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Abstract 
_____________________________________________________________________ 

Educat ion must  he lp  learners  l ive the i r  l ives  wi th  greater  competence and greater  

conf idence.  Educat ion is  a lso about  deve lop ing behav ior  based on  pos i t ive va lues-

understanding and respect  for  o ther  people.  I t  w i l l  on ly  do th is  i f  i t  is  o f  good qua l i ty .  

I t  is  d i f f icu l t  to  p in  down exact ly  what  makes for  good qual i ty  educat ion or  what  needs 

to  be done to  promote i t .  One of  the impor tant  factor  that  cont r ibutes  d i rect ly  to 

h igher  qual i ty  educat ion is  the good teaching,  wel l  t ra ined teachers us ing methods 

focus ing on the learner ’s  needs.  

Above a l l ,  a  qual i ty  educat ion is  for  everyone,  not  on ly  for  e l i tes  or  for  those in  

larger  towns but  a lso for  the poor ,  d isadvantaged and d isab led.  Qual i ty  educat ion for  

everyone wi l l  mean spec ia l  approaches for  those wi th  d isabi l i t ies  and address ing to  

the i r  needs.  The emphas is  is  therefore la id  on inc lus ive educat ion that  uses the 

ex is t ing in f rast ructure /  ins t i tu t ions and profess ionals  to  the extent  poss ib le .  The 

inc lus ion demands for  prepar ing teachers wi th in i t ia l  induct ion and sensi t iz ing them 

through in-  serv ice educat ion programmes to he lp  them at tend to  the spec ia l  needs of  

the learners wi th  var ious spec ia l  needs of  the learners wi th  var ious chal lenges and 

equipp ing these teachers wi th  sk i l ls ,  competenc ies and s t ra teg ies requi red to  cater  to  

the d ivers i ty  in  an inc lus ive set t ing contro l .  

 

Th is  paper  is  an ef for t  in  th is  d i rect ion.  

______________________________________________________________________ 
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Introduct ion 
 
Nat ional  po l icy  of  educat ion (1986)  has focused on the need to  equal ize educat ion fo r  
a l l  ch i ldren,  inc lud ing spec ia l  ch i ldren wi th  impai rments.  Th is  would at tach pr ime 
impor tance to  the genera l  system of  educat ion requi r ing ch i ldren wi th d isabi l i t ies  to  
be inc luded in  the mainst ream school .  Government  o f  Ind ia  through var ious schemes 
and programme has been making spec ia l  e f for ts  in  assur ing the enro lment  o f  ch i ldren 
and youth wi th d isabi l i t ies  in  the regular  school  system to the extent  poss ib le .  

In  pursuance,  a  comprehens ive law namely ,  the Persons wi th Disabi l i t ies  
(Equal  Oppor tun i t ies ,  Protect ion of  Rights  and Ful l  Par t ic ipat ion)  Act  1995 (PWD Act)  
was enacted and has been enforced f rom Feb 2,  1996.  The laws deal  wi th  both 
prevent ive and promot ional  aspec ts  o f  rehabi l i ta t ion.  As per  the Act ,  every  ch i ld  wi th  
d isabi l i ty  wi l l  have access to  f ree & concrete educat ion t i l l  the age of  18 yrs .  

I f  the SSA is  to  succeed in  the rea l i ty  i t  is  imperat ive that  ch i ldren wi th  
d isabi l i t ies  are in  school  as natura l ly  as non-d isab led ch i ldren.  As adopted in  the 
Salmanca Framework  for  Act ion,  Ar t ic le  7 ,  the fundamenta l  pr inc ip le  o f  the inc lus ive 
school  is  that  a l l  ch i ld ren should learn together ,  wherever  poss ib le  regard less of  any 
d i f f icu l t ies  or  d i f ferences that  they may have.  The inc lus ive school  may recognize and 
respond to  the d iverse needs of  the i r  s tudents ,  accommodat ing both d i f ferent  s ty les  
and rates  of  learn ing and ensur ing qual i ty  to  a l l  through appropr ia te curr icu la ,  
organizat ional  ar rangements ,  teaching s t rateg ies resource use and par tnersh ip  wi th  
commit tees.  There should be a cont inuum of  suppor t  and serv ices to match the 
cont inuum spec ia l  needs encountered in  every  school .  

