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I ntroductionby Co- Editors
The intention of the introduction by the co-editors adheres to the meaning of the following

statement from the first paragraph in the Recurring Editorial that started in the 2005 issue of
cd-1JE.

“The format for future content recognizes the existence of the newly forming body of knowledge, i.e. philosophy
of educology, as knowledge about educology, and the existence of the already developing body of knowledge, i.e.
educology, as knowledge about education.”

The authors’ paper, in accord with the Recurring Editorial, isin educology and directly
inquires, using quantitative methods of research, with the scientific educological question:

“What motivates students to enroll in the educative experiences that organically inhere in the teacher education
program at Vilnius Pedagogical University?”

The authors, from the editorial’ s perspective, do not directly inquire with the axiologic and
praxiologic educological questions, respectively, as:

“ Ought students be motivated to enroll in educative experiences that organically inhere in the teacher education
program at Vilnius Pedagogical University?”

nor

“How can students be effectively motivated to enroll in educative experiences that organically inhere in the
teacher education program at Vilnius Pedagogical University?”

Also, from this perspective, they do not directly inquire with the philosophy of educology
guestions:

What is knowledge about educative experiences organically inhering in educational processes, i.e. what is
educology?

and

What is the significance of educology?

Introductionby Authors

Relevanceof the Topic. Y outh,itsobjectives, readinessfor life, education are the future of
Lithuania. Oneof themajor solutionsof ayoung personisrel atedtothechoiceof afutureprofession,
andthissolutionisinfluenced by many factors:. certaindemands, call sandinterests, capabilities
and intellect, character andtemperament, goal sandval ues.

Theresultsof professional activitiesof ahuman being depend on hig/her attitudetowardsthe
chosen professionand themotivation behind that choi ce. Themotivesof |earningthroughwhich
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thegoal and meaning of theactivitiesisperceived sprout up fromdifferent needsthat first of all
occurin thefamily, andlater - at school. Thus, the primary role of the school isto assist aperson
infinding oneself, increatingone’ sfuture. A personality must befully matureto be ableto make
aninformed decision, including choosing a profession. A deliberate choosing of aprofessionis
related to the rating of such a profession. It isrelated to the endeavour to comprehend what
mental qualities or personal features(capabilities, calls, character) arenecessary for thefuture
profession.

Theword“motivation” isusedtodescribetheincentiveof certainbehaviour, actions, activities
caused by different motives (Cloninger, 1996; Colman, 2003). Mativationisapsycho-
physiological processregul atingtheactivitiesof apersonality anditsrel ationwiththeenvironment
on thebasisof the changein motives. In case of thewish to changethe activitiesor behaviour of
pupilsfor somereason or other, first of all the motivation of such apupil should be changed.
Analysisof literaturereveal sthat scientistsseethemotivati on asthewholeof motivesandamotive
is determined by needs. Thedictionary of psychology definesmotivesastheactivity stimuli
relatedto the satisfaction of person'sneeds: external andinternal factorsinducing activity of a
person and the direction of his/her activities; material or ideal goalsof aperson; thereasonfor
choosing actionsand deedsof apersonwhichiscomprehended by aperson himself/hersel f
(Colman, 2003).

A motivenot only causesanactionbut also -whichismostimportant — setsadirection and
certain intensity or forcefor it. The following are the factors(sources) of amotive: cals,
inclination, interests, needs, val ues, attitudes, approaches, ideals, beliefs knowing, emotions,
willpower, andintentions. When at | east onefactor isexperienced, it could bestated that apersonis
motivated.

M otivation explainswhat might serveasabackup for behaviour and orientationtowardsthegoal,
and why one or another task is given a certain span of time. Motivation is related to the results
of studiesby causal relations - it isalso ameansfor aspiring a progressive learning and, at the
same time, afinal result of the process of teaching. It is of importance not only due to the fact
that it determinesthe factor able of intensifying the behaviour but also because the behaviour is
oriented towardsthegoal: singleactionsformacertaintotality havingaclear goal (Gage, Berliner,
1998).

