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1 .  Introduct ion  
   Over  t hese  pas t  twen ty  yea rs ,  a  l a rge  number  o f  inves t iga t ions  have  
been  ca r r i ed  ou t  t o  iden t i fy  fac to r s  in f luenc ing  second  l anguage  (L2)  
l ea rn ing .   Spec i f i ca l ly,  inves t iga t ions  o f  the  re la t ionsh ip  among  f i r s t  
l anguage  (L1)  read ing  sk i l l s ,  L2  read ing  sk i l l s ,  and  L2  p ro f ic iency  have  
been  wide ly  conduc ted  (e .g . ,  Bosse r s ,  1991 ;  Car re l l ,  1991 ;  Huls t i jn  & 
Bosse r s ,  1992 ;  Lee  and  Scha l l e r t ,  1997) ,  to  con t r ibu te  to  the  overa l l  
g rowth  o f  L1-L2  re la t ion  resea rch .    
   By  con t ras t ,  l e s s  emphas i s  has  been  p laced  on  resea rch  concern ing  
the  in te r re la t ionsh ip  among  L1  wr i t ing  sk i l l s ,  L2  wr i t ing  sk i l l s ,  and  L2  
p ro f i c i ency.   S ince  s tud ies  o f  the  in te r re la t ionsh ip  a re  s t i l l  i n  the  
beg inn ing  s t ages ,  they  l ack  consensus  on  resea rch  f ind ings .   Moreover,  
the  pa r t i c ipan t s ’ p rev ious  fo rmal  ins t ruc t ion  in  academic  L2  wr i t ing ,  a  
poss ib le  add i t ive  fac to r  o f  L2  wr i t ing  overa l l  qua l i ty,  has  no t  been  
con t ro l l ed  ye t  in  mos t  L1  and  L2  compos i t ion  resea rch .   There fo re ,  a  
r ea l  need  ex i s t s  to  d i scover  t he  re la t ionsh ip  be tween  L1  and  L2  
compos i t ion  sk i l l s  and  p ro f i c i ency  o f  such  unsk i l l ed  wr i t e r s  wi thou t  
p rev ious  academic  wr i t ing  background .   The  p resen t  s tudy  inves t iga tes  
the  in te r re la t ionsh ip  among  L1  wr i t ing  sk i l l s ,  L2  wr i t ing  sk i l l s ,  and  L2  
p rof ic iency  o f  Japanese  EFL co l l ege  s tuden t s  who  have  no t  r ece ived  any  
fo rmal  academic  Engl i sh  wr i t ing  ins t ruc t ion .   Such  an  examina t ion  
immedia t e ly  b r ings  wi th  i t  a  need  to  desc r ibe  as  c l ea r ly  a s  poss ib le  how 
the  l ive ly  d i scuss ion  o f  the  r e l a t ionsh ip  has  been  compl ica ted  by  the  
many  deba tes  and  po in t s  o f  v iew presen ted  in  the  l i t e ra tu re .  
 
