

In cases where the student does not demonstrate a particular criteria, the teacher should plan an appropriate
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Observation Checklist

Student

Date

Activity

Outcome

Student demonstrates
that he or she has met
the outcome.

Yes Not Yet
Yes Not Yet
Yes Not Yet
Yes Not Yet
Yes Not Yet
Yes Not Yet
Yes Not Yet
Yes Not Yet
Yes Not Yet
Yes Not Yet




Checklist and Comments 1

Grade: 4 Date: May 3 Activity: Individual Q and A

Specific Outcome: S-2.1a use simple strategies, with guidance, to enhance

language use

Has met the outcome
Student Names: Yes Not Yet

O

e Janice

e lan

e Fatima

e Nipin

e Melissa

e Marika

e Zino

e Eliza

e Neil

e Akiko

OoO0o0o0xROXNXNOAO0O

e Lydia

e Sherice

NNNRNRNOXNOORNNN

O

Notes for future planning: do a role-play activity in which we talk about productive
strategies students can use when speaking Cree; e.g., use nonverbal means to
communicate, use familiar repetitive patterns from stories, songs and rhymes,
compensate for avoiding difficult structures by rephrasing. Students then record the

ideas in their learning logs and set goals for using them.

Note: This Checklist and Comments tool demonstrates how a teacher can gather information
on several students’ performances as they relate to one outcome. The teacher can also
use this information to plan for future instruction.
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Checklist and Comments 1

Grade: Date: Activity:

Specific Outcome:

Has met the outcome

Student Names: Yes Not Yet
. O O
. O O
. O O
. O O
. O O
. O O
. O O
. O O
. O O
. O O
. O O
. O O

Notes for future planning:
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Checklist and Comments 2

Telephone conversations

Grade: 6 Date: October5 Activity: (invitations)

Specific Outcome(s): A-3.2a express a wish or a desire to do something;
LC-1.1a pronounce familiar words, phrases and expressions properly;
LC-1.3a use a repertoire of words and phrases in familiar contexts, within a

variety of lexical fields

Lance can:
(Student name)

Yes Not Yet

« offer to do something M O
e pronounce words comprehensibly M O
e use intonation to express inquiry O ™
e use appropriate vocabulary related to hobbies and ™ O
invitations
. O O
. O O
. O O
. O O
. O O

Done well: Seems to have a good understanding of the vocabulary.

Could improve: Seems not to understand intonation and how it can affect
meaning.

Note: This Checklist and Comments tool demonstrates how a teacher can record information
about student performance against several criteria. In this sample, the student is being
assessed against the same criteria found in the sample rubric. The teacher could use a
checklist to check student performance partway through a task, such as a telephone
conversation.
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Checklist and Comments 2

Grade: Date: Activity:

Specific Outcome(s):

can:
(Student name)
Yes Not Yet

. O O

. O O

. O O

. O O

. O O

. O O

. O O

. O O

° O O

. O O
Done well:
Could improve:
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Rating Scale 1

Group classroom scavenger

Grade: 4 Date: March 10 Activity: hunt

Specific Outcome: A-3.3a engage in turn taking

Student meets the outcome:

Student Names: Never Sometimes Usually Always
« Sherice ° ® ° (o)
« David ° @ ® °
o Carlos ° ° @ °
e Sonia ° Py @ PY
Lamya ° @ ° ®
e Kendra ‘o)
o Taylor C:) L:/ : :
e Nipin ° ° @ °
e Dennis ° @ ® °
e Zina ° @ Py °®
o Trevor ° ® ® @
» Allison ° ° @ °
. Akik.o ° @ ° °
e Tanis ® @ ° °
¢ George ° ° @ °
» Marcel ° ® @ °
e Hannah ° @ ° °
o Wesley ° @ Py PY

Note: This sample Rating Scale demonstrates how a teacher can record the levels of
performance for several students, based on a particular outcome.
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Rating Scale 1

Grade: Date: Activity:

Specific Outcome:

Student meets the outcome:

Student Names: Never Sometimes Usually Always
. [ ° ° °
¢ [ ° ° °
d [ ° ° °
i ° ° ° °
* ° ° ° °
° ° ° ° °
* [ ® ® ®
* [ ° ° °
° ° ° ° °
* ° ® ® ®
¢ ° ® ® °
* ° ® ® ®
¢ ° ® ® °
° ° ° ° °
* ° ° ° °
° [ ® ® ®
* [ ° ° °
* ° ® ® °
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Rating Scale 2