Theoriesof thesourceof motivati ondistinguish between external andinternal motivationtostudy.
Externa motivationisany motivation caused by environmental factors, havingtangible/observable
rewardssuchasamonetary awardor ahighgrade. I nternal motivationisbehavior resultingfrom
someinnatedrive, without apparent rei nforcement fromtheoutside, that appearsto beunaffected by
environmenta factors(Biggs, 1999).

Itisimportant, that achild feelsahuman being when playing, learning and working and that
he/she is able of each time taking four steps: to realize himself/herself (feelings, actions,
things to be avoided, wishesfor further acting or inaction), tomakeanindependent decision of
whattodofurther; to feel responsibility for his’/her own choice and the outcome of such a
choice; to feel an important personaimingat self-redizationinlife.

Asitisreveaedintheanaysisof scientificliterature, anactivity isinduced by variousmotives
gprouting up fromneeds. Onthebasisscientific papers, it could bestated that achild sincehis/her
early childhood is accompanied by the motive of curiosity, later - by that of cognition.
Motivation is important for professional self-determination, too. Without motivation ahuman
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being would not be ableto anticipatethe meaning and goal of hig/her activitiesrelated to his/her
personality and attitude towardslife.

Choiceof professionisone of major decisionsinthelifeof aperson. Itisits soundness upon
whichasenseof fullnessand sel f-confidence coming about when being engagedinwork, meeting
thecalling, depends.

The most important factor isfor people to be happy and satisfied with their work, and if they
are, they generally do well, and, if they do well, they will probably succeed financially. Five
important considerations are these (Bell, 2003):

The condition of the job market;

An idealistic commitment which strongly influences a person’ s direction;
Ability;

Interests;

Most important, temperament.

agr®OdDE

Professionalization is a process whereby occupations have become, or seek to become,
publicly recognized as professions according to the degree to which they meet the alleged
criteria. Professionalization can be seen as having two strands. One strand is concerned with
the improvement of status. The other strand is concerned with the improvement of the
capacity of members to enhance the quality of service whichis provided (Hoyle, 2002).

Professional orientationisasciencefully analyzing the conditionsand regul aritiesof rational
choiceof professionand getting positionsinit. [ rrespectiveof thefact that professional orientation
is crucialyinfluenced by other sciences, itisanindependent andintegrated sciencewith its research
object, namely a person choosing a profession. The research object of professional orientation
isconditionsandregularitiesrelated to scientifically grounded professional self-determination
(KregZde, 1998).

J. Guichard suggests another model-that of human development founded on the following
basic principle: to help individuals achieve their own humanity by helping others to achieve
theirs, fully and each in their own way (Guichard, 2003).

C. P. Chen explores the possibility of theory integration in career devel opment and
counseling, focusing primarily on bridging the gap between objectivist/positivistic and
constructivist approaches. This framework proposes 3 possibilities: career as self-realization,
growing experiences, and context conceptualization (Chen, 2003).

A special placein professional orientation istaken by pedagogy, which integrates and
consolidatesinformationrel ated toand regul aritiesof sciences, and presentstheminafo rmpopular
for anadol escent or ayoungster choosingaprofession, at scientifically grounded consistency, by
theway of teaching and upbringing, often directing it towards self-education, self-analysisand
other formsof active refining on professional issues (Kregzde, 1998; Pukelis, 1996). A
teacher assi sting pupilsinchoosing aprofession hastofind out whether their callingfor acertain
fieldof activity isreal and whether general education, capabilities, skills, experience in current
activitieswill be sufficient studying at a vocational school as well asto get into other major
issues related to a profession. First of all, thisexperti seshoul d be possessed by ateacher of a
higher school, then by astudent - afutureteacher - whowill impart themto his/her pupils.
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Themain task of both parents and teachersisto fully mature a personality capable of taking
deliberatedecisions. Effortsof apersonhimself/herself areof crucial importance, andthefreedom
of choice, responsibility for the choice and competence should be given special consideration.
An essential quality of apersononwhichbehaviour and activity dependisthorough self-
knowledgeand sdf-estimation, i.e. effortstorealizewhether thepossessed mental and persond
qualities(capahilities, character, calling) suitinacertainchosenactivity. Only lasting self -
explorationandsalf-educationwill help to disclose those qualitieswhich will direct to acertain
activity. The competenceto give afair sdf-estimationdependsonthepossessedknowledge,
proficiency, skills, experience, andtestingone sown strengths in the chosen activity.
Purposefulness of apersonality isthe main sign conditioning the natureand meaning of human
lifeand hig’her activities. Thatiswhy itisnecessary to raise ahuman beingin such away that
he/shehasagood understanding of theworld, seeshig/her placeinlife, isan activeandcreative