2 .  L i terature  Review 
   A g rowing  in te res t  in  the  r e l a t ion  among  L1  and  L2  t ex t  qua l i ty  and  
L2  p rof ic iency  has  p rompted  a  number  o f  examina t ions  o f  the  
re la t ionsh ips  among  Engl i sh  as  a  Second  Language  (ESL) /Engl i sh  as  a  
Fore ign  Language  (EFL)  s tuden t s  in  r ecen t  yea r s .   To  da te ,  L2  
compos i t i on  spec ia l i s t s  have  a rgued  fo r  a  poss ib le  r e la t ionsh ip  be tween  
L1  and  L2  overa l l  t ex t  qua l i ty,  bu t  the i r  f ind ings  a re  mixed .   Sta t i s t i ca l  
ana lyses  t ha t  empi r i ca l ly  conf i rm a  l inea r  a ssoc i a t ion  inc lude  s tud i es  by  
De  Jesus  (1984) ,  Cook  (1988) ,  Hi rose  and  Sasak i  (1994) ,  Sasak i  and  
Hi rose  (1996) ,  Kamimura  (2001) .   De  Jesus ’s  (1984)  cor re la t iona l  
ana lys i s  o f  344  Span i sh-speak ing  co l l ege  f reshmen  l ea rn ing  ESL in  
Puer to  Rico  revea l s  tha t  L1  wr i t ing  p ro f i c i ency  i s  modera te ly  co r re la ted  
wi th  L2  wr i t ing  p ro f i c iency.   Cook’s  (1988)  examina t ion  o f  24  
Span i sh -speak ing  s tuden t s  enro l l ed  in  advanced  ESL compos i t ion  
c lasses  a t  an  Amer i can  un ive rs i ty  a l so  f inds  a  modera te ly  s ign i f i can t  
co r re la t ion  be tween  the i r  L1  and  L2  wr i t ing  qua l i ty  scores .   The  o the r  
two  se r i e s  o f  s t a t i s t i ca l  inves t iga t ions  se t t ing  ou t  to  inves t iga te  fu r the r  
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L1 ( Japanese )  and  L2  (Eng l i sh )  wr i t ing  re la t ionsh ip  were  in i t i a t ed  by  
Hi rose  and  Sasak i  (1994)  i n  a  s tudy  o f  19  EFL un ivers i ty  l ea rne rs ,  and  
Sasak i  and  Hi rose  (1996)  i n  a  s tudy  o f  70  EFL un ive rs i ty  s tuden t s .   
The  two  s tud ies  r epor t  s t a t i s t i ca l ly  s ign i f i can t  co r re la t ions  be tween  L1  
and  L2  compos i t ion  scores  to  conc lude  tha t  Japanese  EFL lea rne r s  
p roduce  compos i t ions  o f  s imi la r  qua l i t y  in  the  two  languages .   
S imi la r ly,  Kamimura’s  (2001)  s t a t i s t i ca l  inves t i ga t ion  o f  45  Japanese  
EFL s tuden t s  impl ies  tha t  t he re  i s  an  obse rvab le  re la t ionsh ip  be tween  
L1  and  L2  compos i t ion  sk i l l s .    
   In  con t ras t  to  these  quan t i t a t ive  ana lyses ,  the  s tud ies  by  Carson ,  
Car re l l ,  S i lbe r s te in ,  Kro l l ,  and  Kuehn  (1990) ,  Abu-Ake l  (1997) ,  and  
Penn ing ton  and  So  (1993)  r evea l  da ta  tha t  does  no t  suppor t  the  L1-L2  
pos i t ive  s ign i f i can t  wr i t ing  re la t ionsh ip .   Carson  e t  a l .  ( 1990)  repor t  
tha t  the  L1  ( Japanese  o r  Ch inese )  and  L2  (Eng l i sh )  wr i t i ng  scores  show 
a  weak  bu t  s ign i f i can t ly  pos i t ive  co r re la t ion  fo r  57  Japanese  s tuden t s  
(  r  =  .23)  bu t  no t  fo r  48  Chinese  s tuden t s  (  r  =  - .019 ,  non-s ign i f i can t ) .   
L ikewise ,  in  a  s tudy  conduc ted  by  Abu-Ake l  (1995) ,  L1  (Arab ic  o r  
Hebrew)  and  L2  (Eng l i sh )  compos i t ion  scores  show a  weak  pos i t ive  
cor re la t ion  fo r  55  Arab ic  pa r t i c ipan t s  ( r  =  .23)  bu t  no t  fo r  45  Hebrew 
sub jec t s  ( r  =  .02 ,  non-s ign i f i can t ) .   Penn ing ton  and  So’s  (1993)  ca se  
s tudy  demons t ra te s  l i t t l e  co r respondence  be tween  the  L1  (Eng l i sh  o r  
Ch inese )  and  L2  ( Japanese )  wr i t ing  qua l i ty  o f  s ix  un ive r s i ty  s tuden t s  
and  fa i l s  to  f i nd  a  c lea r  r e la t ionsh ip  be tween  the  two  va r iab les .   As  has  
been  a rgued ,  the  poss ib le  ex i s t ence  o f  the  re la t ion  be tween  L1  and  L2  
wr i t ing  qua l i ty  i s  s t i l l  a  con t rovers ia l  i s sue .    
   Ano ther  l ine  o f  r e sea rch  i s  concerned  wi th  the  poss ib le  r e la t ionsh ip  
be tween  L2  p ro f i c i ency  and  L2  essay  wr i t ing  sk i l l s ,  bu t  the  r epor ted  
f ind ings  r evea l  con t rad ic t ions .   On  the  one  hand ,  L2  knowledge  i s  
r epor ted  t o  be  one  o f  the  exp lana to ry  va r i ab les  p lay ing  an  impor tan t  
ro le  in  the  success fu l  deve lopment  o f  L2  compos i t ion  sk i l l s .   
Cumming’s  (1989)  s tudy  examines  23  se lec ted  young  adu l t  F rancophone  
s tuden t s  i n  a  F rench  (L1) /Eng l i sh  (L2)  b i l ingua l  p rogram in  Canada ,  
comment ing  tha t  “a s  peop le  ga in  p ro f i c iency  in  the i r  second  l anguage ,  
they  become be t t e r  ab le  to  pe r fo rm in  wr i t ing ,  p roduc ing  more  e ffec t ive  
t ex t s”  (p .  121) .   H is  c l a im has  been  suppor ted  no t  on ly  by  deep  
s t a t i s t i ca l  inves t iga t ions  o f  Sasak i  and  Hi rose  (1996) ,  bu t  a l so  by  
severa l  case  s tud ie s  ( e .g . ,  Jones  & Te t roe ,  1987 ;  Penn ing ton  & So ,  
1993) .   On  the  o the r  hand ,  Ra imes  (1987)  repor t s  tha t  l ea rne rs ’ 
compos i t i ona l  pe r fo rmance  does  no t  seem to  be  in f luenced  by  the i r  L2  
p ro f ic iency  (bu t  see  Ra imes ,  1985 ,  fo r  a  con t rad ic to ry  f ind ing) .   
Though  the  poss ib le  in te r re la t ionsh ip  be tween  L2  l ingu i s t i c  p ro f i c iency  
and  L2  compos i t iona l  pe r fo rmance  has  been  a rgued  by  L2  wr i t ing  
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spec ia l i s t s ,  con t roversy  s t i l l  l i ngers  over  the  unso lved  specu la t ive  
ques t ion  o f  whe the r  the  two  shou ld  be  l inked .  
   The  nex t  concern  i s  whe the r  improvement  o f  L1  wr i t ing  sk i l l s  i s  
e ffec t ive  in  he lp ing  L2  l ea rners  deve lop  the i r  L2  knowledge .   Hi rose  
and  Sasak i  (1994) ,  and  Sasak i  and  Hi rose  (1996)  empi r i ca l ly  have  
inves t iga t ed  the  cor re la t iona l  r e l a t ionsh ip  be tween  L1  wr i t ing  
pe r fo rmance  and  L2  p rof ic iency  and  found  s t a t i s t i ca l ly  s ign i f i can t  
co r re la t ions  be tween  the  two  fac to r s .   However,  some  prev ious  s tud ies  
( e .g . ,  Cumming ,  1989)  do  no t  ag ree  wi th  these  Japanese  resea rchers ’ 
r e su l t s .   A poss ib le  l inea r  a s soc ia t ion  be tween  L1  compos i t ion  sk i l l s  
and  L2  p ro f i c i ency  i s  s t i l l  specu la t ive .    
   As  rev iewed  so  fa r,  a  va r i e ty  o f  inves t iga t ions  r e l a t ed  to  the  
re la t ionsh ip  among  L1  wr i t ing  sk i l l s ,  L2  wr i t ing  sk i l l s ,  and  L2  
p ro f ic iency  have  con t r ibu ted  to  the  overa l l  deve lopment  o f  L1-L2  
wr i t ing  re sea rch .   However,  the  mixed  resu l t s  o f  the  resea rch  revea l  no  
c lea r  ag reement  on  the  in te r r e la t ionsh ip  among  the  th ree  va r i ab les  i n  L2  
wr i t ing  re sea rch ;  thus ,  we  a r e  in  need  o f  con t inued  e ffo r t s  to  conduc t  
inves t iga t ions  tha t  wi l l  r e so lve  the  d i l emma.   Fur the rmore ,  l i t t l e  
a t t en t ion  has  been  pa id  to  t he  con t ro l  o f  p rev ious  fo rmal  ins t ruc t ion  in  
academic  Eng l i sh  wr i t ing .   Many  resea rchers  ( e .g . ,  Kamimura ,  2000 ;  
Kubota ,  1998 ;  Mohan  & Lo ,  1985)  imply  tha t  wr i t e r s ’ L2  compos i t ion  
ins t ruc t ion  o r  me taknowledge  migh t  improve  the  qua l i t y  o f  the i r  t ex t .   
However,  v i r tua l ly  no  s tudy  con t ro l s  fo r  such  p rev ious  i ns t ruc t ion  o r  
knowledge ,  a  po ten t i a l  va r i ab le  in f luenc ing  L2  t ex t  qua l i ty.   
Accord ing ly,  the  p resen t  s tudy  i s  o r ig ina l  wi th  regard  to  the  con t ro l  o f  
the  sub jec t s ’ L2  compos i t ion  background  because  the  pa r t i c ipan t s  in  
th i s  s tudy  have  no t  r ece ived  knowledge  o f  fo rmal  a spec t s  o f  Eng l i sh  
academic  wr i t ing 1 .  
   The  cen t ra l  purpose  o f  th i s  s tudy  i s  to  examine  the  poss ib le  
in te r re la t ionsh ip  among  the  th ree  var i ab les  o f  L1  wr i t ing  sk i l l s ,  L2  
wr i t ing  sk i l l s ,  and  L2  p ro f i c i ency  o f  Japanese  EFL un ive rs i ty  s tuden t s  
who  have  no t  r ece ived  fo rmal  academic  Eng l i sh  wr i t ing  ins t ruc t ion .   
The  subs id ia ry  purpose  i s  t o  examine  the  e ffec t  o f  d i ffe r en t  l eve l s  o f  L2  
p ro f i c iency  on  the  in te r re la t ionsh ip .   Th i s  s tudy  wi l l  t e s t  the  fo l lowing  
s ix  hypo theses :  
 
1 .  Japanese  EFL un ive rs i ty  s tuden t s ’ L1  ( Japanese )  wr i t ing  sk i l l s  a re  
co r re la ted  wi th  the i r  L2  (Eng l i sh )  wr i t ing  sk i l l s  in  a rgumenta t ive  
essays .   
2 .  Japanese  EFL un ive rs i ty  s tuden t s ’ L2  p ro f i c i ency  i s  co r re la ted  wi th  
the i r  L2  wr i t ing  sk i l l s .  
3 .  Japanese  EFL un ive r s i ty  s tuden ts ’ L1  wr i t ing  sk i l l s  a re  co r re la ted  
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wi th  the i r  L2  p ro f i c i ency.  
4 .  Japanese  EFL un ive rs i ty  s tuden t s ’ L1  wr i t ing  sk i l l s  and  L2  
p ro f i c i ency  a re  s ign i f i can t  p red ic to r s  o f  the i r  L2  wr i t ing  sk i l l s .  
5 .  Japanese  EFL un ive rs i ty  s tuden t s ’ L1  wr i t ing  sk i l l s  a re  a  more  
power fu l  p red ic to r  o f  L2  wr i t ing  sk i l l s  than  the i r  L2  p ro f i c i ency.  
6 .  The  th ree  pa i r s  o f  co r re la t ions  (a .  L1  wr i t ing  sk i l l s  ×  L2  wr i t ing  
sk i l l s   b .  L2  p ro f i c i ency  ×  L2  wr i t ing  sk i l l s   c .  L1  wr i t ing  sk i l l s  ×  L2  
p rof ic iency)  inc rease  as  the  Japanese  EFL un ivers i ty  s tuden t s  ga in  
h igher  L2  p ro f ic iency.    
 