Grade: 4 Date: November 12 | Activity: Unit: My Family

Specific Outcome(s): A-l.1la identify people, places and things; A-1.1b

identify people, places and things; LC-1.2a recognize and name some

elements of the writing system; LC-1.3a use a repertoire of words and phrases in

familiar contexts, within a variety of lexical fields; LC-3.2a produce simple

written words and phrases in guided situations; S-2.1a use simple strategies, with

guidance, to enhance language use

Student Name: Tanis

Criteria:

was able to share basic
information about his or her family

¢ identified the people in his or her
family correctly

e used words relevant to the family
correctly

e wrote words and phrases clearly
and correctly

e used a dictionary to find new
words related to the family

¢ used illustrations to provide
relevant details about his or her
family

Never Sometimes Usually Always

‘o)

[ (& ® ®

° ° (o °
‘@)

[ (&) ® ®
(o)

[ (& ° °

(& ® ° °

° ° (o) °

[ ° ° ®

[ ° ° ®

the quality of a student’s performance as it relates to learning outcomes.

[ Note: This sample Rating Scale demonstrates how a teacher could record information about }
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Rating Scale 2

Grade: Date: Activity:

Specific Outcome(s):

Student Name:

Criteria: Never Sometimes Usually Always
¢ ° . ® °
¢ ° ° ° °
¢ [ ® ° °
d [ ® ° °
° [ ® ® ®
* [ ° ° °
* [ ° ° °
i [ ° ° ®
° [ ® ° ®
* ° ° ° °
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Rating Scale 3

Grade: 6 Date: March 10 Activity:

Reading out some familiar
words

Specific Outcome(s): LC-1.1a pronounce familiar words, phrases and

expressions properly

Levels of performance and corresponding criteria:

* ok ok k Demonstrated excellent pronunciation of all words—no errors
* kX Demonstrated good pronunciation of almost all words—a few errors
* % Demonstrated acceptable pronunciation of most words—several errors but
still comprehensible
* Demonstrated lots of errors—mostly incomprehensible
Name of Student: Name of Student:
Louis @* * * * *
Fatima x Kk Kk x> *x Kk Kk ok
Crystal SRS > *x Kk Kk ok
Dakota x Kk kO * Kk K K
Marcel K K K ok * Kk Kk Kk
Troy Gk O * K * *x *x *
Jonathan Gk Kk koKk * Kk K Kk
Liliya Gk % * k *x * ok Kk
Akiko @* * *x * ok Kk
Sally SR> * * Kk *
Rebecca K Kk kO * * Kk *
Mei SR I * K K KX
Janice G dO* * * k K Kk
Trevor SR> *x kK Kk
Megan S >} * * K *
Note: This Rating Scale provides an example of how a teacher can quickly indicate levels of
students’ performances as they relate to one outcome.
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Rating Scale 3

Grade: Date:

Activity:

Specific Outcome(s):

Levels of performance and corresponding criteria:

* %k Kk Kk

* %k K

* %

*

Name of Student:

Name of Student:

' ARARARARJR IR AR IR AR AR AR R AP 2D b
ARARARARJR IR IR IR AR AR AR AR D 2D b
ARARARIRJR IR IR IR AR AR AR R dD 2D b
 ARIRARARdRARdRARdRdR AR AR dB 2D b

' ARIRARARJRARdR AR AR dR AR dR db db b
' ARIRARARARARdR AR AR AR AR AR dB db b
 ARIRARARdRARdRARAR AR AR AR dB 2D b
M| 666 ] 6] 6] 6] | 6| 6| 6| 6| |
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Rubric (Grade 6)

Name: Breanna Date: October 17 Activity: Conversation—making plans with a friend
Outcome Excellent Very Good Acceptable Limited

Content Consistently responds to Frequently responds to offers, Sometimes responds to offers, | Rarely responds to offers,

A-3.2a offers, invitations and invitations and instructions. invitations and instructions; invitations and instructions.

instructions. The occasional error does not | however, the message is The overall message is difficult
interrupt the message. unclear. to understand.
Content Consistently asks or offers to Frequently asks or offers to do | Sometimes asks or offers to do | Rarely asks or offers to do
A-3.2a do something. something. The occasional something; however, the something. The overall

error does not interrupt the
message.

message is unclear.

message is difficult to
understand.