persondity.

AccordingtoK. Pukelisand other scientists, teacherstrained at thepedagogical university have
directinfluenceonwhat futureteacherswill cometotheuniversity fromgeneral education
schools. Thisisseenintheschemebelow. (Pukelis, 1996):

Futureteachers ___, Pedagogical studies ___ Teachers

» School
By itssocial andindividuality-relatedimportance, theteacher'sprofessionisvery vividamong
others, asitscallingistoeducateand matureahumanbeingfor all kindsof professionsand
specidties, postsand positions.

Theteacher is the cornerstone of educational development and the crucial role he or she plays
in determining quality, effectiveness and relevance of education has been recognized as a
prerequisite to achieving poverty eradication, sustainable human development, and equity
(Maclean, 1999).

As it isreveaed in the analysis of scientific literature, responsibility and enthusiasm are two

most important teacher values, and teacher value is most important in teachers' relationship
with students (Lin, 2002).

According M. Scriven, the following are the qualities of teachers (Scriven, 1990):

1. Sound knowledge of subject matter, the across-the-curriculum subjects (literacy,
social/personal/study/work skills, computer competence);

2. Solid competence with and understanding of testing and/or structured observation;

3. Classroom teaching ability, including classroom management skills;
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4. Teaching-related intellectual and personal qualities (professionalism, a lively intelligent
mind, punctuality, conscientiousness, willingness to help other teachers, and commitment
to teaching);

5. Worth (often includes such factors as versatility, familiarity with the type of community).

The personality of afuture president or prime minister, minister or member of parliament,
businessman or banker, physician or engineer depends on theteacher'scalling, his’her
competence, professionaism, devotiontohisher work.

“Many studies have been conducted in different countries to discover what motivates people to go into teaching. In
general the motives can be divided into three categories - extrinsic (matters such as remuneration, such as long holidays
and other benefits), intrinsic (the enjoyment of teaching and the school environment, a desire to help society improve)
and altruistic (such as a desire to help children succeed). Studies carried out in the past have shown that not all of these
three factors affected the motivation of an individual, that each factor carried a different emphasis and that there were
gender differences (Reid & Caudwell, 1997; Kyriacou & Kobori, 1998; Chuene, Lubben & Newson, 1999; Kyriacou,
Hultgren & Stephens, 1999; Moran, Kilpatrick, Abbot, Dallat & McClune, 2001).”

Scientists have been getting into the motivation of learning and professionchoiceof young
peopleandtheir professiond aspirations.

Asearly asat theend of 19" century and beginning of 20" century, N. Karejev, aprofessor of
Sant- Petersburg University, wasthefirst author interestedintheissueof profession choiceof
young people. Hewasexamining theconditions, motivesand other i ssuesof professional seif -
determination but hisresultshavenot been published. Thisproblem hasbeendealt withby A.
Ornstein,D. Levine(Ornstein, Levine, 1989), A. Karle-Weiss(Karle-Weiss, 1989), D. E. Dutton
(Dutton, 1994), A. M. Isaacs (Isaacs, 1997), R. Ch. Jackson (Jackson, 1992), K. C. Soh (Soh,
1998), D. A. Whitbeck (Whitbeck, 2000), R. J. Oppenheimer (Oppenheimer, 2001), G.Ch.Goh, L.
Atputhasamy (Goh & Atputhasamy, 2001), I. Reid, J. Caudwell (Reid & Caudwell, 1997) and
many others.