3 .  Method 
3 .1 .  Part i c ipants  
   A to ta l  o f  262  undergradua te  s tuden t s  who  had  no t  acqu i red  
knowledge  o f  fo rmal  a spec t s  o f  Eng l i sh  academic  wr i t ing  in  a  Japanese  
four-yea r  un ive r s i t y  pa r t i c ipa ted  as  sub jec t s  in  the  p resen t  s tudy.   They  
were  non-exper ienced  Japanese  EFL wr i t e r s  o f  academic  Eng l i sh  e ssays  
who  had  a t  l eas t  s i x  yea r s  o f  Engl i sh  educa t ion  p rov ided  in  secondary  
schoo ls  i n  Japan .    
   The  p ro f i c i ency  l eve l  o f  the  262  sub jec t s  r anged  f rom 155  to  805  
po in t s  a s  a ssessed  by  the  TOEIC (Tes t  o f  Eng l i sh  as  In te rna t iona l  
Communica t ion)  IP ( Ins t i tu t iona l  P rog ram) ,  wi th  an  average  o f  393 .17  
(SD:  94 .52) ,  which  was  21 .83  po in t s  l ower  t han  the  average  score  o f  the  
TOEIC IP (415 .00)  admin i s te red  in  Japanese  four-yea r  un ive r s i t i e s  in  
the  2001  schoo l  yea r  ( see  Kokusa i  B i j inesu  Komyunike i shon  Kyoka i ,  
2002) .   The  sub jec t s ’ Eng l i sh  p ro f ic i ency  l eve l  va r i ed  fo rm low to  h igh ,  
the  major i ty  be long ing  to  s l igh t ly  low in te rmedia te  l eve l .   Sub jec t s ’ 
ages  r anged  f rom 18  to  23  yea r s  wi th  an  average  o f  20 .02  (SD:  1 .14) .    
 
3 .2 .  Ins truments  
   The  ins t rument s  cons i s t ed  o f  a  s t andard ized  Eng l i sh  p ro f ic iency  t e s t  
and  a rgumenta t ive  wr i t ing  t a sks  in  bo th  L1  and  L2 .   The  f i r s t  va r i ab le  
invo lved ,  L2  knowledge ,  was  assessed  by  a  means  o f  wide ly  used  t e s t  
known as  the  TOEIC.   The  second  and  th i rd  va r i ab les  invo lved ,  L1  and  
L2  wr i t ing  sk i l l s ,  were  examined  by  a  means  o f  the  Tes t  o f  Wr i t t en  
Eng l i sh  (TWE) .  More  spec i f i ca l ly,  the  top ic  (Educa t iona l  Tes t ing  
Serv ice ,  1996 ,  p .  54)  seen  be low was  u t i l i zed  as  the  da ta -ga the r ing  
ins t rument  o f  the  L1  and  L2  t ex t s  to  examine  the  pa r t i c ipan t s ’ 
a rgumenta t ive  compos i t iona l  p ro f i c iency.    
   Do  you  agree  o r  d i sagree  wi th  the  fo l lowing  s t a t ement :  
   Teachers  shou ld  make  l earn ing  en joyab le  and  fun  for  the i r  s tuden t s .  
   Use  r easons  and  spec i f i c  examples  to  suppor t  your  op in ion .     
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3 .3 .  Procedures  
   Three  sess ions  were  conduc ted  in  two  week- in te rva l s .   F igure  1  
i l lus t r a t e s  the  exper imen ta l  des ign .   The  TOEIC was  admin i s t e red  in  
January  2002  a t  the  f i r s t  s ess ion .   One  week  a f t e r  th i s  TOEIC 
admin i s t ra t ion ,  the  second  sess ion ,  which  was  the  f i r s t  wr i t ing  t e s t s  ( in  
which  137  s tuden t s  composed  L1  essays ;  125  s tuden t s  d id  L2  es says ) ,  
was  conduc ted .   The  th i rd  sess ion  was  the  second  wr i t ing  t e s t s  ( in  
which  137  s tuden t s  composed  L2  essays ;  125  s tuden t s  d id  L1  es says ) .    
   The  use  o f  the  same  p rompt  and  the  coun te rba lance  o f  a  poss ib le  
o rde r  e ffec t  o f  L1 /L2  wr i t ing  were  cons i s t en t  wi th  recen t  s tud ies  o f  the  
re la t ionsh ip  be tween  L1  and  L2  t ex t  qua l i ty  (Hi rose  & Sasak i ,  1994 ;  
Sasak i  &  Hi rose ,  1996 ;  Kubota ,  1998) .   Two wr i t ing  t a sks  wi th  t he  
same  prompt  i n  Japanese  and  Eng l i sh  were  g iven  to  the  pa r t i c ipan t s .   
The  same  prompt  was  used  to  reduce  no t  on ly  the  va r i ab i l i ty  o f  the  
ra te r s ’ eva lua t ion  (Kobayash i  & Rinne r t ,  1996)  bu t  a l so  the  wr i t e r s ’ 
pe r fo rmance  f rom top ic  to  t op ic ,  a s  po in ted  ou t  in  severa l  s tud ies  ( e .g . ,  
F r i ed lander,  1990 ;  Jacobs ,  Z inkgra f ,  Wormuth ,  Har t f i e l ,  &  Hughey,  
1981 ;  Re id ,  1990) .   Also ,  t o  neu t ra l i ze  a  poss ib le  o rde r  e ffec t  o f  L1  
and  L2  wr i t ing  t a sks ,  137  pa r t i c ipan t s  composed  essays  in  Japanese ,  and  
the  remain ing  125  d id  so  in  Eng l i sh  i n  the  second  se ss ion .   Af te r  a  
one-week  in te rva l ,  the  pa r t i c ipan t s  who  had  wr i t t en  in  Japanese  f i r s t  
wro te  in  Eng l i sh  nex t  (L1  →  L2) ;  those  who  had  wr i t t en  in  Eng l i sh  in  
the  second  sess ion  wro te  in  J apanese  on  the  same  top ic  in  the  th i rd  
sess ion  (L2  →  L1) .   The  pa r t i c ipan t s  were  no t  in fo rmed  tha t  they  
would  be  wr i t ing  on  the  same top ic  in  bo th  l anguages .  
   Fo l lowing  the  TWE procedure  fo r  admin i s t ra t ion ,  t he  use  o f  
d ic t ionar i e s  was  no t  pe rmi t t ed .   The  same  t ime  l imi t  (30  minu tes )  was  
se t  fo r  bo th  L1  and  L2  sess ions .    
 
