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Introduction

There are two broad views on what determines the effectiveness of a language teacher. One focuses
on teachers' language and methodological knowledge/skills (e.g. Rivers, 1972; Shulman, 1994;
Woods, 1996). The other concentrates on personality, for example teachers' intelligence, self-
awareness, and rapport (e.g. Bridges, 1993; Prodromou, 1998; Ur, 1997).

Here I present a framework which:

Reconciles the two views, giving equal weight to all elements: language knowledge/skills,
methodological knowledge/skills and personality.
Proposes a way to visualise their interrelations.
Takes into account research findings which indicate that teachers' practices are mostly
influenced by their interpretation of methodological frameworks (e.g. Karavas-Doukas, 1996;
Roberts, 1998; Ulichny, 1996; Woods, 1996).

Elements

Julian Edge (2002) proposed the term "person-who-teaches" to stress the personality factor. I have
expanded the term into person-who-teaches-language. Each word points towards an indispensable
element in a language teacher's profile (Fig. 1).

PERSON

Personality

Figure 1

TEACHES

Methodology:
knowledge and skills

LANGUAGE

{J.

Language:
knowledge and use

In the following tables I outline the key aspects of each element (adapted from Gabrielatos, 1999,
2000, 2001).

Personality

Self-awareness.
Interpersonal skills.
Ability to observe, think critically and use

experience.
Sensitivity to context.

Attitude towards change, development,
diversity, quality, co-operation and authority.
Perception of learning, teacher/learner

roles and professional development.

Methodology

Knowledge Skills

Views on methodology.
Available materials.
Own views on learning and teaching.

Seeing implications of theory.
Planning and teaching.
Balancing support and challenge.
Action research.

This is a summary of my paper given at the 360, International Annual IATEFL Conference, University of York, 25 March 2002. It

was published in Pulverness, A. (ed.) 2002. IATEFL 2002: York Conference Selections. IATEFL (pp. 75-78). Here I have added
the references and bibliography, which were omitted from the IATEFL version.
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Language

Knowledge Skills
Own language use.

Different views/theories on language.
Ability to see the implications of language
analysis and draw conclusions from own

Awareness of own views on language. contact with language.
Sensitivity to learners' language level.

Unavoidably, there is some overlap among the elements. For example, teachers' perception and
knowledge of language will influence they way they teach (Woods, 1996: 187); teachers' general level
of self-awareness will affect their awareness of their beliefs about language and learning, which, in
turn, will influence the content and mode of their teaching.

Interrelations

In this framework, the effectiveness of a teacher is depicted as the area of a triangle, with each side
representing the extent to which an element is developed (Gabrielatos, 1999, 2000, 2001). The larger
the area, the higher the effectiveness (Fig. 2).

Figure 2

Apart from comparing the size of different triangles, it is also helpful to compare the sides of individual
triangles, that is, examine the relative degree of development of each element. In that respect, we can
identify three categories.

1. All elements are equally developed. In this case, all elements are utilised to their full capacity
and combined for the maximum possible effect (Fig. 2).

2. One element is far less developed than the others. Here, the less developed element will limit
the effect of the others. This representation can also help explain why teachers using different
methodologies show comparable success in learning outcomes (e.g. Clarke, 1999). Combinations
of different levels of development can produce equal triangles (Fig. 3).

Figure 3
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3. One element is far more developed than the others. Here, the more developed element cannot
be fully utilised (Fig. 4).

Figure 4

===1.01===g..0=3=117=1=10.0==1.0=1=11=13.01===190====g0.======.11=1.23=3.2

Some observations

Given the perimeter of a triangle (i.e. the sum of its sides), an equilateral triangle will have the largest
area from any other triangle with the same perimeter. This points towards the benefits of a balanced
development of all three elements.

It is essential that all three elements are well developed, or at the very least, developed above a
'threshold of acceptability'. True, any cut-off points are arbitrary, but such thresholds are already used

in education and in determining entrance to professions.

Limited or faulty language knowledge will communicate an inaccurate picture of the target language.
Inappropriate methodology will make learning too time-consuming and may discourage learners. An
uninterested or offensive teacher will offer very little support and few opportunities for learning, and
may de-motivate learners.

Reservations

The triangle framework is only a crude representation of the multitude of complex interrelations that
make up the profile of a language teacher. It is proposed only as a point of departure, a helpful way to
visualise the interaction of the basic elements contributing to a language teacher's effectiveness.

References

Bridges, D. 1993. 'School-based teacher education.' In Kerry, T. & Shelton Mayes, A. (eds.) Issues in Mentoring.
Rout ledge.

Clarke, M.A. 1999. 'Improving Practice: problems, perspectives, and partnerships." In Grundy, P. (ed.) IATEFL
1999 Edinburgh Conference Selections. IATEFL Publications.

Edge, J. 2002. 'A Choice of Horizons for People Who Teach.' Plenary talk at 23rd Annual TESOL Greece
Convention, Athens, Greece, 10 March 2002.