Thus, scientificresearchesshow that theissueof choosing aprofession hasbeenrelevant sincelate
19" century.

The objective of the paper is to examine the motivation of entering Vilnius Pedagogical
Universty.

The tasks of the research: 1. To find out whether the motives for entering Vilnius
Pedagogical Universty reflects pedagogical purposefulness of students. 2. To examine the
motives for choosing a teacher's profession. 3. To comparethecriteriaof the choiceof different
faculties of Vilnius Pedagogical Universty. 4. To compare the criteriafor choosing different

specidities.

The methods of the research: 1. Analysis of literature sources. 2. Questionnairing of Vilnius
Pedagogicd University students. 3. Mathematical - stati stical analysi sof thedataobtained.

The research was carried out at three faculties of Vilnius Pedagogical University: Natural
Science Faculty, Foreign Language Faculty, and Mathematics and Informatics Faculty. The
research covered 477 first year students, including 399 femal estudentsand 78 mal e students. The
respondents were given 45 motives and each of those motives had to be given certain rating by
importance: of highimportance, of importance, and of minor importance.
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RescarchResultsand Their Discussion

The data of our research (Table 1) have revealed that the respondents consider the motive of
seeking for higher education as the motive of high importance for entering Vilnius Pedagogical
Universty. Consequently, their decision to enter Vilnius Pedagogical University was mostly
influenced not by their calling for teaching but by the result of the studies, i.e. the certificate
of higher education (96,0 %), importance of the certificate of higher education (94,1%), desire
toimproveone'ssocial position (70,0 %), seeking for acareer (69,0 %), desireto be useful (60,8
%). Comparing the data with the results of researches carried out by other scientists, it has been
noticed that the motives of students entering a higher educational institution are similar. The
main of them is a desire to get higher education or seeking for higher education (Sesciliene,
1999; Barkauskaite, 1999).

Cognitive motives also have agreat influence on entering a higher educational institution. M ost
important of them are the following: desireto study (90,8 %), desire to acquire better knowledge
inthechosen speciality (79,9 %), desireto get deeper and wider knowledgeof thesubject (71,3 %).
This showsthat pupilsdesireand seek to widen their knowledge and scope. The above-mentioned
results of our research also confirm the results obtained by other scientists (RupSiene, 1998),
which also show the interest of students in the subject studies, desire to gain knowledge
enablingthel rimprovement.

The research has revealed that the motives related to professional purposefulness have been
given the following rating: 38,5 % of students think of them as of high importance, 28,0 % -
of importance, 33,5 % - of minor importance. The studentswho on entering Vilnius Pedagogical
Universty considered this group of motives as of high importance have chosen this profession
deliberately - they desiredtoget higher education in teaching and not in any other field. It could be
stated that motivation to become a teacher is rather weak. The answers given show that most
studentshavelow professional purposeful ness, if any, and only someof thequestioned haveentered
theuniversity toacquireaprofessionof ateacher.

The data of our research are at variance with the conclusions of some foreign and local
scientists(Karle-Welss, 1989; Isaacs, 1997; Goh, Atputhasamy, 2001; Reid, Caudwell, 1997,
Soh, 1998; RupSene, 1998; Whitbeck, 2000), which state that love for children, desireto work
with children, teach and educate them, desireto be ateacher arethe motivesof highest importance
for studentschoosingaprofessionof ateacher.

Analysing the data, it has been observed that decision to enter VilniusPedagogical University
is at a certain extent influenced by lessonsinthesubject that wasfavouriteat school (63,3 %) and
by agood teacher of the subject (50,3%).

Although love for children has been mentioned as the motive of very high importance by 187
respondents, agreat desire to become ateacher was mentioned by 11,3 % studentsless - 133 of
477. S. Kregzde has also been getting into the motives for a profession choice. At Vilnius
Pedagogical University, he has carried out a research the results of which have revealed that
“desireto work with children” isthe main motive of entering higher educational institutions. The
motiveof thosewhofailed to enter other higher educational institutionsis “to get the certificate
of higher education” (Kregzde, 1999).