3 .4 .  Evaluat ion  o f  Essays  
   The  eva lua t ion  o f  L1  and  L2  essays  was  cons i s t en t  wi th  the  TWE 
eva lua t ion  p rocedure .   Exper ienced  and  t r a ined  ra te r s  scored  a l l  the  
e s says  ho l i s t i ca l ly 2 .   The  score  fo r  each  essay  was  the  ave rage  o f  the  
two  independen t  r a t ings .   I n  the  ca se  o f  a  d i sc repancy  o f  more  than  2  
po in t s  fo r  bo th  Japanese  and  Engl i sh  essays ,  t he  score  was  de r ived  by  
the  ad jud ica t ion  o f  the  score  by  a  th i rd  r a t e r.  
   L1  compos i t ions  were  ra ted  by  two  p r imary  eva lua to r s  accord ing  to  
a  Japanese  eva lua t ion  sca le  desc r ip to r  used  in  the  s tudy  o f  Carson  e t  a l .  
(1990) ,  cons i s t ing  o f  s ix  c r i t e r i a  wi th  a  poss ib l e  r ange  o f  6  to  1  ( see  
Append ix  A) .   The  se lec ted  ra te r s  were  ins t ruc to r s  a t  a  four-yea r  
un ive rs i t y  spec ia l i z ing  in  Japanese  l i t e ra tu re .    
   The  se lec ted  ra te r s  o f  L2  compos i t ions  ass igned  score s  based  on  the  

  



 6 

Figure  1 :  Exper imenta l  Des ign  
 
   F i r s t  sess ion    TOEIC admin i s t ra t ion  
      One  week  b reak  

 
   Second  sess ion  137  pa r t i c ipan t s  composed  L1  essays ;  125  d id  L2   

e s says  
      One  week  b reak  

 
   Th i rd  sess ion 137  par t i c ipan t s  composed  L2  essays ;  125  d id  L1   
                e s says  
 
 
TWE scor ing  gu ide l ines  ( see  Appendix  B)  and  the  sample  essays  
p resen ted  fo r  each  TWE score  po in t  ( see  Educa t iona l  Tes t ing  Serv i ce ,  
1996) .   The  TWE ra t ing  sca le  ranges  f rom 6  to  1 .   The  ra te r s  were  
Japanese  EFL ins t ruc to r s  spec ia l ized  in  academic  Eng l i sh  wr i t ing  who  
he ld  Ph .D.  degrees  in  TESOL.   
 
4 .  Resul t s   
4 .1 .  Descr ipt ive  Stat i s t i c s  and  Rel iab i l i ty  
   Tab le  1  p resen t s  desc r ip t ive  s t a t i s t i c s  fo r  the  th ree  p r imary  
va r iab les  o f  L1  compos i t ion ,  L2  compos i t ion ,  and  L2  p ro f i c i ency  
(TOEIC)  scores ,  a s  we l l  a s  t he  mean  scores  o f  t he  number  o f  L1  
charac te r s  and  L2  words  pe r  e s say.   The  mean  score  o f  the  L1  
compos i t ion  was  2 .00 ;  tha t  o f  the  L2  compos i t ion  was  1 .70 .   The  two  
means  a re  cons ide red  low.   Moreover,  the  mean  score  o f  the  L2  
p ro f ic iency  was  393 .17 .       
   Two measures  o f  in te r ra te r  r e l i ab i l i ty  fo r  the  two  p r imary  ra t e r s ,  
which  a re  the  Pearson  p roduc t -moment  cor re la t ion  and  the  coe ff i c i en t  
a lpha  (Cronbach’s  a lpha) ,  a r e  r epor ted  in  Tab le  2 ,  a long  wi th  ra te r  
means  and  s t andard  dev ia t i ons .   The  Pearson  cor re la t ion  p rov ides  the  
overa l l  agreement  o f  the  two  p r imary  ra te r s ;  on  the  o the r  hand ,  the  
coe ff i c i en t  a lpha  g ives  us  a  use fu l  index  o f  the  degree  o f  in te rna l  
cons i s t ency  fo r  the  f ina l  scores  based  on  two  ra te r s  pe r  e s say.   The  
in te r ra te r  r e l i ab i l i t i e s  measured  by  the  Pea r son  cor re la t ion  and  
coe ff i c i en t  a lpha  fo r  Japanese  essays  were  .71  and  .83 ;  t hose  fo r  
Eng l i sh  e ssays  were  .82  and  .90 ,  which  a re  a l l  cons ide red  accep tab le .  
 
4 .2 .  Corre la t ion  and Regress ion  Analys i s  
   In  o rde r  to  t e s t  Hypo theses  One ,  Two,  and  Three ,  the  Pea r son  
p roduc t -moment  cor re la t ion  was  used .   In  o rde r  to  t e s t  Hypotheses   

  



 7 

Table  1 :  Descr ipt ive  Stat i s t i c s  (N=262)  

Measure       Tota l  Poss ib le       Mean           SD 
L1  Wri t ing                 6 .00            2 .00            . 76  
L2 Wri t ing                6 .00            1 .70            . 70  
L2 Prof ic iency  (TOEIC)    990 .00          393 .17         94 .52  
 
Number of  L1  Characters                 565 .52        157 .53     
Number o f  L2  Words                      86 .93         40 .91  
 
 
Table  2 :  Essay  Rater Means ,  Standard  Deviat ions ,  Pearson  
Product -moment  Corre la t ion  and,  Coef f i c i ent  Alphas  (N=262)   

 
      Rater      Pearson    Coef f i c i ent  Alphas  
          1       2  
L1  Wri t ing  
      Mean       1 .98     2 .02        . 71             . 83  
      SD         . 83      . 81  
L2 Wri t ing    
      Mean      1 .65     1 .75        . 82             . 90  
      SD          . 69      . 78    
 
 
Four  and  F ive ,  a  mul t ip le  r eg ress ion  ana lys i s  was  used .   Cor re la t iona l   
da ta  were  ana lyzed ,  and  spec ia l  a t t en t ion  was  pa id  to  two  d i ffe r en t  
p ro f ic iency  g roups  in  o rder  to  t e s t  Hypothes i s  S ix .   As  a  p re l iminary  
s t ep ,  the  resea rcher  pe r fo rmed  a  co r re la t iona l  ana lys i s  among  the  th ree  
c r i t e r i a  measures ,  t he  Japanese  compos i t ion ,  the  Eng l i sh  compos i t ion ,  
and  the  TOEIC scores ,  us ing  a  Pearson  p roduc t -moment  cor re la t ion  
p rocedure .   As  shown in  Tab le  3 ,  weak  to  modera te  pos i t ive  
cor re la t ions  a re  r epor ted .   At  the  .01  l eve l ,  the  cor re la t ions  o f  .477  
and  .389  a re  s ign i f i can t  be tween  Japanese  wr i t ing  and  Eng l i sh  wr i t ing  
scores ,  and  be tween  the  TOEIC and  Engl i sh  wr i t ing  scores .   Moreover,  
a  weak  bu t  s ign i f i can t  co r re l a t ion  ( r  =  .233)  a t  t he  .01  l eve l  be tween  the  
L1  wr i t ing  and  the  TOEIC scores  i s  exh ib i t ed  in  th i s  s tudy.  
   Second ,  to  i nves t iga te  fu r the r  the  re la t ionsh ip  among  the  score s  o f  
Japanese  compos i t i on ,  Eng l i sh  compos i t ion ,  and  L2  p ro f i c i ency,  t he  
da ta  were  sub jec ted  to  a  mul t ip le  r eg ress ion  ana lys i s .   The  resea rcher  
r eg ressed  the  dependen t  va r i ab le  o f  t he  L2  wr i t ing  score s  aga ins t  the  
two  independen t  va r i ab les  o f  the  L1  wr i t ing  and  the  TOEIC scores  
(L1W・ TOEIC ×  L2W) ,  F (2 ,  259)  =  57 .902 ,  a s  ind ica ted  in  Tab le  4 .   
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Table  3 :  Corre la t ion  Matr ix  for Three  Var iab les  (N=262)  
 
 

 
L1  Wri t ing  

 
L2  Wri t ing  

 
TOEIC  

 
L1  Wri t ing  

 
1 .00  

 
    - - - - -  

 
    - - - - -  

 
L2  Wri t ing  

 
. 477**  

 

 
1 .00  

 

 
    - - - - -  
 

 
TOEIC 

 
. 233**  

 
.389**  

 
1 .00  

(**  p<.01)  
 
Table  4 :  Mul t ip le  Regress ion  Analys i s  (N=262)  
 
L1  Wri t ing・ TOEIC×L2 Wri t ing  (R  = .556 ,  adj .  R 2  = .304)  
Source   SS   d f  Mean  sq .  F   S ig .  
Regress ion    39 .604       2  19 .802   57 .902   .000  
Res idua l      88 .576     259       . 342    
To ta l   128 .179     261    

t   S ig .  
(Cons tan t )          . 08807    
Predic tor  L1Wri t ing      . 378    7 .693   . 000  
Predic tor   TOEIC      . 002175  5 .522   .000  
 