Most  people fee l  that  educat ing a d i f ferent ly-ab led ch i ld  in  genera l  school  is  
inc lus ion but  i t  can be t reated as to ta l  inc lus ion on ly  when genera l  c lassroom 
teachers take most  o f  the respons ib i l i t ies  for  the educat ion of  these ch i ldren.  I f  the 
d i f ferent ly -ab led ch i ld ’s  needs are taken care of  on ly  by a spec ia l  teacher  in  a  
genera l  c lassroom, i t  is  not  to ta l  inc lus ion.  

The emphas is  is  therefore la id  on inc lus ive educat ion that  uses the ex is t ing 
in f rast ructure /  ins t i tu t ions and profess ionals  to  the extent  poss ib le  and does not  
create a p le thora of  complete ly  new inst i tu t ions which are expensive and take t ime to  
come up.  
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Object ives  

•  To assess percept ion of  teachers towards inc lus ion.  

•  To assess percept ion of  teachers towards d isabled ch i ldren.  

•  To assess percept ion of  teachers towards ro le  o f  parents  o f  d isabled 
ch i ld .  

•  To assess percept ion of  teachers towards re la t ionship of  c lassmates 
wi th  d isabled ch i ldren.  

•  To assess percept ion of  teachers towards ro le  o f  co-curr icu lar  and 
vocat ional  act iv i t ies  in  inc lus ive educat ion.  

•  To assess the avai lab i l i ty  o f  in f rast ructure fac i l i t ies  for  inc lus ive 
educat ion.  

•  To assess t ra in ing needs of  teachers for  inc lus ive educat ion.  
 
Methodology 
 
Segregat ion or  iso la t ion is  not  good for  learners  wi th  d isab i l i t ies  nor  for  genera l  
learners wi thout  d isabi l i t ies ,  soc ie ta l  requi rement  is  that  learners  wi th  d isabi l i t ies  
should be educated a long wi th  other  learners  in  ‘ inc lus ive schools ’ ,  which are cost  
e f fect ive and have sound pedagogica l  prac t ices.  

The process of  inc lus ion s tar ts  wi th  t he assessment  o f  a t t i tud ina l  bar r ier  o f  
school /c lassroom teachers/parents /c lassmates towards inc lus ion.  To rea l ize above 
s tated ob ject ives  a s tudy was,  therefore carr ied out  in  20 randomly se lected Munic ipa l  
Corporat ion Pr imary schoo ls  of  NW Dist r ic t  o f  De lh i ,  Ind ia.  Sample cons is ted of  274 
teachers of  these selected pr imary schools .  Quest ionnai re  and in terv iew were used as  
too ls  for  co l lect ion of  data.  

•  Quest ionnaire-  Invest igator  prepared quest ionnai re  cons is t ing o f  four  par ts .  
Par t  A cons is ted of  8  i tems to assess the at t i tude and percept ion of  teachers  
towards inc lus ive educat ion and towards d isabled ch i ldren.  Par t  B cons is ted of  
4  i tems to  assess how teachers perce ive the ro le  of  parents  of  d isabled 
ch i ldren.  Par t  C cons is ted of  5  i tems to  assess how teachers  perceive the 
re la t ionship of  c lassmates of  d isabled ch i ldren.  Par t  D cons is ted of  7  i tems to  
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assess percept ion of  teacher  to  ro le  of  co-curr icu lar  and vocat ional  act iv i t ies  in  
inc lus ive educat ion and for  personal i ty  development  o f  d isabled ch i ld .  

•  In terv iew-  invest igator  prepared the s t ructured in terv iew for  the head of  
schools  and for  the teachers to  assess the in f rast ructure fac i l i t ies  and t ra in ing 
needs of  teachers for  inc lus ive educat ion.  