Questioning of students has demonstrated that in choosing a profession an important role is
played by inclination and interests, their intensity and power. This motive seems of high
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importancefor 58,3 % of students, of importance - for 24,7 % students. These datareaffirm the
resultsof previous researchesof someforei gn scientistsdisclosingthat personal perfectionisoneof
themainmotivesfor the studies of a teacher. For these teachers, it is important to make their
lifemeaningful (Dutton, 1994).

Personal motiveshavehardly any influence on entering ahigher educational institution, if any. Of
this group of motives, the motive “possibility to be near one's beloved person” (of minor
importance for 89,7 % of students), “friends residing in Vilnius who can provide with
accommodation” (of minor importance for 89,3 %) are of least importance. This means that
students care little about their personal needs and intentions, and the main motivesfor entering
Vilnius Pedagogical Universty are the certificate of higher education, cognitivemotives, and
professional purposefulness.

Entering VilniusPedagogical University, theinfluenceof other persons - parents, relatives, friends,
teachers, professors -areof |eastimportance. Asmany as 69,6 % of respondentsthink thisgroup of
motivestobeof minor importance, 16,6 % - of importance, andonly 13,8% - of highimportance.

Theresults of our research have demonstrated that aconsiderabl e part of the questioned students
entered the university by chance (27,7 % of students thought this motive to be of high
importance, 17,4 % - of importance) or due to the failure to enter another speciality (37,9 % of
respondents thoughtitwasof highimportance, 16,6 % - of importance). Thi sevidencesthat arather
bignumber of studentsdidnotintendto study thespeciality they haveentered.

Summing up the results of questionnaires, it could be stated that the motives of highest
importance for entering ahigher educational institution are related to higher education (66,4 %)
and cognitivemotives(63,2%). Theinfluenceof other people(69,6 %) and personal motives(55,4
%) areof |leastimportance. ThisisdemonstratedinFigurel.
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The research has been aimed at revealing the rating of motives by students in different faculties:
Natural Science Faculty, Foreign Language Faculty, and Mathematics and I nformatics Faculty.

Researching the motives related to seeking for higher education it has been discovered that the
respondents from Foreign Language Faculty experienced greater influence of seeking for a career
(x?=10,139; df=4; p<0,05) and apossihility to go abroad while studying (y2=68,872; df=4; p<0,0001),
students of Natural Science Faculty desireto beuseful (x?=18,541; df=4; p<0,001) at agreater extent
thantherespondentsfrom other faculties. Almost all cognitivemotives(desireto get deeper andwider
knowledge of the subject (x2=41,334; df=4; p<0,0001), interest in the subject (y2=38,052; df=4;
p<0,0001), desireto acquire better knowledge in the chosen speciality (y2=27,132; df=4; p<0,0001),
favourite occupation (y2=11,501; df=4; p<0,05)) are the motives statistically of higher importance
when entering the university for the students of Foreign Language faculty, except research work
carried out by Vilnius Pedagogical University (x2=11,457; df=4; p<0,05) (this motive is of greater
importancefor the studentsof natural ScienceFaculty). Thestudentsof Natural Sciencefaculty areof
greater professional purposefulness. For them, the motives related to professional purposefulness
(desire to become a teacher (x2=25,247; df=4; p<0,0001), love for children (x2=19,123; df=4;
p<0,001), organizational capabilities (y2=12,408; df=4; p<0,05), need for self-expression (}2=18,834;
df=4; p<0,001)), are of higher importance than for the respondents of other faculties. Of persona
motives, inclinationsandinterests(y 2=23,819; df=4; p<0,0001) anddesiretoliveintown (2=9,516; df=4;
p<0,05) are of higher importance for the students of Foreign Language faculty, and the possibility
toparticipateinthesocia lifeof theyouth (y2=11,856; df=4; p<0,05) andtraditionsof the cultural lifeof
VilniusPedagogica University (y2=11,658; df=4; p<0,05) -for thestudentsof natural Science Faculty.
The respondents from Mathematics and I nformatics Faculty think that they have entered the faculty
because of the failure to enter other specialities (x2=15,973; df=4; p<0,01). The studentsof Foreign
LanguageFaculty saw greater possibilitiesinstudyingat Vilnius Pedagogical University thanat other
higher educational institutions (y2=18,162; df=4; p<0,01). And the number of students thinking that
the studies at Vilnius Pedagogical University are easier than those at other higher educational
ingtitutionsisgreater at Natural Science Faculty (y2=17,473; df=4; p<0,01). Thestudentsof thisfaculty
consider theinformationon VilniusPedagogical University giveninmassmediaof higher importance
(x?=12,288; df=4; p<0,05) thantherespondentsfromother faculties