The  s t a t i s t i ca l  r e su l t s  show tha t  the  ad jus ted  coeff i c i en t  o f  
de te rmina t ion  (ad j .  R 2 )  i s  . 304 ;  tha t  i s ,  t he  two  independen t  va r i ab les  o f  
the  L1  wr i t ing  and  L2  p rof ic iency  scores  toge the r  exp la in  30 .4  % of  the  
to ta l  va r i ance  o f  t he  L2  wr i t i ng  scores .   Th i s  p rov ides  immedia te  
ev idence  tha t  bo th  p red ic to r  va r i ables  (L1  wr i t ing  and  L2  p ro f ic iency)  
p lay  a  mo dera te  ro l e  in  L2  wr i t ing ,  a s  we  would  expec t  f rom the  
Pearson  cor re la t ion  ana lys i s  r epor ted  ea r l i e r  in  Tab le  3 .   Fur the rmore ,  
the  degree  to  which  L1  wr i t ing  and  L2  knowledge  con t r ibu tes  to  L2  
wr i t ing  can  be  seen  by  obse rv ing  the  p red ic to r s ’ t - score ,  which  
ind ica tes  the  re la t ive  impor t ance  o f  each  p red i c to r  separa te ly.   The  
t - score  fo r  the  Japanese  compos i t ion  (7 .693)  i s  h igher  than  tha t  fo r  the  
TOEIC (5 .522) .   I n  o the r  words ,  the  impor tance  o f  L1  wr i t ing  fo r  L2  
wr i t ing  ou twe ighs  tha t  o f  L2  p ro f i c i ency.  
   Las t ly,  co r re la t iona l  da ta  were  ana lyzed ,  and  spec ia l  a t t en t ion  was  
pa id  to  t he  two  d i ffe ren t  p ro f i c iency  l eve l s  in  o rde r  to  p rov ide  
s t a t i s t i ca l  ins igh t  i n to  the  e ffec t  o f  the  d i ffe ren t  l ingu i s t i c  p ro f i c iency  
on  each  cor re la t ion .   Based  on  the  TOEIC re su l t s ,  the  262  s tuden t s ’  

  



Table 5: Descriptive Statistics of High and Low Achieving Groups 
 
Measure    High Achieving Group (N=101)  Low Achieving Group (N=102) 
     Mean  SD   Mean  SD  t (Sig.) 
L1 Writing    2.15  .85   1.89  .69  2.451* (.015) 
L2 Writing    1.94  .75   1.47  .61  4.953** (.000) 
L2 Proficiency (TOEIC)       487.52       67.33       305.39       41.92       23.160** (.000) 
 
Number of L1 Characters      581.53      163.79       547.86     153.02       1.514 (.132) 
Number of L2 Words        99.08      42.10        72.14      38.07  4.784** (.000) 
 
(*p<.05) (** p<.01) 
 
Table 6: High and Low Achieving Groups of the Pearson Product-moment Correlation 
 
      a. L1 Writing × L2 Writing    b. TOEIC × L2 Writing   c. L1 Writing × TOEIC 
 
High Achieving Group .564**    .372**    .336** 
Sig.   .000    .000    .001 
 
Low Achieving Group .344**    .174    -.011 
Sig.   .000    .081                 .910 
 
(** p<.01) 



Figure  2 :  High  and Low Achiev ing  Groups  o f  the  Pearson   
 Product -moment  Corre la t ion  
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scores  were  d iv ided  in to  t he  top  100  (h igh  ach iev ing  g roup)  and  the  
bo t tom 100  rank ings  ( low ach iev ing  g roup) .   The  mid  pe r fo rming  g roup  
was  used  as  a  s t a t i s t i ca l  buffe r  d iv ide r.   Tab le  5  shows  tha t  the  h igh  
ach iev ing  g roup  records  a  mean  score  o f  487 .52  on  the  TOEIC whi le  the  
low ach iev ing  g roup  p roduces  a  mean  score  o f  305 .39 .   Also ,  t - t e s t s  
were  admin i s t e red  to  examine  the re  were  any  s t a t i s t i ca l ly  s ign i f i can t  
d i ff e rences  be tween  the  two  g roups .   The  t - t e s t  r e su l t s  show tha t  the  
h igh  ach i ev ing  g roup  s ign i f i can t ly  ob ta ins  be t t e r  scores  no t  on ly  i n  L1  
compos i t i ons  ( t  =  2 .451 ,  df  =  201 ,  p<.05)  bu t  a l so  in  L2  compos i t i ons  ( t  
=  4 .953 ,  df  =  201 ,  p<.01) ,  ga ins  h igher  scores  on  the  TOEIC ( t  =  23 .160 ,  
df  =  201 ,  p<.01) ,  and  p roduces  longer  L2  compos i t ions  ( t  =  4 .784 ,  df  =  
201 ,  p<.01)  than  does  the  l ow ach iev ing  g roup .    
   Nex t ,  t h ree  pa i r s  o f  co r re la t ions  ( a .  L1  wr i t ing  ×  L2  wr i t ing   b .  
TOEIC ×  L2  wr i t ing   c .  L1  wr i t ing  ×  TOEIC)  in  each  o f  the  two  
p ro f i c i ency  g roups  were  pe r fo rmed  in  Tab le  6 ,  a s  i l l u s t r a t ed  in  F igure  2 .   
I t  i s  wor th  no t ing  tha t  on ly  the  L1-L2  wr i t ing  re la t ionsh ip  in  t he  h igh  
and  low ach iev ing  g roups  remains  s t a t i s t i ca l ly  s ign i f i can t  r egard le ss  o f  
the  l eve l s  o f  L2  knowledge ,  though  the  cor re la t ion  in  the  h igh  ach iev ing  
g roup  i s  s t i l l  h igher  than  tha t  in  the  low ach iev ing  g roup .   The  two  
cor re la t ions  be tween  the  TOEIC and  L2  wr i t ing ,  and  L1  wr i t ing  and  the  
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TOEIC in  the  low ach iev ing  g roup  a r e  cons ide rab ly  low,  whereas  they  
a re  s t a t i s t i ca l ly  s ign i f i can t  in  the  h igh  ach iev ing  g roup .   In  shor t ,  t he  
cor re la t ions  t end  to  inc rease  and  become  s ta t i s t i ca l ly  s ign i f i can t  a f t e r  
the  pa r t i c ipan t s  ga in  h igher  Eng l i sh  p ro f i c i ency.   
 