 
Analysis and Interpretat ions 
 
Part  A:  Att i tude of  teachers towards inclusive educat ion and disabled chi ldren 
32.9% of  teachers s t rongly  agreed for  the inc lus ive educat ion system whereas 44.5% 
of  teachers suppor t  inc lus ion.  10.9% disagreed and 6.9% st rongly  d isagreed wi th  
inc lus ive educat ion.  This  d isagreement  could  be due to unconf ident  group of  teachers  
in  deal ing wi th  d isabled ch i ldren or  inc lus ive c lass.  Though smal l  % of  teachers is  
against  inc lus ion but  th is  a t t i tud ina l  bar r ier  has to  be removed through awareness 
campaign and t ra in ing programmes.  The agreement  among the teachers  for  inc lus ion 
was h igh l ighted by  30.6% of  teachers  that  is  in  d isagreement  for  sending d isabled 
ch i ldren in  specia l  schools  but  s t i l l  18.2% of  teachers s t rongly  agreed for  spec ia l  
schools .  39% of  teachers s t rongly  d isagreed that  school  is  meant  on ly  for  normal  
ch i ld ,  they be l ieve that  d isab led ch i ld  should be educated not  a t  home but  in  schoo l  
system in  order  to  soc ia l ize.  48.5% of  teachers s t rongly  d isagreed and 23.4% of  
teachers d isagreed that  educat ion is  on ly  for  normal  ch i ld ,  they op in ioned that  every  
equal  oppor tun i ty  should a lso be prov ided to  d isab led ch i ld .  23.7% of  teachers 
s t rongly  agreed and 39% of  teachers agreed that  d isabled ch i ld  should be t reated as  
any other  normal  ch i ld  but  31.4% of  teachers fee l  that  sympathy should be shown to  
d isab led ch i ld .  Th is  requi res t ra in ing programme for  teachers to  gu ide them to be ab le  
to  d is t ingu ish between sympathy and empathy.28.8% and 47.1% of  teachers  s t rongly  
agreed and agreed respect ive ly  wi th  the fac t  that  d isab led ch i ld  should be taken care 
of  and i ts  emot ional  prob lems,  ad justments  prob lems should  be handled wi th  care.  
33.5%and 34.3% of  teachers s t rongly  d isagreed and d isagreed respect ive ly  that  
teacher  should not  be ignorant  towards d isabled chi ld  and t ry  to  invo lve such ch i ldren 
in  school  act iv i t ies  to  br ing soc ia l  ad justments .  
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Part  B:  Percept ion of  teachers towards role and relat ionship of  parents towards 
disabled chi ldren 
Teacher ’s  ro le  is  not  on ly  to  t ransfer  knowledge to  learners but  s /he has to  work as a 
f r iend,  ph i losopher  and guide.  Teacher  is  a  gu ide not  on ly  for  learners but  a lso for  
parents ;  therefore i t  is  imperat ive to  know percept ion of  teachers  towards ro le  and 
re la t ionship of  parents  and c lassmates towards d isabled ch i ldren.  47.4% of  teachers  
s t rongly  agreed and 35% of  teachers agreed that  parent  o f  d isab led ch i ldren should  
make the i r  ch i ld  conf ident  by a l lowing them to do the i r  work independent ly .  44.5% of  
teachers and 39.4% of  teachers s t rongly  agreed and agreed that  ro le  o f  parents  in  the 
ch i ld ’s  development  is  to  encourage them and mot ivate them to bu i ld  the i r  se l f -
esteem. 33.4% of  teachers s t rongly  advocated that  parents  should  not  over  protect  
the i r  ch i ld  and should a l low them to l ive l ike a normal  person.  Parents  should not  
sympath ize wi th  them and wi th  the i r  behavior  do not  ch i ld  fee l  handicap.56.2% of  
teachers s t rongly  agreed that  parents  should  prov ide qual i ty  t ime to  the i r  d isab led 
ch i ld  and do not  be ignorant  to  the i r  soc io-emot ional  demands.  
 