Having analyzed the distribution of the motives for different specialities in Natural Science
Faculty, itisobserved that the studentsof biology consider theinterest in the subject (2=7,361; df=2;
p<0,05) to be of importance, and the respondents of the speciality of home culture considered
attractivelifeof studentstobeof importance( ¢ 2=6,274; df=2; p<0,05).

Having analyzed the motives for entering Vilnius Pedagogical University of different speciality the
students of Foreign Languagefaculty, it has been disclosed that the students of English philology
considered possibility to receive a better job (y2=9,844; df=4; p<0,05) and a favourite occupation
(x?>=10,610; df=4; p<0,05) to be of higher importance, and most of the students of French entered
the university by chance (x2= 12,274; df=4; p<0,05) or thinking that studies at VilniusPedagogical
Univergty are easier than those at other higher educationd ingtitutions(y 2=10,393; df=4; p<0,05).
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Figure 1. Assessmentsofentering Vilnius Pedagogical University

Tablel

60 70

Distribution of Motives for Entering a Higher Educational Institution by Importance (%)

Assessment Of high importance Of importance Of minor
M importance
Motivesrelated to acquisition of higher education
Importanceof the Certificate of Higher Education 94,1 4.2 17
Seeking for higher education 96,0 31 8,0
Desiretoimproveone’ ssocia position 70,0 18,7 11,3
Possibility to advance 44,2 32,1 23,7
Possibility to receive abetter job 56,4 28,5 15,1
Desireto be useful 60,8 24,7 14,5
Seeking for a career 69,0 19,7 11,3
Possibility to go abroad while studying 40,7 27,9 31,4
Cognitivemotives
Desireto get deeper and wider knowledge of the subject 71,3 18,7 10,1
Interest in the subject 66,7 21,4 11,9
Desireto acquirebetter knowledgein the chosen speciality 79,9 14,5 57
Favourite occupation 59,1 27,3 13,6
Researchwork carried out by VilniusPedagogical University 11,7 21,6 66,7
Desireto study 90,8 6,9 2,3
Motivesrelated to professional purposefulness
Desireto become ateacher 27,9 31,1 41,0
Loveof children 39,2 32,3 28,5
Liking for managing people 25,4 27,0 47,6
Organisational capabilities 31,4 34,4 34,2
Need for self-expression 31,7 34,0 34,3
L essonsin the subject that wasfavourite at school 63,3 17,4 19,3
Good teacher of the subject 50,3 20,1 29,6
Personal motives
Inclinationsandinterests 58,3 24,7 17,0
Possibility to participatein the socid life of theyouth 30,4 42,1 27,5
Traditionsof the culturd lifeof Vilnius Pedagogical University 10,5 30,0 59,5
Greater possibilitiesto make new friends 43,6 37,7 18,7
Possihility to find ahusband/wife 9,6 18,2 72,1
Parentsresidingin Vilnius 13,0 4.8 82,2
Friendsresidingin Vilniuswho can providewith 7,1 36 89,3
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accommodation

Desireto escape parental care 17,6 16,4 66,0
Possibility to be near one’ sheloved person 59 44 89,7
Attractivelife of students 34,6 37,1 28,3
Desiretoliveintown 24,9 16,8 58,3
Influencethat other peoplehad