Gabrielatos, C. 1999. 'Cooking and the Language Teacher.' Presentation/workshop given at Iguana Project 5th

Annual Event, Lamia, Greece, February 1999.
Gabrielatos, C. 2000. 'The Shape of the Language Teacher.' Paper given at the 21st Annual TESOL Greece

Convention, Athens, Greece, May 2000.
Gabrielatos, C. 2001. 'Language Teachers: Born or bred?' Panel discussion at the 22nd Annual TESOL Greece

Convention, Athens, Greece, March 2001.
Karavas-Doukas, E. 1996. 'Using Attitude Scales to Investigate Teachers' Attitudes to the Communicative

Approach.' ELT Journal 50/3.
Prodromou, L. 1998. 'Breaking Frontiers: In Search of Teacher Development.' In Gika, A.S. & Berwick, D. (eds.)

Working with Young Learners: A Way Ahead. IATEFL Publications.
Rivers, W. 1972. Speaking in Many Tongues. Newbury House.
Roberts, J. 1998. Language Teacher Education. Arnold.
Shulman, L.S. 1994. 'Those who Understand: Knowledge and growth in teaching.' In Moon, B. & Sheldon Mayes,

A. (eds.) Teaching and Learning in the Secondary School. Routledge.
Ulichny, P. 1996. 'What's in a Methodology?' In Freeman, D. & Richards, J.C. (eds.) Teacher Learning in

Language Teaching. Cambridge University Press.
Ur, P. 1997. 'Are Teachers Born or Made?' In Grundy, P. (ed.) IATEFL 1997 Edinburgh Conference Selections.

IATEFL Publications.
Woods, D. 1996. Teacher Cognition in Language Teaching. Cambridge University Press.

c.gabrielatos@lancaster.ac.uk

© 1998-2002 Costas Gabrielatos

5



U.S. Department of Education
Office of Educational Research and Improvement (OERI)

Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE
(Specific Document)

I. DOCUMENT IDENTIFICATION:

Od-7 7 0-2-4

Rifle:

1Author(s): Costas Gabrielatos

Publication Date: 2002

The Shape of the Language Teacher

;Corporate Source:

II. REPRODUCTION RELEASE:
In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the

monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if

reproduction release is granted, one of the following notices is affixed to the document.
If permission is granted to reproduce the identified document, please CHECK ONE of the following three options and sign at the bottom of the page.

The sample sticker shown below will be
affixed to all Level 1 documents

1

PERMISSION TO REP; -IMCE AND
DISSEMINATE 'THIS MATERIAL HAS

BEEN GRANTED BY

TO THE EPUCATIONAL RESOURCES
iNFORMATVON CENTER (ERIC)

Check here for Level 1 release, permitting
reproduction and dissemination in microfiche or
other ERIC archival media (e.g., electronic) and

paper copy.

The sample sticker shown below will be
affixed to all Level 2A documents
PERMISSION TO REPRODUCE AND

DISSEMINATE THIS MATERIAL IN
MICROFICHE, AND IN ELECTRONIC MEDIA

FOR ERIC CQLLECTION SUBSCRIBERS ONLY,
- HAS BEEN ORANT.F.0 BY

2A

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER IERIC)

Level 2A

Check here for Level 2A release, permitting
reproduction and dissemination in microfiche and

in electronic media for ERIC archival collection
subscribers only.

The sample sticker shown below will be
affixed to all Level 2B documents

PERMISSDON TO REPRODUCE AND
DISSEM1RATE THIS Tat:JERI/IL IN

MICROFICHE ONLY HAS BEEN GRANTEE: SS'

2B

TO 'THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 28

Check here for Level 2B release, permitting
reproduction and dissemination in microfiche

only.

Documents will be processed as indicated provided reproduction quality permits. If permission to reproduce is granted, but neither box is checked,

documents will be processed at Level 1.

Sign
here
please

I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce this document as indicated
above. Reproduction from the ERIC microfiche or electronic/optical media by persons other than ERIC employeesand its system contractors
requires permission from the copyright holder. Exception is made for non-prof t reproduction by libraries and other service agencies tosatisfy

information nods of educators in response to discrete inquiries.
Signature

Organization/Address:

Department of Linguistics and Modern English Language,
Lancaster University, Lancaster LA1 4YT, UK.

(6,
Printed Name/Position/Title:
Costas Gabrielatos, PhD student and part-time
tutor, Mr.
Telephone: FAX:

0044 1524 383855
E-Mail Address: Date:

c.gabrielatos@lancaster.ac.uk 2 June 2003



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):
If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please provide the
following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly available, and a dependable
source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more stringent for documents that cannot be
made available through EDRS).

Publisher/Distributor:

Address:

Price Per Copy:

Quantity Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:
If the right to grant a reproduction release is held by someone other than the addressee, please provide the appropriate name and address:

Name:

rddress:

V.WHERE TO SEND THIS FORM:
You can send this form and your document to the ERIC Clearinghouse on Languages and Linguistics, which will forward your materials to the
appropriate ERIC Clearinghouse.

Acquisitions Coordinator
ERIC Clearinghouse on Languages and Linguistics

4646 40th Street NW
Washington, DC 20016-1859

(800) 276-9834/ (202) 362-0700
e-mail: eric@cal.org