Part  C:  Percept ion of  teachers towards role and relat ionship of  c lassmates 
towards disabled chi ldren 
Educat ion is  about  develop ing behavior  based on pos i t i ve va lues-understanding and 
respect  for  o ther  people.  To inculcate these va lues i t  is  the duty  o f  teacher  to  gu ide  
i ts  s tudents  to  have heal thy re la t ionships wi th  d isabled ch i ldren to  be a good human 
being and thus i t  is  essent ia l  to  assess how teachers  i tse l f  perceive the re la t ionship 
among normal  ch i ldren and d isabled ch i ldren.  41.6% of  teachers and 29.9% of  
teachers agreed and s t rongly  agreed respect ive ly  that  c lassmates should t reat  the  
d isab led ch i ld  normal ly  l ike any other  ch i ld .  31% of  teachers agreed that  normal  ch i ld  
should  share and take care o f  d isab led ch i ldren.  37.9% of  teachers  s t rongly  agreed 
and 39.4% of  teachers agreed that  normal  ch i ldren should encourage the i r  d isab led 
c lassmates and for  th is  env i ronment  teacher  should use cooperat ive and peer  
learn ing in  c lassroom. 40.8% of  teachers d isagreed and 35% of  teachers s t rongly  
d isagreed that  c lassmates should ignore d isabled chi ldren rather  they should invo lve 
the d isabled ch i ldren in  the i r  p lay  and other  act iv i t ies .  
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Part  D:  Percept ion of  teachers towards role of  co-curr icular  and vocat ional  
act iv i t ies in inclusive educat ion 
Co-curr icu lar  act iv i t ies  are inseparable par t  o f  educat ion.  These act iv i t ies  are 
respons ib le  for  the overa l l  personal i ty  development  o f  ch i ld  and prepare the ch i ld  for  
bet ter  l i fe .  Vocat ional  act iv i t ies  prov ide ins ight  in to  the vocat ional  ava i lab le  to  the 
ch i ld  and br ing out  the ta lent  o f  ch i ld .  One of  the a ims of  educat ion is  to  prepare the 
ch i ld  as good and product ive c i t izen of  i t s  country .  Th is  requ i res d isab led chi ld  shou ld  
not  on ly  be inc luded in  educat ion system but  la ter  on be par t  o f  the soc iety  as 
product ive worker .  
41.2% of  teachers agreed and 29.6% of  teachers  s t rongly  agreed that  d isab led ch i ld  
should be a l lowed to  do phys ica l  act iv i t ies  but  i t  is  the duty  of  teacher  to  p lan and 
organize act iv i t ies  as per  the leve l  o f  ch i ld .  Equal  % of  teachers,  38.6%, s t rongly  
agreed and agreed that  for  personal i ty  development  o f  ch i ld  teacher  should  
encourage par t ic ipat ion of  d isabled ch i ldren in  co-curr icu lar  act iv i t ies .  Th is  way 
teacher  could a lso ident i fy  the ta lents  and l ikes and d is l ikes of  ch i ldren.  41.6% of  
teachers and 40.8% of  teachers s t rongly  agreed and agreed respect ive ly  that  equal  
oppor tun i ty  should be prov ided to  each and every ch i ld  i r respect ive  of  the i r  
d isab i l i t ies .  I t  is  the duty  o f  teacher  to  p lan and organize act iv i t ies  as per  the i r  needs 
.44.2% of  teachers s t rongly  agreed and 33.5% of  teachers  agreed for  prov is ion of  
vocat ional  courses and act iv i t ies  for  d isabled ch i ldren so  that  they could be guided in  
that  d i rect ion by nur tur ing the i r  in terest .51.1% of  teachers were  undecided about  how 
to  prov ide ext ra  tu tor ia ls  and ass is tance to d isab led ch i ld  but  they s t rongly  agreed 
that  such c lasses should be ar ranged for  them. 
 
Part  E:  Avai labi l i ty  of  infrastructure faci l i t ies and assessing training needs of  
teachers for  inclusive educat ion 
When in terv iewed teachers fe l t  that  they are not  wel l  equipped wi th  the bas ic  
knowledge of  var ious d isab i l i t ies ,  the i r  d iagnos is ,  management  and rehabi l i ta t ion.  
They need programmes for  the i r  sk i l ls  development  to  manage c lassroom to meet  the 
needs of  spec ia l  ch i ldren.  The exposure should be g iven not  on ly  to  teachers but  a lso  
to  the head of  schools  to  var ious a ids and appl iances,  equipments and in f rast ructure 
needed to cope wi th  bas ic  needs of  spec ia l  ch i ldren.   
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Conclusions 
  
Rei terat ing the 1968 pol icy ,  NPE 1986 la id  emphasis  on growth of  teachers.  I t  
s t ressed the cont inu ing educat ion of  teachers and meet ing the needs of  the teachers.  
The need for  the In-serv ice t ra in ing of  teachers  on cont inuous bas is  has been 
s t ressed to  develop a commitment  to  fu ture.  The invas ion of  mass  media,  educat ional  
technolog ica l  development  and now PWD Act  1995 p laced an add i t iona l  respons ib i l i ty  
on the teachers.  As a leader  a  teacher  has to  prov ide gu idance,  suppor t  and 
encouragement  to  pupi ls ,  to  cope up wi th  the changing  ideas,  advancements  in  
knowledge and a lso to  mot ivate them for  more ef fect ive ach ievements .  