Parents, relatives 24,5 21,6 53,9
Girlfriends, friends 12,8 16,8 70,4
Teachers, their advice 11,7 18,4 69,8
Lecturersof VilniusPedagogica University 13,6 15,7 70,6
TheOpen Door Day at VilniusPedagogical University 7.8 15,5 76,7
Family traditions 12,2 11,5 76,3
Other motives

Need to enter any educational institution 70,0 21,4 8,6
A chance 21,7 17,4 54,9
Failureto enter another speciality 37,9 16,6 45,5
Greater possibilitiesof education at Vilnius Pedagogical 249 32,9 42,1
University than at other higher educational institutions

Positiveattitude of the society to studentsof Vilnius Pedagogical 15,7 35,2 49,1
university

Itiseasier to study at Vilnius Pedagogical University than at 16,8 21,6 61,6
other higher educational institutions

Information about VilniusPedagogicd University presentedin 12,4 35,2 52,4
themass media

Condlusons

1. WhenenteringVilniusPedagogical University, thefollowingmotiveswere of highest
importance: seekingfor higher education (96,0%); thecertificateof higher education (94,1 %); desireto
sudy (90,8%); desiretoacquirebetter knowledgeof thechosenspecidlity (79,9%); desiretoget deeper
andwider knowledgeof thesubject (71,3 %).

2. Motivesof leastimportance arethefollowing: possibility to benear one'sbel oved person
(89,7 %); friendsresidingin Vilniuswho can providewithaccommodation (89,3 %); parentsresidingin
Vilnius (82,2 %); the Open Door Day at Vilnius Pedagogical University (76,7 %); family
traditions(76,3%).

3. Forthestudentsof ForeignLanguageFaculty cognitivemotives, alsomotivesrelatedto
desireto acquirehigher educationwereof higherimportance; thestudentsof Natural Sciencefaculty
attached moreimportancetothemotivesrelated to professional purposeful ness; most of the
respondents from Mathematics and I nformatics faculty entered the speciality because of thefailure
toenter other specidities.

4. Having analysed the distribution of the motives for different specialitiesin Natural
Science Faculty, it is observed that the students of biology consider the interest in the subject to be
of importance, and the respondents of the speciality of home culture considered attractive life of
studentsto beof importance. Inthe Faculty of ForeignL anguages, it hasbeendisclosedthat the
studentsof English philology considered possibility toreceiveabetter job (%2=9,844; df=4; p<0,05)
andafavouriteoccupationto beof higherimportance, and most of thestudentsof French enteredthe
university by chanceor thinking that studiesat Vilnius Pedagogical Universty were easier than those
at other higher educationa ingtitutions.

5. Theresearch on the motivation lying behind first year students entry to Vilnius
Pedagogical University has revealed that the currently existing procedure of students' selection to
the university does not reflect the single- mindedness of future teachers related to the teacher's
profession (only marks of the Certificate are taken into consideration). If those entering
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pedagogical higher educational ingtitutionsdonot haveacalling, i t would begood if they had at | east the

inclinationfor theteacher'sactivity, and higher educational institutions should maintain not only
studentsmotivated with professional regard but al so should strengthenthemotivationfor the
pedagogical activity. The choice of future teachers should be given greater attention at ageneral
education school, asonly ateacher may know hisor her pupilswell and can assist themintheir

professional salf-determinationtobecomeateacher.
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Abstract.

Y outh, itsobjectives, readinessfor life, educationarethefutureof Lithuania. One of the major
solutions of ayoung person isrelated to the choice of afuture profession, and this solutionis
influenced by many factors: certaindemands, call sandinterests, capabilitiesandintellect, characterand
temperament, goal sandvalues. By its socia andindividuality-relatedimportance, theteacher's
professionisvery vividamongothers, asits callingisto educateand matureahuman being for all kinds
of professionsand speciaties, postsand positions. Thearticleaimsat surveyingthemotivationfor
enteringVilniusPedagogica University and at findingout whether the choice of the teacher's
profession reflects its purposefulness. The currently existing procedure of students' selectiontothe
university doesnot reflect the single-mindedness of futureteachersrel ated to theteacher'sprofession
(only marksof the Certificatearetakeninto consideration).

Keywords: profession, motivation.
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