5 .  Discuss ion  
   For  the  p resen t  inves t iga t ion ,  the  s ix  hypo theses  abou t  the  
in te r re la t ionsh ip  among  L1  wr i t ing  sk i l l s ,  L2  wr i t ing  sk i l l s ,  and  L2  
p rof ic iency  were  t e s ted  wi th  the  par t i c ipan t s  who  d id  no t  have  fo rmal  
academic  wr i t ing  educa t ion ,  and  the  hypo theses  were  conf i rmed  wi th  
the  a id  o f  va r ious  s t a t i s t i ca l  ana lyses .   The  f i r s t  hypo thes i s ,  the  
pa r t i c ipan t s ’ L1  wr i t ing  sk i l l s  a re  a ssoc ia ted  wi th  the i r  L2  wr i t i ng  
sk i l l s ,  was  conf i rmed  in  the  p resen t  s tudy.   The  resu l t  i s  cons i s t en t  
wi th  the  f ind ings  o f  va r ious  compara t ive  ana lyses  o f  compos i t ion  sk i l l s  
in  L1  and  L2  (e .g . ,  Cook ,  1988 ;  Cumming ,  1989 ;  De  Jesus ,  1984 ;  Hi rose  
& Sasak i ,  1994 ;  Kamimura ,  2001 ;  Sasak i  & Hi rose ,  1996)  and  sugges t s  
tha t  the  s tuden t s ’ a rgumenta t ive  essays  in  L1  and  L2  t end  to  be  s imi la r  
in  qua l i ty.   In  o the r  words ,  the  be t t e r  qua l i ty  o f  s tuden t s ’ L1  wr i t ing  
b r ings  abou t  be t t e r  pe r fo rmance  in  L2  wr i t ing .  
   The  second  ob jec t ive  o f  th i s  s tudy  invo lves  the  re la t ionsh ip  be tween  
Eng l i sh  p ro f i c i ency  and  t ex t  qua l i ty.   The  da ta  emerg ing  f rom th i s  
inves t iga t ion  impl i es  tha t  L2  l ingu i s t i c  p ro f ic iency  fac i l i t a t e s  the  
overa l l  qua l i ty  o f  L2  wr i t ing  p roduc t s .   S imi la r  f ind ings  a re  ob ta ined  
f rom re levan t  s tud ies  inves t i ga t ing  the  re la t ionsh ip  be tween  L2  
p ro f i c i ency  and  L2  wr i t ing  sk i l l s  ( e .g . ,  Cumming ,  1989 ;  Jones  &  Te t roe ,  
1987 ;  Penn ing ton  & So ,  1993) .   
   The  t h i rd  concern  i s  a  poss ib le  l i nea r  a s soc ia t ion  be tween  Japanese  
wr i t ing  sk i l l s  and  Eng l i sh  p ro f i c i ency.   The  weak  bu t  s ign i f i can t  
co r re la t ion  (  r  =  .233)  adds  more  suppor t  to  the  th i rd  hypo thes i s  t ha t  L1  
wr i t ing  sk i l l s  a re  co r re la ted  wi th  L2  p ro f i c i ency.   Th i s  f ind ing  i s  
cons i s t en t  wi th  the  r e su l t s  o f  seve ra l  s tud ies ,  such  as  Hi rose  and  Sasak i  
(1994) ,  and  Sasak i  and  Hi rose  (199 6) .   Al though  the  l ink  be tween  L1  
essay  wr i t ing  sk i l l s  and  L2  p ro f i c i ency  i s  s t i l l  on ly  specu la t ive  because  
o f  the  re l a t ive ly  low cor re la t ion ,  L1  wr i t ing  p ro f ic iency  seems  to  be  
re l a t ed  to  L2  p ro f i c i ency.    
   Nex t ,  the  mul t i p le  r egres s ion  ana lys i s  employed  in  t h i s  s tudy  
p rov ides  two  impor tan t  f i nd ings ,  wh ich  conf i rm the  four th  and  f i f th  
hypo theses .   F i r s t ,  t he  s tuden t s ’ L2  compos i t ion  scores  s ign i f i can t ly  
accoun t  fo r  30 .4  % of  the  e ffec t  o f  the  in te rac t ion  o f  L1  wr i t ing  
compos i t i on  and  the  TOEIC scores .   Thus ,  i t  i s  r easonab le  to  assume  
tha t  the  pa r t i c ipan t s ’ L1  wr i t ing  sk i l l s  and  the i r  genera l  L2  knowledge  
bo th  con t r ibu te  s ign i f i can t ly  to  the  deve lopment  o f  the i r  L2  wr i t ing  
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qua l i ty.   Second ,  the  t - scores  ind ica te  tha t  the  impor tance  o f  L1  
wr i t ing  fo r  L2  wr i t ing  ou tweighs  tha t  o f  L2  p rof ic iency,  which  impl ies  
tha t  L1  wr i t ing  sk i l l s  has  more  o f  an  impac t  on  L2  wr i t ing  sk i l l s  than  
L2  p rof ic iency.   What  i s  su rp r i s ing  i s  tha t  i t  suppor t s  the  resu l t  o f  
Hi rose  and  Sasak i  (1994)  bu t  runs  con t ra ry  to  the  f i nd ing  repor ted  by  
Sasak i  and  Hi rose  (1996) .   In  o the r  words ,  L1  wr i t ing  sk i l l s  a re  a  
s t ronger  p red ic to r  than  L2  p ro f ic iency  in  the  fo rmer  s tudy,  whi le  the  
reverse  i s  t rue  in  t he  l a t t e r  i nves t iga t ion .   The  d i ffe ren t  r e su l t s  o f  the  
two  se r i e s  o f  s tud ies  in  1994  and  1996  may  be  a t t r ibu ted  to  a  me thod  to  
measure  J apanese  wr i t ing  pe r fo rmance .   Mos t  no tab ly,  the  th ree  
methods  to  measure  Japanese  wr i t ing  pe r fo rmance ,  Eng l i sh  wr i t ing  
pe r fo rmance ,  and  Eng l i sh  p ro f i c iency  in  the  two  p rev ious  inves t i ga t ions  
d i ffe r  f rom those  i n  th i s  p re sen t  s tudy.   These  methodo log ica l  
d i ff e rences  shou ld  be  kep t  i n  mind  a s  poss ib le  sources  o f  in f luence  on  
the  ana lys i s  r e l a t ing  L1  and  L2  wr i t ing  sk i l l s  and  L2  knowledge .   Due  
to  these  methodo log ica l  d i sc repanc ie s ,  the  resu l t s  shou ld  be  t r ea t ed  
wi th  cau t ion ,  bu t  ev idence  tha t  L2  wr i t ing  sk i l l s  would  be  a  more  
power fu l  p red ic to r  o f  L1  wr i t ing  sk i l l s  than  L2  p ro f i c i ency  i s  p resen t  in  
the  da ta  exh ib i t ed  by  the  pa r t i cu la r  sample  o f  262  s tuden t s  in  th i s  s tudy.    
   F ina l ly,  in  o rde r  to  t e s t  t he  s ix th  hypo thes i s ,  th ree  pa i r s  o f  
co r re la t ions  were  pe r fo rmed  in  each  o f  the  two  p rof ic iency  g roups  as  a  
p re l imina ry  a t t empt  to  ga in  i ns igh t  in to  the  e ffec t  o f  the  d i ff e ren t  
l ingu i s t i c  knowledge  on  each  cor re la t ion .   As  revea led  by  Tab le  6 ,  a s  
L2  p ro f ic iency  inc reases ,  the  th ree  pa i r s  o f  co r re la t ions  inc rease .   I t  
shou ld  be  po in ted  tha t  two  s ign i f i can t  co r re la t ions  be tween  L1  and  L2  
wr i t ing  scores  (  r  =  .564  and  r  =  .344) ,  desp i t e  the  two  l eve l s  o f  L2  
p ro f ic iency,  sugges t  tha t  the  sub jec t s  in  the  two  g roups  may  a l ready  
su rpass  a  poss ib le  ex i s t ence  o f  so -ca l l ed  “ language  competence  ce i l ing”  
o r  “ th resho ld  l eve l”  in  L2  wr i t ing ,  be low which  L2  p rof ic iency  b locks  
the  t r ans fe r  o f  L1  wr i t ing  sk i l l s  to  L2  wr i t ing  (c f .  the  l anguage  
competence  ce i l ing  o r  th resho ld  l eve l  in  L2  read ing ,  e .g . ,  Bosse r s ,  
1991 ;  C la rke ,  1979 ;  Shokrpour  & Gibbons ,  2000) .      
   What  i s  mos t  i n te res t ing  i s  tha t  the  second  and  th i rd  hypo theses  a re  
conf i rmed  in  the  h igh  ach i ev ing  g roup  whi le  they  a re  no t  in  the  low 
ach iev ing  g roup .   For  t he  h igh  ach iev ing  g roup  ( the  mean  score  o f  the  
TOEIC =  487 .52) ,  L2  p ro f i c i ency  i s  s ign i f i can t ly  co r re la ted  wi th  L2  
wr i t ing  pe r fo rmance  (  r  =  .372) ,  so  t he  second  hypo thes i s  i s  conf i rmed .   
Th i s  r e su l t  i s  suppor ted  by  some  ea r l i e r  r e l evan t  s tud ies ,  such  a s  
Cumming  (1989) ,  Penn ing ton  & So  (1993) ,  and  Sasak i  &  Hi rose  (1996) .   
However,  fo r  the  l ow ach iev ing  g roup  ( the  mean  score  o f  the  TOEIC =  
305 .39) ,  the re  i s  an  ind i sce rn ib le  r e la t ionsh ip  be tween  the  two  fac to r s  
(  r  =  .174) ,  and  the  second  hypo thes i s  i s  d i sconf i rmed .   Th i s  f ind ing  
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renders  suppor t  to  Ra imes  (1987) .   I n  o the r  words ,  Japanese  EFL 
wr i t e r s  seem to  benef i t  ex tens ive ly  f rom re la t ive ly  advanced  L2  
knowledge ,  whi le  o the r  wr i t e r s  wi th  de f i c ien t  L2  knowledge  do  no t  
demons t r a te  a s  much  succes s  (Fer r i s ,  1994) .  
   S imi la r ly,  wi th  r ega rd  to  the  t h i rd  hypo thes i s ,  t he  ou tcomes  a re  
unequ ivoca l .   The  resu l t  o f  the  s ign i f i can t  co r re la t i on  (  r  =  .336)  
be tween  Japanese  wr i t ing  sk i l l s  and  Eng l i sh  p ro f i c i ency  in  the  h igh  
ach iev ing  g roup  adds  more  suppor t  to  the  con ten t ion  tha t  L1  wr i t ing  
sk i l l s  a re  dependen t  on  h igh  L2  p rof ic iency  (Hi rose  & Sasak i ,  1994 ;  
Sasak i  &  Hi rose ,  1996) .   On  the  o the r  hand ,  the  asse r t ion  i s  no t  t rue  
fo r  the  low ach iev ing  g roup  because  o f  a  neg l ig ib le  re la t ionsh ip  
be tween  L1  wr i t ing  sk i l l s  and  L2  p ro f i c i ency  (  r  =  - .011) ,  which  agrees  
wi th  the  r esu l t  o f  Cumming  (1989) .    
   Impor tan t ly,  the  f ind ings  f rom the  two  groups  may  a l low us  t o  
r e so lve  the  p rev ious  con t rad ic t ions  o f  the  L2  p ro f i c i ency-L2  wr i t ing  
sk i l l s  and  the  L1  wr i t ing  sk i l l s -L2  p ro f i c i ency  re la t ionsh ip ,  fo r  i t  cou ld  
be  assumed  tha t  t he  d i ffe r en t  f ind ings  o f  the  ea r l i e r  s tud ies  may  s t e m 
f rom d i ff e rences  among  the i r  sub jec t  g roups  i n  abso lu t e  l eve l  o f  L2  
p ro f i c i ency.   Ye t ,  i t  i s  d i ff i cu l t  t o  make  th i s  a s se r t ion  based  on  th i s  
s ing le  s tudy ;  the re fo re ,  fu r the r  r e sea rch  inves t iga t ing  the  e ffec t s  o f  
severa l  L2  p rof ic i ency  l eve l s  on  the  two  re la t ionsh ips  i s  ca l l ed  fo r  i n  
o rde r  to  f i l l  i n  the  con t rad ic to ry  gaps  and  cor robora te  th i s  specu la t ive  
con ten t ion .   The  e ffec t s  o f  the  two  leve l s  o f  L2  p rof ic iency  on  the  
th ree  pa i r s  o f  co r re la t ions  in  th i s  s tudy  a re  s t i l l  p re l iminary  bu t  
s ign i f i can t  f ind ings .    
 