The school  system is  fac ing one b ig  soc ia l  cha l lenge of  in tegrat ing and main  
s t reaming persons wi th  d isabi l i t ies .  As per  the f ind ings of  the s tudy,  there is  no 
at t i tud ina l  barr ier  among teachers  towards inc lus ion.  But  to  keep pace wi th soc ieta l  
changes,  an imaginat ive in-serv ice educat ion /  t ra in ing programmes for  teachers in  
the d i rect ion of  to ta l  inc lus ion and to rea l ize the a im of  SSA is  necessary.   

 
F ind ings of  the s tudy h igh l ighted that   

•  There is  genera l  agreement  among the teachers fo r  inc lus ive educat ion.  
As such there is  no at t i tud ina l  bar r ier  among teachers and they are 
menta l ly  prepared to  accept  the inc lus ive c lass.  But  smal l  group of  
teachers d isagreed wi th  th is  inc lus ion.  Th is  d isagreement  could be due 
to  unconf ident  group of  teachers in  deal ing wi th  d isabled ch i ldren or  
inc lus ive c lass.  Though smal l  % of  teachers  is  against  inc lus ion but  th is  
a t t i tud ina l  bar r ier  has to  be removed through awareness campaign and 
t ra in ing programmes for  to ta l  inc lus ion.  

•  Teachers  perce ived the ro le  of  parents  of  d isabled ch i ld  as  that  o f  
source of  encouragement  and soc io-emot ional  suppor t .  

•  Teachers  be l ieved that  normal  ch i ldren should have heal thy  
re la t ionships wi th  d isabled ch i ldren to  be a good human be ing and 
c lassmates should he lp,  ass is t  ,  care,  love,  be f r iend ly ,  empath ize and 
invo lve the  d isabled ch i ldren in  the i r  ac t iv i t ies  and should not  make fun 
of  them or  tease them. 



 8

•  Teachers  s t rongly  agreed that  the d isab led ch i ld  should  not  on ly  be 
inc luded in  educat ion system but  a lso la ter  on be par t  o f  the soc ie ty  as 
product ive worker  and towards th is  a im the ro le o f  co-curr icu lar  and 
vocat iona l  act iv i t ies  in  inc lus ive educat ion is  very essent ia l .  Every  
oppor tun i ty  should  be prov ided to  the d isab led ch i ld  to  br ing out  i t s  
ta lent  and creat iv i ty .  

•  In-serv ice t ra in ing programmes for  teachers should be p lanned to rea l ize 
the fo l lowings 

 To acquaint  teachers wi th  bas ic  knowledge of  var ious d isab i l i t ies  
and the i r  ident i f icat ion.  

 To or ient  teachers wi th  c lassroom management  s t ra teg ies to  meet  
chal lenges and needs of  d isabled ch i ldren.  

 To develop sk i l ls  o f  teachers for  knowledge and usage of  a ids and 
appl iances,  teaching methods and mater ia ls  for  d isabled ch i ldren 
contro l .  

•  The head of  schools  threw l ight  on the non-avai lab i l i ty  o f  e f fect ive 
in f rast ructure fac i l i t ies  in  schools  for  d isab led ch i ldren l ike to i le t  
fac i l i t ies ,  broad ramps and cor r idors for  movement  of  wheel  cha i r  and 
s ide suppor ts  on wal ls .  Fur ther  there are no a ids,  appl iances,  TLMs,  
e tc .are prov ided by the Govt .  or  no f inanc ia l  grant  is  prov ided by Govt .  
for  prov id ing these ass is t ive dev ices to  d isab led underpr iv i leged 
ch i ldren f rom low soc io-economic s ta tus.  Also no suppor t  is  be ing 
prov ided or  be ing taken f rom the communi ty  in  th is  regard as  Heads are 
not  aware of  suppor t ing organizat ions and funding  soc ia l  agenc ies.   

•  For ef fect ive implementat ion of  inc lus ion programme schools  should be 
prov ided wi th  bas ic  fac i l i t ies  l ike  a ids,  app l iances,  TLM, in f rast ructure ,  
f inanc ia l  a id  and above a l l  t ra in ing for  the i r  e f fect ive and opt imum 
ut i l izat ion .  
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Suggest ions   
 
Successfu l  implementat ion of  any programme requi res a s t rong wi l l  and commitment  
o f  a l l  the people  involved in  the process.  Tota l  inc lus ion is  poss ib le  by ef fect ive 
implementat ion of   

•  Cl imate bui ld ing 

•  Capaci ty  bu i ld ing 

•  Mater ia l  deve lopment  

•  Resource mobi l izat ion.  