Pronunciation

Consistently pronounces

Frequently pronounces

Sometimes pronounces

Rarely pronounces common

LC-1.1a common words and phrases common words and phrases common words and phrases words and phrases correctly.
correctly. correctly. The occasional error | correctly. Although there are The overall message is difficult
does not interrupt the several errors, the overall to understand.
message. message is still
understandable.
Vocabulary Consistently uses words Frequently uses words related | Sometimes uses words related | Rarely uses words related to
LC-1.3a related to making plans with a | to making plans with a friend. | to making plans with a friend. making plans with a friend.

friend.

The occasional error does not
interrupt the message.

Although there are several
errors, the overall message is
still understandable.

The overall message is difficult
to understand due to errors.

Note:

outcomes.

This Rubric demonstrates how a teacher can assess one student’s performance as it relates to different learning
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Rubric and Checklist (Grade 5)

Name: Ellen Date: November 14 Activity: Telephone conversation
Outcome Excellent Very Good Acceptable Limited
Content Consistently responds to offers, Frequently responds to offers, Sometimes responds to offers, Rarely responds to offers,
A—3.2 invitations and instructions. invitations and instructions. The invitations and instructions; invitations and instructions. The
—o.za occasional error does not however, the message is unclear. overall message is difficult to
interrupt the message. understand.
Content Consistently asks or offers to do Frequently asks or offers to do Sometimes asks or offers to do Rarely asks or offers to do
A—3.2 something. something. The occasional error something; however, the something. The overall message is
—o.ca difficult to understand.

does not interrupt the message.

message is unclear.

Pronunciation

Consistently pronounces common
words and phrases correctly.

Frequently pronounces common
words and phrases correctly. The

Sometimes pronounces common
words and phrases correctly.

Rarely pronounces common
words and phrases correctly. The

LC-1.1a occasional error does not Although there are several errors, overall message is difficult to
interrupt the message. the overall message is still understand.
understandable.
Vocabu|ary Consistently uses words related to | Frequently uses words related to a | Sometimes uses words related to Rarely uses words related to a
LC-1.3 a telephone conversation. telephone conversation. The a telephone conversation. telephone conversation. The
—l.ca occasional error does not Although there are several errors, overall message is difficult to
interrupt the message. the overall message is still understand due to errors.
understandable.
Work habits

O worked independently
O worked with minimal assistance

O worked with some assistance
O required constant supervision and assistance

Note:

This Rubric and Checklist demonstrates how a teacher can perform assessment of learning and assessment for learning at the

same time, using the same assessment tool. This combination of rubric and checklist records information about a student’s

performance according to specific outcomes, as well as information about a student’s work habits. When a student
demonstrates a performance that is below the acceptable level, the checklist allows the teacher to record a reason why the

student did not perform at an acceptable standard and provide a plan for future improvement.
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Rubric and Checklist

[ worked independently
O worked with minimal assistance

O worked with some assistance

Name: Date: Activity:
Outcome Excellent Very Good Acceptable Limited
Work habits

J required constant supervision and assistance







Bibliography

Alberta Learning. Kindergarten to Grade 9 Health and Life Skills Guide to Implementation. Edmonton,
AB: Alberta Learning, 2002.

Edmonton Public Schools. Thinking Tools for Kids: Practical Organizers. Edmonton, AB: Resource
Development Services, Edmonton Public Schools, 1999.

Maclnnis, E., R. MacDonald and L. Scott. Controversy as a Teaching Tool. Rocky Mountain House,
AB: Parks Canada, 1997.

National Indian Brotherhood. Indian Control of Indian Education. Policy Paper. Ottawa, ON: National
Indian Brotherhood, 1972.

Western Canadian Protocol for Collaboration in Basic Education. The Common Curriculum Framework
for Aboriginal Language and Culture Programs, Kindergarten to Grade 12. Edmonton, AB: Alberta
Learning, 2000. (PDF version available at http://education.alberta.ca/media/929730/abor.pdf)

Winebrenner, S. Teaching Gifted Kids in the Regular Classroom: Strategies and Techniques Every
Teacher Can Use to Meet the Academic Needs of the Gifted and Talented (Revised, Expanded,
Updated Edition). Minneapolis, MN: Free Spirit Publishing Inc., 2001.

Yasutomo and Company. “Fortune Teller.” Yasutomo Projects & ldeas.
http://www.yasutomo.com/project/fortuneteller.html (Accessed December 11, 2008).

Cree Language and Culture 12-Y Guide to Implementation (4-6) Bibliography / 1
©Alberta Education, Alberta, Canada 2009