6 .  Conc lus ions  and  Pedagogica l  Impl icat ions   
   The  resu l t s  o f  the  da ta  ana lys i s  uncovered  the  fo l lowing  th ree  
t endenc ie s :   
( a )  There  i s  an  obse rvab le  in t e r re la t ionsh ip  among  L1  wr i t ing  sk i l l s ,  L2  
wr i t ing  sk i l l s ,  and  L2  p ro f i c i ency ;   
(b )  L1  wr i t ing  sk i l l s  and  L2  knowledge  con t r ibu te  s ign i f i can t ly  to  L2  
wr i t ing  sk i l l s ,  and  L1  wr i t ing  sk i l l s  a re  a  more  power fu l  p red ic to r  o f  L2  
wr i t ing  sk i l l s  than  L2  knowledge ;  and   
( c )  The  th ree  cor re l a t ions  be tween  L1  and  L2  wr i t ing  sk i l l s ,  L2  
knowledge  and  L2  wr i t ing  sk i l l s ,  and  L1  wr i t ing  sk i l l s  and  L2  
knowledge  inc rease  a f t e r  pa r t i c ipan t s  ga in  h igh  L2  knowledge .    
   Any  t each ing  impl ica t ion  based  on  these  p re l iminary  f ind ings  ough t  
to  be  t r ea ted  wi th  cau t ion ;  never the le ss ,  the  f i nd ings  o f  the  p resen t  
r e sea rch  o ffe r  EFL wr i t ing  p rac t i t ione r s  genera l  impl ica t ions  fo r  
wr i t ing  c l ass room.   L2  wr i t ing  ins t ruc to r s  shou ld  be  aware  o f  the  
impor tance  o f  L1  compos i t ion  sk i l l s  and  L2  knowledge  fo r  the  
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deve lopment  o f  L2  compos i t ion  sk i l l s  o f  even  unsk i l l ed  EFL wr i t e r s  
who  do  no t  r ece ive  fo rmal  academic  wr i t ing  ins t ruc t ion  in  schoo l .   
However,  the  ex ten t  to  which  L1  compos i t ion  sk i l l s  and  L2  p ro f i c i ency  
migh t  be  exp lo i t ed  o r  used  in  L2  compos i t ion  pedagogy  may  be  l imi ted  
to  re la t ive ly  advanced  l eve l s  o f  L2  p rof ic iency.   
   Add i t iona l  s tud ies  inves t iga t ing  the  in te r re la t ionsh ip  among  L1  
academic  wr i t ing  sk i l l s ,  L2  academic  wr i t ing  sk i l l s ,  and  L2  p ro f i c iency  
a re  s t rong ly  sugges ted  to  fu r the r  exp lo re  the  na tu re  o f  the  re la t ionsh ip  
among  them.   F i r s t ,  t he  r ep l i ca t ion  o f  the  s tudy  wi th  o the r  unsk i l l ed  
EFL co l l ege  s tuden t s  i s  r ecommended  to  see  i f  r e su l t s  a re  s imi la r  to  
those  in  th i s  s tudy  and  fu r the r  enhanced  by  compar ing  L1  and  L2  
wr i t ing  t ex t s  wi th  severa l  d i ffe ren t  l eve l s  o f  L2  p ro f i c i ency.   Fu tu re  
s tud ies  would  he lp  unrave l  the  e ffec t  o f  d i ffe ren t  L2  p rof ic iency  on  the  
in te r re la t ionsh ip  and  asce r t a in  the  ex i s t ence  o f  a  poss ib l e  “ th resho ld  
l eve l”  o f  L2  p ro f i c i ency  fo r  L1  wr i t ing  sk i l l s  to  t r ans fe r  to  L2 .   
Second ,  t he  rep l i ca t ion  o f  the  s tudy  us ing  d i ffe ren t  e s say  top ics  i s  
necessa ry  to  r each  any  genera l i za t ion ,  a s  i t  wou ld  uncover  the  e ffec t  o f  
d i ff e ren t  top ics  on  the  na tu re  o f  the  in te r re la t ionsh ip .   These  sugges ted  
rep l i ca t ions  would  enab le  us  to  d i scover  a  more  e ffec t ive  use  o f  
s tuden t s ’ L1  wr i t ing  sk i l l s  and  L2  p ro f i c i ency  as  a  r i ch  source  fo r  
ins t ruc t ion  in  an  EFL compos i t ion  con tex t  and  con t r ibu te  to  the  overa l l  
g rowth  o f  L2  compos i t ion  re sea rch .    
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Notes  
1 .  In  t h i s  s tudy,  knowledge  o f  fo rmal  a spec t s  o f  Eng l i sh  academic  
wr i t ing  re fe r s  t o  fo rm-or ien t ed  knowledge  o f  compos ing .   Spec i f i ca l ly,  
the  resea rcher  chose  the  fo l l owing  n ine  fundamenta l  pa ragraph  and  
essay  e lements  o f  Eng l i sh  compos i t ion :  top ic  sen tence ,  thes i s  s t a t ement ,  
suppor t ing  sen tence ,  conc lud ing  sen t ence ,  coherence ,  un i ty,  
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in t roduc tory  pa ragraph ,  body  pa ragraph ,  and  conc lud ing  pa ragraph .   
Studen t s  who  had  l ea rned  any  one  o f  t hese  concep t s  above  be fore  t he  
t ime  o f  the  inves t iga t ion  were  exc luded  f rom the  p resen t  r e sea rch  i n  
o rde r  to  avo id  the  unexpec ted  e ffec t  on  L2  t ex t  qua l i ty  caused  by  the  
po ten t i a l  va r i ab le .     
2 .  A ho l i s t i c  r a t ing  sca le  i s  genera l ly  r ecogn ized  as  l e s s  
methodo log ica l ly  r igorous  t han  an  ana ly t i c  r a t ing  sca le ,  which  i s  based  
on  su ff i c i en t ly  d i s t inc t  and  de ta i l ed  eva lua t ion  componen t  sca les .   
Thus ,  the  p resen t  s tudy  was  no t  wi thou t  l imi ta t ions  in  r egard  to  
po ten t i a l  me thodo log ica l  e ffec t s  o f  r a t e r s  on  pa r t i c ipan t s ’ wr i t ing  
pe r fo rmance .    
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Appendix  A:  Evaluat ion  Sca le  Descr iptors :  Japanese  Essay  
6  The  a rgument  p resen ted  i s  ve ry  c lea r.  