•  Communi ty  invo lvement  
 
Cl imate bui ld ing   
The pos i t ive acceptance of  d isabled ch i ldren by  parents ,  teachers and communi ty  is  
the f i rs t  s tep towards inc lus ion.  At t i tud ina l  barr ier  has to  be removed in  a l l  f ronts .  
Consc ious ef for ts ,  therefore,  need to  be made through awareness among the masses 
to  educate parents ,  teachers  and communi ty  and through in-serv ice t ra in ing 
programmes for  teachers regard ing the mer i ts  o f  inc lus ion.  
 
Capaci ty  bu i ld ing  
Al l  the  persons invo lved in  the ‘ inc lus ion process ’  –  admin is t ra tors  to  teachers,  w i l l  
need capac i ty  bu i ld ing in tervent ions by in-serv ice t ra in ing programmes or  by school  
based t ra in ing programmes.  The course des ign for  such programmes should  be in  
v iew of  the needs of  the target  group for  to ta l  inc lus ion.  
 
Mater ia l  Development    
Mater ia ls  have to  be developed to  ass is t  admin is t ra tors ,  teachers,  parents  and 
d isab led ch i ldren.  These wi l l  have to  be 

•  Teacher  Learn ing Mater ia ls  

•  Tools  of  evaluat ion 

•  Teaching s t ra teg ies and methods 

•  Detai led cont inuous and comprehensive eva luat ion programme for  every leve l  
o f  educat ion.  
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•  Guidel ines for  head of  schools  regard ing in f rast ructure fac i l i t ies  and 
ava i lab i l i t y  o f  a ids ,  app l iances and mater ia ls  needed for  e f fect ive inc lus ion.  

 
Resource Mobi l iza t ion  
Ef for ts  have to  be made to  mobi l ize a l l  the probable and poss ib le  resources avai lab le  
at  any level  for  implementat ion of  the inc lus ion.  Prov is ion should be made for  
avai lab i l i t y  o f  spec i f ic  ass is t ive dev ices to  d isab le  ch i ldren;  serv ices o f  ava i lab le  
gu idance and counselor  workers  should be made use of  for  the benef i t  o f  d isab le 
ch i ldren as  wel l  as for  normal  ch i ldren,  fo r  so lv ing the i r  soc io-emot ional  prob lems and 
for  prov id ing vocat ional  gu idance to  them and to  the i r  parents  for  rehabi l i ta t ing 
d isab led ch i ldren.  
 
Communi ty  Invo lvement   
The var ious agencies responsib le  for  qual i ta t ive improvement  in  s tep towards 
inc lus ion in  school  educat ion and for  rea l iz ing a im of  SSA – ‘educat ion for  a l l  and 
equal  oppor tun i t ies  for  a l l ’ ,  have to  be in tegrated/networked to  br ing about  ‘ to ta l  
inc lus ion ’ .  

•  One poss ib le  way to  invo lve communi ty  is  through in teract ion wi th  communi ty .   
Some suggest ions in  th is  d i rect ion are 

1.  Showing f i lms depic t ing chi ldren wi th  d isab i l i t y  cop ing wel l  and do ing 
everyth ing th ing.  

2.  Having persons wi th  d isab i l i t y  as  guest  speakers or  v is i tors .  
3 .  Reading and d iscuss ing s tor ies about  d i f ferent ly  ab led persons.  

•  Invo lvement  o f  Dis t r ic t  Rehabi l i ta t ion centers ,  Medica l  o f f icers ,  loca l  hosp i ta ls ,  
Bra i l le  Press,  spec ia l  schools ,  NGOs and l i ke organizat ions.  

 
In  nut  shel l  w i th  more conf ident  and sk i l led teachers the inc lus ive educat ion 
programme wi l l  have a pos i t ive impact  on the awareness of  the communi ty .  Th is  
would  increase the enro lment  o f  d isab led ch i ldren in  school  in  the l ight  o f  educat ion 
for  a l l  and more d isabled  or  d i f ferent ly  ab led ch i ldren would be work ing and 
contr ibut ing towards the growth of  the soc ie ty .  
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