The  sequenc ing  o f  words  and  sen tences  i s  cons i s t en t  and  smooth .  
The  top ic  i s  addres sed  we l l .  

 The  overa l l  p resen t a t ion  i s  we l l  o rgan ized .  
 The  vocabu la ry  i s  abundan t .  
 
5  The  a rgument  i s  c l ea r.  

The  pe r suas ion  i s  a  l i t t l e  weaker  than  the  l eve l  6 .  
The  f luency  o f  the  l anguage  i s  good .  
The  vocabu la ry  used  i s  no t  a s  e l abora te  a s  tha t  in  the  papers  o f   

the  l eve l  6 .  
 
4  The  overa l l  con t ro l  o f  the  l anguage  i s  more  than  the  average ,  bu t   

no t  comple te ly  sa t i s fac to ry.  
The  a rgument  mos t ly  fo l lows  the  top ic .  
The  va r ie ty  and  type  o f  sen t ence  cons t ruc t ion  used  need  more   

cons ide ra t ion .  
 
3  The  a rgumenta t ion ,  sequenc ing  o f  t he  sen tences ,  express ion  and   

vocabu la ry  a re  accep tab le .   
 The  l eve l  i s  ave rage .  
 
2  The  log ica l  deve lopment  i s  miss ing .  

The  a rgument  i s  no t  c l ea r.  
Some papers  a re  too  casua l  fo r  an  essay.  
The  vocabu la ry  used  in  papers  i s  l imi ted .  
The  overa l l  l eng th  o f  the  papers  i s  too  shor t  t o  deve lop  the   

a rgument .  
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1  The  top ic  i s  no t  addressed  we l l .  
The  s t a t ements  a re  o ff  the  po in t .  
Some of  t he  s tuden t s  mi sunders tand  the  ques t ion .  
The  paper s  l ack  the  c lea r  a rguments  abou t  the  t op ic .  

 
Appendix  B:  Evaluat ion  Sca le  Descr iptors :  Engl i sh  Essay  
6  Demonstrates  c l ear competence  in  wr i t ing  on  both  the  

rhetor ica l  and  syntact ic  l eve l s ,  though i t  may  have  occas iona l  
errors .    
A paper  i n  th i s  ca t egory   
- e ffec t i ve ly  addres ses  the  wr i t ing  t a sk  
- i s  we l l  o rgan ized  and  we l l  deve loped  
-used  c lea r ly  appropr ia te  de ta i l s  to  suppor t  a  t hes i s  o r  i l lus t ra te   

ideas  
-d i sp lays  cons i s t en t  fac i l i ty  in  the  use  o f  l anguage  
-demons t r a tes  syn tac t i c  va r i e ty  and  appropr ia te  word  cho ice  

5  Demonstrates  competence  in  wr i t ing  on  both  the  rhetor ica l  
and  syntact ic  l eve l s ,  though i t  wi l l  probably  have  occas iona l  
errors .    
A paper  i n  th i s  ca t egory  
-may  address  some  par t s  o f  t he  t a sk  more  e ffec t ive ly  than  o the r s  
- i s  genera l ly  we l l  o rgan ized  and  deve loped  
-uses  de t a i l s  to  suppor t  a  t hes i s  o r  i l l us t ra te  an  idea  
-d i sp lays  fac i l i ty  in  the  use  o f  l anguage  
-demons t r a tes  some  syn tac t i c  va r i e ty  and  range  o f  vocabu la ry  

4  Demonstrates  min imal  competence  in  wr i t ing  on  both  the  
rhetor ica l  and  syntact ic  l eve l s .    
A paper  i n  th i s  ca t egory  
-addresses  the  wr i t ing  top ic  adequa te ly  bu t  may  s l igh t  pa r t s  o f   

the  t a sk  
- i s  adequa te ly  o rgan ized  and  deve loped  
-uses  some  de ta i l s  to  suppor t  a  thes i s  o r  i l lus t ra te  an  idea  
-demons t ra tes  adequa te  bu t  poss ib ly  incons i s t en t  fac i l i ty  wi th   

syn tax  and  usage  
-may  con ta in  some  e r ro r s  tha t  occas iona l ly  obscure  mean ing  

3  Demonstrates  some deve lop ing  competence  in  wr i t ing ,  but  i t  
remains  f lawed  on  e i ther the  rhetor ica l  or syntact ic  l eve l ,  or  
both .    
A paper  i n  th i s  ca t egory  may  revea l  one  o r  more  o f  the  fo l lowing  
weaknesses :  
- inadequa te  o rgan iza t ion  o r  deve lopment  
- inappropr ia te  o r  insuff i c i en t  de ta i l s  to  suppor t  o r  i l lus t r a t e   
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genera l i za t ions  
-a  no t i ceab ly  inappropr ia te  cho ice  o f  words  o r  word  fo rms  
-an  accumula t ion  o f  e r ro r s  in  sen tence  s t ruc tu re  and /o r  usage  

2  Sugges t  incompetence  in  wr i t ing .  
A paper  i n  th i s  ca t egory  i s  s e r ious ly  f l awed  by  one  o r  more  o f   

the  fo l lowing  weaknesses :  
- se r ious  d i so rgan iza t ion  o r  underdeve lopment  
- l i t t l e  o r  no  de ta i l ,  o r  i r r e l evan t  spec i f i c s  
- se r ious  and  f requen t  e r ro r s  in  sen tence  s t ruc tu re  o r  usage  
- se r ious  p rob lems  wi th  focus  

1  Demonstrates  incompetence  in  wr i t ing .  
A paper  i n  th i s  ca t egory  
-may  be  i ncoheren t  
-may  be  undeve loped  
-may  con ta in  severe  and  pe r s i s t en t  wr i t ing  e r ro r s  
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